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ABSTRACT. One of the interesting issues regarding the BIPA learning process is how the similarities and 
differences of the source and target languages (Indonesian language) are related to students’ understanding of 
the Indonesian language. This study is related to what is known as a cross-linguistic transfer. This paper reviews 
theoretically cross-linguistic transfer in learning in BIPA (Indonesian Language for Foreign Speakers). This study 
employed the descriptive-qualitative method. A qualitative method was used to describe the patterns of similarity 
between Indonesian language as the target language and the learner’s native language in BIPA learning using 
a cross-linguistic transfer approach. The result of the study revealed that the discussion about cross-linguistic 
transfer in the process of learning the Indonesian language for Foreign Speakers (BIPA) was not a monolithic 
matter. The similarities and differences in word forms and word meanings were closely related to how quickly 
speakers of other languages learned the target language.

Key words: cross-linguistic transfer; linguistics; BIPA; Indonesian language; learning

KENDALA TRANSFER LINTAS-LINGUISTIK DALAM PEMBELAJARAN BIPA

ABSTRAK. Hal menarik yang bisa diangkat dalam kaitannya dengan proses pembelajaran BIPA adalah bagaimana 
kaitan antara kesamaan dan perbedaan bahasa asal dan bahasa sasaran (dalam hal ini bahasa Indonesia) dengan tingkat 
pemahaman pemelajar terhadap bahasa Indonesia. Kajian seperti ini bisa dikaitkan dengan apa yang disebut sebagai 
cross-linguistik transfer (transfer lintas linguistik). Tulisan ini mengangkat hubungan antara cross-linguistic transfer pada 
proses pembelajaran bahasa Indonesia bagi penutur asing ditinjau dari segi teoretis. Penelitian ini berancangan metode 
deskriptif-kualitatif. Dalam penelitian ini, metode kualitatif digunakan untuk memaparkan bentuk-bentuk pola kedekatan 
bahasa Indonesia sebagai bahasa sasaran dalam pembelajaran BIPA dengan bahasa asal pemelajar dengan menggunakan 
pendekatan cross-linguistic transfer. Penelitian ini menunjukkan bahwa: pembahasan seputar cross-linguistik transfer pada 
proses pembelajaran bahasa Indonesia bagi Penutur Asing (BIPA) bukanlah suatu hal yang monolitis, persamaan dan 
perbedaan bentuk kata dan arti kata memiliki hubungan yang sangat relevan dengan seberapa cepat bahasa sasaran (dalam 
hal ini bahasa Indonesia) dapat dipelajari oleh penutur bahasa lain.

Kata kunci: Cross-Linguistic Transfer; linguistik; BIPA; bahasa Indonesia; pembelajaran

INTRODUCTION

In various dimensions, the Indonesian language 
has now become an international language. In the 
perspective of language teaching, the Indonesian 
language is now studied as one of the lessons in 
Indonesian schools and learned by many people 
in the world (foreigners) for various purposes. The 
Indonesian language learned by those people is known 
as the Indonesian language for Foreign Speakers 
(BIPA). The BIPA learning process is implemented 
in Indonesia, but it can also be implemented in other 
countries with BIPA program organizing institutions.

BIPA is still not very well established as one 
of the scientific fields. It is fairly reasonable because 
BIPA is still relatively new. BIPA learning started 
intensified around the 2000s by the Language 
Development and Fostering Agency, the institution 
responsible for the language learning process. The 

intensification of BIPA learning is inseparable from 
Indonesian language politics, the internationalization 
of the Indonesian language.

