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Chapter I
INTRODUCTTION

The provlem of porldmlity maladjustment ia school chile
dren has interested educabors for senerations. Before the
advent of the testing movement, teachers were compelled to
rely on eatimtn that were gemerally largely subjective in
nature and orton even erroneouss The development of stane
Gu'dizod sesta of intelligence achievement and personality
tuita ’ however, has provided educators mope objective mease
uring instruments and has eliminated much of the subjective
element in the evaluation of pupil achievement and personality
adjustment, :

Williams and Bx\w:mneli‘).1 define & healthy personality ad
"pot one Shat 1s perfect and free from defects, but one that
is able, when difficulties ocour, %o adjust, to integrate
its wishes, its achievements, and ite fallures."”

™e fact that persomality 1s now considered a unity has
meny irplications for physical educations Personalliy, like
mscle, grows through exercises The child must have opportus

1
Jesse Fe Williams and Clifford L. Brownell duinige
mﬂee.ez.'l%ﬂ;h and Physical Education, ps 162 ¢ B3



nity to make a contribution', to earn recognition, not too ra=
pldly, but at its own rate. Its personality must have oppore
tunity for expression in relationship not only with people
but in those play activities that bring satisfaction.

Physical education helps tremendously to integrate the
various phases of school life thus affording the physical
education teacher abundant opportunity to mould personality.
Because of the nature of physical education activities and
the manner in which they are thught, physical education pro=
vides laboratory experience in soclalization for the pupil.
The physical educator guides the timid and hesitant inbo ac~
tivity that bullds self-confidence. ¥e helps to create much
needed successes in those with inferiority feelings., Caring
for equipment, participation in turnabout activities, acknowe
ledgement of personal error, cooperation in team play, showe
ing respect for the property of others, and the bumps of com=
petition are in themselves, opportunities for the leadership
and for the development of individual initiatife that can be
experienced through physical education.

The purpose of this study was to determine the relation-
ship between personality development and achievement in physie
cal education. A secondary purpose was to evaluate the physi=
cal education of Douglas Junior High School in San Antonio,



Texas by means of the personality ratings, and to make recome

mendations for any changes that may appears



Chapter II

SURVEY OF TFE LITERATURE

Personality is the pattern of the individual's total be=
havior, Education is concerned with developing personaliiy
expression according to eertain ideals of soelal contribution
and cooperativeness, and with developing individual selfere=
liance and independenc .

Agcording to Davis and Lawther" teaching must be designeds

1. To decrease intermal conflict or desires

2. To develop in the individual definite
%oala and ambitlons approved b{nsooioty

3. To train the individual in an integration
of habits, attitudes, and methods of
thinking that, expressed in behavior,
bring benefit to mankind and happlness to
the individuale

Davis and I-u‘hhox-s also related how physical education
activities can aid in personality development.

Acceptance in social groups and success
in social situations is, to a large degree,
dependent on the skills of the individuale .
To swim, to play tennls or golf, to dance,
to bowl, or even %o participate in the team
games implies adequate skill to be an asset

1
Flwood C. Davis, and John D. Lawther, Successful Teach-
ing in Physicsl Eoucatlon, P 372

8 Mc. Pe 373



to the groups. One psychologist fomnd that
participation in games and sports was usue
ally accompanied by personality develop=
ments To get along well with the other
sex implies practice in co-recreational ace
tivities. Skill in musie, skill in seden=
tary activities, in dramatics, or in leade
ing a discussion may secure social accept=
ance for the adult. Youth prizes the more
active type of soclal, recreational, and
co=recreational skills., With the modern
emphasis on pleasurable physical activity
for tension releasos, these active types
of social recreation are inereasingly be~
coming a par$ of the adult soclal milieu.

Hoguol in discussing resolving tensions states:

Many tensions are resolved through re-
oreation or play, 3ut the recrestion must
be something that meets the neads of the
individual. We are not necessarily antie
social if we do not like to play baseball.
Folk dancing 1s a wonderful release for
many people = but one of the most painful
exhibitions I have seen was given by a
woman who was trying devotedly to live
up to her husband's idea of a good time
« through folk dancinge Itls true, how=
ever, that we enjoy some activity very
mich which we had not thought we coul
enjoy at all. .

llu(noyg in pointing out the values of a modern physical

education program statest

In pioneer times even the relatively
unstable person did some things well; and
frequently, sufficliently removed from

1 relen G. Togue, Bringing Up Ourselves, pe 13l.

