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Abstract 

School attendance has the potential to provide a pathway out of poverty for learners who live 

in and attend primary schools in low socio-economic communities. However, learners’ 

trajectories in education are often complex and multifaceted, encompassing aspects of 

resilience, and other contextual, personal, structural, socio-economic factors. 

This study aimed to explore factors that promote school attendance in a low socio-economic 

peri-urban community. The study sought to explore factors pertaining to learner absenteeism 

in the community and which school and community initiatives were in place to address learner 

absenteeism. This aim was achieved by collaborating with community-based participants and 

by exploring their experiences and perceptions of school attendance in a low socio-economic 

peri-urban community. 

A social constructivist research paradigm underpinned the exploratory study. The exploratory 

study generated qualitative data which shed light on how the participants constructed their 

understanding and knowledge of the factors, which promote school attendance through their 

experiences and reflections. A purposive sample was used to include six participants in the 

individual semi-structured interviews and five participants in the focus group session. A multi-

theoretical lens was used to analyse and interpret the data generated in this study. Nine 

prominent themes emerged, and these included, the participants’ perceptions of the community, 

the social challenges within the community, factors that promote and hinder school attendance, 

the role and involvement of the community, parents and learners, the participants’ experiences 

of school and community initiatives. In addition, participants offered insight into intervention 

and prevention strategies. 

The research findings suggest that learner absenteeism is a common problem among learners 

in Sunbird community. Based on the participants’ experiences and perceptions, they conveyed 

several factors that maintain the high rate of learner absenteeism and pointed out factors, such 
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as parental involvement, classroom environment, and community initiatives, that can promote 

school attendance. Furthermore, they shared their understanding of how role players and both 

school and community initiatives, can enhance school attendance and effectively address 

learner absenteeism. 

Key words: absenteeism, learner, factors, school attendance 
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Opsomming 

Skoolbywoning het die potensiaal om ‘n weg uit armoede te hê vir leerders wat primere skole 

bywoon en in lae sosiale ekonomiese gemeenskappe woonagtig is. Leerders se trajekte in die 

onderwys is egter dikwels kompleks en veelvlakkig, wat aspekte van veerkragtigheid en ander 

kontekstuele, persoonlike, strukturele, sosio-ekonomiese faktore insluit. 

Hierdie studie het ten doel gehad om faktore te ondersoek wat skoolbywoning in 'n lae sosio-

ekonomiese buitestedelike gemeenskap bevorder. Die studie het gepoog om faktore te 

ondersoek wat verband is met leerderafwesigheid in die gemeenskap en watter skool- en 

gemeenskapsinisiatiewe in plek was, om leerderafwesigheid aan te spreek. Hierdie doelwit was 

bereik deur met gemeenskapsgebaseerde deelnemers saam te werk en deur hul ervarings en 

persepsies van skoolbywoning in 'n lae sosio-ekonomiese buitestedelike gemeenskap te verken. 

'n Sosiaal-konstruktivistiese navorsingsparadigma het die verkennende studie onderlê. Die 

verkennende studie het kwalitatiewe data gegenereer wat lig werp op hoe die deelnemers hul 

begrip en kennis van die faktore gekonstrueer het, wat skoolbywoning bevorder deur hul 

ervarings en refleksies. ’n Doelgerigte steekproef is gebruik om ses deelnemers in individuele 

semi-gestruktureerde onderhoude en vyf deelnemers in die fokusgroepsessie, in te sluit. 'n 

Multi-teoretiese lens is gebruik om die data wat in hierdie studie gegenereer is te ontleed en te 

interpreteer. Nege prominente temas het na vore gekom, en dit sluit in die deelnemers se 

persepsies van die gemeenskap, die sosiale uitdagings binne die gemeenskap, faktore wat 

skoolbywoning bevorder en belemmer, die rol en betrokkenheid van die gemeenskap, ouers en 

leerders, die deelnemers se ervarings van skool en gemeenskapsinisiatiewe. Verder, het 

deelnemers insig in intervensie- en voorkomingstrategieë gebied. 

Die navorsingsbevindinge dui daarop dat leerderafwesigheid 'n algemene probleem onder 

leerders in Sunbird-gemeenskap is. Gebaseer op die deelnemers se ervarings en persepsies, het 

hulle verskeie faktore oorgedra wat die hoë getal van leerderafwesigheid handhaaf en faktore 
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uitgewys, soos ouerbetrokkenheid, klaskameromgewing en gemeenskapsinisiatiewe, wat 

skoolbywoning kan bevorder. Verder het hulle hul begrip gedeel van hoe rolspelers en beide 

skool- en gemeenskapsinisiatiewe, skoolbywoning kan verbeter en leerderafwesigheid 

effektief kan aanspreek. 

Sleutelwoorde: afwesigheid, leerder, faktore, skoolbywoning 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stellenbosch University https://scholar.sun.ac.za



viii 

 

 
 

Table of Contents 

Declaration ................................................................................................................................. ii 

Acknowledgement ................................................................................................................... iii 

Abstract ..................................................................................................................................... iv 

Opsomming ............................................................................................................................... vi 

Chapter 1 .................................................................................................................................... 1 

Context and Rationale of Study ................................................................................................. 1 

1.1 Introduction ................................................................................................................................ 1 

1.2 Background and Context ............................................................................................................. 2 

1.3 Theoretical Underpinning ........................................................................................................... 4 

1.4 Motivation for Research ............................................................................................................. 6 

1.5 Research Question ...................................................................................................................... 7 

1.6 Research Focus ........................................................................................................................... 8 

1.7 Research Design and Methodology ............................................................................................. 9 

1.7.1 Research Paradigm .............................................................................................................. 9 

1.7.2 Qualitative Research .......................................................................................................... 10 

1.7.3 Action Research .................................................................................................................. 11 

1.8 Recruitment of Participants ...................................................................................................... 13 

1.9 Data-generation Strategies ....................................................................................................... 14 

1.10 Semi-structured Individual Interviews .................................................................................... 14 

1.11 Focus Group Discussion .......................................................................................................... 15 

1.12 Data Analysis ........................................................................................................................... 16 

1.13 Ensuring Trustworthiness........................................................................................................ 16 

1.14 Ethical Considerations ............................................................................................................. 17 

1.14.1 Community-Based Action Research and Power Relations ................................................ 19 

1.15 Conclusion ............................................................................................................................... 20 

1.16 Key Terms ............................................................................................................................... 20 

1.17 Chapter division ...................................................................................................................... 21 

Chapter 2 .................................................................................................................................. 22 

Literature Review..................................................................................................................... 22 

2.1 Introduction .............................................................................................................................. 22 

2.2 Defining a Low Socio-economic Peri-urban Community Within a South African Context ......... 22 

2.3 The Role of Education Within the South African Low Socio-Economic Context ........................ 24 

Stellenbosch University https://scholar.sun.ac.za



ix 

 

 
 

2.3.1 The Relationship between Socio-economic Status and Education Achievement ................ 26 

2.3.2 The Relationship between Low Socio-economic Communities and Academic Functioning 27 

2.4 Factors that Promote School Attendance in a Low Socio-economic Peri-urban Community .... 28 

2.5 Factors That Hinder School Attendance in Low Socio-economic Peri-urban Communities ...... 34 

2.5.1 The Effects of Socio-economic Status (SES) on School Attendance ..................................... 36 

2.5.2. The Lack of Parental Involvement on School Attendance .................................................. 37 

2.5.3 The Effect of the Educator-learner Relationship on School Attendance ............................. 38 

2.5.4 The effects of School Infrastructure and Transport on School Attendance ......................... 38 

2.5.5 Social Challenges as a Hindrance to School Attendance .................................................... 39 

2.5.6 The Effect of COVID-19 Pandemic on School Attendance ................................................... 40 

2.6 Resilience from an Ecological Systems Perspective................................................................... 41 

2.6.1 Defining Bronfenbrenner’s Ecological Systems Theory ....................................................... 42 

2.6.2 The Connection Between the Ecological Systems Theory and Resilience ............................ 43 

2.7 School and Community Collaborations ..................................................................................... 46 

2.7.1 Intervention and Prevention Strategies From an Ecological Systems Perspective .............. 46 

2.7.2 Strategies To Reduce Learner Absenteeism and Promote School Attendance.................... 48 

2.8 Conclusion ................................................................................................................................. 50 

Chapter 3 .................................................................................................................................. 51 

Research and Methodology...................................................................................................... 51 

3.1 Introduction .............................................................................................................................. 51 

3.2 Research Paradigm ................................................................................................................... 52 

3.3 Research Methodology ............................................................................................................. 54 

3.3.1 Qualitative Research .......................................................................................................... 55 

3.4 Research Design ........................................................................................................................ 57 

3.4.1 Insight into the Research Context ....................................................................................... 59 

3.4.2 Sampling ............................................................................................................................ 60 

3.5 Data Collection .......................................................................................................................... 63 

3.5.1 Semi-structured Interviews................................................................................................. 66 

3.5.2 Focus Groups ...................................................................................................................... 67 

3.5.3 Research Journal ................................................................................................................ 70 

3.6 Data Analysis ............................................................................................................................. 71 

3.6.1 Thematic Analysis............................................................................................................... 72 

3.7. Ensuring the Trustworthiness of the Study .............................................................................. 75 

3.7.1 Triangulation ...................................................................................................................... 76 

3.7.2 Member Check ................................................................................................................... 77 

Stellenbosch University https://scholar.sun.ac.za



x 

 

 
 

3.7.3 Transferability .................................................................................................................... 77 

3.7.4 Outcome Validity ................................................................................................................ 78 

3.7.5 Process Validity .................................................................................................................. 78 

3.7.6 Reflexivity ........................................................................................................................... 79 

3.7.7 Audit Trail ........................................................................................................................... 79 

3.8 Ethical Considerations ............................................................................................................... 79 

3.8.1 Informed Consent ............................................................................................................... 81 

3.8.2 Confidentiality .................................................................................................................... 82 

3.8.3 Autonomy ........................................................................................................................... 83 

3.8.4 Beneficence ........................................................................................................................ 84 

3.8.5 Awareness of Potential Power Relationships ..................................................................... 85 

3.9 Conclusion ................................................................................................................................. 86 

Chapter 4 .................................................................................................................................. 87 

Presenting the data ................................................................................................................... 87 

4.1 Introduction .............................................................................................................................. 87 

4.2 The Participants, Procedure and Themes of the Study ............................................................. 89 

4.3 Presenting the Research Findings ............................................................................................. 94 

4.3.1 The Community .................................................................................................................. 96 

4.3.2 School Attendance ........................................................................................................... 106 

4.3.3 The Role Players ............................................................................................................... 116 

4.3.4 School and Community Collaboration .............................................................................. 123 

4.4 Conclusion ............................................................................................................................... 130 

Chapter 5 ................................................................................................................................ 131 

Interpretation of the Findings, Recommendations, and Suggestions for Future Research .... 131 

5.1 Introduction ............................................................................................................................ 131 

5.2 Discussion of The Findings ...................................................................................................... 132 

5.2.1 Acknowledging Participants’ Perspectives of Community ................................................ 133 

5.2.2 Participants’ Perceptions of Factors that Affect School Attendance ................................ 137 

5.2.3 The influence of role players on learner attendance ........................................................ 141 

5.2.4 Community and School Collaborations ............................................................................. 144 

5.2.5 Intervention and Prevention: Perspectives of Educators and Community Workers .......... 146 

5.3 Limitations of the research ..................................................................................................... 148 

5.4 Recommendations .................................................................................................................. 149 

5.5 Suggestions For Future Research ............................................................................................ 149 

Stellenbosch University https://scholar.sun.ac.za



xi 

 

 
 

5.6. Conclusion .............................................................................................................................. 150 

References .............................................................................................................................. 152 

Addendum A: Interview schedule ......................................................................................... 171 

English ........................................................................................................................................... 171 

Afrikaans ....................................................................................................................................... 173 

Addendum B: Focus group discussion with educators and community workers .................. 176 

English ........................................................................................................................................... 176 

Afrikaans ....................................................................................................................................... 177 

Addendum C: Institutional Approval Letter .......................................................................... 180 

Addendum D: Ethical Clearance Letter ................................................................................. 181 

Addendum E: Letter to psychologist ..................................................................................... 184 

Addendum F: Consent Form .................................................................................................. 185 

Addendum G: Priori Coding .................................................................................................. 193 

Addendum H: Transcript with Thematic Coding .................................................................. 194 

Addendum I: Reflective Journal ............................................................................................ 198 

 

Stellenbosch University https://scholar.sun.ac.za



1 

 

 
 

Chapter 1 

Context and Rationale of Study  

1.1 Introduction  

Education is regarded as one the most valuable and most crucial constitutional rights, 

particularly because it promotes economic, personal and social well-being. It equips people 

with the necessary skills and abilities for a meaningful life and lends itself to set one free from 

a lack of knowledge, false notions and fear. This according to Chürr (2015) promotes dignity, 

self-respect and self-assurance, which form the basis of the fulfilment and realisation of other 

human rights.  

The South African Schools Act (Act 84 of 1996), Section 3 (1) states that all children 

in the country must attend school from the first day of the school year – in which the learner is 

seven years old. Learning must continue until the last day of the schooling year in the ninth 

grade (when the learner reaches the age of 15). Subsequently, from the ninth grade or fifteen 

years of age, continued participation in education becomes voluntary. According to the 

Constitution of the Republic of South Africa (Act 108 of 1996, Section 29), every child has the 

right to access quality education and to access the benefits that quality education may present. 

This right is acknowledged globally. The Sustainable Development Goals 2030 Agenda 

recognizes that the access to quality education keeps children in school and ensures that they 

complete their education (Sustainable Development Goals, 2020). The South African law 

therefore makes provision for the relevant authorities to ensure that parents or legal guardians, 

be held accountable for the education of their children, irrespective of complex social processes 

(such as teenage pregnancies and substance abuse), financial pressures and in-school factors 

(such as lack of stimulation and support) which may hinder school attendance (Department of 

Basic Education, 2011; Hall, 2015). In this regard, education enables upward socioeconomic 

mobility and is key to escaping poverty (Sustainable Development Goals, 2020). 
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Despite the legal obligation placed on the government and the parents to ensure access 

to education, the many, often, crippling challenges experienced in the public school system, 

mean that many children are not able to access quality education. According to Meador (2020), 

educating students is a difficult challenge because there are so many natural obstacles such as 

family background, financial states and lack of resources that hinder learning. These obstacles 

contribute to the composition of the learner absenteeism puzzle, which has a significant 

influence on education outcomes, including graduation and dropping out (Garcia & Weiss, 

2018). Many of the consequences mentioned in a Mail & Guardian article published in 2011 

are still relevant today. As stated in the article, the ongoing challenges experienced by the 

government in providing easily accessible quality public education, inhibits schools of the 

ability to provide a pathway out of poverty for many children who come from adverse 

communities. In addition to poor infrastructure, many children attend schools where there is a 

lack of discipline, weak management structures and similarly low quality of teaching. Learners 

also experience unfavourable circumstances, such as inequalities in the school environment 

and the lack of quality education in a safe environment (Chürr, 2015). Furthermore, the overall 

makeup of a community surrounding a school, has a significant impact on the school itself. 

Schools facing a large portion of these challenges will not see significant internal changes until 

external changes are addressed within the community (Meador, 2020). 

1.2 Background and Context  

The research context for this study was Sunbird community, a peri-urban community 

sixty kilometres from Cape Town in the Western Cape. The Empowerment Project (2019) 

describes the Sunbird community as a small, very poor community in the Western Cape, 

plagued by many structural and socio-economic challenges. Some of the challenges highlighted 

in this report include, low levels of education, high school dropout rates, high levels of 

substance abuse, a myriad of health challenges including HIV/AIDS and high levels of under 
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or unemployment. In addition to the afore-mentioned challenges, the community also 

experiences a great deal of infra-structural challenges, mainly, provision of housing, poor 

sanitation and overall structural decay. 

In the community of Sunbird, there is only one breadwinner in the household and most 

households are headed by single mothers (Empowerment Project, 2019). The Empowerment 

Project aligns with the findings of a study conducted by the Sustainability Institute (2010), 

which found that high levels of unemployment or low income and a lack of education, often 

combine to aggravate the social problems already present in low socio-economic communities. 

Some of the social problems highlighted in this and other research include, domestic violence, 

crime, substance abuse and increased levels of poverty (Puwana, 2015). 

Social factors such as crime, violence and low education quality often exhibit particular 

consistent patterns within communities and according to Krubin and Wo (2016) these factors 

are not only the result of individual traits but have often come to be characteristic of the 

community itself.  

Furthermore, social disorganisation theory is often used to try and make sense of the 

dynamic communities such as the Sunbird community. According to Krubin and Wo (2016) 

social disorganisation refers to a community's inability to realize the common values of its 

members and maintain effective social controls. An example of a common value among 

community residents, could be the desire for a crime‐free community. In socially disorganised 

communities however, residents are often not able to effectively address crime and other social 

challenges in sustainable ways. This is often the consequence of little solidarity among 

residents, and they often lack social cohesion or integration (Krubin & Wo, 2016). They add 

that the greatest difference between socially organised and disorganised communities is the 

levels of informal social control in those communities. It is the informal action taken by 

residents which combat social problems in their communities. An example of this would be, 

Stellenbosch University https://scholar.sun.ac.za



4 

 

 
 

when residents question persons about suspicious activity or admonish misbehaving youth and 

inform parents of their children’s misconduct. In essence, residents act as the “eyes and ears” 

of the community. According to this social disorganisation theory, socially disorganised 

communities like Sunbird, have lower levels of informal social control, and thus experience 

higher levels of social issues and concerns when compared to more socially organised 

communities (Krubin & Wo, 2016). 

Moreover, relating to the high levels of social issues mentioned, the Bill of Rights of 

the Constitution of the Republic of South Africa (Republic of South Africa, 1996) guarantees 

a safe environment for all citizens. After experiencing family, community and structural 

violence, either as witnesses or victims, children and adolescents may ascribe negative feelings 

towards authority figures and institutions (Spillane-Grieco, 2000). Despite the dire state of 

schooling and the high dropout rates of learners, communities and schools are often engaging 

in partnerships to address these issues. However, these partnerships are often not maximally 

optimised to explore positive outcomes, instead they remain trapped in the problem saturated 

story and miss the sparkling moments that have the potential to guide them along the path to 

creating sustainable positive change. 

Therefore, this study sought to forefront the resilience of schools and communities by 

exploring with a school and community collaboration project, ways in which to build on their 

successes and to strengthen the strategies they already had in place. To this end it considered 

the Assets-Based Approach to address school attendance and retention challenges. 

1.3 Theoretical Underpinning  

The theoretical framework utilised in this study aimed to understand the variety of 

influences that identifies, understands and reduces learner absenteeism in a low socio-

economic community. Therefore, the Ecological Systems Theory was used to conceptually 

underpin this study (Bronfenbrenner, 1979). 
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To fully understand learner absenteeism, the ecological systemic approach emphasised 

that the individual learner should be understood as a complex process. Bronfenbrenner (1986) 

states that to understand the child, the environment in which the child lives must be fully 

examined, including the home, school, community and culture. Proximal processes known as 

the reciprocal interactions between the individual child and representatives from various 

external systems are important to how the child functions in systems and subsystems, such as 

the home, school and community. Taking on an ecological systemic approach provided a better 

understanding of how the phenomenon of learner absenteeism had been fostered in the Sunbird 

community. The identification and strengthening of intervention and prevention programmes 

was more effective because it included ecologically based components such as parent 

workshops, improved school environments, community programmes and the strategic 

implementation of school policies (Burns et al., 2015). This approach also enabled the 

evaluation of the capacity of the systems, namely, home, school and community to address the 

challenge of learner absenteeism, which in turn contributed towards a desired outcome (Burns 

et al., 2015). 

Effective intervention and prevention strategies that address learner absenteeism are 

embedded within larger systems – similarly as the individual learner is embedded within the 

contexts of family, peers, schools and communities. This ecosystemic notion lends itself to the 

relevance of resilience theory, which forms the nexus of ecological systems and the need for 

resilience-promoting interventions to take place. According to Theron and Donald (2012), 

when resilience is understood as an ecological-transactional phenomena, the ecosystemic 

approach which flows from this, urges multilevel assessment, intervention and prevention that 

are sensitive to all levels of the individual learner’s social context, which may nurture or hinder 

resilience. The practicality of the ecosystemic approach would require professionals like 

educational psychologists to “give away” (Wegner 1998) their knowledge of how resilience in 
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low socio-economic communities may be encouraged. Such knowledge-sharing should be 

multilevel and promote an inclusive community practice (Yeo & Choi, 2011). For example, 

stakeholders such as learners, parents, caregivers, teachers and other professionals involved 

with children, non-government organizations and government, may learn not only to promote 

resilience in eco-systematically ways, but also to refine and extend what is known. In this way 

resilience theory will affect change, but more importantly it will also evolve to reflect, and 

improve a given ecosystem (Theron & Donald, 2012).  

1.4 Motivation for Research  

My interest in this area of research was stimulated by my own experiences as an 

educator. It was a reality that on a daily basis, I was exposed to learners' absenteeism. Weekly 

learners did not attend school because of hindrances like those found in the Sunbird 

community. It was important to recognise that school attendance in a socially disorganised 

community like Sunbird, is affected by a lack of social control, cohesion and integration which 

in turn creates a perfect storm for educational collapse (Misslehorn, 2018). According to a 

study conducted in 2018/19 by the Children Institute,  low school attendance in South Africa 

may be due to barriers such as quality of education, financial constraints, disability and teenage 

pregnancy (Hall, 2019). However, it was also important to not consider this a linear 

relationship, instead it was understood to be as a multi-dimensional phenomenon related to 

personal and contextual variables that influenced each other at any given time.  

According to Hartnack (2017), factors such as community characteristics, namely high 

poverty and crime rates, poor infrastructure, high drug and alcohol abuse and unemployment 

rate, directly and negatively impact school attendance. The influence of peers, familial relations 

and parental influence, also have an impact on the learners’ attendance. Additionally, the 

learners of the Sunbird community may be subject to social discrimination and prejudice, 
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especially because they are a minority and underprivileged, and thus their weekly attendance 

at school is negatively affected (Hartnack, 2017; Krubin & Wo, 2016;). 

Access to resources affects school performance and school attendance. According to 

the Mail & Guardian (2011) when learners do not have access to adequate and sufficient 

resources such as textbooks and technology, it affects the teaching and learning process and in 

turn affects the morale of the learners. In the end, learners do not have interest in schoolwork 

and their interest is driven towards something more captivating such as gangsterism and drug 

use (Hartnack, 2017).  

In addition, teachers also have an impact on school attendance. According to the Mail 

and Guardian (2011), teachers are at the heart of education and the quality of education 

provided cannot exceed the quality of teaching offered. However, some teachers are not 

teaching at the expected level which subsequently affects learners’ motivation to want to learn 

and attend school regularly.  

1.5 Research Question  

Mboweni (2014) contends that the high failure rate of learners is greatly attributed to 

learner absenteeism, which is a frequent cause of drop out. Additionally, low school attendance 

should not be regarded as an isolated challenge, but as a result of a combination of interrelated 

factors, which eventually results in learner drop out (Department of Basic Education, 2011). 

Using a Community-Based Participatory Action Research approach incorporated principles of 

Appreciative Inquiry, instead of asking, "What are the root causes of failure or defect?", it 

asked, “What are our root causes of success?”. There is a growing body of literature that 

suggests that questions and dialogues about strengths, successes, values, hopes and dreams are 

themselves transformational. 

This research process sought to conceptually and methodologically consider the factors 

that pertained to learner absenteeism and the school and community initiatives that were placed 
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to address these areas of concerns. The following main research question guided the current 

study:  

What are the factors that influence school attendance in a low socio-economic peri-

urban community? 

To fully explore the research question, the following sub-questions were formulated: 

● What are the participants’ perceptions of factors that promote school attendance? 

● How do the role of the community and school partner to encourage school attendance? 

● Which strategies have been implemented to support school attendance? 

● How can the school community be strengthened to promote school attendance and 

learner retention? 

1.6 Research Focus  

The study was conducted in the community of Sunbird which is situated in the Western 

Cape. The research focused on factors that support school attendance at one of the primary 

schools in the area, Rooibos Primary School. According to the National Norms and Standards 

for School Funding, Rooibos Primary is within the Quintile 4 ranking. This ranking is based 

on the unemployment rate and literacy rate of the community in which the school is located, 

with Quintile 1 ranking indicating a poor impoverished school, and Quintile 5 ranking 

indicating a wealthy/affluent school (van Dyk &White, 2019). Chutgar and Kanjee (cited in 

van Dyk & White, 2019) “points out that there is an urgent need for the regular reclassification 

of schools to ensure that those in greater need are allocated into the correct quintile rank and 

thus qualify to receive sufficient levels of funding to meet their specific needs.” (p. 3). 

Purposive sampling was used to select participants. This type of sampling is also known 

as judgemental sampling because it is a deliberate choice of participants, selected because of 

their qualities or experiences (Etikan et al., 2016). The participants were therefore elected based 

on the knowledge and experience that they possessed, as it was hoped that this would enable 
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them to provide rich and in-depth insight into the phenomenon of interest in this research 

project (Cohen & Manion, 2011; Schwab & Syed, 2015). The criteria for inclusion in the study 

was that the participants had to be from the Sunbird community and either worked with children 

in a school context or worked with school-going children through a community project such as 

the Women for Change which empowers females to increase their participation in community 

development. 

1.7 Research Design and Methodology 

1.7.1 Research Paradigm  

A research paradigm represent “the researcher’s beliefs and values about the world, the 

way they define the world and the way the work within the world. In relation to research, the 

researcher’s thoughts and beliefs about any issues explored would subsequently guide their 

actions” (Kamal, 2019,  p. 1389). In other words, the paradigm adopted directs the researcher’s 

investigation which include data collection and analysis procedures. Selecting a research 

paradigm was important as it guided the research process. According to Babbie and Mouton 

(2013) research paradigms play a fundamental role in research as it represents a frame of 

reference to view the world. Research paradigms are defined as a set of beliefs or worldview 

that guides research action (Guba & Lincoln, 1994). Additionally, it can be viewed as human 

constructions which deal with principles that guide the researcher’s meaning making (Denzin 

& Lincoln, 2000). This meant that a research paradigm was important because it provided a 

view which influenced what was studied, how it was studied and how results were interpreted 

to make meaning in the research process.  

When choosing the type of research that would be most appropriate, one has to take 

into account what the research is aimed at. This study aimed to not only gain an understanding 

of the variables that influence school attendance in an historically marginalised community, 

but also aimed to reflect on participants’ perceptions of how the school and community 

Stellenbosch University https://scholar.sun.ac.za



10 

 

 
 

collaboration could be optimised, to address the complex nature of absenteeism in South 

African primary school classrooms.  

This study was conducted within a constructivist paradigm which focused on 

understanding and interpreting everyday events, experiences, social structures as well as the 

values which were attached to these phenomena (Vosloo, 2005). Within the constructivist 

paradigm, it was recognised that there were multiple interpretations of reality that assists in 

gaining insight into human behaviour. The research process required systematic engagement 

with purposefully selected participants, to delve into their lived experiences and worldviews as 

it related to the topic under investigation (Denscombe, 2014). This approach was best suited to 

this study as it made an effort to understand and interpret what the participants were thinking 

and how they made meaning of their experiences, within a specific context (Kivunja & Kuyini, 

2017). In addition, the constructivist paradigm acknowledged that reality was socially 

constructed, and acknowledged the often different and nuanced experiences and perceptions of 

the educators and community workers, who collaborated with me, to consider the phenomenon 

under study. Constructivism links to the qualitative, Participatory Action Research (PAR) 

approach, in that it also ascribes to the notion that people or practitioners construct their own 

knowledge and realities based on critical reflection on their experiences (Zuber-Skerritt, 2015). 

1.7.2 Qualitative Research   

This study used a qualitative research approach. Qualitative research is a powerful tool 

for learning more about our lives and socio-historical contexts in which we live. It works from 

the assumption that meaning is socially constructed by individuals’ interaction with their world. 

Thus, it was the goal of this qualitative research study to uncover and understand the 

experiences of the phenomenon from the participants’ perspectives (Merriam & Grenier, 2019). 

Furthermore, this qualitative research sought to investigate the social phenomenon of the 

participants without disruptions and in their natural setting (Creswell, 2014). 
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During the qualitative research process, focus was placed on learning about the 

perceptions that participants had about factors which promote school attendance in the local 

primary school and surrounding community. Using a qualitative research approach allowed for 

a space to be created where participants had the freedom to express their opinions, experiences, 

share their meaning-making of these experiences and explore ways in which their perceptions 

had been constructed. 

1.7.3 Action Research  

Action research is considered a participative form of qualitative research that seeks to 

generate understanding and knowledge as a precursor for action for change. It seeks to 

collaborate with participants and through a dynamic and cyclical process (Baum et al., 2006) 

(which will be discussed in greater detail in chapter 3) has the potential to empower all with 

skills that have the potential to ensure sustainability beyond the research process. The complex 

nature of the phenomenon under study and the dynamic nature of the school and community 

relationship made Community-Based Participatory Action Research (CBPAR) a good fit. 

CBPAR is understood as an instrument that has the potential to facilitate social change in 

collaboration with the participants. It is a process in which the community of interest 

collaborates in refining the research focus, collecting, analysing information, and acting upon 

the problem to find solutions and provide social and political transformation. This approach 

unites communities in an effort to identify and address social issues (Suarez-Balcazar et al., 

2018). Furthermore, CBPAR is regarded as an equitable approach within a social justice 

framework because it values community participation to redress issues of inequality that arise 

from socioeconomic disadvantages (Rifkin, 2014). 

For this study, the CBPAR approach was best suited as it broke down the barriers 

between the researcher and the participants from Sunbird community, by valuing the 

participants as equal contributors to the research process. In addition, some principles of 
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Appreciative Inquiry (AI) were incorporated. Appreciative Inquiry is a relatively new asset-

based approach. It uses a structured approach to mediate or generate dialogue about what ought 

to be done to address complex issues and seeks to promote better partnership in addressing the 

identified challenges. Its key difference to other forms of approach lies in its shift from a 

deficit-based question to conversations that consider and seek to strengthen what is working. 

Donnan (2005) points out the following is a comparison between the traditional Problem-

Solving approach and the Appreciative Inquiry approach to change: 

Table 1: The Problem-Solving approach Versus the Appreciative Inquiry Approach 

The Problem-Solving Approach The Appreciative Inquiry Approach 

There is some ideal way for things to be. The way things are socially constructed by 

our system and can be changed. 

If a situation is not as we would like it to be, 

then it is a “problem to be solved”. 

In any situation, we can find the seeds of 

excellence to build on. 

The way to solve a problem is to break it into 

parts and analyse it. 

We build excellence by seeking out 

examples and sharing stories of exceptional 

performance throughout our system.  

If we find a broken part and fix it, the whole 

will be fixed. 

As we create images of excellence, our 

system will move toward that image. 

 

The view is held that using this approach would create a space that enables the 

collective enquiry and affords an opportunity to gain insight into the meaning making process 

of the participants in how they addressed this challenge. In addition, the resilience and 

creativity of the people in the context of responding to the dynamic and complex nature of 

school absenteeism was fore-fronted.  
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1.8 Recruitment of Participants  

The Sunbird community was selected because of the diverse and unique factors within 

the community that contribute towards school attendance, as well as the existing relationship 

between the school and a local government community-based initiative. The initial recruitment 

techniques included a presentation to a specific school management team (SMT), educators, 

community leaders and elders, women of the community-based project and one City of Cape 

Town’s social worker. However, due to the COVID-19 pandemic and the South African 

National Lockdown, as the primary research I could not meet with and present to the above-

mentioned participants. Instead, a key informant was identified, to whom the purpose of the 

study was presented.  

The informant played a vital role in the recruitment process. The informant was 

thoroughly briefed on the reason, inspiration and planned data gathering instruments of the 

study. Due to the sensitive nature of the phenomenon under study, the informant was educated 

and informed about responsible research practices. Both the informant and the participants 

were briefed at the start of the data collection process about the importance of privacy and 

anonymity. Once the participants were identified, the key informant distributed short 

questionnaires which required participants to indicate whether they were interested in 

participating in the study. 

The questionnaire included a section for participants to indicate how they could be 

contacted in order to schedule individual semi-structured individual interviews and the focus 

group discussion. At the individual interview, the purpose and nature of the research was 

clarified, and participants were invited to participate in a focus group discussion session. 

