«2s Universidad
181  Zaragoza

1542

Trabajo Fin de Master

A Qualitative Study of Motivationin a
Secondary EFL Classroom

Estudio cualitativo sobre la motivacion en un
aula de inglés de secundaria

Autora

Cristina Sala Fernandez

Director

Enrique Lafuente Millan

Master Universitario en Profesorado de Educacion Secundaria Obligatoria, Bachillerato,

Formacion Profesional y Ensefianzas de Idiomas, Artisticas y Deportivas

Facultad de Educacion
Curso 2020/2021




Table of Contents
ABSTRACT
1.INTRODUCTION
1.1 CONTEXT OF THE STUDY
2.JUSTIFICATION
3.THEORETICAL AND LEGAL FRAMEWORK

3.1 THEORETICAL FRAMEWORK
3.1.1 LITERATURE REVIEW
3.1.2 PREVIOUS STUDIES

3.2 LEGAL FRAMEWORK
4.METHODOLOGY

4.1 METHODS
4.1.1 QUALITATIVE STUDY
4.1.2 PARTICIPANTS
4.1.3 MATERIALS

4.2 PROCEDURE
5.RESULTS AND ANALYSIS
5.1 CLASSROOM OBSERVATION

5.2 QUESTIONNAIRE
5.2.1 QUALITATIVE DATA
5.2.2 QUALITATIVE DATA

5.3 INDIVIDUAL INTERVIEWS

6.DISCUSSION AND SUGGESTIONS FOR IMPROVEMENT

6.1 LEARNER LEVEL
6.1.1 SELF-CONFIDENCE

6.2 LEARNING SITUATION LEVEL
6.2.1 COURSE-SPECIFIC COMPONENTS
6.2.2 TEACHER-SPECIFIC COMPONENTS
6.2.3 GROUP-SPECIFIC COMPONENTS

11

11
11
11
12

13

15

15

17
17
26

30

33

33
33

37
37
38
40



7.CONCLUSION
7.1 LIMITATIONS
7.2 AVENUES FOR FUTURE RESEARCH

WORKS CITED

APPENDICES
Appendix |: Data from Classroom Observation
Appendix Il: Questionnaire
Appendix lll: Questions for Individual Interviews
Appendix IV: Data from the Questionnaire
Appendix V: Data from Individual Interviews

Appendix VI: Analysis of Materials

42

44

45

46

49

49

53

65

66

79

88






ABSTRACT

This paper studies motivation in a case group of 4t year of ESO students from CPI La
Jota school. It uses Dornyei’s (1994) model to examine the factors that are affecting the
motivation of students in this specific group. For the purpose of data collection, an
observation period was conducted, followed by the design of a questionnaire completed
by students and a set of individual interviews with the participants. Both quantitative
and qualitative data were analysed in order provide understanding of the phenomenon
in the specific context. The results show that the main subconstructs interfering in
students’ motivation are language anxiety, perceived competence in the L2, course-
specific components, teacher’s feedback and task presentation, group cohesion and
classroom goal structure. Some recommendations based on relevant literature are

provided to tackle the problems with these subconstructs.

KEY WORDS: motivation, language anxiety, subconstructs, qualitative, quantitative,

cohesion, perceived competence, L2, Dornyei, feedback.



Este trabajo se centra en el estudio del fendmeno de la motivacién en un grupo de 42ESO
del CPI La Jota. En este caso, se ha utilizado el modelo de Dérnyei (1994) para poder
investigar los aspectos que interfieren en la motivaciéon de los estudiantes de este grupo
especifico. Para el proceso de obtencion de datos se llevd a cabo un periodo de
observacion, asi como el disefio de un cuestionario para ser completado por los
estudiantes y una serie de entrevistas personales con los participantes. Los datos
cuantitativos y cualitativos obtenidos fueron analizados para ofrecer conocimiento del
fendmeno en el contexto especifico de estudio. Los resultados muestran que los
principales subconstructos que interfieren en la motivacidén de estos estudiantes son la
ansiedad del lenguaje, la competencia percibida en la L2, componentes especificos del
curso, el feedback y presentacion de tareas por parte de la profesora, la cohesién de
grupoy la estructura de la clase. Finalmente, se proporcionan algunas recomendaciones
basadas en la literatura para paliar los problemas relacionados con estos

subconstructos.

PALABRAS CLAVE: motivacion, ansiedad del lenguaje, subconstructos, cualitativo,

cuantitativo, cohesién, competencia percibida, L2, Dérnyei, feedback.



1.INTRODUCTION

One of the main concerns of many English teachers in secondary education is
demotivation. As it has been identified as one of the major causes of low performance

in the English class, as well as a factor that dispirits teachers.

In spite of the importance of motivation in secondary education, it is a topic that has
been under researched. Many studies conducted around this issue offer a superficial
view with few solutions or suggestions for improvement. Furthermore, other studies in
which the researcher intervenes by implementing some changes, often show results
that fail to offer an objective view of the phenomenon, as the intervention of the
researcher alters the environment studied. Consequently, although these studies have
successfully identified some possible causes of demotivation, a number of questions still
remain for many teachers: Where does this demotivation come from? And most
importantly: What can | do about my students’ demotivation in my particular context?

These are the questions that the present dissertation will aim to answer.

The main aim of this study is to investigate the factors influencing motivation in a
Secondary EFL classroom, so as to contribute to our understanding of this phenomenon
and to suggest some strategies and techniques which may help teachers develop
motivation. Moreover, this dissertation will attempt to demonstrate how qualitative
tools can be used to investigate motivation in the EFL classroom so that teachers may
conduct similar studies to investigate and understand this phenomenon of motivation
in their own contexts. For this purpose, a case group of 4™ year ESO students will be
studied. Regarding the tools, an observation period, followed by a questionnaire based
on Dornyei’s (1994) model and a set of individual interviews will be used. Quantitative
and qualitative data will be analysed in order to provide an overall view of the
phenomenon and to establish relations between variables as well as to study the
phenomenon attending to specific cases within the group. After the analysis, some

suggestions for improvement will be put forward.



1.1 CONTEXT OF THE STUDY
The case group belongs to the school CPI La Jota, which is located in La Jota a working-
class neighbourhood, in Zaragoza. The school offers a bilingual program, although the

group where the study was conducted is a non-bilingual one.

The specific group is formed by 18 students, 10 boys and 8 girls and is quite
heterogeneous: there are two immigrant students from Morocco, a student with high
capacities with a very high level of English and two students with significantly lower level
of English than the rest of the class. The teacher is a middle-aged woman who has 15
years of experience teaching English, both in Spain and abroad. The main materials and
activities that she uses belong to the book chosen by the English department: Advanced:
Think Ahead (Marks and Scott, 2019) by Burlington Books. All the data of this study was

collected during my student-teacher placement, which lasted one month.

2 JUSTIFICATION

This research is justified by the lack of studies regarding motivation that have been
conducted in secondary education in Spain and, more specifically in Zaragoza.
Moreover, this study is intended to serve as a reference point for other teachers and
researchers attempting to understand the phenomenon of motivation in a particular
context and to serve as a model for future classroom research that could be conducted
in other contexts with similar characteristics. Although some other studies on
motivation have been conducted, most of them fail to provide an objective perspective
of the phenomenon (as the researcher is usually an active participant) or do not make
any specific suggestions for improvement. In the present study there will be a non-
participant observer, which is expected to yield more objective information. In addition,
a number of suggestions for improvement will be put forward that | hope can serve as a

model for the analysis of similar situations in other contexts.



