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INTRODUCTION

The teaching of English at elementary school level was firstly initiated by the
Ministerial Decree N0.060/U/1993 (Depdikbud, 1993) in which by the existence of the
decree, the 1994 curriculum was used. Under the 1994 curriculum, English, like others such
as Handicraft, Vernacular Languages, and Local Arts is an elective subject which is included
in the curriculum as one of the local content subjects. By having the regulation, English is
taught starting from the fourth grade to the sixth. Some other schools even start earlier from

Copyright © 2021, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512 _



mailto:yuyun_hendrety@univ-tridinanti.ac.id
https://creativecommons.org/licenses/by-sa/4.0/
https://doi.org/10.19109/td.v26i2.10265

P-ISSN : 2722-9564 Ta dib: Jurnal Pendidikan Islam, 26(2), 2021
E- ISSN : 2722-9572 Yuyun Hendrety et.al

the first grade to the sixth (Iskandar, 2015). Then, the current curriculum is the 2013
curriculum in which provincial autonomy was launched elementary schools in Indonesia has
been under the local government. In other words, it was the provincial autonomy to use
English as a local content or not. Therefore, with the regulation some elementary schools in
Palembang used English as a local content subject while others do not. In addition, Ahid
(2013) mention that in the 2013 curriculum, the development is the central government’s
authority, except for special subject which is developed by a certain school. Even though the
syllabus is from the central government, the teachers still have the authority to design a
lesson plan and develop the materials given for operationalizing in learning.

Children learn language in different way from adult. They do not have reason in
learning language as adults do. Adults learn English to get the benefit of being able to
communicate in English. Children are interested in learning language eventhough they do
not have reason to learn it. Ashworth and Wakefield (2005) even mention that all young
children are highly motivated to learn language. On the other hand, during the
implementation of English as a local content subject at elementary level, Gunawan and
Suharno (2008) found that teacher’s lack of understanding concerning EYL teaching and
learning principles.

Singleton (2003) claimed that according to many young learners specialists, an early
start does not quarantee the success of language learning. It is the availability of suitable
conditions which tend to determine a successful foreign language learning for children
(Moon, 2004; Nikolov, 2000; Rixon, 2000). Further, Moon (2005) concluded that children
are capable of learning langugae especially when some important factors are considered
before beginning to learn English early. Enough time, appropriate materials and curriculum,
well trained and competent teachers are the factors which influence them to learn English.

On the basis of the above discussion, it can be concluded that one of the factors
contributing for a successful language learning is teaching material especially when
classroom is the only place where language exposure happens. Therefore, stakeholders,
especially teachers of English should really pay attention to the appropriateness of the
taeching material which suit to the students’ need and interest.

Considering that teaching material use is important aspect in language learning, then
the purpose of this research is 1) teachers’ awareness on elementary schools students English
handbook in terms of the students’ need and interest, 2) students’ awareness on elementary
schools students English handbook in terms of the students’ need and interest, 3) the
handbook implemention to the teaching process, 4) teachers’ expectation related to the use
of the elementary schools students English handbook, and 5) students’ expectation related
to the use of the elementary schools students English handbook.

LITERATURE REVIEW
Teaching English to Young Learners

On the basis of his finding, Panjaitan (2000) mentions that English teaching
application cannot be said effective due to qualified human sources limitation. Husein (2014)
also shares similar idea in which he found that some of the teachers at elementary school
have English education background, problem comes up because they do not teach English
based on the EYL teaching and learning principles. Further, Karani (2006) found out that
only 30% of the EYL teachers were very proficient and proficient in English, and only 10%
performed joyful learning using songs, stories, games, and media. Teaching young learners
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is different from teaching adults. According to Klein (2005), young children tend to change
their mood every other minute, and they find it extremely difficult to sit still. On the other
hand, they show a greater motivation than adults to do things that appeal to them.

In order to support English language teaching in the classroom, teachers should have
some competencies, especially the competencies to teach English to young learners. Linse
(2006) mentions three characteristics of competent EYL teachers. The characteristics are as
follow: (1) YL teachers need to have a very good language skills because they provide the
main language input for children who may have limited exposure outside the classroom.
They need good interaction skill in order to use the kind of activity based and interactive
methods which seem most suitable for young learners. They also need a flexibility to be able
to adjust their language to the children’s level. Knowledge of English so they can provide
feedback, and a rich knowledge of the culture so as to get children interested, (2) YL teachers
need a knowledge of how children learn foreign languages and appropriate teaching
strategies for teaching English so as to create interest in learning English, and (3) YL teachers
need to have knowledge of children’s cognitive, linguistic and emotional development as
these impacts on their foreign language learning.

In addition, Swain (1985) in Nunan, (1988) mentions that language acquisition occurs
through the process of figuring out how the language works, making and testing out
hypotheses about the language which stresses the importance of giving learner opportunity
of practicing the target language. Therefore, learners need opportunities to use and
experiment with the new language. During the process, mistakes are viewed as natural and
inevitable part of language learning. In addition, language acquisition occurs through social
interaction, through having to use the language with others in authentic communication
setting. In other words, teachers of English should give the opportunity to use English from
a very beginning starting from a very simple utterances especially when considering English
as a foregin language in which classroom often becomes the only one where students are
exposed to it.

Therefore, in order to create a positive English learning experience to children,
government should facilitate the process by firstly giving teachers training on how to teach
young learners well. As it is stated by Schindler (2006) mentions that the goal of early
language teaching is to keep them interested to learn English for the rest of their lives. If
their first experience of learning English is unpleasant, they may grow up with negative
feeling toward English. In addition, Husein (2014) also adds that EY L teachers should keep
improving their professional development. They should actively participate in English
teaching forums, any significant professional activities and discuss with proficient
EYL people.