Participants were informed that they were under no obligation to participate in the focus group 

discussion. Additionally, they were informed that their participation in the study was voluntary 

and that they could withdraw at any time (see Addendum F). 
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1.9 Data-generation Strategies  

Qualitative research methods are more suitable for the constructivist paradigm because 

subjectivity is acceptable and supported by constructivists. In addition, the constructivist 

approach is the foundation of social research techniques that are sensitive to the context; getting 

inside the ways others see the world and are more concerned with achieving empathetic 

understanding rather than testing legalistic theories of human behaviour. By using this 

approach, the aim was to gather information by using multiple data collection methods such as 

semi-structured individual interviews, a focus group discussion, observations and field notes 

which were recorded in a research journal (Merriam & Grenier, 2019; Vosloo, 2005). 

According to Cohen and Manion (2011), it is useful to triangulate focus group 

discussions with other traditional forms of data collection methods such as interviewing and 

observations. The semi-structured individual interviews and the focus group discussion was an 

opportunity to gather rich qualitative data from different perspectives. Field notes, in the form 

of a reflexive journal, were also used for additional information, throughout the research 

process (see Addendums H and I). 

1.10 Semi-structured Individual Interviews  

Merriam and Grenier (2019) state that interviewing may be regarded as one of the 

primary sources of gathering data in qualitative studies. Semi-structured interviews are known 

as in-depth interviews where participants are key informants who answer a set of open-ended 

questions (Jamshed, 2014). The open-ended questions were used to understand the 

participants’ perceptions and served as a guide to capture the complex experiences, attitudes 

and beliefs of the participants. The semi-structured individual interviews took the form of 

interviewing one participant at a time. The interviews assisted in addressing any difficulties 

and questions that the participants misunderstood. 
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1.11 Focus Group Discussion   

Focus group discussions are a form of interviews that capitalise on communication to 

generate data. It uses a group interaction method to collect data, which encourages participants 

to talk to one another, ask questions and comment on each other’s point of views and 

experiences (Kitzinger, 1995). For the purpose of this study, the focus group discussion was 

useful for exploring the participants’ knowledge and experiences.  

The focus group session was used to observe participants’ non-verbal cues such as 

smiles, frowns, hand gestures and other body language which was also accommodated in the 

space of the discussion. Additionally, the focus group session was used as an opportunity to 

clarify reasons from the semi-structured individual interviews and allowed for questions to be 

asked based on emerging themes in the discussion. 

Based on the initial recruitment process of participants, approximately eight to ten 

participants were expected to participate in the focus group discussion, which is deemed 

favourable for active participation in the focus group discussion. However, as the primary 

researcher for this study, I was able to recruit seven participants for the focus group session, 

but only five participated in the discussion. The two participants were unable to take part in the 

research because one had received news that a family member had passed away, and the other 

noted that due to the pandemic, she had suffered emotional distress and could no longer 

participate in the session.  

The research would have involved face-to-face interviews however, in light of the 2020 

COVID-19 global pandemic and the lockdown regulations, online social media platforms, such 

as Zoom and WhatsApp were used to ensure adherence to Stellenbosch University and the 

South African government’s social distancing regulations (Disaster Management Act, 2002, 

Regulation 398 of 2020).  

Stellenbosch University https://scholar.sun.ac.za



16 

 

 
 

1.12 Data Analysis  

An iterative data analysis process was used, not as a repetitive mechanical task but as a 

deeply reflexive process to gain insight and develop meaning. The objective of this process 

was to revisit the data and connect it with emerging insights, progressively leading to more 

refined focus and understandings. This meant that the semi-structured individual interviews 

and focus group discussion was transcribed verbatim, after which an analysis was done to 

identify themes and patterns of responses (Braun & Clarke, 2006; Stivastava & Hopwood, 

2009). 

For the purpose of the study, thematic analysis was used. The goal of thematic analysis 

was to identify general themes in participants’ comments or opinions, about this particular 

phenomenon (Leedy & Ormrod, 2010). An inductive coding process was engaged to organise 

and summarise the data according to emerging categories or themes and to ensure that the 

research questions were included in the interview schedules and focus group dialogue (Lapadat, 

2010; Saldanha, 2013; Schwab & Syed, 2015). 

1.13 Ensuring Trustworthiness  

The trustworthiness of the research process is to ensure the demonstration of integrity 

and competence in qualitative research, as well as to achieve authenticity of the process 

(Vosloo, 2005). The trustworthiness of a qualitative research study, poses the question, “Can 

the findings be trusted?” Various strategies were implemented to ensure the truth-value of the 

study and are discussed in Chapter 3. The following represents a brief outline of each: 

● Triangulation: Triangulation aims to enhance the research process by using multiple 

methodological approaches to collect data. Triangulation refers to the use of multiple 

sources of information in order to help minimise bias in the data or the research process 

(Korstjens & Moser, 2017). Data was gathered by different means of data collection 

methods such as in-depth semi-structured individual interviews, a focus group 

discussion, field notes and observations. The use of various data sources helped to 
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compensate for my presence which may have influenced how the participants engaged 

and responded during the research process (Creswell, 2014; Korstjens & Moser, 2017). 

● Member check: Member check is known as the space to reflect on the gathered data 

and provide opportunities for a participant and I to reflect on interpretation or meaning 

(Tracy, 2010). For example, transcripts of the interviews and focus group discussion 

were made available to the participants for feedback, this strengthens the data as 

participants provided different perspectives (Tracy, 2010; Creswell, 2014). 

● Transferability: Transferability is a process that involves providing a thick description 

of the research findings so that it could be applied in other contexts and studies 

(Coghlan & Brydon-Miller, 2014). The research transcripts provided a detailed 

description of the experiences, behaviours and insights so that the findings made sense 

to an outsider and could be applied in other contexts. 

● Outcome validity: Outcome validity is important in action research. It is considered to 

be particularly important in order to ensure that the research actions taken contribute to 

finding solutions to the problem(s) that initiated the study (Herr & Anderson, 2015). In 

this study, the findings aimed to help improve the way in which schools and 

communities collaborate to address the issue of school attendance in low-income 

communities.  

● Process validity: The problem(s) under investigation was framed in such a way that it 

allowed for iterative and continuous processes of learning. This entailed continuous 

cycles of critical scrutiny of assumption underpinning the problem definition, reflection 

and adaptation if necessary (Herr & Anderson, 2015). 

● Reflexivity: Reflexivity was a key tool used to ensure that I remained self-reflective 

and mindful of the way in which perceptions and assumptions influenced the process, 

and the researcher-participant relationship. A research journal was used to record my 

experiences (Creswell, 2014; Korstjens & Moser, 2017). 

 

1.14 Ethical Considerations 

Ethics is based on the well-founded standards of right and wrong that prescribe what 

humans ought to do in terms of rights, obligations, benefits, society, fairness or specific virtues 

(Velasquez et al., 2010).  
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As an educational psychologist in training, one is bound by the ethical principles of the 

Health Professionals Council of South Africa (HPCSA). According to the HPCSA’s code of 

ethics, research should be planned and conducted in a manner consistent with the law and 

internationally acceptable standards of research (HPCSA, 2006). The aim of the study was to 

be grounded in good ethical principles so that the community and participants’ rights, dignity, 

diversity and social responsibility was upheld. The principles of informed consent, 

confidentiality, autonomy and beneficence were considered for the study. 

The ethical principle of informed consent refers to informing participants that their 

participation in the study is voluntary and if they wish to withdraw, they may do so at any time. 

Stellenbosch University requires that research involving human participants first be approved 

by a research ethics committee, before the research study commences (Senate Research Ethics 

Committee, 2013). As a result, ethical clearance was sought from the Ethics Committee of 

Stellenbosch University. Even after ethical clearance was obtained, it was important to remain 

mindful of ensuring ethical engagement as the research relationship and process unfolded. 

Before the research commenced, participants were informed of any potential risks as 

well as how confidentiality would be maintained. Participants were given the opportunity to 

make informed decisions and once they indicated their willingness to participate, they were 

given consent forms (AERA Code of Ethics, 2011). The application of the second principle of 

confidentiality ensured that individual identifiable information remained private, so that any 

undue exposure or any intrusion on the privacy of the participants were prevented (AERA Code 

of Ethics, 2011; Packman, 2008). An example of this principle was ensuring anonymity by 

using pseudonyms. The raw data was saved on external hard drives and encrypted with 

passwords. Hard copies were stored in a safe place and only designated persons had access. 

Participants were informed of their right to access the transcripts, analysis of the semi-
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structured individual interviews, focus group discussion and the final thesis (AREA Code of 

Ethics, 2011).  

The third ethical principle is that of autonomy which refers to the participants’ right to 

freely and voluntarily make informed decisions about their participation in the study and 

decisions pertaining to the study. As the researcher, I respected the participants’ equal standing 

and did not impose perspectives onto them (Allan, 2016). As the research took place in an 

adverse community with many social issues and risks, as well as during the COVID-19 

pandemic, the ethical principle of beneficence was of great importance to this study. According 

to Allan (2016), beneficence refers to taking steps to prevent harm to participants and to 

promote positivity that will benefit the participants and the community. For example, 

beneficence resulted in informing participants of intervention and prevention programmes and 

if they were harmed during the course of the research process, support services were made 

available to them which was explained to the participants in the information sheets. 

1.14.1 Community-Based Action Research and Power Relations 

Ethics require that the participation of all role players should be regarded as of equal 

importance and value (Campano et al., 2015), and that all should be treated with the dignity 

and respect that they deserve (Fraser, 2018). Thus, a CBPAR approach called for a sensitivity 

regarding power relationships between me and the community-based participants. With this in 

mind, it was important to pay attention to aspects such as redistributed intellectual authority, 

collaboration, communication and reciprocity (Campano et al., 2015). 

This research study focused on the principle of reciprocity as it describes the respectful 

nature of good relationships that was essential to this study (Trimble &Fisher, 2006; Yassour-

Borochowitz, 2004). Remaining mindful of the power and influence amongst participants and 

in the researcher-participant relationship, reciprocity provided a guide to ethical practice. This 

was done by ensuring that equality between me and the participants was established and 
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maintained throughout the research process. Furthermore, a reciprocal dialogue was used to 

communicate as equal partners to resolve ethical problems which may have arised (Maitier et 

al., 2008). 

A detailed discussion of the ethical considerations carried out in the study is presented 

in Chapter 3. 

1.15 Conclusion 

In chapter one, the research project was introduced. A brief overview of the education 

and child platforms in the form in the South African Constitution and Education Department 

was given. A detailed description of the disorganised community of Sunbird is theoretically 

underpinned by the social disorganisation theory. This theory demonstrated the relationship 

between various social factors within the community and poor school attendance amongst 

learners. The study took place within a constructivist paradigm and used the Community-Based 

Participatory Action Research and Appreciative Inquiry approach, as it viewed participants as 

equal contributors with rich insight that strengthened the study. 

1.16 Key Terms 

The key terms and the way in which it will be understood in the study are as follows: 

Absenteeism: A situation where a learner does not attend school for an entire day 

(Department of Basic Education, 2011). 

Academic performance: Refers to how well a learner engages in school activities and 

events (Bell, 2018). 

Learner: For the purpose of the study, a learner refers to a child who must attend the 

first day of school from the age of seven years old until the last day of the year (in which the 

child reaches the age of 15 years or grade 9) (Department of Basic Education, 2011). 
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School attendance: Enrolment of learners and their regular and punctual attendance at 

school (Department of Basic Education, 2007). 

Social factors: The experiences and facts that affect a person’s lifestyle in a positive or 

negative way (Gifford & Nilsson, 2014). 

1.17 Chapter division  

Chapter 1 introduces the research study by explaining the background and motivation 

for the study and gives an overview of what the study will entail. This chapter includes the 

research focus, an overview of the research paradigm and the research design and methodology 

for the research study. 

Chapter 2 provides an in-depth literature review of the factors that hinder school 

attendance in the Sunbird community. This chapter will also reflect on recent studies which 

focused on the role of the community in school attendance and what strategies could be 

implemented to decrease poor school attendance. 

Chapter 3 addresses the research paradigm, approach, design and methodology for the 

study. This chapter discusses the mechanisms used to ensure the trustworthiness of the study. 

The ethical considerations will also be discussed in this chapter. 

Chapter 4 addresses the research findings. The findings will be presented by means of direct 

quotations, categories, and themes that emerge during the data analysis process. 

Chapter 5 provides a summary of the research study. An integrative discussion of the findings 

and interpretations of the participants’ experiences is presented in this chapter. This chapter 

also presents the strengths and limitations of the study, and finally discusses the 

recommendation for future research. 
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Chapter 2 

Literature Review 

2.1 Introduction 

To understand educators and community workers’ perceptions of factors that promote 

school attendance in a low-socio peri-urban community, it is important to get a comprehensive 

picture of what the existing literature says about factors that promote school attendance. The 

literature reviewed for this study focused on defining a low socio-economic peri-urban 

community within a South African context, the correlation between low-socio communities 

and education, factors that promote school attendance and learner retention and factors that 

hinder school attendance in a low-socio peri-urban community. It also explored the importance 

of resilience from an ecological systemic approach as well as looked at prevention and 

intervention strategies. 

Whilst there is a great focus on the factors that may hinder school attendance and learner 

retention, there is a gap of knowledge about the factors promoting school attendance in low 

socio-economic peri-urban communities. In order to position this study within this particular 

community and school context, it is important to understand that context is not only about place 

and space, but also about people. This may point to a greater need for the research community 

to critically reflect on the effectiveness of prevention and intervention strategies for such a 

research focus.  

2.2 Defining a Low Socio-economic Peri-urban Community Within a South African 

Context 

Peri-urban communities are defined as areas that are not merely close to cities and may 

include areas that are not neighbouring urban cities. These communities are characterised by a 

mix of urban and rural characteristics (Centre of Expertise for Urban Programming, 2016). 

Understanding the impact of socioeconomic status in areas that are located on the outskirts of 
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cities or large urban areas, provides insight into the wealth and health gap based on socio-

economic status, race and a great awareness of the impact of classism (Parker, 2019). 

Furthermore, the American Psychological Association (APA) Dictionary of 

Psychology (2021) states that, socio-economic status is the position of an individual or group 

on the socio-economic scale, which is informed by a combination or interaction of social and 

economic factors, such as income, amount and type of education, kind of prestige and 

occupation, place of residence and in some societies, even ethnic origin and religious 

background. This definition is valuable as it applies to the South African context, in that these 

factors are what separate high socio-economic groups from low socio-economic groups. 

Low socio-economic communities have little income or wealth to buffer against the 

negative impact of adversity. According to (Leonard et al.,2018; Water and Sanitation for the 

Urban Poor, 2016; Empowerment Project, 2019) people from low socio-economic 

communities are more likely to have poorer health and educational systems and access to social 

and structural resources. Many poor urban areas are unable to harness opportunities for 

increased economic and social well-being, which is in part due to discriminatory structures and 

policies of governments, civil society and private sector organisations which consequently 

creates inequalities and socio-economic differences. Many households in low socio-economic 

communities exist on a knife edge: earning enough not to officially be classed as living in 

poverty, but without the capital to absorb disruptions (Leonard et al., 2018). However, it must 

be noted that poverty in this regard is multidimensional and a dynamic phenomenon that cannot 

be defined by income alone. In South Africa, more specifically the Western Cape, many poor 

communities are plagued by structural and socio-economic challenges. These include low 

levels of education, high school dropout rates, high level of substance abuse, high levels of 

unemployment and a myriad of health challenges (Empowerment Project, 2019; Leonard et al., 

2018; WSUP, 2016). 
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Moreover, social challenges exhibit a particular pattern within the community, and 

often come to be characteristic of the community itself. According to the socially disorganised 

theory, low socio-economic communities have lower levels of informal social control, and thus 

experience higher levels of social issues and concerns when compared to more socially 

organised communities (Kubrin &Wo, 2016). Despite the dire state of said communities, the 

literature highlights the importance of schooling and its ability to provide a pathway out of 

poverty for many children in adverse communities. Furthermore, the overall makeup of a 

community surrounding a school has a significant impact on the school itself. This means that 

once external changes are addressed within the community, schools will see significant literal 

changes (Chürr, 2015; Meador, 2020). 

2.3 The Role of Education Within the South African Low Socio-Economic Context 

The broader body of knowledge suggests that South Africa is regarded as one of the 

most socio-economic unequal countries in the world, thus its state of education must be seen 

within this context. According to Maswikiti (2005), it seems reasonable to suggest that a wide 

economic disparity and educational inequalities still exist in South Africa because of its socio-

political history. Maswikiti (2005) also points out that children from low socio-economic status 

and/or with low qualities of education, will be at risk of performing more poorly than their high 

socio-economic/high quality of education peers on measures of general academic performance. 

Van der Berg (2008) adds that in South Africa, educational quality has not improved since the 

political transition. To this point, Van der Berg (2008) states that in attempting to understand 

the role of socio-economic status on general education and academic performance, it is equally 

important to highlight the inadequate educational progress of children from low-socio peri-

urban communities. A recent study was conducted to monitor school attendance in South 

Africa suggests that students from more disadvantaged backgrounds with limited resources are 
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less likely to enrol in school and more prone to dropping out or progressing than their 

advantaged peers (Hall, 2019).  

Many schools and communities served by the South African government continue to 

live with the consequences of the political and economic decisions made during the Apartheid 

era (Amnesty International, 2020). As a result, there are two education systems in South Africa: 

a functional system for the wealthiest 25 percent of South African children and a dysfunctional 

system for the 75 percent majority of children from poor families (Spaull, 2013 in Romero et 

al., 2018). Romero et al. (2018) states that these two systems illustrate that a child’s experience 

of education in South Africa still very much depends on where they are born, how wealthy they 

are and the colour of their skin. Furthermore, studies in South Africa have demonstrated the 

strong correlation between poverty and low-quality education (Romero et al., 2018). This 

means that although families can choose which school to send their children to, children from 

poor families are more likely to attend poor quality schools with a poor educational 

infrastructure (Amnesty International, 2020; Romero et al., 2018). To this end, Amnesty 

International's (2020) report states the repeated failure of government both at national and 

provincial level to meet its own targets, such as ensuring schools have access to water, 

sanitation and electricity, is not just a question of institutional accountability. This has 

consequences for the life chances of thousands of young people, who have the right to a better 

life, regardless of their status or circumstances (Amnesty International, 2020; Romero et al., 

2018; Spaull, 2013 in Romero et al., 2018). The literature acknowledges that much hope is 

often placed on education as an institution of transformation. In this way, Taylor and Yu (2009) 

states that it is hoped that education can give an opportunity for children coming from poor 

socio-economic backgrounds to perform well and thus overcome their disadvantaged 

backgrounds (Taylor and Yu, 2009). 
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2.3.1 The Relationship between Socio-economic Status and Education Achievement 

Educational achievement and its relationship with socio-economic background is one 

of the enduring issues in educational research (Thomson, 2018). In examining educational 

achievement, studies have found that many poor children in developing countries either have 

never enrolled in school or attend to the end of the first grade only (Thomson, 2018). To this 

point, the American Psychological Association (2021) suggests that inadequate education and 

increased dropout rates affect children’s academic achievement, perpetuating the low socio-

economic status of a community.  

While the Coleman Report in 1996 concluded that schools themselves added little to 

effect outcomes, however, the school environment, the social background of a student’s peers 

at the school, has certainly been found to be positively related to student achievement 

(Dickinson, 2016). On average, a student who attends school in which the average socio-

economic status is high, experiences better educational outcomes compared to a student 

attending a school with a lower average peer socio-economic level (Palardy, 2008; Perry & 

McConney, 2010). What the continued gap between the advantaged and disadvantaged 

students highlights according to Thomson (2018) is that despite all the research, it is still 

unclear how socio-economic background influences student attainment. Furthermore, research 

suggests that the relationship between socio-economic background and educational 

achievement are only moderate, and the effects of socio-economic status are quite small when 

taking into account cognitive ability or prior achievement (Marks, 2017). However, a Canadian 

study confirms “poverty’s negative influence on student behaviour, achievement and retention 

in school” (Levin, 2007, p.701 cited in Ferguson et al., 2007). This is supported by Ferguson 

et al. (2007) and Lipman (1994) who suggests that persistent socio-economic disadvantage has 

a negative impact on the life outcomes of many children and noteworthy associations can be 

made between low income and social and academic functioning.  
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2.3.2 The Relationship between Low Socio-economic Communities and Academic 

Functioning 

It is well documented that poverty decreases a child’s readiness for school through 

aspects of health, home, life, schooling and neighbourhoods (Ferguson et al., 2007). Research 

indicates that children from low socio-economic households and communities develop 

academic skills slower than children from higher socio-economic groups. For instance, low 

socio-economic childhood is related to poor cognitive development, language, memory, 

socioemotional processing and consequently poor income and health in adulthood. 

Additionally, the school systems in low socio-economic communities are often under-

resourced, negatively affecting students’ academic performance and outcomes (Aikens & 

Barbain, 2008; American Psychological Association, 2021; Morgan et al., 2009). 

According to Ferguson et al. (2007), children from low-income families often do not 

receive stimulation and do not learn the social skills required to prepare them for school. A 

report from Thomson (2007) confirms this view and concludes that children from lower income 

households score significantly lower on measures of vocabulary and communication skills, 

knowledge of numbers, copying and symbol use, ability to concentrate and cooperative play 

with other children (Ferguson et al., 2007). To this end, Romero et al. (2018) states that in 

South Africa the high degree of inequality between socio-economic status and schooling, is 

largely a legacy of historical educational inequality.  

Furthermore, research states that the multidimensional impact of family poverty on 

school attendance and school progression has been investigated extensively in South Africa. 

According to Themane et al. (2006), a South African study highlighted the influence of socio-

economic status on educational achievement by using indicators such as whether the household 

had a television or radio, type of dwelling, the father’s educational level, number of people 

sharing a bedroom, cooking mode and the household income (Themane et al., 2006). These 
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indicators formed the home environment which was conducive to the child’s learning and their 

learning outcomes (Maswikiti, 2005). 

2.4 Factors that Promote School Attendance in a Low Socio-economic Peri-urban 

Community 

There is a growing awareness that frequent absence from school limits a child’s 

opportunities for academic success and, consequently, affects later life outcomes. The level of 

school attendance varies among children from different socio demographic backgrounds, 

different families, and with different emotional and behavioural characteristics (Hall, 2019). 

However, the effect of school non-attendance on academic achievement is not uniform and is 

heavily dependent on the child’s characteristics and abilities (Sustainable Development Goals, 

2020). With this in mind, the early identification of children who are frequently absent from 

school and the implementation of interventions might not only ensure that students achieve 

their potential in educational and social development, but also reduce the amount of money 

spent on remedial actions in the school system (Daraganova et al., 2014). 

 

2.4.1 Factors that Promote School Attendance 

Literature reveals that there are many factors that affect student achievement directly 

and indirectly. According to Phillips (1997), low attendance rates have been cited as 

detrimental to academic achievement; therefore, it is suggested that improved attendance is a 

direct indicator, rather than determinant of students’ academic achievement. Lehr et al. (2004) 

emphasises that student attendance is one variable that has a significant impact on student 

achievement. And based on this, it thus suggests that attendance level is a determinant of 

academic success (Demir & Karabeyoglu, 2015; Sheldon, 2007). 

While parents are primarily responsible for getting children to school every day, schools 

and their communities have a role to play in recognizing and addressing the barriers and 
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challenges that affect school attendance by individuals and groups of students (Laws, 2013). 

Research indicates that consistently being at school ensures children have a good foundation 

for subsequent learning (Powell, 2012). Studies have also indicated that students, regardless of 

gender, socioeconomic status, or ethnicity- lose out when they have poor attendance, and their 

achievement is affected. Therefore, it requires a successful partnership between the school and 

its families to address these wider issues (Laws, 2013). Based on the review of various 

literature, the following factors are highlighted and discussed as they promote school 

attendance. 

2.4.1.1 The Relationship Between Student Motivation and School Attendance.  

For high levels of attendance and academic achievement, it is recommended to increase 

student motivation. Hunt (2007) states that “motivation relates to students’ attitudes and 

direction of their behaviour towards learning and school attendance” (p. 62).Whilst 

acknowledging that motivation refers to the internal characteristic of students, Mboweni (2014) 

provides an example of how student motivation directly affects student attendance. He suggests 

that one of the ways in which motivation is achieved is through delivering interesting lessons, 

because if students enjoy lessons and school, they are more likely to be present at school 

(Mboweni, 2014). Furthermore, research also suggests that teachers acknowledge that theories 

of motivation can be applied to the aim of reducing the problem of student absenteeism 

(Mboweni, 2014). Thus, working on improving student motivation may increase learning and 

school attendance amongst students (Ajaj, 2018). 

 

2.4.1.2 The Effect of Parental Involvement on School Attendance. 

 Educating parents on the value of education as a medium of escape from poverty and 

a path for prosperity is important. School management should attempt to ensure participation 

of parents in order to ensure that students attend school. A survey conducted in Nepal on factors 

Stellenbosch University https://scholar.sun.ac.za



30 

 

 
 

that promote school attendance (Vasudevan et al., 2017) indicated that although educated 

fathers do not have a statistically significant impact on attendance, educated mothers do. The 

results indicated that having educated mothers would have a positive impact on school 

attendance (Vasudevan et al., 2017). Regardless of the socioeconomic and educational 

background of parents, they should be informed about the importance of good attendance for 

achieving success and for providing protection for risk factors not only in school but also in 

the future. Therefore, they must cooperate in solving the attendance problem and promoting 

school attendance (Demir & Karabeyoglu, 2015; Vasudevan et al., 2017). 

 

2.4.1.3 The Role of School Factors in Promoting School Attendance.  

In addition to learner motivation, Ajaj (2018) puts forward the view that there is a 

correlation between individual school attendance and student performance. Laws (2013) 

supports this view by stating that principals, staff and communities need to be made aware of 

this correlation. School administrators and teachers’ empathetic approaches towards students 

and their positive attitudes will facilitate students to feel connected to the school. This will 

establish positive relations between students and teachers, which in turn will increase 

commitment to the school and will play a role in promoting school attendance (Ajaj, 2018). 

Laws (2013) recommends that efforts must be made in a direction to convey the message that 

students at the schools are considered important as students as well as individuals. Thus, Ajaj 

(2018) and Laws (2013) are of the view that attendance levels will increase, unwanted 

behaviours will decrease, and academic success will improve.  

Moreover, one effective way of promoting school attendance is to encourage students 

to participate in school activities. Thus, both the responsibilities they assume in school 

activities and positive friendships experienced through school activities, will increase the 

commitment to school and will ensure continued attendance (Vasudevan et al., 2017). This 
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suggests that if schools add or increase extra-curricular activities, including sports, school 

attendance would increase, and it would help facilitate social interactions (Vasudevan et al., 

2017). In the South African context, part of the reason why learners want to come to school is 

that they get to meet friends in a safe and secure environment where everyone is respected, in 

some instances they receive a good meal, they know they can depend on their teacher for advice 

and guidance, and they are able to participate in sporting and cultural activities organised at the 

school after school hours (Amnesty International, 2020; Demir &Karabeyoglu, 2015). 

2.4.1.4 The Circle of Courage Model for Promoting School Attendance.  

In highlighting the value of creating an educational environment that fosters resilience, 

motivation and capacity building among learners who have been marginalised, the Circle of 

Courage model is a good fit (Brendtro et al., 2013). The Circle of Courage is a model that 

identifies four key components for positively guiding youth through belonging, mastery, 

independence and generosity (see figure 2.1) as well as provide strategies that would improve 

teacher-student relationships (Brendtro et al., 2013; Roberts 2019).  

According to Roberts (2019), in the book Reclaiming Youth at Risk, the concepts of 

the Circle of Courage helps one understand how to create a positive classroom environment 

with a mutual sense of respect for teachers and students. “First, significance is assured by 

belonging, where children are accepted by caring adults and surrounded by positive peer 

interactions” (Brendtro et al., 2013, p.68). Here the focus is on the love and acceptance that 

students feel in their communities. One of the primary goals as an educator, according to 

Roberts (2019) is to ensure that students feel secure and experience a sense of belonging in the 

classroom. Secondly, “competence is gained by opportunities to achieve mastery in personal 

growth” (Brendtro et al., 2013, p.68). Children are taught to observe adults around them and 

strive for mastery but to avoid focusing on competition (Roberts, 2019). Additionally, children 
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are also taught to carefully observe and listen to those with more experience and develop their 

innate drive to be competent and solve problems (Gariepy, 2020; Roberts, 2019). 

Furthermore, Roberts (2019) states that when students help each other, they develop 

their own self of worth. This refers to the Circle of Courage’s component of independence. 

Within the school and community contexts, students are given opportunities to learn self-

control, participate in decision-making and develop power to resist negative peer influence 

(Brendtro et al., 2013). Lastly, the generosity component focuses on being caring, loyal, 

empathetic and supportive (Roberts, 2019). As a teacher, Roberts encourages her students to 

volunteer in their community expecting nothing in return. According to her, this brings out the 

best in students and creates a powerful lesson about how to contribute to society (Brendtro et 

al., 2013; Roberts 2019). 

To this end, Roberts (2019) states that modelling and teaching the concepts in the Circle 

of Courage helps students become more cooperative, motivated, responsible, and empathetic 

citizens. It also fosters a positive classroom environment and reduces negative behaviours. 

Furthermore, whether gifted or academically challenged, Brendtro et al. (2013) state that 

children who feel unworthy and excluded are primed for failure. Therefore, in terms of modern 

science, “prosocial behaviour is the strongest predictor of academic success” (Brendtro et al., 

2013, p.71).  
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Figure 2.1: The Circle of Courage Model (Source: Gariepy, 2020) 

 

2.4.1.5 The Role of Educators and Support Staff in Promoting School Attendance 

There are many factors that directly and indirectly affect school attendance, one of them being 

the role of the teacher. The literature reviewed states that teachers should take a holistic 

approach to low attendance that includes creating a caring and welcoming environment and 

responding compassionately to students while addressing attendance concerns (Ajaj, 2018). 

Additional measures teachers include working holistically as a school team to identify 

solutions, support students as a means to overcome barriers and systematically working 

together to find ways to engage students and families at school (Ajaj, 2018). 

Furthermore, schools recommended to recruit teachers who are well-qualified and 

experienced, because teachers who are continuously improving their capabilities and 

understand the importance of their profession, are able to employ multiple strategies. Thus, 

they have ample wisdom and knowledge on how to address the barriers associated with school 

attendance and they also know how to support the learners effectively (Amnesty International, 

2020). For example, teachers are able to adapt the curriculum to meet learning needs, provide 
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learning materials of high quality and make sure that learners have access to materials and 

resources, such as computers and books, only to mention a few (Ajaj, 2018). 

With this said, the valuable contribution of school counsellors and educational support 

staff- whose role is to liaise with and support students and families to overcome barriers to low 

attendance- is vital especially for students who experience poverty. The Ministry of Education 

states that specialist support is an essential element that implements efforts to improve 

attendance and educational outcomes for students experiencing poverty (Amnesty 

International, 2020). Educating the school and community on the various needs of students 

would help improve the learning environment and foster academic excellence. Research states 

that schools, government, parents and NGOs have to focus on providing learners with an 

environment which is safe so that learning can take place in a dignified manner. This can be 

done by providing restrooms with running water, disposal bins, providing clean drinking water 

and buildings and facilities which are safe, spacious, functional and well maintained 

(Vasudevan et al., 2017). 

2.5 Factors That Hinder School Attendance in Low Socio-economic Peri-urban 

Communities 

This section of the literature review discusses factors that hinder school attendance in 

communities that experience adversity on a daily basis. According to Mboweni (2014), in 

South Africa, learner absenteeism is a problem covered by the South African School Act, 

however, the Act does not necessarily define the term learner absenteeism. He states that the 

Act merely provides an explanation of absenteeism within the South African school context. 

Furthermore, he suggests that “learner absenteeism is a serious hinderance to effective 

professional practice (teaching and learning) and thus a clear definition of learner absenteeism 

in South African school context is called for” (Mboweni, 2014, p.18). With this in mind, a 

definition by Malcom (2003) and Mboweni (2014) states that learner absenteeism is a habitual 
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pattern of absence from obligation or school which can be viewed as an indicator of poor 

academic performance and is often rooted in the socio-economic circumstances of a learner. 

Learner absenteeism is also viewed by some scholars as the physical absence from school for 

an entire day or when a learner appears at school for a brief period (Mboweni, 2014; Moseki, 

2004). Atkinson et al. (2000) further suggest that a factor closely related to learner absenteeism 

is the distinction between authorized and unauthorized absence from school. Unauthorized 

absenteeism refers to “the type of absence which is not authorized by the school and parents 

have no valid reason for granting such absence” (Whitney, 1994, p.7). Apart from this, there is 

what is called condoned absence, which refers to when parents fail to uphold their 

responsibilities as parents and shift that responsibility to their children (Railsback, 2004). 

