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CHAPTER I
INTRODUCTION

Educetors throughout the United States are
seriously concerned over the fagt that a large number
of students are unable to progress continuously from
one grade to enother, year after year, The problem
of what to do with these reterded students is one of
greet importance to educators. The solution of the
problem enteils such fectors as (1) costs to the
school, (2) costs to the perent, and (3) intangible
costs to the student in terms of mental hygiene,
Moreover, retardation represents a loss of opportunity,
which in turn results in discouragement and frustration
on the pert of the student, and often humiliastion in
his relationship with others. Reader (9) states:

The large fineancial waste which re=-

sults from non-attendance becomes evident
when it is reeliged that the cost of
running & school is practically the same
whether the pupils are in attendeace or
not, The greatest loss, however, is not
the fineneial loss to the publics The
greatest waste is the educetionel loss

to the pupil. Non-attendence means that
the pupil hes been cheated of some of

his rightful patrimony; it means that he
has not been &ble to partake of all the
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adventages which society hes provided
torhi‘:eatgnato ses A pupil doeos
not fail, he falls in his work

becones discoursged end desires teo -
sohool, (9:26)

Statement of the Ipoblem
vhat are the fectors influencing pupil retardation?

Ppoblen Anelysisi.-<The prodlea of this study ene
compasses severel interreleted espects:

l, To discover the yeletion, if any, between
mental ability aend retardetion,

8s 7To discover the relation, if ony, between the
distance from school and the mode orwuu
end retardction,

S« To discover the relation, if eany, between the
student's interests and reterdation. '

4s To dliscover the reletion, if any, between the
student's home, femily 1ife and reterdation,

S¢ To disoover the relation, if eny, between
scadenic progross in terus of age, grede placement
end retardation.

8s To discover the relation, if sny, between
the student's physicol heelth and reterdations

7« To dlscover the reletion, if say, between the

extent of student perticipetion in extrecurricular
cetivities and retardation,

Zuxposc of the Study
Experlences in the Carver School st loakbhart,
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Texes and the Rosenweld School at Luling, Texas indi-
ceted that there were too many students who did not
progress at the rete of one grade or class each year,
end that some students did not progress e half grade
per year, Informeation was needed to ascertain 1f the
retarded students' feilure to progress at the normal
rate weas due to poor scholastic aptitude or ability,
and if the students' reterdetion was due to slow de~
velopuent or the lack of skill in the use of language
and the cummunicative mechanisms, The administrators
concerned in these two schools were desirous to dise
cover if reterdation resulted from conditions which
were due to mental development that had felled to

keep pace with the chronclogicel development of the
student. Also, there were instences where retardation
may constitute e fallure to attein satisfactory social
relationships as would normelly be expected at a given

gge or under given circumstances.

Scope of the Study

This study was limited to fifty-four high school
pupils of the Rosenwald School, Iuling, Texes end the
forty~five high school pupils of Cusrver Sechool, lock-
hart, Texes. Its meain concern is with an analysis of
the age~grede plqodmont of these pupils as compared
with mentel end other factors which may impede pro-
gress at the normal rete of one grede for each school
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year.

Source of Dete

The data for this study were obtained from three
sources!

1, Test scores obteined from the New California
short~Form Test of lMental Maturity, Advanced, 1947
form,

2. Questionnsire responses from the ninety-nine
pupils who constitute the population of this study.

3. Documentary materials obtained from & review

of releted literature.

Definition of erms

In an attempt to define or describe the mentally
retarded pupil, one ilmmediately is confronted with the
different terminology found in literature dealing with
such pupllss This study wes concerned with the child
who wes 1ntoiloctua11y reterded, The child, through
speciel end individualized curricule can be sufficiently
benefited to take & place in soclety, at least, as well
as the dull normasl person who has become adjusted. For
the purposes of this study, these definitions, found in
GCood's Dictionary of Education (5) will be used,

Iy Ty i bl gy gl S

per year or & half grade per semester. Faile

ure to develop as rapidly or as fer as the
average. (5:349)



: 24 §gggg§;g§§%' - Fallure
to develop as rapidly or as far as the
average in scholastic ability, (5:549)

3, Linguistle feterdetion - Slow de-
volopm;nt D the use of language., (5:1549)

4, Mental ggiﬁfggglgg.- A condition
resulting men development that hes
failed to keep pace with the chronological

ege; mey be manifested as dullness, backe
werdness, or even feeblemindedness. (5:349)

5. Social gg%gggggég?,- Fellure to
ettain es satisfactory social relatione
ships as would normaiiy be expected at a

iven age or under glven clrcumstances,
5:349)

6. Normal Age = The typicel chrono=-
logical ege for %esbage pupils for enters’
ing a given school grade, usuelly age six
for grede one, seven for grade two, etc.
(In schools in which pupils nozmaliy ad-
vence at the rate of one grade per yeer).

(5:186)
7« Over Age - Older chronologically
?:ageég normal for entering a given grade,
8

8. gggo; Age = A .term applied to eny
pupil who 1s younger then the normel age
fgr4§gg grede in which he is enrolled.

:

Iimitetiong,~=There were two basic limita-
tions to this studys One was the 1nher§nt discrepen=
cies found in stendeardized tests in measuring pupil
ability., That 1s, the commercial tests used in
psychometry and education in an asttempt to meesure ine
telligence and achievement are not standardized upon
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Negro students. Hence, the results obteined were
compared to standerds for ¥Whites rather than to &
composite nomi representing both groups.

The second limitation of the study 1s that
much of the data wes obtainod from questionnaire re-
sponses. Responses to questionnaires can only be con=~
sldered as the written testimony of the respondents
end were not necessarily true in terms of their funce-
tioning beliefs and opinions, Hence, the responses
represent only the stated beliefs and oplinions of the
respondents,

Delimitetions.~-This study ineluded only those
students who were enrolled in the ninth to twelfth
grades inclusively to détermine the extent of retarde-
tion in the Rosenweld School, luling, Texas end the
Carver School, lLockhart, Texes.
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CHAPTER II
REVIEW OF LITERATURE

The purpose of this chapter is to present
related literature pertaining to the following sube-
Ject ereas: (1) To review literature on mental
abilities and retardetion; (2) to review the litera-
ture on environment and heredity and retardation; (3)
to review the literature on distance from school,
meens of trensportation and reterdation; (4) to re-
view the literature on health end retardation; (5)
to review the literature on reading and retardation;
(6) to review the litereture on grouping and reterde-
tion; (7) to review the litersture on aceeleration '
and reterdation; end (8) to review the literature on

the administration of progreams of promotion and ree
tardation,

Mental ebilitlies
It has long been held that the primery

problen of retardation and pupil failure is due to
the level of mental maturity or pupil ability,
In order to discover what is meant by
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mentel meturity or pupil ebility it is necessery to

review the litersture,; and to present the findings

of euthorities in the fleld. Uhat constitutes mental
ability is still largely in the reelm of theory. In
order to explore the various epproasches to thils
problem, it is first necessary to discuss the con-
cepts of intelligence, Intelligence will therefore be
discussed under the following interrelated headings:
(1) General definitions of intelligence; (2) the relet-
ive influence of environment and heredity of intellle
gence; (3) the educetional=vocational differences in
mental ebility; and (5) special mental abilitles of
pupils,

Definitions of intelligence have been given
by numerous authorities throughout the history of
education end psychology. During the period from
1880 - 1900 the definitlion of intelligence was re=-
flected in the attempts of educators to epproach ine
telligence in behavoristic terms, or in terms of
human sensory-motor responses and processed. It was
agsured that sensory discrimination provided the key
to 1ntelligence. These attempts were preceded by
the work of Franeis Celton (4) who stated:

The only informetion that reeches

us concerning outward events appears to
pass through the avenues of our senses;
of the qifrerences, She lanees ihe fleld

upon which our %udgemznt and intelli-
gence cen act. (4:127)
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Toward the end of the nineteenth century,
Alfred Binet (18) became interested in the concept
of intelligence which emphaslzed the more complex or
highly orgenized mental activities, such as memory,
association, Jjudgement, end attention, In 1905,
Binet wrote:
To judge well, to comprehend well,
to reason well, these are essentiel
ectivities of intelligence, (16:191)
Charles Spearmen (11) has held that:
Intelligence consists of qualitative
end quentitative principles called neo=~
genetic laws, end the expression of intelli-
gence consists of the apprehension of ex-
perience, the education of relations, end
the education of correlates. (11:433
In 1927, Thorndike (12) conceived that:
Intelligence includes operations such asj
attention, retention, recall, recognition,
sellection and rationel thinking, ebstrection,
generelizetion, orgenization, inductive and

deductive reasoning, together with knowledge
and leerning in generel, (12:22)

;m_g___&ia g;-:: begzg en environ-

The concept of "environment" and "heredity"
are ebstractions thet in humen belngs have not been
found seperable, They are importent factors that ine
fluence humen development,

Alfred Binet believed that intelligence was
something which could be substantielly reised or low=-
ered by the influence of treining, tmn the other hend,
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Terman, the foremost exponent of the Binet Iethod in
the English lenguage, placed emphesis on heredity as
the determiner of intelligence, According to Remmers
and Gege (10):

The nuture-nature controversy has
been briefly exemined., The issue could be
phrased as follows: What methods, if eny,
are known at present by which the course
of mentel growth can be modified? The
classroom teacher might find prectical
value in the dliscussion that; (1) the
concept of intelligence or mentel ability
is culturelly determined; (2) neither ex-
treme "environmentellism"™ nor extreme
"herediterienism"™ 1s as correct as the
middle point of view; (3) that intelli-
gence tests should be interpreted in the
light of the individusl's background, en=~
vironment, end treining. (10:63)

ZIrcnsportetion

Since 1874, the transportetion of pupils at
public expense has had @ phenowenal growth,

In rurel education the outstending develop-
ment during recent decades had been the consolidation

of schools.