2 cnarles T. MoCloy, Philosophical Bases for Physical
Education, P 12



others so that the stresses which might
break him down today did not affect him
greatly, he functioned well and happily.
Today the competition of the school, of «
the job, of society in general, frequenis
ly makes such a person feel inadequate
and inferior. Physical education supplies
mach of the means for integrating these
individuals with group action of a healthe
ful rather than a harmful types Even if
he is backward in studied and if he is the
poorest player on his intramural basket=
ball team occasionally "our" team winsl
Te is a part of an occasionally victore
ious groups The modern physical educator
uses devices that build a feeling of
group u s that recognize the contribue
tion of the most humble member of the
group, and that give a feeling of positive
achievement and success = even though some=
times it is vicarious. To these ends, op=
portunities must be provided for a partie
cipation in activities which will afford
positive, personal success. This may be
in oompoguion against standards rather
than against other pupilse The conteant of
physical education today is so varied and
adaptable that 1t 1s not difficult to se=
lect material that will provide personal
successes for every pupil.

The points I should like to stress are:
first, adequate adjustments to reallty
mist be madej sesond, if it is not feasie
ble or possible to adjust as one would
wish, some substitution must be made %o
compensate rationally and in a wholesome
menner. The answer to such conflicts 1s
' not escape, but adjustment, and such ade
justment is usually best accomplished by
changing the mind-=set and substituting
some other approved and wholesome activity
or desire for the unattainable ones. FPhy=
sical education has much to offer in this
fieldy especially in the school years.



ucaloyl goes on to say:

Another aspect of this problem is tha
man craves an adequate expression of his
emotions., It 1s a frequent failing of each
spedialist to feel that this must be through
hils own speciality. Thusthe “nglish teacher
often feels that literature is the only me=
dium of expression. The musician, the are
tist, the dramatist, each feels in turn,
that his art is the most important, The

. ancient Greeks were wiseP in some ways, 1

think, than we are today. They classed all
educaition into what we are pleased to call
misic and gymnastics, but this "music®

really was composed of music, drama, dance
ing, literature, and all of learning and

art that expressed the emotlons of menj

and most important of all, these various
branches of art were not separated into
waterweight compartments but were integra=-
teds The expression of the soul was held

to be of more importance than the technigue
of tre art. We should have expression through
literature, through music, through art, through
drama, and all of them combined and integrated
for the education of the childs In many of
these welleplanned physical education classes
today, many of these means of expression are
integrated and combined by the teachers of
the various specialities into pageants, sime
ple but vigorous dramas, dance recitals,

and other types of activities which might
well be classed under anyone of several de=
partments.

But there is also another type of exw
pression that is found in physical compe=
tition: the desire far mastery, for selfe
assertion, the desire to cooperate loyally
with others of one's own group, to express
one's ego in leading others, in adventuring,
in sheer physical striving, in feeling phy=-
sically adequate, and in the joyous perfec-

1

Ibide, Pe 13.



tion of movement. One sees this in the
carefree dancing of the self-forgetful
girl, in the joy of achievement in making
& perfect smash in tennis, the making of
a tackle in football, or the execution of
a graceful dives These physical cravings
are deeply rooted in human nature and are
more closely connected with those age-old
urges which made for survival than are
those of the more cultivated aestheties.

Many psychologlist have written about the value of play.

lcynttm1 states:

Few phases of the child's activities
have as much significance as play in ine
dicating the type of adjustment whish he
makes to soclety and i1ts demands, The
child who cannot and does not play the
games of other children is revealing an
abnormality of interest and attitude
which has fundamental social implications,

A study made by Coleman® had implications that should be

considered when _'o_yraluating factors iafluencing the personality
of Negroe children, The conclusions of this study also indie
cated the influence of factors that could be improved in a

good physical education programg

1. There is a definite relationship between
soclo=economiec status and achlevement in
_ school subjects} '
2. There is a greater personality maladjuste
ment in groupings representing low socio=
economic status than in the average or

high groupsj
Se i‘h%hmmbor and kinds of hobbles are re=

Paul L. Boynton, Psychologzy of Child Development, p. 308.

1
3 ‘

H. A. Coleman, The Relatiohshi f Socio=economic Status
e * fant 001 Stude § PDe 6%-3&.

to the Performance of Junior |



lated to socioeeconomic status,

There have been a number of conflicting reports as to
the correlation of measures of personality and achievement
in various subject areas. This could be attributed to either
poor measurement of personality factors or of poor measure=-
ment of subject matter achievemente It is well known sube
jective judgement 1s used in grading in many instances. The
following studies are examples of both types.

