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Abstract: Religious  Education Between Minorities and Majorities: Exploring the Problems
of Islamic Education in Responding to the Era of Globalization and Modernity. Objectives:
This study aims to explores the dynamics of Islamic Education discourse in Western and Eastern
countries such as Indonesia in response to the Globalization Era and 21st Century Modernity   Methods:
The research uses a qualitative approach, where data collection uses literature study techniques. The
data we collect from scientific research with sources from Scopus, Web of Science, and Sinta. As for
data analysis using Miles and Huberman steps. Findings: The different characteristics between the
West, which is dominated by empirical and secular currents of thought, and Indonesia, which is based
on religious values Conclusion: Islamic religious education in the West has a secular character that
is based on philosophical views of rationalism, empiricism, relativism, capitalism, humanism, and
positivism, in contrast to the educational process in the East, which tends to be based on religious
principles based on revelations, both the Qur’an and the Qur’an. As-Sunnah.

Keywords: Islamic education, globalization, modernity.

Abstrak: Pendidikan Agama Islam Antara Minoritas dan Mayoritas: Menggali Problematika
Pendidikan Agama Islam Dalam Menjawab Era Globalisasi dan Modernitas. Tujuan: Penelitian
ini bertujuan untuk menggali dinamika wacana Pendidikan Islam di negara-negara Barat
dan Timur seperti Indonesia dalam menghadapi Era Globalisasi dan Modernitas Abad 21.
Metode: Penelitian ini menggunakan pendekatan kualitatif, dimana pengumpulan data
menggunakan teknik literature review. Data kami kumpulkan dari penelitian ilmiah dengan
sumber dari Scopus, Web of Science, dan Sinta. Sedangkan untuk analisis data menggunakan
langkah Miles dan Huberman. Temuan: Perbedaan karakteristik antara Barat yang didominasi
oleh aliran pemikiran empiris dan sekuler, sedangkan di Indonesia yang didasarkan pada
nilai-nilai agama. Kesimpulan: Pendidikan agama Islam di Barat memiliki karakter sekuler
yang didasarkan pada pandangan filosofis rasionalisme, empirisme, relativisme, kapitalisme,
humanisme, dan positivisme, berbeda dengan proses pendidikan di Timur yang cenderung
bertumpu pada prinsip-prinsip agama berdasarkan wahyu, baik al-Qur’an maupun al-Qur’an.
As-Sunnah.

Kata kunci: pendidikan Agama Islam, globalisasi, modernitas.
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 INTRODUCTION
The presence of globalization with

technological acceleration in recent years has had
a significant impact on all sectors of contemporary
society (Kinkead-Clark, 2017; Needles, 2010).
Education is one area under sharp pressure so
that it impacts the learning process that education
practitioners must address; what kind of concept
should be presented in line with the current of
globalization (Law & Ho, 2009; Nieto, 2013).
According to Goodwin, today’s global
community is connected with so many virtual,
political, socio-cultural, educational networks so
that teachers as an important factor in the success
of future education directions must prepare
themselves with four pillars 1) Curriculum, 2)
Professionalism, 3) Morality, and 4) Good
personality (Goodwin, 2020). At least teachers
in the 21st century must have higher
professionalism than before. Some education
experts are worried that globalization has caused
an imbalance in the education system
accompanied by social turmoil due to the
imposition of values and how the ethos is raised
in universities (Machingambi, 2014). Once again,
although there are developing negative impacts
that are born as a result of the current of
globalization, on the other hand, there are also
positive sides that can be taken; the point is that
there must be a transformation of the dynamics
of the education system that is more friendly and
in line with the presence of globalization in the
21st century. Bruner & Iannarelli, 2011; Tight,
2021; Utsumi, 2006; Watson, 2001; Weldon et
al., 2011).

In the last two decades, the discourse of
religious education has become a major discussion
among scholars and the emergence of various
problems contemporary society faces in a global
context (Hamm, 2012; Nawi, 2020; Umar,
2018). Radicalism and acts of terror by extremist
groups in several countries such as England,

France, and Belgium also invite questions among
intellectuals: What is the role of religious education
in suppressing actions contradictory to the
principles of religious teachings (Turner, 2020).
At the same time, empirical facts show that the
demand for the quality of the religious education
system has increased significantly in line with
migration. Most of the Muslim diaspora
communities live and settle in Europe (Al-Refai,
2020; Aþlamacý, 2017; Everington, 2005;
Hussain, 2004; Kostopoulou, 2016). For
example, in the Netherlands, Japp Dronkers, in
his research study, photographed a sharp increase
in the number of Islamic elementary schools,
wherein in 2014, there were 43 schools
(Dronkers, 2016). This increase can certainly be
said as a form of an effort to create a pattern of
religious education for Muslim communities in a
secular environment to maintain their identity as
Muslims, but have a personality that can blend in
with a plural society (Hussain, 2004). In the
modern socio-cultural context, religion is seen as
a serious threat that creates ‘tension’ and friction
at its practical level (Ahmed, 2020). Another
challenge is the proliferation of propaganda
related to Islamophobia. Islam has recently been
imaged as harsh and cruel, anarchic, brutal; of
course; this has become a major focus for Muslim
scholars to offer the concept of religious
education oriented towards the cultivation of
tolerance values. (Revell, 2010).