3.THEORETICAL AND LEGAL FRAMEWORK
3.1 THEORETICAL FRAMEWORK

Motivation has become one of the main concerns for secondary education teachers,
regardless of their age or educational context. As Dornyei (2011) contends, teachers
often find demotivation amongst their students, as it can be considered one of the most
generalised issues in the field of education. For the purpose of this dissertation, different
sources as well as previous studies in the field of motivation will be commented on in

order to provide the reader with the concepts on which the present study is based.

3.1.1 LITERATURE REVIEW

From a general perspective, motivation is defined in the Longman Dictionary of Applied
Linguistics as the set of factors that determine a person’s desire to do something
(Richards, Platt and Platt, 2000). This definition has been selected among many existing
others as it clearly reflects the complex nature of the construct by alluding to different
components or factors, as it will be considered in the following sections. Nevertheless,
the issue is not as clear when applied to students motivation. Over the last decades,
many experts have contributed to the development of the subconstruct, such as Deci
(1975) with the distinction between extrinsic and intrinsic motivation. This author
defines extrinsic motivation as the one related exclusively to external facts, whilst
intrinsic motivation is presented as the one that appears when doing activities without
any external reward. Deci and Ryan (1985) also contribute to explaining the issue of
motivation with the Self-determination theory, in which the two types of motivation
previously mentioned are regarded, for the first time, as counterparts that interact

between them and not as one being the opposite of the other.

Gardner (1985) provides a definition of motivation from a psychological perspective,
understanding the construct as a combination of factors related to the social context
and psychological features of the learner. The subconstructs proposed by this author
are instrumental and integrative motivation, understood as the types of motivation
prompt by the potential usefulness of the L2 and the desire to integrate within a certain
culture, respectively. Although widely influential, it did not go unchallenged, mainly due

to the lack of relevance given to cognitive aspects (Dornyei, 1994).



As mentioned above, motivation in education is a complex construct that needs to be
considered from different perspectives and attending to many different factors. In order
to provide the reader with a more complete view on motivation, and more specifically
to L2 motivation, the L2 motivational construct proposed in Dornyei (1994) will be
considered throughout the paper. In Dérnyei (1994), motivation is described adopting a
tripartite perspective, dividing its components into three levels: social, personal and
educational. These components, also referred to as subconstructs, help conceptualise
motivation in education from a broader perspective than the one presented in previous

research studies.

The first level, which Dérnyei (1994) calls Language Level motivation, includes theories
of instrumentality and integrativeness. In this level, Dérnyei (1994) includes all the
aspects of the L2 that can affect students’ motivation, such as its potential usefulness
for the learners’ future (instrumentality) or the desire to integrate with the culture
where the L2 is used (integrativeness). The concept of instrumentality is defined as the
perceived usefulness that English can have in the students future, such as helping them
get a good job or a promotion, understand a report for university or allowing them to
live in a foreign country. On the other hand, integrativeness is understood as the desire
of the student to be able to assimilate in an English-speaking culture, thus, being able to
make English-speaking friends, to integrate in a certain community or to travel abroad

in order to know other cultures, amongst others.

The second level, the Learner Level motivation, involves aspects related to the learner
itself, such as self-efficacy which, following Dérnyei (1994), refers to the individual’s
perception of their own ability, in this case in the L2, to perform a task. On the other
hand, language anxiety and perceived competence in the L2 are considered to be the
two components of self-confidence, which is defined in Dérnyei (1994) as the belief in
an individual’s ability to successfully complete a certain task. The last concept included
in this level is need for achievement, which in Dornyei (1994) is regarded as the need
that a learner has to achieve a certain goal for excellence own sake. As it will be observed
in the following sections of this paper, the aspects related to the learner and belonging

to this level will be of special relevance.



The third and last level proposed in Dérnyei (1994) is the Learning Situation Level, in
which aspects related to the course, teacher and group are specified. With regards to
course-specific components, some subcomponents are identified in Dérnyei (1994). The
first of these subcomponents is interest or drive to know about the individual’s
environment (Dornyei, 1994). The second and third are relevance of the instruction and
expectancy of success, respectively. Dérnyei (1994) relates this expectancy of success
with self-efficacy with self-confidence, more specifically, with self-efficacy, which are
therefore connected both to the level of the learner and to the learning situation. The
last of these four subcomponents is satisfaction, which, as stated in Dérnyei (1994),

involves both intrinsic and extrinsic rewards.

With regards to the aspects related to the teacher, three subcomponents can be
observed: authority type adopted by the teacher, including responsibility sharing by
giving options to learners; affiliative drive, explained as the desire learners have to
please the teacher (or the parents); and socialization of students motivation. The last
subcomponent, socialization of students motivation, is believed to consist of three
elements: (i) modelling or serving as a model for students, (ii) task presentation showing
the potential usefulness and (iii) interest of the task and feedback, which can be

controlling or informational.

1.LANGUAGE LEVEL -Integrativeness
-Instrumentality
2.LEARNER LEVEL -Need for Achievement

-Self-confidence
e language Anxiety
e Perceived Competence in the L2
o Self-efficacy

3.LEARNING SITUATION LEVEL -Interest

o Course-specific components -Relevance
-Expectancy
-Satisfaction

o Teacher-specific components -Affiliative Drive

-Authority Type

-Direct socialization of motivation
e Modelling
e Task Presentation
o Feedback

o Group-specific components -Goal-orientedness

-Norm and Reward System




-Group Cohesion
-Classroom Goal Structure

Chart 1: Adapted from Dérnyei (1994)

Finally, the components that are specific to the group of learners are divided in Dornyei’s
model into goal-orientedness, norm and reward system, group cohesion and classroom
goal structures. The first and second subcomponents refer to the existence of goals
shared by the group of learners and that all the members are determined to pursue as
well as to the existence of an internal set of norms with which all the members of the
group agree, respectively. The third subcomponent, group cohesion, refers to the
strength of the link between the members of the group whilst, the fourth and last
subcomponent, goal structures, alludes to the kind of structure that can be found within

the group, and which can be cooperative, competitive or individualist.

This tripartite model of Dérnyei (1994) and the components mentioned will be used to
analyse the different motivational factors involved in the research study shown in this
paper in order to try to determine which of those factors play a role in students

demotivation in the specific group studied.

3.1.2 PREVIOUS STUDIES

In addition to the literature mentioned above, this dissertation also draws from previous
studies aiming to determine the factors that lead to demotivation in a group of foreign-
language learners, including Wei (2016), Lo and Hyland (2007) and Csizér and Lukas
(2010). Wei (2006) identified three main causes for the lack of motivation: lack of
instrumentality, insufficient interaction and lack of creativity when using teaching
materials. In Lo and Hyland (2007), the factors causing demotivation were lack of
personal involvement and of autonomy and lack of opportunities for self-expression and
creativity. As it can be observed, the results obtained in the study are directly related to
the aspects mentioned in previous theories commented above. Finally, in Csizér and
Lukas (2007), results showed that opportunities to make decisions played an important

role in the level of students’ motivation.

Other studies have pointed to a different set of factors leading to demotivation. The

results provided by Oxford (1998) cited in Dornyei (2011), for example indicate that the



factors causing demotivation were: the teacher’s relationship with learners, the
teacher’s attitude regarding materials or a discrepancy between the teacher and the
learners’ style. Furthermore, some other findings showed that the type of activities,
considered by students repetitive or irrelevant, also played an important role in the lack

of motivation.

A second investigation, published by Doérnyei (1998), found that other components
affecting the level of motivation included elements related, not only to the teacher and
materials, but also to the schools, such as the number of students in each group or the

availability of resources.