Learning Material for Teaching English for Young Learners

During the implementation of using English as a local content subject for 26 years,
there are some problems dealing with the implementation of teaching English as a local
content subject in Indonesia. Iskandar (2015) summarizes several research studies done by
researchers from different parts of Indonesia, such as in Jogyakarta (Arikunto, 1997; Kartini,
1999), South Sumatra (Anggraeni, 1998), East Java (Mandalika, 1997), and Bengkulu
(Wahdi, 1995) which found similar finding that it was the teachers’ lack of understanding of
the concepts of local content which becomes the main obstacle in the implementation of
teaching English as a local content subject. Therefore, they were not capable of providing
teaching materials which suit the students’ environment. He further states that teachers’ lack
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of understanding of the concepts of local content is exacerbated by the fact that the national
standards do not provide any explanation about the background rationale for assigning
English as a local content subject in Indonesian primary schools. Teachers may have
different beliefs and perception towards this status of English and consequently will affect
their teaching delivery.

In addition, Supriyanti (2016) also shares similar idea, she said that only some
provinces that provided some curricula which were locally made and were different from
one another the at early years of the implementation of the policy. She also mentions that
there had not yet been a nationally developed curriculum for all elementary schools which
was badly needed for the newly introduced subject. Finally, she says that in the early years,
teachers and those involved in the English provision need some guideline from experts on
the teaching of English.

Le (2005) states that materials become a crucial role in exposing learners to the
language where classroom is often the only source of English. Similar to the above idea,
Coltrane (2003) stated that children’s early phase of language learning can create positive
attitudes and a lifelong interest in the language if it is done appropriately. Therefore,
curriculum and materials should provide learning experiences which are motivating, suited
to students’ cognitive and linguistic levels and take account of their special instincts and
preffered ways of learning.

The teaching material was made by the contents in the 2013 curriculum for English
lessons. Most teachers use available handbook to use during the teaching and learning
process. In relation to the teaching material, Moon (2003) shares that teachers' conditions
vary in at least three ways: 1) some teachers have access to a range of coursebooks and
supplementary materials to choose, 2) some have to follow a prescribed textbook, and 3)
some others do not use or do not have course books and produce their own materials. Yet,
most of them have access to at least one course book. However, textbooks are made for
general students and not specially designed to meet certain needs, while in creating own
materials, teachers face some problems like the limitation of times, the lack of money, the
problem in expertise and experience, limited self confidence, and the limited source and
reference materials.

Therefore, based on these problems, She suggests several solutions to these common
problems, they are: 1) Involve students in cutting, gluing, and in doing otherpractical jobs.
They can also make the illustration for teachers. This will be beneficial because students
would really feel that they are really involved in designing their learning materials and they
will also get the chance to use the target language. Furthermore, teachers will have the
benefits of having more materials produced, 2) Work together with other teachers from the
same school or even from the same district would overcome this problem. Some cards or
worksheets can be reused by laminating them so they will last longer, 3) Be confident and
have the willingness to try to design the materials. Those who have very little experience
can always adapt materials and activities from the course book and modify them a little, 4)
Get together with other teachers from the same school or other teachers from other schools
locally in order to gain ideas is always a good one to try. Joining teachers group to develop
professionalism is another option.Taking out subscription of a teacher's magazine then share
the cost with other teachers would also be beneficial. Last but not least, teachers can always
get so many useful activities from the internet by browsing several sites to get pictures or 65
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Journal of English and Education. The pictures are theme-based arranged, and therefore easy
for teachers to choose which suit their needs, and 5) Do all the designing and adapting the
materials regularly will gradually develop teachers confidence in creating their own
materials.

Moon’s idea is related to Shin (2006) who suggests that students are needed to be
involved into activities with visuals, realia and movement. To have a more fun learning,
they even can be involved in the creation of the visuals and realia. He further states that since
students have short attention span, it is also good to move quickly from one activity to
another activity since they tend to feel bored easily. As children get older, their concentration
ability will also increase. In addition, he also mentions that the use of stories and contexts
that they have experience with in L1 could help them connect completely a new language
with the background knowledge they already have.

Dealing with the teaching of grammar for young learners, Linse (2005) claims that
grammatical patterns are troublesome for young EFL learners. They can be introduced
through more fun activities including TPR activities to give young learners a measure of
control over both form and function. For example, in order to teach the concept of
prepositions “under”, teachers may facilitate students with some materials, such as a table,
chair, book, pencil, and a piece of paper. Similar to the previous idea, Ashworth and
Wakefield (2005) state that all young children are highly motivated to learn language.
Meaning that children may love English as long as teachers commit to provide them with
interesting material and enjoyable learning environment.

METHOD

Research is a systematic approach for finding answers to items. The researcher
conducted a survey research; a cross sectional survey research. Creswell (2012) claims that
survey research designs are procedures in quantitative research in which investigators
administer a survey to a sample or to the entire population of people in order to describe the
attitudes, opinions, behaviors, or characteristics of the population. In this procedures, survey
researchers collect quantitative, numbered data using questionnaires or interviews and
statistically, analyze the data to describe trends about responses to itemss and to test research
items or hypotheses (Creswell, 2005). In relation to the previous idea, Nunan (2013) also
mentions that surveys are widely used for collecting data in most areas of social inquiry,
from politics to sociology, from education to lingistics. Surveys of community attitudes,
opinions, and practices on many subjects, from current voting intentions to eating habits,
appear in the popular press with monotonous regularity (Nunan, 2013). Nunan (2013) states
that surveys are the most commonly used descriptive method in educational research, and
may vary in scope from large-scale governmental investigations through to small-scale
studies carried out by a single researcher. The purpose of a survey is generally to obtain a
snapshot of conditions, attitudes, and/or events at a single point in time.