Religious education in Indonesia is a
compulsory subject that everyone must study; this
is stated in Law Number 20 of 2003. Forming a
religious society far from contradictory ideologies
with the teachings of Islam is certainly the main
focus of religious education (Arifin, 2016; Mas’ud,
2019; Usman, 2017). Recently, the Indonesian
government has paid serious attention to
promoting religious moderation in line with the
increasing radical actions taking place in Indonesia
(Suyanto et al., 2019). Several cases, such as
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the Bali Bombing, the Marriot Bombing, the
Australian Embassy Bombing, and several other
actions, prompted the government to strengthen
the concept of religious moderation in the Islamic
religious education curriculum. This study
explores how to compare the roles and challenges
of religious education in Western countries with
Eastern countries such as Indonesia. Giving birth
to the concept of religious education between the
minority and the majority certainly has its
characteristics, where the challenges will be
different. The research contribution is expected
to create a new model of religious education that
combines the religious minority model, namely in
secular countries, with the majority religious
education model in Indonesia. With the growing
trend of virtual learning through the zoom
application, the boundaries of space and time in
the future may disappear. The Research Question
will focus on three components of the spotlight:
character education, the interaction of religious
education in dealing with global issues such as
radicalism and Islamophobia, and the role of
religious education in pluralism and
multiculturalism. Then, in the end, the author gives

a view related to the comparison of the dynamics
faced by the majority and the minority. In the end,
this research is expected to confirm an in-depth
study related to the minority versus majority
concept.

 METHODS
The research uses a qualitative approach,

where data collection uses literature study
techniques. The data we collect from scientific
research with sources from Scopus, Web of
Science, and Sinta. The data we found in the field
were then analyzed using the Miles and Huberman
analytical framework approach, where the steps
included four stages: data display, data reduction,
drawing, and conclusion.

There are three main components in the
focus of the study including 1) highlighting the
comparison of religious education both in the West
and in the East in character education, 2) the
position of religious education in the context of
pluralism and multicultural studies and 3) the
position of religious education in dealing with
contemporary issues such as radicalism,
terrorism, and Islamophobia

Picture 1. Miles and huberman analytical framework approach

 RESULT AND DISCUSSIONS
Role of Religious Education in Improving
Character Education Between Majority and
Minority

In Indonesia, education orientation is
generally directed at increasing religious values
based on religious teachings and having a good

and superior personality (Sokip, 2019;
Syabuddin, 2020). Historically, to realize this
vision, the Government was initiated in 2004 to
launch the KBK curriculum, where one of the
achievements is the development of competencies
in certain fields. Then a few years later, the
curriculum underwent refinement so that the
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Education Unit Level Curriculum (KTSP) model
was born were; one of its uniqueness was that
the government gave authority to schools to
develop curriculum according to the conditions
of the school. In 2013, another refinement called
the 2013 curriculum, where the improvement
aspect refers to character development.
Education scholars in Indonesia are currently
developing theoretical studies related to character
education models relevant to the current situation
(Effendi, 2020; Sutarman, 2020). One of the
efforts made by the Ministry of Education in the
current character development program is to
examine educational policies that lead to character
values-based policies by conducting a zoning
system in certain areas (Sarkadi, 2020). In
addition, the substance of the current curriculum
focuses more on exploring religious studies based
on religious principles, which has been executed
at the university level (Rindrayani, 2020).

The Ministry of Religion and the Ministry
of Education and Culture are the two main
institutions that control the government in dealing
with education and religious education problems.
Although they have somewhat different powers,
where the Ministry of Religion oversees the
religious education system, while the Ministry of
Education and Culture oversees the national
education system, both have contributed greatly
to realizing Indonesian society towards a civilized
and religious society. Furthermore, character
education, in addition to being based on the
principles of religious norms, must also be in line
with the state philosophy based on Pancasila;
therefore, Suabidi is currently exploring one of
the efforts of character education in the education
system in Indonesia to be pursued by
implementing the values contained in the Islamic
moderation principle. and Pancasila (Subaidi,
2020). Outside of the education system in
Indonesia, religious education is often carried out
by experts by holding various religious-based
pieces of training (Rihatno, 2020; Rosmiati,

2016). Even at this time, with the acceleration of
technology in human life, religious learning is
focused on the learning process at school and
has begun to develop using internet networks on
social media such as Youtube, Instagram,
Facebook (Mukhibat, 2019; Tartoussieh, 2011).

In the literature released by Western
intellectuals in the last five years, character
strengthening has become one of the highest ideals
in the education system in Western countries
(Chen, 2015; Francis, 2018; Sukestiyarno,
2019). In the context of secular society, it is
undeniable that Matthew Wilks Keefer observes
that the character approach in the West is
dominated by a contemporary approach, namely
‘domain theory’, to observe character
development. This theory views that the
conventional domains, personality, and character
are different; it is an integral part of a cognitively
structured whole concerning normative sources
and the influence of their environment (Keefer,
2006). Although the theoretical debate does not
only rely on domain theory, of course, the author
views that the moral and character education
aspects are a vital part that cannot be separated
from the dynamics of the education system in
Europe and the West (Silay, 2014; Williams,
2010). In Christian schools, Christopher A. Sink
recommends that there must be good connectivity
between the curriculum, activity programs, and
methodologies in the learning process (Algera,
2002). This means that the principle of balance
by enabling the components of the teacher,
curriculum, program, and style of learning
methods is perfectly in harmony with what is
contained in the teachings of Islam implemented
in Indonesia. While England, James Arthur, in his
scientific studies, James Arthur suggested that
character education or moral education cannot
be separated from citizenship education.
Furthermore, in its policy process, the British
Government has optimized education policies to
create a more moral British society wherein his
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observation the strengthening of the concept of
character education has been started since 1960
(Arthur, 2005).