As a new scientific field, BIPA has developed 
quite significantly. It can be seen from the increasing 
number of BIPA program organizers within and 
outside Indonesia. The BIPA program has been 
carried out by formal institutions, such as universities 
and colleges, and non-formal institutions, such 
as course institutions, and so on. This linguistic 
phenomenon does not only occur in Indonesia but 
also abroad. Many institutions organize teaching, 
training, and Indonesian language courses. For 
example, in Italy, several institutions and universities 
provide BIPA programs, including the Instituto 
Universitario Orientale Napoli, the IsMEO/IsAo 
Scientific Institute in Rome and Milano, the Instituto 
per l’Oriente Cultural Institute in Rome, CELSO 
(Centro Lombardia Studi Orientele) in Genova, 
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and the Vatican’s Religious Institute, and Ponrificia 
Universita Gregoriana (Rivai & Nimmanupap, 1998). 
Significant developments also occur in the Asian 
region, especially in Southeast Asia. For example, 
Thailand has several universities which provide BIPA 
programs, such as Chulalongkorn University, Mahidol 
University, Prince Songkhlanakkharin University, and 
Ramkhamhaeng University (Nimmanupap, 1998). The 
number of universities and BIPA course institutions 
gradually increases within and outside Indonesia. There 
are at least 179 BIPA organizers in 48 countries, which 
is predicted to continue to grow (Maryani, 2011).

The growing interest of foreigners in learning 
the Indonesian language impacts the need to increase 
the quantity of BIPA teachers. This condition must 
be balanced with the generalization of the quality of 
the teachers so that the BIPA teaching process can 
be carried out professionally. For BIPA teachers, 
experience is an ‘organic fertilizer’ that can improve 
the professionalism of BIPA teachers. In other words, 
the more experience in teaching BIPA, the more 
attractive the way to teach BIPA to BIPA students. 
BIPA teachers are expected to have qualified 
competencies as professional BIPA teachers. One 
of the important things that support improving the 
quality of BIPA learning is the creativity of teachers 
in teaching, which is applied to the BIPA teaching 
method.

The purpose of learning the Indonesian language 
for foreign speakers is to make the learners commu-
nicate with native Indonesian speakers without any 
significant difficulties. This is in line with what was 
expressed by Piątkowska (Piątkowska, 2015) that 
learning to speak another language means taking 
a role in a community that transcends cultural and 
linguistic boundaries.

In reality, some BIPA students who have passed 
a certain level and have been declared quite capable 
of using the Indonesian language (especially speaking 
and listening) often experience various communication 
problems, especially when dealing with people outside 
the BIPA class. The majority are still often confused and 
do not understand what people are talking about outside 
the classroom or in public places. The language used 
by most people is usually different from the standard 
Indonesian language taught in BIPA classes. What 
makes it even more difficult is that the interlocutors 
of BIPA students outside the classroom often use the 
Indonesian language in certain regional dialects. They 
can only understand a few words precisely the same as 
the standard Indonesian language.

A foreign language is understood as a language 
mastered by linguists generally through formal 
education and socioculturally it is not considered 

their language (Hayakawa et al., 2016; Maluch et al., 
2015). In this context, the interesting question would 
be: Can the Indonesian language be categorized 
as a foreign language? Who has the right to place 
Indonesian as a foreign language? How is the 
development of the number of foreign students 
studying Indonesian? Has the number of students 
each year increased, or has it decreased? What are 
the determining factors that influence the number of 
Indonesian language learners each year on whether it 
is increasing or decreasing?

BIPA teaching aims to give students can use 
Indonesian for various purposes: such as tourism, 
politics, social, culture, education, and so on. In this 
context, students expect to use the Indonesian language 
as a language of communication and interaction, both 
oral and written, based on their objectives. Therefore, 
the BIPA teaching process would not run optimally 
if it ignored the sociocultural aspects of the target 
language (Indonesian) community. 

One of the interesting issues regarding the 
BIPA learning process is how the similarities and 
differences of the source and target languages (in this 
case Indonesian language) are related to students’ 
understanding of the Indonesian language. This 
study is related to what is known as a cross-linguistic 
transfer.

For at least a century, the cross-linguistic 
transfer has been an important topic of discussion 
in applied linguistics studies, second language 
acquisition, and language teaching (Nsengiyumva, 
Oriikiriza, & Nakijoba 2021). However, in the last 
half-century, the importance of learning a second 
language has been reevaluated several times.