Site and Participants

The population of the study were teachers of English and the fifth-grade students of
Madrasah Ibtidaiyah Il Palembang in the academic year of 2019/2020. There were 5 teachers
teaching English starting from the 1% to the 6™ grade of elementary school at Madrasah
Ibtidaiyah 11 Palembang. They all were involved as the sample of the study. Another sample
was the fifth-grade students which consisted of five classes. By considering their age, the
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fifth graders were able to respond to the questionnaire given and they also had learned
English since they were at the 1% grade in which the researchers expected that they could
share their experience in using the teaching material used. There were 120 students taken
from V.1, V.2, and V.3 who were selected using purposive sampling technique by
considering that the three classes had quite similar average score on English.

Data Collection and Analysis

The study used questionnaire as a means of collecting the data. The questionnaire
distributed to teachers measured: 1) the teachers’ awareness on elementary schools students
English handbook in terms of the students’ need and interest; 21 items dealing with teaching
material and 15 items dealing with teaching and learning process, 2) the handbook
implemention to the teaching process; 3 items, and 3) teachers’ expectation related to the
use of the elementary schools students English handbook; 4 items. Meanwhile, Students
were given questionnaire which measured: 1) students’ awareness on elementary schools
students English handbook in terms of the students’ need and interest; 13 items, and 2) to
measure students’ expectation related to the use of the elementary schools students English
handbook; 6 items

The respondents were required to respond to a likert sclae questionnaire to the answer
the research items. It was a lecturer-made questionnaire which was designed with likert
scale starting from strongly agree (5), agree (4), undecided (3), disagree (2), and strongly
disagree (1). The instrument was firstly validated by experts. The researchers asked them to
give feedback and modification where necessary before it was distributed to the respondents.
Using the feedback given, the researchers revised the instrument as suggested to fit the need
in collecting the data. The questionnaire was also trialled to the non respondents before it
was used to determine the rigor of the instrument and make a proper time estimation in
responding to the questionnaire. They were the students from V. 4 of Madrasah Ibtidaiyah
Il Palembang. The data was analyzed by using descriptive analysis.

FINDINGS

The finding of the study describes the results of the teachers’ and students response on
the questionnaire distributed. Descriptive and percentage analyses were used to analyze the
data. The findings of the study were explained on the basis of the following results.

Teachers’ Awareness toward Students’ Needs and Interests in Terms of Teaching
Material and Teaching and Learning Process

Table 1. Teachers’ awareness toward students’ needs and interests in terms of
teaching material and teaching and learning process

No Items Mean Total Total items N
Score
1 Teachers’ awareness on elementary schools 1.8 197 21 5

students English handbook in terms of need and
interest: The aspect of teaching material
2 Teachers’ awareness on elementary schools 3.7 284 15 5
students English handbook in terms of need and
interest: The aspect of Teaching and learning
process

The average score of teachers’ awareness on elementary schools students English
handbook in terms of the students’ need and interest dealing with the aspect of teaching
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material was 1.8. Furthermore, the average score of teachers’ awareness on elementary
schools students English handbook in terms of the students’ need and interest dealing with
the aspect of teaching and learning process was 3.7.

Their responses were disagree dealing with their awareness on elementary schools
students English handbook in terms of the students’ need and interest dealing with the aspect
of teaching material. Meaning that teachers of English did not agree that the teaching
material is designed to fulfil students’ need and interest. On the other hand, teachers of
English agree that on the basis of teaching and learning process the English handbook had
given a needed environment to learn English.

The results of teachers’ awareness on elementary schools students English handbook
in terms of the students’ need and interest dealing with the aspect of teaching material is
shown in the following table.

Table 2. The teachers’ awareness on elementary schools students English handbook in
terms of the students’ need and interest; the aspect of teaching material