Tylorl
grades and emotional adjustment. Using the S. 0. G« I. (Sub=

measured the relationship existing between school

jective, objective, groups, ideal) rating scale he concluded,
"Me scores are of very satisfactory reliability « thelr va=
1idity for predicting academic marks is uniformly low."

Droughtg using eight measures of personality and grades
found no correlation between thems Even when the twenty most
differentiating items on the persomality test were comblned
into a single indices the correlation was only «20.

Nmoks found the Bernrueter Personality Inventory to be
useless for prédicting junior high school grades in mathemae

1
", T« Tyler e Bea f Certaln Pers ity Fagtors
Other Tan Ineliigense on teadaits Dpe 6, 00
2 ‘
N. E. Drought, A 2 gures of P
. mwéméﬁ 16 Achieve-
Bens, PPe e i

3
C. Re Nemszek, e Value of the Be eter Personalit
£ q for Direct enti g?ﬁg%!og of Ioaﬁﬁg
_S._Inv:!:': ...-g!.‘.‘!_—a J;% Teache PPe 586



10

tics, English, history, soclal sciences and languages or for
predicting differences in grades in these subjects.

Wolfl administered two personality tests to fifty sixth
grade girls who passed and fifty sixth grade boys who failed
the Metropolitan Achievement Test in school subjects. He
found sreater maladjustment in the fallure groups f

Duz'oa8 in rating of one thousand eight hundred and thirtye
eight grade and high school students by fifty-seven teachers
from October through April on the Yepsen Adjustment Score Card
found a negatively skewed distribution., Te concluded that
teachers! attitudes may affect adjustment scores.

Amoas in a study of three junior high school classes
found t’h.at 12«15% above the medium in classwork were below
the median in intelligence. The teachers' ratings of punctue
Quty; cooperation, honesty and sincerity correlated high with
achievements Persistence, common sense and dependability
showed as high a correlation with achievement as did intellie
gence, Multiple factor analysis showed two factors were

measured by the fifteen variables:

3
S. J. Wolf on of & W
Data Sheet and Baiei‘%ﬁ Test, ppe Bﬁiﬁg
2 4. A, Durea, A Survey of the Adjustment of School Chile
dren, ppe 107-117,

3 y. Ames, Factors Relating bo Figh School Adhievement,
PPe 229=236.




ls Abllity to succeed soeclally which was
not related to school achievement;
2. Ability to conform to the school situ=

ation which was related to such aghieve=
ment .

1 ;
Tallman 1a a paychiatrie survey of one hundred and sixtye
seven elementary school children concludeds

l, Minor difficulties of adjustment do
tend to decrease with age and school
experiencej

2. Problems occur more frequently in those
of both inferior and superior intellie
gence than normals.

Maladjustment in curriculum may lead to personality problems.

F. F. Tallman, Child Guidance in Schools, ppe 436=455.
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Chapter III

PROCEDURE

The subjects for this study were fifty girls enrolled
in the Douglas Junior Tigh School, in San Antonio, Texase
The girls were from the Eight B and the Nine B gradess
An attempt was made to obtain a random sample for the
study by taking the subjects from each of the Negro sec=
tions in the cilty.

™e subjects were given the California Test of Person=
ality whioh consisted of two sections with six subetests in
eagh sections The scores made on the twelve sube=tests and
the corresponding physical education grades of the girls

were recorded, Using this data zero correlations were come

puted,

The W. R. Banks Liorary
Prairie View A. & N. College
Preifie View, Texas



Chapter IV

ANALYSIS OF DATA

At Douglas Junior Migh School physical education is
taught four days per week and health education one day. The
grade given the student is a composite from both areas,
and is determined from a point system in which the following
items are consideredj health education notebooks, summaries
of health plotures shown every second week, conduct, abtle
tude, attendance, activity proficlency, and cleanliness of
gymnasium uniforms.

™e California Test of Personallty consisted of two
sections, Self Adjustment based on feelings of personal se=
curity and Social Adjustment based on feelings of soclal
security.

The definitions of the sub=tests under Self Adjustment
as given by the mammal of directions are 31

Self-reliance = A student may be sald
to © =reliant when his actual actions
indicate twat he can do things independent=
1y of others, depend upon himself in vari=
ous situations, and direct his own activi-
ties. The selfe-reliant boy or girl is ale

gso craracteristically stable emotionally
and responsible in his behavior.

- .
Willis W. Clark, Ernest W, Tiegs, and Louls D. Thorpe,
lhnui o?’%a;ghe%. fa1ifornia Test of Personslity - Luter=
m

01!1‘ 88, Ps e
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Sense of Personal Worth - A student
possesses & l?n%%%ﬁ?ﬁ'g’hworthy whén he
feels he 1s well regarded by others, when
he feels that others have faith in his
future success, and when he believes that
he hag average or better than average abie
1itye To feel worthy means to feel capa=
ble and reasonably attractive.