The author highlights striking differences in
the concept of education that has developed in
Indonesia and the West, both of which have their
uniqueness and characteristics. A western society
with its secular character in placing the concept
of morality is more based on the philosophical
views of rationalism, empiricism, relativism,
capitalism, humanism, and positivism. In stark
contrast to the majority of the Indonesian
population who are more religious, in viewing
education, they tend to rely on religious principles
based on the revelations of both the Al-Quran
and As-Sunnah. By having a difference in the
framework of thinking, the resulting output is
slightly different in reality. Contemporary Muslim
scholar Prof. Dr Yusuf Al-Qardhawi asserts that
Islamic education is built on the principle of
balance where the spiritual aspect must be
balanced with the physical aspect, mind and heart
must be together in harmony with each other, as
well as with character and competence (Al-
Qardhawi, 2001, 2009). ). In contrast to the
western footing, science in the academic tradition
in modern countries is built on a cultural tradition
where humans in their philosophy are seen as
rational beings so that they become the centre of
control.

The Role of Religious Education in the
Context of Pluralism and Multiculturalism
Between Majority and Minority

In a reflective article written by Amjad
Hussain regarding Western reflection on Islamic
Education, one of the points that the author pays
attention to is that there is a tendency in some
Western countries, such as in Britain, France, and
other Europe, that interest in Islamic education
is currently getting higher. This is related to how
to direct minority Muslims to maintain their identity
but, on the other hand, can coexist with a modern

western society that tends to be secular and plural
(Engelhardt, 2011; Hussain, 2008). At the
beginning of the 21st century, Britain was
dominated by Protestants, Jews, and Catholics
but now lives side by side with many Muslim
citizens (Hussain, 2004). The implication of the
increasing number of Muslim immigrants in several
European countries impacts the increasing number
of Islamic schools born in the last decade
(Dronkers, 2016). Creating a coexistent society
requires guidance and direction both in the context
of the majority and the minority, how they respond
to a pluralistic, pluralistic, and multicultural life,
which is the focus of most of today’s social
scholars both in Indonesia and in the West (Arego,
2019; Bräuchler, 2007). 2010; Cavaggion, 2018;
Daryono, 2010).

We can observe the dynamics of pluralism
between East and West from how the Muslim
scholar Farooq Hasan in his writing entitled
“Pluralism in Islam: A Comparative Study with
Western Pluralism”, examines the pattern of
comparison of the concept of pluralism between
the poles of Islam and the West (Hassan, 2012).
In the results of his research, Hassan underlined
that pluralism in Islam and its dynamics is a life
reference for Muslim communities to live as
neighbours with non-Muslims while adhering to
the principle of justice. Other scholars agree that
there are explicit verses in the Al-Quran that
command tolerance towards adherents of other
religions (Elius, 2019). Muslim scholar Nasr Jad
even concluded that the element of coercion of
religious ideology is prohibited in Islam according
to the narrative contained in the Qur’an QS. Al-
Baqarah (2) verse 256 (Nasir Muhammadi
Muhammad Jad, 2009). This review is, of course,
slightly different from the five characteristics of
the concept of pluralism prevailing in the West
according to Farooq Hasan, including; 1)
Religious pluralism talks about statistics and data,
2) The Bill of Rights contained in the American
Constitution gives its citizens complete freedom
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of speech and religion, 3) People of different faiths
hold on to their beliefs and explain to others how
they want to be understood, 4) Pluralism is the
existence of various opinions or principles in the
same society, system, or philosophy, and 5) In
religious pluralism, politics and religion cannot be
united (Hassan, 2012).

Then how is the concept of pluralism that
occurs in Indonesia? Along with the recent
globalization, changing all the existing order in our
world is slightly transformed, especially with
technology. So that facing various diversity in
values, culture, and religion is certainly a challenge
that must be faced by people in Indonesia (Hosen,
2012; Nurhabsyah, 2019). Responding to the
dynamics of pluralism, there are pros and cons
among Muslim scholars in Indonesia (Basya,
2011). Those who agree with the concept of
pluralism believe that religious diversity is seen
as something positive. On the other hand, the pro
group prioritizes the unity of the Unitary State of
the Republic of Indonesia rather than destroying
the already secure and peaceful level of life.
However, on the other hand, the second group
that rejects the call for pluralism views that
propagating pluralism means threatening the purity
of religious teachings. Religions must have their
teachings, so if they are mixed up, they can conflict
with the principles of religious dogma.