Response
No Items Strongly Agree Undecided Disagree S'_crongly
agree disagree

Teaching Material

1 Good material arrangement 0% 0% 0% 60% 40%

2 Covering needed lesson 0% 0% 0% 60% 40%

3 Needed more appropriate teaching 0% 0% 0% 80% 20%
material

4 Children acquiring comprehension on 0% 0% 20% 60% 20%
the material given

5 Asking question for comprehension 0% 0% 0% 40% 60%

6 Doing exercise ability 0% 0% 20% 60% 20%

7 Doing movement through activities 0% 0% 0% 80% 20%

8 Topic discussion comprehension 0% 0% 20% 60% 20%

9 Motivating interest material 0% 0% 0% 80% 20%

10  Positive attitude towards English 0% 0% 0% 80% 20%

11 Thematic-based material 0% 0% 60% 20% 20%

12 Colourful handbook 0% 0% 0% 80% 20%

13 Pictures-completed handbook 0% 0% 0% 80% 20%

14 Clear and proper instruction 0% 0% 20% 40% 40%

15 Ilustration for better understanding 0% 0% 0% 60% 40%

16 Interest and need illustration based 0% 0% 0% 80% 20%

17 Proper vocabulary teaching method 0% 0% 0% 60% 40%

18  Positive attitude towards grammar 0% 0% 40% 60% 0%
discussion

19  Age and need grammar discussion 0% 0% 0% 100% 0%
appropriateness

20  Good grammar explanation for 0% 0% 20% 80% 0%
comprehension

21 The availability of unnecessary 0% 0% 20% 80% 0%

grammar discussion

Table 2 shows that 60% of the teachers disagreed that the teaching material is designed
from easy to dificult. 60% of the teachers disagreed that teaching material covers the four
language skill. 80% of the teachers disagreed that the teaching material is taught
appropriately to fulfill children’s need at every level. 60% of the teacher disagreed that
children comprehend every lesson given easily. 60% of the teachers strongly disagreed that
the children alwasys ask for further explanation on the material given. 60% of the teachers
disagreed that the children do the exercises easily. 80% of the teachers disagreed that the
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material gives the opportunity to move through activities used. 60% of the teachers diagreed
that the children master every topic of discussion easily. 80% of teachers disagreed that the
material is interesting that it triggers children’s interest in learning English. 80% of the
teachers disagreed that the children like English. 60% of the teachers were undecided that
the teaching material is taught using thematic-based discussion. 80% of the teachers
disagreed that the handbook is colouredly printed to be interesting.

Further, 80% of the teachers disagreed that the teaching material is completed with
pictures. 40% of the teachers disagreed that the teaching material provide activities with
clear instruction. 60% of the teachers disagreed that the teaching material is completed with
illustration to be understood easily. 80 % of the teachers disagreed that the illustrations are
made interesting and appropriate to fulfil children’s need. 60% of the teachers disagreed that
vocabulary is taught using appropriate teaching method. 60% of the teachers disagreed that
the children like grammar discussion. 100% teachers disagreed that grammar discussion is
appropriately delivered by considering the age and children’s need. 80% of the teachers
disagreed that children comprehend grammar well. 80% of the teachers disagreed that some
grammar discussion available on the the handbook should not be taught to children.

From the finding, it was found that all of them agreed that grammar discussion is not
appropriate to deliver considering the age and children’s need, most of them agreed that the
students did not comprehend grammar discussion well. On the other hand, most of them
disagreed that some grammar discussion available on the handbook should not be taught to
children.

Further, the results of teachers’ awareness on elementary schools students English
handbook in terms of the students’ need and interest dealing with teaching and learning
process.

Table 3. The teachers’ awareness on elementary schools students English handbook in
terms of the students’ need and interest; the aspect of teaching and learning process

Response
No Items Strongly Agree Undecided Disagree S'Frongly
agree disagree

1 Children’s enthusiasm 0% 0% 0% 40% 60%

2 Children active participation 40% 40% 20% 0% 0%

3 Realia usage 0% 100% 0% 0% 0%

4 Self reliant test takers 0% 100% 0% 0% 0%

5 Asking for clarification for better 20% 40% 40% 0% 0%
understanding

6 Good learning achievement 0% 100% 0% 0% 0%

7 The availability of regular singing and 0% 100% 0% 0% 0%
story telling activities

8 Children involvement in the process of 0% 80% 20% 0% 0%
making visual and realia

9 English usage during the teaching and 0% 80% 20% 0% 0%
learning process

10  Using Bahasa Indonesia for children’s 0% 60% 40% 0% 0%
better understanding

11 Variety of activities involvement 0% 100% 0% 0% 0%

12 English use for communication 20% 80% 0% 0% 0%
through the activities

13 Language competence appropriateness 0% 100% 0% 0% 0%
activity based

14 Activity use in variety ways 0% 100% 0% 0% 0%

15  Gaining new knowledge from new 0% 100% 0% 0% 0%
activity
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Table 3 shows that 60% teachers strongly disagreed that the chilren are enthusciastic
in joining the lesson. 40% of the teachers strongly agreed and another 40% teachers agreed
that children are actively participate in joing the lesson. 100% teachers agreed that they
involve the use of realia in class. 100% teachers agreed the children are self reliant in doing
both exercises and examination. 40% of the teachers agreed and another 40% of the teachers
were undecided that the children ask some question when doing exercises in class. 100%
teachers agreed that children have good achievement in class. 100% teachers agreed that
singing and story-telling activities are regularly done in class. Eventhough 60% teachers
strongly disagreed that the chilren are enthusciastic in joining the lesson but the finding
tended to explain that the learning process ran well.

80% of the teachers agreed that children are involved in the process of making visual
and realia. 80% of the teachers agreed that they used English when delivering material. 60%
of the teachers agreed that they sometimes use bahasa Indonesia in order to make the lesson
understandable when delivering the material. 100% teachers agreed that they use variety of
activities at each of the meeting. 80% of the teachers agreed that through the activities in
class, children are given the opportunity to use English for communication. 100% teacher
agreed that the activities available are appropriate with children’s language competence.
100% teachers agreed that the activities vary from individual, pair, group or whole class
work. 100% teachers agreed that the activities are made to give new knowledge to children.

Students’ Awareness on Elementary Schools Students English Handbook in Terms of
the Students’ Need and Interest

Table 4. Students’ awareness on elementary schools students’ English handbook in terms
of the students’ need and interest
No Items Mean Total score Total items N
1 Students’ awareness on elementary 3.9 6146 13 120
schools students’ English handbook in
terms of the students’ needs and interest

The average score of students’ awareness on elementary schools students English
handbook in terms of the students’ need and interest was 3.9. In other words, students agree
that their English handbook has been made to fulfil their need and interest.