Werd G. Reeder (9) gives the following
factors es contributors to the growth of school cone
solidetion and pupil trensportetion:

l. The accumulating evidence that consolie
dation of schools provide better educetion-
el opportunities than one-teacher schools.

Z« The widespread migration of people
from the rurel dlstricts to the cities,
leaving thousends of rurel schools with
such small pupil-teacher ratios thet it
has been deemed advisable to close them
and to treansport the pupils to other
schools,



21
3. The enlarging of school districts,

thus meking easier the consolidation of
schools. Thousands of school districts
have merged during recent years.
‘il The edvegf of the a?tamobiiglang
good highweys, thus making it pos e to
bring pupils iogothor quickly and safely
over & distence of several miles,
5. The enactment of state laws which
permit or require consolidation and trens-
portation and which sometimes give state
aid to them, (9:1421-422)
state lLeglslators have recognized that
trensportation is a necessery element in the equalizae
tion of educational opportunity and have granted state
aid for it the same as for instruetion and other current

expenses of the school,

Health and retardation
Sidney L. Pressey and Francis P. Robinson

(8)y, in their recent publication of "Psychology and the
Education," stated approximately two-thirds of all
school children have some visual defects which if not
corrected, may hendicap both school work and plays
Three per cent have defective hearing which handicaps
the child in ell his contacts with other poeple, De-
feets involving the nose and throat, such as, adenoids
are also common. They may interfere with normal breae-
thing; they usually lower vitality, end may adversely
affect the growth and shape of the face. Deformities and
blemishes may handicap the student physically end may



result in sdjustment problems,
Pregsey end Robinson () further assert:

Inaglm{::: over half of eny group
of chlildren ere iy to be ill, Tho teacher
mist often be the first who notices evidence
of 1linesss 5She is often the one moat ro-
sponsible for bringing ebout educetional and
psychological recovery after the illness is
avers

Reasoneble heblts of diet, sleep, ellininae
tion, and recreation are wor{an% for health,
both physical end mental,

The effects of health upon intellectusl,
és well as physicel vigor, aotivlty‘.md tone

are of grect ortance and should readlly
recognized, (8:60)

Zeeding ond revordation
In the pest, high schools end collegos took
for granted the reading ability of thelr students, To=
day en inecreesing m&r of secondery schools, collepes,
and universitlies recognize that many of thelr students
cannot do the reeding expected of them, lHence, the
importance of reading is oleerly recognized by the
elementary schools, Iin the primery groedes, more tiume
and effort are spent in teeching the ort of resding
than in eny other subject of the school programe
Llbert J, Harris (6) derinitely states:
be due to low intelligence, (8:3)
Hy le Caswell (17) not only suppordts lerris*
statenent, but adds!
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At the first and second grede levels,
children ere very rerely kept beck for any
resson other then feilure in reeding. LZven
as high a&s the seventh and elghth greades
as many as <0 per cent of fallures are
directly attributeble to feilure in read-
ing, besides the other failures in whiech
inebility to reed a subject textbook hes
been & major ceuse of difficulty. (17:645)

More end more educators ere reallizing thet
they must provide for the teaching of reading. Con-
tinued emphasis must be placed upon the elementary
years of the child's school life to better qualify him
for reading in the futuro..

Grouping and reterdation

Grouping has been considered as a process by
which cehildren might be placed in order that maximum
educetional development might proceed. inything that
serves &s a hindrence to this developuent should be con-
sidered as & factor of retardation,

Kete G, Wofford (13) asserts that:

Grouping children on the basls of
achievement in the performence of school
work was one of the first types of ine
structionel units, The grouping process
began when a child entered school, ususlly
at the ege of six. Ie was placed in the
grade classificatlion of other six-year-olds,
and if he were able to meet predetermined
standerds each year, he made an orderly
progression with his group until he
finelly graduated for high school, If in
any year, the child failed to meet the
school's stenderds, he was retalned, and
required to repeat the grade.

This practice introduced into schools



the element of achievement es a basis for
grouping. To repeat & grede was nearly al-
ways considered & humiliation by the re-
tarded child, end his perents looked upon
it as & disgrace to the femily, Bed per-
sonality treits frequently developed &s
the result of such retardation. The child
fretted because he was separcted from his
normal social group, often believed hime
self a failure. DBeceause of these unfore
tunate concomitents of grouping children
on the basis of achievement in school
work, educators have attempted to devise
plans that will ellow shildren to proceed
fester than others but would never "fail"
a child no matter how slow he progresses.

The following by Kate Wofford further elucidates
the point by asking the question:

What 1s & grede? The whole process of
eny phase of it is one long incline, How
far up the incline is the child expected to
€0 in one yeear? We could determine the
progress children are expected to meke were
we able to measure each phase of develop-
ment, and draw an average., How far the
child will go toward this mark or beyond
it depends upon innumerable factors; native
ebility, sociel background, emotional se=
curity, guidance and other items beyond
mentions

The important thing is not to set up
marks along the incline, of stages that
mist meke the child merch up to this poing
and meark time until the next term, but to
guide each as couregeously as wé can as
far along the incline as is possible for
him to go happily end comfortable, (13:67)

Blanch Kent Verbeck (26) asserts that:

If a child should fail to meke the
grede up to the designated spot, he
should not be expected todfo back to
the bottom and stert plodding up again
as is so common in our "failure and ree
peat" progrem, (26:167)
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hcceleration end reterdation

In the elementary school, & comzon devigce for
reducing the heterogenity of the cless is to eliminate
the extremes of the distridbution at promotion time.
Thet is, @ small number of the most capeble puplls
are allowed to "skip" a grade or a helf grade, and
usﬁally a larger number of the least capeble pupils
are "failed" or "retained" in the seme grade for
enother yeer or helf yeer, as the case may be,

Witty and Wilkins (25) published & eritical
survey of the literature relating to acceleration énd,
in spite of certain limitetions in the studies, con-
cluded that:

Liost reports show clearly that

acceleration, when graotioed, is asso=
clated with desirable adjustment in all
types of development for which date have
been assembled., (25:321).

Recent studies have attempted to determine
the effect of acceleration upon the pupil's personality
and sociel adjustments in high school and college,
According to Termen (24), superior students who are
advenced at accelerated retes make setisfectory ade-
Justment, |

The earlier they enter college, the

better work they do there, at least down

to an entrance age of fifteen years.
(24:88)

Almost without exception, investigators re=-

port favoraeble results in esccelerating students. Engle
The V. R. Ranks Library

Prairie View A. & M. College
Prairie View, Texas
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(18) states that:

Accelerated students in high school,

when compered with other students of

thelr own chronologlcal age, were at _
least as ective soclally as non-accelerated
students. (18:552)

In 1943, Pressey (20) surveyed the literature
regarding acceleration on the college level and
commented that:

The greet majority of accelerated

students do well in school, are soclelly
edjusted, do not suffer in heelth, and
ere not handicepped in after-school
careers. (20329

In Henry Otto's (7) survey, the literature
revealed that:

About 20 per eent of the repesters do

better and 40 per cent do worse than be-
fore, (7:23z)

Otto concluded thet 1if the objective of the
modern school is the optimum development of its pupils,
"non-promotion is not the way to get it." .

Several studies have been reported during
the last twenty-five years which indicate the value of
triel promotions. 4An investigetion by lcKinney (19),
for exemple, involving, 15,000 pupils, show & saving

of ebout three ous of every four repesters.

Continuous promotion

Otto has proposed & somewhet theoretical
but very suggestive promotion plan for the elementary
school. His plen hes been in successful operation in
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seversl school systems for a number of years. His plan

involves the following five eesentiel features:

1., There would be available extensive
date on an objective charscter on each child,
so thaet he may be placed at all times in
groups in which he cen work to the best ade-
ventage in terms of his own developmental
readiness,

2+ There would be continuous pupil ade
justment and progress with shifts from one
group to another at any time during the yeer
that a change would seem advisable,.

3« The major classifications which
teke place in the ordinery school ai the be=-
ginning of each term would be eliminated.

4, It would meke possible longer
teacher group reletionship in which the
geme teacher works with the same group of
children for two or three consecutive
gsemesters or years.

5, The conventional competitive
merking system would be repleced with ex-
tensive, objective, cumulative data on
many aspects of the growth and development
of each child, (7:244)

Student interest

lMuch has been sald in recent years ebout the

part children's interest should pley in curriculume-

meking. The curriculum is closely related to reterda=

tion since & number of students are retained each yeer

because of laok of interest in the subjects offered.

Otto positively stetes that:

Children's interests constitute the
raw materiels and determine the conditions
of education., They reveal the psychologi-
cal position of the learner, but do not
constitute trustworthy guldes to the se=
lection of curriculum content of the di=



rection in which the learner should go.
The latter responsibilities rest with
the teaclier. From emong the wlde renge
of children's interests, the teacher must
select those which have the largest po=-
tentiel values for education, At eech
age level, the curriculum should in=-
volve aotivities which are within the
renge of children's interests or which
involve interests which cen be easily
and appropriately aroused, Interests
ere acquired and may be cultivated.
The cultivetion of wholesoume interests
%g ggg)or the functions of education,

3

%h of pro-
motion po on

&nd pro-
£ress

Promotion policies very widely in the schools
of this country. A recent study by Brueckmer (2) of none-
promotion of puplls in 49 selected elementary schools in
the state of New York showed:

The percentege of non-promotion for
the systems veried from 1,8 per cent to 21
per cent, with a medien for all schools of
845 per cent, The variastion wes much
freater for individusl gredes, renging for
nstance, in grade 4 from & school with no
fallures to enother school with 54 per
cent fellure at this greade level, These
differences are typical for the country as
& whole. The effe¢ts of non-promotion on
pupil progress are reflected by the amount
of retaerdetion, (2:74) -

In 1834 Ayer (15) reported that:

of a gioup of 12,000 Texas elementary
school pupils, 56 per cent had not made
normal progress. Similer evidence of a
high rate of retardation is given in
practically every school survey that has

been published in recent years. The



trend, however, is in the direction of
a reduction in the emount of retardation.
(15:36)

The erguments that have been most frequently
advanced for non~promotion are as stated by C. W
Seunders (21):

1, Repeating the work of a given
grade will assure mastery of the subject
matter taught et thet grade levels

2+ Non=promotion will result 1n
the formation of a group of puplls at
the next grade level that 1s more
homogenous in ebility and level of
attalnment, and hence problems of ine
struetion will be reduced in so far as
adepting the work to individual differ-
ences is concerned,

S« The threat of non-promotion
will cause the pupil to make & greater
effort to learn and thus assure a
higher level of atteinment. (2l:i44)

The fellacy of these essumptions have been
established by & number of important experimental
studles, After en analysis of the results of these in-
vestigations, Seaunders drew the followling conclusions
which sumerize very effectively the modern views on
the undesirability of a policy of non-promotion of the
traditional kind:

l. DNon-promotion of pupils in order
to assure mestery of subject matter is not
Justifieble procedure., Nkeny children who
are not promoted learn less than they
would have learned had they been advanced
to the next grade.