There are other studies about Cross-linguistic 
Transfer that have been carried out. For instance, 
Shirley Huang and Pui Fong Kan (2021) examined 
the relation of bilingual children’s development of 
past tense marking in their second language (L2) 
with their knowledge of temporal marking in their 
first language (L1). This study investigated whether 
Cantonese-English bilingual children’s knowledge 
of aspect markers in Cantonese (L1), along with 
external and internal factors, predicts their past 
tense marking in English (L2). Furthermore, Rose 
Stamp, Rama Novogrodsky, and Sabrin Shaban-
Rabah (2021) studied and compared the production 
of simple sentences in three languages (Palestinian 
Arabic, Modern Standard Arabic, and Israeli Sign 
Language [ISL]) and three language modalities 
(spoken, writing, and signs) by deaf and hearing 
students in Arabic-speaking communities.

Dominique Savio Nsengiyumva, Celestino 
Oriikiriza, and Sarah Nakijoba (2021) discussed 
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Cross-linguistic Transfer (CLT) and language pro-
ficiency in multilingual teaching in general and 
highlighted a sample of CLT in Burundi. CLT exists 
at all levels of linguistics. Meanwhile, Nsengiyumva, 
Oriikiriza, and Nakijoba (2021) focused on providing 
examples of phonological (including phonetic), lexical 
and semantic, and syntactic transfers. Furthermore, 
Lallier and Carreiras (2018) observed behavioral and 
neuroimaging evidence of the alphabet writing system 
showing that early bilingualism modulates reading 
development. In particular, Lallier and Carreiras 
(2018) showed that cross-language variation and cross-
language transfer influence bilingual reading strategies 
and their cognitive foundations. The study also 
emphasized that the impact of bilingualism on literacy 
acquisition depends on the specific combination of 
languages studied. It does not manifest itself similarly 
across bilingual populations.

Most of the research on Cross-linguistic 
Transfer is dominated by studies whose main topics 
are bilingualism and multilingualism. In general, 
research on cross-linguistic transfer has not been done 
much to analyze the Indonesian language for Foreign 
Speakers (BIPA). Therefore, this study tries to fill the 
gap by investigating the cross-linguistic transfer in 
the Indonesian language learning process for foreign 
speakers by reviewing the theoretical aspect.

METHOD

This research was conducted by considering 
two approaches: theoretical and methodological 
approaches. Theoretically, the approach used in this 
study was a cross-linguistic transfer approach. The 
cross-linguistic transfer effect became a controversial 
topic of discussion in applied linguistics for a century. 
In the 1950s, the cross-linguistic transfer effect 
(abbreviated CLTE) was considered an essential factor 
in second language learning and teaching theories. 
Then, in the 1960s, the people lending support to this 
theory declined due to the emergence of the notion that 
language learner errors are not considered evidence of 
linguistic transfer anymore. Still, they are included as a 
‘creative construction process.’

Methodologically, this research used descriptive-
qualitative research. The overall data obtained were 
not judged to be true or false but presented based on 
the linguistic facts obtained. The use of this method 
was following what was conveyed by Sudaryanto 
(2015) that the data obtained in descriptive-qualitative 
research was from the author’s observation without 
judging whether or not the data were right or wrong.

This study conducted three stages: providing 
data, analyzing data, and presenting the results of 
data analysis. The data were gathered using the 

listening method (Sudaryanto, 2015). Furthermore, 
several techniques were used to obtain the data, 
including tapping and note-taking techniques. In this 
study, a qualitative method was employed to describe 
the forms of proximity patterns of Indonesian as the 
target language in BIPA learning with the learner’s 
native language using a cross-linguistic transfer 
approach.

The data analysis was conducted in two ways: 
(a) formulation using ordinary words, including the 
use of technical terminology, and (b) formulation 
using signs or symbols. In other words, the analysis 
results were presented by combining informal and 
formal methods (Sudaryanto 2015). The informal 
presentation method was used to show the analysis 
results using descriptions or ordinary words. 
Meanwhile, the formal presentation method is 
related to signs and symbols. The implementation 
of the two methods was assisted by a technique 
referring to a combination of two methods: words 
and signs or symbols.

RESULTS AND DISCUSSION

Cross-Linguistic Transfer in BIPA Learning
For at least a century, cross-Linguistic Transfer 

has been an important topic of discussion in the study 
of applied linguistics, second language acquisition, 
and language teaching. However, language 
researchers reevaluated the importance of second 
language learning in the last half-century.