Similarly, Whitney (1994) states that “condoned absence happens when parents are just not 

interested in the education of their children” (p. 10). For example, learners are made to run 

family businesses or look after sick siblings on behalf of the parents (Whitney, 1994). A study 

conducted by Zafar, et al. (2005) also claimed that condoned absence from learners, can be 

caused by factors such as illness, accidents, family bereavement or educational appointments. 

This discussion illustrates how absenteeism, and its related terms can be given different 

meanings by different scholars (Mboweni, 2014). 

When reviewing the research, it became apparent that there was consensus regarding 

an exact explanation of non-attendance; however, it did put forward that the reasons for learner 

absenteeism at school can manifest itself in different forms. According to a 2016 social justice 

report, low school attendance is a barrier faced by some learners, many of whom experience 

poverty, that contributes to learning gaps and prevents them from fully participating at school 

(Committee for Action on Social Justice, 2016). Qualitative research conducted over the last 

twenty years indicate that there is substantial evidence of a severe inequality gap in the South 

African school system, as well as a disparity of educational outcomes amongst South African 
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children, after the end of the Apartheid era (Romero et al., 2018). Furthermore, according to 

literature, discriminatory policies in education and racial differences in educational outcomes 

continue to exist as it is characterised by sharp disparities in enjoyment of economic and social 

rights, such as those relating to health, housing, food and education among the different racial 

groups (Romero et al., 2018; Spaull, 2013). 

2.5.1 The Effects of Socio-economic Status (SES) on School Attendance 

Bradley and Corwyn (2002) states that various cross-sectional studies in South Africa 

have indicated that socio-economic status can affect a child’s school performance, as children 

from low-socio communities are less likely to attend school than children living in urban areas. 

This could be as a result of parents from low socio-economic communities often not having 

the necessary resources to ensure that their child’s home environment is conducive to learning 

and academic progress. Maswikiti (2005) adds that socio-economic status has an influence on 

other areas of a child’s life which then influences their attendance and in turn, their performance 

at school. This can include stressful life events, such as a lack of food, unsafe neighbourhoods, 

poor health or even depression due to life circumstances (Bradley & Corwyn, 2002; Maswikiti, 

2005). Recent studies conducted by the American Psychological Association (2021) indicate 

that low socio-economic status and exposure to adversity, are linked to decreased educational 

success. Similarly, another study indicated that socio-economic reasons, which are most 

common in poverty-stricken communities, contribute strongly to learner absenteeism 

(Mboweni, 2014). A survey conducted by the BCTF Research in collaboration with the Anti-

Poverty group (Committee for Action on Social Justice, 2016), asked teachers the following 

questions, “Of the students with low attendance, how many of you are aware of who are also 

experiencing poverty?” One third of the respondents indicated “Less than one quarter” and 

12% indicated “Between one quarter and one half” of students with low attendance are also 

experiencing poverty. About one in four respondents indicated at least one half of the students 
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for whom attendance is a concern are also experiencing poverty. The graph below provides a 

visual illustration of the aforementioned (Figure 2.2). 

 

Figure 2.2: Students with low attendance, who are also experiencing poverty (Source: 

Committee for Action on Social Justice, 2016).

 

2.5.2. The Lack of Parental Involvement on School Attendance 

Another factor that contributes to learner absenteeism is the lack of parental 

involvement. According to Malcolm (2003) there is a link between parental and caregiver 

involvement in learner education and attendance. A lack of parental involvement in their 

child’s education, negatively impacts learner achievement and their attendance at school. 

Railsback (2004) emphasises that when parents are available in the household, it is more likely 

that the child will attend school as required. In addition, disintegrated family structures also 

play a significant role in learner absenteeism. According to a study conducted by the South 

African Human Science Research Council (HSRC) in 2017, teachers reported that 74% of the 

learners were affected by problems relating to unstable home environments. Similarly, it was 

estimated that 14% of South African school children go to school on an empty stomach. This 
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has devastating effects on the well-being of the learning child and is a hindrance to the child’s 

performance and school attendance (Mboweni, 2014). 

2.5.3 The Effect of the Educator-learner Relationship on School Attendance 

Considering that students spend a large part of their time in communication with their 

teacher, it is obvious that the social and emotional support that teachers provide to students is 

highly important (Sahin et al., 2016). Moseki (2004) suggests that the relationship between the 

educator and learner is a contributing factor to learner absenteeism. An article published in the 

Mail & Guardian (2011) describe teachers as the heart of education, thus teachers and their 

teaching styles and techniques also have a direct impact on learner school attendance. In the 

article it states that some teachers' teaching techniques are not at the expected level, which 

subsequently affect learners’ motivation to want to learn and attend school regularly. Meador 

(2020) further explains that absenteeism often occurs when learners avoid certain teachers and 

negative attitudes by some teachers drive learners out of school. Mboweni (2014) adds that 

insults and humiliating remarks by the teachers lead to school non-attendance amongst learners. 

2.5.4 The effects of School Infrastructure and Transport on School Attendance 

In South Africa, the Department of Basic Education policy on school infrastructure, the 

National Policy for an Equitable Provision of an Enabling Physical Teaching and Learning 

Environment, highlights the negative effects of schooling environments (Department of Basic 

Education, 2011). These include irregular school attendance and high drop-out rates. The 

HSRC found that overcrowded classrooms, the shortage of classrooms and poor school 

facilities, such as unsanitary toilets and no electricity, contribute towards learner absenteeism. 

For example, the HSRC revealed that female learners tend to stay home when they are 

menstruating. This is because the sanitation facilities at schools are inadequate or unavailable 

and these girls are subject to severe humiliation, which often leads to learner absenteeism 

(Amnesty International, 2020). In addition, transport costs also contribute to learner 
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absenteeism. According to Mboweni (2014) and Zafar et al. (2005), transport costs are often a 

great financial burden on parents and caregivers. They state that in these instances, some 

learners would have to walk to school which increases the chances of road accidents and threats 

from criminals which consequently leads to learner absenteeism.  

2.5.5 Social Challenges as a Hindrance to School Attendance  

The literature reviewed states that regular school attendance is of utmost importance 

for learners’ education and their social skills development. It is evident that non-attending 

learners are placed at a disadvantage socially and academically. Such learners miss critical 

stages of interaction and development with their peers and likelihood of academic progress and 

their success is compromised. The absent learner’s lack of academic success breeds low self-

esteem, social isolation and dissatisfaction that can trigger learner absenteeism (Bond, 2004; 

Mboweni, 2014). 

Research on education in South African low socio-economic communities found that 

teenage pregnancy, absenteeism, HIV/Aids poverty and unemployment are casually 

interrelated (Buchel, 2006; Mboweni, 2014; Puwana, 2015). These social issues often hinder 

school attendance and makes it challenging for learners from low socio-economic communities 

to regularly attend school. Amongst children of school-going age who are not attending school, 

financial constraints are considered as a barrier to education. These include the cost of 

schooling, uniform and transport (Crouch, 2005; Hall, 2018; Spuall & Taylor, 2015). Another 

reason for learner absenteeism is disability. Disability according to Hall (2018) accounts for 

15% of non-attendance, while illness accounts for an additional five percent of the non-

attendance school rate. Furthermore, studies indicate that pregnancy accounts for around seven 

percent of drop-out rates amongst teenage girls not attending school and only three percent of 

all non-attendance (Hall, 2018).  
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Furthermore, poverty and other forms of social inequality, combined with the legacy of 

South African history of Apartheid-derived violence has produced a culture of violence which 

exacerbates vulnerability among South African youths (Mayeza & Bhana, 2021). Recent 

studies suggest that the  notions of violence and bullying must be firmly situated within a 

context of power relations, that takes into account the specific socio-economic context of a 

poor township’s primary school (Mayeza & Bhana, 2021). In South Africa, two of the primary 

risk factors for school violence and bullying are easy access to weapons (Burton et al., 2009; 

Ngqela & Lewis, 2012;) and high rates of violence in the surrounding neighbourhood (Cluver 

et al., 2010; Ngqela & Lewis, 2012). Furthermore, studies suggest that bullying is associated 

with increased absenteeism for both boys and girls and could also explain why there is a strong 

influence on students’ emotional well-being and their absenteeism from school (Dunne et al., 

2010).  

To this end, it is of importance to note that attendance rates alone do not capture the 

regularity of children’s school attendance or their progress through school. Research has shown 

that children from more disadvantaged backgrounds – with limited economic resources, parents 

with lower levels of education, are less likely to enrol in school and more prone to dropping 

out or progressing more slowly than their more advantaged peers (Hall, 2018; Spaull &Taylor, 

2015). 

2.5.6 The Effect of COVID-19 Pandemic on School Attendance  

The COVID-19 pandemic has forced school closures in 188 countries, including South 

Africa. It has been reported that these closures have disrupted the learning process of more than 

1.7 billion children, youth and families (Gouëdard et al.,2020). The International Network for 

School Attendance (2020) states that whether students understand this pandemic as COVID-

19 or the coronavirus or just another flu, they know it has changed life at school and for some 

students, it will have changed the way they think and feel about school. 
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According to education experts, many of the absenteeism experienced during the 

lockdowns and after the reopening of schools, can be expected to result in school dropouts. In 

November 2020, South Africa’s Minister of Basic Education, Angie Motshekga reported that 

300 000 learners were missing from school and by January 2021 about 15% of public school 

students (both primary and secondary) have not returned to school after the lockdowns in 2020 

(Timm, 2021). To this point, the International Network for School Attendance (INSA) provides 

two reasons why students are not attending school and losing out on learning, which has been 

intensified by the pandemic. The INSA acknowledges that children need to attend school 

during the pandemic, however, it is challenging because they are from under-resourced families 

or communities (low socio-economic status, minority groups, experiencing domestic violence, 

abuse and neglect). The second reason according to INSA would be that learners are now 

enrolled in programmes where they ordinarily receive additional support, and they are not used 

to the school-related work from home (International Network for School Attendance, 2020). 

Furthermore, the impact of the COVID-19 pandemic on school attendance has a critical 

impact on both the scholastic and personal development of learners. Fricker and Alhattab 

(2021) state that being out of school does not only leads to learning loss, but it also leads to 

exposure to violence and abuse, missed school-based meals and reduced development of social 

skills. In addition, Timm (2021) adds that education quality is also likely to be impacted with 

lesser interaction time, fewer teaching days and the loss of over 2000 teachers to COVID-19 

itself. All of this culminates in how learners respond to the “new normal” of schooling and how 

it affects their retention and school attendance (International Network for School Attendance, 

2020). 

2.6 Resilience from an Ecological Systems Perspective 

Bronfenbrenner’s ecological systems theory views child development as a complex 

system of relationships affected by multiple levels of the surrounding environment, from 
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immediate settings of family and school to broad cultural values, laws and customs (Guy-

Evans, 2020). Thus, the ecological systems theory has implications for educational practice.  

2.6.1 Defining Bronfenbrenner’s Ecological Systems Theory  

The ecological system’s theory is a theory of human development which is used to 

articulate the process of human socialisation and has been key to understanding education. 

According to Härkönen (2005), Bronfenbrenner defines “five concentric systems that are the 

micro-, the meso-, the exo- and the macros- and chronosystems” (p.1). The microsystem is the 

first system and are the things that have direct contact with the child in their immediate 

environment such as parents, siblings, teachers and school peers (Guy-Evans, 2020). For 

example, parents influence a child’s belief and behaviour (Paquette and Ryan, 2001 in 

Härkönen, 2005). The mesosystem, “comprises the linkages and processes taking place 

between two or more settings containing the developing person” (Härkönen, 2007, p.10). In 

other words, Paquette and Ryan (2001) cited in Härkönen (2005) refers to the mesosystem as 

the connections between the child’s teacher and the parents or the child’s church and the 

neighbourhood. The exosystem encompasses the formal and informal social structures, which 

do not themselves contain the child, but directly influence them as they affect one of the 

microsystems. Examples of the exosystem include for the child, the relation between the home 

and the parent’s workplace and for the parent, the relations between the school and the 

neighbourhood (Bronfenbrenner, 1979; Bronfenbrenner, 1989 cited in Härkönen, 2005). On 

the other hand, the macrosystem is a component of Bronfenbrenner's ecological systems theory 

that focuses on how cultural elements affect a child's development, such as socioeconomic 

status, wealth, poverty, and ethnicity (Bronfenbrenner, 1979). The final system is known as the 

chronosystem which consists of all the environmental changes that occur over the lifetime, 

which influence development, including major life transitions and historical events (Guy-

Evans, 2020).  
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The ecological systems theory lays stress on the quality and context of the child’s 

surroundings and maintains that because the child develops, the interaction with the 

environment acquires a complex nature (Härkönen, 2005; Paquet & Ryan, 2001 cited in 

Härkönen, 2007).  

 

Figure 2.3: An illustration of Bronfenbrenner’s ecological systems (Source: Guy-Evans, 

2020). 

2.6.2 The Connection Between the Ecological Systems Theory and Resilience  

To fully understand learner absenteeism and promote school attendance in a low-

socioeconomic community, an ecological systemic approach emphasises a specific thought 

process. The ecological approach emphasises that the individual learner should be understood 

as a complex process. Brofenbrenner (1986) states that to understand the child, the environment 

in which the child lives must be fully examined, including the home, school, community and 

culture. Proximal processes known as the reciprocal interactions between the individual child 

and representatives from various external systems, are important to how the child functions in 

systems and subsystems, such as the home, school and community. Taking on an ecological 

systemic approach provides a better understanding of the phenomenon under study and 
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addressing it in a low-socio community. The ecosystemic notion lends itself to the relevance 

of resilience theory, which forms the nexus of ecological systems and the need for resilience 

promoting interventions, to take place within communities (Burns et al., 2015). According to 

Theron et al. (2012), when resilience is understood as an ecological-transactional phenomena, 

the ecosystemic approach which flows from this, urges multilevel assessment, intervention and 

prevention, that are sensitive to all levels of the individual learner’s social context which may 

nurture or hinder resilience.  

Globally many children face adversity and the number of adversities they face appear 

to be increasing. Among others, poverty, chronic parental discord, violence, experiences of 

trauma, disability and ill health, place children at risk of negative developmental outcomes. In 

2010 for example, 60% of all South African children lived below the poverty line, 3.8 million 

children were orphaned (80% of which were school-going age) and 0.5% were living in child-

headed households. Growing up with such challenges threatens children’s positive 

development. However, not all children are equally negatively affected by adversity. In many 

instances, children adjust well to conditions of hardship – they adjust well to challenging life 

circumstances with the support of their social ecologies (Goldstein & Brooks, 2013; Ungar, 

2011; Woolard et al., 2012). This could be as a result of resilience. 

Resilience is the ability to cope or “bounce back” after encountering negative events, 

difficult situations, challenges or adversity and return to almost the same level of emotional 

well-being. It is also the capacity to respond adaptively to difficult circumstances and still 

thrive (Luthar et al., 2000). In essence, research agrees that resilience is concerned with 

individual variation in response to risk. While some individuals succumb to stress and 

adversity, others survive and respond well to the challenges associated with life’s adversities 

(Rutter, 2013). The literature addressing the concept of resilience refers to both internal and 

external variables of resilience. Internal variables of resiliency are defined as self-factors, 
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personality factors or individual resources (Ledesma, 2014). These factors appear to have a 

significant impact on how a person interprets and deals with the crisis at hand. On the contrary, 

external variables are factors which influence a person’s ability to remain resilient in the face 

of adversity (Ledesma, 2014). Of the external variables defined, the most compelling and most 

consistent finding indicates the centrality of relationships as a critical component to resilience 

(Ungar, 2004; Ledesma, 2014). Literature points to the importance of relationships as a 

significant factor for the individual facing adversity. Whether the support comes from a relative 

or a caring individual, it is clear that social resources are a critical factor building resilience. 

Furthermore, Masten (2007) studied external variables associated with resilience and found a 

similar set of factors associated with resilience, which included connections to both families 

and communities (Ledesma, 2014; Masten, 2007; Ungar, 2004). 

Furthermore, residents of low socio-economic peri-urban communities are diverse, 

have varying abilities and interests and use different strategies and actions in response to 

complex socio-environmental changes. These differences reduce insecurities for some while 

reproducing inequalities for others. According to qualitative studies, these interrelations at local 

level are driven by wider socio-economic, political and institutional processes that transcend 

community boundaries, interests and benefits (Shrestha, 2019). Resilience thinking emphasizes 

building and enhancing capabilities of people and communities to deal with and respond to 

socio-environmental changes (Walch, 2018). For instance, a study based on Hawaiian children 

who experience psychosocial risk and challenging events, noted the salient contributions of 

supportive extended family, positive schooling experiences, community-based mentors and 

pro-social organisations (Werner & Smith, 1982). Likewise, Hetherington (1989) 

acknowledged families’ and communities’ contributions to American children’s positive 

outcomes following parental divorce. Subsequently, Ungar (2011) has argued that social 

ecological factors (for example, supportive families, and supportive communities) are more 
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crucial to children’s positive outcomes in the face of risk. Likewise, a study of resilience among 

South African youth from disadvantaged communities provided evidence that mandatory 

services, such as education and foster home placements, provided constructive support and 

adjustment to risks (Van Rensburg et al., 2013). In South Africa, as in most African countries, 

structural and social inequality typically translates into people not having access to formal 

services or not benefitting optimally from services. A study based on sub-Saharan children who 

grow up HIV positive or affected by HIV often struggle to gain access to available services 

because of poverty which consequently result in them not being able to afford transport to 

service points (Moller, 2013; Patel, 2012). Nevertheless, Ager (2013) states that the recognition 

that social ecological supports resilience processes has sparked a trend toward policy 

recommendations aimed at initiating, sustaining and/or improving formal service provision, 

such as, encouraging supportive school environments and informal supports, such as 

strengthening families. 

2.7 School and Community Collaborations  

Research highlights the critical link between the social environment and the importance 

of families, schools and communities’ connections. Thus, working from an Appreciative 

Inquiry approach recognises the strengths and capacities of people, as well as the context in 

which they function so that the focus is on what helps people and communities to thrive and be 

resilient (Seligman & Csikszentmihalyi, 2000). According to Donnan (2005) and Alvord and 

Grados (2005). work in the area of resilience has been instrumental in shifting from a Problem-

Solving approach to an Appreciative Inquiry approach that aims to take advantage of existing 

strengths, positive qualities and the intentional promotion of well-being and resilience.  

2.7.1 Intervention and Prevention Strategies From an Ecological Systems Perspective 

Despite the shared understanding that the environment plays a key role in resilience, 

most theorists focus their recommendations, for intervention and prevention strategies, on the 
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individual. Shean (2015) states that while it is more straightforward to implement interventions 

and prevention strategies at the individual level, it is suggested that strategies be implemented 

simultaneously at the individual and community level so that individual change is supported 

by the community changes. For example, both Shean (2015) and Lynch (2016) propose that if 

social skills are chosen as a focus, then the teaching of social skills should be supported by 

increasing the opportunities for positive social connections within the community. If academic 

achievement is the focus, then school-level interventions should be implemented with 

strategies that emphasize the importance of academic achievement in the home. In this way, 

Shean (2015) and Lynch (2016) proposes that the learner can receive skills that may help them 

be resilient, but the environment can also be more conducive to these skills being promoted. 

According to Wenger (1998), intervention and prevention strategies that are 

underpinned by the ecological systemic approach requires professionals like educators and 

educational psychologists to share their knowledge and skills of how resilience in low socio-

economic communities may be encouraged. Yeo and Choi (2011) agree with this view, by 

suggesting that such knowledge-sharing should be multi-level and promote inclusive 

community practice. For example, stakeholders such as learners, parents, caregivers, teachers, 

non-government organizations and government may learn not only to promote resilience in 

eco-systemically ways, but also to refine and extend what is known (Theron & Donald, 2012). 

Further research indicates that if intervention and prevention strategies are implemented 

at the individual level, there still needs to be an acknowledgement of the multiple systems 

interacting within the context so that the intervention is effective (Shean, 2015). Some of these 

systems stated by Bronfenbrenner (1986) include the history of the community and the family, 

and the culture of the community. Unless all of these systems are considered as interrelated, 

intervention and prevention strategies will be either ineffective or even harmful 

(Bronfenbrenner, 1986; Shean, 2015). For example, if a community has experienced extensive 
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job losses, workshops on self-efficacy (when there is little control or opportunity for mastery) 

may be inappropriate. Furthermore, interventions focused on individuals can be effective if the 

whole system is considered in the intervention design (Shean, 2015). 

2.7.2 Strategies To Reduce Learner Absenteeism and Promote School Attendance  

“In order for students to learn and achieve their fullest potential, it is critical that they 

are in school and engaged in the learning process. Research shows that student absences impact 

a child’s ability to succeed in school” (Attendance Works, 2018, p.2).  

According to Comly et al. (2020), solutions to absenteeism are not one-size-fit-all. The 

root causes of absenteeism can vary substantially and identifying the right strategies should 

involve input from all stakeholders. The 2007 Learner Absenteeism Report cited reasons for 

absenteeism reported by school principals, district officials and representatives of provincial 

departments in South Africa. As previously mentioned, the five most commonly cited reasons 

for learner absenteeism were poverty, transport, illness, lack of parental involvement and food 

security. These reasons point to the dominance of socio-economic factors in explaining 

absenteeism in South Africa (Weideman et al., 2007). To this point, Comly et al. (2020) states 

that identifying the reasons or barriers to consistent attendance, can inform the appropriate 

prevention and intervention strategies. Kearney (2008) cited in Comly et al. (2020) concurs 

with the aforementioned and adds that barriers to attendance can be “related to the individual 

child, the child’s parent/family, the child’s peers, the school and the larger community” 

(Kearney, 2008 cited in Comley et al., 2020, p. 6). Thus, the complexity of working within 

multiple systems, according to Shean (2015) require a multi-faceted approach for each 

individual and community group. Shean (2015) further suggests that intervention and 

prevention strategies should be tailored to the needs of the learners, school, family and broader 

community, as these strategies highlight an understanding of the diversity within the 

community (Shean, 2015). 
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Furthermore, in 2007 the Department of Education’s Learner Absenteeism Report 

(Weideman et al., 2007) reports that the literature reviewed “sought information on how learner 

absenteeism is managed and monitored in other countries and what good practices can be 

found” (Weideman et al., 2007, p.19). The report on learner absenteeism aimed to inform the 

department of education by providing a range of good practices used by other countries to 

manage learner absenteeism. These practices included, “having individual instruction for 

learners who experience difficulties at school, home visits and counselling for learners with 

special needs” (Weideman et al., 2007, p.10). According to Attendance Works (2018), 

engaging families and creating a positive school climate are key strategies because it can lead 

to improved school attendance. For example, schools and educators are encouraged to take 

attendance in a caring manner by personalizing it, welcoming each family and child at the 

beginning of the year and doing home visits so that families feel that educators care about their 

children. These types of strategies help families gain a deeper understanding of what their 

children are learning and what is expected for their child’s academic achievement. In turn, 

educators gain insights into the hopes and dreams that families have for their children and the 

challenges learners face in getting to school (Attendance Works, 2018). In addition, Comply et 

al. (2020) states that the complex nature of barriers to attendance requires a partnership between 

schools and communities. They provide strategies such as community awareness campaigns, 

robust attendance monitoring and data use, family engagement, relationship building and 

community-wide coordination.  

Furthermore, studies refer to teacher centred approaches which emphasises the 

leadership role of principals, involvement of teachers in curriculum planning, effective teacher 

supervision and allocation of responsibilities for monitoring absenteeism to individual teachers 

(Weideman et al., 2007).  
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2.8 Conclusion  

This chapter discussed the correlation between low-socio communities and education, 

factors that might hinder school attendance and factors that promote school attendance. It also 

explored the concept of resilience from an ecological systems approach and generally discussed 

intervention and prevention strategies from this approach. This chapter also discussed literature 

which mentioned intervention and prevention strategies, and it was a theme that was discussed 

amongst the participants in the study. Thus, possible intervention and prevention programmes 

should be reviewed, as it can stimulate further studies. In the next chapter the methods and 

approach that informed this study will be explained. Data collection instruments used and how 

the data analysis was implemented will also be discussed in Chapter 3. 
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Chapter 3 

Research and Methodology  

3.1 Introduction 

Research is defined as the creation of knowledge and the use of existing knowledge in 

a new and creative way to generate new concepts, methodologies and understandings 

(Department of Education and Training, 2020). In this study, methodology refers to a set of 

ideas or guidelines about how to proceed in gathering and validating knowledge of a subject 

matter (Abbot, 2014). For this reason, the purpose of this chapter is to provide a deeper insight 

into the methodological aspects outlined in Chapter 1. In seeking to explore the experiences 

and perceptions of participants who work within a school context, mindfulness was applied in 

order to honour the voices of the participants and ensure the scientific rigour of the research 

study. It was therefore important to ensure that the research framework and methodology guide 

the study in a logical and systematic way to address the research question that focuses on the 

underlying phenomenon (Creswell & Creswell, 2017; Silverman, 2016). Petersen (2020) 

“suggests that the scholarly standard of the research outcome is strengthened by a research 

framework that clearly defines the study’s (i) philosophical stance, (ii) research approach, (iii) 

research methodology and (iv) research methods” (p. 5). 

Therefore, the aim of this study was to identify and discuss factors which support school 

attendance in a low socio-economic peri-urban community in the Western Cape from the 

perspectives of educators and community workers. Furthermore, it aimed to forefront the 

resilience of schools and communities by exploring school and community collaboration 

projects. While working on ways in which to build on their successes and to strengthen the 

strategies that address factors that pertain to learner absenteeism. In addition to this, the study 

sought to explore school and community initiatives that are used to address the area of learner 

absenteeism. The following main research question guided the study: 
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What are the factors that influence school attendance in a low socio-economic peri-

urban community? 

To fully explore the research question, the following sub-questions were formulated: 

● What are the participants’ perceptions of factors that promote school attendance? 

● How do the role of the community and school partner to encourage school attendance? 

● Which strategies have been implemented to support school attendance? 

● How can the school community be strengthened to promote school attendance and 

learner retention?  

3.2 Research Paradigm 

To this end, selecting a research paradigm was an important consideration which guided 

the research process used in this study. Kivunja and Kuyini (2017) “suggest that a paradigm is 

a researcher’s “worldview” or set of shared beliefs that informs the meaning or interpretation 

of research data” (p. 26). 

The constructivist paradigm was best suited for this research study as it sought to gain 

insight into the participants’ perspectives of the phenomenon under study, and how they make 

sense of it within their context. By adopting a constructivist view, this research acknowledged 

that there are multiple interpretations of reality. This aligns with my view that individuals may 

experience daily events, interactions, and social structures to which they attach, value, 

subjectively interpret and assign meaning (Kivunja & Kuyini, 2017). Working from a 

constructivist perspective, this study sought to understand what the participants were thinking 

and how they made meaning of the phenomenon. This is considered as part of their lived 

experiences and the various factors that influence the ways in which they make meaning within 

their school and community context. In honouring the voices and lived realities of the 

participants, researchers suggest that every effort should be made to understand the viewpoints 
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of the individuals participating in this study and seek to gain insight into their interpretation of 

the world around them (Kivunja & Kuyini, 2017; Merriam & Grenier, 2019). 

The central endeavour of the constructivist paradigm therefore is to understand the subjective 

world of human experience (Guba & Lincoln, 1989). This approach makes an effort to try to 

understand the subjective thinking and meaning making of the individuals. Furthermore, 

Bogdan and Birklen (1998) encourages the view that the key tenet of the constructivist 

paradigm is that reality is socially constructed.  

This paradigm underpins the ontological, epistemological and methodological belief 

and choices of qualitative research and drives the research process. Namely, which research 

methodology or research design to follow, which questions to ask and the appropriate 

techniques for data generation and analysis in order to answer the research questions. The 

ontology of the research is concerned with the question, “What is reality?” which refers to the 

understanding of the nature of reality and how it crucially affects meaning making. Studies 

using a constructivist paradigm therefore set out to gain insight into the complexities that are 

entangled in the contexts within which the research study was situated. The ontology of this 

study is incorporated in the view that realities are multiplied and socially constructed. These 

realities should be explored, and meaning is constructed and interpreted through the 

interactions between the researcher and the participants ((Kivunja & Kuyini, 2017).  

To unravel these complexities, the “insider” perspective was central to this study. I 

therefore sought to ensure that this study relates to the participants’ subjective experiences of 

their social interactions with the contexts within which the phenomenon exists or operates. This 

research set out to explore the individuals’ and group’s perceptions and narratives of their 

experiences of factors that support school attendance in their community (Creswell, 2014; 

Kivunja & Kuyini, 2017; Merriam & Tisdell, 2016; Silverman, 2013). 
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On the other hand, epistemology describes the relationship between what is known by 

the researcher and what must still be known. It focuses on the nature of knowledge and 

comprehension that a researcher can acquire in order to extend and deepen understanding in a 

specific field of knowledge. Therefore, in understanding the epistemological element of the 

constructivist paradigm, the researcher had to ask the question “How do we know what we 

know?” (Davidson, 2000; Kivunja & Kuyini, 2017). 

Working from the constructivist paradigm, reflected my own understanding of the 

world and guided my thinking, decisions and actions throughout the research process. As a 

researcher it was important to remain reflexive and be aware of how personal thought 

processes, beliefs and opinions may influence the research and how the research process itself 

may have affected me personally and professionally (see Addendum I). In attempting to 

understand the participants’ views and interpretations of their subjective experiences, the 

following research methodology was used.  

3.3 Research Methodology  

This study encountered a collaborative conversation that encouraged the critical 

reflection on participants’ experiences and meaning making within this complex context. The 

approach used in this study sought through robust interaction to explore the variables that 

influenced school attendance in a historically marginalised community. By using an inductive, 

qualitative research approach, embedded in a theoretical perspective, this research aimed to 

gain valuable indigenous knowledge and wisdom in considering the ways in which the school 

and broader community can collaborate on ideas to optimise the complex nature of absenteeism 

in South African primary schools (Kivunja & Kuyini, 2017; Merriam & Tisdell, 2016). 

Moreover, this notion of meaning as emergent from people’s views, echoes the qualitative 

participatory action research stance (Zuber-Skerritt, 2015). 
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3.3.1 Qualitative Research 

Qualitative research works from the assumption that meaning is socially constructed by 

individuals’ interaction with their world. Thus, it was the goal of this qualitative research study, 

to uncover and understand the experience of the phenomenon from the participants’ 

perspectives (Creswell, 2014; Merriam & Grenier, 2019;). In addition, this qualitative research 

aimed to produce rounded and contextual understandings on the basis of rich, nuanced and 

detailed data. This implied that there is a greater emphasis on “holistic” forms of analysis and 

explanation in this sense (Mason, 2004). During the qualitative process, focus was placed on 

learning about the perceptions that participants had about factors which promote school 

attendance at Rooibos Primary School. By using a qualitative approach, participants had the 

freedom to express their opinions, experiences, share their meaning-making of these 

experiences, and explore ways in which their perceptions have been constructed. 

A characteristic of qualitative research is that it acknowledges the researcher as the 

primary instrument in the data collection process. The implication of this, according to Austin 

and Sutton (2014), was that the researcher was given access to human experiences in an 

intimate and personal way. However, as the primary researcher, I needed to identify any bias 

which may affect the research data through an honest reflection. This was done by reflecting 

in the research journal and having ongoing supervision sessions. In an attempt to address the 

research question, it was important not to generalise the findings but to maintain an insider’s 

perspective by finding examples of behaviour, to clarify thoughts and feelings of participants 

and to interpret the participants’ experiences of the phenomena of interest, in order to find 

explanations of the human behaviour within the given context (Austin & Sutton, 2014). The 

data gathered from the participants in the individual interviews led to further exploration and 

confirmation in the focus group session.  
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According to Denzin and Lincoln (2005), another characteristic of qualitative research 

is that it is a situated activity which locates the researcher in the world. It involves an 

interpretive, naturalist approach to the world. As an educator and school-based counsellor, I 

understood the sensitivity of not operating in a research vacuum by remaining mindful of 

acknowledging the voices in collaboration with my role as a researcher.  It was important to 

understand the qualitative complex research relationship and not to assume that whilst I am 

part of the education space in South Africa, it cannot be assumed that the social and 

interpersonal worlds of the participants and I are shared. 