The last research is Sakai and Kikuchi’s (2009) about demotivation in Japan. This study
helped identified other additional causes of demotivation, which were the
characteristics of the class such as the content, excessive focus on grammar or
monotonous lessons. Past and present experiences of failure were also deemed to be

important.

These investigations help us identify the possible components that we need to observe
and consider when conducting a similar study. The present study will try and identify
the components that have an impact in students’ motivation when observing the

specific case group.

3.2 LEGAL FRAMEWORK

The legal specifications followed for the design and implementation of the course of the
case group have been extracted from the Aragonese Curriculum, more specifically,
orders ECD/489/2016 and ECD/65/2015. When analysing these documents, we can see
that motivation, although sometimes neglected in the context of the classroom, is

regarded as very important from the legislative point of view.

In ECD/489/2016, competences are established as the central element. Competences,
in this case, are defined as the combination of practical skills, knowledge, motivation
and ethical values, attitudes, emotions and other social and behavioural components
that work together to achieve an effective action. As we can see, the construct of
motivation is one of the key elements that are included in this definition. In terms of

9



methodological guidelines, it is stated that intrinsic motivation should be promoted
amongst students a and that their interests and needs should be taken into account to
take actions that promote motivation. As part of these general methodological
guidelines, the role of the teacher is also highlighted, as it is stated that he/she will act

as instruments of motivation for students.

With regards to the methodological specifications for the stage, it is stated that affective
components and motivation should be given relevance in the learning process and that
this motivation should be achieved by implementing tasks and situations that allow

students to put their knowledge into practice in real-like contexts.

In addition to this, the dispositions in ECD/65/2015 establish that one of the main
methodological principles that need to be used is the development of motivation and
creativity by encouraging contact with foreign speakers, which related to the concept of
integrativeness and by promoting activities that arise curiosity and interest. Finally, a
last methodological specification provided by the curriculum alludes to the need for
English teachers to choose a methodology that promotes interaction and real-like

situations, so as to foster instrumental motivation amongst students.

In sum, legal provisions include motivation as one of the main components to take into
consideration when teaching and designing a course. For this reason, this study will aim
to identify those subconstructs that are playing a role in decreasing students motivation

in this group, and it will try to provide solutions for curricular specifications to be met.
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4 METHODOLOGY

4.1 METHODS
4.1.1 QUALITATIVE STUDY

The present research is a qualitative case study. As it follows a qualitative approach, the
present study is context-bound, thus, the results obtained as well as the suggestions for
improvement are valid for the specific group that is being studied and, therefore, the
conclusions drawn cannot be extrapolated to other contexts. Therefore the study does
not aim to achieve external validity but to provide knowledge of the phenomenon
occurring in the specific context studied and to try to understand the dynamics between
different factors and variables. In addition to this, one of the main aims of the study is
to consider all of the possible variables and test how they interact between themselves,

as well as the effect that this interaction of variables has in the construct of motivation.

In this qualitative study, the approach follows a double perspective. On the one hand,
general tendencies will be identified in order to provide a general picture of the situation
in the particular context of analysis. This approach nomothetic approach intends to
establish patterns, tendencies and relations between different variables, which will
provide a deeper understanding of the phenomenon. Nevertheless, as it is a qualitative
study, an idiographic approach will also be adopted. Based on this, | will focus on
individual cases, particular differences and singularities, as they are also relevant in

order to understand the phenomenon in the specific context of an EFL classroom.

As previously explained, this research is a multiple case study. The characteristic feature
of this type of study is that it is based on the research and systematic analysis of a
particular case. In this study, the particular case would be represented by a non-bilingual

42 year of ESO group in CPI La Jota school that will be described in the following section.

4.1.2 PARTICIPANTS
The researcher will be a non-participant observer in the context of the classroom and

no methodological changes will be implemented on their part.

The group that represents the object of the study is a non-bilingual group of 4" year of

ESO students from CPI La Jota school in the neighbourhood of La Jota in Zaragoza, Spain.

11



The group is formed by a total of 18 students aged 15 to 16 years consisting of 10 boys
and 8 girls. Many of the students belonging to this group do not show a particular
interest in the English subject, as they did not apply to be included in the bilingual group.
Furthermore, the ones who applied for the bilingual group were not accepted because
of their low grades, so the group observed is not characterised by a high mean in terms
of grades. It is important to note that it is a very heterogenous group, as there is a boy
with high capacities with a significantly higher level of English, but also a couple of
students that have a significantly lower level than the rest of the class and struggle with
English. Moreover, there are two immigrant students from Morocco, one of them with
a higher level of English than most of the class and another one who has never studied
English before and who does not have a good command of the shared L1 of the

classroom either (in this case, Spanish).

For the purpose of the study, it should be noted that all of the students were observed
during the lessons, but not all of them actively participated in the study, as the response

rate of the questionnaire was of 13 responses out of 18 total students.

4.1.3 MATERIALS

In addition to the participants that were involved in the study, this section aims at
specifying the materials used for data collection. For the purpose of reliability of the
study, three different materials were used to collect and triangulate data: notes on

observation of the classroom, a questionnaire and interviews to some of the students.

The first material used was a set of notes taken from observation. The group of study
was observed by the researcher for a period of one week during the English lessons and,
in order to make the study as rigorous as possible, notes were taken on the most

relevant aspects observed and included in data collection tables (see Appendix ).

After the observation period where notes were taken from classroom observation, a
guestionnaire was used to collect data (see Appendix Il). The questionnaire was
designed by the researcher taking the validated questionnaires by Gardner (2004) and
You & Doérnyei (2016) as a reference point for both the structure and the questions

included. In addition to these validated questionnaires, the guidelines included in

12



Dornyei and Csizér (2012) on designing surveys in second language research were also
taken into account. The questionnaire was designed in Spanish to make it easier for

students to share their answers.

Once the data had been collected using the questionnaires and the information in them
analysed, a number of interviews to some of the members of the group were conducted
(see Appendix llI). All of the information collected from these interviews was
transcribed. The interviews were also conducted in Spanish, so that students felt more

comfortable to share their thoughts.

4.2 PROCEDURE
In this section of the methodology, the process of data collection will be explained. This
section will be divided into three different subsections corresponding to the three

materials used for data collection.
1.0bservation of the group

The first procedure consisted in the observation of the case group. In order to select the
group, | used the data about the group that | had collected during the first placement
period, when | noticed a lack of motivation in this specific class. Then | started a one-
week period of observation of a total of four fifty-minute English lessons in order to test
my impressions from the first placement period on their demotivation. The observation
was focused on identifying how the different subconstructs of motivation established in
Dornyei (1994) were present in the group. For this purpose, some elements such as the
methodology used by the teacher, patterns of interaction and participation, observation
of the materials used and attitude of the students, amongst others, were observed. In
order for this process to be as reliable as possible, the most relevant information was
included in an observation chart. Regarding the analysis of the data collected from the
observation, the different issues extracted from the chart were grouped into different
categories depending on the type of construct involved. For the process of data
reduction, | selected the notes that were addressing the same construct and | grouped

them in a table. Once the notes had been placed all together under the corresponding

13



construct, | identified to which subconstruct or subcategory they belonged, in order to

examine the different factors involved.
2.Completion of the questionnaire

After the observation, | used a questionnaire including Liker-scale questions to collect
data from the perspective of the students. Following an ideographic approach, | also
used open questions, so as to identify and investigate singular, contingent or unique
phenomena vis-a-vis motivation in the case group. The questionnaire was handed to
students using Google Forms because it was considered to be a more appealing format
for them (as they are used to use electronic devices on a daily basis) and the most
convenient way for me to collect all the data. This type of format also allows the
researcher to see general tendencies, but it is especially useful when all the responses

from a particular individual want to be observed.