Table 5. Students’ awareness on elementary schools students English handbook in terms
of the students’ need and interest

Response
No Items Strongly Agree Undecided Disagree Si_:rongly
agree disagree

1 Positive attitude towards English 24.2%  21,7% 42,5% 7,5% 4.2%

2 English as an easy lesson to 18% 36% 33% 11% 3%
comprehend

3 The availability of classmates support 2715%  38,3% 20% 12,5% 1.7%

4 English as an easy to remember lesson 21% 47% 27% 6% 0%

5 Conducive learning atmosphere 35% 40% 20,8% 4,2% 0%

6 The availability of pictures in teaching 48% 38% 7% 7% 1%
material

7 Singing activities involvement in 44% 32% 11% 13% 1%
teaching material

8 Teaching material involving 32.5%  46,7% 19,2% 1,7% 0%

movement through activities
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9 Teaching material involving children 33% 38% 22% 8% 1%
in making visual and realia

10  The availability of teaching material 34.2%  30,8% 20,8% 10% 4,2%
motivating learning interest

11 Activity use in variety ways 475%  39.2% 9,2% 3,3% 0,8%

12 Feeling enthusciastic in learning 23.3% 3L7% 33,3% 7,5% 4,2%
English

13 Feeling ale to comprehend the 14% 30% 45% 7% 4%
materials

Table 5 shows 42,5% of the children were undecided that they like English. 36% of
the children agreed that English is an easy lesson to learn. 38, 3% of the children agreed that
their friends in class help them keep interested in learning English. 47% of the children
agreed that they can remember the lesson given. 40% of the children agreed that learning
situation of English in class is interesting. 48% of the children agreed that the teaching
material contains colourful pictures. 44% of the children agreed that the teaching material
contains singing activities. 46% of the children agreed that the activities in class make them
actively involved. 38% of the children agreed that teaching material involve them in the
process of making visual and realia in the learning process. 34,2% of the children strongly
agreed that teaching material is interesting that it motivates their interest in learning English.
Further, 47,5 % of the children strongly agreed that they are involved in variety of activities,
like individual, pair, group or whole class work. 33,3 % of the children were undecided that
they are enthusciastic to learn English in class. 45% of the children were undecided that they
comprend the lesson given.

The Teachers’ Implementation of the Handbook to the Teaching Process

Table 6. The teachers’ implementation of the handbook to the teaching process
No Indicators Mean  Total score Total items N
1  Teacher’s awareness: handbook implemention 4.0 61 3 120
to the teaching and learning process

The average score for teachers’ implementation of the handbook to the teaching process was
4.0. Meaning that teachers agree that they need to do some adaptation when using the elementary
schools students English handbook.

The results of teachers’ implementation of the handbook to the teaching process is
shown in table 7.

Table 7. Teachers’ implementation of the handbook to the teaching and learning process

Response
No Items Strongly Agree Undecided Disagree SFroneg
agree disagree
1  Reviewing explanation and doing 20% 80% 0% 0% 0%
exercise for difficult lessons
2 Skipping difficult lessons and 20% 40% 40% 0% 0%
selecting a more appropriate ones
3 Discussing with teacher mates 20% 80% 0% 0% 0%

Table 7 shows that 80% of the teachers agreed that for difficult lesson to learn, they
make the children comprehend it by reviewing the lesson and giving exercises to them. 40%
of the teachers agreed and another 40% were undecided that difficult lesson can be skipped
then continue by selecting another more appropriate lesson for children. 80% of the teachers
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agreed that they discuss with their English-teacher mates dealing with the effectiveness of
English teaching and learning in class.

Teachers’ Expectation Related to the Use of the Elementary Schools Students English
Handbook

Table 8. Teachers’ expectation related to the use of the elementary schools
students English handbook
No Indicators Mean Total score Total items N
1  Teacher’s expectation related to the use 14 29 4 120
of the elementary schools students
English handbook

The average score of teacher’s expectation related to the use of the elementary schools
students English handbook was 1,4. It means that they were disagree or did not have much
expectation dealing with improving the effectiveness of teaching English to young learners.

The result of teachers’ expectation related to the use of the elementary schools
students’ English handbook is presented in table 9.

Table 9. Teachers expectation related to the use of the elementary schools
students English handbook

Response
No Items Strongly Agree  Undecided Disagree Si_;rongly
agree disagree
1 Teaching material appropriateness 0% 0% 0% 40% 60%
assesment
2 Need analysis necessity 0% 0% 0% 40% 60%
3 Practitioners and another 0% 0% 0% 60% 40%
professionals involvement
4 Training or socialization necessity 0% 0% 0% 40% 60%

Table 9 shows that 60% of the teachers strongly disagreed that the government
especially National Education Ministry need to assess the appropriateness of the use of
English teaching material at elementary school level. 60% of the teachers strongly disagreed
that government especially National Education Ministry need to do a need analysis to
produce English teaching curriculum at elementary level which more fulfill children’s need
and interest. 60% of the teachers disagreed that the government especially National
Education Ministry need to involve educational practitioners and another professionals to
provide a more proper English teaching curriculum. 60% of the teachers strongly disagreed
that teachers are given training or socialization to improve English teaching effectiveness
for children at elementary school level.

