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ABSTRACT 

Bullying in the context of the university is crucial to be 
studied as the impact of bullying on students’ well-being. 
This paper focuses on the issue of bullying at one university 
in Jakarta, Indonesia.  Using an exploratory study, 305 
students responded to the close and open-ended 
questionnaire. The sample was recruited using cluster 
random sampling technique. Data were analyzed by the 
frequency of distribution to describe the extent to which 
bullying exists in university context. The finding showed that 
19.34% participants have experienced as the bullying 
victim, 58,36% as bystanders and 16.72 % as the bully. 
Direct and verbal bullying is the most frequently used of 
bullying.  The bullying occurred when the students were 
gathering with their group (57,14%). Most of the victims of 
bullying preferred to stay passive and did nothing to ask for 
help stopping bullying.  The percentage of bullying victim in 
this study was higher than those reported in other existing 
studies. This finding indicated that bullying in higher 
education remain an issue. This study implied that the 
university should stipulate a regulation to to stop bullying  
as it can adversely affect one’s well being in the longterm.    
Keywords:  bullying, victims, bullied, university student 
 

INTRODUCTION  

Bullying has a detrimental effect on an 

individual’s physical, psychological, and 

social. Various research on bullying aim to find 

out the impact of bullying, especially on the 

victim. They are reported to show anxiety, 

panic attack, agoraphobia, depression, social 

alienation, and low self-esteem (Copeland et 

al., 2013; Sinkkonen, H. M. et al., 2014). 

Furthermore, they also show signs of 

psychosis symptoms on theier life phase 

(Copeland et al., 2013). Bullying is also 

associated with the self-harm, violent 

behaviors, and adjustment problems (Bowes, 

L et al., 2014; McMahon, et al., 2012). Bullying 

significantly thread psychological well-being 

for those who were involved in bullying. 

Research on bullying has grown rapidly in 

the last two decades. Most research on 

bullying has focused on the school context. 

Whereas studies on this topic in university 

context are limited (Coleyshaw, 2010).  
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Chapel, Casa & De la Crusz  (Marraccini et 

al., 2015) stated that the frequency of bullying 

tend to decrease as one grows, yet still 

continues in adulthood; therefore, bullying 

case in the higher education tends to be fewer 

than in other levels of education (Chen & 

Huang, 2015; Cowie & Myers, 2014; 

Meriläinen et al., 2016).  Despite lack of 

research of bullying in university context, 

bullying still exists. A survey by NUS in UK 

showed that 7% of students had experienced 

bullying (Coleyshaw, 2010).  Meanwhile, a 

large survey involving Finnish University 

students by Lappalainen, Meriläinen, 

Puhakka, & Sinkkonen (Cowie & Myers, 2014) 

found that around 5% students admitted being 

bullied either by a fellow student or by a 

member of university staff.  In Indonesia, 

survey data regarding bullying is still limited, 

but over the year many of bullying incidents in 

university context were reported by mass 

media, such as, bullying in Sekolah Tinggi 

Ilmu Pelayaran (STIP) (metro.tempo.co) and 

in Universitas Islam Indonesia (UII) 

(regional.kompas.com) in 2017 committed by 

senior students toward junior students. Since 

2000 to 2014, mass media also noted several 

bullying incidents in higher education. Mass 

media identified that the bully students were 

involved in the physical violence, which brings 

highly detrimental impact or even leads to 

death.  

Considering the discrepancy in number of 

works on bullying in school and university 

contexts, it is necessary to investigate bullying 

in the higher education context. Though the 

occurence rate is low, compared to cases in 

high school context, this negative 

phenomenon cannot be ignored as the  this 

phenomenon cannot be ignored, because in 

reality this phenomenon may be higher. As 

stated by Lawson (Coleyshaw, 2010), this 

phenomenon such as a ‘silence’ or ‘blindspot’ 

that have to be further explored. Using an 

exploratory approach, this paper describes 

the extent to which bullying exists in  university 

context, what kinds of bullying and in what 

situation does it occur, and how do students 

react when they are being bullied. The 

implication of this study suggests that the 

university has to take a formal regulation to 

stop bullying due to the long-term adverse 

impact on individual well-being. 