Kalu and Bwalya (2017) states that a good characteristic of qualitative research is the 

ability on the part of the researcher to systematically demonstrate transparency and 

accountability throughout the research process. This meant that throughout the research 

process, the I remained cognisant and adopted the responsibility of being constantly reflexive 

in the decisions made regarding all the elements used in the research. It was important to ensure 

that transparency, accountability and reflexivity was shown throughout the process. With this 

in mind, Rossetto (2014) suggests that researchers carefully “maintain boundaries to protect 

the researcher-participant relationship and ethical obligations to do no harm. The researcher’s 

role is primarily that of a listener, learner and observer” (p. 486). As with this study, my 

experience as an educator and trainee educational psychologist, it was important to remain 

conscious of the potential blurred relationship boundaries. To address this, the research 

supervisor and critical friends were regularly consulted. In addition, participants were informed 

that should they experience personal discomfort during the interview or focus group, provision 

will be made for them to have access to a trained psychologist. This service would be of no 

cost to the participants per the University of Stellenbosch ethical committee requirements. 

which entail that the primary researcher should negotiate free access to participants should the 
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need arise. Participants were also informed that they do not need to disclose whether or not 

they made use of the services available. 

3.4 Research Design 

Guided by the constructivist paradigm, this study adopted a Community-Based 

Participatory Action Research (CBPAR) design. This study acknowledges that since reality is 

socially constructed, the different experiences and perceptions of the educators and the school-

based community workers, were important to understand the phenomenon of absenteeism in 

school. Within a CBPAR approach the research process consciously seeks to acknowledge the 

context of the community, seeks to address issues related to the lived realities of the participants 

and considers ways in which community members can collaborate to come up with their own 

solutions to issues (Braun et al., 2006; Esau, 2015; Petersen, 2020; Wood, 2017). This also 

ascribes to the notion that people construct their own knowledge and realities based on critical 

reflections of their experiences (Zuber-Skeirtt, 2015). 

The nature of this study suggests that the Community-Based Participatory Action 

Research (CBPAR) approach was a good fit as it created opportunities for both the researcher 

and the participants to explore the dynamic nature of the school and community relationship. 

Figure 3.1 illustrates the dynamic relationship between the researcher, educators and 

community-based participants and the impact of various factors that affect the research 

relationship. This figure also illustrates the importance of collaborating with schools and 

communities to address challenges to achieve the goal of school attendance. 
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Figure 3.1: Dynamic relationship between researcher and participants in Community-Based 

Participatory Action Research (Source: Researcher) 

 

Using a CBPAR approach allowed me the freedom to value all the participants as equal 

contributors to the research process, as well as incorporate principles of Appreciative Inquiry. 

In the semi-structured individual interviews and focus group session, Appreciative Inquiry was 

used to generate dialogue about what the participants thought should be done to address 

complex issues and how to promote better partnerships in addressing the identified challenges. 

A key fundamental in using the Appreciative Inquiry (AI) approach is that it seeks to strengthen 

what is working. In the context of the current study, this seemed appropriate as there were 

many existing intervention and prevention programmes already operating in the community 

(Donnan, 2005; Suaraz-Balcazar et al., 2018). Incorporating a CBPAR approach and principles 

of Appreciative Inquiry allowed me as the researcher to create a space which enabled a 

collective inquiry and afforded the opportunity to gain insight into the meaning-making process 

of participants with how they addressed the challenges. For example, AI’s constructionist 

principle acknowledged that although participants’ reality is subjective and socially created, a 
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common language was established between me and the  participants, as we generated dialogues 

in the semi-structured individual interviews and focus group sessions. The positive principle 

was used to generate momentum through positive questions that amplified how existing school 

and community projects can be strengthened (Cooperrider & Whitney, 1999). 

Throughout the research process, Zuber-Skerritt (2013) cited in Petersen (2020) points 

out the importance of the researcher encouraging shared ownership of the process as a CBPAR 

study has “the potential to empower the participants to change social conditions in their 

community” (p. 48). This shared ownership requires a conscious effort to remain mindful of 

the power relations amongst participants and the researcher. The participants in the current 

study had different levels of training, thus I had to be mindful of the dynamic of authority and 

dominance among participants. In the semi-structured individual interviews and focus group 

session, the participants’ years of experience, educational background, role in the community, 

and position in the school affected how they related to each other and the researcher. With this 

in mind, the CBPAR approach provided the opportunity to acknowledge the sensitive nature 

of power relationships with community-based participants. To amplify equality in the 

interviews and focus group session, the reciprocal principle was applied to guide the research 

dialogue. This was done to provide a space where participants could contribute to the 

phenomenon under study as equal partners (Maiter et al., 2008; Trimble & Fisher, 2006; 

Yassour-Borochowitz, 2004). 

3.4.1 Insight into the Research Context 

Research reiterates that in honouring the lived realities of the participants, it is 

important to provide a lens through which this study, as well as its methodological approaches 

and findings, can be viewed. In exploring the phenomenon under study, this research sought to 

engage with a community that is diverse and has insight into the complex factors that contribute 

towards primary school learners’ attendance.  The Sunbird community has a well-established 
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working relationship between the school, the community and a local government community-

based initiative, the Women for Change project.  

The Sunbird community is described as a small, poverty-stricken community plagued 

by many structural and socio-economic challenges. In Chapter 2, the various challenges people 

in this community faced were discussed. Despite the often narrow and negative views of 

Sunbird, this CBPAR study acknowledged the resilience and creativity of the people through  

responding to the dynamic and complex nature of the community working towards positive 

change in school absenteeism (Zuber-Skerritt, 2015). Communities and schools, like Sunbird 

and Rooibos Primary School often engage in partnerships to address problems like the state of 

schooling, learner attendance and high school dropout rates. However, partnerships are often 

not maximally optimised to explore positive outcomes. Instead, they remain trapped in the 

problem-saturated story and miss the sparkling moments that have the potential to guide them 

along the path to create sustainable positive change. 

3.4.2 Sampling  

 3.4.2.1 Population 

 A qualitative research approach serves as a powerful tool for learning more about the 

lives and socio-historical contexts that exist. This approach allows for a space to be created 

where participants have the freedom to express opinions, experiences, share their meaning-

making of these experiences and explore ways in which these perceptions have been 

constructed. Therefore, a specific population was systematically engaged and selected to 

understand and interpret their lived experiences and worldviews. The participants included 

educators, a community social worker and community workers who were involved in a 

community project that works with school-going children or with children in a school context. 

They were selected because of the knowledge and experience they possess, in hopes that it 
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would provide insight about how factors promote school attendance at Rooibos Primary 

School. 

3.4.2.2 Sampling of the Participants 

 The aim of the study was to gain deeper insight into participants’ experiences and 

views of being part of a collaborative initiative that seeks to address learner absenteeism at a 

primary school in a peri-urban community. Sampling plays a significant role in qualitative 

research, as the essence of this research is to study the phenomenon of interest in its natural 

setting. Purposive sampling is the deliberate choice of participants based on their backgrounds 

and experience with the research topic and the potential value that they could add to the study 

(Babbie & Mouton, 2011; Marshall & Rossman, 2014; Merriam & Tisdell, 2016). For the 

current study, the purposive sampling technique was used to identify and select participants 

that are rich in information, who are able to contribute insight into or about the phenomenon 

of interest in the study. 

In addition to their knowledge and experiences, the participants’ availability, 

willingness to participate and their ability to communicate their experiences and opinions in an 

articulate, expressive and reflective manner, was essential (Etikan et al., 2016). Participants 

were encouraged to use the language that they felt most comfortable with, which in this 

instance, was either English or Afrikaans. 

 3.4.2.3 Recruitment 

 Initially, the intended recruitment method included inciting educators, social workers 

and community members to a presentation, in which the aim of the study and what was 

expected of participants, was presented. Ethics, such as anonymity and privacy, would also 

have been explained. Participants would have been allowed the opportunity to ask questions to 

enhance their understanding about the project and their role in it. Thereafter, the participants 
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would receive a short questionnaire, whereby they would indicate their interest to participate 

in the study (see Addendum F).  

However, the onset of the COVID-19 pandemic and the implementation of the various 

alert levels in South Africa had a direct impact on the recruitment process of participants. 

Consequently, changes had to be made to the recruitment process. One of the main changes 

was identifying a key informant to assist with the recruitment of participants. The key 

informant was from the Women for Change project and has some experience of participating 

in a CBPAR project. The key informant was introduced to the study aims and objectives, and 

the research process site, Rooibos Primary. The informant was provided with the list of possible 

participants for the study and the inclusion criteria. For example, the participants had to be 

from the Sunbird community, they either worked with children in a school context, or worked 

with school-going children through a community project such as the Women for Change.  

Based on this information, she was able to assist in recruiting participants such as 

educators, community workers and a social worker. Eight to ten potential participants were 

identified. In the light of the challenges presented by the COVID-19 protocols, and the 

Research Ethics Committee regulations during COVID-19, timelines and access to 

virtual/online meetings had to be negotiated. The cost factor related to access data and 

resources was important for the participants, thus individual meetings and focus groups were 

scheduled at the participants’ convenience. Of the intended eight to ten participants, only six 

of the participants were able to participate in the study (see more detail in 3.5.1). Thus, the 

participants in the focus group were mostly the same participants who indicated a willingness 

to participate during the semi-structured individual interviews. While locating the participants 

was an easy task, retaining them was a challenge (more detail in 3.5.2).  
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3.5 Data Collection 

Data collection is a crucial part of the qualitative research process. During this phase of 

the research process, the researcher needs to reflect on the kind of methodologies adopted and 

the specific techniques that will be used for collecting the data and for considering their 

suitability in answering the research question. The freedom borne by qualitative research 

affords the opportunity to choose different methodological techniques to explore the 

phenomenon under study and to collect an ample amount of information which  would help  

lessen bias and enhance data credibility (Kalu &  Bwalya, 2017; Marshall & Rossman, 2014; 

Mills & Huberman, 1994; Yin, 2003). 

This study adopted a CBPAR research method and in figure 3.2. The data collection 

process which was underpinned by a CBPAR model as illustrated below: 

 

Figure 3.2 Community Based Participatory Action Research Model (adopted from Burns et al., 

2011). 

By using a constructivist approach and a CBPAR design, the I remained cognisant of 

the sensitive nature of the research context and worked to gain insight and an empathetic 

understanding into the ways in which the participants see the world. More specifically, 

emphasis was placed on the potential of the participants to facilitate social change within the 

school and community. 
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For this study, data was collected using semi-structured, in-depth interviews (see 

Addendum A) and a focus group session (see Addendum B); and field notes recorded in a 

research journal (Merriam & Grenier, 2019; Suarez-Balcazar et al., 2018; Vosloo, 2005). The 

principles of Appreciative Inquiry were incorporated throughout the individual interviews and 

focus group discussion. According to Donnan (2005), using these principles addressed what 

exists and what works in the community of interest and to consider how one could address the 

phenomenon of interest. The protocol of the various levels implemented by the South African 

government required that the way in which data is collected is thoroughly considered to the 

way in which to collect individual and focus group data, virtually and in ways that remained 

mindful of the anonymity of the participants. In consultation with my supervisor and the 

Research Ethics Committee at Stellenbosch University’s guidelines for research during the 

COVID-19 pandemic, a decision was made to use ZOOM video calls and WhatsApp audio 

calls. The first virtual contact between the researcher and participants were met with some 

challenges, due to the unfamiliarity of the virtual space and the external challenges related to 

the complexity of the COVID-19 pandemic. However, we were able to get past the first few 

minutes and were comfortable with the new online space. The researcher was able to ensure 

that participants felt safe and comfortable enough to share their unique experiences and explore 

how these experiences potentially influenced and constructed their perceptions of the factors 

that may affect school attendance.  

The participants who agreed to participate in the focus group discussion were informed 

in advance that they would meet some of their peers and colleagues who shared similar 

experiences. Many of the participants who participated in the individual semi-structured 

interviews agreed to participate in the focus group discussion (see sections 3.5.1 and 3.5.2). 

Remaining ethically minded, participants were informed that they were under no obligation to 

participate in the focus group discussion, that their participation in the study was voluntary, 

Stellenbosch University https://scholar.sun.ac.za



65 

 

 
 

and they could withdraw at any time without incurring any penalties (Marshall & Rossman, 

2016; Petersen, 2020; Williams, 2020). 

To complete a comprehensive data analysis, permission was obtained from the 

participants for the individual semi-structured interviews and the focus group session to be 

recorded. Before the interview and focus group sessions started, participants were informed 

that the meetings would be recorded. Five of the six individual interviews and the focus group 

session was recorded on Zoom and one of the individual interviews  took place on a WhatsApp 

audio call which was recorded on a Dictaphone recorder. Before the recordings, the researcher 

explained to the participants that the recordings would be used for detailed transcriptions at a 

later stage. Reflecting on the methods of data collection, participants were informed that the 

authenticity of their experiences, views and opinions would be honoured throughout the 

transcribing process. Participants were also informed that all interviews and transcripts would 

be stored in a One Drive account with an encrypted password, and that they had the right to 

request access to the data related to them (Kalu & Bwalya, 2017; Merriam  Tisdell, 2016). 
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Figure 3.3: Participant overlap in individual interviews and focus group discussion (Source: 

Researcher) 

 

3.5.1 Semi-structured Interviews  

Interviewing may be regarded as one the primary sources of gathering data in 

qualitative studies. In particular, semi-structured interviews are known as in-depth interviews 

where participants are key informants who answers a set of open-ended questions and non-

leading questions (Jamshed, 2014; Merriam & Grenier, 2019). The semi-structured nature of 

the interviews afforded me the opportunity to build rapport with the interviewee and to use 

open-ended questions to understand the perceptions and views of the participants related to the 

study (King et al., 2019 cited in William, 2020).  

The interview guide (see Addendum A) served to capture the complex experiences, 

attitudes and beliefs of the participants, as well as deal with the difficulties and questions that 

were misunderstood. The semi-structured interviews were used as a means to provide structure 

to the dialogue between me and the participants, and non-verbal cues were observed, which 

assisted with asking for clarification about certain information (Merriam & Grenier, 2019; 

Schwab & Syed, 2015). This allowed me to adapt the interview questions as the interview 

progressed. The open-ended questions also provided the participants with structure,  allowed 

them to focus on the question at hand, and provide information that was important to them 

(Marshall & Rossman, 2016; Merriam & Grenier, 2019; Schwab & Syed, 2015). 

The individual semi-structured interviews with the participants focused on their 

perceptions of factors which influence school attendance in the community of Sunbird. The 

interview questions further explored the participants’ experiences, views and beliefs about how 

factors promote school attendance at Rooibos Primary School. The role of school and 

community partnerships, strategies which have been implemented to support school attendance 
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and how these strategies can be strengthened to promote school attendance and learner 

retention.  

During the course of the semi-structured individual interviews, I remained cognisant 

that for some of the participants, the nature of the study was relatively sensitive as they had 

expressed that they shared unique experiences with some of the youth and learners of the 

Sunbird community. In this regard, the use of reflection and a research journal (see Addendum 

I) were important tools to lessen any bias and approach the conversations with unconditional 

positive regard and empathic understanding. Since the interviews took place on online 

platforms, it was important to remain mindful of various barriers to effective communication 

during the interview such as poor internet connections, technical issues and personal 

interruptions. These barriers made room for adaptations and flexibility to accommodate the 

participants and still provide a safe and comfortable online space. 

The final sample size for the individual semi-structured individual interviews was six. 

Five females and one male participant were interviewed (see figure 3.3). The interviews were 

conducted in the preferred languages of the participants, which was English and Afrikaans. I 

negotiated with each participant to either conduct the interviews on ZOOM or WhatsApp, at 

times which were convenient for them and did not interrupt their work schedules. The duration 

of the semi-structured individual interviews ranged between 40 and 60 minutes.  

The audio recordings were transcribed verbatim, as it was important to share the experiences 

of the participants in their own words as far as possible. Iterative data analyses of the interviews 

enabled me to use the themes that emerged to guide the discussion in the focus group (see 

Addendum H) (Marshall & Rossman, 2016). 

3.5.2 Focus Groups 

Literature suggests that focus group discussions are unstructured interviews with 

multiple participants which allow the participants and facilitator to interact freely with one 
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another and to build on ideas and conversations. This form of interview capitalises on group 

interaction and communication to collect data, which encourages participants to talk to one 

another, ask questions and comment on each other’s point of views and experiences (Patton, 

2015). For the purpose of this study, the focus group discussion was useful for exploring the 

participants’ knowledge and experiences which was used to understand not only what they 

think, but how they think and why they think that way. The combination of the individual semi-

structured interviews and the focus group discussion as data collection tools strengthened the 

authenticity and trustworthiness of the study (Marshall & Rossman, 2016; Merriam & Tisdell, 

2016). It also allowed for access to the participants’ lived experiences and provided a space to 

reflect on the data gathered, as well as reflect on the data interpretation and meaning (Marshall 

& Rossman, 2016; Tracy, 2010; Vosloo, 2005).  

It was interesting to note the familiarity and power dynamics that played out in the 

session. Many of the participants had known each other from working on community projects 

and in schools together. This familiarity worked both as an advantage and a disadvantage, 

whilst the participants appeared comfortable in the focus group space, it is important to note a 

familiarity that underplayed the importance of the matter discussed among some of the 

members. With this said, it was important to take into account both the dialogue and the 

interaction that occurred within the group and therefore also sought to capture the way in which 

meaning was negotiated and co-produced within the group context (Sim & Wakefield, 2019).  

Many challenges may arise within focus groups, of which some may be unpredictable, 

spontaneous and potentially problematic because of the researcher’s limited control (Marshall 

& Rossman, 2016). This may lead to distress and conflict among participants, which would 

have to be carefully negotiated by the researcher (Bryman, 2016; Creswell, 2014; Sam & 

Wakefield, 2019). This, however, did not  appear to be a major challenge in this study. 

However, one of the key challenges was getting all seven of the participants, who agreed to 
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partake in the focus group session, to get together at the same time. Another critical challenge 

was related to internet connectivity. I expected that the cost related to data would be one of our 

biggest challenges in working online. To this end, participants were informed that this study 

would provide the data required for the time required to participate in individual and focus 

group interviews. However, as the interview progressed, one of the participants communicated 

that their device was not able to accommodate the ZOOM platform and that they would only 

be able to participate using a WhatsApp video call. Whilst it was challenging to navigate and 

record their participation initially, it worked quite well as WhatsApp was an application 

commonly used by all of the participants and myself.  

In addition to the aforementioned challenges, COVID-19 pandemic related factors 

presented unpredictable challenges that limited two of the participants’ ability to participate in 

the focus group session. In the same focus group session, one of the participants had an 

emotional breakdown at the start of the discussion, and another participant had to leave the 

discussion because the participant had received news that a family member had passed away 

due to COVID-19. Cognisant of how these challenges may have affected the group, particular 

attention was paid to the verbal and non-verbal cues and monitored the emotional state of the 

participants during the focus group session. Having previous experience as an HPCSA 

registered counsellor, I felt reasonably confident that she had the experience and skills needed 

to ensure that a safe online space was maintained. I shared this with the participants, 

acknowledged the sensitivity of the atmosphere, and afforded the participants the space to voice 

their feelings and thoughts related to the influence the COVID-19 pandemic might have on 

their participation in the study. In addition, participants were reminded of the availability of 

the psychologist whose services were discussed in the consent form. It was important that I 

consulted with the identified psychologist about the potential of the COVID-19 pandemic 

impacting the participants in the study. After the two participants left the focus group, the 
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remaining participants responded with empathy and together decided to continue with the focus 

group discussion. 

Guided by the focus group guide (see Addendum B), a brief introduction of the research 

study was presented to the group. Thereafter, participants had the opportunity to introduce 

themselves by stating their names and the roles or positions they hold within the community 

and school. The combination of introductions acted as a stimulus to create some distance 

between the participants and the topic at hand. This allowed the group to express their views, 

opinions and share what they have learned from each other (Ritchie & Lewis, 2014). The 

questions posed to the group assisted with the flow of the discussion as well as with keeping 

the focus on the question at hand. The questions also provided the group with both structure 

and a space to freely communicate. The role of the researcher within the focus group was to 

remain objective by being transparent and honest, and allowing the participants to draw their 

own conclusions about the information presented to them. Additionally, the researcher’s role 

was also to ask questions, listen intently and actively and keep the conversation going. The 

data collected in the focus group session further validated the information collected in the 

individual semi-structured interviews (Austin & Sutton, 2014; Marshall & Rossman, 2016; 

Patton, 2002; Ritchie & Lewis, 2014; Rubin & Rubin, 2005). 

3.5.3 Research Journal 

In addition to the above, a reflexive research journal was kept (see extract in Addendum 

I). According to qualitative researchers, reflexivity is commonly used in qualitative research 

and refers to the researcher’s own beliefs, judgements and practices during the research process 

and how these may have influenced the research (Marshall & Rossman, 2016; Ritchie & Lewis, 

2014). In this study, reflexivity was used as a tool to ensure that I remained self-reflective and 

mindful of the way in which personal perceptions and assumptions may have influenced the 
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process, the researcher-participants relationship and to ensure that we remained focussed on 

the research questions.  

In Addendum I, I share an extract from my research journal to share how I used the 

journal to record and reflect on my experiences of the process (Creswell, 2014; Korstjens & 

Moser, 2017). Palaganas et al. (2017) cautions that qualitative researchers constantly remain 

aware of how they may contribute to the construction of the meaning making and how they 

lived experiences of participants may unfold throughout the research process. In this journal, I 

reflected on my responses to the experiences and emotions shared by the participants in the 

semi-structured individual interviews and focus group session, as well as my meeting with my 

key informant. For example, after the meeting with the key informant, and gathering more 

information about the research context, it ignited various emotions within me. Throughout the 

research process I remained mindful of my thoughts and decisions and how they may affect 

the study. In my research journal I also reflected on some of the challenges I experienced with 

retaining the participants as this was a great source of frustration at times, however, as a novice 

researcher, reflecting on this allowed me to position myself “positively”. Reflecting on the 

supervision sessions with my supervisor and consulting with critical friends allowed me to 

reflect in the journal and refer to it as a source of additional information (Marshall & Rossman, 

2016). 

3.6 Data Analysis 

According to Marshall and Rossman (2016) and Silverman (2016), data analysis can be 

described as the process of making sense of the data that have been gathered to answer the 

research questions. An iterative data analysis process was used, not as a repetitive mechanical 

task, but as a deeply reflexive process to gain insight and develop meaning. Qualitative 

researchers are encouraged to follow what the literature describes as a process in which they 

remain open, alert and flexible while working in a structured engagement with the data 
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(Silverman, 2016). In this study, the objective of this process was to revisit the data and connect 

it with emerging insights, progressively leading to a more refined focus and understanding. 

This was done by using explorative questions mentioned previously under Section 3.5.1 and 

3.5.2. This meant that the semi-structured interviews and focus group discussion was 

transcribed, and the transcripts were analysed using an iterative process of coding to identify 

categories, themes and patterns of responses (Braun & Clark, 2006; Stivastava & Hopwood, 

2009), refining the meaning making process by navigating between descriptions and 

interpretations as the analysis process unfolded (Merriam & Tisdell, 2016).  

3.6.1 Thematic Analysis 

For the purpose of the current study, a thematic content analysis was used. The aim of 

the analysis was to identify general themes related to the phenomenon under study, in the 

comments and opinions apparent in the participants’ conversations (Leedy & Ormrod, 2010). 

The research question and sub-questions were included in the interview schedules and focus 

group dialogue and an inductive coding process was used to organise and summarise the data 

according to emerging categories or themes. Using this content analysis approach, therefore 

allowed me to document and make sense of the experiences and meanings that lie within the 

raw data (Lapadat, 2010; Saldanha, 2013; Schwab & Syed, 2015). 

 

The different stages of the analysis used to guide the data analysis process, is depicted 

in Table 3.1 below (Braun & Clark, 2006)  

 

Table 3.1: The different stages of thematic analysis 

Stage Description 

Stage 1:  This requires the researcher to immerse him-/herself in the data 

to the extent that he or she is familiar with the depth and breadth 
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Familiarise yourself 

with the data 

of the content. This involves repeated readings with an eye for 

meanings, patterns, and themes.  

Stage 2:  

Generate initial codes 

This involves the production of codes that help identify a feature 

of the data that is of interest and refers to basic markers of the 

information that can be analysed meaningfully.  

Stage 3:  

Search for themes 

Once coded and collated, this phase involves shifting the 

analysis from codes to broader themes by sorting the codes into 

potential themes and collating all the relevant coded data into the 

identified themes. By doing so, one considers how different 

codes combine to form an overarching theme. 

Stage 4: 

Review themes 

This involves the refinement of themes from the list of candidate 

themes. This helps differentiate between genuine themes and 

themes with only limited data-drawn support. In addition, two or 

more themes may be combined into one.  

Stage 5: 

Define and name 

themes 

In this phase, the essence of themes is identified, and a detailed 

analysis is conducted and written for each. It is important to 

consider how these themes fit into the research question and the 

broader ‘story’ told about the data. 

Stage 6: 

Produce the report 

Once the themes have been worked out fully, the researcher 

begins to formulate in a way that offers a concise, coherent, 

logical, non-repetitive, and interesting account of the data across 

all themes. 

 

In applying this process in moving from the raw data to the report, the following steps 

occurred. 

1. Once the audio and video recordings were transcribed into written text, I began 

organising, reading and becoming immersed in the data. 

2. Whilst reading the transcripts, I started generating initial codes in a systematic fashion 

across the data set, collating data relevant to each code. This was done by assigning 
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codes to words, sentences, phrases and paragraphs (see Addendum G). Simultaneously, 

the notes recorded in the journal during the data collection process, was reflected on.  

3. This led to  me pondering on the relevant data to identify potential themes. The codes 

were eventually collated into potential themes. 

4. I proceeded to identify and categorise emerging themes (see Addendum H). The themes 

were constantly reviewed and checked to see if the themes worked in relation to the 

coded extracts and the entire data set. Throughout the analysis process, I consulted with 

my supervisor and in the supervision sessions, engaged in an ongoing analysis to refine 

the specifics of each theme. My supervisor and I also generated clear names for each 

theme. 

5. Once this step was completed, we engaged in a final analysis and discussion of the 

appropriate extracts and related back to the research question and literature.  

6. Once this step was exhausted, a written attempt to make meaning of the participants’ 

lived experiences and perceptions was made. Throughout this process I sought to ensure 

that the authentic voices of the participants were prevalent in the study. To this end, 

their own words were used in chapter 4 to share the participants’ experiences and 

perceptions as authentically as possible (Babbie & Mouton, 2013). 

The data analysis was an iterative process. The transcripts of the individual interviews 

and the focus group session were analysed in the same way, and a comparison of the themes 

was done. This included identifying similarities between the transcripts and new themes that 

might have emerged. The information that emerged in the focus group session confirmed the 

information obtained in the semi-structured interviews, thus displaying credibility and 

confirmability of the study. 
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3.7. Ensuring the Trustworthiness of the Study 

The goal of this study “was not to achieve objectivity or to make universal 

generalisations” (Petersen, 2020, p. 59). Instead, like qualitative research, it seeks to provide 

rich thorough descriptions and interpretations about the phenomena under study as it occurs in 

their natural environments. According to the literature, the starting point is not previously 

determined by theory, but instead the conclusions are based upon data and therefore inductive. 

Therefore, the methodology approached is exploratory, descriptive, comprehensive and 

interpretative (Creswell, 2014; Merriam & Tisdell, 2016). 

The question of validity and quality of research, whether quantitative or qualitative, 

means taking into consideration the conceptual roots which include assumptions, beliefs and 

the theory of knowledge which provides a framework for the methodological procedures (Hill 

et al., 1997; Sousa, 2014). In qualitative research, the various approaches used to enhance the 

validity of a study, are broadly placed under the heading of trustworthiness. According to 

Rettke et al. (2018) as cited in Williams (2020) qualitative research requires that the researcher 

ensure “rigour and close examination of the processes involved in collecting, analysing and 

presenting data” (p. 66). To this point, the trustworthiness of the research process is to ensure 

the demonstration of integrity and competence, as well as to achieve authenticity of the process 

(Vosloo, 2005). Whilst this study did not seek objectivity or to make universal generalisations, 

it sought to gain deeper insight into the phenomenon under study, and the way in which 

collaborative community-based participatory action research can contribute to social justice. 

Furthermore, Marshall and Rossman’s (2011) view that ethical engagement throughout the 

research process is a critical factor in honouring the voices of the participants whilst ensuring 

trustworthiness of the final product. Therefore, for this study, the question “Can the findings 

be trusted?” was posed. In an attempt to answer this question and ensure the true-value of the 

study, the variables of trustworthiness namely, creditability, transferability, dependability and 
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confirmability were applied to this study (Bless et al., 2013). These variables served as a guide 

as various strategies were implemented. In this study, trustworthiness was ensured through the 

following processes: 

3.7.1 Triangulation 

Triangulation was used to strengthen the trustworthiness of this study through the use 

of multiple methodological approaches to collect data (Creswell, 2014; Patton, 2015; 

Silverman, 2016). According to the literature, this is one of the most commonly used strategies, 

used to incorporate multiple sources of information as a means to minimise bias in this data or 

the research process. The data in this study was collected by means of in-depth semi-structured 

interviews, a focus group session, field notes, supervision and critical friends as recorded in 

the research journal. Using multiple data collection methods, it is difficult to determine the 

effect of my presence as the researcher and to remain conscious of the ways in which my 

presence may have influenced the way in which the participants engaged and responded during 

the research process (Creswell, 2014; Korstjens & Moser, 2017). 

It was also important to note, that whilst the semi-structured interviews and the focus 

group session presented with some common methodological shortcomings, they both served 

as major data collection strategies, each with unique characteristics and individual strengths 

(see section 3.4). The use of different methods in concert compensated for the individual 

limitations of the methods and exploited the respective benefits. Additionally, the field notes 

and observations recorded in the research journal was reviewed during and after the data 

collection process, provided background to, and helped explain the attitudes and behaviour of 

the participants (Brewer & Hunter, 1997; Creswell, 2014; Korstjens & Moser, 2017; Shenton, 

2004). 

Another form of triangulation involved a selection of participants through purposive 

sampling, which included educators, teacher assistants, community workers and a social 
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worker. The individual experiences and perspectives were verified against each other, and a 

rich picture of attitudes, beliefs and behaviours was constructed based on the contributions of 

the participants. Corroborating the data collected, enhances the information provided as well 

as the credibility of the study (Creswell, 2014; Korstjens & Moser, 2017; Shenton, 2004). 

3.7.2 Member Check 

Member checking is known as the space to reflect on the data gathered and the sessions 

which provided the opportunities for the participants and the researcher to reflect on the 

interpretations and meanings. During the semi-structured interviews and focus group session, 

the I made use of probing to give participants an opportunity to either clarify, verify or elaborate 

on their responses. The hope was that this would aid in reflecting the authentic voices of the 

participants as closely as possible. After the data was transcribed, participants were reminded 

that they had access to the transcripts of the interviews, and they were welcome to validate the 

accuracy of the transcripts of their interviews however, none of the participants requested the 

transcripts (Merriam & Tisdell, 2016; Tracy, 2010). 

3.7.3 Transferability 

External validity is concerned with the extent to which the findings of one study can be 

applied to other situations (Merriam & Tisdell, 2016). In this qualitative study, transferability 

was used as a strategy in an attempt to ensure trustworthiness by providing a thick description 

of the research findings so that it could be applied in other contexts and situations (Coghlan & 

Brydon-Miller, 2014). From a qualitative perspective, the aim of this study was to gain an in-

depth understanding of the participants’ perceptions of factors which support school attendance 

(Shenton, 2004). In remaining cognisant of the need to engage ethically with the participants 

and their narratives, achieving trustworthiness and the truth-value of the phenomenon was 

important. The following strategies were implemented to illustrate transferability: 
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● The research transcripts provide a thick and detailed description of the experiences, 

behaviours and insights so that the findings make sense to a reader and can be applied 

in other contexts (Coghlan & Brydon-Miller, 2014). 

● A careful selection of participants through purposive sampling was used, in hopes that 

this sample may resonate elsewhere and that they may be able to contribute to 

knowledge about factors that support school attendance in challenging contexts. 

● Provided in this study,  is a detailed description of the research context (outlined in 

Chapter 2), the participants and the findings, with accompanying evidence such as 

relevant quotes (discussed in Chapter 5). 

3.7.4 Outcome Validity 

Outcome validity is important in action research. It is considered to be particularly 

important in order to ensure that the research actions taken contribute to finding solutions to 

the problem(s) that initiated the study (Herr & Anderson, 2015 in Petersen, 2020 p.61). 