Sense of P!rno?_q ?u%om « A gtudent
enjoys a sense reedom when he is pere
mitted to have a reasonable share in the
determination of his conduct and in setting
the general policies that shall govern
his life. Desirable freedom lncludes pere
mission to choose one's own friends and
to have at least a little spending moneys

F_‘ﬁ_e_}ﬁ of Belo « A student feels
that he belongs when he enjoys the love
of his family, the well-wishes of good
friends, and a cordial relationship with
people in generals Such a student will as
a rule get along well with his teachers
and usually feels proud of his school.

Withdrawing W = The student
who 18 sa o W w 1s the one who
substitutes the joys of a fantasy world
for actual successes in real life, Such
a boy or girl is characteristically sen-
sitive, lonely, and given to self-concern.
Normal adjustment 1s characteriged by rea=
sonable freedom from these tendencies.

Nervo! I3 = The student who 1s
claom'f%"u hav% nervous symptoms is
tre one who suffers from one or more of a

variety of physical symptoms such as loss
of appztite, frequent eye strain, inability
to sleep, or a tendency to be chronically
tired. Boys or girls of this kind may be
exhibiting physical expressions of emoe
tional conflicts.

The definitions of the sub-tests under Secial Adjiustment
are:

jal Standa = The student who
rooog%o:u desirable social standards is
the one who has come to understand the



rights of others and wro appreciates the
ne@essity of subordinating certain de=
sires to the needs of thre group. Such
a pupil understands what is regarded as

b right or wrong.
i Ski « A gtudent may be said
to be soc y skillful or effective when

he shows a liking for people, when he ine
convéniences himself to be of assistance
to them, and whren he is diplomatic in his
dealings with both friends and strangeras.
The soclally skillful person subordinates
his egoistic tendencies in faveor of inte-
rest in the problems an€ activities of his
assoclates,

Ml‘l‘fl% Tgn_goaiog « A student
would normally be rez as anti-social
whren he is given to bullying, too frequent
quarrelling, disobedience, and destructive=~
ness to property. The anh-looial person
is the one wro endeavers to get his satise
factions in ways that are damaging and une
fair to others, Normal adjustment is
characterized by reasonable freedom from
N RiIE Raiatt The studeat wh

ations - The studen 0 eXw
hibits .ui-'im%ly relationships is
the one who feels that he is loved and
well=treated at home, and who has a sense
of security and selferespect in connection
with the various members of his family.
Superior family relations also include pae
rental control that is neither too strict
nor teoo lenient,

§¥h°°l~. Relat « The studeant who 1is
satisfactorily adjusted to his school is
tre one who feels that h!.; teachers like
him, who oys other students, and who
rm&. m_o.?ghool work adapted go his level
of interest and maturity. Good school re=
lations involve the feeling on the part 4
the individual that he counts for some=
thing in the life of the institutlon.

gnﬂ:i Relations - The student whe
may be sa o be good adjustment

15
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in his commnity is the one who mingles
happily with his neighbors, who takes
pride comm:nity improvements, and who
is tolerant in dealing with both strane
gers and foreigners. Satisfactory com=
munity relations include as well the dise
; position to be respectful of laws and of

(: \ regulations including those pertaining to

tre general welfares

| It was felt that physical education might “ave aided in
the personality development of all of his components tested
except "Family Relations"j however, it was correlated so as
to give a complete picture of all the test componentss The
gero order correlations are found in Table I, page 184
Guilfordl rates the strength of relationship of corre-
lations as followsa:
Less than +20 seeeseSlight, almost negliglble relation-
«20 =440 .ooo..i&&iégggzi;;:ong definite but small
+40 «,70 ;.....u:a-rn correlation; substantial
relationshipe
70 #490 sessssligh correlation; marked relation=
+90=1400 ooooo-izsi:higgagzgzzgigfon; very depenw
Agcording to the above ratings all of the cwerrelaiions
would be considered elther slight or low, Eight were clase
sified in the first category, slirht, almest negligible rela=

tionship and the other four in the second category, low corree

1 ;. P. Ouilford, Fundamental Statistics in Psychology
and Education, Pe 165
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lation: definite but small relationship. The two correlations
that were below +10, "Sense of Personal Freedom" (.08), and
"Social Standards" (.04) are very near zero, thereby showing
no relationshipes The negative correlation found with the
sub=test "Selfereliance” is difficult to explain but might
indicate that thls physical education program is developing
the opposite characteristic of selfereliance or dependences
The scores of the m;hjootu on seven of the aub-tgatn of
the California Test of Personality when compared with national
norms were Quite low, See Table II, page 15. This nlght be
the limitations clted by the authors, FHowever on five sube
tests the subject's scores were either equal to or slightly