Students were required to write their ID number as a way of adding reliability to the
study and to have the opportunity to conduct individual interviews to particular
students in the third part of the process. The reason for requiring their ID instead of their
name, was for them to answer the questions with sincerity, as neither their teacher nor

the researcher knew the students’ ID numbers.

The questionnaire was filled in during class time, so that a higher response rate could be
achieved. Nevertheless, as some of the students did not have electronic devices with
them, they were required to fill it at home. In this respect, it is important to mention
that some of the students in the group refused to complete the questionnaire, so only

13 out of the total 18 students filled in the questionnaire.

Once the questionnaire was completed, the data was analysed: quantitative data on the
one hand and qualitative data on the other. Regarding quantitative data, the mean and
standard deviation was calculated and correlation between variables established.
Qualitative data was collected and grouped to establish different categories depending
on the issue each answer addressed, in order to be able to observe specific aspects of

particular individuals.

3.Interviews with students
14



After the information from the questionnaires was analysed, | conducted personal
interviews with some of the students who had completed it. The students participating
in the interviews were selected using the data from the questionnaires, in order for the
sample to be heterogenous and representative of the whole case group in terms of level
of motivation. A total of 6 participants were selected for the interview: 2 students that
seemed to be very motivated, 2 that did not seem too motivated and 2 that seem to be
very demotivated. For reliability purposes, the battery of questions in the interviews
were previously written down so that the structure of the interview was coherent. Due
to privacy policies, as the study involved underaged students, the interviews could not
be recorded. Nevertheless, in order for this study to be as reliable as possible, | directly
transcribed all the information provided by students. The aim of conducting these
interviews was to address some of the issues that arose from the open questions in the
guestionnaire, as well as triangulating data about the possible interaction between

variables that was supposed to have an impact on the phenomenon of motivation.

5.RESULTS AND ANALYSIS
5.1 CLASSROOM OBSERVATION

The data collected reveal that students in this case group present a lack of motivation
as noted in their behaviour: they do not participate, they do not use the L2 unless
explicitly required, they study other subjects during the English lessons and the English
stop paying attention very easily. On the other hand, the results of using this tool show
that the observations were clearly related to certain subconstructs of motivation, as it

will explained in the following paragraphs of this section.

One of the subconstructs targeted in the observations data is the Learner Level
motivation and, more specifically, self-confidence. These data suggests that one of the
main concerns of the students in this group is language anxiety. Many of the students
were anxious during their oral performances and did not want to be heard by the rest
of the class. Some of them even tried to leave the class when their own video was being
watched or covered their ears, so as not to listen to themselves speaking. The other

aspect belonging to the Learner Level that stands out in the data collected is students’

15



perceived competence in the L2. In this regard, some of the students stated in front of

the rest of the class that they could not speak in English or even refused to do so.

Another category addressed during this observation period is the Learning Situation
Level. Within this category, the first subconstruct addressed is teacher-specific
components, especially issues related to feedback and task presentation. It can be
observed that no feedback or comments on the students’ oral presentations were given
during the whole observation process. On the other hand, regarding task presentation,
the teacher tried to get students’ to focus their attention on the activities they were
going to do just by trying to scare students with the exam and the structure of the lesson
is a teacher-centred type, in which students only participate when they are asked a

question.

A number of course-specific components were also identified in the data. Students
showed a higher level of attention when topics for discussion that were motivating for
them appeared (e.g.: music, videogames, films...) whereas they complained about the
activities that involved tasks or topics that they did not find interesting or relevant (e.g.:
a text about coffee). It can also be perceived that, when a topic in which they are
interested appears in the English class, the rates of spontaneous participation increase
significantly, especially among those students who tend not to participate or that tend

to use the L1 instead of English.

Finally, a number of aspects connected to group-specific components can be observed,
notably, group cohesion and classroom goal structure. In terms of group cohesion,
students tend to point out one another in order not to read. Moreover, they interrupt
other classmates when they are participating, comment disrespectfully on other
classmates’ mistakes and, in general, the atmosphere of the class is disrespectful.
Regarding the classroom structure, students do not cooperate, as the same students
tend to participate all the time while others do not participate. In addition, they tend

not to pay attention to their classmates’ interventions.

16



5.2 QUESTIONNAIRE

The second tool used to collect data was a questionnaire in which aspects related to the
different subconstructs proposed in Dérnyei (1994) were included (see Appendix IV). As
previously mentioned, this study has a double perspective: idiographic and nomothetic.
For this reason, the questionnaire includes Likert-scale questions in order to establish
patterns and relationships between variables as well as providing a general picture of
the phenomenon, and open questions aimed to provide more comprehensive data
including specific cases. Following this differentiation, this section will be divided into

results provided by Likert-scale questions and those provided by open questions.

5.2.1 QUALITATIVE DATA

5.2.1.1 PATTERNS AND GENERAL TENDENCIES

When observing the Likert-scale items included in the questionnaire, it can be noticed
that the general tendency reflects high levels of awareness in terms of the subconstructs
of instrumentality of the language (graphs 1 and 2) and integrativeness (graph 3) in the
Language Level. The results presented in table 2 show students believe English is very
useful for their future (with a mean score of 4.5/5) and to find a better job (4.6/5), aside

from showing great interest in other cultures (4.3/5).

4. 'l study English because | 16. 'l am interested in learning
consider it is essential for my about other cultures and
future' countries'
8
10 8 6 6
6
5 4 4
1 2 1
0 0 I 0 - 0
0 - 0
1 2 3 4 5 1 2 3 4 5
Graph 1 Frequencies of responses to question 4 Graph 2 Frequencies of responses to question 16
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28. 'Studying English will allow me to
get a better job'

10 9
8
6
4 3
2 1
; 0 0 - I
1 2 3 4 5

Graph 3 Frequencies of responses to question 28

QUESTIONS MEAN STANDARD DEVIATION
QUESTION 4 4.5/5 0.66
QUESTION 16 4.3/5 0.85
QUESTION 28 4.6/5 0.65

Table 2 Results for Language Level motivation (questions 4, 16 and 28)

In the questions related to the Learner Level we find results that support the findings of
the observation period. Regarding self-confidence, one third of the students reported
feeling moderate to high levels of stress (see graph 4). | found a surprisingly high number
of students (graph 5) that admitted to not participating because of what their classmates
could think. Moreover, the results show that students think they will do it wrong when

they speak in class (with a mean score of 3.3/5).

Another interesting finding is that there is a high standard deviation in the scores, which
indicated that the level of language anxiety varies greatly amongst students. From this
variation, we can infer that language anxiety is more present in some students than in
others and this difference, although it may be caused by students’ different
personalities, could also be affected by the interference of other factors, as will be

explained in the ‘Relations between variables’ section.
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8.'l get anxious when | participate 20. 'l don't participate more in
orally in the English class' the English class because of what
5 my classmates could think'
4
6
4 3 ,
3
2 2 2 4 3
2 2 2 2
, 11 1| TER
0 0
1 2 3 4 5 1 2 3 4 5
Graph 4 Frequencies of response for question 8 Graph 5 Frequencies of response for question 20
39. 'Every time | speak in the
English class | think | will do it
wrong'
5 4
4 3
3 2 2
2
0
1 2 3 4 5
Graph 6 Frequencies of response for question 39
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 8 3/5 1.47
QUESTION 20 2.8/5 1.62
QUESTION 39 3.3/5 15

Table 3 Results for Learner Level motivation (questions 8, 20 and 39)

As we can see in table 4, the students show moderate levels of perceived competence
in the L2 (mean = 3.4). Yet, some students consider they have a low level of English
proficiency, whilst others feel their level is good enough (graph 7). In some cases,
students even consider their level to be lower than their classmates’ (graph 8). As it can
be extracted from table 4, there is great dispersion of results, which shows that this is a
subconstruct that is affecting motivation in the case of some students and that,

therefore, should be considered by the teacher in certain situations, especially when
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giving feedback, as different styles could be adopted depending on the students’
perceived competence. Regarding self-efficacy, it can be observed in table 4 that the
dispersion rates are not high, as most students consider themselves to be good at
English (graph 9). Nevertheless, it is important to notice that there are some students
that do not agree with the general tendency and show lower levels of self-efficacy, which

may be affecting their motivation.