According to Martí and Villasante (2009), this is “associated with “for whom” action research 

is “for what purpose” (p. 289). A researcher or practitioner may simply ask him/herself, “Am 

I doing a good job?” and ask the participants or the academic community this same question.” 

In this study, the findings as depicted in Chapter 4, generated a deeper understanding which 

could help improve the way in which schools and communities collaborate to address the issue 

of school attendance in low-income communities.  

3.7.5 Process Validity 

The problems under investigation were framed in such a way that it allowed for an 

iterative and continuous process of learning. This entailed continuous cycles of critical scrutiny 

of assumption underpinning the problem definition, reflection and adaptation if necessary. In 

this instance, the triangulation strategy was helpful to ensure the demonstration of integrity and 

truth-value were implemented (Herr & Anderson, 2015). 
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3.7.6 Reflexivity  

Reflexivity was a key tool that was used to ensure that as the researcher, I remained 

self-reflective and mindful of the way in which their perceptions and assumptions could have 

influenced the research process and the researcher-participant relationship. In enhancing my 

reflexivity, the I often referred to what Marshall and Rossman (2011) recommends as on-going 

peer scrutiny. Engaging with knowledgeable critical friends brought an often challenging but 

fresh perspective on the research processes, experience of the research context and the 

influence of the COVID-19 pandemic on the research and global developments, particularly in 

education. The research journal was used as a tool to record my experiences of the research 

process (Creswell, 2014; Korstjens & Moser, 2017; Marshall & Rossman, 2011). 

3.7.7 Audit Trail 

Field notes were an important part of documenting contextual information and research 

process that, according to Merriam and Tisdell (2016), would enable other avenues to support 

or corroborate the results. This audit trail records the timeline or the research process as well 

as the decisions, activities and data that was collected, recorded and the process of analysis 

(Merriam & Grenier, 2019; Silverman, 2016). The COVID-19 consequent challenges meant 

that record keeping became particularly important for reflection of the journey of conducting 

research during a pandemic. During this process, instances in which flexibility and empathy 

were required from both the researcher and the participants were included (see Addendum I for 

an excerpt of researcher’s reflective journal). 

3.8 Ethical Considerations 

In ensuring the trustworthiness of a research study, the researcher should be mindful 

that qualitative research rests by a strongly driven and ethically-minded researcher (Marshall 

& Rossman, 2016). In seeking to promote social justice in this particular context and working 

with this particular demographic, the researcher aligns with the basic tenets of respect for 
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persons, to do no harm and to seek justice for and/or empowerment of the participants who 

collaborated with  this CBPAR project (Fraser, 2018; Marshall & Rossman, 2016; Wood et al., 

2019). This requires that the participation of all role players should be regarded as of equal 

importance, valued and that all should be treated with dignity and respect (Campano et al., 

2015; Fraser, 2018; Velaquez et al., 2010).  

In addition, in seeking to understand the importance of navigating the collaborative 

research relationships in the CBPAR project, the researcher was guided by the literature of how 

one could address a research process that called for sensitivity regarding power relationships 

among the various participants and between the participants and researcher (Marshall & 

Rossman, 2016; Wood et al., 2019). In the light of the diverse backgrounds, education and 

experiences in the phenomenon under study, and the opportunity for myself and the participants 

to grow and learn according to their own interests, needs and abilities. It was also important 

that special attention be paid to aspects such as reciprocity, collaboration, communication 

(Marshall & Rossman, 2016; Wood et al., 2019) and “redistributed intellectual authority” 

(Campano et al., 2015, p. 30).  

The social constructivist paradigm informed qualitative research studies and pointed 

out that a study like this engages with participants in a manner that also seeks to place safety, 

security and the needs of the participants at the forefront. According to Austin and Sutton 

(2014), it is important that one be cognisant that whilst semi-structured interviews and the focus 

group session might have seemed safe and harmless, the dignity and autonomy of the 

participants could be compromised by their participation in the study. As the researcher I was 

also sensitive to the fact that besides our dialogue or discussions, the way in which the 

participants may be presented in the report had the potential to negatively present the 

experiences and the ways in which they share information about the vulnerable learners with 

whom they work.  
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Throughout the process, as a novice qualitative researcher and educational 

psychologist, I was mindful to ensure an ethical-minded practice. I sought to account for 

transparency and accountability in the way in which the research was conducted by referring 

to Kula and Bwalya’s (2017) guideline:  

● Obtaining informed consent from participants (see Addendum F). 

● Preserving the participants’ anonymity (see Chapter 4, Section 4.2) 

● Preserving the school and community’s anonymity. 

● Informing participants and the reader that participation was voluntary and that they had 

the liberty to withdraw if they wished or chose to. 

● Inform participants they have access to the publication of the research. 

● Consulted and referred to all other ethical considerations 

In addition, the policy of the University of Stellenbosch specifies research involving human 

participants first be approved by a research ethics committee before the research study 

commences (Senate Research Ethics Committee, 2013). Hence ethical clearance from the 

Ethics Committee of the University (Addendum D) and Institutional permission from the 

Western Cape Education Department to conduct a study at a school was obtained before the 

COVID-19 pandemic (Addendum C). Only once permission had been granted, was the key 

informant and potential participants approached (see Section 3.4.2.2). The principles of 

informed consent, confidentiality, autonomy and beneficence and awareness of potential power 

relationships was considered for this study.  

3.8.1 Informed Consent  

Understanding that qualitative research is subjective and constantly evolving, it was 

important that I saw consent as an initial signing of the document. Consequently, consent was 

seen as a continuous negotiation of permission for participation in the study (Denzin, 2017; 

Marshall & Rossman, 2016). Once participants indicated a willingness to participate, a virtual 
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meeting with each participant individually was arranged and they were once again provided 

with information about the study in a language that they could understand. I was only proficient 

in English and Afrikaans. As the researcher I made every effort to ascertain that each of the 

potential participants was well informed and competent enough to make an informed decision 

as to whether or not they would like to participate in the study (Marshall & Rossman, 2016). 

Participants were given the consent form to sign (Addendum G) and were reminded that their 

participation remained voluntary throughout the project, and that they could withdraw from the 

study at any time without incurring a penalty (Allan, 2016; Silverman, 2013). In addition, 

participants were informed of the potential risks and discomfort; and they were informed of 

their right to access psycho-social support from the psychologist (see Ms. Pereira’s agreement 

to offer this service, Addendum E). In addition, participants were ensured that they will remain 

anonymous and that any information they shared within the interview or focus group, would 

remain confidential. Similarly, they were also informed that they were allowed to exclude any 

of their views from the project should they so require. Once the participants had been given an 

opportunity to engage with the consent form, they were invited to sign the consent form to 

indicate their willingness to participate (AERA Code of Ethics, 2011) (see Addendum F). 

3.8.2 Confidentiality 

Confidentiality is used to ensure that individual identifiable information remains private 

so that any undue exposure or any intrusion on the privacy of the participants is prevented 

(AERA Code of Ethics, 2011; Marshall & Rossman, 2016; Packman, 2008). In safeguarding 

the participants’ privacy, the I sought to build a trusting researcher-participant relationship, so 

that the participants would feel safe and comfortable to express their views and opinions about 

the phenomenon under study (Osman, 2018). Marshall and Rossman (2016) suggest that it is 

crucial to maintain confidentiality, because it lessens bias and affects the trustworthiness of the 

research findings. In this Community-Based Participatory Action Research study, the 
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confidentiality principle was applied in the following way: the participants, community and 

school names remained confidential and were given pseudonyms, and their identifiable 

information remained private (see Chapter 4, Section 4.2).  

The necessary steps were taken to maintain confidentiality from the recruitment to the 

completion of the data collection process. The semi-structured interviews were conducted with 

one participant at a time on the online platforms (see Section 3.6). However, privacy was 

ensured as both the participants and I conducted the interviews in enclosed and private rooms. 

In the focus group session, participants were asked to not disclose their identifying information 

on the video recording and that they would switch off their computer or cellphone cameras. It 

is important to note that during the session, participants chose to leave their cameras on because 

of their pre-existing relationships. This did not affect the session, but rather enhanced the 

discussion. Maintaining confidentiality after the completion of the semi-structured interviews 

and the focus group session, the raw data was saved in a One Drive account with an encrypted 

password. Hard copies were stored in a safe place and only the researcher had access to it. 

Participants were informed of their right to access the transcripts, analysis of the interviews 

and focus group discussion and the final thesis (AERA Code of Ethics, 2011; Austin & Sutton, 

2014; Marshall & Rossman, 2016 ). 

3.8.3 Autonomy 

Autonomy refers to the view of “competent people’s right to freely and voluntarily 

make informed decisions pertaining to their lives” (Allan, 2016, p. 120). Beauchamp and 

Childress (2001) as cited in Allan (2016) supports this view and identifies the fundamental 

components of autonomy, namely, liberty which refers to an independence from controlling 

influences and agency which refers to a capacity of intentional action. Cognisant of my role as 

the researcher, I took the necessary steps to self- reflect (see 3.7.5) and respect that autonomy 
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encompassed an acknowledgement of agency and respect for the participants’ priorities, 

experiences and motivations (Townsend et al., 2010). 

Throughout the data collection process, I was aware and acknowledged that the 

interviews and focus group session might have made the participants vulnerable to my implicit 

agenda as the researcher, as well as the effect of the power relationships amongst participants. 

Thus, with an ethical lens it was important that I balance listening to the detailed accounts, 

against the aims of the research study and practical considerations, such as time. This as 

ongoing ethical moments that researchers face that require a reflexive approach. This entailed 

reflecting on the details of the research process, the role of a novice researcher and the 

participants’ interactions (Allan, 2016; Austin & Sutton, 2014; Marshall & Rossman, 2016; 

Townsend et al., 2010; Wood et al. 2019). 

3.8.4 Beneficence 

Beneficence is an important ethical principle in this research study because it provides 

guidance to address various social challenges in a low socio-economic community in a positive 

and constructive way. This CBPAR study was guided by the beneficence principle to ensure 

that steps were taken to promote positivity and benefit the participants and community (Allan, 

2016; Banks et al., 2013). Because of the nature of the work within which many of the 

participants were employed, and the onset of the COVID-19 pandemic, I was mindful of the 

increased potential that some of the participants could experience some level of distress during 

the research process. To this end, participants were continuously made aware of the 

professional psychological services of a qualified psychologist, (see Addendum E). I 

approached Ms. Pereira to provide this psychological support as she has insight and experience 

in working with personal, school and broader educational environments (see discussion under 

3.3.1). 
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3.8.5 Awareness of Potential Power Relationships 

The dynamic, complex and value-based nature of the Community-Based Participatory 

Action Research approach gives particular prominence to power relationships between the 

various role players in the research project. Therefore, it was crucial to pay attention to aspects 

of partnership, collaboration and power.  In addition, it was necessary to pay attention to “how 

partnerships were established, power was distributed, and control exerted” (Banks, et al., 2013, 

p. 267). Petersen (2020, p. 64) suggests that the CBPAR approach “calls for a sensitivity 

regarding power relationships between the various role players in the research project.” 

Furthermore, she points to other ethical challenges, such as the possible difficulty of staying 

within the boundaries of particular roles (Horn et al., 2008 as cited in Petersen, 2020), defining 

who the “community” is, and deciding who may represent the community of interest (Quiglet, 

2006; Wallwork, 2003 as cited in Banks et al., 2013).  

Furthermore, the close relationship between me, the academic researcher and the 

community participants could potentially raise issues regarding intrusion and confidentiality 

and thus make it challenging to protect and lessen the harm towards participants (Dodson et 

al., 2007 as cited in Petersen, 2020). Therefore, it was important to understand the different 

roles and acknowledge that “researchers may be embedded in the communities they are 

researching and are committed not just to preventing harm, but also to promoting social justice 

and developing caring relationships” (Banks, et al., 2013, p. 275). 

To this end, the correlation between the CBPAR approach and power relationships 

requires researcher reflexivity. This means that attention should be given to the researcher’s 

reflexivity by highlighting the aspects of critically reflecting on their position and power in the 

research process, constantly bearing in mind the group dynamics of the participants and the 

barriers to participation (Banks, et al., 2013; Wood et al., 2019;). Reflexivity was thus an 

important element within this study (see discussion under point 3.7.5). 
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3.9 Conclusion  

The objective for this study was to provide an overall explanation of the methodology 

used in conducting the research study. In this chapter, I introduce the research methodology I 

used to unravel the complexities related to the phenomenon understudy and the way in which 

the research study was used to address some of the embedded educational and societal issues 

related to it. This chapter also discussed the constructivist paradigm and its influence on the 

researcher’s decision to adopt a qualitative, community-based participatory action research 

design (CBPAR) for this study. The aim of this research was to explore the experiences 

participants have regarding school attendance in a community which faces many adversities 

and how the experiences may inform and shape their perceptions. Furthermore, a description 

and rationalisation were provided for the methodology that was employed, and the research 

decisions that were taken to guide the study. The sampling and data generation strategies, and 

how they aligned with the theoretical lens were shared. Following this, a discussion of the 

data analysis process and the steps that were followed in the analysis. Lastly, this means of 

establishing trustworthiness and the ethical principles adhered to conclude the chapter. In 

Chapter 4, the findings of this study will be presented and discussed.  
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Chapter 4 

Presenting the data 

4.1 Introduction 

The aim of this study was to explore factors that influence school attendance in a low 

socio-economic peri-urban community with particular attention to participants’ views around 

factors that influence or support school attendance. This study sought to gain greater insight 

into understanding the factors that influence school attendance in the aforementioned 

community. In addition, the study has the potential to enhance the effectiveness of initiatives 

that may seek to promote school attendance within the community. The educators, community 

workers and community social workers who participated in this study sought to address some 

of the social and educational challenges associated with school attendance. The study also 

explored sustainable interventions that could address challenges with school attendance. This 

thesis was guided by the key research question: 

What are the factors that influence school attendance in a low socio-economic peri-

urban community? 

A CBPAR was used as a theoretical framework to generate qualitative data with the 

aim of gaining insight into this phenomenon. In addition to viewing the participants as equal 

contributors to the research process, the CBPAR approach created a space to explore 

sustainable school attendance within what is considered or described in the literature as a 

socially disorganised community (see Chapter 1, Section 1.2). To this point, incorporating 

principles of the Appreciative Inquiry approach, meant that the existing strategies and 

interventions were highlighted so that it could be strengthened. Whilst it was difficult to meet 

in person because of the COVID-19 restrictions and lockdown levels, the participants and I 

met virtually. The collection of the raw data took place on ZOOM video calls and WhatsApp 

audio calls (this is discussed in detail in Chapter 3, Sections 3.6.1 and 3.6.2). 
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Despite the challenges presented by the COVID-19 restrictions, the CBPAR approach 

created the opportunity to engage with the participants using semi-structured individual 

interviews, a focus group discussion and record observations and field notes in the research 

journal. The following subsidiary questions facilitated the conversation towards addressing the 

key research question/foci: 

● What are the participants’ perceptions of factors that promote school attendance? 

● How do the role of the community and school partner to encourage school attendance? 

● Which strategies have been implemented to support school attendance? 

● How can the school community be strengthened to promote school attendance and 

learner retention? 

Semi-structured individual interviews, as well as focus group interviews were used to 

explore these questions with the participants. Refer to Section 3.6 which shows how this was 

done (see Addendum A and Addendum B). 

The transcribed individual interviews and focus group discussion were analysed 

qualitatively to highlight the participants’ meaning making process. The data generated through 

the various data collection methods were further refined and organised into smaller themes that 

were more closely related to the research questions (see Addendum G). The data analysis was 

an iterative process that continued throughout the data collection and analysis process. A 

thematic approach was used, and the findings generated from this chapter (see Addendum H). 

Honouring the voices of the participants is a significant part of this CBPAR study and to this 

end, direct quotations of the participants who took part in the individual and focus group 

interviews have been included (see from section 4.3 how this was referenced). The findings are 

supported by the inclusion of direct quotations of the participants. The participants who partook 

in this study are introduced in section 4.2.  
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4.2 The Participants, Procedure and Themes of the Study 

CBPAR is understood as an instrument that has the potential to facilitate social change 

in collaboration with the participants. It is a process in which the community of interest 

collaborates in refining the research focus, collecting, analysing information and acting upon 

the problem to find solutions and provide social and political transformation.  This approach 

unites communities in an effort to identify and address social issues (Suarez-Balcazar et al., 

2018). Furthermore, CBPAR is regarded as an equitable approach within a social justice 

framework because it values community participation to redress issues  of inequality that arise 

from socioeconomic disadvantages (Rifkin, 2014).  The research population for this study was 

educators and community workers who have experiences of working in a community-based 

school. It is also important to note that all of the educators, the community social worker and 

only one of the workers do not live in the community but all of the participants had previously 

worked in Rooibos Primary School for some time. The participants in this study were 

purposively selected because it was believed that they would enrich the insight into the 

phenomenon under study and because they had met the criteria for the study (see Sections 1.6, 

1.8 and 3.5). 

In conversation, the participants confirmed the view that in general, community 

workers and educators working in school-based initiatives appear to be female-dominated with 

very few males working within the community. The participants who formed part of the 

individual semi-structured interviews were five females and one male. After the individual 

interviews, three community workers, the community social worker and one educator agreed 

to participate in the focus group discussion. Before the focus group session, two new educators 

indicated an interest in becoming part of the discussion. This brought the number of participants 

for the focus group session to seven. However, on the day of the focus group, two of the 

participants were not able to fully attend (see section 3.6.2). Since the research was conducted 
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with participants who are well known in the community, a detailed description of each person’s biographical details will not be provided, 

as this may compromise the anonymity of the school and the participants and the confidentiality of the data. In table 4.1 a brief overview of the 

participants who collaborated in this study is provided (see Section 3.5 for more information about the participants). The participants were given 

the option of selecting their own pseudonyms to protect their identities.  

Table 4.1: A summary of who the participants were in the study 

Individual semi-structured interviews 

  Participants’ information 

No 

 

Pseudonym 

 

Gender Age Resident of 

community 

(Yes/No) 

 

Education 

level 

Occupation 

 

Experience in years as an 

educator/ 

community worker 

School or 

community 

involvement 

Participation in 

interview or focus 

group session 

(Interview = I 

Focus group = FG) 

  

1. Daisy Female 

33 

years 

old 

Yes Grade 10 
Community 

worker 
2 years 

School safety 

project and 

various 

community 

initiatives 

I 
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2. Emma Female 

35 

years 

old 

Yes 

Grade 12 

Short course 

qualification 

Community 

worker 
4 years 

School safety 

project and 

various 

community 

initiatives 

I and FG 

3. Rupert Male 

38 

years 

old 

No 

Grade 12 

Short course 

qualification 

Community 

worker 

NGO 

programme 

manager 

15 years 

School and 

community 

worker 

Involved in 

various 

organizationa

l projects 

I and FG 

4. Stacey Female 

52 

years 

old 

No B.Ed. Degree 
Educator 

Post level 1 
30 years 

After school 

outreach 

programmes 

Community 

Recycling 

program 

coordinator 

I 
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5. Mary Female 

40 

years 

old 

No 

B.A Degree 

(psychology) 

PGCE 

 

Educator 

Post level 1 
18 years 

After school 

outreach 

programmes 

Volunteer 

counsellor at 

local police 

station 

I 

6. Sharlene Female 

56 

years 

old 

No 

B. SW Degree 

Short course 

qualification 

Community 

social worker 
30 years 

Various roles 

within the 

community 

I and FG 

7. Zukiswa Female 

26 

years 

old 

Yes B.Ed. Degree Educator 1 year 

After school 

outreach 

programme 

FG 

8. Sandile Female 

23 

years 

old 

Yes 

Grade 12 

Short course 

qualification 

Teacher’s 

assistant 
1 year 

Community 

and school 

projects 

volunteer 

FG 

 

See Figure 3.1: Participant overlap in individual interviews and focus group discussion (Chapter 3) 
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The data was collected over a period of four months in the individual interviews and 

focus group discussion. The interviews lasted 40 to 60 minutes and the focus group discussion 

was 60 to 90 minutes long. To ensure continued ethical conduct, all identifying information 

was replaced by a pseudonym in order to protect the participants’ rights to privacy and 

anonymity. In each transcript (a sample is presented in Addendum H) the interviewer is referred 

to as “ME”. In the extract below reference is made to the original transcripts of the individual 

interviews by using the pseudonym of the participant (see Table 4.1), followed by a letter I (if 

a quote was taken from an individual interview with the participant) or a letter F (if a quote 

was taken from the focus group discussion) as well as the line number location of the quote 

according to the transcripts.  
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4.3 Presenting the Research Findings  

The themes discussed below are the main ones that emerged during the data analysis, 

and they reflect the participants’ perceptions of factors which support school attendance in a 

low socio-economic peri-urban community. The research questions were considered 

throughout this process to ensure the aims of the study were met. It was important to remain 

mindful that engaging in qualitative research often generates large data sets.  

An iterative process of data analysis afforded an opportunity to become familiar with 

the data and to ensure that only the segments of the texts related to the research were used. All 

the interviews and the focus group transcripts were coded and analysed. The segments of texts, 

which were allocated a priori codes as themes emerged from the data (Lapadat, 2013), are 

discussed in the sub-section hereafter.  

 The themes that emerged from the data were classified as main themes and sub-themes 

in Table 4.2. The significance of the themes were based on the frequency with which they 

occurred during the analysis. These themes are discussed below to reflect the participants’ 

understanding and experiences of factors which support school attendance in a low socio-

economic peri-urban community.  

 

 

 

 

 

 

 

 

 

Stellenbosch University https://scholar.sun.ac.za



95 

 

 
 

Table 4.2: Data Pertaining to the Main Themes and Sub Themes 

Categories Main Themes 
Sub Themes Emerging from 

Category 

The community 

Theme 1: 

The participants’ perception 

of the community 

 

● The complex nature of 

community 

● The power relations in the 

community 

● The community of interest 

Theme 2: 

The social challenges within 

the community 

 

School 

attendance 

Theme 3: 

Factors that encourage 

school attendance  

● The community response to 

school attendance  

● The school response to school 

attendance  

Theme 4: 

Factors that hinder school 

attendance  

The role players 

Theme 5: 

Community involvement 

● The influence of role players 

on learner school performance  

Theme 6: 

The parental involvement  

Theme 7: 

The learner involvement  

The school and 

community 

collaboration 

Theme 8: 

The experiences of school 

and community 

collaborations 
● The advantages of school and 

community collaborations 

● The disadvantages of school 

and community  collaborations  

Theme 9: 

Intervention and prevention 

strategies: perspectives from 

educators and community 

workers  
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Note: Table compiled by researcher 

4.3.1 The Community 

A community is a group of people that interact and support each other and are bound 

by shared experiences or characteristics, a sense of belonging, and often by their physical 

proximity (Cobigo et al.,2016). The theme of community was a recurrent theme that emerged 

during the thematic analysis of the individual interviews, focus group discussion and narrative 

texts (field notes and transcriptions). A common view amongst interviewees was that the 

variables that influenced school attendance were complex. All of the participants used the term 

community when referring to the physical space where the school is situated, the residential 

space and the psychosocial challenges related to the area. This was particularly evident in their 

perceptions and experiences of the community, in their roles with learners and within both the 

school and community context. A common view identified the participants’ perceptions of the 

community, their interest in working in the community and collaborating in this study, as well 

as the social challenges within the community (as outlined in figure 1) as key themes related 

to the variables within or related to the community of focus. These themes are discussed below. 

Figure 1: The Community: The interrelated influences (4.3.1)  
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 The research depicts that the low socio-economic peri-urban community plays a 

significant role in school attendance. This view surfaced amongst participants in relation to the 

areas as a community. In all cases the participants related to the community as a dynamic and 

influential space that plays a significant role in all aspects of the residents’ lives. In their 

accounts of the events surrounding school and attendance there was a shared sense that 

understanding the community in relation to the school was an important aspect of this study. 

From these views, it surfaced that community is a concept for people interested in social 

change. In addition, it became apparent that the word “community” has a sense of togetherness, 

positivity and solidarity. In summary, for the participants in this study and according to the 

literature, a community is a group of people who share an identity-forming narrative. This is a 

group of people who share a story that is important to them, and it appears to define an aspect 

of who they are in relation to the research project (Lowe, 2021). 

There was a sense of togetherness amongst the participants in seeking to understand and 

explain the feeling of pride or hurt they feel when a community or school of which they are 

part of is praised or attacked (Lowe, 2021). Some of the participants shared that whilst they 

share this view, there are also times when they feel marginalised within the community or have 

a strong sense of not being part of that community. Despite the connection and unity amongst 

the participants, these views surfaced mainly in relation to their accounts of the events related 

to the factors surrounding school attendance in the community.  

The following section will explore the themes related to the participants’ perceptions of the 

community, their interests in the community and their perceptions and experiences of the social 

challenges within the community. 
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4.3.1.1 The Participants’ Perceptions of the Community 

 Research depicts the community in this study as a small, poor community in the 

Western Cape, plagued by many structural and socio-economic challenges. Evidence-based 

research states that this community experiences a great deal of infra-structural challenges such 

as inadequate housing, poor sanitation and overall structural decay (see Chapter 1 section 1.2). 

Krubin and Wo (2016) refers to the social disorganisation theory to describe this community 

as a social disorganised community which has lower levels of informal social control and thus 

experiences higher levels of social issues and concerns when compared to more socially 

organised communities (see Chapter 1 section 1.2). 

Almost two thirds of the participants share similar perceptions and experiences of the 

community which aligns with the descriptions mentioned above. Over and above, the 

participants share the importance of acknowledging the unique relationships within the 

community. Stacey depicts the view of the community as one that is a, “…very close-knit 

community with lots of issues” (Stacey, I: line 208). Despite acknowledging a range of issues, 

most of the participants shared Stacey’s view that the community is closely linked and 

connected. To this end Daisy and others allude to a common identity or bond. She says that 

“The community is a group of people who work together. They are people who work together 

for the good” (Daisy, I: line 42).  

From the data it emerges that the participants share a common understanding that 

there are a number of factors that influence the way in which the community is perceived. 

According to Sharlene who works as a community social worker in the area, “The 

community has been identified over the years as an area where a lot of violence happened” 

(Sharlene, I: line 170-171). She goes on to say that these and other incidents afford a glimpse 

into the complex and painful experiences of people in the community. Whilst participants 

acknowledge the bleak image painted by some community members, politicians, and media 
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outlets (see Chapter 1 section 1.1) there appears to be an underlying tone of hopefulness. 

During a site visit to the community, this tone of hopefulness is visible despite the 

infrastructural challenges,- in observation churches were noticed, children were heard 

laughing and a young girl was seen walking from the library with books in her hand 

(Research journal: 2 November 2020). 

Rupert, a community worker for 15 years stated that he prefers to focus on the positive 

aspects of the community. He and the other community-participants share the view that despite 

the ongoing psycho-social and economic challenges, change is possible because, “…it’s a very 

rich community when we talk about nature. It’s beautiful there when you look at the mountains 

and all those things” (Rupert, I: lines 85-86). 

Lastly, some of the participants shared the view that taking part in the research project 

created an opportunity for them to influence the narrow and often negative way in which the 

Sunbird community is portrayed.  

4.3.1.1.1 The Complex Nature of the Community 

 The complex nature of the Sunbird community makes it a very interesting community. 

Several participants shared the view that the complex nature of the community is linked to its 

diversity. Rupert places a great deal of emphasis related to understanding the diverse nature of 

the community. He states that: 

“It must be noted that diversity is related to age, race, religion, socio-economic and

  infra-structural factors” (Rupert, I: lines 73-78).  

Sharlene and others share his view and add that whilst this insight into what she calls  

 “a very interesting community” (Sharlene, I: line 206), she believes that it is also 

important to remain mindful “of the need and absolute hunger for services and development” 

(Sharlene, I: line 207). 
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In addition to this, participants emphasise the importance of acknowledging the local 

community’s willingness to learn and contribute to the quality of life of community members 

of all ages. This sentiment is supported by participants in the focus group discussion. Emma 

stated: 

It’s the best to be part of the network of organizations so that I can learn from 

different views, work through challenges and be given opportunities. This keeps the 

community together” (Emma, F1: lines 227-230). 

Although the value of diversity and growth exists in the community, it seems that it is 

challenged by power relations in the community. This will be discussed in the next sub 

theme. 

4.3.1.1.2 The Power Relations in the Community 

 The reflections expressed by the participants suggested that the community may be 

challenged by an inter-hierarchical order that could often be used as a protective factor from 

the “outside world” in such a close-knit community. Some of the participants agreed that whilst 

their engagement in various initiatives enabled them to grow in confidence, find their own 

voices and exercise their power and agency in helpful ways, if often inhibited their creative 

participation.  

The issues of leadership and power were revealed as aspects effectively. Two of the 

participants were of the view that leadership and influence were two of the most important 

factors that either worked for or against the community. In the following quote, Rupert states 

that the dynamic and control of who is invited to implement programmes is influenced by 

leaders: 

Programmes are influenced by a lot of leaders and when it comes to other people, 

they don’t easily allow other people to work in the community unless you offer them 

something (Rupert, I: lines 90-94). 
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This view is reinforced by Stacey who shares that, “You will often see they are at each 

other’s throats, all about power, who’s going to be in control and that’s the main thing” 

(Stacey, I: lines 194-195). 

 

4.3.1.1.3 The Community of Interest 

Outlined in the literature, a community of interest refers to a group of people who 

share values, beliefs and experiences and provides an opportunity for people to work together 

and combat challenges that exist within the community (Leigh-Hint & Markwell, 2016). 

Whilst interviewing the participants, it became apparent that although they have different 

reasons that have led to their involvement in the community, they share the value of being 

part of the community and being able to help those in need. This sub theme is discussed 

below.  

In all cases, the participants reported that their interest in the community came from a 

personal and restorative approach. Two of the participants who are educators at Rooibos 

Primary School reflected and linked their role as educators to their interest in the community. 

One of the participants stated that: 

“I’ve been teaching for 30 years, and I’ve always taught in the areas that is a bit less 

privileged. I always find that the impact you have there is much greater on the kids that 

you have in the more affluent areas. So, uhm that is why I choose these types of areas 

because I know I can make a difference” (Stacey, I: line 38-43).  

Another participant who teaches at Rooibos Primary School shared this view and commented:  

“Ek weet vir ŉ feit ek wil werk waar dit moelik is, daar waar daar poverty is…daar 

waar, ja daar waar dit net nie altyd so maklik is nie en toe het ek begin bid (Mary, I: 

line 36-39). Dit is die enigste ding wat my excited gemaak het” (Mary, I: line 41). (“I 

knew for a fact that I want to work in challenging communities, where there is poverty. 
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In the areas where it is not easy, so I started to pray. It’s the only thing that makes me 

excited for work”). 

Rupert who works for a non-government organisation (NGO) reflects on how many 

years in the NGO sector has influenced his interest in community work. Collaborating with the 

schools and community initiatives afforded him the opportunities to creatively participate and 

give voice to many community members and challenges. He states that, “To be part of this, 

creating this awareness and talking about child sexual abuse, those things actually help a lot to 

get the message out in the community” (Rupert, I: line 178-180). As a community worker who 

lives in the community, Daisy added that she had a more personal connection to the community 

and insight. Being from the area, she lived through many experiences, and this encouraged her 

participation in community initiatives. She states: 

“I wanted to help and encourage children by going to their homes, fetching them and 

change the child’s mind to go to school. You must be educated, and granny can’t walk, 

so granny can’t go to school and be the middleman between the teacher and the child. 

I wanted to play that role” (Daisy, I: line 86-89). 

Taken together with the participants’ reflections, it is suggested that there is an 

association between the roles that they play in the community and their personal and 

professional interests. It is also important to remain cognisant when working in a socially 

disorganised community that in restoring the dreams and hopes of so many, it requires 

understanding the values of the community to ensure that the shared vision is implemented 

and experienced by all. 

4.3.1.2 The Social Challenges Within the Community 

 The overall make-up of a community surrounding a school has a significant impact 

on the school itself. Studies indicate that schools facing a large portion of challenges will not 
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see significant internal changes until external changes are addressed in the community. The 

participants have identified social challenges within the community as an important part to 

understanding the phenomenon under study (see Addendum H). Thus, it is the second main 

theme discussed in this section. Figure 2 is a visual illustration of the various interrelated 

social challenges identified by the participants in this study.  