Zs lNon=promotion does not result in
homogenity of achievement within a grade,
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3, Non-promotion cannot be Justified
in terms of discipline administered to the
¢hild or to his parents.

4, DNon-promotion is an admission of
inefficient teaching, inappropriate ad-
ministrative practices, end inadequate
educational plenning.

S, Nonepromotion because of inede-
quate mentality, insufficient attendance,
imperfect health, or lack of emotional
stability is not based on valid causes
or reasons,

6s None-promotion usually intensifies
emotional instability of children.

7« Non-promotion hes no place in a
school in which children are proper%i
motivated end work to the level of thelr
individuel capecities. (21:44)

ey ‘Sadiss pupi] felfuse
mey

Barr, Burton end Bruecinmer (1) found from a
report by 555 Superintendents of schools that the best
means by which teachers may reduce failure, were in
the order of their lmportance;

1. Using achievement and diagnostic
tests followed up by special help and ree-
medial work-test for deficiencies and
giagnose pupil difficulties in each sub~

8CTe

Ze GCiving individual attention to
pupil needs and interests. Teachers
sufficiently interested to learn to
know pupils es individuels, to show sym=
pathetic understanding, end give individ-
ual heig during class periods and in
person conferences.

3, Crouping according to ability,
providing differentiated courses of
study, end epplying teaching methods
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suiteble to each ability level.

4, Keeping work within grasp of
pupils,

5. leerning ebout pupils home condi-
tions and securing cooperetion of parents,

gg reading difficulties
of individnal pupils eand giving remedial
treatment,

7. Creating en esprit de corps.

8, Improving teaching methods.

9¢ Provi thorough, purposeful,
and motiveted drill for accuracy.

10, Teeching pupils how to study and
how to organize their work,

1l, Improving health of children,
12, @Giving individual instruction,

13. Securing better school attende
ance.

14, Improving one's professional
training while in service,

15, Apply flexible promotion stande
ards,

16. Arrange period for speciel help
for pnpila.

17, pgfils keep thair indivi-
dual records of achievement. (1:526)

Zxtrs glasg activitles
There are a number of activities, thet

have been classified as extra-curricular. Civie
c¢lubs, home-room organizaetions, pupll self-government
assoclations, welfare, housekeeping, social committees,
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safety patrol, school savings bank, the school news-
paper, all-school assemblies, speciel-interest clubs,
intremurel athletics, school receptions, picnies, and
parties ere emong those most commonly found in the
school today.
Henry J« Otto says:i
without question, extra-curricular
functions in that they help to round out
the meny-sided development of children by
affording types of educative experlences
difficult to provide through the subject
offering of the school, Extrae-curricular
eotivities afford additional opportunities
for pupils to demonstrate initiative,

leadership, selr-exxrossion, end good
eitizenship, (6:39

Sumnary
In summarizing whet the literature has obviously

indicated, it is probably safe to list these factors:

1, There is & definite relationship between
mentel ability and retardetion.

2. Thet the effects of health upon intellect-
ual esctivity are conceded as being of great importance.

3+ That the reletionship of promotion
policies on pupil growth and progress is supported by
research in the field,

4, That reading is probebly one of the most
common ceuses of retardation,

5« That intelligence tests should be intere
preted in the light of the individuel's background,
environment and treining.
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6, Thet eaims end outcomes of the scientific

attitude towerd continuous promotion is being emphasized

more end more by educators,
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Chapter III
METHODS AND MATERIALS

Three procedures were used in this study by
the writer to ascertain the facts concerning pupil ree
tardation in the Negro High Schools of lockhart and
Iuling, Texas. The date were obtained through (1)

a review of pertinent literature, (2) the administrae
tion of an intelligence test, and (3) by constructing
a questionnaire,

The writer found comsiderable reference
material relative to pupil retardetion and related
ereas, The literature cited will serve as a "frame of
reference™ giving the points of view of many authorities
within this field,

The Rosenweld end Carver High Schools of
Iuling and lockhert, Toma; respectively, have many re-
tarded students. Hence, the writer employed as a sec-
ond technique, & psychological instrument in attempt to
ascertain the psychologieal causes of retardation For
this purpose, the Short Form of the New California Test

of Mental Maturity 1/ was used.
1/ See Appendix A,
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A third technique used in this study was the

formulation and edministration of & gquestionnaire, A
questionnaire &/ wes designed to ascertain the extent
to which certain community end educative or environ-
mental fectors mey comtribute to student reterdatlon.

The preliminary form of the questionneire
was submitted to the teaching staff of the instltu-
tions involved for their analysis, suggestions, and
reactlions,

The questionnaire was administered to fifty-
four high school students at the Hosenwald School,
Luling,_Tbxas, and to forty-five high school students
at the Carver School, lockhart, Texas,

This instrument constituted the following
areas which are a pert of this study: (1) Attendance,
(2) Acedemic Progress, (3) Health, and (4) Extra~Class
Activities, ‘

Attendance.~-The state of Texas provides
public schools for the children, In order to teke
aedvantage of this provision, it is necessary that
every child attend school regularly,

The "attendence seetion of the questiomnaire
is concerned with the distence e=ch respondent lives
from school, and the epproximate number of days he
works per school year,

2/ See hppendix B.
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Academic progress.--This sedtlon of the
questionnaire was designed to determine the age of

each student when he entered school; the number of
years he remeined in each gradej and the reasons for
his reteinment, In addition, this section seeks fur-
ther to determine what subjects ere being offered
that interest the students and which subjects the stu-
dents feel should be offered by the school, It also
seeks to determine the parents' attitude toward
school, toward their ohildren attending school re~
gularly, end thelr attitude toward non-attendance,.
Finally it seeks to determine how meny children are
living in broken homes and to determine the student's
study hebits and library habits.

Heelth,=~The effects of health upon the in-
tellect, as well as the physical vigor, activity end
tone are of great importence end should be readily
recognized by the teacher,

The "hoalfh" section of the questionneire
seeks to find physicel handiceps, health habits
practiced, and illnesses thet might have caused non=
attendence, mental inability or elimination.

' w gotivities.~-This section of
the qunt_imair- will indicate some of the extra-
class activities that ny attract the children, and
tend to keep them in sehool, end possibly reduce re=

tardation. They also may cause retardation,



Chepter IV
ANALYSIS OF STUDY

The purpose of this study was initiated
to obtain as much informetion as possible on the
causes of student reterdation in the Rosenwald and
Carver High Schools of ILuling and Iockhart; Texas,
respectively.

lientel sbilities

In order to obtain the above information
the writer administered & general intelligence test,
designed and submitted a questionnaire to the stu-
dents involved, and reviewed the pertinent litera=-
ture in the field that would essist in answering
the problems of the study.

The New California Short-Form Test of
lMental Maturity (Advanced '47) was esdministered to
secure relisble measurement and diegnostic infore
mation on the examinees in the study., The diagnose
tic profile was employed to show graphiecelly the
stotus of each examinee in non-language, languege,
and total mentel ages in terms of intelligence
quotients, It 2lso included the chronological age
and the ectusl grade placement status of each person

in relation to mentel sge. This test ylelded mentel
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ages and three intelligence gquotients for general
intelligence; verbal intelligence end non-verbal
intelligence.

Table 1 indicates that the arithmetical
mean of loekhart end Luling examinees were 85,6 and
88,8, respectively. The eritical ratio betwoon_f:léo
two groups was found by using the formule CR =g;f .
Substituting the raw data into the formula it was
found thet the criticel ratio or difference between
the two groups of students equalled 1,86,

The mean intelligence quotient (I.Q.) for
the ninth and tenth grade students of lLockhart High
School wes 68,5 as compared to the mean I, Q. Of 82,1
for the eleventh grade students and 79,6 for the
twelfth grede students,

The mean I, Q.'s for the ninth and tenth
grede students of luling High School had comparable
I. Qe 's to the lockhert students of the same grades,
The respective I, Q. 's for the ninth end tenth grade
students of luling High School were 87,5 and 85,

Further enalysis revealed that the eleventh
and twelfth grade students of lockhart High School
had the respective mean I, Q. 's of 82,1 and 79.6 as
compared to the Luling High School students of the
same grades, whose mean I, Q. 's were 94.9 and 91,5,
The eriticel retio between the twelfth grade students



of the same high schools was found to be 1l.2,

The data as found in Teble 1 indicates
that the eleventh and twelfth grade students of
Inling High School were slightly superior to those
students of the same grades in the lockhart High
School,

39
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The writer constructed & questionnaire to
be sdministered to fifty-four high schocol pupils at
luling, end forty-five puplils at lockhart, Its pur-
pose was to determine the attendance, academlc pro-
gress, femily status, and the hoﬁlth status of the
pupils, It seelht further to ascertain whether or
not extre~class ectivities had any bearing upon

school attendance.