The cross-linguistic transfer effect has been the 
main topic of discussion in applied linguistics for 
a century. In the 1950s, the cross-linguistic transfer 
effect (abbreviated CLTE) was often seen as the most 
important factor in second language learning and 
teaching theories. Then, in the 1960s, the supporters 
of this theory declined it due to the emergence of the 
notion that language learner errors were no longer 
seen as evidence of linguistic transfer. Still, it is instead 
considered as a ‘creative construction process.’

Analysis of language errors in a prescriptive 
framework in the 1960s and 1970s has shown that 
several types of language errors are common in the 
second language of any native speaker. The CLTE 
researchers considered a general pattern between 
second and first language acquisition from these 
findings. The similarity in various aspects between 
first and second language acquisition has primarily 
led to this idea being dismissed as declining. Some 
researchers deny the existence of language transfer 
in favor of universalist explanations.

Researchers have used various terminology 
to refer to cross-linguistic influence phenomena: 
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language mixing, linguistic disorder, language transfer, 
and the role of mother tongue and its influence.

In the 1950s, cross-linguistic transfer was often 
seen as the most important factor in second language 
learning and teaching theories. Then, in the 1960s, 
the supporters of the theory declined it due to the 
emergence that language learner errors were not 
seen as evidence of linguistic transfer but rather as a 
‘creative construction process.’ Analysis of language 
errors in prescriptive frameworks in the 1960s and 
1970s has shown that several types of errors are 
common in the second language of speakers of any 
native language. From these findings, the researchers 
of cross-linguistic transfer considered a general 
pattern between second and first language mastery. 
The similarity in various aspects between first and 
second language acquisition has primarily led to this 
idea being dismissed as declining. Some researchers 
deny the existence of language transfer in favor of 
universalist explanations.

However, a more balanced perspective has 
begun to be applied in recent years. Empirical 
research in the 1970s and 1980s, for example, 
has led to new and more recent evidence of the 
importance of linguistic transfer in almost all 
language subsystems. Many studies compare 
language learners’ phonological, morphological, 
syntactic, and discourse aspects towards those whose 
native language differs from the target language, 
have shown differences in language acquisition 
caused by cross-linguistic influences (e.g., Ringbom, 
1987; Schachter & Rutherford, 1979). With the 
development of studies on transfer across linguistics, 
researchers have carried out interesting studies in this 
field. For example, Master (1987) and Mesthrie and 
Dunne (1990) compared language learners with two 
or three languages. They found a language structure 
that can be found in one language, but it cannot be 
found in another language (Master, 1987; Mesthrie 
& Dunne, 1990).

Meanwhile, Murphy (2003) and Wei (2003) 
provided interesting ideas about how transfer across 
linguistics is related to the learner’s cultural, social, 
and individual factors in the learning process and 
second language use (Murphy, 2003; Wei, 2003). 
It can be said that the empirical research in the last 
decade has led to the manifestation of new linguistic 
transfers in all language subsystems. Thus, the 
linguistic evidence of the existence of cross-linguistic 
transfer has been increasing, and the empirical 
support for the importance of cross-linguistic transfer 
in all language subsystems is now very strong.

Researchers have used different terminologies 
to refer to the existence of cross-linguistic influence 

phenomena such as language mixing, linguistic 
disorder (Garraffa et al., 2018; Lim et al., 2018), 
language transfer (Asimakoulas, 2018; Garcia, 2019; 
Pham et al., 2018; Wang, 2018), the role of mother 
tongue and the influence of native language (Ionescu, 
Popescu, & Cahill, 2016; Vannasing et al., 2016; 
Xhemaili, 2013). In this case, the term language 
transfer will be used as evidence of cross-linguistic 
transfer in the language learning process, especially 
focusing on learning the Indonesian language for 
Foreign Speakers (BIPA).

The discussion about cross-linguistic transfer in 
the Indonesian language learning process for Foreign 
Speakers (BIPA) is not monolithic. Of course, many 
factors can affect the level of mastery of the target 
language (Indonesian language) by BIPA students. 
There must be further studies related to cross-
linguistic transfer in the BIPA learning process. 
However, it is not easy because the study of the cross-
linguistic transfer itself is complex. Some literature 
studies have mentioned that cross-linguistic transfer 
has similarities with the study of language contrastive 
analysis.