Figure 2: Interrelated social challenges within the community (4.3.1.2)  

 

 According to literature outlined in Chapter 2 (see sections 2.3 and 2.4) social 

challenges exhibit a particular pattern within a community and often come to be the 

characteristic of the community itself. In addition to this, learners who experience 

unfavourable circumstances such as inequalities in the school environment and the lack of 

education in a safe environment find it challenging to view education as a pathway out of 

their social circumstances (Churr, 2015; Krubin & Wo, 2016; Meador, 2020). One of the 

participants portrayed the current state of the adverse community. 
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Sunbird community is like a social worker’s heaven, and I mean Sunbird is like social 

work heaven because everybody needs social working. You got substance abuse, you 

got teenage pregnancies and you got gangsterism (Emma, I: line 58-60). 

Sharlene agreed and added that the COVID-19 pandemic has made matters worse in 

the community in relation to the already challenging status of the community. She says: 

People are unemployed, and the illiterate rate is quite high. The impact of the 

pandemic, shebeens and liquor stores are flourishing – young people have access to 

these places all hours, everyday” (Sharlene, I: lines 231-232 and line 791).  

 Many of the participants expressed their concerns for the safety of the children in the 

community. Stacey says that as a teacher, she sees that so many children have great potential, 

but they get drawn into the wrong circle of friends. “The girls you see afterwards they 

become pregnant. The guys just become gangsters” (Stacey, I: line 166-170). A great concern 

for the girl learner seems to be echoed across the participants because of the prevalence of 

sexual abuse amongst young girls in the community. Both Stacey, an educator and Rupert, a 

community worker share their perspectives: 

“Many of the girls get raped and then these kids come to school, the other children 

know about it” (Stacey, I: lines 469-470). 

“Statutory rape is also one of the things that happens a lot there, so children are 

actually being introduced to older guys” (Rupert, I: lines 380-381). 

As stated above, the overall makeup of a community surrounding a school has a 

significant impact on the school itself. The school in Sir Lowry’s Pass is plagued by so many 

external challenges that it is difficult to turn a blind eye to the direct influence it has on the 

school’s internal challenges. “Many of the children live below the breadline and suffer 

extremely poor home circumstances due to unemployment of one or both parents being sick 
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with HIV or abusing substances'' (Stacey, I: lines 456-466). These types of social challenges 

affect the children, as well as the social wellbeing of the community. Several participants 

shared this view and expressed their concern. Rupert says that “there is a lot of poverty in Sir 

Lowry’s Pass. The social circumstances and unemployment in the community is a huge 

problem” (Rupert,I: lines 106-107). This view was shared by Mary who says, “…daar is baie 

van die huise waar daar getik word en dit is soos ŉ shebeen” (“…in many homes substance 

abuse takes place, it’s like a drug house”) (Mary, I: lines 435-436). 

It appears that from the participants’ reflections the current social issues have greatly affected 

the community and have negatively affected the learners. For example, Sharlene says: 

 …the loitering and the alcohol and drug problems actually start because they are not 

at school where they supposed to be (Sharlene, I: lines 69-70). 

Daisy, who lives and works in the community, confirms Sharlene’s view and adds that, 

“Truancy is a problem. Children don’t have shoes. A lot of children have different 

problems….some don’t have shoes, some don’t have someone who understands the 

homework, and some don’t have clothes to go to school” (Daisy, I: lines 114-115). 

 It seems that a great concern is the idea of a “vicious cycle” that exists within the 

community, and which is two-fold. The first aspect of this cycle is that social challenges are 

passed on from generation to generation, from parent to child. Stacey shared her experience 

of this, “A mother is doing drugs, she is on tik. She is pregnant and home with 3 children” 

(Stacey, I: lines 414-415). Sharlene also shared an incident she saw while driving through the 

community during the day: “Looking at the girls and I said to myself, that must be girls either 

grade 6, grade 5, whatever grade, standing with hookah pipes and even with beers or 

whatever in their hands” (Sharlene, I: lines 850-852).  

Stellenbosch University https://scholar.sun.ac.za



106 

 

 
 

 The second aspect of this cycle is that social challenges might not be effectively 

addressed in the community. For example, some of the participants shared their experiences 

of children being sexually abused, using substances or being part of a gang as a means to 

contribute to the upkeep of their families. They describe these challenges as a “vicious cycle” 

because it does not end. Perhaps this community has become a victim to an over-extended 

and exhausted system because “substance abuse amongst learners is the most prevalent 

incident and situation at school” (Sharlene, I: line 833) or “A kid was sodomized, the guy 

who went to prison came back and he sodomized the kid again. It happens over and over 

again. Those guys come back into the community, they do the same things” (Stacey, I: lines 

432-435). 

 It is clear that the social pattern in the Sunbird community is characteristically 

battered by many challenges as it absorbs many disruptions causing the community to “bleed 

out.” As stated in Chapter 2, this once again points to the need of the effectiveness of 

intervention and prevention strategies.  

4.3.2 School Attendance 

 This category reflects directly the primary research question that guided the study: 

“What are the factors that influence school attendance in the Sunbird community?”. The main 

themes that emerged within this category are factors that promote school attendance and 

factors that hinder school attendance. Within the main themes, the sub-themes of how the 

community and school respond to this phenomenon emerged. These are discussed below. 

Figure 3: Overview of Factors That Promote and Hinder School Attendance and the 

Community and School Responses (4.3.2) 
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Education is regarded as a valuable and crucial right because it promotes economic, 

personal and social well-being. In Chapters 1 and 2, research indicates that the law makes 

provision for the relevant authorities to ensure that parents or legal guardians be held 

accountable for the education of their children irrespective of complex social processes, 

financial pressures and in-school factors which may hinder school attendance (Hall, 2015 and 

Department of Basic Education, 2011). Despite the legal obligation placed on the government 

and parents to ensure access to education, the many, often crippling challenges experienced in 

the community and public-school systems make this very challenging.  

4.3.2.1 Factors That Encourage School Attendance 

Whilst there are many factors that influence school attendance, the participants were of 

the view that student attendance is a key variable that has a significant impact on student 

achievement. Some of the participants believed that education represents hope, a future, and a 

pathway out of poverty. They shared the view that there are many factors that directly and 

indirectly affect student attendance. According to the literature, parents and legal guardians are 
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primarily responsible and accountable for the education of their children (Department of Basic 

Education, 2011; Hall, 2015). This is illustrated by the following view shared by Emma: 

It is entirely up to the parents. It is the responsibility of the parent to see that their child 

goes to school (Emma, I: lines 109-110). 

Rupert appeared to agree with the significant role parents and guardians play and 

suggested that parents should play an active role in their children’s education. In addition, he 

added that parents should seek to establish a working relationship with their children’s  

educator.  In his view, 

Parents need to be more active in the school and need to be more active with the 

teachers (Rupert, I: lines 286-288). 

Sharlene elaborated on this view. She believes that the whole family should ensure that 

the child regularly attends school. She shared that she thought if, “you reach the family, the 

family as a whole, the child is likely to attend school more regularly” (Sharlene, I: lines 483-

485). 

Beyond the roles of parents, all of the participants shared the belief that it is important 

for schools and communities to acknowledge the value they play in encouraging school 

attendance of learners and their parents or guardians’ involvement in ensuring the school 

attendance of their children. According to the participants whilst the availability of school 

feedings were a good incentive for attending schools, the learners often needed more from 

schools to encourage engagement within schools. Mary reflected on her experience on why 

learners come to school, sharing that: 

Baie van die kinders kom regtig skool toe omdat daar ŉ bord kos is. Hoe sleg dit ook 

al klink, dit is een van die redes hoekom hulle skool toe kom (Many of the children come 

to school because there is a plate of food. Regardless of how bad it may sound, it is one 

of the reasons why they come to school) (Mary, I: lines 149-150). 
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However, some of the participants shared that making provision for stationery and 

access to correct school uniforms often played an important role in allowing learners to feel 

included and these often create a greater sense of belonging.  

Learners often require some academic support after school in order to ensure academic 

success and a broader sense of mastery and belonging. According to the Circle of Courage 

philosophy (see Chapter 2 section 2.4.1.3) building positive relationships within the school 

environment serves as a key component, if not the foundation, for creating a classroom climate 

that promotes effective instruction and increased student learning. However, according to 

Daisy some children required more than what is experienced at school. She is of the view that 

children are more likely to attend school more regularly if they had a role model who was 

willing to encourage and assist them in doing the academic work they are required to complete 

after school hours (Daisy, I: lines 109-110). 

Furthermore, research also indicates that consistently being at school ensures that 

children have a good foundation for subsequent learning. To this point, Mary elaborates and 

shares her experience as an educator. She states that, 

“As ŉ skool ŉ safe place is vir die kind wat skool toe kom, en as die onderwysers se 

klasse aangenoem en lekker vir die kinders om te kom. Ek bedoel as dit inter-aktief is 

sal hulle ook skool toe kom” (“If school is a safe place for the child who attends school. 

And if the teachers’ classrooms are pleasant for the children, I mean if its inter-active, 

they will come to school”) (Mary, I: lines 169-171). 

 

4.3.2.2. Factors That Hinder School Attendance 

Several of the participants shared the view that children living in low socio-economic 

communities where low school attendance manifests itself in different forms, negatively 

impacts the quality education they receive. They shared that they are of the view that children 
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and their access to education are adversely affected by complex stressors related to factors 

within the child’s life, familial psychosocial and economic factors, as well as other 

environmental stressors (Some contextual variables related to this is shared in Chapter 2 section 

2.5). Most of the participants who participated in this project, expressed the concern that often 

parents from the Sunbird community do not have the resources needed to ensure that their 

child’s environment is conducive to learning and academic progress. Many of them said that 

they decided to participate in this project because they hoped that they could draw attention to 

the complex and often frustrating experiences which learners, parents, and the communities 

face in ensuring quality education.  CBPAR creates a space for the voices of the participants to 

be fore-fronted and creates an opportunity for reflexivity of their lived realities.  

In their view, despite the efforts various stakeholders engage in to address the complex 

challenges particularly related to meaningful school attendance, they often feel discouraged by 

the view that their efforts might not be enough to address the factors that hinder a child from 

attending school and in turn achieving academic success. In the Sunbird community this seems 

to be true as parents continuously struggle to provide for their children’s basic needs, these 

include food and transport. Rupert reflected that, “if there is nothing to eat at home, tomorrow 

the child does not want to stand up for school because he didn’t eat last night” (Rupert, I: line 

269-273). Daisy adds that transport is also a problem, especially since parents do not have the 

money for this kind of expense (Daisy, I: line 204). Mary, an educator at Rooibos Primary 

School, shares that she finds it challenging to witness the consequences of some of the learners’ 

home circumstances in her class. According to her, one of her learners, Johnny (pseudonym):  

Sy klere is nie gewas nie of hy het nie die skool klere of hy het nie skoene nie, of jy weet 

die skoene is gebreek of hy het nie skryfbehoeftes nie.” (His clothes are not cleaned, or 

he does not have school clothes or school shoes, or his shoes are broken, or he does 

not have stationery”) (Mary, I: lines, 357-360). 
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Some of the participants confirm this, like Stacey,  who also  teaches at Rooibos 

Primary School believes that another reason why learners do not attend school is because of 

the adult-like responsibilities placed on them. She recalls that learners in her class often stay 

absent from school because they have to  look after their siblings and do house chores. She 

makes an example of a 10-year old learner who, “[He] doesn’t have a mindset of a 10-year-old 

boy. He has seen things, he has done things that others don’t even think about” (Stacey, I: lines 

415-417). Daisy drew particular attention to another reason why children do not attend school. 

She states that many children are victims of domestic abuse. She says that: 

Children are suffering from abuse at home which is why they withdraw from school. 

They will not attend school because they are hurting. Some even suffer emotional abuse 

and cannot focus on school (Daisy, I: lines 286-288). 

Another form of which learners are victims of is violence, this includes exposure to the 

complex nature of bullying in and around schools. More specifically, school bullying involves 

situations in which a learner may be repeatedly victimised, physically or relationally by one or 

several other learners (Olweus, 1999 in Ananiadou and Smith, 2003). Two of the participants 

raised their concerns about the way in which bullying affects children, their experiences at 

school and often their reluctance to attend school. Rupert believes that:  

Most children don’t have very high self-esteems which is why they are victims of 

bullying, as well as why they feel they need someone else to make them feel worthy 

(Rupert, I: lines 418-420). 

Stacey shares this view and expresses her concern that, “this form of abuse affects 

learners’ self-esteem and confidence which prevents them from fully participating in school. 

This results in absenteeism and eventually dropout” (Stacey, I: lines 255-258).  

In addition, some of the participants were of the view that the lack of parental 

involvement and the value placed on education by parents is a significant contributing factor 
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to learner absenteeism. For example, Emma stressed the point that, “Parents are at work and 

do not really know that their children are at home instead of at school” (Emma, I; line 56-57). 

The focus group discussion confirmed Emma’s view and further elaborated that “…kids are 

not being supported at home and interest is not being shown in their schoolwork” (Seno, F5: 

line 339 ). From the discussions, the extent of parental involvement within the community 

varied and it was often related to poverty, work, family relational challenges and their ability 

to support their children at school. 

In addition to the influence of the parents in school attendance, all the participants 

shared that  the lack of resources, teacher involvement and school initiatives are contributing 

to the high rate of absenteeism. There is a growing need for the various stakeholders in the 

schools to consider the ways in which to address vulnerable school based learners who may 

have inherited the socio-economic status of their parents, despite their abilities or aspirations 

(Western Cape Government, 2019). There appears to be tension in participants about what the  

school and the community could do to address the issues of attendance. Two of the participants 

believe that the school is not doing enough to promote school attendance which is why learners 

stay absent. Emma says that, “There aren’t programmes or initiatives that promote school 

attendance” (Emma, I: lines 160-161). Mary agrees with her and says, “…daar is niks om na 

uit te sien nie. Daar is soos niks lekker wat gebeur nie” (“…there is nothing to look forward to. 

Nothing fun happens there.”) (Mary, I: lines 168-169). Most of the participants are of the view 

that the school should include building trusted relationships with the learners and care-givers 

and seek initiatives that help to alleviate societal problems such as crime, disparity in academic 

performance and other behavioural problems among youth.  

Rupert reiterated his years of experience of working closely with Rooibos Primary 

School. He stated that he observed that the teachers who are not from the Sunbird community 

do not know the problems the learners face. As a result, he believes that, “The teachers do not 
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understand the problems and needs of the children and do not make an effort to get them back 

to school” (Rupert, I: lines 350-351). Mary agrees with him. From an educator’s perspective, 

“Die realiteit is baie van die onderwysers het net die hart, ja vir daai kind nie so dit is nie altyd 

vir hom ŉ safe place nie.” (“The reality is that many of the educators do not have a heart for 

that child, so it is not always a safe place for him”) (Mary, I: lines 154-155). She adds, “hulle 

kom en dis net ŉ werk en ŉ geskree.” (“they come, and it’s just work and shouting”) (Mary, I: 

lines 172-173). During various conversations, four of the participants pointed out the 

importance of educators and other significant adults understanding that the perceptions of 

learners is that the educators and parents demonstrate a lack of interest in them, which results 

in disengagement from academic and other aspects of school life (Hancock & Zubrick, 2015). 

 

4.3.2.3.1 The Community Response.  

Statistics have revealed that 50% of South African children live in dire conditions of 

poverty and violence, which has an impact on their general well-being and self-esteem 

(Benninger & Sayahl, 2016). To this end, it is important that the school, educators and parents 

recognise the value of community members working together to address social challenges and 

consider ways in which to address vulnerable school-based learners. All the participants shared 

a common understanding that appreciating the value of education unites people. In the 

individual and focus group session, the participants point out that it is important to 

acknowledge that there are members in the community who are active and often creative in 

considering ways in which they seek to support vulnerable children and youth in the 

community. For example, Emma reflected that, “Every community has that special auntie who 

makes it known that your child is their child” (Emma, I: line 82).  

During the focus group session, the participants raised their concern that learner 

absenteeism and learner dropout rates are rapidly increasing, and that they as a community 
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have come to understand that they have a responsibility to address these and other educational, 

economic and social challenges. All of the participants share the sentiment expressed by 

Zukiswa that, “The community has always been helpful” (Zukiswa, F4: line 448). All the 

community workers and educators shared the view that despite the challenges learners and their 

care-givers experience, there are various members within the community who are willingly 

volunteering their time to assist learners who are in need. According to Sharlene: 

There are a lot of community volunteers, people who are really giving their all to make 

a difference (Sharlene, I: lines 198-199). 

The community, whilst very conscious of the psychosocial and infra-structural challenges, the 

participants share the importance of considering the ways in which various community 

members, school staff and stakeholders work towards creating the school as an inclusive space. 

 

4.3.2.3.2 The School Response 

Some participants believe that schools directly influence learner attendance. They 

believe that schools have a responsibility to provide a safe environment for learning to take 

place. However, several participants share that they do not think that the school recognises and 

understands the community in which it functions. Some of the participants reflect the 

frustration with the educators and school in being sensitively responsive to the learners, their 

context and their complex challenges. Sharlene expresses her frustration when she reflects on 

an incident. She recently expressed:   

I was driving through the area and the children stopped me. They were sent home 

because they didn’t have the proper school uniform on, like shoes and whatever they 

supposed to have on. You know that they are living in poor circumstances, now you 

send the child home and you supposed to know the circumstances at home (Sharlene, 

I: lines 60-63 and 65-67). 
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Rupert believes that sometimes students’ feelings of being alienated from the school 

system, can speak to the perception of rejection because the learners, their care-givers and 

broader community can act as a trigger to absenteeism. He says that, “The teacher doesn’t know 

the parents because she doesn’t stay in the community” (Rupert, I: line 351). 

Whilst acknowledging the aforementioned views, two of the participants who are 

educators disagree with the viewpoints of the community worker and social worker. They 

believe that the school responds effectively to the various challenges learners experience and 

attempt to address them with regards to school attendance. They emphasised that at Rooibos 

Primary School, the staff make a great deal of effort to meet the needs of the learners and 

address hindrances that prevent them from attending school. Mary says: 

…ons gee maar nou vir hulle skrfbehoeftes of wat ook al…kinders word gesponsor (…  

we are giving them stationery…children are sponsored) (Mary, I: lines 364 and 382). 

Stacey personally reflected on her role at the school and illustrated the following: 

“I think to myself what is going to happen to them? I make it my mission to know 

everything about the child” (Stacey, I: line 523). 

Both educators were supported by the views expressed by many of the participants in 

the focus group session: 

From my perspective, the teachers I’ve worked with have been very involved in the lives 

of their learners (Zukiswa, F4: lines 310-311). 

 It is believed that teachers show an interest in the reasons that cause learners to be 

absent from school. Sandile’s view validates the role educators play in supporting learners, 

according to her: 

The teachers in the class support the learners very well and they would always ask if a 

certain learners were in class, if anyone knows what is wrong (Sandile, F5: lines 320-

321). 
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From their views, one sees that whilst there is tension, it is important that one recognises 

that role players consider the ways in which they can collaborate to work in the best interest of 

the learners. 

4.3.3 The Role Players 

From the afore-mentioned data, it is apparent that in moving to consider how the 

Sunbird community collectively can consider the ways in which the  various role players can 

contribute to promoting school attendance. According to the participants, the three key role 

players in understanding and considering the phenomenon under study, the community, the 

parents, and the learners. In addition to school attendance, the participants also reflected a fair 

amount of time on the influence role players have on learners’ school performance. Figure 4.1 

illustrates the role players that influence leaner school attendance and learner performance. 

Figure 4.1: Overview of various role players that affect school attendance and in turn learner 

school performance (Source: Author) (4.3.3). 
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4.3.3.1 Community Involvement 

Community involvement implies both enhancing resources for education and taking 

part in defining and guiding educational programmes at the community level (Rodriguez and 

Villarreal, 2003). One of the most frequently occurring themes in the data analysis related to 

the aspect of “community involvement”.  

When engaged about the question relating to the way in which the community could 

enhance school attendance- many of the participants agreed that the purpose of the 

community’s involvement should be to help school and other learning activities in a mutually 

supportive way. This was most of the participants’ view, and that it is important that a school 

respond to both the learning needs of the learners and the community. The relationship between 

risk and protective factors within a school and community is a complex one that cannot be 

viewed as something that takes place in a vacuum. In seeking to be mindful of the connection 

between school and community to minimise the vulnerability of learners, Daisy shares the 

importance of schools and communities understanding their roles: 

The education department employ people from the community to assist with the School 

Safety Project. The purpose of the project is to ensure the safety of the learners before 

and during school times, as well as working with the community members to ensure 

that learners get home safe (Daisy, I: lines 96-98). 

Several participants shared this view, in addition, it is important not to deal with 

children on the basis of limited knowledge of the learners’ educational and socio-economic 

contexts. Like Daisy, many of the other participants shared the view that: 

The parents, the children, the teacher, the governing body and the social worker all 

have a part to play (Daisy, I: line 175). 

This is a significant factor in a young person’s progression to positive educational 

success and regular school attendance. According to them, establishing good working relations 
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with various stakeholders to collaborate can ensure that the school does not become a space 

that triggers an ongoing experience of failure and a sense of frustration. According to Sharlene 

and others, whilst they value safety, “the neighbourhood watch can assist schools by seeing to 

the safety and security of children and people” (Sharlene, I: line 795), it is important that they 

do all they can to interrupt learners’ experience of school as a toxic environment.  

The way in which various stakeholders refer to the notion of community appears to depend on 

how role players understand it. So, role players appear to relate to community as the socio-

spatial notion in which people live whilst others think of it in terms of people relating to each 

other. Mary cautions this and reiterates the need to be sensitive to the notion of community and 

in the following statement expresses how the community of people form part of the school 

community. According to her, 

Die community forms part of the school community volgens my. Kerk, polisie en social 

workers is almal deel van ons (The community forms part of the school community 

according to me. Church, police and social workers are part of us) (Mary, I: lines520-

521). 

 

4.3.3.2 The Parental Involvement 

The participants were of the view that even though parents know the importance of 

education, many of them do not appear to value it. All of the participants raised concerns about 

their view that many of the parents whose children are presenting academic, behavioural or 

attendance challenges do not appear to be keen to interact with the school’s various 

stakeholders in solving the attendance problem and promoting school attendance. According 

to Rupert,  

Parents are not involved in their children’s education because they come from poor 

backgrounds. They are not highly educated, and they don’t know their responsibilities 
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so they cannot provide guidance in such a way that would help them (Rupert, I: lines 

292-295). 

Sharlene echoed these sentiments and presented the following view on why parents are 

not involved in their children’s education: 

Parents are abusing substances and the chances are that they don’t have their hand on 

their child. This means that they will not discipline their child because they are not on 

the place they supposed to be (Sharlene, I: lines 800-804). 

The complexity of the parents’ involvement with the education of their children and the 

ways in which they are navigating psych-social challenges may often according to Mary, 

minimise their sense of responsibility related to their children’s education and well-being. She 

says:  

Ouers worry nie, dus die een ding en hulle vat nie verantwoontlikheid vir hulle kinders 

nie. En hulle trek nie soos ouers nie (Parents are not concerned, that’s the one thing. 

And they do not take responsibility for their children and do not behave like parents) 

(Mary, I: lines 276-277). 

This is confirmed by the views expressed in the focus group discussion. Zukiswa says 

that, “Parents are careless and do not play a role in assisting their children in  getting the 

education they need” (Zukiswa, F4: lines 158-159). Rupert agrees and adds that, “There are a 

lot of parents who do not support their children” (Rupert, F3: line 168), with their academic 

work. 

During the interviews, the participants raised concerns about parents being intentionally 

and unintentionally drawn away from their children’s education. Confronted with socio-

economic challenges often related to poverty, many parents in the Sunbird community are 

concerned about being able to provide food for their families or seeking financial stability. 
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Often according to Mary, “Ek dink elke ouer is net tot eie ingestel en op survival” (“I think 

every parent is concerned with themselves and in survival mode”) (Mary, I: lines 265-266). 

Whilst two of the participants share Mary’s sentiment. Emma says that, “Our parents 

are as much as they are present, they are absent. They have a lot of things to worry about, 

except their children’s education” (Emma, I: lines 111-112). This allows us to be mindful of 

the challenges they experience navigating the socio-economic context in which they are living. 

To this point Sharlene says in the light of the often complex nature of community members 

lives,  

It seems as if the priorities of the families and parents, well it doesn’t seem as if 

education is the most important part of it (Sharlene, I: lines 618-619). 

Parents’ role and involvement in their children’s education relate to their own 

educational background, socio-economic context and family relational challenges. 

 

4.3.3.3 The Learner Involvement 

During the interviews it became apparent that at the centre of school attendance is the 

involvement of the learner itself. According to the participants, low school attendance is often 

experienced at Rooibos Primary School. This is because many learners are faced with barriers 

to learning, such as poverty, abuse or neglect. When asked about their own experiences when 

addressing low attendance, Stacey had this to say: 

Many of the girls are raped and these kinds do not want to come to school because the 

other children know about it. The learners feel shame and guilt and stay away from 

school out of fear because of what other might think (Stacey, I: lines 469-471). 

Furthermore, Sharlene expressed that learners do not attend school because of 

substance abuse. She says that, “substance abuse amongst learners is one of the most prevalent 

incidents and situations at school” (Sharlene, I: lines 51-52). 
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Based on the participants’ experiences and perspectives, it seems that learners have a low 

intrinsic motivation and appreciation for school. According to Stacey, many miss the 

opportunities school and education provides because they appear not to be interested in school. 

She thinks that their absence is almost a daily occurrence. Mary adds that learners appear to 

not have embraced a culture of learning and do not have the right mindset when it comes to 

their schooling (Mary, I: line 298). This sentiment is confirmed by many of the other 

participants: 

There is a usual group that comes late because they first went to smoke and they are 

not smoking far from school, they can even hear the bell ring, but they will continue 

smoking and they come to school at 09h00 or 08h30 when school starts at 08h00 

(Emma, I: lines295-300) 

They don’t really care, the only reason why they come to school is because their parents 

sent them. They come to school to sit around and talk to their friends (Stacey, I: lines 

337-338). 

They leave school, they loiter, they become dropouts and they are not finishing school. 

They become involved with crime and that’s what is currently happening because they 

are not attending school. I don’t think school attendance is taken seriously (Sharlene, 

I: lines 625-629). 

 

4.3.3.3.1 Learner School Performance 

 All the participants acknowledged that learner absenteeism is a precursor to poor 

academic performance. The participants expressed their concern about learners who are absent, 

do not learn and eventually fail or drop out of school. 

Some participants believe that learner performance is not solely the responsibility of 

educators, but that it is affected by various factors. Mary and Stacey are educators at Rooibos 
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Primary School and say that learner performance is affected by internal and external factors. 

Mary expressed the view that some children’s home environment is not conducive for studying 

and extra learning hours. She commented as follows:  

Die kinders kannie slaap of leer nie. Hulle huise is soos ŉ shebeen (The children can’t 

sleep or study. Their homes are like shebeens) (Mary, I: line 429).  

Stacey agrees with Mary and adds that learners also abuse substances which affects 

how they perform at school. She says that, “they use alcohol and drugs and then they can’t 

concentrate when they are at school” (Stacey, I: line 146-147). 

All of the participants speak of the number of factors that put many learners at risk and 

often place them on a trajectory to delinquency. They share that limited support is given to help 

schools and educators to navigate the risk and protective factors, which may support school 

attendance. Critical to their belief is that they do not feel that they are being “supported by the 

system” implemented by the government- the department of education. This specifically seems 

true when learners are absent and have performed poorly academically. Some of the others 

alluded to the fact that learners often progressed according to the educational system without 

considering whether they were capable or not. According to Stacey, “the [education] system is 

not a great system, kids are being passed on. So yes, when they get to Grade 7 you get kids 

who have never passed once in their lives. They go to high school, 3 months in high school, 

maybe just the first quarter, then they drop out” (Stacey, I: lines 146-148). Some of the 

participants shared that sometimes the failure of influential adults in the school and social 

systems to intervene, often increases learners’ vulnerability. It is greatly influenced by learners’ 

perception that teachers’ and others are unwilling to assist them with their individual 

challenges. 
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4.3.4 School and Community Collaboration 

Although parents and caregivers are primarily responsible for getting their children to 

school every day, schools and communities have a role to play in recognizing and addressing 

barriers and challenges that affect school attendance by individuals and groups of students. All 

the participants’ shared understanding of the importance of the school and community 

relationship and its link to school attendance and performance. The main themes that emerged 

in this category are the experience of school and community collaborations, the advantages of 

school and community collaborations and the disadvantages of school and community 

collaborations. Within these main themes, the sub-theme of various strategies emerged. These 

are discussed below. 

 

Figure 5: Overview of the Overlapping links in school and community collaborations related 

to various strategies: participants’ perspectives (4.3.4). 
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4.3.4.1 Experiences of School and Community Collaborations 

 All the participants shared positive experiences of the school and community working 

together on various projects. Daisy, a community worker says, “It makes me very excited and 

very happy to see that there are people in the community who still help the children to get to 

school safe and stay in school” (Daisy, I: lines 128-131). In the focus group discussion, Emma 

shared this sentiment and said, “I enjoy working with the school and getting the learners who 

are absent, go to their homes and get them to school” (Emma, F1: lines 58-59). 

Mary reflected on a multi-party collaboration among the department of education, the 

school, community and NGOs. These collaborations often occur to address the phenomenon of 

school attendance. This collaboration is illustrated by Mary’s comment: 

…ons het so ŉ groep  daarso wat deur die government aangestel is. Hulle gaan haal 

die kinders wie se ouers hul nie skool toe stuur nie. Veral as dit assesseerings is dan 

stuur ons hulle uit, dan gaan sê hulle vir die ouers. (… “we have who is appointed by 

the government. They fetch the learners whose parents do not send them to school. 

Especially when its assessments, we send them, and they inform the parents”) (Mary, 

I: lines 192-193). 

Daisy confirms this, as she was part of the Women for Change and the Safety School 

Project. She reflects on her experience and says, “we took children to school, we looked after 

the children break times and assisted the educators there, so that the learners do not fight or 

bring substances to school. We were also working with the truant children who were absent 

from school” (Daisy, I: lines 52-54). 

Several participants expressed their aspiration to work with the local school and 

community and referred to their experience in implementing various initiatives which assisted 

both the school and community. Sharlene alluded to this when she explained her role in school-

community relationships: 
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I was part of the interventions, whether it is youth development, whether it is truancy 

programmes or life skills or soft skills interventions (Sharlene, I: lines 35-36). 

The sentiment presented above suggests that the school and community collaborations 

are a positive experience for most of the participants and most of these eventually have a 

positive influence on the school and community. The two educators reflected on the shared 

experiences and their views illustrate that the school (extended to the community) actively 

addresses the challenge of school attendance at Rooibos Primary School. Mary and Stacey 

reflected on their past and current collaborations with the community: 

Ek het op ŉ stadium gaan counsel by die polisie stasie, die kinders wat verkrag is. En 

op hierdie stadium werk ek met Goeie Hoop, uhm place of safety (At one stage, I 

counselled at the police station the learners who were raped) (Mary, I: lines 107-108).  

I am the coordinator for the Cultural Society. When we celebrate Nelson Mandela Day, 

we usually invite the community. Like with Mandela Day we had an outreach program 

for the community where we could hand out stuff to them. So, in that way, myself and 

the school connected with the community (Stacey, I:lines 54-57 ). 

These participants also shared the view that sharing this, and other experiences would 

encourage other people in their community and in general to consider the ways in which they 

can contribute to the young people in their community. 

 

4.3.4.2 Advantages of School and Community Collaborations 

One of the key advantages of collaborating is the potential to address low school 

attendance and high learner absenteeism. One of the key benefits of this in their view is that it 

considers the ways in which collaborations allow organizations to be mediators between the 

Rooibos Primary School and the community. Daisy says that, “The Women for Change project 

is the mediator between teachers and parents, especially for those parents who are working” 
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(Daisy, I: lines 44-45). She adds that functioning in the role of a mediator provides her with 

the opportunity to “address the relationship between teachers and learners and the high rates of 

learner absenteeism in the school. For example, more learners are attending school now, there 

are less incidents of fighting amongst learners and learners have respect for learners” (Daisy, 

I: lines 238-240).  

Several participants shared the view that the school and community collaborations 

provide an opportunity for various role players to connect and work together. This is expressed 

in Sharlene’s reflection of her experience working with various organizations and projects. As 

a community social worker, she reflects on the various organizations and projects she 

collaborated with: 

I worked with many people, projects and organizations in Sunbird community. I worked 

with the Local Network of Care, GULL Projects, Self-Roots International organization 

and the youth development organization HEY. Working with so many people made it 

easier to address challenges” (Sharlene, I: lines 200-203).  