17. 'What is your level of 41. 'l think my level of English is
satisfaction with regards to your worse than my classmates"
level of English?" 5
8 7 4
6 3
4 3 2 2 2
' m m 1 M SRR
0 [ | [ | [ | 0 .
1 2 3 4 5 1 2 3 4 5
Graph 7 Frequencies of response for question 17 Graph 8 Frequencies of response for question 41
44. "'l think | am good at English'
6 5
5 4
4 3
3
2 1
1 . 0
0
1 2 3 4 5
Graph 9 Frequencies of response for question 44
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 17 3.4/5 1.05
QUESTION 41 2.6/5 1.25
QUESTION 44 3.8/5 1.21

Table 4 Results for Learner Level motivation (questions 17, 41 and 44)

Finally, the results show need for achievement is a powerful motivating factor, as
indicated by their interest in correct task completion (graph 10) and their desire to
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obtain a good grade (graph 11). As we can see in table 5, there is greater dispersion in
the case of willingness to get good grades in comparison to task completion. These
results show that, for some students., the need for achievement when doing class tasks
is a powerful motivating factor that could be prompted, for instance, by the types of
tasks or the way in which they are presented, whereas for some students grades are also
important in this regard which, as we will see in the ‘Interviews’ section, might be
interfering with other factors, such as their perceived competence in the L2 (the better

the grades, the higher their perceived competence).

35. 'l am motivated because | 6. 'l study English because | want
want to do well in the class tasks' to get good grades'
10 8 6 5
4 3
5 2 2
1 1 1 2 2 I I 1 I
o W = mm | 0 H
1 2 3 4 5 1 2 3 4 5
Graph 10 Frequencies of response for question 35 Graph 11 Frequencies of response for question 6
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 35 3.6/5 1.1
QUESTION 6 3/5 1.38

Table 5 Results for Learner Level motivation (questions 35 and 6)

With regards to the Learning Situation Level, we find questions addressing the three
subconstructs: course-specific, teacher-specific and group-specific components. In the
case of course-specific components, the subcategories addressed in the quantitative
guestions are relevance and interest. Results show moderate levels of content with
classroom materials (graph 12) and activities (graph 13), with low levels of deviation,
which implies that students consider materials and activities not to be bad, but they
consider that they could be improved (table 6). As it will be explained in the following
section, these results need to be considered in conjunction with those from qualitative

data, where students consider materials and activities to be the aspect that needs most
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improvement. A possible explanation for this difference in the results could be that
some other factors may be playing a role as well, such as task presentation or the

methodology used by the teacher to implement the activities.

10. 'Show your level of satisfaction 9. 'The activities in the English class
with the materials used in the are aligned with my interests'
English class' 3
6 5
4 6
4 4
2 2
2 I 2
| ]
0 0 =
1 2 3 4 5 1 2 3 4 5
Graph 12 Frequencies of response for question 10 Graph 13 Frequencies of response for question 9
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 10 3.5/5 0.9
QUESTION 9 3.6/5 0.6

Table 6 Results for Learning Situation Level motivation (questions 10 and 9)

In terms of teacher-specific components, quantitative questions involve the following
subcategories: affiliative drive and direct socialization of motivation, including feedback
and error correction, as well as task presentation. With regards to affiliative drive,
results show that students like to make their teacher feel proud (graph 14) whereas they
do not care much about making their family proud (graph 15). In terms of deviation,
results show low levels of deviation in both cases (table 7), so it can be determined that
affiliative drive in terms of their family would not condition motivation, unlike affiliative
drive on the part of the teacher, which has been shown to be a motivating force and
which could be determined by other elements such as the way in which the teacher

gives feedback and corrects errors.
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19. 'When the English teacher
congratulates me, it makes me
feel motivated to continue

25. 'l study English so that my
family feels proud'

. . 8
studying English' ) 6
10 4
5 5 4 5
> 0 0 ’ 2 I -
0 . l l 0 [ | . 0
1 2 3 4 5 1 2 3 4 5
Graph 14 Frequencies of response for question 19 Graph 15 Frequencies of response for question 25
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 19 4.15/5 0.8
QUESTION 25 1.9/5 1.1

Table 7 Results for Learning Situation Level motivation (questions 19 and 25)

With regards to feedback and error correction, results show moderate levels of

dispersion of response, which implies that there are students who do not like the way

and/or amount of feedback and error correction provided by their teacher. In terms of

average response, means are significantly low, showing that this subconstruct may be

affecting the motivation of some students.

14. 'l would participate more
orally if the teacher corrected
errors differently’

6 5

3
2 2

1 n i .
0 |
1 2 4 5

33. 'l like the way in which my
English teacher corrects errors'

5

Graph 16 Frequencies of response for question 14

Graph 17 Frequencies of response for question 33

QUESTIONS MEAN STANDARD DEVIATION
QUESTION 14 2.6/5 1.2
QUESTION 33 3.2/5 1
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Table 8 Results for Learning Situation Level motivation (questions 14 and 33)

Results also show a moderate level of agreement with the way the teacher presents
tasks (graph 18) but a relatively high level of dispersion of responses (table 9), which
implies that some of the students are content with the way tasks are presented whereas
some other would like their teacher to present them otherwise. This difference in the
responses could be related to their perceived competence in the L2, as tasks are all
presented in the L2 or with their feelings of self-efficacy that could make them feel
anxious when presented a new task. In this regard, as it will be commented in the
following sections, it could be a good idea to provide enough scaffolding so that

everyone is able to understand and conduct the tasks.

31. 'My English teacher explains

activities in a clear and ordered way'

8
6
6
4 3
2 i

2

- 0 N
0

1 2 3 4 5

Graph 18 Frequencies of response for question 31
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 31 3.7/5 1

Table 9 Results for Learning Situation Level motivation (question 31)

The last subcategory belongs to the Learning Situation Level and is formed by group-
specific components. The subconstructs analysed with these questions are group
cohesion and classroom goal structure. In terms of group cohesion, results show high
levels of satisfaction with the members of the group, although the high levels of
dispersion in responses (table 10) show that, for some students, the lack of satisfaction
when working in groups and with their classmates, along with the results obtained
during the observation period, could be a factor affecting their motivation. With regards

to classroom goal structure, results indicate very low levels of agreement with the need
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of working cooperatively (graph 21), along with high levels of dispersion of response,
showing, again, that this subconstruct could be affecting motivation in many cases and
that some of them prefer to work individually and others, in groups. This difference in
the responses might be related to students not regarding the group as a cooperative

structure, but rather competitive, as will be explained in the following sections.