In recent decades, the importance of language 
transfer in the language learning process has been 
reevaluated many times. The challenge to views on 
the importance of language transfer did not impact 
the history of language teaching until the late 1970s. 
The challenges that emerged during that period 
were largely in reaction to the claims made by Lado 
(1957) and Fries (1952) that the existence of cross-
language differences in language acquisition could be 
determined through contrastive analysis. This notion 
faced serious challenges in the 1980s, and the validity 
of contrastive analysis appeared to be questionable. 
Finally, empirical research has shown that learning 
difficulties do not always arise from cross-linguistic 
differences, and contrastive analysis does not always 
predict the difficulties that arise. From these various 
studies, it can be said that contrastive studies that were 
previously considered a substitute for cross-linguistic 
transfer studies have received strong criticism from 
various language researchers.

Further questions about the value of contrastive 
analysis arise from the error classification of language 
learners in a study known as “error analysis” (Al-
Sobhi, 2019; Curry & Chambers, 2017; Lu & Deng, 
2019). At this point, we must make a distinction 
between accidental errors -- memory lapses, 
physical exhaustion, etc., errors that don’t reflect a 
defect in language competence -- such as speakers 
with aphasia (Nasrullah et al., 2021), Alzheimer’s, 
apraxia, autism (Wahyunianto et al., 2020), etc., and 
errors that reflect basic knowledge of the language, 
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such as language competence errors (Nasrullah et 
al., 2019). However, it is not easy to determine what 
the learner’s error is or what is causing the language 
learner’s error

Language learners’ errors (in this case, BIPA 
students) have provided evidence of the complexity 
of the language system used by these learners. Thus, 
BIPA teachers and students must pay attention to 
three aspects. First, for the teacher, the students’ 
mistakes can determine how far the students have 
made progress, what is left for the students to learn. 
This is one of the ways that teachers can test the 
competence of BIPA students regarding the nature 
of the language they are learning (in this case, the 
Indonesian language). Second, language errors are 
needed by the students themselves because they 
can use them to keep them motivated to learn. And 
third, language errors provide evidence to language 
researchers about how language is learned or 
acquired, what strategies or procedures students use 
in the process of learning that language.

One of the main challenges in analyzing errors in 
the BIPA learning process is determining what category 
to define as a particular error. Some learners’ errors 
appear not due to language transfer but from other 
reasons or processes. Five distinct psycholinguistic 
processes are important for learning language 
(Indonesian): language transfer, learning transfer, 
target language communication strategies, target 
language learning strategies, and overgeneralization of 
target language linguistic material.

However, before considering these five 
processes, we must first understand one of the 
central ideas in psycholinguistic studies known as 
fossilization – linguistic concepts that have long 
existed in mind (Musi & Ong’onda, 2020; Tajeddin & 
Tabatabaeian, 2017). Linguistic phenomena that can 
be stored in the mind are linguistic items, rules, and 
subsystems that native language (NL) speakers tend to 
store in their interlanguage (IL), i.e., special versions 
made by speakers about the target language (TL). Al-
Khresheh (2015) defined IL as “a separate linguistic 
system based on observable results resulting from the 
learner’s efforts to produce an understanding of the 
rules of the target language.” The most interesting 
phenomenon in how interlanguage works are that 
items, rules, and subsystems that can be stored are 
the conditions for the five processes described above.

If the items, rules, and language subsystems 
stored in mind occur in a cross-language way 
resulting from the source language, this is called a 
language transfer process. If these items, rules, and 
language subsystems stored in mind can be identified 
in the learning procedure, this is a process known as 

transfer of learning. Suppose the items, rules, and 
language subsystems result from a learner-identifiable 
approach to communicating with native speakers of 
the target language (Indonesian). In that case, this is 
called a second language communication strategy. 
And suppose the items, rules, and subsystems of the 
language result from overgeneralization of the rules 
of the target language. In that case, this is called the 
term overgeneralization of the linguistic material of 
the target language.