Then what is the role of Islamic Religious
Education in Indonesia in addressing the
problems of pluralism? In the author’s
observation, most Indonesian people view that
Indonesia can be said to be a plural society; why?
Because Indonesia consists of diversity in social
class, ethnicity, race, gender, religion, language,
and culture. In the religious education system,
pluralism has been implemented by the
Government in several main components, namely
strengthening the curriculum, teaching methods
from small to tertiary levels. According to Quraish
Shihab in his work on grounding the Qur’an, he
argues that the supporting factor in a broad or

narrow sense is equality. This means that the more
similarities, the stronger the brotherhood will be.
This is, of course, in line with the content
contained in the Al-Quran; some verses
specifically mention the discourse of pluralism,
including An-Nahl verse 93, Al-Baqarah verse
148, Al-Baqarah verse 229.

The Role of Religious Education in
Countering Radicalism, Terrorism,
Islamophobia Issues Between Minorities
and Majorities

The phenomenon of extreme movements
in the name of religious radicalism has recently
become a serious concern for the Indonesian
government (Arifianto, 2019; Arifin, 2016). In
the past decade, several bombings carried out
by extremist groups have been recorded in the
minds of the Indonesian people, including the
Cirebon Az-Dzikra Mosque Bombing in 2011,
the Sarinah Bombing in 2016, the Solo Police
Headquarters Bombing in 2016, the Kampung
Melayu Bombing in 2017, and the Surabaya
Bombings and Sidoarjo in 2018, this series of
actions was of course judged by many parties
and observers as indications that the Indonesian
state entered the Southeast Asian region as a
target for radical ideological battles in global
discourse (Suyanto et al., 2019). We highlight
that the terrorist acts that have occurred are
motivated by the internalization of Salafi-Jihadi
ideologies, which are infiltrated into the minds of
young people by certain elements to build their
community base in the Southeast Asian region.
The contribution of the research conducted by
Mun’im Sirry at least photographed that there
was a shift in the target of planting radical ideology,
which is limited to mosques and extends to major
campuses in Indonesia (Arifianto, 2019). The
existence of an increasingly strong ideology of
radicalism forces Muslim intellectuals and
scholars to seek effective formulations of de-
radicalization efforts by linking the concept to
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religious education (Afrianty, 2012; Syabuddin,
2020). Strengthening religious character is a major
concern for education practitioners to develop
anti-radicalism immunity among high school and
college (Ainna, 2019; Amri, 2018; Arifin, 2016;
Riswani, 2019; Shafa, 2020; Suyadi, 2019).

In Indonesia, the role of Islamic Religious
Education is very crucial in stemming the ideology
of radicalism. Education practitioners in Indonesia
seek to direct the curriculum on how to teach
students that Islam is a tolerant religion, Islam is
a religion that rejects acts of brutality and terror
following the identity of a Muslim (Elius, 2019;
Liere, 2014; Salamati, 2015; Sirry, 2020). At the
same time, creating an education system that
focuses on how Islamic teachings are understood
comprehensively, based on the principle of a
balance between textualist and traditionalist
models according to E Altýnoðlu can increase a
person’s religiosity so that he can avoid deviant
thinking (Altýnoðlu, 2018). Furthermore, Islamic
education in Indonesia aims to direct students to
understand well the values of religious teachings,
live up to their essence contents and actualize
these values in social life. The Islamic religious
education learning model that emphasizes instilling
tolerance towards others, being open to
differences has at least been implemented by
teachers in schools, both at the secondary and
tertiary levels (Ainna, 2019; Bahri, 2014).

In addition to the involvement of Islamic
religious education in efforts to prevent acts of
radicalism, there are also unique de-radicalization
models found by scholars, one of which is as
found by Suyanto in his study that millennials are
indicated to fall into the category of pseudo
radicalism, namely a group of students who are
exposed to radical ideology. However, they do
not stand firmly on an exclusive and extreme
religious point of view that justifies militant attitudes
and acts of violence, seeking to de-radicalize
themselves by engaging in positive activities such
as listening to music (Suyanto et al., 2019).

Another de-radicalization model highlighted by
Mun’im shows that young “beginners” exposed
to radical ideologies tend to make resistance
efforts to free themselves due to rejecting the
ideology and dogmatic practices of absolute
Islamic groups (Sirry, 2020). In our observations,
several models of efforts to prevent radicalism
that has developed in Indonesia include 1)
multicultural education, 2) strengthening the values
of the Pancasila state, 3) involving the role of
women in de-radicalization, 4) the birth of Child-
Friendly Islamic Boarding Schools, 5) Building
inclusive awareness and multicultural, 6)
strengthening the paradigm of religious
moderation and 7) de-radicalization through local
culture.

Meanwhile, in Western countries,
radicalism, terrorism, and Islamophobia are
among the same challenges faced by secular
society lately (Arzheimer, 2019; Brown, 2013;
Martín-González, 2016; Matlin, 2012; Stafford,
2000). Lynn Revell even observed Christian
elementary school children in England regarding
how they put Islam in their mind map, and the
results showed that children’s scriptural views
related to Islamophobia “anxiety towards Muslim
citizens” were formed by many factors, one of
which was the role of the media in linking violent
acts such as those that occurred in Iraq,
Afghanistan, Syria, with the symbol of Islamic
labelling (Revell, 2010). Even further, Lynn tries
to challenge Christian Religious Education
teachers on how to bridge the gap in the portrait
of Islam in children’s minds so that they can melt
by promoting an attitude of tolerance. Indeed, in
its central circle of teachings, every religion, both
Islam and Christianity, emphasizes the urgency
of being tolerant of others (Salamati, 2015). The
same portrait observed by Jämte, Sweden, as
one of the leading countries in Europe, shows
symptoms of right-line radicalism in the
contemporary context (Jämte, 2020). In the
author’s observation, Religious Education in
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Western countries is softer than in Eastern
countries such as Indonesia, which is more
intense. However, even so, the characteristics of
western society that are more inclined to the
empirical paradigm may be one of the factors that
the role of religious education is not so dominant.
In Haywood’s view, this culture of sharper
thinking can suppress issues such as radicals,
terrorism, and Islamophobia (Haywood, 2002).