The first question on the questionnaire was:
"How far do you live from school?" Teble £ reveels
thet ell of the undersge group in lockhart and five
of those in the Inling group live less than two miles
from school, Only two of the underage pupils ride the
bus to school, or live fer enough from school to be
eligible to ride the school bus. In the overage group
at lockhert, there were l4 pupils or 351.8 per cent
who live more then two miles from school. There were
13 or 23,6 per cent of the Iuling High School pupils
in the overcge group who lived more than two miles
from school end rode the bus.
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Question 4 requested: "Do you work on the
farm?" Teble 3 reveals that 335 or 74,99 per cent of
the overege pupils at Lockhert missed school from 5
to 50 deys to work on the farm, There were in the
overage group only 6 or 10,91 per cent of the Iuling
High Bchool pupils who missed sechool from 11 to 50
days to work on the fearm.

The latter teble also indicates thet 23 or
52,27 per cent of the pupils at lockhert High School
migsed more then 20 days from sehool, Whereas, 5 or
9,09 per cent of the luling High School pupils missed
more than 20 days from school.

Seven or approximately 16 per cent of the
overage pupils at Lockhart High School missed more
thaﬁ 50 days of school, lNone of the luling High
School students missed school more then 40 days.



THE FARM IN

a5
Table 3,-«-UNDER, NORMAL AND OVERAGE PUPILS WHO WORK ON

CKHART AND LULING HICGH SCHOOLS.

1~ 5 TSR AR W 1 2,27
6 = 10 QR T § 11,36
11 - 20 3 . 6,82 4 9,09
21 - 30 ) S 7 | 7 15,91
3l = 40 g8 18,18
4l - 50 2 4,55 1 2,27
lMore Thane
50 1. R.sY 7 15,91
Total 2 4,50 9 20,45 33 74,99
LULING
None 8 10,81 15 27,27 22 40,00
1« 5
6 = 10 1 188 2 1.8
11 « 20 1 1,82 1 .82
21l - 30 2 3,64 3 5,45
31 - 40 1 1488 2  3.64
41 - 50
lMore Then~
50
Total 7 123,98 20 26,37 28 50,0

e e e e e e e T T P L s
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Give the approximate number of deys missed
from school each year was the next question consid-
ered. The responses to this question revealed &0 per
cent of the high school pupils in the lockhart High
School missed more than 10 days each year to work on
the ferm, and 60 per cent of the students missed more
than 20 days (Teble 4)., ZEighty-five per cent of the
luling High School pupils did not miss school to work
on the farm, OUnly 14,5 per cent missed school to work
on the farm, and none of them missed more than 40 days
each yeer,

Table 4,~~WUMBER AND PEZR CENT OF LOCKHART AND LULING
PUPILS ABSENT FROM SCHOOL TO RORK ON EARH

__:-_‘

No. of days ﬁB;gg§Eg;§6 ‘g%;gg g;&
absent v T cent  No.

0 p § o7 47 85,45 48 48.48

l1-5 2 4,55 0 2 2,02

6 =10 6 13.64 3 6 6.06

11l «20 9 20445 5 5.45 2 12,12
21 =30 8 lg.18 9,09 13 15.13
31 -40 7 15,91 7 7.07
41 -50 1 2,27 i 1,01

liore

then 50 10 22.73 10 10,10

Totals 44 100,00 556 99,99 99 09,99
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The record of the Teacher's Daily Reglster
of the home room teachers in lockhart and Luling High
Schools indicates the total number of days each pupil
wes abgent from school, The registers did not give
reasons for the absences of the pupils (Table 5).
Teble 5 gives the actual number of deys each pupil
wes absent for any reeson, whereas in Tables 3 end 4,
the date were estimates given by the pupil of deys
missed from school to work on the farm,

Table 5,=«~NUMBER ARD PER CENT OF 9th THROUGH l2th
GRADE PUPILS OF LOCKEART AND LULING HIGH SCHOOLS ABe
SENT FOR ALL CAUSES FOR THE YEAR OF 1949-1950 (Teaw

chers Dally Registers of lockhart and Imling High
Sechools of 19 -50) (83).

MW

Deys Per
Absent Pupila CQnt Pupils Cent Pupiln Oont

0 1 243 6 10,9 7 7.1
1«5 6 13.6 13 2346 19 19.2
6 «10 1z 273 6 10,9 18 18,2
11-20 18 40.8 14 25.4 32 3243
21-30 4 9.1 5 9.1 9 9.1
5140 0 0 7 12,7 7 7.1
41-50 0 0 4 75 4 4.0
%ﬁ{: 50 3 6.8 0 o 3 3.0

Total 44 99,9 55 99,9 29 100,0
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Academlo progress

This section of the questionnalire was to
obtain the number of years each pupil had speat in
school, and the grede progress of each pupll in the
lockhart end Luling High Schools, Its purpose wes
elso to determine the number of students who liked
the courses being offered,; and the number of students
who disliked the courses being offered and their
reasons for disliking them,

Table 6 reveals that 68,18 per cent of the
pupils "Below Crade level" at lockhert High School hed
been in school from 9 to 14 years, The table also ine-
dicates that 65,44 per cent of the "Below Grade Level"
puplils at Luling have been in school from 1 to 14 years.
Fifteen or 34.09 per cent of the pupils at Lockhart
High School had spent 12 to 14 yeers in school, Sixe
teen or 29,06 per cent of Luling High School pupils
had spent 12 to 14 years in school,

Teble 6,--NUMBER OF YEARS IN SCHOOL AND GRADE PROGRESS
OF LOCKHART AND LULING HIGH SCHOOL PUFILS.
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Pable 6.--NUMBER OF YEARS IN SCHOOL AND GRADE PROGRESS
OF LOCKHART AND LULING HIGH SCHOOL PUPILS,==Continued.

LULING
ears . ve | ow

3
10 2 Se64 i1 20,00
3 2 .64 6 10,91 9 16,36
12 5 9,09 9 16,36
13 3 5645
14 4 727
Total 3 5446 16 29,09 36 65.44

Total 7 7.07 26 26426 66 66,66

The next question considered was the age-grade
distribution of the students. It was found that eleven
or 57.9 per cent of the seniors of lockhart and Iuling
High Schools were overage, (Teble 7)

Further enalysis revealed that 7 or 77.7 per
cént of lockhert puplls were overage for their grade
placements ILuling hed 4 high school pupils or 40 per
cent of the senlor class in the overage groups In both
schools, there were 2 pupils who were in the proper age
grade group in the twelfth grade, In loeckhart, there
were no underage pupils, while in luling, there were
4 underage pupils in the twelfth grade.

In grade eleven of lockhert High School there
was one student at the proper gradee-level, whereas in Iue
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ling High School, there were eight puplls who were in

the proper.grade level,

In the tenth grede, lLockhart and Iuling High
Schools each had 3 students who were &t the proper
grade level,

It was found that 32 students in the lockhart
High School liked the courses being offered, and 13
students who disliked the courses for verious reasons.
"Poor foundetion® was listed by 5 students &s the reason
for their disliking the subjects, "Study Trouble,"
"ygo difficult,” "lack of understending,” and "not
interesting” each were listed by 2 puplls. (Table 8).

Thirty-seven students in the Iuling High
School liked the courses being offered, and 18 students
disliked the courses. "Foor foundation" was listed by
8 of the students, and "not interested" was listed by
only 1 student.
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The list of courses that the students
of lockhart end luling High Schools would like
to heve in their curriculum ere typing, music,
chemlstry, seience, and Spenish (Teble 9).

It was found that 14 courses were de-
sired by the students which were not offered by
the high schools. Typing wes listed es the first
choice by 22 lockhart High School students, music
second, end chemistry third. None of the lockhart
High School students expressed a desire to take
economics, physical education, and latin.

The luling High School students also
chose typing as their first choice. Chemistry
wes listed as second, and music third., None of
the luling High Schocl students wished to teke
French and Soclology.

Teble 9,--COURSES NOT OFFERED IN THE LOCKHART AND
LULING HIGH SCHOOLS DESIRED BY THE STUDENTS.

Courses Students Number of Number of

gy TP EET TOLTTE
Science & 8
Chenmistry 12 15
Biology 8 '
Shorthand 3 6
Typing 22 26
Music A 16 12

Triginometry 8 2



ble DeweCOURSES NOT UPFERED IN THE LOCKMART AND
PO OLING HIGH SCHOOLS DESIRED BY THE SIUDENTS,we
Continueds

c«:urg::i::udmu Hunber of Nunber of

e ————————————— S ———
Spenish 5 7
Frenoh | i
letin 1
Art & i
e 2
Soclology |
Eoonomics 1

! s

Anelysis of femily status of lockhart end

Inling High School pupils revealed that 58 of the 99
pupils considered in this study were living with
both parents (Tadble )_.0.)

 In lockhert High School, 23 of the pupils
lived with both parents, 8 lived with the mother,
¢ lived with the fether, 6 lived with grandparents
and 3 lived with guerdiens, Of those students
studied in the luling iigh School, 15 lived with
the mother, 1 lived with the father, Four were

responsible to the grendperents, end 1 lived with
& guardien, Thirtye-five students lived with both



perents.

Table 10,=-FANILY STATUS OF LOCKHANRY AND LULING HIGH
SCHOOL PUPILS.
B e e

Parents or Guerdieng

Mother Mother Father Grand Other No Total

and Pare Ans,
School TFether ‘ ents
Locke
hart 23 8 4 6 3 0 44
Iuling 55 _ 13 i - vea WL NN S
Total 58 2l 5 10 4 ; X 99

Reading habits of the undersge, normal,
end oversge groups of luling and lockhart High School
pupils were considered next on the questionneire
(Teble 11).