Transfer of Semantic Competence in BIPA Learning
Semantic errors produced by BIPA students 

in terms of sentence composition, translation, and 
vocabulary, can be analyzed and classified based 
on the following criteria: (1) errors due to language 
transfer, (2) errors due to transfer of learning, (3) 
errors due to learning strategies target language 
(Indonesian language), (4) errors due to the target 
language’s communication strategy (Indonesian 
language), and (5) errors due to overgeneralizing the 
linguistic rules of the target language.

The language errors of BIPA learners can 
be studied based on the differences between the 
source language and the target language through a 
contrastive analysis between the two languages on 
problematic semantic aspects. Sometimes, however, 
the relationship between different types of errors and 
their categories is quite difficult to determine.

In addition, it is important to know the 
relationship between language transfer from the 
source language about the total number of errors and 
the possible consequences that will be presented. 
The information that can be seen from two learners 
of different language backgrounds should also 
be compared: Do they make the same mistakes? 
Is language transfer from the native language an 
obvious phenomenon for the two learners? Does 
the semantic transfer prove to be a semantic error 
made by the two students? Are there any significant 
quantitative or qualitative differences? i.e., types of 
semantic errors produced by the two learners.

Similarities and Differences of Form and Meaning 
of Words between Source and Target Languages

Similarities and differences in word forms and 
word meanings have a relevant relationship with 
how quickly speakers can learn the target language 
(Indonesian language) of other languages (Gablasova, 
Gablasova, & McEnery, 2017; Rothman, 2015). To 
prove this, students must be given a test to answer 
the meaning of certain Indonesian words that they 
probably did not know. Referring to this opinion, 
students should answer the words on the test items 
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that have spellings that are identical or at least similar 
to those found in the form of the source language. 
On the other hand, the students failed to answer the 
words they did not know incorrectly, and the spelling 
did not match any words in their mother tongue. 
For example, in the following, some Indonesian 
vocabularies have similarities in form and spelling to 
South African vocabularies (see table 1).

Table 1. Linguistic Similarity between Indonesian language 
and South African Language

Indonesian Language South African Language
pisang piesang
ember emmer
handuk handdoek
wortel wortel
kamar kamer

selamat slamat
terima kasih tramakasie

kantor kantoor

Source: Researcher documentation (Results of interviews with 
BIPA learners from South Africa)

In table 1 above, there can be seen a similarity 
of some vocabulary between Indonesian and South 
African. More research is needed to find what factors 
make the two languages similar. Nevertheless, we 
can see from various literature that South Africa had 
experienced colonization from the Netherlands (Zed, 
2017). Therefore, aspects of colonization can be 
expected to influence the similarities of the Indonesian 
and South African languages. 

Furthermore, some of the similar vocabularies 
between Indonesian and Tagalog (Philippines) 
languages are shown in table 2 below.

Table 2. Linguistic Similarity between Indonesian Language 
and Tagalog Language

Indonesian Language Tagalog Language
kambing kambing
payung payong

beli bili
baca basa

pendek pandak
lembut lambot

abu abo
aku ako

takut takot
batu bato
api apoy

muka mukha
putih puti
angin hangin

Source: Researcher documentation (Results of interviews with 
BIPA learners from the Philippines)

Geographically, Indonesia and the Philippines 
are located in Southeast Asia. Neighborly positions, 

directly or not, also affect similarities in several ways, 
such as culture, art, and language. In addition, if studied 
in more depth, Indonesian and Tagalog are cognate 
languages, namely the Austronesian family (Arizo et 
al., 2020). For this reason, it is not so surprising that 
between Indonesian and Tagalog languages, there are 
many similarities in vocabulary.  

Furthermore, the Indonesian language also has 
linguistic similarities with Portuguese. This can be 
seen in Table 3 below.

Table 3. Linguistic Similarity between Indonesian Language 
and Portuguese Languages

Indonesian Language Portuguese Language
lelang leilao

bendera bandeira
sepatu sapatos
keju queijo

mentega manteiga
tinta tinta

jendela janela
sabtu sabado

boneka boneca
pita fita
meja mesa
garpu garfo

Source: Researcher documentation (Results of interviews with 
BIPA learners from Portuguese)

Of the many factors, it seems that historical 
factors are the main factors of the similarities of 
Indonesian and Portuguese. In various historical 
studies, it has been widely discussed that Indonesia 
had experienced colonization under Portuguese rule. 
It can be understood that the similarity of language 
between Indonesian and Portuguese is not surprising. 