30. 'l feel comfortable with my 23.'l feel more comfortable
classmates in the English class' working in group in the English
6 s class
4 8
6
4 3 6
2 1 I I 4 . 2 2 2
2
0
) [ ., = B H N
1 2 3 4 5 1 2 3 4 5
Graph 19 Frequencies of response for question 30 Graph 20 Frequencies of response for question 23
37.'l study English so that the rest
of the class can progress'
10
8
8
6
4
2
2 1 1 1
0 B =« = =
1 2 3 4 5
Graph 21 Frequencies of response for question 37
QUESTIONS MEAN STANDARD DEVIATION
QUESTION 30 4/5 1
QUESTION 23 3.7/5 1.3
QUESTION 37 1.8/5 1.3

Table 9 Results for Learning Situation Level motivation (questions 30, 23 and 37)
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5.2.1.2 RELATIONS BETWEEN VARIABLES

After the analysis of quantitative data in order to establish general tendencies and
patterns, this section will be devoted to determining whether the different variables of
motivation analysed by means of Likert-scale questions relate to one another. In order
for these relations to be established, the correlation coefficient will be calculated using

the quantitative data obtained from the questionnaire.

High correlation was found between language anxiety and a number of factors.
Language anxiety had a very strong correlation with students’ perceived lack of
competence in the L2 (r= 0.86), which indicates the existence of a positive correlation
between the two. In other words, students who reported high levels of anxiety also
perceived their competence in the L2 was low. The study also showed moderate
correlation between language anxiety and error correction (r= 0.46), so again a positive
correlation can be observed. In this respect, it would be necessary for the teacher to pay
attention to the way feedback and error correction are provided and make sure to
provide enough opportunities for students to be successful, so as to promote a positive
perceived competence in the L2, which would have a direct impact on their levels of

language anxiety and, therefore, on their motivation.

In terms of materials used and the level of satisfaction, a coefficient of 0.43 shows a
moderate positive correlation, which implies that more attention should be paid to the
materials selected, making sure that they are motivating and aligned with students

interests, so as to promote students satisfaction, increasing the levels of motivation.

In all these cases, it is important to take into consideration that the relations established
between the variables do not imply that any of the two is a cause or a consequence of

the other, but just to determine the existence of relations between them.

5.2.2 QUALITATIVE DATA

Once the data collected from quantitative questions have been analysed, the results
obtained from the analysis of qualitative data will be presented. In order to examine the
results obtained from open questions, | will address in turn each of the categories

generated in the data.
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Instrumental and integrative motivation

A number of different factors driving instrumental motivation were identified, including
career purposes, travelling, living abroad and to understand social media and
technology. In this respect, it is important for the teacher to design and use materials
and activities that show the potential usefulness of English for these purposes, such as

teaching them how to get notes from a lecture or useful language for travelling.

The students mentioned a number of reasons why they would like to meet people from
other countries and cultures (integrative motivation), such as to improve the language,
to better understand different customs and cultures, to be able to visit new places or
because they found these people friendly. In this regard, it would be interesting for the
teacher to promote exchange programs amongst students or to allow contact with
people from other countries by using programs such as E-twinning or Erasmus+.
Interestingly, one of the students said he/she believed studying different culture was a
threat to his/her own culture. Therefore, it is important to highlight the potential value
of English within the students’ culture and not as opposed to it, so as to avoid

demotivation.

Need for achievement

When presented a difficult task, students stated that their attitudes included trying as
hard as possible to solve it, asking classmates for help, asking the teacher for help,
looking on the Internet, waiting until the teacher gives the right answer and getting

anxious.

The data reveals students go to different sources to find help (teacher, classmates,
Internet) or try to do the task by themselves, which shows high levels of need for
achievement. Nevertheless, some of them do not have this need for achievement and
wait for the answers to be given or experience negative feelings, such as anxiety. In this
regard, it would be advisable to provide students with enough scaffolding so that they
have enough resources to complete tasks and, consequently, increasing their need for

achievement.

27



With regards to their expectancy of success, students stated that the main factors
determining their perception that they were going to pass (or fail) the subject this year
were their previous grades in the subject, the amount of hard work and their
participation in class. In this case, only one student gave a negative answer and stated
that he/she did not expect to pass the subject because he/she is not good at English,
showing a low expectancy of success. In order to increase the expectancy of success of
that particular learner, it is important to implement activities in which different ways of
receiving and producing output are included, so as to provide all students with

opportunities to be successful, regardless of their learning profile.

Course-specific components

When asked about the reasons why they studied English, the main categories of
responses were because of career purposes, interest in languages, communicating with
foreign people and learning new things. Interestingly, one of the students stated that
the reason was because it was compulsory, so a lack of interest can be perceived in the
case of this particular student. In these cases, it is necessary to select and use materials
that are aligned with students’ interests, so that they can feel that learning English is

something related to their interests and not something compulsory.

Teacher-specific components

Regarding decision-making, students reported that they were allowed to make decisions
regarding the choice of topic for speaking activities, exam dates and group formation.
There is also a fourth category, which is “never”, as some of the students think that their
teacher never allows them to make decisions regarding the course. It can be stated,
thus, that it would be advisable for the teacher to help students become active
participants in the learning process, so that they can feel that they are learning
something on which they have agreed. It would also be interesting to ask them at the
beginning of the course about their interests, so as to take them into account when

selecting materials, hence, making them feel involved in the process.

When asked about the techniques used by their teacher to give feedback, students

reported they were often compared with their classmates. When the teacher used
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students as examples, some of them feel annoyed about it, some others stated that they
do not like it. In this regard, it is necessary to adopt a different type of feedback, as it

will be explained in the following sections.

Some students disagreed with their teacher’s practices for giving feedback and
correcting errors. Some of the aspects pointed out were that all students were not
corrected equally, the teacher should be more patient and clearer, and that she should
correct different types of errors. In contrast, some other student showed agreement
with the way errors were corrected. In this respect, as it has been mentioned previously,
the teacher should include different strategies for error correction and focus on
different errors depending on the type of activity, as it will be explained in the following

section of the paper.

When asked about task presentation, students gave very heterogeneous responses,
although they generally reported that they liked the way in which tasks were presented
by their teacher. Nevertheless, some students claimed that there was little amount of
vocabulary, that activities were repetitive and monotonous, and that the teacher
reacted badly when something was not correct. With regards to activities, it isimportant
to highlight that some of the general questions included in the questionnaire also
obtained responses in which students showed their discontentment with the materials
and activities of the English class, so a way of improving this would be for the teacher to
consider the students’ interests, allowing students to interact in a meaningful way using
language functionally and present them with challenges that make activities more
motivating. In terms of the teachers’ reaction, it is necessary to adopt a different
approach to errors, regarding them as part of the learning process and to adopt different

strategies of error correction to reduce anxiety.

Group-specific components

In the case of group cohesion, students claim to be supported by their classmates when
they participate, since they help with pronunciation, they help when answering and they
correct errors. Nevertheless, there were some students that did not feel supported by

their classmates and state that they do not speak, they do say anything when someone
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is wrong, and they criticize when someone makes a mistake. From these results, it can
be perceived that there are some students who do not feel comfortable with the rest of
the group in the English class. In this regard, it would be interesting to promote group
cohesion in the class, ideally, by including cooperative methodologies that will promote

positive interdependence, as it will be explained in the Discussion section.

5.3 INDIVIDUAL INTERVIEWS

Once the information obtained from the observation and the questionnaire had been
analysed, individual interviews were conducted with six students that showed different
levels of motivation. The main aim of these interviews was to triangulate the data
collected using the two previous methods, but also to further investigate how the
different subconstructs were affecting their motivation. For this reason, the questions
selected deal with the main subconstructs that had been found to play an important
role in students’ motivation: language anxiety and perceived competence in the L2 at
the Learner Level, and teacher-specific components (error correction and direct
socialization), group cohesion, relevance of activities and classroom goal structure at the
Learning Situation Level. Some additional questions were also included in the interview
in order for students to provide more information about other possible subconstructs
involved in their motivation, some more open questions were included as well (see

Appendix V).