Rupert elaborated on this view. He believed that this type of collaboration provides a 

platform for schools and communities to function from a preventative approach. He says:  

The parenting prevention programme equips parents with parenting skills to teach them 

how to look out for signs of child sexual abuse. We also do prevention workshops in the 

schools. Making learners aware of the sexually inappropriate behaviours and the signs 

teachers need to look out for” (Rupert, I: lines 50-53). 

 Stacey acknowledged the importance of providing parents support  as a preventative 

strategy. She recalled a recent Women’s Day lecture hosted by the school for the mothers in 

the community: 

This lecture was aimed at teaching mothers how to handle their kids and situations they 

get into because they do not know what to do (Stacey, I: lines 82-83). 
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All participants agree that providing various strategies to promote healthy relations 

between the school and the community is an advantage. They shared that the collaborations 

assist the schools and communities in bringing awareness and addressing the scholastic, 

wellness and behavioural and safety challenges that cut across from school, community and 

family. Furthermore, it encourages learners to be proud of their communities and it works to 

contribute to an inclusive culture that creates a culture of engagement and learning in the 

classroom. 

 

4.3.4.3 Disadvantages of School and Community Collaborations 

 Several participants expressed that it should be expected that school and community 

collaborations would bring its fair share of challenges because people from different 

backgrounds, with different personalities, socioeconomic status and experiences are expected 

to work together. However, only one of the participants in the individual interviews directly 

addressed the challenges she experienced when being part of a collaboration: 

There is a lack of commitment from both the school and the community (Sharlene, I: 

line 419).  

Whilst none of the others shared this individually, this view was introduced and further 

explored by several participants in the focus group discussion. They expressed the view that, 

despite efforts to collaborate and work with schools and parents, these efforts were often 

overlooked by key role players such as parents and educators. Emma reflected on this as 

follows: 

Sometimes it is difficult to get hold of the principal or the deputy principal. 

There is always poor attendance or inconsistency (Emma, F1: lines 222-223). 

Rupert agreed with this view and shared that, “Attendance of the people is a problem. There is 

no support structure for the individuals who really want to bring change within the community” 
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(Rupert, I: line 544-545). The rest of the members agreed that the lack of formal structure 

beyond that available by individual structures often limited the value these collaborations can 

introduce and sustain. 

 

4.3.4.4.1 Intervention and Prevention Strategies: Perspectives from Educators and 

Community Workers 

This section reports on the participants’ willingness to reflect on the current 

intervention and prevention strategies. All the participants acknowledged the existing strategies 

and reflected on ways to strengthen the aforementioned, as well as to propose or recommend 

options to solve a problem or fill a need.  

Several participants identified communication to be a critical aspect needed for successful 

collaborations. Emma suggested that, “Communication between parents and the school need 

to be promoted” (Emma, I: lines 292-293). This view was echoed by all of the participants, and 

this is the view shared by Mary:  

Daar moet definitief beter kommunikasie en beter verhoudings gehou word tussen die 

skool en die ouers.” (There must definitely be better communication and a better 

relationship between the school and the parents”) (Mary, I: lines 558-589).  

Daisy further elaborated and the following excerpt illustrates her view of the 

importance of active communication: 

Community members must attend meetings that teachers have and be part of the School 

Governing Body. The community must be active at the school and visible, so that when 

they meet, they can talk about the problems that arise at school so they can work 

together (Daisy, I: lines 330-333). 

Another of the central tenants shared by most of the participants is the belief that there 

is a great need for the educators to be more involved in combating learner absenteeism. They 
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were of the view that attendance of learners at school should encourage creative 

communication with parents in order to prevent dropouts. Participants expressed their belief 

that educators recognise the significant role they ought to play in the school and community 

relationship. Their role in school should extend beyond the curriculum, and according to 

Rupert, “educators should reach out more and become part of the community development and 

community work” (Rupert, I: line 489-490). Some of the other participants felt it was important 

that the involvement and influence of some of the educators in the school and community was 

acknowledged.  Beyond the ways in which they are involved, the participants recalled the ways 

in which educators’ roles can be strengthened: 

 …consider wanting to actually know what the problem is with the child (Emma, I: lines 

315-316). 

Educators can do more and follow up if the learners are not in school (Stacey, I: line 

530).  

Another key factor participants identify is related to a greater emphasis on parent 

involvement and assistance. According to Sharlene: 

The parents need to be kept accountable for the kids not being at school, they need to 

charge parents for kids that are not in school (Sharlene, I: lines 633-634).  

Some participants shared that more than engaging in conversation, educators and 

community members should consider the way in which parents can be more involved in more 

meaningful ways. One of the key strategies include skills training related to parenting style. 

During the focus group discussion Rupert elaborated on how this could be done:  

 More parenting skills workshops should be held so that parents should jump in and for 

example become assistants at the school to help the school (Rupert, F3: lines 523-525). 

Some of the participants discussed the need for future strategies and recognised the 

need for strategic sustainability. Sharlene reflected as follows: 
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The councillors need to budget for more programmes and involve parents in the 

programme (Sharlene, I: line 289).  

The need for sustainability was apparent in the focus group discussion as well. Emma said that, 

“There should be more training opportunities” (Emma, F1: line228). 

4.4 Conclusion  

In summary, this chapter presented the categories, themes and subthemes that emerged 

from the data collected during the research study. The research findings indicate that the 

participants in this study were in agreement with the literature and other research studies about 

factors that promote and hinder school attendance in a low socio-economic community. It is 

evident that for the participants of the study, learner attendance is a complex phenomenon that 

must be approached systemically. They further identified the effects of social issues on learner 

attendance and identified role players in combating the rising issue of learner absenteeism. 

Furthermore, the participants disclosed their personal experiences of school and community 

collaborations which provided the opportunity for them to voice their recommendations. The 

next and last chapter of this thesis contains a discussion of these findings in more detail. 

Chapter 5 will also serve as an overall conclusion, where the research will be discussed and the 

study’s strengths, limitations and recommendations for future research will also be presented. 
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Chapter 5 

 Interpretation of the Findings, Recommendations, and Suggestions for Future 

Research 

5.1 Introduction 

The purpose of this study was to gain greater insight into the participants’ perspectives 

of the factors, which promote school attendance in a low socio-economic peri-urban 

community. Therefore, this study sought to understand the variety of factors that reduce learner 

absenteeism at a primary school in the Sunbird community. Participants were purposefully 

selected from a population of educators and community workers who were working at Rooibos 

Primary School at the time, and who participated in school-based and community initiatives. 

The process and its effects were complex, therefore this discussion acknowledges that not all 

aspects of school attendance in peri-urban communities at primary schools were addressed in 

this study. Instead, several areas of interest were examined as they pertained to the research 

questions. This study was positioned in the social constructivist paradigm, as I was interested 

in the meaning making of the participants as they interacted with the phenomenon under study. 

The following aspects were deemed appropriate for exploration in attempting to respond to the 

key research question: 

What are the factors that influence school attendance in a low socio-economic peri-

urban community? 

In addition, several areas of interest were further explored using the following subsidiary 

questions related to the research question: 

● What are the participants’ perceptions of factors that promote school attendance? 

● How does the role of the community and school partner to encourage school 

attendance? 

● Which strategies have been implemented to support school attendance? 

● How can the school community be strengthened to promote school attendance and 

learner retention? 
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This study undertook a qualitative approach which was grounded in the constructivist 

paradigm. This approach was linked to Community-Based Participatory Action Research 

(CBPAR) and afforded the opportunity to acknowledge that the participants’ reality is socially 

constructed as they interact with and experience their social context. It also provided insight 

into how participants’ perceptions and experiences influence the progression of school 

attendance. 

The context of the study was Rooibos Primary School, which is located in the  Sunbird 

community, on the outskirts of the Western Cape. The data collection process afforded an 

opportunity to engage and collaborate with educators and community workers who had 

experience working in at Rooibos Primary School and other school and community contexts. 

The initial conversations in the individual interviews resulted in a number of potential themes 

that were then discussed at greater length in the focus group discussion. Interviews, a focus 

group discussion and field notes were used to triangulate the data and ensure trustworthiness. 

An iterative data analysis process was used, and the data was analysed using a thematic data 

analysis. The thematic analysis allowed that categories and themes that emerged from the data, 

were identified and explored. While commonalities were present, they were unique and 

individualised accounts that formed part of the greater narrative. Therefore, this Chapter 

discusses the findings of the study in relation to the literature review in Chapter 2. In addition, 

the limitations of the study are discussed in this chapter, and recommendations for future 

research are proposed. 

5.2 Discussion of The Findings 

This section draws together the data as analysed from the various vantage points as 

described in Chapters 2 and 3. Interpretations are presented along the lines of the subsidiary 

research questions that guided the study. The theoretical framework that informed this study 

aimed to understand the variety of influences that identifies, understands and reduces learner 
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absenteeism in a low socio-economic community. Therefore, the Ecological Systems Theory 

was used to conceptually underpin this study (Bronfenbrenner, 1986). The constructivist 

paradigm further emphasises an effort to understand and interpret what participants were 

thinking, and how they made meaning to their experiences within a specific context. Remaining 

cognisant that the aim of this study was to provide a comprehensive picture of factors that 

promote school attendance, Community-Based Participatory Action Research (CBPAR) was a 

good fit within the constructivist paradigm. The CBPAR approach broke down the barriers 

between the participants and researcher by valuing the participants as equal contributors to the 

research process (refer to Chapter 1). The researcher and the participants collaborated in 

refining the research focus, collecting, analysing information, and acted upon problems to find 

solutions and provide social transformation (Suarez-Balcazar et al., 2018). 

Throughout the research study, it was identified that each of the themes that emerged, 

had a dynamic dimension to it. The research study explored the nature and perspectives of 

community, the participants’ perspectives and their understanding of factors that affect school 

attendance, the role of support and the possible influence of the community, parents and 

learners on school performance, and in turn, school attendance. Furthermore, the collaboration 

between schools and communities were discussed. The participants in the study also suggested 

prevention and intervention strategies to help promote school attendance amongst learners at 

Rooibos Primary School. 

5.2.1 Acknowledging Participants’ Perspectives of Community 

In this initial section, the discussion centres largely on how educators and community 

workers perceive and understand how the community affects school attendance. During the 

individual interviews and focus group discussion, the theme of community featured regularly 

in two discussion points, firstly, participants’ understanding and experience of the community 

and secondly, the social challenges within the community. 
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5.2.1.1 Participants’ Perspectives and Understanding of Community.  

The ecological systemic approach was used to fully understand the notions of learner 

absenteeism and learner attendance within a low socio-economic peri-urban community. 

According to Bronfenbrenner (1986) to understand the child (learner), the environment in 

which they live must be fully examined, including the home, school, community, and culture. 

The participants in this study constituted a community because they shared an important 

narrative that defines aspects of who they are, and shares an interest in social change (Lowe, 

2021). As previously discussed in Chapter 2, ideally a definition of community should be a 

collective that is able to account for positive feelings, a sense of togetherness, identity, and 

belonging. However, defining the community in this light was challenging for the participants. 

For these participants, literature and some media outlets like the Mail and Guardian (2011), 

their views of the Sunbird community suggested that it leaned towards depicting a bleak image 

of the community, describing it as a “…very close-knit community with lots of issues” (Stacey, 

I: line 208) and a community “that has been identified over the years as an area where a lot of 

violence happened” (Sharlene, I: line 170-171). In an exploration of how this particular 

community is often presented in formal, social media and common views, it is disconcerting 

that despite the anecdotal and other evidence of efforts to address challenges, the negative 

image of the community prevails. 

The findings of this study are in line with research that suggests a high correlation 

between adverse variables, like infra-structural and socio-economic challenges experienced in 

the very small, poor community which is located on the outskirts of the Western Cape, and 

school attendance (Empowerment Project, 2019; Parker, 2019). 

  

The participants considered it important that due consideration be given to the way in 

which community issues impact systemically and the way in which this manifests in various 
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ways. Leonard et al. (2018) and Empowerment Project (2019) supports this view in saying that 

many poor communities are plagued by structural and socio-economic challenges. These 

include low levels of education, high school dropout rates, high levels of substance abuse, high 

levels of unemployment, and a myriad of health challenges. This study in line with other 

research suggests that socio-cultural expectations of participants and other community 

members describe the community as socially disorganised with high levels of social issues and 

concerns (Krubin & Wo, 2016).  

However, one of the participant’s reminds us that despite the negative way in which the 

community is often perceived, there are many members in the community who are close-knit 

and often collaborate to address the many issues they are confronted with in their daily lives 

(Chapter 4, section 4.3.1.1.). Acknowledging the sense of individual and collective agency 

participants value, plays a significant role in the way in which participants’ experiences inform 

their perceptions and sense of belonging. Influenced by their personal choices has left some of 

the participants having to navigate often challenging first-hand encounters. One of the 

participants shared the discomfort she experienced when a learner disclosed that she had been 

sexually abused by a close family friend. The participants alluded to how the social challenges 

exhibited a particular pattern within the community which often made them consider the legal 

implication of what and how learners shared information; for them the expectation of how they 

were expected to manage these situations within the community often became characteristic of 

the community itself (Krubin & Wo, 2016). 

 Furthermore, the participants conveyed the common value of being part of the 

community and being able to help those in need. They added that regardless of the community’s 

diverse background, unique challenges, successes, and the effect of power relations (see 

Chapters 1,3 and 4), they believe that the people value growth and development because they 

are willing to learn and improve their quality of life. All the participants indicated that they 
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agreed to participate in this study because one of the primary reasons they wished to achieve, 

was the need to provide a more helpful and aspirational image of the community. This afforded 

me the opportunity to collaborate with the participants and further explore this topic from an 

Appreciative Inquiry approach as stated in Chapter 1. 

5.2.1.2 Identifying Social Challenges within the Community.  

Another of the significant themes that emerged related to factors that promote school 

attendance in a peri-urban low-socio economic community. The data generated in this study 

recognises the interrelatedness between the literature related to the phenomenon under study 

as well as the importance of recognising the voice of the participants about the challenges that 

plague the community, as it provided a realistic and current context of the study. In their 

sharing, it was apparent that most of these participants initially tend to share more on the 

multiple challenges experienced by the people in the community than the successes of the 

broader community. In Chapter 4, one of the participants described the Sunbird community as 

a “…social worker’s heaven” (Emma, I: line 58) plagued with many social issues. Hence, the 

data generated in study link strongly to evidence in the literature that supports the 

interrelatedness between the social challenges within the community and school attendance. 

“Human beings are social entities that draw on proximal relationships with others and 

who make sense of the world based on interaction with one another” (Sannino & Engeström, 

2018). From the literature reviewed in this study (chapter 1 and chapter 2), it became apparent 

that one could acknowledge that learners are products of factors, influences and systems that 

happen around and to them. For example, one of the participants stated that, “People are 

unemployed, and the illiterate rate is quite high. The impact of the pandemic, shebeens and 

liquor stores are flourishing – young people have access to these places all hours, everyday” 

(Sharlene, I: lines 231-232 and line 791). With this in mind, it is important to understand that 

part of the learners and their families’ daily lives in the community’s unfavourable 
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circumstances, make it difficult for learners to view education as a pathway out of the social 

circumstances (Churr, 2015; Meador, 2020).  

In the current study, the participants expressed their ongoing concerns with learners 

who are at risk. All of them confirmed the importance of building supportive and 

developmental relationships to interrupt the trajectory to school disengagement and increase 

healthy school involvement. According to the literature and participants, some of the most 

negative influences in the community that interrupt their learning and wellness include high 

levels of poverty, unemployment, parental support, gangsterism, substance abuse, teenage 

pregnancy, and sexual abuse. Furthermore, it seems that there is a deep concern amongst 

participants that the social issues are on the increase, and combating it seems more challenging, 

because education is often compelled to function within a health, social, and educational system 

that faces many disruptions. Additionally, the  current COVID-19 pandemic continues to make 

it challenging for the school to create and sustain supportive and promotive educational access 

to learners. 

5.2.2 Participants’ Perceptions of Factors that Affect School Attendance 

The findings highlight the complexities involved in school attendance and suggest that 

despite the shared views that creating schools as a nurturing space seeks to promote a sense of 

belonging, mastery, and aspirational pathways out of poverty. It is important to remain 

cognisant of various environmental constraints that have a significant impact on the school 

community and education (Chürr, 2015; Meador, 2020). Some of the key factors identified by 

the participants in this study are divided into two categories namely, factors that encourage 

school attendance and factors that hinder school attendance. 
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5.2.2.1 Factors that Encourage School Attendance 

 Participating in a CBPAR project sought to understand from an insider perspective the 

various life systems that form part of the learners, educators and community members in 

understanding the way they interact and influence education/school in a peri-urban community. 

Promoting school attendance is a complex phenomenon therefore the phenomena of school 

absenteeism was addressed from an Asset-Based approach, instead of a Problem-Solving 

approach. On this basis, the participants considered the existing factors within the school and 

community, and generated strategies that could strengthen the factors that are already working; 

for example, the school safety project and community feeding projects. 

Whilst one acknowledges the importance of understanding the individual vulnerability 

of the adversity experienced by the learners, the conversations in this study distinctively 

divided the significant factors related to school attendance into three categories, namely, 

parents and guardians; school and community collaborations; and the school environment. For 

example, all the participants agree that parental or guardian involvement is crucial in promoting 

school attendance, because the value parents and guardians place on education directly impacts 

their children’s perception of education which in turn, affects school attendance. Literature 

supports this view by stating that there is a positive link between parental involvement in 

learner education and attendance. When parents are more available, the more likely the child 

will attend school as required (Malcolm, 2003; Railsback, 2004). Furthermore, the participants 

highlighted the importance of schools and communities working together to ensure that 

learners regularly attend school. For example, the participants identify the role of mentors in 

the community as key role players to encourage learners to regularly attend school (Daisy, I: 

lines 109-110). Participants also mentioned that initiatives such as community feeding schemes 

in the school and after-school programmes,  are planned and implemented by community 

workers. Lastly, the importance of the school environment, which lends itself to the philosophy 
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of the Circle of Courage (section 2.4.1.3) in encouraging school attendance, was also 

mentioned. Both literature and participants share the belief that if the school is a safe place and 

the classroom encourages interactive and fun learning, learners would enjoy school and want 

to be at school regularly (Amnesty International, 2020; Demir & Karabeyoglu, 2015; 

Vasudevan et al., 2017). 

 5.2.2.2 Factors that Hinder School Attendance.  

A significant concern raised by the participants in the research study was the factors that hinder 

school attendance. From the data, it emerged that learners had endured adverse childhood 

experiences in their family, community, and school environments. The participants shared 

complexities that created vulnerabilities that negatively influenced their contact teaching time 

and consequent poor academic performance. Two thirds of the participants stated that children 

whose parents struggle to provide their basic needs, tend to not attend school regularly. Another 

participant stated that children who take on adult-like responsibilities early on, often stay absent 

from school. The participants all agreed that various forms of abuse, including substance abuse, 

the lack of parental and teacher involvement, as well as the lack of resources and school 

initiatives, are all factors that hinder school attendance. The participants’ views are supported 

in the literature, finding  factors that hinder school attendance include but are not limited to; 

transport, unequal society, impoverished communities , poor social skills, low confidence and 

self-esteem (Amnesty International, 2020; Bond, 2004; Mboweni, 2014). 

5.2.2.3 The Community and School Response 

 Since there has been a concerning increase of the factors that encourage and hinder 

school attendance, the researcher and the participants collaborated to consider the ways in 

which role players can learn with each other the ways in which the community and schools 

respond to this phenomenon of interest (Committee for Action on Social Justice, 2016). One 
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of the participants stated that community members, especially the older members, place a high 

value on education. 

Community members understand that they have a responsibility to respond when learner 

absenteeism and learner drop-out rates are increasing. Another participant shared that she 

thought it was particularly important that community members volunteer to work with the 

schools because they want to make a difference in the lives of the learners and the community. 

According to two participants who are community workers, schools do not respond effectively 

to the low school attendance rates. Some of the participants feel that members of the schools 

do not fully understand their responsibility because they do not fully recognise and understand 

the community in which the school functions. However, two other participants who are 

educators, stated that they believe that the schools do respond effectively to address the factors 

that hinder learners from attending school.  

For example, they provide learners with stationary, apply for sponsorships on the 

learners’ behalf and go the extra mile to find out why learners are absent from school. 

Participants in the focus group discussion confirm this as well by saying that teachers support 

the learners and show an interest in the learners, beyond the classroom. Moreover, recent 

studies in the South African context supports the aforementioned and states that the response 

from school encourages learners to come to school because they can depend on teachers for 

advice and guidance, and they are able to participate in sporting and cultural activities 

organised at the school after school hours (Amnesty International, 2020; Demir & 

Karabeyoglu, 2015; Vasudevan et al., 2017). In addition, some of the women in the study also 

shared some of the provincial and local government initiatives that afforded limited stipends 

and skills development as a means to encourage community members to work in various socio-

economic activities in the community. 
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5.2.3 The influence of role players on learner attendance 

Remaining cognisant that the purpose of the study was to explore factors that promote 

school attendance, it was important to review the literature on role players as well as obtain the 

participants’ views about the influence of various role players on learner attendance. In this 

study, the participants identified three types of role players, namely, the community, parental 

involvement and learner involvement. 

 5.2.3.1 The Community 

 Studies have indicated a strong correlation between socio-economic status and 

education, therefore, it is an important determinant for learning outcomes. According to 

Mawikiti (2005), it seems reasonable to suggest that because of the socio-political history of 

South Africa, children from low socio-economic peri-urban communities and/or with low 

qualities of education, will be at risk of performing poorly. To this point, all the participants 

have raised their concerns about the predisposing factors that are prevalent within the 

community and its impact on learner attendance. Thus, their understanding of their role stems 

from an ecosystemic approach.  

All the participants agree that community response is a significant factor, and that the 

community itself often works together to ensure that children reach success with education. 

Community members, especially those who are older, strive towards breaking the poverty-

stricken cycle by placing a high value on education amongst the youth. Additionally, these 

community members realise that they need to work together. For example, participants 

explained that community members should volunteer to participate in a school safety project 

to ensure that learners stay at school, and they further suggest that parents and other community 

members serve on school governing bodies. 
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5.2.3.2 Parental Involvement 

 Recent studies suggest that crucial to children’s positive outcomes in the face of risk, 

is supportive parents and families (Ungar, 2011). However, participants in the current study 

suggest that the parents do not understand the importance of education, therefore they do not 

cooperate in solving learner absenteeism and promoting school attendance. The findings show 

consensus amongst participants, that parents show little to no interest and involvement in their 

children’s education because parents are not educated, they abdicate their parental 

responsibilities, they often abuse substances, and they prioritise family and economic needs 

above their children’s educational needs. It is also important to note that the level of parental 

involvement tends to vary depending on factors such as parent educational level or employment 

status. As a result of the aforementioned factors, learners are not attending school regularly and 

performing poorly academically. In accordance, Malcolm (2003) states that the lack of parental 

involvement in learners’ education plays a negative role in the achievement and attendance of 

school (Malcolm, 2003). 

5.2.3.3 Learner Involvement 

 At the centre of school attendance and achievement is the involvement of the learner 

itself. Learners from low socio-economic, peri-urban communities experience many barriers 

to learning which influences their school attendance and in turn, their school performance. 

Participants in the current study reported that learners display little to no involvement in their 

schooling. One of the participants stated that from a young age, many learners in the 

community often have to take on adult responsibilities like caring for their younger siblings, 

which results in less time being spent on schoolwork or attendance. Railsback (2004) and 

Whitney (1994) confirms this view by stating that learners are made to run family businesses 

or look after their siblings which results in them being absent from school.  
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Additionally, participants also delved into social challenges which affect learners’ 

involvement in their education. These include being victims of sexual abuse, substance abuse 

and loitering. Literature also states that there is a strong correlation between motivation and 

learning and school attendance (Ajaj, 2018). The participants all agree that learners struggle 

with motivation and appreciation for school. Thus, they are absent for many days on end and 

miss out on opportunities provided by the school to improve their motivation and increase their 

attendance. 

5.2.3.4 Learner School Performance 

 Lastly, two of the participants who are both educators by profession raised their 

concerns about the impact of community, parental, and learner involvement on learner 

performance. Their concerns are rooted in placing a high value on education so that learners 

can achieve educational success. However, to this point they do not feel supported because 

there seems to be a false impression that learner performance is only the responsibility of the 

school. Though perceptions of educators’ lack of interest or connection with learners in the 

classroom, may result in disengagement from academic and other aspects of school life 

(Hancock & Zubrick, 2015).  

In addition, literature supports the participants’ sentiment, and states that it is important 

to recognise that various role players including parents, communities and the broader school 

community, should be made aware of the correlation between school attendance and learner 

performance. To this point, research suggests that once attendance levels increase, unwanted 

behaviours will decrease, and academic success will improve (Amnesty International, 2020; 

Demir & Karabeyoglu, 2015;Vasudevan et al, 2017). This subsequently points to the 

importance of research that promotes a reflexive approach to action research, which seeks to 

understand the phenomenon of interest, and then  considers the action which can be initiated 

to bring about change. 
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5.2.4 Community and School Collaborations 

As outlined in Chapter 2, in an attempt to understand the role of socioeconomic status 

on general education and academic performance, it is important to highlight the inadequate 

educational progress of children from low socio-economic peri-urban communities (Van der 

Berg, 2008). Factors such as inadequate education, poor school attendance and increased 

dropout rates, affect children’s academic achievement, perpetuating the low socio-economic 

status of a community (American Psychological Association, 2021). With this said, the 

participants in this study were diverse, having varying abilities, interests and strategies to 

respond to the complex phenomena of school attendance in the community. Working together 

and acknowledging the positive contributions of school and community relationships forefronts 

the idea of resilience in an adverse community. In Chapter 2, literature states that resilience 

thinking emphasises building relationships, initiating collaborations and enhancing capabilities 

of people and communities to deal with and respond to educational and social challenges 

(Walch, 2018). 

 The findings of the current research suggest that the participants have positive 

experiences of collaborating and working together in various projects, initiatives and forums. 

In addition, as the process unfolded, participants increasingly identified these platforms as key 

factors to enhancing school attendance. Whilst the participants’ collaborations implied that 

action may be viewed as a move towards resilience thinking, the participants were of the view 

that Rooibos Primary School strove towards connecting with key role players such as 

community workers, church groups and local authorities, to combat educational challenges. 

Therefore, while educators provide a platform for positive learning opportunities, they also 

provide opportunities for community engagement and participation. This corresponds with 

Werner and Smith (1982), which states that psychosocial risks and challenging events noted 
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the salient contributions of positive schooling experiences, community-based mentors, and pro-

social organisations.  

The findings also support the importance of affording ongoing learning opportunities 

that encourage regular school attendance. By doing this, learners are better positioned to 

progress academically, appreciate the educational pathway out of poverty and become positive 

contributing members of society (Chürr, 2015; Meador, 2020). Furthermore, the critical link 

between the school environment and the importance of families, school and communities play 

a significant role in the aforementioned. It appears that Rooibos Primary School is well 

positioned and supported by the Sunbird community to enhance school attendance, and 

positively impacts learner school performance. In other words, from an Appreciative Inquiry 

approach, this study recognises the strengths and capacities of people and the context in which 

they function, so that the focus is on what helps schools and communities to thrive and be 

resilient (Seligman & Csikszentmihalyi, 2000). 

This appears particularly true for learners from low socio-economic communities who 

have little income or wealth to buffer against the negative impact of adversity (Empowerment 

Project, 2019; Leonard et al., 2018; WSUP, 2016). An example that may point to this was the 

lack of parental involvement and commitment to their child’s education, because of the 

constant survival mode they are placed in when seeking to fulfil the basic needs of their family. 

Two thirds of the participants in the individual interviews stated that the lack of 

commitment from the school and community, as well as the lack of support and attendance 

from key role players, negatively affects the school-community relationship. This viewpoint 

appears to influence participants’ perception of future collaboration opportunities and in turn, 

their view of school attendance. In further exploration of this theme and based on researcher 

field notes, participants noted that one of the challenging aspects of working together was 

managing the power relations, which at times, appeared to challenge the relationship between 
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educators, community workers who are not from the community, and the community residents. 

The participants identified this as a significant factor which affects school attendance. If this 

indeed is accurate, it appears to reflect the challenges outlined by the literature (see Chapter 2, 

Section 2.4) which suggest the various factors that may hinder school attendance. 

 5.2.5 Intervention and Prevention: Perspectives of Educators and Community Workers 

The findings suggest that there are prevention and intervention strategies already in 

place in the community to enhance school attendance amongst learners. Whilst participants 

acknowledged the existing strategies, they placed emphasis on the role of the school-

community relationship. One participant stated that the community must be active and visible 

in and around the school when combating school problems, especially school attendance. 

Literature in Chapters 1 and 2 support this viewpoint. According to Meador (2020), the overall 

makeup of a community surrounding a school has a significant impact on the school itself. 

Furthermore, Meador (2020) states that schools facing a large portion of challenges will not 

see significant internal changes until external changes are addressed within the community. 

The dominant view held by the participants was that of the role of parents in the school-

community relationship, and how this affects intervention strategies. They believed that a 

greater emphasis should be placed on parental involvement and assistance. To this point, it was 

interesting that none of the participants indicated who would be responsible for the said 

“emphasis”. One of the participants was very vocal in her disappointment of the lack of parent 

involvement. She believed that parents need to assist the community and school and should be 

charged if children are not at school (Sharlene, I: lines 633-634). These views are supported as 

a growing trend in literature (Atkinson et al., 2000; Malcom, 2003; Maswikiti, 2005; Mboweni, 

2014). 

However, despite the consensus regarding the role of parents, participants 

acknowledged the various initiatives and projects in place in the community that are working. 
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Although participants acknowledged these strategies and the need to be strengthened, there 

appeared to be an uncertainty about how it should be strengthened. There was a level of concern 

about the sustainability of various strategies currently in place. Some of the participants were 

unable to provide responses to this concern, whereas one participant boldly stated that she 

believes that community ward councillors are not budgeting enough money to maintain and 

sustain projects long-term. 

Furthermore, participants reiterated the importance and influence of “power and 

control”. The participants were able to acknowledge that there is a power dynamic that plays 

out in the broader community (Chapter 4, Section 4.4.1), which significantly affects the 

implementation and impact of intervention and prevention strategies. Another power dynamic 

that was carefully monitored as it unfolded, was amongst the participants. All the participants 

held a sentiment that the responsibility of implementing strategies was either the school or the 

community, but not both. It appeared that the community workers showed signs of entitlement, 

for example, one participant stated that educators should do more for the community, instead 

of referring to the school community. Educators approached the matter by tapping into the 

parental (Constitution of the Republic of South Africa, Act 108 of 1996, Section 29) and social 

responsibilities of the community (Hall, 2015; Department of Basic Education, 2011). 

However, this was the personal views of the participants. Rather when speaking of their 

experience of various forms of strategies, they focused on making the school-community 

relationship work. 

Therefore, the various intervention and prevention strategies provided by the 

participants depict that to enhance school attendance, it is firstly imperative to view 

systematically as it provides for the identification and strengthening of intervention and 

prevention programmes. Secondly, it enables the capacity of the systems, namely, home, school 
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and community to address the challenge of learner absenteeism, which in turn contributes 

towards the desired outcome of regular school attendance (Burns et al., 2015). 

5.3 Limitations of the Research 

As with all research studies, there is a degree of limitation which exists, and which 

restricted this study. This study was conducted in a low socio-economic peri-urban community 

and in a quintile 1 primary school. This suggests that a level of financial wealth and resources 

were unavailable to the research context and population. Thus, a limitation of this study is 

found in the specific economic capacity of the school and community being researched. A 

further limitation of the study relates to it being conducted during the COVID-19 pandemic. 

This added limitation outlined in this paper made it challenging to physically conduct research 

in the school and community, as well as limiting access to the participants in the study. 