 

RESEARCH METHOD 

This exploratory study was the preliminary 

stage of the bigger research. The data were 

collected using bullying questionnaire. The 

sample was recruited using cluster random 

sampling technique. All faculties in the 

university (8 faculties) were involved in this 

study, but maximum only two study programs 

of each faculty were selected randomly (total 

15 study programs). Then, based on the entry 

year( i.e., year of 2015, 2016, and 2017), the 

group of students were selected randomly. Of 

the 1399 targeted students sample, only 305 

students participated voluntary in this study.In 

other words, the response rate of the targeted 

participants was 21.80%. The collected data 

were analyzed by the frequency of distribution 

to describe the extent to which bullying exists 

in university context. 

 

RESULT AND DISCUSSION 

 
Table 1 

Gender, Role/Status in Bullying, and             
Type of Bullying 

 

Table 1 shows the results of the analysis of 

gender, role/status in bullying, and type of 

bullying. The percentages of the role in 

bullying in this study are not significantly 

different from the findings of the Chappell’s et 

al.’s study that 18,5% students were bullied, 

33,4% as the bystanders, and 13,4% were the 

  N % 

Gender     

   Female 204 66.89 

   Males 101 33.11 

   Total 305 100 

Role/Status in Bullying     

   Bully 51 16.72 

   Victim 59 19.34 

   Bystander 178 58.36 

Type of Bullying     

   Verbal Bullying (Direct) 288 94.43 

   Physical (Direct) 6 1.96 

   Social Isolation (Indirect) 11 3.61 
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bully (Chappell, et al., 2004). On the other 

hand, a study found that only 6,3% students 

who were bullied and 1,7% were the bully 

(Giovazolias & Malikiosi-Loizos, 2016). 

Wensley & Campbell (2012) also found that 

20,8% students are the victims, and   5,1% are 

the bully. These studies showed that bullying 

still exists at the university contexts, but the 

percentages of the person who take a role in 

bullying are vary among different research.   

This study found that regarding to the kind 

of bullying, most of the students experienced 

direct bullying including verbal bullying 

(94.43%) and physical bullying (1.89%); 

whereas indirect bullying (social isolation) was 

experienced by 3.77%. This finding is align to  

the study by Chapell et al. (2004) that verbal 

bullying is more frequently reported than 

physical bullying or social bullying.  On the 

other hand, study in Greece found that 

relational bullying was more frequent that 

verbal bullying (Giovazolias & Malikiosi-

Loizos, 2016). Similar finding was reported by  

Matsunaga (2010) that in Japan and US 

students, relational bullying are at the highest 

frequency, followed by online/cyber bullying, 

physical bullying, and material/property 

bullying. In conclusion, the kind of bullying 

might be similar, but the frequencies of 

bullying vary depend on the different cultural 

contexts where the research was conducted.     

This current study reported that the 

frequencies of bullying were experienced 

everyday by 11.11% students; several times a 

week by 24.07%, but most of students have 

experienced bullying several times a month 

(64.81%). This finding was higher than a  

study by Chapell et al. (2004)  that  out of 

1,025 undergraduate students only 5% 

students who had been bullied by students 

occasionally and 1,1% very frequently, 

whereas those who had been bullied by 

teachers is 4,2% occasionally and 1,9% very 

frequently. 

Regarding the victims’ reaction to bullying, 

majority of them chose passive response 

(67,27%) and did not any attempt for help 

seeking (81.36%). Closed friend (68.75%) 

was the best choice for social supports 

needed by the victims. This finding is align to   

Elghazally & Atallah (2020) that most of the 

students (91.3%) tend to keep silence despite 

they knew the person who took roles in 

bullying. Unfortunately, lot of participants of 

this study did not explain the impact of bullying 

to themselves. Out of 59 participants, only 7 

participants who answered this related 

question, include; no effect at all (2 

participants), and the rest of them reported 

that they feel pesimistic, feeling lazy to go to 

campus, do not want to communicate with the 

bully, and experiencing of social inhibition.  