Regarding language anxiety at the Learner Level, students admitted that the main
reason for them not to participate was that it made them feel anxious and less confident:

n

“a veces no sé como seguir hablando”, “ a veces me trabo”, “no suelo participar, porque
me trabo”, “no me gusta hablar”. Some of them even stated that this feeling of anxiety
was directly related to the attitude of their classmates because of a lack of respect when
orally participating (they shout, interrupt, do not pay attention...): “algunos parece que
se levantan con el pie izquierdo”. From these statements, we can infer that the lack of

cohesion of the group, in some of these cases, contributed to their high levels of

language anxiety and, as a result, to a lack of active participation in the lessons.

With regards to their perceived competence in the L2, the students interviewed claimed

to be content with their level of English: “bien, creo que es bueno” . Yet, in some cases,
30



a low level of perceived competence in the L2 was found: “normalito, podria mejorar”,
“en base a lo que he sacado, pues diria que notable”. Interestingly, some of them
believed their level to be lower than what the level that could be inferred from their
results showed. It can be concluded from the data that their perceived competence in
English is directly related to the perception of success they get from the tasks they do in
class and, therefore, to the grades they are given. This can be inferred from the
comments they make about their perceived level and their real level as reflected in their

grades not being corresponding to one another.

At the Learning Situation Level, some of the students interviewed surprisingly agreed on
the fact that they liked their teacher’s feedback and found it to be useful to improve
their performance: “estd bien, a veces usa una rubrica”, “me gusta”, “si que nos da
feedback de lo que fallamos”. These results are in contrast with the data collected during
the observation period, as well as with the information obtained from the
guestionnaires. Nevertheless, some of these students also admitted that they would like
their teacher to give them more information about their performance, as they felt that
they were making mistakes, but nobody helped them to improve: “me gustaria que me
dijese mds cosas en las que fallo”. In terms of error correction, some of these students
were content with error correction provided by their teacher, whereas some others
claimed that they would like their teacher to be more patient and tolerant with their
mistakes: “es muy agresiva con algunos y no con otros”, “hay veces que siento que
corrige, pero no entiendo nada”. From this information, it can be observed the
importance of teacher-specific components, more specifically, feedback and error
correction, as it can have a directly impact on their perceived competence in the L2 and
their level of language anxiety. Furthermore, the issue of comparison amongst students
when correcting errors was addressed too. This issue was something about which most
of the students agreed in the questionnaire and in the interview: “te sientes satisfecho,
pero luego te cogen mania”, “si, alguna vez con (name of the student), pero no se lo
temenos en cuenta”. One of them even commented on the fact that they are usually

compared to the student with high capacities: “nos suele comparer siempre con (name

of the student)”. From these responses it can be observed that the way in which
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feedback is corrected could be affecting motivation by interfering in the levels of group

cohesion.

Also at the Learning Situation Level, in questions addressing course-related components,
many students agreed on the fact that activities should be more dynamic and include
more interaction among students: “mds dindmicas”, “que haya que hablar mds entre
nosotros”. Some of them, commented on their desire to make more use of ICT,
especially to revise vocabulary: “mds Kahoots, para poder practicar vocabulario y que
no se te olvide”. A few of them also claimed that most of the activities focus too much
on listening, so they cannot improve the rest of their skills, especially speaking, as they
find it to be the most difficult one: “siempre listenings y no practicamos el resto de cosas,
como el speaking”. These responses imply that the selection and use of certain materials
and resources, as well as the activities implemented, could be having an impact on

students demotivation by influencing course-related components of motivation, such as

interest and satisfaction with the course.

With regards to group-specific components, some of the students stated that their
classmates had very unstable attitudes and that, depending on the day, it was
impossible to participate, or they even became an obstacle to learn: “hay dias que bien
y otros hay mucho conflicto”, “a veces parece que se levantan con el pie izquierdo”. This
tendency, in combination with the fact that some of them feel compared to one another,
results in low levels of group cohesion. In this regard, some of the students interviewed
commented that they would like to do more group activities whilst others claimed that
too many group activities were done, and they preferred individual ones because of
their classmates attitude: “mds actividades individuales, porque luego en grupo hay
gente que no hace nada”, “hacer mds actividades individuales”, “mds dindmicas e

n u

individuales”, “mds interaccion y en grupo”, “las actividades mejor en grupo”.

In addition to all the information provided in subconstruct-focused questions, some
more data from the open questions posed were also obtained. Some of the negative
aspects addressed by students were related to the limited variety of activities, the topics
used, the lack of interaction and development of their speaking skill, more dynamic

lessons and use of ICT (see Appendix).
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5.4 ANALYSIS OF MATERIALS

As several responses from the questionnaire addressed materials as one of the factors
affecting students’ motivation, an analysis of materials (see Appendix VI) was conducted
to determine whether the book (as it was the main source of materials) could be

considered motivating according to the specifications in Dornyei (1994).

As a result of the analysis, it was determined that the book used with this specific group
could not be considered motivating, as it did not follow the criteria extracted from
Dornyei (1994): (i) they could not be considered to match students’ interests, as they
involved historical events and characters that they might not know or feel related to; (ii)
they could not be considered challenging for students and (iii) did not promote
meaningful exchanges of information, as most of the activities were drills; (iv) they did
not involve group interaction, as they were mainly individual activities; (v) and they did
not require students to create a finished product, which would have increased students’

interest and relevance in the course, and in turn, would have increased their motivation.

6.DISCUSSION AND SUGGESTIONS FOR IMPROVEMENT

From the results observed in the previous section, it can be inferred that there are some
specific components that are playing an important role in students’ demotivation. As it
has been shown, these components belong to two main levels of motivation: Learner
Level and Learning Situation Level. At the Learner Level, the main subcategory that has
been observed to affect students’ demotivation is self-confidence and, more specifically,
the presence of language anxiety among some students and low levels of perceived
competence in the L2. On the other hand, at the Learning Situation Level, we find that
the most relevant constructs belong to course-specific, teacher-specific (feedback, error
correction and task presentation) and group-specific components (group cohesion and

classroom goal structure).

6.1 LEARNER LEVEL
6.1.1 SELF-CONFIDENCE

As it has been previously suggested, one of the main subconstructs affecting motivation

in this context is self-confidence. From a psychological perspective and taking into
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account that the subjects of the study are adolescents, it is important to mention that
this period is crucial in the development of their identity and, according to some authors
(Lavin, 1996; Strasburger and Wilson, 2002; lzco, 2007), this development is
characterised by fluctuations in their self-concept and self-esteem, which greatly affect
their self-confidence when performing tasks. Some researchers even associate students’

self-concept with their levels of motivation (Veiga et al., 2015).

Even though it is often thought that teachers have a limited influence on students’ self-
confidence, it has been found that there are some strategies that can increase students’
self-confidence and, in turn, increase their levels of motivation. Effective strategies
might be (i) helping students set their own goals and objectives, (ii) teaching them how
to evaluate their progress and (iii) helping them recognise the relation between effort
and success, so as to promote an internal locus of control (Brophy, 1998). To help
students set their own goals, teachers can conduct self-evaluation and other formative
assessment activities to help students reflect on their own learning and establishing
clear and achievable goals for each lesson and activity, in order for students to know
what they are expected to achieve. In addition to this, another technique to increase
students’ self-confidence would be to prioritise formative feedback in opposition to
comparisons between students, as it allows the teacher to emphasise students’

achievements (Brophy, 1998).

Language anxiety

The results presented here have revealed that language anxiety is an important factor

in the context studied.