Besides that, in the author’s observation,
in Western countries, the efforts made in
preventing radicalism and the role of Religious
Education, there are other models such as
systematic rehabilitation of perpetrators
(Daugherty, 2019; Milla, 2020). Of course, this
rehabilitation process is carried out by experts
who are experts in the fields of psychology and
humanism. Another model developed as
according to Winter, is by instilling open thoughts
and directing the destructive impact of radical
actions (Winter, 2020). The open-mindedness
that characterizes modern Western society
becomes a value in itself in the process of building
anti-radicalism immunity. An intellectual named
Wijsen justifies this. In certain countries in the
West, a de-radicalization theory has developed
with the term “Dialogical Self Theory”. The
essence of the theory is that de-radicalization
efforts can be carried out by himself (Wijsen,
2020). In Germany, Baaken observed that the
German government pays great attention to the
de-radicalization process through structured and
conceptualized programs (Baaken, 2020).

Continued Discussion: Minority Vs Majority
Progress in the field of science and empirical

thought cannot be denied as a force for
development in the West, and this cannot be
separated from the scientific concept that is seen
as useful and advanced for civilization, which is a
science that is useful for human life, there is a
very fundamental difference between western and
eastern science. , when we talk about education

and science, the foundation of Western thinking
applies and explores the potential and natural
phenomena for the survival of humanity. Speaking
of reference sources in the form of Islam in
making guidelines divided into Kauliah verses and
Kauniah verses, we can map out the basic
differences between the West and the east. The
West departs and is dominant in the Kauniyah
verses while the East is more inclined to the
Kauliyah verses; it seems that this is what underlies
the fundamental differences in the field of thought
and education patterns, including in Islamic
religious education, the minority Western
education pattern for the Islamic religion
prioritizes religion as the basis for the
advancement of science and world civilization by
exploring the phenomena that occur in nature,
while in the east religious education is more
dogmatic and theoretical, while the practical level
is very minimal, as a result, religious life in the
West enters the private sphere and seems
formless. Dogma, but more about how useful
humans are in utilizing nature with science, while
in the old age because it is more dogmatically
oriented; as a result, people will feel great and
clever in interpreting the sources of Islamic
teachings (the Qur’an and Hadith) to the extent
of knowledge, understanding, and concepts
practical, but very minimal to be applied to a useful
science for the lives of many people.

The existence of Islam in majority countries
is very interesting to study, and this is the basis
for tolerance for minorities (non-Muslims) in
majority countries; it is different when Muslims
become a minority, there is intimidation and
restrictions on space for expression, including in
carrying out education. Moreover, teach Islamic
religious education. Islam in the West is indeed a
minority, and this makes a different pattern of life;
education and life are always monitored and
suspected, not even a little affiliated with Islam
with terrorists; of course, this is a wrong thought.
The emergence of Islamic religious education in



157        Hermawan et al., Religious Education Between Minorities and Majorities...

non-Muslim majority countries presents its
challenges in implementing it; not a few symbols
of Islam are stripped away in the educational
process because the realm of education is
included in public life, while religion, according
to them, enters the private level. The foundation
of thinking of education in the West is certainly
different from that in the East, West which is
famous for its rationalism, is used as a foothold
and basis for educational concepts, including in
Islamic religious education, automatically the
success and failure of education is seen from the
achievements and benefits in world life that are
universal. While the foundation of education in
the East is based on revelation or revelation that
guides knowledge, so that the orientation is not
an only universal truth but reaching absolute truth
and happiness, namely truth, happiness and safety
and benefit in this world and the hereafter.

 CONCLUSIONS
The presence of religion plays a role in

providing a system of values and norms that
encourage people to live more purposefully and
make it a way of life in all their activities. Religious
values  guide life, one of which is internalized
through the learning process of Islamic religious
education, which is delivered as early as possible
by focusing on the formation of religious attitudes
that are far from contradictory ideologies with
the teachings of Islam. The differences in
educational foundations between the West and
the East make the process and goals of education
different. Islamic religious education in the West
has a secular character that is based on
philosophical views of rationalism, empiricism,
relativism, capitalism, humanism, and positivism,
in contrast to the educational process in the East,
which tends to be based on religious principles
based on revelations, both the Qur’an and the
Qur’an. As-Sunnah. However, these differences
become a unique and separate challenge by

looking at universal values and absolute values,
that the entire process of Islamic religious
education between minorities and the majority in
the West and East is all oriented to humans who
have the same human values, to be able to direct
humans. As a learner can understand well the
value of religious teachings, be able to live up to
its essential content and actualize religious values
in their lives by upholding the value of tolerance
for others, being open to differences, and being
fair to others to create a religious community life
that is far from contradictory ideologies with
religious teachings.