above the national norms,



18

st* suoTjerey £Tunumon é1° suojduhs snoarsy
8T’ SUOTYETSH TOOUdS se* seTouUspUS] SUTMERIPYITH
12° suoTyeTey ArTuweg 9T* Suy3uoteg u.._ Buyreay
ge* saTouspus], Telo0s=Tuy g0° uopealj TeuosIsd JO esueg
€2° STIPIS TeTo08 ot Y}J0H TeUOSIag JO @susg
fo° SpIEpUE}S TeTO08 o SouETTaI=FTo¢
SqUSTITII90) B S SJUSTOTIF0) £3899=qug
UoT3eTeLIO Jusuryenfpy TeTo08 UOT3RTaLIOD quauysnlpy JTo8

STAVED NOILVONGE TVOISXHd °SA STHOOS ISAL XLITYNOSYEd

SNOIIVTIMYO0) ¥HIHO 0uIZ

I 9TEvl



19

& 6 (14 1
£ & =
g2= , 08 , 92 |09 zlt]lz it ia thjepplelefsfe]z]sh INERISOLAY TVIOL
ot #] os Jos jos | |z 0T pr| |t e 1 ¢ [2|2] duorzeren A3jurmmoge j-z
0 os | os |os 2 1 L 9| Rl [t ¥ slzlth suoyje(ey d-2
; 4,38dnoo) 0 100408
) 08 | os |03 01 ET i6 ¥ ¥ gltlz|s SUOT3uTey AT1u8d *Q-2
ag- 108 | g1 |08 P L 1 8 219168 E | (“upd)sejouspus] *p-g
19100g-13uy
0 o8 | os |03 Ll pt 21 lot 9 sltk STITAS 197008 °*g-2
8- |os | sy fos 3 1 2tlt It L & 1 SpJePuE}g [91008°V-2
gt~ fos | s¢ foS 1 elslzft [esk 2 |* ‘B A ERERE juewWysSN[py [8100§ 'O
- ; T z T2 % 51912 ST UWE) g
» o ST 109 swoydulg ot o
gg= [0S | ST [0S : 2 z 3 n g {68 Aouepuey (*Upd) a-1
v durmsapyszry
g%/~ o | g3 |08 41 it a ¥ glz ¢ Fuisuoteg a-1
z _Jo duites,
g1= jos | ss |OS it 1s g o B 3 A WOPRRLS *He
g ﬂdﬂouhﬁn 40 _esueg
o [os [os [os el b L et Lt gs £ R Y30 *g-1
O
og= |03 | 0z |08 elz| B s | 1%F le DT p dt eousi 1oy Jos *V-1
gg= |os | sz |os 1 2|y R It |z T i21ls]s DT I [T quemysnfpy jres °1
S uey *sdnd 108 b6 06 8 j08 [su Jos 8o do 43 65 B 4% 4o T. o1 |3 3se] . uOT3088
o [t [ PP B b bR
A - T L 2 = J 4‘ 14 - T - v v

tquBy OIr3uevJted

g

ALITVHOSHEd 40 JISHEL VINNOJITIVO = VIVA SSVID JO AUVWHOS



Summary

Pifty girls from Douglas Junior Wigh School were given
the California Test of Personalitye The scores from the
personallity test and the girls! grades in physical education
were correlated to find the relationship of achievemént in
phynioal.: ;duoation to personality developmente All of the
correlation ooaffioients of the personallty sub-tests were
low; (below +40) however, four of the coefficlents were rated

T L 1S

;@}qtion (+20 = 440) as given in Guilford's definition,

low a9
The negative correlation found the sub=test "selfere=
liance™ might indicate that the students were not participa=
ting in enough activities of the type to develop independence
or that the teacher was in some way fostering the development

of dependences



Conclusions

le There is a relationship between personality develop=
ment and achlievement in physical education, Albhough this
relationship was neglipible in eight of twelve sub-tests,
there was a relationship,

2+ It is possible that the negative correlation coeffiw
cient found with the sube=test "Self-reliance” is the most
significant finding of the study. Analysis of the physical
education program might show dependence or attributes oppo=
site to selfereliance being fostered.

3. It is possible that with a more objective testing
scheme for the physical education program, and a more homo=
geneous grouping as to reading ‘abinty, higher correlation

coefficients could have been obtalned.
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