Eventhough from the disussion from the headmaster it was found that he is eager to
find a way of how teach English in a more interesting way, the finding might reflect
contradictory thing in which the teachers tended to be unmotivated to upgrade their
competence dealing with TEYL. The unmotivated feeling might be due to the fact that
English nowadays is only taught at certain elementary schools. They even were feeling
insecure that English will not be taught at elementary school level as a local content subject
at all. They thought that government do not think that English is important to introduce at
the elementary school level.
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Students’ Expectation Related to the Use of the Elementary Schools Students English
Handbook

Table 10. Students’ expectation related to the use of the elementary schools
students English handbook
No Indicators Mean Total score Total items N
1 Students’ expectation related to the use 4.1 2984 6 120

of the elementary schools students’
English handbook

The average score of children’s expectation related to the use of the elementary schools
students English handbook was 4,1. In contrast to the finding of teachers’ expectation, students were
agree or have much expectation dealing with improving the effectiveness of teaching English to
young learners.

The results of student’s expectation related to the use of the elementary schools
students English handbook is displayed in table 11.

Table 11. Students expectation related to the use of the elementary schools
students English handbook

Response
No Items Strongly . . Strongly
agree Agree Undecided Disagree disagree

1 More interesting English teaching 43% 36% 19% 3% 0%
material

2 Competence and age teaching 44.2% 35% 15.8% 2.5% 2.5%
material based

3 More interesting way in learning 54% 30% 13% 2% 1%
English

4 Acitivities with singing, 44.2% 32.5% 15% 6.7% 1.7%
storytelling,role playing, and moving

5 Activities involving making pictures 38% 40% 18% 3% 1%
and other teaching equipment

6 Activity use in variety ways 35.8% 30% 29.2% 2.5% 2.5%

Table 11 shows that 43% of the children strongly agreed that they expect a more
interesting English teaching material. 44.2 % of the children strongly agreed that they expect
a more appropriate teaching material to meet their competence and age. 54% of the children
strongly agreed that they expect their teachers to be able to deliver the lesson in a more
interesting way. 44% of the children strongly agreed that they are involve in acitivities with
singing, storytelling, role playing and moving.

Further, 40% of the children agreed that they expect teaching material which involved
them in activities of making pictures and other teaching equipment to use in learning
process. 35.8% of the children strongly agreed that they expect teaching material which
train speaking skill individually, in pair or with group.

DISCUSSION

On the basis of the finding in the descriptive analysis it was found that the teachers
tended to disagree that the elementary schools students English handbook is designed based
on the children’ need and interest at the aspect of teaching material. However, the teachers
tended to agree that the elementary schools students English handbook is designed based on
the children’s need and interest at the aspect of teaching and learning process. Then, it was
found that the children tended to agree that the teaching and learning process when
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implementing elementary schools students English handbook fulfil children’ need and
interest.

Dealing with teaching material both teachers and students had different point of view.
Teachers did not agree that the handbook is designed based on students’ need and interest
while students agreed that it is designed on the basis of their need and interest. Related to
the phenomenon, Moon (2003) stated that textbooks are made for general students and not
specially designed to meet certain needs, while in creating own materials, teachers face some
problems like the limitation of times, the lack of money, the problem in expertise and
experience, limited self confidence, and the limited source and reference materials.
Therefore, she suggested as follow: 1) Involving students in cutting, gluing, and in doing
other practical jobs. This will be beneficial because students would really feel that they are
really involved in designing their learning materials and they will also get the chance to use
the target language, 2) Working together with other teachers from the same school or even
from the same district would overcome this problem, 3) Feeling confidence and to have the
willingness to try to design the materials. Those who have very little experience can always
adapt materials and activities from the course book and modify them a little, 4) Getting
together with other teachers from the same school or other teachers from other schools
locally in order to gain ideas is always a good one to try. Joining teachers group to develop
professionalism is another option and 5) Doing all the designing and adapting the materials
regularly will gradually develop teachers confidence in creating their own materials.

Further, dealing with the handbook implementation, the teachers tended to agree that
they need to do some adaptation when using the elementary schools students English
handbook. Teachers tended to strongly disagree that there should be both evaluation and
improvement given by the government related to to the use of the elementary schools
students English handbook. Finally, the finding revealed that the children tended to agree
that there should be both evaluation and improvement given by the government related to
the use of the elementary schools students English handbook.

Having competent teachers of English is one of determining factors for successful
early English language teaching. The qualified teachers who are capable of handling children
in classroom by considering students need and interest becomes a prerequisite of conducive
learning environment. Another factor is appropriate English teaching curriculum, including
proper teaching technique and appropriate teaching media will be the next factor. An early
start of TEYL will not give benefit to children without preparing the two factors. As it has
already been stated by Panjaitan (2000) and Husein (2014) who share similar idea that
English teaching application as one of local content subjects cannot be said effective due to
some limitation related to the EYL teaching and learning principles. Further, Karani (2006)
even found out that only 30% of the EYL teachers were very proficient and proficient in
English.

Further, considering that children (students of elementary school) do not know what
become their needs yet as it is stated previously, it is recommended that government could
involve professionals to provide curriculum that fit to the students need and interest. By
doing this, it is expected that TEYL really builds students positive attitude toward English
and also builds their lifelong interest since they are handled by teachers who understand their
need and interest with appropriate teaching technique and media which then will create a
pleasant and enjoyable learning atmosphere. As it is stated by Schindler (2006) that the goal
of early language teaching is to keep them interested to learn English for the rest of their
lives. If their first experience of learning English is unpleasant, they may grow up with
negative feeling toward English. As Ashworth and Wakefield (2005) claim that all young
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children are highly motivated to learn language. Meaning that children may love English as
long as teachers commit to provide them with interesting material and enjoyable learning
environment.