Table 11 was made from the answers to
questions 3, 5, end 6 which were as follows; (3)

"Do you enjoy browsing through the books in the
library?* (5) "Do you read the magazines that come
to the librarﬁ" end (6) "Do you reed a deily news=~
paper?" The following formule was used in determine
ing what constituted extensively, occasionely, and

seldom or nevers
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Three positive enswers constituted
extensively,

Two positive answers constituted occe-
sionally.

One or no positive answers constituted

seldom or never.

In the undersge group, lockhart had 2 pupils
who read extensively, whereas Iuling had 3 who read
extensively. Iluling hed 2 who read occasionally, end
2 who seldom or never read. In the normal group,
there were 3 lockhert High School pupils who read ex-
tensively, 5 who read occasionally and 3 who seldom or
never read, In Iuling High School, there were 5 who
read extensively, 9 who reed occesionelly, and 6 who
seldom or never read, In the overage group, lockhert
High School had 6 puplls who resd extensively, 13 who
read occesionally, and 14 who seldom or never reed.

In the overage group of luling High School, there were
S5 who read extensively, 1l who resd occessionally, and

12 who seldom or never read.

This section of the questionnaire was to
determine the number of pupils with physical defects,
and to determine whether or not these defects were or
could be related to retardation,
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Teble 12 reveals that 36 per cent of the
Lockhart High School pupils of the overage group had
physicel defeets; whereas only 14,3 per cent of
Luling High School puplils of the same group had physi-
cal defects. There were 21 overage lLockhart puplls
without physicel defects, end 24 luling pupils withe

out defects.

Extre class sotivities

Anelysis of extre class activities as
found on the questionnaire revealed that soft ball
and basketball were the most populer activities with
the high school pupils of both lockhert end Luling
High Schools (Table 13)., Thirty-four Lockhart High
School pupils participated in soft ball; 30 participa~
ted in basketball end 17 perticipated in musical ace
tivities. Debate and volleyball appeared to be the
least nopulai of ell the extra class activities.
Basketball was chosen as the popular sport by 25
Luling High School pupils; soft ball chosen by 24
pupils renked second; and volleyball renked third in
populerity with the Iuling High School pupils.
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Table 13,=-«PARTICIPATION 1IN EXTRA CLA3S ACTIVITIES
BY PUPILS OF LOCKHART AND LULING HIGH SCHOOLS.

School A B c D B ¥ WY S SR

lock=-

A = Track B = Football C = Volleyball D = Baske®
bell E w« Tennls 7P =« Begeball G g Softhall H e
Debate Chorus = I J « Drama,

Further enalysis of the extent to which
extra-class activities had on reterdation revealed
that 20 or 44.4 per cent of the lockhart High School
pupils would nof attend school at all if there were no
extre=-class activities, It was also revealed that 23
or 42,59 per cent of the Iuling High Schoolv group
would not attend school if there were no extra=class
activities (Peble 14)., However, approximately 57 per
cent of the students of Iuling High School would not
be influenced by extra class activities as compared to
56 per cent of the students of Lockhert High School,
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Table l4,+«INFLUENCE OF EXTRA CIASS ACTIVITIES UPON
SCHOOL ATTENDANCE.

No, of Students No. of Students
Not Influenced by Ex= Not Influenced by Ex-

tra Class Activitie gié E;ass Aotlvities
Sechool Number ¥Yer Cent er er

locke
Hart 25 55,6 20 44,4
Iuling 31 57.41 23 42,59
Total 56 56457 43 43,43
Sumery of findings

An esnelysis of the résults of retardation of
the high school pupils of lockhert and Iuling has been
mades The following factors influencing "pupil re-
tard;thn" in the high schools et lockhart and Luling

respectively are:

A, The 98 students studied es a group are homoe

geneous, in that little or no differences were revealed
in their intelligence quotients,

Bs The mean I. Q. 's of the ninth and tenth grade
students of luling and Lockhart were compearable,

Ce The ecritical ratio between the eleventh grade
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students of luling end lockhert High Schools wes found
to be 2,0, and the eriticel ratio between the students
of the twelfth grades of the same schools was lleZ.

De The enelysis revealed that the Iuling Iigh
Sehool students in the eleventh and twelfth grades were
slightly superior mentelly then those students of locke
hart ilgh School in the same grades.

3y gosmias g pisplon 6 22 BgES Shoien,
.

A, All of the underege group at lockhart, and 5 of
the seme group at luling lived less then 2 miles from
sohool,

Be In the overage group at lockhart, therée were lé
puplls or 31.82 per cent who lived more than two miles
from sochool, end who rode the bus,

Ce In the oversge group at luling, there were 28
pupils or 28,28 per cent who lived more then two mlles
from school, end who rode the bus,

De Ferm work causes 60 per cent of the lockhert
High School Students to miss school,

W& AL eny, letwoen studentps'

Non attendance is a direct cause of reterdation.
Be Thirtyeseven or 3%7.37 per cent of the lockhert
end luling Eigh School students seldom or never recd,
Ce Thirteen students in the lockhert High School



disliked the courses offered them.

D. The lockhert end Luling High School students
listed typing, chemistry, music, science, end Spanish
as courses they would like to have offered to them,

A, Sixty-six or 66.66 per cent of lockhert and Iule
ing High School students are "below grade level,” and
heve been in school from 9 to lé yeers,

Be Sixtyeeight per cent of lockhart's students are
"Below grede level.,"”

Ce Fifty-five por cent of luling's students are
"below grade level,"

Bl Oy s g g

A Mty-throo of the lLockhert High School s tu-
dente lived with both parents, 12 lived with either the
mother or the father, and 6 lived with their grendparents,

Be In tbe Iuling High Sochool group, 35 students
lived with both parents, 14 lived with either the mother
or father, and 4 lived with their grandparents.

O TR ALSTIRL IR TROHERL AN S BUEEIR e a

Ae Thirty-six per cent of the Lockhart High School

pupils were in the "oversge" group and had physical de~
fectis.
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B, In the Iuling High School "overage” group,
there were 14,29 per cent of the pupils with physiecal

defects.

7 To o
O QBQ
5%% at

A, Thirty-four Lockhart High School pupils partici-
pated in softball, 30 participated in basketbell, and 17
participeted in musical ectivities,

Be In the Luling High School group, 25 puplls parti-
cipated in basketbell, 24 pupils perticipated in softbell,
and volleybell ranked third in popularity.

"Ce TForty-three or 43,43 per cent of both Lockhart
and laling High School pupils would not attend school if

there were no extra-class activities,



Chapter V
" DISCUSSION

As previously stated, the test results
obtained from the "Short-Form New California Test
of Mental Maturity '49" provided data for this study.
The questionnaire constructed provided additional
information needed. In this chapter, the writer will
discuss the date as anelyzed from the previous chapter
in conjunction with the related literature as pre-
sented in Chepter II,

"SI S R SRHG 1w hewe s

The 98 students studied as a group were
homogeneous in that, little or no differences were
revealed in their intelligence quotients. The arith-
metical mean of lockhart and Luling exeminees were
85.6 and 88,8 respectively, A hypothesis based upon
the essumption thet there was a difference in the
mean intelligence quotients of the students of the
two schools was used. g The eritical ratio, found by

using the formula (R= ""fﬁ' showed that the differ-
2

ence wes 1,86, The hypothesis was rejected, thus,



the composite intelligence quotients revealed little
or no difference between the two groups of examinees
of Luling and Lockhart.

The mean intelligence quotients of the
ninth end tenth grades of Iuling end Lockhart High
Sehools were comparebles The critical ratio between
these two groups revealed little or no difference;
hence, another hypothesis was set up in that there

wes no difference in the mean intelligence quotients

66

of the eleyenth grade students. This hypothesis also

had to be g-ejected, after finding that the eritiecal
ratio was 2,0, Turther analysis revealed that the
eritiecal ratio of the twelfth grede students of the
same schools wes 1ll,2, The Iuling High School
students of the eleventh and twelfth grades were

found to be slightly superior to those students of
the lockhert High School in the same gradess

In this investigation, it wes rather evie
dent that distance from school, and the mode of
transportation contributed largely to retardation.
All of the under age group at Lookhart; end 5 of the
seme group at Iuling lived less than two miles from
schools In the "overage" group at luling, there were
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28 pupils or 28,28 per cent who lived more than two
miles rrom school, end who rode the bus, Non-attendance
is a contributing factor in retardation as this study
hes revealed, Those students who lived more than two
miles from school, and who depended upon bus transe
portation to and from school were overage, and re-
tarded to a greater extent than those who lived less
then two miles from school; and who did not depend
upon bus trensportation,

Further analysis revealed that ferm work
caused 60 per cent of the Lockhart High School students
to have poor school attendances Only 6 or 10,91 per
cent of the Luling High School atudaixts missed school
to work on the farm, The difference may be that the
mling High School students' parents might be more
finenecially secure than those parents of the Lockhart
regions Even though the Luling High Schoel students
did not miss meny days from school working on the famm,
a sharp contrast was shown in Teble 4, that 353 Iuling
students missed more than 10 days from school each year,
It weas shown also that many students missed school for
reasons other than to work on the farm,

%w if env, betweon students' in-

It was clearly shown that many students missed
school for reasons other than to work on tho farm, Ilack
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of interest wes the interpretation of the writer for
so many ebsentees from both schoolss

There appears to be & definite relation
between the reading habits and retardation in the
lockhart and Luling High Schools in that the data re-
vealed that 37,37 per cent of the lockhart and Iuling
High Sehool students seldom or never read. These
date are significent in that meny students of both
Lockhart and Iuling High Schools are not interested
in reading.