The most situation in which the bullying 

exist include students gathering with peer 

group (57,14%) and in the classroom or in the 

lecturing session (22,45%). In the lecturing 

session means that the lecturer may being 

there and took the role as bystander or as the 

bully. In this survey, students who had seen 

the lecturer as the bully were 5 students (8.47 

%), but almost all students have experienced 

bullying by fellow students (91.53%), and 

those of them were same year students 

(69.77%). Students do not experience bullying 

victimization only by their fellow students but 

also by university personnel (Chapell et al., 

2004; Marraccini et al., 2015; Meriläinen et al., 

2016) The bullies were not associated to 

specific gender because either female or male 

was identified as the bully. However, in 

Greece, males more involved in victimization 

and cyberbullying either as the bully or the 

victims  than females (Giovazolias & Malikiosi-

Loizos, 2016). 

Students who took participant role of 

bullying as the bystander and the bully 

reported similar findings to the victims, in 

regard to: the form of bullying, the person 

characteristics who take role as the bully, and 

the situation where the bullying exists. Direct 

and verbal bullying was the most frequent 

form of bullying and was committed by the 

fellow student of the same entry year. 

Interestingly, situation in the classroom or 

lecturing session where bullying happened 

were reported by 38.71% of bystanders. This 

finding can be considered that the lecturer 

took participant role as the bystander. This 

study found that around 45% participants 

involved in bullying in the previous education 

level, either as the victim or the bully as well. 

The highest frequency of experience as a 
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bullying victim or the bully was when they 

were in elementary school and middle school. 

However, this study has not investigated the 

association between bullying experience in 

school and in university. 

This study revealed percentages of 

participant role in bullying (i.e., the victims, the 

bystander and the bully)  in university context. 

Despite they took different participant roles in 

bullying, 92.74% out of all participants agree 

that the phenomenon of bullying in university 

context can be considered as a crucial 

problem. Most of them suggested that 

university should have a strict regulation 

regarding the consequences for the bully.  

Compared to another study using a large 

survey by NUS (Cowie & Myers, 2014), the 

percentages of bullying in this study are 

higher. This data indicates that self-report 

technique is sufficient to capture the 

prevalence of bullying in the context of 

university. However, because of detail 

information regarding the effect of bullying is 

limited, further investigation is needed to 

reach out more and deep information, such as 

using interviewing technique.  

This study reported that the bully is not 

related to specific gender. This result supports 

that both genders engage in all form of 

bullying, despite males more likely involved in 

physical or direct bullying (Cosgrove et al., 

2017).  In this study, physical bullying was 

committed by one person, but no information 

about gender of the bully.    

Curwen, et al. revealed that around 45% 

participants had experience bullying when 

they were at school, as the victims or as the 

bully (Cowie & Myers, 2014). However, this 

study did not identify whether students 

previously involved in bullying at school are 

those who involved bullying in university.  This 

finding confirms previous research that most 

of bullying victim in the university are those 

who had the same experience at high school 

level. In contrast,   some studies showed that 

students who acted as the bully in the high 

school level were no longer involved in 

bullying in the next level of education ( 

Espelage, Hong and Rao, in Holt et al., 2014). 

The definition of the term “bullying” 

remains the object of debate until 

today.Hence, its definition varies depending 

on the context of the study (Coleyshaw, 2010). 

Mynard and Joseph identified that the term of 

bullying is often used interchangeably to the 

concept of ‘peer victimisation’ or ‘peer abuse” 

(Cosgrove et al., 2017). Meanwhile Olweus 

(2013) defines bullying as aggressive 

behaviour intended to impose harm or 

uneasiness upon another person.. Coleyshaw 

(2010) offers simple definition of bullying as a 

repeated hostile behaviour within an 

imbalanced power relationship and that 

behaviour can be physical or psychological. 