Further, on the basis of the descriptive analysis, the results of teachers’ awareness on
elementary schools students English handbook in terms of the students’ need and interest
revealed that most teachers tended to respond disagree the teaching material aspect. It means
that most of them perceive that elementary schools students English handbook is not
designed in terms of the students’ need and interest. Dealing with grammar discussion
especially, all of them disagreed that the discussion on grammar is delivered appropriately
by considering the children’s age and need. Refer back to what Linse (2005) mentions that
grammatical patterns are problematic for young EFL learners. To anticipate the problem,
teachers may introduce them using more fun activities including TPR activities for giving
young learners a measure of control over both form and function. Such as, to teach the
concept of prepositions “under”, teachers may facilitate students with some materials, for
example a table, chair, book, pencil, and a piece of paper. Teachers may also use TPR
activities to teach the concept of present continuous by acting out thing he/she is doing.

In addition, the results of teachers’ awareness on elementary schools students English
handbook in terms of the students’ need and interest showed that most teachers tended to
respond agreed at the teaching and learning process. teachers of English agreed that on the
basis of teaching and learning process the English handbook had given a needed environment
to learn English. They involve the use of realia in class, that children are self reliant in doing
both exercises and examination, that children have good achievement in class, that singing
and story-telling activities are regularly done in class, that they use variety of activities at
each of the meeting, that the activities available are appropriate with children’s language
competence, that the activities vary from individual, pair, group or whole class work and
that the activities are made to give new knowledge to children. The finding is contrary to
Karani’s finding (2006) that only 10% EYL teachers performed joyful learning using songs,
stories, games, and media.

Next, the results of the students’ awareness on elementary schools students English
handbook in terms of the students’ need and interest revealed that children tended to respond
strongly agree and agree. Their response were undecided especially at the statement that
they have positive attitude towards English (42,5%), that English is an easy lesson to
comprehend (33%), that they feel enthusciastic in learning English 33,3%, and that they feel
they are able to comprehend the materials (45%).

The result of teachers’ implementation of the handbook to the teaching process showed
that most teachers tended to respond agree that adaptations are needed in implementing the
handbook. They agreed that they rewiew explanation and doing exercise for difficult
lessons, skip difficult lessons and select a more appropriate ones and discuss with teacher
mates.

The result of teachers expectation related to the use of the elementary schools students
English handbook showed that they tended to respond strongly disagree that evaluation and
need analysis on the appropriateness of children’s handbook and are needed to do. They also
strongly disagreed that training and socialization are needed to be given for teachers of
English for young learners. Iskandar (2015) claims that teachers’ lack of understanding of the
concepts of local content which becomes the main obstacle in the implementation of teaching English
as a local content subject. Therefore, they were not capable of providing teaching materials which
suit the students’ environment. He further states that teachers’ lack of understanding of the concepts
of local content is exacerbated by the fact that the national standards do not provide any explanation
about the background rationale for assigning English as a local content subject in Indonesian primary
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schools. Teachers may have different beliefs and perception towards this status of English and
consequently will affect their teaching delivery. The status of English as a local content subject also
make English seems to be a supplementary subject which is different from other subjects like Math,
science, Bahasa Indonesia which seems to be more important in the eyes of the students. Because of
that teacher of English tended to feel insecure. The insecure feeling might be the reason why they
tended not to be enthusiastic to improve their teaching competence.

In relation to the phenomenon, Husein (2014) claims that teachers of EYL should keep
improving their professional development including participate actively in English teaching
forums and any significant professional activities and discuss with proficient EYL people.
To create a positive English learning experience to children, government should facilitate
the process by firstly giving teachers training on how to teach young learners well.

The result teachers expectation related to the use of the elementary schools students
English handbook signficantly differed from the result of students expectation related to the
use of the elementary schools students English handbook. Students tended to respond
strongly agree that they need to have more interesting English teaching material, competence
and age teaching material based, more interesting way in learning English, activities with
singing, storytelling, role playing and moving, activities involving making pictures and other
teaching equipment, activity use in variety ways.

As it has been stated above that children are actually enthusiastic to learn a new thing
including learning a new language. Therefore, Shin (2006) suggests that students are need
to be involved into activities with visuals, realia and movement. To have a more fun
learning, they even can be involved in the creation of the visuals and realia. He further states
that since students have short attention span, it is also good to move quickly from one activity
to another activity since they tend to feel bored easily. As children get older, their
concentration ability will also increase. In addition, he also mentions that the use of stories
and contexts that they have experience with in L1 could help them connect completely a new
language with the background knowledge they already have.

CONCLUSION

On the basis of the finding from the descriptive analysis and percentage analysis, it
can be concluded that the teachers tended to disagree that the elementary schools students’
English handbook is designed based on the children’ need and interest at the aspect of
teaching material. However, the teachers tended to agree that the elementary schools
students English handbook is designed based on the children’ need and interest at the aspect
of teaching and learning process. Then, it was found that the children tended to agree that
elementary schools students English handbook fulfil childrens’ need and interest. Dealing
with the handbook implementation, the teachers tended to agree that they need to do some
adaptation when using the elementary schools students English handbook. They tended to
strongly disagree that there should be both evaluation and improvement given by the
government related to to the use of the elementary schools students’ English handbook.
Contrary to the previous finding dealing with teachers’ expectation, children tended to agree
that there should be both evaluation and improvement given by the government related to
the use of the elementary schools students’ English handbook.