A further analysis indicated that the lock-
hoart end luling High School students did not like
meny of the courses offered in the curriculum. Thire
teen students in tﬁa lockhart High School disliked the
courses, and 18 luling High School students disliked
the courses offered thems Both groups, lLockhert and
Iuling listed typing, chemistry, science, music, and

Spenish as some of the courses which they desire to
teke, : '

- o - g X g
This investigation revealed that 68,18 per
cent of the students in the "below grade level" at

lockhart High School lad been in School from 9 to 14
years, and 55 per cent of the Luling "below grade level™
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group had been in school from 10 to 14 yeers, Further
enalysis revealed that 15 or 34,09 per cent of the
students at lockhart hed spent 12 to 14 years in

school, whereas, 16 or 29,08 per cent of the Luling
High School students hed spent 12 to 14 years in

school, It is noticeable that Lockhert High School

hed 13 per cent more students in the "below grade level"
then Iuling High School,

%.;%g’gove; the relatio ﬁ:ﬁwm ts*

A similarity?was shovn in the family status
of the loekhart eand ILuling High School groups in that
58 of the 92 atndonf;s considered in this study lived
with both perents, Twenty-three students of the looke
hart High School lived with both parents, 12 lived
with either the mother or the father and 6 lived with
their grendperents, In the Iuling High School group,
35 students lived with both perents, 14 lived with
either th§ mother or the father, and 4 lived with
their grandparentss The Lockhart and Iuling groups
hed only 4 pupils who lived with other guardians,
Honoo-, the family status of the lockhert and Iuling
High School students appeers to be satlisfactory, as
well es similer, in that most of them lived with meme
bers of their immediate families,
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To discove la .'t.ot between the students,
Eﬁ;igé Eg&&, ﬁ e

It was rather evident, in this study, that
physicel defects were definitely related to reterde=-
tion, Thirtye-six per cent of the lockhart M Sehool
"over age" students had physicel defects, and only
14,29 per cent of the same group at the Iuling High
School had physical defects. The above findings ine
dicate that the lLuling "over age"™ groups physicel
health was better than the seme group of students at
Iockhart, Also, lockhert and Luling High Schools' "over

age" groups had many students who did not have any phy-
sical defects.

%&e Elaié&gl %ﬂg tgo iﬁ%
.

The faet that extra=class activities play
an lmportent part in the school curriculums of the
Iuling and Iockhert High Schools, 1s confirmed by all
of the students of both groups partieipating in at
least one extra=class activity, Thirty-four lockhart
High Sehool pupils participeted in softball, 30 partie-
cipated in basketball, end 17 participated in music aoe
tivitiess In the Iuling High School group 25 pupils

participated in basketball, 24 participated in softe
ball, and volleybell ranked third in popularity: The



ebove findings indicate that softball, basketball,
volleyball, end musical activities were the favorite
extra=class activities of both Luling and lockhert
High School students, Further enalysis of this ine
vestigation revealed that 43 pupils or 45,45 per cent
of the luling and lockhart High School pupils would
not attend school at ell 1f there were no extra-class
activities in the curriculum, The importance of
extra-class activities in the curriculum, provides
additional outlets for the students, Apparently,
extra-class asctivities induce some of the students to
attend school who would otherwise remain at home,

71



Chapter VI
SUMMARY

To secure data for this study, the "New
California Test of Mental Maturity short-Form '47" was
aduinistered to 98 high school students of the Rosene
weld School, lLuling, Texas, and Carver School, locke
hart, Texas, A questionnaire wes also constructed
and edministered to 99 students of the seme schools.
The date obtained from the exeminees end
respondents were used to determine the fectors in-
fluencing pupil reterdetion, The problem of this
study encompassed severel inter-related espects:
ls To discover the relation, if any,
between mental ebility snd retardation.
2, To discover the relation, if any,
between the distance from school and the
mode of trensportation, and retardation,
3¢ To discover the reletion, if any,
between the students' interests and reterde=-
tion,.
4. To discover the relation, if any,
between the students® home, family life, and



73

retardation,

5 To discover the relation, if any,
between academie progress in terms of age~
grade placement and retardation,

6. To dlscover the relation, 1f any,
between the students' physical health and
retardation,

7+ To discover the relation, if any,
between the extent of student participation
in extra-class sctivities and retardation.

The information end data obtained from

these students provided partial answers to the basie
problems of this studys

iindings
j‘l‘h relationship between mentel ability and
a .

l; The 99 students who were studled
as & group were homogeneous,

24 'The mean intelligence quotients of
the ninth end tenth grade students of Locke
hart and Imling High Schools were comperables

3. The eleventh end twelfth grade stu=
dents of Luling High School were found to be
slightly superior in mentel ability to those
students of lockhart High School of the same
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l, Most of the "overage" students at
both schools lived more than 2 miles from

school, and rode the bus.

2+ All of the "underage" students at
lookhart, end 5 at Iuling live less than 2
miles from school and do not ride the bus.

3« Fearm work causes 60 per cent of
the Iockhart High School students to miss
school,

4, Non-attendance is a direect cause of
reterdetion at Lockhart and Iuling High
Schooi.

1., The lockhart and Iuling High School
students are not interested in reading.

2+ Thirty-one students of the Ioeckhart
end Inling High Schools did not like the sube
Jedts offered them,

Se Mnﬁry; typring, science, nuio;
end Spenish were listed by the students of
both schools, as subjeots they desired to take.
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l, The family status of the lockhert
and Ialing High School pupils was simllar
and satisfactory.
2, lost of the students of both schools
lived with members of their immedlate families,

Wﬁm grede placement

l, Sixty-six pupils or 66,66 per cent
of the lockhart and Luling High School stu=-
dents are "below grade level;' and have been
in school from 9 to 14 years.

2+ lockhert had 13 per cent more of her
students in the "below grade level" than her
neighboring school had.

The relationship of health and reterdation.

l. Thirty-six per cent of the "overage"
group at lockhart, and 14.29 per cent of the
same group &t Luling hed physical defects.

2, DMore than two~thirds of the "overage"
group of each school had no physicel defects.

l. All of the pupils of lockhart and
Iuling perticipated in at least one extra-cless
activity.
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2., Forty-three or 45,43 per cent of
the lLockhart end Luling High School stu-
dents would not attend school at ell 1if
there were no extre-cless activities pro-
vided in the curriculum,
Recommendations
The findings, es & result of the analysis
of the data obteined from this study have been pre-
sented and the following recommendetions are proposed
to correct the inadequacies e&s are found in lockhert
end Luling High Schoolss
1, That additional research be extended
in @ problem similer to the one investigated
by the writer in which & larger semple 1s
used.
2. That adequate bus trensportation be
provided for those pupils who live more than
two miles from school,
3. That speclal teachers be provided
for the reterded children with physical de-
fects,
4, That the edministretors of Lockhert
and Iuling High Schools introduce the "Splite
Session" period of enrollment into both sys~



tems, in lieu of the regular month session.
Thereby, reducing absenteelsm of students
who are compelled to work on the farm with
their parents.

5. That provisions for larger and better
equipped school libraries be given to the
high schools concerned in the study.

6. That the libraries be staffed with
adequate personnel to satisfy the needs of
the schools,

7. To offer a veriety of courses in
the curriculum to fit the needs and interests
of the students,

8. A county-wide health program should
be provided, which should include the sere

vices of 2 county nurse and doctor.
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APPENDIX A,=-THE NEW CAIIFORNIA
TEST OF MENTAL MATURITY AS

ADMINISTERED TO LOCKHART AND

LULING HIGH SCHOOL STUDENTS.



1947 EDITION Grades 9 to Adult

NEW CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY 81

ADVANCED ‘47 S-FORM

Devised by Elizabeth T. Sullivan, Willis W. Clark, and Ernest W. Tiegs

Occupation
Nome I N ke deeagasreas pesd o GIOe i T B b e st ey
CIEME - SR R S S Age......... By e e Sex: M-F
Instructor or Business or
CTTILD T e e SRR S SR, S WO R T D e £ s SRR CF e TN SRR T
DIAGNOSTIC PROFILE
Mental Age (Chart scores here)
M 120132144 156 168 180 192 204 216228240 300 360 Lo
Exami- 0. 3 y I 3 \ I L 3 3 I I L 3 R:]el(
Possible nee’s 1 1 U T 1 T u T T 1 T 1 y n
TEST - SSAGEORS Score Score Yr. 101112 13 14 15 16 17 18192 25 30
Spatial Relationships . . 35 10 15 20 25 30 35
1. Sensing Right and Left*. 20 __* . LI ) e | e+ e { e L 16 17 18 19 20 -
2. Manipulation of Areas®* . 15 % . 2 3 1y 5 6 ¥ %8 9 10 11 12 13 14 15
. A 1 1 | | I "] L | |
Logical Reasoning . . . 30 10 15 20 25 30
3. ‘Sigilonties™ . .| . 1.0 2¥15 by 6 7 8 9 10 Madte 38 14
4. Inference SR e S St I T T LR 2B h s B T B 9 10 " 12 13 14 15
T T T T Al T T T T T T T e s Cod
. ~ | L | | | | | | | |
Numerical Reasoning . . 30 5 10 15 20 25 ' 30
5. Number Series* . . . 15 il 2 3 4 s 6 A G S L 15
T T T T T T T , i T E T T T \ D
6. Numerical Quantity . . 15 . 3 E 5 6 7 s {9l aeilael was et B s
Vocabulary (Test7) . . 50 12— 5 -6~F—89-10 :11-12 13- 14 - 15 20 25 30 4045 48
| | | | | | | | 331 | | |
Total Mental Factors . 145 2127 33 40 48 56 64 71 78 85 92 122 140
| | | | | | | | | | ]
Language Factors . . . 80 5 8 10 14 18 23 28 b3 37 Wade & 7
(44+6+7) o n 1 ' l' 'l 'l J B T T
| BEF | |
Non-angque Factors . 65 16 195722 . 526 30 33 36 38 41 43 46 56 63
(I+2+3’*‘5) 1 ] L) L} Ll ' L A Ll L}
: | |
Chronological Age . . 120132 144w 136 168 180 192 204 216258240 300 360
1lo 1‘1 159"“ 1l3 1l4 15 16 17 18 19 20 25 30
Actual Grade Placement 5060 70 80 90 100 {10 120 130140160 !
Grade examinee is in. T T T T T T T T T T T

Yo l 0 18 TP b ki s TR
Mental Age S - E - == - s = -

Mo. 120132144 156 168 180 192 204 216228240 300 360

*Non-Language Tests

SUMMARY OF DATA Score M. AL -y Gkl == Ll
Total Mental Factors

Language Factors . . . _

Non-Language Factors . . =

%yﬂzhz. 1947, California Test Bureau. Cop; t under International Copyright Union.