Furthermore, the Indonesian language also has 
linguistic similarities with Arabic from Djibouti. It is 
not surprising that Arabic has linguistic closeness to 
the Indonesian language because many Indonesian 
language vocabularies adopt Arabic. This can be 
seen in Table 4 below.

Table 4. Linguistic Similarity between Indonesian Language 
and Arabic Languages

Indonesian Language Arabic Language
asli asli

napas nafas
wajah wajh
sabar sabr

khatulistiwa khatul istiwa 
selasa salasa
kursi kursi

Source: Researcher documentation (Results of interviews with BIPA 
learners from Djibouti)

Although Indonesian and Arabic have different 
linguistic structures, Indonesian belong to the 
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Austronesian family while Arabic belongs to the 
Ancient Semitic family. However, since Arabic has 
become one of the international languages spoken 
by many speakers globally, Arabic has had a lot of 
influence on several languages in the world (Firdaus, 
2011), including Indonesian. In language policy, 
Indonesian has absorbed a lot of vocabulary from 
several languages, such as English, Dutch, Portuguese, 
Sanskrit, and Arabic. If studied further, Arabic has a 
strong influence and integration over Indonesian. The 
religious ties embraced by most Indonesians are an 
essential factor in the strong influence of the Arabic 
language on Indonesian (Afjalurrahmansyah, 2018). 

Regarding cognates across different languages, 
the language transfer effects can be studied more in-
depth and further experiments, as seen in the example 
above. The transfer of language competence can 
explain that students will correctly guess the meaning 
of cognates in the Indonesian language. Thus, 
language transfer can facilitate acquiring the target 
language (in this case, the Indonesian language).

The benefit of recognizing whether or not the 
source and target languages are cognate for speakers 
of languages cognate with the Indonesian language 
is not only because the language has similarities in 
speech and spelling of the lexicon with the source 
language, but speakers of cognate languages may also 
have more time to focus on unfamiliar vocabulary 
that is very useful in reading comprehension.

Apart from the similarities and differences in 
terms of word forms, some problems occur because 
of the similarities and differences in the meaning of 
the words. These errors might occur due to over-
generalization of the semantic rules of the target 
language (Indonesian language), meaning the use of 
semantic rules that exceed normal limits.

On the other hand, some semantic differences 
between languages do not always cause significant 
difficulties in the language learning process. For 
example, Stockwell, Bowen, and Martin’s (1965) 
research showed that Spanish speakers learning 
English seem to have some difficulties determining the 
two lexical meanings of a word. Thus, the differences 
between Spanish and English, for example, are 
insufficient to predict significant difficulties in learning 
the two languages.

CONCLUSION

The BIPA students’ mistakes provided evidence of 
the complexity of the language system used by the 
learners. Thus, BIPA teachers and students should 
pay attention to three aspects. First, for educators, 
learners’ mistakes can determine how far learners 

have progressed, what is left for learners to learn. 
This is one of the ways that teachers can test BIPA 
students’ competence about the nature of the language 
they are learning, in this case, the Indonesian 
language. Second, language errors are also essential 
by the learners themselves because they can be used 
as a medium for learners to continue being motivated 
to learn. Third, linguistic errors provide evidence 
to language researchers about how the language is 
learned or acquired, what strategies or procedures the 
learner uses in the process of learning the language. 
Semantic errors produced by BIPA students in terms 
of sentence composition, translation, and vocabulary, 
can be analyzed and classified based on the following 
criteria: (1) errors due to language transfer, (2) errors 
due to transfer of learning, (3) errors due to learning 
strategies target language (Indonesian language), (4) 
errors due to the target language’s communication 
strategy (Indonesian language), and (5) errors due 
to overgeneralizing the linguistic rules of the target 
language. Similarities and differences in word forms 
and meanings are closely related to how quickly 
speakers of other languages learn the target language.
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