REFERENCES

Ahid, N. (2013). Peran guru dalam implementasi kurikulum 2013 untuk mempersiapkan
generasi emas. Paper presented in National Seminar: Bedah Kurikulum 2013;

Copyright © 2021, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512 _




P-ISSN : 2722-9564 Ta dib: Jurnal Pendidikan Islam, 26(2), 2021
E- ISSN : 2722-9572 Yuyun Hendrety et.al

Repositioning Pendidikan Agama Islam (PAI) untuk Mewujudkan Generasi Emas,
Kediri, 15 June.

Ashworth, M. and Wakefield, P. (2005). Teaching the world’s children: ESL for ages three
to seven. English Teaching Forum, 43 (1), 2 - 7.

Burden, P. R. and Byrd, D. M. (1999). Methods for effective teaching. (Second Edition).
USA, Boston: Allyn and Bacon.

Coltrane, B. (2003). Working with young English language learners: Some Considerations.
Retrieved from http://www.cal.org/resouces/digest/0301coltrane.html on August 20,
2019.

Corder, S. P. (2014). Introducing applied linguistics. England: Penguin Books Ltd.
Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research (4" ed.). Upper Saddle River, N.J: Merrill.
Departemen Pendidikan dan Kebudayaan. (1994). Petunjuk pembinaan pendidikan di

sekolah. Jakarta: Depdikbud RI.

Gunawan, M. H. & Suharno. (2008). Teachers’ understanding of EYL principles and their
ability to apply the principles in teaching practices: A qualitative Study at Elementary
Schools in Bandung, Indonesia. Paper presented in 6th Asia TEFL International
Conference, Bali, 1-3 August.

Husein, R. (2014). A Profile of Exemplary Teachers of English for Young Learners at The
Elementary School. Jurnal Pendidikan Humaniora, 2 (4), 311-321. ISSN: 2338-8110
Retrieved from http://journal.um.ac.id/index.php/jph

Iskandar. (2015). Putting English as a local content subject in primary schools: Teachers’
belief and its impact on their teaching delivery. 62th TEFLIN Proceeding, 2, 758-767.
Retrieved from https://www.researchgate.net/publication/319016760

Karani, E. (2006). The Implementation of the Teaching English at Elementary Schools in
Palangkaraya, Central Kalimantan. Unpublished S-2 Thesis: Graduate Program -
English Department, State University of Malang.

Klein, K. (2005). Teaching young learners. English Teaching Forum, 43 (1), 12 - 17.

Le, T. C. N. (2008). Learner autonomy and EFL language proficiency: A vietnamese
perspective. English Teaching Forum, 43 (3), 2-9.

Linse, C. T. (2005) The children’s response: TPR and beyond. English Teaching Forum, 43
(1), 8-11.

Linse, C. T. (2006). Practical English language teaching: Young learners. Boston, MA:
McGraw Hill Inc.

Moon, J. (2003). Children learning English: The teacher development series. McMillan-
Heinemann.

Moon, J. (2004) ‘Teaching English to Young Learners: Challenging times’. Plenary Talk
given at the ITB Bandung 5 Conference. Indonesia.

Moon, J. (2005). Teaching English to young learners: The challenges and the benefits.
Retrieved from http://www.britishcouncil.org/ie2005w30-jayne-moon.pdf on July 10,
2019.

Nikolov, M. & Curtain, H. (2000). ‘Introduction’ An early start: Young learners and modern
languages in europe and beyond. Strasborg: Euopean Centre for Modern Languages.

Nunan, D. (1988). The learner-centred curriculum. New York: Cambridge University Press.

Nunan, D. (2013). Research methods in language learning. New York: Cambridge
University Press.

Panjaitan, M. O. (2000). “Siapkah bahasa Inggris diberikan kepada siswa sekolah dasar?’.
Jurnal Pendidikan dan Kebudayaan. Tahun ke-13 No. 064, Januari 2007. Jakarta.

Copyright © 2021, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512 _



http://www.cal.org/resouces/digest/0301coltrane.html%20on%20August%2020
http://journal.um.ac.id/index.php/jph
http://www.britishcouncil.org/ie2005w30-jayne-moon.pdf%20on%20July%2010

P-ISSN : 2722-9564 Ta dib: Jurnal Pendidikan Islam, 26(2), 2021
E- ISSN : 2722-9572 Yuyun Hendrety et.al

Rixon, S. (2000). Optimum age or optimum conditions? Issues related to the teaching of
languages to primary age children. Retrieved from
www.britishcouncil.org/english/eyl/article01.htm on August 5, 2019

Scott, W. A. & Ytreberg, L. H. (1993). Teaching English to children. London: Longman.

Schindler, A. (2006). Channeling children’s energy through vocabulary exercises. English
Teaching Forum, 44 (2), 8-12.

Shin, J. K. (2006). Ten helpful ideas for teaching English to young learners. English
Teaching Forum, 44 (2) 2-13.

Singleton, D. (2003). Critical Period or General Age Factor(s)? In Mayo, G. M. P. &
Lecumberri, G. M. L. (Eds) Age and the Acquisition of English as a Foreign Language.
Clevedon: Multilingual Matters.

Supriyanti, N. (2016). Why do our children need to learn English at elementary schools? A
critical review on the provision of English to the Indonesia elementary schools.
TEYLIN 2: from Policy to Classroom, 152-158. Retrieved from
http://eprints.umk.ac.id/340/21/PROCEEDING_TEYLIN_2.152-158.pdf

Copyright © 2021, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512



http://www.britishcouncil.org/english/eyl/article01.htm%20on%20August%205