Reserved under Pan-American yrth rnia
Test Bumu 5916 Hollywood Boulevard, Los / t’g n(’?ax:ltoglu:lm}‘;ldng ig‘l m’s A.



TESES:
Directions: Put a circle around the letter R in all rights. Put a circle around the letter L in all I

82

/’%@ \
o)

RE o
R L
11 12 IS
R L R L RS
17

\\

}
R L R L

R L

Test 1. Score (number right) ...




TEST 2.
Directions: In each row find a drawing that is either the same drawing or different vi
Put an X on the line under this drawing and put the number of tlizwjrzu:; fj,l:l:
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TEST 3

Directions: The first three objects in each row are alike in some way. Find another object in the

same row that belongs with them. Put an X on the line under it and put the number of the object
you mark on the line to the right.

>

[olne/n

3] £ gl 2 s

)
1
1
1
1
1
1
1
1
1
1
1
1
1
h 2
1
1
1
L
1
i
1
)
1
1
1
1
1
.
]

Test 3. Score (number right) 220 E-w..
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. ‘ 3
of statements and draw a line under the correct logical answﬁ."

Directions: Read each group

Write the number of this answer on the line to the right.

0. All four-footed creatures are animals.
All horses are four-footed. Therefore

1 Creatures other than horses can walk
2 All horses can walk
3 All horses are animals

1. Elm Street is parallel to Oak Street.
Oak Street is parallel to Palm Avenue.
Therefore

1 Elm Street crosses Palm Avenue
2 Palm Avenue is longer than Elm Street
3 Elm Street is parallel to Palm Avenue

2. George Washington was a skillful general.
George Washington was President of the
United States. Therefore

1 Skillful generals make good presidents

2 A President of the United States was a skillful
general

3 Good presidents make skillful generals

3. If he steers toward the land he will be
wrecked; and if he steers toward the open sea
he will be wrecked; but, he must steer either
toward the land or toward the open sea.
Therefore

1 He should head for the open sea
2The coast is dangerous for ships
3 He will be wrecked

4. If the wind changes it will either grow
warmer or it will storm.
The wind does not change. Therefore

LIt will probably grow warmer
2 The conclusion is uncertain
3 It will not grow warmer nor will it storm

5. X is younger than Y.
Y is younger than Z. Therefore
'Y is younger than X

2X is younger than Z
3Y has lived longer than Z

6. All circles are round figures.
The figure is not round. Therefore
1Tt is oval

It is either a square or a triangle
3 It is not a circle

7. A is situated to the east of B.
B is situated to the east of C. Therefore
1C is situated close to A

2 A is situated to the east of C
3 C is nearer to A than to B

8. If he is to complete his high school course,
he must avoid wasting his energy and his
money.

But he will not avoid wasting his energy, or he
will not avoid wasting his money. Therefore

1 He will not complete his high school course
2 He will be sorry some day

3 He should be criticized for not doing better 8

9. If the students are in error, your refusal to
listen to their side is unreasonable.

If they are not in error, your refusal is unjust.
But, the students are in error or they are not.

Therefore

! Your refusal is justifiable

2 Your refusal is either unreasonable or
it is unjust

8 Your refusal may be reconsidered later

10. Three boys are up on a ladder,

Tom is farther up the ladder than Paul.

Jim is farther up than Tom.

Which boy is in the middle position on the
ladder?

1 Tom 2 Paul % Jim 10
11. A is either B or C or D.
A is not B. Therefore
1Ais C  2Ais either Cor D
11

3 The conclusion is uncertain

12. If he were loyal he would not speak un-
kindly of his family in earnest.

If he were wise he would not speak unkindly
of them in jest.

Either he speaks unkindly in earnest or in jest.
Therefore

1 He is either not loyal or not wise
2 He is unkind 3 The conclusion is uncertain

13. If Ais B,Eis F; if Cis D, G is H.
Either A is B or C is D. Therefore

1Ais For Cis H
2 Either Eis F or G is H

3 The conclusion is uncertain

14. A is between B and C.
B is between C and D. Therefore

1 A is not between C and D
2 A is between B and D
3 A is nearer to B than to D

15. Five cities (P, Q, R, S, and T) are in the
same state. S is between P and Q. T is between
P and S. R is the same distance from P and T
and S is the same distance from P and Q.
Therefore

1Q is nearer to T than to S
2 R is nearer to Q than to P
3T is nearer to P than to Q

13

14

Test 4. Score (number right)........
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Directions: In each row of numbers below, there is one that is wrong. Find this wrong num-
ber among the answer numbers on the right, and write its letter on the line to the right.
In Sample A, the wrong number is 9, so letter ¢ is written on the line to the right.

Sample: Answers :

A - 2 TR 9 10 A. 210 b6 c9 a2 e8 C A
(LY ISRt SN2 9 6, 3 a13 b12 c¢6 a3 e9 ———
e manmnEet 2" 4 '8 16 al bl, c0 a8 el6 2
e s o U A N R A al6 b5 c19 d17 el4 >
(4)s 560 49 43 38 35 34 %3190 a3l b38 c35 d29 e43 —4
s 2980 113 16,19 al10 b9 ¢13 a7 e19 5
EG)e 27 25225 17 - 12452 1 a27 b22 25 412 el7 6
@) -3 5 611 k2 sl anitsuttie o § 2] al19 b2l c15 d14 e20 4
(8). 37 34 31 29 27 24 22 21019 a3l b27 c21 437 e22 8
S0 2 4 7 1SRG e a22 b7 c15 a1 e16 9
(10). 18 21 19 22 "20° 932288 /8 0] =79 a18 b23 c21 d20 e22 10

Go right on with the following until told to stop. In each row of numbers below, the
numbers increase or decrease in accordance with a definite series of whole numbers. Decide
what numbers are missing, find them among the answers at the right, and write the letter
of your choice for the correct answer on the line to the right. In Sample B, the missing num-
bers are 4, 12, so letter ¢ is written on the line to the right.

Sample: Answers
R e 17 23 11 b4 11 o4 12-d5 11 e3, 12 (58
(I1).7°15 16 18 L Z2108SERNagstaias 8 20, 23,27, b19,22, 27 19,2329

420, 22,26 e19, 23,27 n
(12). 17 19 .. L SZ3ERaae 28 =098 a2l 2. 34 Ba0 21 36" 20,21 24

420, 22,25 e21, 22, 25 12
(13). 27 29 .. 28 TIESZETERSINTZI ] 822, 24,26 1b21,25:27 22,25, 26

d 25, 26, 25 €26, 25, 26 13
(14). 60 ... 55 S1 CA9RNCURRTSN40"'37| 57,4543 159,45 42 c58, 46, 42

458, 45,42 e 56, 46, 41 14
(15). 48 ... ¢4 41 .. 36 34 ... 28 046,38, 31 145 39,30 c46, 39, 31

a47, 38,42 e 47, 39, 30 15

Test 5, Score (number right)




Directions: Work th

A

on the line to the right.

If 2 man earned $25.00 and spent
$10.00, how much money did he

have left?
d $]O

Ans.: 285 ¢ $20

b $15

How many picture post cards

can you buy for 15 cents at the
rate of 3 for 5 cents?

Ans.: *9 b»3 c]15 434

How many feet of railroad track
can be laid with 750 ties if 25 ties
are needed for each 50 feet?
Ans.:
What number if multiplied by 3,
is 2 times 9?

Ans.: 23 b9 ¢]8 46

A sample rug is 12 inches long and
9 inches wide. How long will a
larger rug of the same proportions
be if it is 36 inches wide?

%1250 b 1500 325 430 —

TEST 6.

10.

I

12.

Ans.:2 108in. » 48in. ¢ 15in. 4 36in.—— ° 13

What is the number which if di-
vided by 4, is 14 of 727

Ans.: 212 b]8 <48 a3

A high school "student borrowed
$75.00 for one year at 6% to start
a chicken ranch. How many little
chickens must he sell at 10 cents
each to pay back the money he
borrowed with interest?

Ans.: 245 bv450 ¢750 4795

A dealer allowed an old customer
a (.iiscount of 10% on the marked
price of book cases. What is the
marked price of a book case for

which this customer paid him
$36.00?

Ans.: 2$40 832 40 <$3.60 4$39.60 —— 7

A circular flower bed 7 feet in
diameter is to be bordered by
plants set one foot apart. What
will be the cost of the plants at the
rate of 2 for 15 cents? (Circum-
ft;rence of a circle is about 31
times the diameter.)

Ans.: 2 52¢ b $1.65 ¢ 70¢ 4 $1.5714 —— 8

A man placed four stepping stones
one foot square in a row in a sec-
tion of his garden so that there
were equal spaces on all four sides
of each of the stones. If the sec-

tion was 3 feet wide, how long
was it?

Ans.: 2 12ft. b3t ¢9ft. a8 fr.—

o

14.

15.

C-J

Ben lives 1.5 miles east of the li-
brary. James lives 2.5 miles di-
rectly west of the library. On a
scale of 74 inch = 1 quarter mile,
how many inches will represent
the distance between the boys’
houses?