Despite various definition of bullying and 

different terms used, most researchers agree 

to Olweus criteria of bullying that are (1) it is a 

negative action or aggressive behavior that is 

intended to harm (2) carried out repeatedly or 

over time (3) an imbalance power relationship 

between the agressor and the target (Olweus, 

1994). Refers to the first criteria which is 

intentionality, bullying can be considered as a 

form of proactive aggresion (in contrast to 

reactive aggresion) because it can occur 

without obvious provocation from the targeted 

person (Olweus, 2013). In addition to the 

second criteria, Olweus acknowledges that 

the single instance of harrassment can be 

categorised as bullying as well because of the 

impact of it over time (Cornell & Limber, 2015). 

It refers to how long the victims still sustained 

the feeling of being coerced, degrated, 

humiliated, threatened, intimidated, or 

frightened. The second and the third criteria 

served bullying as a subset of the broader 

concept of aggresion. Meanwhile, those all 

criteria served whether or not a negative 

action can be labeled as being bullied (e.g. 

friendly form of teasing, fight between two 

people with the same strengh cannot be 

labeled as bullying) (Thornberg & Jungert, 

2014). 

In general, there are two types of roles 

involved in the situation, namely, the victim 

and the bully. In fact, reviewing on Demaray 

and Salmivalli’s study, there are five 

participant roles or behaviours of bullying: the 

bully, assistant the bully, the victim, the 
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defender of victim, and the outsider. Assistant 

the bully involves in supporting and 

encouraging the bully. The defender of victim 

takes role in confronting the bully and helping 

the victim to feel better. Outsiders are those 

who observe bullying but do not anything to 

stop or to intervene bullying (Jenkins et al., 

2016). Despite each role engaged in disctinct 

behavior, in some studies, assistants, 

defenders, and outsiders are collectively 

called as bystanders.  

The person who commit negative actions–

the bully– can be a single individual or group, 

and –the victim– as the target of bullying can 

be a single individual or group. The form of 

bullying can be divided into direct and indirect 

bullying. Direct bullying includes physical 

attack (e.g. hitting, kicking, punching, pushing 

around) and verbal abuse (e.g.  threatening, 

mocking, name-calling); whereas, indirect 

bullying takes the form of social manipulation 

(e.g. blackmailing, spreading rumors, 

gossiping) or social isolation or exclusion (e.g. 

ignoring, avoiding verbal contact) (Meriläinen 

et al., 2016; Cornell & Limber, 2015). Based 

on the structure of relationship,  bullying can 

be reviewed as a vertical and horizontal 

phenomenon (Parzefall & Salin, 2010). 

Vertical bullying takes place when the bully 

has a superior position than the target. This 

phenomenon is common in the workplace. On 

the other hand, horizontal bullying occurs 

between two persons in equal position; for 

instance, two students in the same year.  

Having experience of bullying has very 

detrimental effect. Research using either 

cross-sectional or longitudinal approach 

reports that victims of bullying are indicated 

poor mental health, problem in academic and 

life outcome compared to the person who has 

not bullying experience (Fullchange & 

Furlong, 2016). Ttofi, Farrington, & Losel 

conducted a study about meta-analysis of 28 

longitudinal studies found that engaging in 

aggressive and violent acts in later period of 

life was predicted by experiencing 

victimization in school (Fullchange & Furlong, 

2016). Swearer, et al. said  that the literature 

and found that victims of bullying were 

increased likelihood of depression 

(Fullchange & Furlong, 2016). In addition to 

depression, bullying victim in earlier period in 

life reported lower self-esteem, an increased 

of anxiety and fear of negative evaluation from 

others (Roth et al  in Cosgrove et al., 2017). 

Research on bullying more put attention to the 

mental health of the victims; indeed, the 

mental health of the bully is also worse, such 

as immaturity, loneliness, depression, low self 

esteem, fear and anxiety ( Twyman, et al., 

2010; Cowie & Myers, 2014). 

 

 

CONCLUSION 

This study found a number of percentages 

of bullying in university context. This finding 

confirms that bullying still exists in higher 

education. The result of the stuy imples that 

bullying victims need social support from 

mental health professionals in handling their 

bullying experience since it can adversely 

affect their well-being in the long term.  
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