A further limitation of the study relates to the small sample of participants. The study 

was limited to the perceptions and experiences of a select view. Therefore, it must be 

understood from an individual perspective rather than a generalised portrayal of a whole 

population. In addition, finding a time that suited all the participants, as well as considering the 

effect the COVID-19 pandemic had on participants’ physical and emotional well-being, made 

the research a challenging and time-consuming process. However, in spite of the limitations of 

the study, the qualitative data gained offers insight to the participants’ perceptions of factors 

which support school attendance. The sample of participants provided valuable information, 

and  the data collection methods were useful considering the state of the South African country 

during a pandemic. In hindsight, a broader population size would have provided a vast range 

of information. A greater effort should have been made to prioritise a broader sample size. It 

is suggested that future studies examine larger and more varied samples of educators and 

community workers in relation to the phenomenon under study. 
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5.4 Recommendations 

Given that the literature pertaining to factors which promote school attendance in a low 

socio-economic peri-urban community is limited, it is recommended that more research be 

conducted. It is important to conduct research that seeks to increase insight and understanding 

of factors that enhance school attendance and explore ways in which challenges can be 

minimized in adverse communities. In addition to the aforementioned, it is indicated in the 

literature and was suggested by the participants that parental involvement plays an important 

role in recognizing and addressing the barriers and challenges that affect school attendance 

(Law, 2013). Two of the many avenues to explore in this regard includes regular and effective 

communication between schools and parents and for more parenting skills workshops to be 

held. The participants of the study explicated that a systemic approach in promoting school 

attendance is needed. They referred to various community forums, and suggested that role 

players such as community leaders, school governing bodies and community organizations, 

work together to address the barriers and challenges to school attendance. They also advocated 

for efficacy in school-community relationships as well as the sustainability of intervention and 

prevention programmes. 

Finally, the participants shared a common sense of pride in the intervention 

programmes already implemented by the school and community. It is suggested that ways on 

how to strengthen these programmes are explored by involving role players mentioned in this 

study, namely, schools, communities, parents, learners and organizations. 

5.5 Suggestions For Future Research 

The findings of this study revealed insights into the factors that promote school 

attendance in a low socio-economic peri-urban community. Although these insights may add 
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to the body of knowledge pertaining to factors that encourage school attendance, a number of 

issues may provide for future research agenda in this field. 

Future research should further develop and confirm the initial findings of this study. 

This can be done by building on this particular study and engaging in follow up research 

pertaining to factors that promote school attendance in a low socio-economic community. 

Ascertaining insight into both present and future factors that may encourage or hinder school 

attendance could serve as confirmation or refute the findings from this study. Moreover, it may 

address unanswered aspects of the research problem. 

This study focused on the perspectives of a small sample of educators and community 

workers. Conducting the same study in other similar communities may provide comparative 

data which could strengthen the role of several stakeholders and school and community 

partnerships, in addressing hindrances to school attendance. A broader coverage of other 

approaches and strategies based on a larger sample size can therefore be generalised to a 

population. Future studies including the voices of learners and parents could also further 

contextualise the findings of this study. 

5.6. Conclusion 

This study sought to gain insight into the perceptions of educators and community 

workers. It is hoped that this study has contributed to the current body of knowledge regarding 

factors that promote school attendance in low socio-economic peri-urban communities. 

Furthermore, this research study endeavoured to present the data accurately by remaining 

cognisant of the ethical principles of this research study. 

 Finally, factors that promote school attendance seem to be a dynamic and progressive 

phenomenon within one educational and community context. For this reason, it is important 
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for further research to be done to better understand this phenomenon in multiple schools and 

communities.  
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Addendum A: Interview schedule 

English 

Research title: Factors which support school attendance in a low socio-economic peri-

urban community in the Western Cape: perspectives of educators and community 

workers. 

Interview schedule for the individual interviews with educators and community 

workers 

Introduction 

My name is Whitney Le Fleur and I am a second year Masters student in Educational 

Psychology at Stellenbosch University. I am applying to the University’s Ethics committee 

for permission to do research about factors that support school and community programmes 

with regards to school attendance in Sir Lowry’s Pass. 

Opening questions 

1. Please state who you are, the name of the school at which school you teach, what 

position you hold at the school or community programme within which you working 

and what portfolio do you hold in this project? 

2. Who or what played a role in your decision to be part of the school/community 

collaboration? 

3. How much experience do you have working in community collaborations?  

4. How would you describe your current role in school and community collaboration 

programmes? 

5. Are you aware of any other collaborative initiatives and for how long these initiatives 

have been running? Are you involved in any of these initiatives (if yes, please tell me 

a little bit about them)? 

Subsidiary questions 
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1. What are the participants’ perceptions of factors that promote school attendance? 

● Are you aware of other programmes that promote school attendance in this and 

other communities? If yes, please tell me about them and how you came to know 

about them. 

● Have you ever tried to introduce any of these initiatives like this or at other 

schools or communities? What has been your experience of that? 

● What role do you think the partnership between schools and community driven 

initiatives can play in promoting school attendance? 

● What challenges do you foresee in terms of participating in such a 

partnership? 

● What recommendations would you make in this regard? 

2. What strategies have been implemented to support school attendance? 

● What recommendations would you make to strengthen the effects of the 

programmes in this community? 

● How do you think these programmes can be sustained for longer periods in the 

community? 

3. What in your opinion are the advantages of programmes in the community? 

4. How can the school community be strengthened to promote school attendance and 

learner retention? 

● Who in your opinion forms part of the school community? 

● What other role players should be approached to promote school attendance 

and learner retention in Sir Lowry’s Pass? 

● What factors must be considered when promoting school attendance and 

enhancing learner retention as a school community? 
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5. What factors, should the school community consider or be mindful of when 

promoting school attendance and enhancing learner retention?  

6. How do you think the partnerships and programmes can be supported and sustained to 

enhance the overall learner retention and enhanced learning in the community? 

 

Afrikaans 

Navorsing titel: Faktore wat skoolbywoning in ‘n lae socio-ekonomiese peri-stedelike 

gemeenskap in die Wes-Kaap ondersteun: perspektiewe van onderwysers en 

gemeenskap werkers.  

Onderhoudskedule vir onderhoude met onderwysers en gemeenskap werkers.  

Inleiding 

My naam is Whitney Le Fleur en ek is ‘n tweedejaar Meestergraadstudent, in Opvoedkundige 

Sielkunde aan die Universiteit van Stellenbosch. Ek doen Hiermee aansoek om die 

Universiteit se Etiekkommitee vir toestemming om my navorsing oor die faktore wat skool- 

en gemeenskap programme ondersteun met betrekking tot skoolbywoning by Sir Lowry’s 

Pass. 

Openingsvrae 

1. Meld asseblief wie u is, die naam van die skool waar u onderrig/ gemeenskap 

programme waarby u betrokke is en wat u posisie is? 

2. Wie of wat u aangespoor het om deel te wees van die skool/gemeenskap programme. 

3. Hoe het u die gemeenskap werk bevind? 

4. Hoe sou u, u huidiglike rol in die programme beskryf? 

● Hoe lank duur die programme in die gemeenskap? 

Filiaalvrae  

1. Wat is die deelnemers se menings oor die faktore wat skoolbywoning ondersteun? 
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● Wat is u insette ten opsigte van die verskillende tipes programme wat 

skoolbywoning bevorder? 

● Was u deel van die toegang tot hierdie programme in hierdie gemeenskap? 

● Watter rol, dink u kan ‘n vennootskap tussen skole en gemeenskapinsiatiewe 

vertolk in die bevordering van skoolbywoning. 

2. Hoe kan die rol van die gemeenskap- en skoolvennoot saamwerk om skoolbywoning 

aan te moedig? 

● Watter uitdagings kan u voorspel ten opsigte van deelname aan so ‘n 

vennootskap? 

● Watter aanbevelings sal u maak in hierdie opsig? 

3. Watter strategieë was tans in plek gesit om skoolbywoning te ondersteun? 

● Watter aanbevelings sal u maak om die effekte van die programme in hierdie 

gemeenskap te versterk? 

● Hoe dink u kan hierdie programme vir langer tydperke in die gemeenskap 

onderhou word? 

4. Wat, in u eie opsig, is die voordele van programme in hierdie gemeenskap? 

5. Hoe kan die skoolgemeenskap versterk word om skoolbywoning en leerderbehoud te 

bevorder? 

● Wie, volgens u, vorm deel van hierdie skoolgemeenskap? 

● Watter ander rolspelers moet genader word om skoolbywoning en 

leerderbehoud in Sir Lowry’s Pass te bevorder? 

● Watter faktore moet in ag geneem word in die bevordering van 

skoolbywoning en die verbetering van leerderbehoud as ‘n skoolgemeenskap? 
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6. Watter idees het u ten opsigte van hoe programme soos hierdie, wat u tans 

implementeer het, ondersteun en onderhou kan word om die algehele leer van leerders 

in die gemeenskap te verbeter? 
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Addendum B: Focus group discussion with educators and community workers 

English 

Research title: Factors which support school attendance in a low socio-economic peri-

urban community in the Western Cape: perspectives of educators and community 

workers. 

Focus group discussion guide for discussion with educators and community workers 

Welcome and introduction 

Good day and welcome to our session. Thank you for taking the time to join me to talk about 

school and community collaborative projects that support school attendance in the 

community. My name is Whitney Le Fleur and I will be the moderator for this discussion 

today. You were invited because you have knowledge and experience about collaborative 

projects in the community. You have knowledge and personal experience of working in the 

projects. 

There are no wrong answers but rather differing points of view. Please feel free to share your 

point of view even if it differs from what others have said. Keep in mind that I am just as 

interested in negative comments as positive comments, and at times the negative comments 

are the most helpful. 

As you can see, I have a voice recorder. I will be recording the session because I do not want 

to miss any of your comments. People often say very helpful things in these discussions, and 

I cannot write fast enough to get them all down. We will be on first name basis and will not 

use your names in the reports. You may be assured of complete confidentiality.  

Let’s begin. I have placed name cards on the table in front of you to help us remember each 

other’s names. Let’s find out some more about each other by going around the group. Tell me 

your name and whether you work with the school or community project. 

Questions  
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1. What do you like best about the project? 

2. Tell me about the positive experiences you’ve had working with the project? 

3. Tell me about the disappointments you’ve had working with the project? 

4. Do you feel supported by the community, school and other organizations such as the 

WCED? If yes, how are you supported? If no, how are not supported? 

5. How has the community and learners responded to you and the project? 

6. Suppose you were in charge and could make one change that would make the project 

better. What would you do? 

7. What can each of us do to make the project and partnership better? 

Concluding questions and remarks 

● Of all things we discussed, what to you is the most important? 

● Make a brief summary of what was discussed and ask: Is this an adequate 

summary? 

● After reviewing the purpose of the study, final question to the participants: Have 

we missed anything?  

 

Afrikaans 

Navorsing titel: Faktore wat bydrae lewer tot skoolbywoning in ‘n lae sosio-ekonomiese 

peri- 

  stedelike gemeenskap in die Wes-Kaap: perspektiewe van onderwysers 

en  

  gemeenskapwerkers.  

 

Fokusgroepbesprekingsgids vir die gesprek met onderwysers en gemeenskapwerkers.  

 

Verwelkoming en inleiding 

Goeie dag en welkom by ons sessie. Dankie dat u tyd afgestaan het, om met my in gesprek te 

tree oor die skool-en gemeenskapsamewerkingsprojekte wat skoolbywoning ondersteun in 
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die gemeenskap. My naam is Whitney Le Fleur en ek sal die moderator vir vandag se gesprek 

wees. U word genooi omdat u kennis en ondervinding het oor samewerkingsprojekte in 

hierdie gemeenskap. U het kennis en persoonlikeondervinding van werk met hierdie projekte. 

Daar is geen verkeerde antwoorde nie, maar liewer verskeie menings. Voel vry om u mening 

of perspektief te deel ongeag of dit met die ander deelnemers sin verskil. Hou in gedagte dat 

ek net so geïnteresseerd is in negatiewe kommentaar soos in die positiewe kommentaar en dat 

die negatiewe kommentaar in sommige gevalle die mees behulpsaam is. 

Soos u kan sien, het ek ‘n stemopnemer. Ek sal ‘n opname van hierdie sessie neem omdat ek 

nie belangrike gedeeltes van u kommentaar verbeer nie. Mense deel gewoonlik behulpsame  

inligting gedurende gesprekke, dus kan ek nie vininig genoeg skryf om alles aan te teken nie. 

Ons sal op ‘n voornaambasis werk, maar u voorname sal wel nie in die verslag gebruik word 

nie. U kan die volledige vetroulikheid verseker word.  

Laat ons begin. Ek het naambordjies op die tafel voor u geplaas, om ons te daarin te help om 

mekaar se voorname te onthou. Laat ons mekaar leer ken deur in die groep om te gaan. Vertel 

my wat u voornaam is asook of u met ‘n skool of gemeenskapprojek gewerk het.  

Vrae 

1. Watter gedeelte van die projek hou u die meeste van. 

2. Verduidelik die positiewe ervaringe wat u opgedoen het in die werk met die projek. 

3. Verduidelik watter teleurstellings u ondervind het met die werk van die projek. 

4. Voel u dat die gemeenskap, skool en ander organisasies soos die WKOD 

ondersteuning bied? (Indien ‘Ja’ hoe word u ondersteun? Indien ‘Nee’ hoe word u nie 

ondersteun nie?) 

5. Hoe het die gemeenskap en leerders op u en die projek gereageer? 

6. Stel voor u was in beheer en kon ten minste een verskil maak wat die projek verbeter. 

Wat sou u doen? 

7. Wat kan elkeen van ons doen om die projek en vennootskap te bewerkstellig? 

 

Slotvrae en opmerkings 
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● Van al die dinge waaroor ons gesels het, wat volgens u was belangrik? 

● Skryf ‘n kort opsomming oor wat besprek was en vra dan: Is hierdie ‘n 

voldoende samevatting? 

● Nadat u die doel van die studie hersien het, is die slot vraag aan die 

deelnemers: het ons iets uitgelaat? 
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Addendum C: Institutional Approval Letter 
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Addendum D: Ethical Clearance Letter 
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Addendum E: Letter to psychologist 
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Addendum F: Consent Form 

 

STELLENBOSCH UNIVERSITY 

CONSENT TO PARTICIPATE IN RESEARCH 

 

You are invited to take part in a study conducted by Whitney Le Fleur (B.Psych [UWC], PGCE 

[UNISA]), a Masters in Educational Psychology student, from the Department of Educational 

Psychology at Stellenbosch University.  

 

As a partial requirement of this Master’s degree in Educational Psychology, a research project 

needs to be completed in the form of a thesis. You are invited to participate in the research 

project entitled: Factors which support school attendance in a low socio-economic peri-

urban community in the Western Cape: perspectives of educators and community 

workers. 

You were approached as a possible participant in this study because you are an educator or 

community worker who has been engaging and working with learners who experience factors 

that may hinder their daily school attendance. More specifically, you can provide valuable 

insights into the social issues and be instruments for social change.  

 

The information presented here will explain the details of this project. You may contact the 

researcher if you require further explanation or clarification on any aspect of the study. 

 

 

1. PURPOSE OF THE STUDY 

The purpose of the research study is to explore how social problems affect learners’ school 

attendance, what are the views of teachers and community workers, how this challenge can be 
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addressed and what strategies can be strengthened or used to decrease poor school attendance. 

To this end the study will focus on the following research question: What are the factors 

that influence school attendance in Sir Lowry’s Pass community? 

 

 

1. WHAT WILL BE ASKED OF ME?  

 

If you agree to participate in this study, the following will be asked of you: 

 

 

● You will be asked to complete and sign this consent form. 

● You will be asked to participate in an individual interview and an interview with 

another person concerning the theme identified above. This will take approximately 45-

60 minutes. 

● Subsequently, you will be given the opportunity to decide whether or not you would 

like to participate in two focus groups discussion involving three to six participants in 

discussion about various themes regarding learner absenteeism, social issues within the 

community and strategies that may be used to decrease the problem of absenteeism. 

The focus group will take approximately 60-90 minutes each. 

● The interviews and focus groups will be conducted at times and locations convenient 

for you. 

● You will be requested to indicate your availability to clarify or confirm information 

shared during the interviews and/or focus groups, via electronic correspondence or 

telephonically, should the need arise. 

 

 

1. POSSIBLE RISKS AND DISCOMFORTS 

There are no foreseeable risks or discomforts associated with this research.  However, 

should you experience discomfort as a consequence of your participation in this study, I 

have arranged for Jennavive Lagoa Pereira, a Clinical Psychologist based in Cape Town, 

to be available to consult with you. Ms Lagoa Pereira can be contacted on 082 540 9048. 

I will provide a stipend for transportation to Ms Pereira’s office should this be required. 
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1. POSSIBLE BENEFITS TO PARTICIPANTS AND/OR TO THE SOCIETY 

This study hopes to create a space for teachers and community workers to share their 

concerns about poor school attendance and how it relates to school dropout. It also 

hopes to create a space for teachers and community workers to share their efforts in 

preventing learner absenteeism and learner dropout and to reflect on the current 

strategies used to address this issue. This study therefore has the potential to provide 

insights into the processes, successes and challenges that participants experience when 

implementing strategies to decease learner absenteeism. It also has the potential to 

inform existing school policies and practices. 

 

 

1. PAYMENT FOR PARTICIPATION 

 

Participants will not be paid for their participation in this study. 

 

 

1. PROTECTION OF YOUR INFORMATION, CONFIDENTIALITY 

AND IDENTITY 

 

Any information you share with me during this study and that could possibly identify 

you as a participant will be protected. Confidentiality will be maintained by means of 

coding procedures that will ensure that all participants remain anonymous throughout the 

process. This will be achieved through the use pseudonyms and the removal of 

identifiable information. All data will be encrypted and stored on a password secured PC 

with only the researcher having access to it.   Raw data relevant to the study will only be 
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shared with the supervisor working with the researcher on this study.  Interviews will be 

audio-taped (with your permission) and you will have the right to review the transcripts 

and recordings that pertain to their participation in the study. The audio tapes will be kept 

on a password secured storage device to which only the researcher has access. 

 

 

 

1. PARTICIPATION AND WITHDRAWAL 

 

You can choose whether to be in this study or not. If you agree to take part in this 

study, you may withdraw at any time without any consequence. Should you choose to 

withdraw from the study, any information shared by you will not be included in the 

study. During the course of the research, you may also refuse to answer any questions 

you don’t want to answer and still remain in the study. The researcher may withdraw 

you from this study should circumstances arise which warrant doing so. I will, 

however, discuss this with you before doing so.  

 

 

1. RESEARCHERS’ CONTACT INFORMATION 

 

If you have any questions or concerns about this study, please feel free to contact Whitney 

Le Fleur at 072 051 9950 and/or the supervisor Dr Lynne Damons at 021 808 2313 or 

email ldamons@sun.ac.za (The Department of Educational Psychology at Stellenbosch). 

 

 

1.   RIGHTS OF RESEARCH PARTICIPANTS 
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You may withdraw your consent at any time and discontinue participation without 

penalty.  You are not waiving any legal claims, rights or remedies because of your 

participation in this research study. If you have questions regarding your rights as a 

research participant, contact Ms Maléne Fouché [mfouche@sun.ac.za; 021 808 4622] at 

the Division for Research Development. 

 

 

 

DECLARATION OF CONSENT BY THE PARTICIPANT 

 

As the participant I confirm that: 

● I have read the above information and it is written in a language that I am comfortable 

with. 

● I have had a chance to ask questions and all my questions have been answered. 

● All issues related to privacy, and the confidentiality and use of the information I 

provide, have been explained. 

 

By signing below, I ______________________________ (name of participant) agree to take 

part in this research study, as conducted by Whitney Le Fleur (name of principal investigator). 

 

_______________________________________ _____________________ 

Signature of Participant  Date 

 

DECLARATION BY THE PRINCIPAL 

INVESTIGATOR 
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As the principal investigator, I hereby declare that the information contained in this document 

has been thoroughly explained to the participant. I also declare that the participant has been 

encouraged (and has been given ample time) to ask any questions. In addition, I would like to 

select the following option:  

 

 

 

The conversation with the participant was conducted in a language in which the 

participant is fluent. 

 

 

 

The conversation with the participant was conducted with the assistance of a translator 

(who has signed a non-disclosure agreement), and this “Consent Form” is available to 

the participant in a language in which the participant is fluent. 

 

 

 

________________________________________ _____________________  

   
Signature of Principal Investigator    Date 
 

 

 

 

 

 

 

 

 

 

 

 
UNIVERSITEIT STELLENBOSCH 

TOESTEMMING VIR DEELNAME AAN NAVORSINGSPROJEK 
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_________________________________________________________________________________
_ 

U word uitgenooi om deel te neem aan ŉ studie gelei deur Whitney le Fleur (BPsig [UWK], NOS 
[UNISA]) ŉ Meestersstudent in Opvoedkundige Sielkunde, van die Departement van Opvoedkundige 
Sielkunde aan die Universiteit Stellenbosch. 
As ŉ gedeeltelike vereiste van die Meestersgraad in Opvoedkundige Sielkunde, moet ŉ 
navorsingsprojek in die vorm van ŉ tesis voltooi word. U word genooi om deel te neem aan die 
navorsingsprojek genaamd: Faktore wat skoolbywoning in ŉ lae sosio-ekonomiese peri-
stedelike gemeenskap in die Wes-Kaap: Perspektiewe van opvoeders en gemeenskapwerkers. 
U is genader as ŉ moontlike deelnemer in die studie omdat u ŉ opvoeder of gemeenskapswerker is 
wat betrokke is en werk met leerders wat faktore ervaar wat moontlik hul daaglikse skoolbywoning 
verhinder. Spesifiek kan u waardevolle insigte in die sosiale kwessies bied en instrumenteel wees vir 
sosiale verandering. 
Die onderstaande inligting sal die besonderhede van die projek, uiteensit. U mag die navorser kontak 
as u meer inligting of klarigheid oor die aspekte van die studie benodig. 
1. DOEL VAN DIE STUDIE 
Die doel van die studie is om vas te stel hoe sosiale probleme leerders se skoolbywoning beïnvloed, 
wat die siening van die opvoeders en gemeenskapswerkers is, hoe hierdie struikelblok aangespreek 
kan word en watter strategieë kan gebruik word om swak skoolbywoning te verminder. Hierdie studie 
sal daarop fokus om die volgende navorsingsvraag te beantwoord: Watter faktore skoolbywoning in 
Sir Lowry’s Pass-gemeenskap beïnvloed.  

1. WAT SAL VAN U GEVRA WORD? 
As u instem om deel te neem aan die studie, sal die volgende van u gevra word: 

● U sal gevra word om die toestemmingsvorm in te vul en te onderteken. 
● U sal gevra word om deel te neem aan ŉ individuele onderhoud asook ŉ onderhoud saam 

met een ander persoon oor die bogenoemde tema. Dit sal ongeveer 45-60 minute neem. 

● Gevolglik sal u die geleentheid gebied word om deel te vorm van twee fokusgroep-
besprekings wat drie tot ses deelnemers bevat, waarin u die verskillende temas met 
betrekking tot leerder afwesigheid, sosiale kwessie binne die gemeenskap en strategieë wat 
ŉ bydrae kan lewer om die probleem van leerder afwesigheid te verminder, bespreek. Die 
fokusgroep sal ongeveer 60-90 minute neem.  

● Die onderhoude en fokus groepe sal uitgevoer word op ŉ tyd en ligging wat vir u gerieflik is. 
● U sal versoek word om u beskikbaarheid te bevestig indien nodig om duidelikheid te gee of 

inligting te bevestig wat gedurende die onderhoude en/of gedurende die fokusgroep-sessies 
aan die lig gekom het, deur middel van elektroniese korrespondensie of telefonies. 

 

 

 
1. MOONTLIKE RISIKO’S EN ONGEMAKLIKHEDE 

Daar word vir geen risiko’s of ongemaklikhede voorsien nie, maar as die moontlikheid homself 
voordoen dat u ongemaklik voel as gevolg van u deelname in die studie, het ek met Jennavive 
Lagoa Pereira, ŉ Kliniese Sielkundige in Kaapstad, gereël om beskikbaar te wees om met u te 
konsulteer. Me. Lagoa Pereira kan by 082 540 9048 gekontak word. Ek sal ŉ kontanttoelae vir 
vervoerkoste na Me. Pereira se kantoor voorsien, indien dit nodig is.  

 

 
1. MOONTLIKE VOORDELE VIR DEELNEMERS EN/OF DIE GEMEENSKAP 

Die studie poog om opvoeders en gemeenskapswerkers te help om hulle bekommernisse oor die 
swak skoolbywoning en ook leerders wat skoolverlaat as gevolg hiervan, uit te spreek. Die studie 
poog ook om opvoeders en gemeenskapwerkers se poging om te verhoed dat leerders afwesig is 
en skoolverlaat te deel en oor hulle huidige strategieë te reflekteer om hierdie saak aan te spreek. 
Hierdie studie het dus die potensiaal om insigte in die prosesse, suksesse en struikelblokke wat 
deelnemers ervaar wanneer strategieë implementering om leerder afwesigheid te verminder, te 
verskaf. Die studie het die potensiaal om huidige skoolbeleide en praktyke aan te vul. 

1. BETALING VIR DEELNEMERS 
Deelnemers sal nie betaal word om deel te neem aan die studie nie. 

1. BESKERMING VANU INLIGTING, VERTROULIKHEID EN IDENTITEIT 
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Enige inligting wat u gedurende die studie met my deel en wat moontlik u as deelnemer kan 
identifiseer, sal beskerm word. Vertroulikheid sal gehandhaaf word deur die koderingsprosedure 
wat sal verseker dat elke deelnemer deurentyd anoniem sal bly. Dit sal bewerkstellig word deur 
die gebruik van skuilname en om identifiserende inligting uit te wis. Alle data sal geïnkripteer en 
gestoor word op ŉ rekenaar wat beveilig is met ŉ wagwoord en toegang kan net deur die 
navorser verkry word. Rou data wat relevant tot die studie is, sal net met die toesighouer wat 
saam met die navorser werk, gedeel word. Onderhoude sal opgeneem word (met u toestemming) 
en u het die reg om die geskrewe kopie en die klankopnames wat betrekking het op u deelname 
in die studie, na te gaan. Die klankopnames sal gestoor word op ŉ toestel met ŉ wagwoord 
waartoe net die navorser toegang het. 

1. DEELNAME EN ONTTREKKING 
Dit is u keuse of u wil deel uitmaak van hierdie studie, al dan nie. Indien u instem om deel te wees 
van die studie kan u op enige tydstip onttrek, sonder enige nagevolge. Indien u besluit om van die 
studie te onttrek, sal enige inligting wat ŉ verskaf het nie deel vorm van die studie nie. Gedurende 
die studie kan u  weier om enige van die vrae te beantwoord en steeds deel wees van die studie. 
Die navorser mag u onttrek van die studie as enige situasie homself voordoen wat dit vereis. Dit 
sal wel eers met u bespreek word voordat daar oorgegaan word na aksie. 

1. NAVORSER SE KONTAKBESONDERHEDE 
As u enige vrae of bekommernisse het aangaande die studie, kan u Whitney Lle Fleur by 072 051 
9950 en/of haar toesighouer dr. Lynne Damons by 021 808 2313 en/of e-pos by 
ldamons@sun.ac.za (Die Departement van Opvoedkundige Sielkunde by Stellenbosch), kontak. 

1. REGTE VAN DIE NAVORSINGSDEELNEMER  
U mag enige tyd u toestemming onttrek en dan u deelname aan die studie verbreek sonder enige 
boete. U gee geen van ŉ wetlike vereistes, regte of hulpmiddels op as gevolg van ŉ deelname 
aan die studie nie. Indien u enige navrae het omtrent die regte van die navorserdeelnemer, 
kontak Me. Maléne Fouché [mfouche@sun.ac.za; 021 808 4622] by die Afdeling van 
Navorsingsontwikkeling.  

VERKLARING VAN TOESTEMMING DEUR DIE DEELNEMER 
As die deelnemer bevestig ek dat: 

● Ek het die bogenoemde inligting gelees en dit is aangebied in ŉ taal waarmee ek 
gemaklik voel. 

● Ek is die geleentheid gebied om vrae te vra en al my vrae is beantwoord. 

● Alle kwessie rakende privaatheid, vertroulikheid en die gebruik van inligting wat ek 
verskaf, is aan my verduidelik. 

Deur onderaan te teken bevestig ek _______________________________ (naam van deelnemer) 
dat ek in hierdie navorsingstudie gelei deur Whitney le Fleur (naam van hoofnavorser), sal deelneem. 
 
______________________________    _______________________ 
Handtekening van deelnemer       Datum 
 

 

VERKLARING DEUR DIE HOOFNAVORSER 

 
As die hoof navorser verklaar ek dat alle inligting wat in hierdie dokument vervat word, deeglik aan die 
deelnemer verduidelik is. Ek verklaar ook dat die deelnemer aangemoedig is (en genoegsame tyd 
ontvang het) om vrae te vra. Ek sal ook die volgende opsies wil selekteer: 

 Die gesprek met die deelnemer was gevoer in ŉ taal waarin die deelnemer vlot is. 

 Die gesprek met die deelnemer was gevoer met behulp van ŉ tolk (wat ŉ nie-
openbaarmakingsooreenkoms onderteken het) en hierdie “toestemmingsvorm” is beskikbaar 
aan die deelnemer in ŉ taal waarin die deelnemer vlot is. 

 
___________________________________   _________________________ 
Handtekening van hoofnavorser                   Datum 
  

Stellenbosch University https://scholar.sun.ac.za

mailto:ldamons@sun.ac.za


193 

 

 
 

Addendum G: Priori Coding 
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Addendum H: Transcript with Thematic Coding 
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Addendum I: Reflective Journal 

Extract from Research Reflective Journal  

2 November 2020 

Today I met with the key informant. It was an eye-opening experience and very important to 

me to build a relationship with her for the purpose of my research study. She was able to 

provide authentic experiences and encounters of the context. Meeting the key informant 

gave me the opportunity to see the community and the children. The visible difference in 

landscape was the first thing I saw as I entered the community. The shocking reality of 

challenges and resilience was evident and how through a model like Action Research, it is 

important to share the voice of the community. 

Set against the backdrop of the beautiful mountains and wine farms lies Sunbird 

community. Driving through the narrow streets, I noticed the small houses, some with 

broken windows and doors made from loose panels and cardboard boxes. Some children 

sitting on the street corners, they seem to be smoking, others starring back at me. As I 

continue to drive, pass churches and library, I see a young girl walking with books in her 

hand, and young children’s laughter fill the air. 

9 November 2020 

It’s a week later, I’ve sent the key informant the schedule for my individual sessions. I have 

not heard anything, and I fear that I might be running out of time. It’s been very difficult so 

far in terms of the process – I had many delays. I hope she understood my research topic 

and get the “right” participants. Another setback will really be demotivating. 

12 November 2020 

Interview 1 done! It was exciting and challenging at the same time. I am happy to start the 

interview process because all of the participants have confirmed their participation. This 

interview was challenging because the participant was struggling with connectivity as well 

as the clarity of her video. In the next interviews I need to provide more direction, make 

sure the questions are understood and probe a bit more.  

19 November 2020 

I enjoyed interviews 3 and 4. The participants shared their experiences in such a way that I 

was able to gain a unique insight that I appreciate. I enjoyed the natural flow of the 

interview questions as the participants seemed to understand them quite easily. The 
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learning of new information was reciprocal. I appreciated the participants willingness to 

share. 

 

 

 

 

23 November 2020 

I am trying to get hold of a participant, but we keep missing each other. I am running out of 

time. I will have to put my data collection on hold for the new 2-3 weeks because of my final 

exam.  

14 December 2020 

I was informed that one of participants was diagnosed with Covid-19. The interview and 

focus group discussion will be moved to next year. 

5 January 2021 

Today I conducted the focus group. This was very challenging for me for two reasons. Firstly, 

as I was about to start with the discussion one of the participants had an emotional 

breakdown and left the group. When I checked up on her later, she informed me that one of 

her close friends has the Covid-19 virus and she was not in the right head space to talk. I 

empathised with her, however, was cognisant of the impact this had on the group. Then in 

the middle of the discussion another participant left because she received news that her 

grandmother had passed away. I too checked up on her and conveyed my condolences. 

These two incidents had an impact on the group, and I suggested that we take a moment to 

regroup and start again. This was helpful for me as well. When we started for the second 

time, some of the participants was having connectivity and sound problems. This impacted 

Observation: In comparing the individual interviews with each other, I noticed that I had to 

probe more and provide more  additional information to the community workers to make them 

fully understand the questions posed to them. This made the interview difficult because I had to 

constantly provide examples for the types of answers  I wanted. At some point it felt as if I was 

answering my own interview questions. This made me think about how rich my data will be from 

their interviews…. 
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the discussion greatly. At one point I had to use Zoom and WhatsApp video call at the same 

time.  

I am concerned about the group discussion. I could feel myself become tense and anxious 

and, in some way, I think the group could see it. I constantly had to remind myself about my 

role as the researcher and think quickly on my feet. I was able to provide the group with 

direction and ensure the questions are understood and answered. But I also created a space 

for the participants to freely express themselves beyond the discussion guide.  
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