 REFERENCES
Afrianty, D. (2012). Islamic education and youth

extremism in Indonesia. Journal of Policing,
Intelligence and Counter Terrorism, 7(2),
134–146.

Ahmed, A. (2020). Between “Islamic” and “un-
Islamic”: Navigating Religion at an
American Islamic High School. Religious
Education, 115(4), 384–399.

Ainna, A. F. N. (2019). Multicultural education
and student tolerance at Islamic senior high
school in Bali, Indonesia. International
Journal of Innovation, Creativity and
Change, 9(11), 77–88.

Al-Qardhawi, Y. (2001). al-ba%wah al-
Islâmiyyah Bayn al-Ikhtilâf al-Mashrû’ Wa
al-Tafarruq al-Madhmûm. Cairo: Dar As-
Syuruq.

Al-Qardhawi, Y. (2009). Fiqh Al-Wasathiyyah
Al-Islâmiyyah Wa At-Tajdîd Ma’âlimu Wa
Manârâtu. Cairo: Maktabah Wahbah.
https://www.al-qaradawi.net/node/5066

Al-Refai, N. (2020). The impact of a mosque-
based islamic education to young British
Muslim Professionals. International Journal
of Learning, Teaching and Educational
Research, 19(9), 220–237.

Algera, H. (2002). Another look at character



education in christian schools. Journal of
Research on Christian Education, 11(2),
161–181.

Altýnoðlu, E. (2018). Religious commitment or
a textualist-traditionalist understanding of
Islam? The impact of religious orientations
upon social tolerance in Turkey. British
Journal of Middle Eastern Studies, 45(5),
695–715.

Amri, M. (2018). Religious pluralism of the
Indonesian traditional Islamic education
institutions. Journal of Social Sciences
Research, 4(12), 446–450.

Arego, J. (2019). Medical pluralism and
rationalities for HIV care utilization among
discordant couples in Siaya County, rural
western Kenya. International Journal of
STD and AIDS, 30(9), 868–874.

Arifianto, A. R. (2019). Islamic Campus
Preaching Organizations in Indonesia:
Promoters of Moderation or Radicalism?
Asian Security, 15(3), 323–342.

Arifin, S. (2016). Islamic religious education and
radicalism in Indonesia: Strategy of de-
radicalization through strengthening the
living values education. Indonesian Journal
of Islam and Muslim Societies, 6(1), 93–
126.

Arthur, J. (2005). The re-emergence of character
education in British education policy. British
Journal of Educational Studies, 53(3),
239–254.

Arzheimer, K. (2019). “Don’t Mention the War!”
how Populist Right-Wing Radicalism
Became (Almost) Normal in Germany.
Journal of Common Market Studies, 57,
90–102.

Aþlamacý, Ý. (2017). A model for Islamic
education from Turkey: the Imam-Hatip
schools. British Journal of Religious
Education, 39(3), 279–292.

Baaken, T. (2020). Dissecting de-radicalization:

Challenges for theory and practice in
Germany. International Journal of Conflict
and Violence, 14(2), 1–8.

Bahri, M. (2014). Teaching religions in
Indonesian Islamic higher education: From
Comparative Religion to Religious Studies.
Indonesian Journal of Islam and Muslim
Societies, 4(2), 155–188.

Basya, M. H. (2011). The concept of religious
pluralism in Indonesia: A study of the MUI’s
fatwa and the debate among Muslim
scholars. Indonesian Journal of Islam and
Muslim Societies, 1(1), 69–93.

Bräuchler, B. (2010). The revival dilemma:
Reflections on human rights, self-
determination and legal pluralism in Eastern
Indonesia. Journal of Legal Pluralism and
Unofficial Law, 42(62), 1–42.

Brown, B. (2013). The two faces of religious
radicalism: Orthodox zealotry and “holy
sinning” in nineteenth-century hasidism in
hungary and galicia. Journal of Religion,
93(3), 341–374.

Bruner, R. F., & Iannarelli, J. (2011).
Globalization of Management Education.
Journal of Teaching in International
Business, 22(4), 232–242.

Cavaggion, G. (2018). Western Constitutional
Pluralism: An Unkept Promise to Cultural
Minorities? Journal of Church and State,
60(2), 208–225.

Chen, Y. (2015). A Situationist Lesson for
Character Education: Re-conceptualising
the Inculcation of Virtues by Converting
Local Virtues to More Global Ones.
Journal of Philosophy of Education, 49(3),
399–417.

Daryono. (2010). The transformation of land law
in Indonesia: The persistence of pluralism.
Asian Journal of Comparative Law, 5(1).

Daugherty, C. E. (2019). Deradicalization and
disengagement: Exit programs in Norway

158 Jurnal Pendidikan Progresif, Vol. 12, No. 1, pp. 149-162, April 2022



159                  Hermawan et al., Religious  Education Between Minorities and Majorities...

and Sweden and addressing neo-Nazi
extremism. Journal for Deradicalization,
21, 219–260.

Dronkers, J. (2016). Islamic Primary Schools in
the Netherlands. Journal of School Choice,
10(1), 6–21.