]

ese problems on a blank sheet of paper. Write the letter of the answer
The correct answer for the first problem (A) is b.

Ans.: 28in. »16in. ¢6in. 42 in.—— 10

What is the number which if add-
ed to 5 is 3 less than 14 of 3 of
60?

Ans.: al, b9 c4 a2

A gallon of water weighs 8.4
pounds. A gallon of gasoline
weighs 68 per cent as much as a
gallon of water. A pilot flying the
air mail carried 50 gallons. How
many pounds did this gasoline
weigh?

Ans.: 2285 »285.6 ¢278.6 1380
A coffee shop buys a blend of cof-
fee composed of 24 of Grade A
at 60 cents a pound and 5 of
Grade B at 30 cents a pound. If
they change the mixture, using
14 of Grade A and 24 of Grade
B, how much will they save on
every 10 pounds of coffee?

Ans.: 23¢ b10¢ <30¢ 431.00
A man’s will provides that his es-
tate of $15,000.00 should be divid-
ed as follows: 25 to his wife and
14 each to three children, except
that in the event any of the chil-
dren were deceased, their share
should be divided equally between
the remaining children and the
wife. Two children were killed in
an automobile accident. How
much did the remaining child re-
ceive from the estate?

11

12

13

Ans.: 274 b$6000.00 ¢$4500 485000——**

If a set of tires for one automobile
costs one-half of what a set costs
for another automobile; and if
three sets of the cheaper tires last
only as long as two sets of the
more expensive kind, the total cost
of the cheaper tires during a given
period will average what fraction
or per centkgf (;l;e cost of the more
expensive kind!

Ar?s: a1j or 331%4% % or 50%

¢3, or 75% ¢ 1%

Test 6. Score (number [T L IO

—
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Directions: Draw a line under the word which means the same or

TEST 7.

about the same as the first

word. Write the number of this word on the line to the right, as:

0. blossom !tree 2 vine
3 flower 4 garden J 9
L. inefficient 1 avoidable 2 quarrelsome
% incompetent 4 unruly 2
2. confiscate  1assert 2 seize
% compile 4 comfort — 2
3. malign linsure 2 muffle
3slander *invade — 3
4. whimsical ! accurate 2 fashionable
3 weighty 4 fanciful — 4
5. avarice 1virtue 2 prominence
$greed “4honor. L5
6. eradicate 1 destroy 2 vacate
3 use 4 solve 5
7. impeachment ! precedent 2 settlement
3 resignation 4 accusation L
8. discordant 1 clashing 2 despondent
3 unsteady ¢ distinctive 8
9. titanic  1reddish 2 acid
8large 4ancient — - 9
10. edict Ldecree 2 diction
3 sovereign  # edition 2
11. recumbent ! cumbersome 2 curved
® reclining  4saving — 11
12. caprice  !action 2 whim
8 capture  4tact — 12
13. expedite  1expel 2 dictate
3delay 4 hasten 13
14. loquacious 1 talkative 2 logical
3legal 4 delicious 14
15. idiosyncracy 1 irritability 2 peculiarity
Poffice  *imbecility — 15
16. perfidious 1 treacherous 2 fragrant
% studious 4 responsible x8
17. artifice 1 artless 2 hate
% definition 4 device 17
18. anomaly 1 ceremony 2 illness
3 irregularity 4 normal 18
19. reciprocal 1 charming 2 mutual
% agreeable * meditative - 19
20. travesty 1 burlesque 2 tragedy
3 meeting 4 hotel w0
21. obtuse 1 pointed 2 reversible
®blunt 4 objectionable - 21
22. abstemious 1 stormy 2 excessive
¥ mournful * temperate - 22
23. tangent 1blend 2 agent
3 touching ¢ sensing — 23
24. extraneous lextra 2 foreign
3 transparent 4 noisy — 24
25. erudite 1 crude 2 learned
®rugged 4 polite 25

26.

27,

28.

29
30.
31.
32.
33,
34.
35;
36.
2
38.
39.
40.
41.
42,
43.
4.
45.
46.
47.
48.
49.
50.

ameliorate ! improve 2 harden 72
3 dilute 4 decorate ——~
malapert 1 sick 2 lazy =
3 slow ¢ saucy ——
opulence 1 jewel 2 generosity e
3 wealth 4 honor ——~°
urbanity 1loyalty 2 refinement L
% weakness * barbarism ——=°
propinquity 1 nearness 2 curiosity =
3 diligence 4 propriety ——
trajectory 1 court 2 project s
: 3 area 4 curve ——F
corollary 1 crown 2 inference -
3 enclosure  *supersede ~——2
ostensible ! actual 2 available ‘
3 genuine * pretended ——"%
salient 1salty 2 outstanding 3
® merciful 4 agreeable e
probity ! uprightness 2 interference 5
3 suspicion 4 weight o
acephalous 1 false 2 warlike .
3 headless = 4 sensible ——36
porphyry  1papyrus 2 rock 3
3cave 4 manuscript ——37
strident 1 muscular 2 shrill ‘
% battered 4 strong g
effete  1exhausted 2 festive
3 fragile 4 plentiful 20
tyro 1 scold 2 village
3law 4 beginner T
perimeter 1 measure 2 instrument
% boundary 4 difficulty i
diurnal 1 seasonable 2 occasional
3 timely 4 daily -
obloquy 1disaster 2 blame
3 pride 4 obligation s
eyot 1 island 2 lake
3 river 4 insect 14
detritus 1 fossil 2 dextrous
8 fragment 4 poem g
palladium 1 burden 2 safeguard
3title  # residence 46
quiddity 1 oddity 2 doubt
: 3 essence 4 presence 47
ambient 1 uncertain 2 surrounding
% surprising ¢ well-wishing i
orrery 1book 2 prophecy
% apparatus 4 error o
syzygy ! separation 2 choice
% conjunction 4 nonsense 50

Test 7. Score (number right)







LOCKHART, TEXAS

TO ¢ High School Students of Rosenwald School =« Iue
ling, Texas end of Cerver School =~ lLockhart, Tex.

FROM : Mrs, BEddie M. R, Bradley

PURPOSE @

To aid in gethering date for a "Study of Retardation”
in the two High Schools in Caldwell County.

I sincerely hope each recipient of the questionnaire
will give to each item his profound thought end be accurate
in his responsej hence, assisting me to alleviate many of
the problems that will confront me in meking this study.

The information given on this questionnaire will be
kept confidential,

Neme Age Grade
1. te e
Distance from school end mode of transportation

l, BHow fer do you live from school? Number of
blocks or miles

2. Do you ride the bus to school? Yes no

3« Do you live on the farm? Yes no
4. Do you work on the farm during the school term?

Yes no
5+ If the answer to 4 is yes, give the epproximate
dayse.

numnber of deys missed each year

II. Acedemig Progress
A+ How 0ld were you when you started to school?

B, How many years did you remein in each grade?




LOCKHART, TEXAS,==Cont.

Crede No. years in grede Recson
First | 1.

Ze

Se

Second 1.

Ze

Se

Third 1.

Ze

Se

Fourth 1.

~e

Se

Fifth 1.

2

3

8ixth 1.

“e

e

Seventh 1,

Se

Elghth 1.

e

Se




LOCKHART, TEXAS,--Cont.

Grede No. Years in grade 880
Ninth 1.
24
Se
Tenth 1,
Ze
e
Eleventh 1.
2
Se
Twelfth 1.
2
Se

B.

1.
~e
Se

Ce

Do you like all of the courses you are teking?

Yes no

If your answer 1s list the courses you do not
li{: and give roaggﬁa.

Course Reason
1.

Ze

1, Ilist the courses you should like to take that
are not being offered, 1. Ze

Se 4, Se




B

e

D, Zaxents

1, What is the attitude of your perents toward
Sehool?

5. Do your parents insist thet you attend school
daily? Yes no

3, Do your perents approve of your uissing school
for petty reasons? Yes no

4. What are your parents reaction when you miss
school?

5, With whom do you live? Mother and father?
Mother?____ FPather?___ Orand Parents?
Others?

Study

1, Do you like to study? Yes no

2, Do you prefer studying et school rather
than at home? Yes o

3. If your enswer to 2 is yes, glve reasons.

1 2 De
4, Do you enjoy -hom work? Yes ne__
Wy
library
1, Is your librery well equipped? Yes__no____
2. How meny volumes? _ i

93




94

3, Do you enjoy browsing through the books in
the library? Yes no

4, V¥What kind of books do you like to read?
Classies Fiction

5 Do you read the magazines that come to the
Iibrary? Yes no

6. Do you read a dally newspaper? Yes no

III. Heelth
A, Fhysical

1, Do you have any physical handlcaps? Yes

no
2, If your answer to 1l is yes. What kind?
1s 24 3

3. Have you ever had & serious ecase of illness?
Yes no If yes, glve nature of
illness

4, Do you ever go to the Doctor and Dentist for
a check up? Doctor? Yes Dentiste? Yes
Doctor No Dentist? no

5« Do you sleep alone? Yes no

6+ Do you have & good appetite? Yes no
7« Do you like milk? Yes no
8+ Do you eat between mecls? Yes no
9. Do you bring lunch to school? Yes no
Of what foods does your lunch consist? l._____




925
2. 3. 4.

10, How meny hours do you sleep each night?®

Iv.
Extra oloss Activities
l. Underscore the activities in which you
Perticipete: Track, beasketball, football,
vollyball, tennis, baseball, softbell,

debate, chorus, others

2, Do you like competitive geames? Yes_ __no____
3. Do you enjoy school on days when you cen
not participete in any of these esctivities?
Yes no

4, Would you go to school if there was nothing

to do except study and go to clesses?

Yes no




APPENDIX Dy~-MASTER SHEET FOR
DATA ON THE QUESTIONNAIRE
AINMINISTERED TO THE LOCK=
HART AND LULING HIGH SCHOOL
STUDENTS.
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