Effendi, Y. R. (2020). The principal
transformational leadership strategy in
developing national policies for
strengthening character education in eastern
Indonesia. Italian Journal of Sociology of
Education, 12(2), 51–78.

Elius, M. (2019). Islam as a religion of tolerance
and dialogue: A critical appraisal. Journal
for the Study of Religions and Ideologies,
18(52), 96–109.

Engelhardt, H. T. (2011). Confronting moral
pluralism in posttraditional western
societies: Bioethics critically reassessed.
Journal of Medicine and Philosophy, 36(3),
243–260.

Everington, J. (2005). Adolescent attitudes to the
“other”: Citizenship and religious education
in England. Cardiff: University of Wales
Press.

Francis, L. J. (2018). Evaluating the pilot Narnian
Virtues Character Education English
Curriculum Project: a study among 11- to
13-year-old students. Journal of Beliefs
and Values, 39(2), 233–249.

Goodwin, A. L. (2020). Globalization, Global
Mindsets and Teacher Education. Action
in Teacher Education, 42(1), 6–18.

Hamm, I. (2012). Islamic perspective of
education and teachers. European Journal
of Social Sciences, 30(2), 223–235.

Hassan, F. (2012). Pluralism in Islam: A
comparative study with western pluralism.
European Journal of Scientific Research,
70(2), 220–227.

Haywood, I. (2002). George W.M. reynolds and
‘the trafalgar square revolution’:
Radicalism, the carnivalesque and popular

culture in mid-victorian England. Journal
of Victorian Culture, 7(1), 23–59.

Hosen, N. (2012). Pluralism, fatwâ, and court in
Indonesia: The case of Yusman Roy.
Journal of Indonesian Islam, 6(1), 1–16.

Hussain, A. (2004). Islamic education: why is
there a need for it? Journal of Beliefs and
Values, 25(3), 317–323.

Hussain, A. (2008). Recent Western Reflections
on Islamic Education. Religious Education:
The Official Journal of the Religious
Education Association, 103(5), 579–585.

Jämte, J. (2020). From radical counterculture to
pragmatic radicalism? The collective
identity of contemporary radical left-
libertarian activism in Sweden. Journal of
the Study of Radicalism, 14(1), 1–36.

Keefer, M. (2006). A critical comparison of
classical and domain theory: Some
implications for character education.
Journal of Moral Education, 35(3), 369–
386.

Kinkead-Clark, Z. (2017). Early childhood care
and education in Jamaica. Stakeholders’
perceptions of global influences on a local
space. Early Child Development and Care,
187(10), 1484–1495.

Kostopoulou, E. (2016). From mosque to
mosque: past and present images of
Islamic space in Greece. Nationalities
Papers, 44(5), 826–846.

Law, W. W., & Ho, W. C. (2009). Globalization,
values education, and school music
education in China. Journal of Curriculum
Studies, 41(4), 501–520.

Liere, L. Van. (2014). Teasing islam: Islam as
the other side of tolerance in contemporary
dutch politics. Journal of Contemporary
Religion, 29(2), 187–202.

Machingambi, S. (2014). The Impact of
Globalization on Higher Education: A
Marxist Critique. Journal of Sociology and
Social Anthropology, 5(2), 207–215.



160 Jurnal Pendidikan Progresif, Vol. 12, No. 1, pp. 149-162, April 2022

Martín-González, J. J. (2016). “I have every
reason to love England”: Black neo-
Victorianism and transatlantic radicalism in
Belinda Starling’s the Journal of Dora
Damage (2007). NJES Nordic Journal of
English Studies, 15(4), 190–207.

Mas’ud, A. (2019). Evolution and orientation of
Islamic education in Indonesia and
Malaysia. Journal of Indonesian Islam,
13(1), 1–20.

Matlin, D. (2012). Social movements and
radicalism in post-war american history.
Historical Journal, 55(1), 263–275.

Milla, M. N. (2020). Attitude toward
rehabilitation as a key predictor for
adopting alternative identities in de-
radicalization programs: An investigation of
terrorist detainees’ profiles. Asian Journal
of Social Psychology, 23(1), 15–28.

Mukhibat, M. (2019). Virtual pesantren: New
trend of Islamic education model in
Indonesia. International Journal of
Innovation, Creativity and Change, 5(2),
105–117.

Nasir Muhammadi Muhammad Jad. (2009). al-
Ta’amul Ma’a Ghayr al-Muslimin fi ’Ahd
al-Nabawi.

Nawi, A. (2020). Effective communication
through problem-based learning in islamic
education course at the higher institute of
education. Jurnal Komunikasi: Malaysian
Journal of Communication, 36(1), 20–40.

Needles, B. E. (2010). Accounting education: The
impact of globalization. Accounting
Education, 19(6), 601–605.

Nieto, S. (2013). Diversity, Globalization, and
Education: What Do They Mean for
Teachers and Teacher Educators? Kappa
Delta Pi Record, 49(3), 105–107.

Nurhabsyah. (2019). Pluralism and existence of
ethnic diversity in Medan, Indonesia.
International Journal of Scientific and
Technology Research, 8(5), 16–20.

Revell, L. (2010). Religious education, conflict
and diversity: An exploration of young
children’s perceptions of Islam.
Educational Studies, 36(2), 207–215.

Rihatno, T. (2020). The development of character
education model using stop motion
animation for elementary school students
in Indonesia. International Journal of
Advanced Science and Technology, 29(8),
103–109.

Rindrayani, S. (2020). The implementation of
character education in Indonesia high
school curriculum program. Universal
Journal of Educational Research, 8(1),
304–312.

Riswani, R. (2019). Achievement of gender
mainstreaming in Islamic schooling based
on the national education standard in
Indonesia. Journal of International
Women’s Studies, 20(9), 29–42.

Rosmiati, R. (2016). The effectiveness of learning
model of basic education with character-
based at universitas muslim Indonesia.
International Journal of Environmental and
Science Education, 11(12), 5633–5643.

Salamati, P. (2015). Both Islam and Christianity
Invite to Tolerance: A Commentary on Dirk
Baier. Journal of Interpersonal Violence,
30(20), 3479–3485.

Sarkadi. (2020). The policy of education based
on character values for the best quality of
education “an analysis of the zoning system
policy imposed by ministry of education
and culture in Indonesia.” Universal Journal
of Educational Research, 8(8), 3423–
3429.

Shafa. (2020). Multicultural education-based
instruction in teaching english for Indonesian
islamic higher education. Asian EFL
Journal, 27(32), 202–218.

Silay, N. (2014). A study of moral education and
its relationship with character education.
Mediterranean Journal of Social Sciences,



161              Hermawan et al., Religious  Education Between Minorities and Majorities...

5(2), 353–358.
Sirry, M. (2020). Muslim Student Radicalism and

Self-Deradicalization in Indonesia. Islam
and Christian-Muslim Relations, 31(2),
241–260.

Sokip. (2019). Incurring Islamic values in
character education for the secondary
schools in Indonesia. International Journal
of Innovation, Creativity and Change, 7(3),
58–72.

Stafford, W. (2000). Shall we take the linguistic
turn? british radicalism in the era of the
french revolution. Historical Journal, 43(2),
583–594.

Subaidi. (2020). Strengthening character
education in Indonesia: Implementing
values from moderate Islam and the
Pancasila. Journal of Social Studies
Education Research, 11(2), 120–132.

Sukestiyarno, Y. (2019). Integrating character
education in mathematics learning in
Indonesia and Denmark. Journal of
Physics: Conference Series, 1321(3).

Sutarman. (2020). The religiosity and character
values education of multingual program of
madrasah Mu’Allimaat muhammadiyah
yogyakarta Indonesia of industrial
revolution era 4.0. Journal of Critical
Reviews, 7(1), 487–492.

Suyadi. (2019). Millennialization of islamic
education based on neuroscience in the
third generation university in yogyakarta
Indonesia. Qudus International Journal of
Islamic Studies, 7(1), 173–202.

Suyanto, B., Sirry, M., & Sugihartati, R. (2019).
Pseudo-Radicalism and the De-
Radicalization of Educated Youth in
Indonesia. Studies in Conflict and
Terrorism, 0(0), 1–20.

Syabuddin. (2020). The implementation of
character education on the tarbiyah and
teachers training faculty at the state Islamic

University Indonesia (morality
reinforcement approach). International
Journal of Innovation, Creativity and
Change, 12(12), 1–24.

Tartoussieh, K. (2011). Virtual citizenship: Islam,
culture, and politics in the digital age.
International Journal of Cultural Policy,
17(2), 198–208.

Tight, M. (2021). Globalization and
internationalization as frameworks for
higher education research. Research
Papers in Education, 36(1), 52–74.

Turner, J. (2020). Manufacturing the Jihad in
Europe: The Islamic State’s Strategy.
International Spectator, 55(1), 112–125.

Umar, A. (2018). History of campaign for rights
in education of islamic and chinese school
groups. International Journal of Civil
Engineering and Technology, 9(4), 1584–
1592.

Usman, A. (2017). Humanism in islamic
education: Indonesian references.
International Journal of Asia-Pacific
Studies, 13(1), 95–113.

Utsumi, T. (2006). Global university system for
engineering education in the age of
globalization. European Journal of
Engineering Education, 31(3), 339–348.

Watson, K. (2001). The Impact of Globalization
on Educational Reform and Language
Policy: Some Comparative Insights from
Transitional Societies. Asia Pacific Journal
of Education, 21(2), 1–18.

Weldon, P. A., Rexhepi, J., Chang, C. W., Jones,
L., Layton, L. A., Liu, A., Mckibben, S.,
Misiaszek, G., Olmos, L., Quon, A., &
Torres, C. A. (2011). Globalization and
higher education in Southern California:
Views from the professoriate. Compare,
41(1), 5–24.

Wijsen, F. (2020). Editors’ Introduction:
Radicalization and De-radicalization from



162 Jurnal Pendidikan Progresif, Vol. 12, No. 1, pp. 149-162, April 2022

the Perspective of Dialogical Self Theory.
Journal of Constructivist Psychology,
33(3), 231–234.

Williams, C. (2010). An assessment of moral and
character education in Initial Entry Training
(IET). Journal of Military Ethics, 9(1), 41–
56.

Winter, D. A. (2020). Cycles of Construing in
Radicalization and Deradicalization: A
Study of Salafist Muslims. Journal of
Constructivist Psychology, 33(1), 58–88.