According to Dornyei (1994), to minimise language anxiety, it is important to create a
supportive environment in the class and avoid being too critical with students mistakes,
as well as implementing techniques and activities to reduce anxiety. As it is claimed in
Clément et al. (1994), cited in from Horwitz et al. (1986), there are some types of
activities that can be detrimental in terms of students’ language anxiety, especially the
ones in which students receive negative comments from the teacher or classmates,

which reinforces what is stated in Brophy (1998) regarding feedback. Furthermore,
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some students experience anxiety when they are in situations in which they are directly
exposed to the reaction of their peers, as they are very concerned with what others
think and want to please them (Young, 1991). According to Krashen’s Affective Filter
Hypothesis (1981), anxiety can have a negative effect on SLA because a high affective
filter is not only demotivating, but it also prevents students’ from processing

comprehensible input.

In this regard, there are some types of activities that could be adopted by the teacher
to lower language anxiety and therefore lower the affective filter. A possible solution
would be to provide different opportunities for students to participate (instead of raising
their hands to speak) such as activities in which they can participate by writing, by
showing a flashcard or some object to the rest of the class or by completing a quiz.
Moreover, the use of ICT could also be of help in keeping a low affective filter. Some of
the positive aspects of using ICT in the classroom is that information can be presented
and manipulated in a variety of ways (which would allow students to participate in
activities in different ways) and provides different mediums to give feedback to students
(Moseley et al., 1999). In this regard, good practices to lower students’ language anxiety
would be to use online resources such as collaborative tools (Google Tools, Padlet...) to
give written feedback that students will receive individually and privately, or to use tools
such as Flipgrid, in which the teacher gives feedback in the form of a video, again, so
that it can be received in a private and safe environment. In addition to this, Young
(1991) suggests promoting work cooperatively in small groups or doing pair work, as it
decreases the level of anxiety while increasing the amount of interaction and

comprehensible input.

There are some techniques that can also help reduce language anxiety. Many of these
techniques belong to the field of emotional education since they can help with students’
self-confidence and regulation of emotions, such as language anxiety (Goleman, 1993).
Young (1991) suggest making students aware of the irrational nature of their anxiety,
hence to help them regulate their anxiety feelings. One of the techniques suggested by
the author consists in asking student to write on the board their feelings of fear when

speaking, so that they can see that everyone has similar feelings in the class. Another
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technique is based on the self-reflection of the teacher about his/her beliefs on
students’ performance (e.g.: Pygmalion Effect, learned helplessness...). A way of doing
this is to ask someone else to observe some of the lessons to notice those attitudes in

the teacher that could be increasing language anxiety (Young, 1991).

Perceived Competence in the L2

To improve students’ perceived competence in the L2, Dérnyei (1994) suggests putting
emphasis on what students can do instead of on what they cannot. This author claims
that teachers should help learners see errors as part of the learning process, and not as

failures.

Taking what is stated in Dornyei (1994) into account, teachers should provide
opportunities for every student to be successful. In this regard, scaffolding, as explained
in Vigotsky’s (1978) theory about ZPD (Zone of Proximal Development), can become a
very important tool for the teacher to use. Scaffolding, in this context, is understood as
the support given in different activities and tasks that allows students to complete them.
In order for perceived competence in the L2 to increase different forms of scaffolding
should be provided to allow students to succeed in the tasks they do since, as success in
the classroom is associated with the opportunities to participate and the support to be
successful in English (Hammond and Gibbons, 2005). Some examples of scaffolding that
could be provided by the teacher are using models, providing language support or using

cheat sheets.

Another very important factor in maintaining high levels of perceived competence in the
L2 is dealing with errors appropriately in the classroom. Error correction should be
regarded as part of the learning process, in other words, errors should not be punished,
and the teacher should not react to them negatively (Doérnyei, 1994). When correcting
errors in the EFL classroom, it is necessary to take into account affective factors of
students and create an atmosphere that is not threatening for them (Xie and Jiang,
2007). These same authors claim that students usually prefer indirect ways of error
correction. Taking this into account, some of the possible techniques for error correction
in which their perceived competence in the L2 would not be greatly affected would be,

first, to acknowledge the students contribution to encourage them to participate again;
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then, to use types of error correction such as replaying the utterance up to the point
where the error occurred, reformulating their answer (covert feedback) or asking the
student to recast the utterance. All these types of corrective feedback, as presented in
Thornbury (1999), would ensure that errors are corrected and no fossilisation of the
language occurs, whilst increasing students perceived competence in the L2. Even
though some experts question the effectiveness of indirect techniques, prompting
students to repeat the utterance and highlighting the part that is wrong can be good
strategies to promote noticing by students and to increase uptake, as well as increasing

their perceived competence in the L2.

Finally, it is also necessary to highlight the existence of a correlation between both
subconstructs of motivation: language anxiety and perceived competence in the L2. As
stated in Young (1991), students with a low perceived competence are more likely to

develop language anxiety.

6.2 LEARNING SITUATION LEVEL

6.2.1 COURSE-SPECIFIC COMPONENTS

As many of the answers from students addressed the discontent with regards to the
materials and activities, an analysis of the book used in the class was conducted (see
Appendix VI) to test using a set of criteria extracted from Dornyei (1994) to determine

whether the materials could be considered motivating.

Some of the students suggested some of the characteristics that they would like
activities to have: ‘more dynamic’, ‘more updated’, ‘involving interaction’ and ‘more
appealing in terms of topics’. This is interesting, as there is some correspondence with
what is stated in Dornyei (1994), as the author suggests (i) making activities challenging
for students, (ii) designing activities that match students’ interests, (iii) encouraging
meaningful exchanges of information and peer and group interaction, and (iv) requiring
students to create a finished product. These five suggestions from Dornyei (1994) were
taken to conduct the analysis of the book activities (see Appendix VI) and it was

concluded that materials could not be considered motivating.
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From the results obtained in the questionnaires and individual interviews, it can be
observed that one of the main factors affecting motivation in this group where the type
of activities conducted, as students considered them “monotonous” and “repetitive”. A
possible improvement in this regard would be to include activities that involve a
challenge, such as quizzes, problems to solve, etc. Some students also claimed that
activities seemed not be updated and did not match their interests. In this respect, it
could be a good idea for the teacher to use a questionnaire at the beginning of the
course, so that activities could be designed according to it. Also regarding the type of
activities, it can be observed on the data from the interviews that students claim a lack
of meaningful interaction in activities. In this regard, a possible improvement would be
to include activities in which cooperative structures are used and in which there is a
functional use of language, so as to prompt interaction and make exchanges of
information meaningful. The use of cooperative structures also promote pair and group
work, as it was suggested in Dornyei (1994). Finally, another possible improvement to
increase their motivation and avoid lessons to be “monotonous” would be to include
more activities in which a final product is created. Taking into consideration all these
recommendations, it would be a good idea to use a Communicative language teaching
structure, such as PBLT (Project-based Language Teaching), as presented in Gil (2021),
as it would address many of the issues mentioned: PBLT includes a challenge stage, it
involves cooperative structures that allow interaction and group work (always leaving
some opportunities for individual work) and a finished product is created. The use of
this type of structure, attending to Dornyei’s (1994) suggestions, would result in an

increase of motivation.

6.2.2 TEACHER-SPECIFIC COMPONENTS
6.2.2.1 FEEDBACK AND ERROR CORRECTION
As it has been suggested previously, Xie and Jiang (2007) focus on the importance of
taking into account affective factors and of providing students with indirect ways of
error correction, such as the ones mentioned above. In this regard, the teacher should
evaluate what type of errors are going to be corrected, based on their importance.

According to Brown (2001), the teacher should decide on what to correct, when and
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how to do it and be consistent with this pattern, as it will affect motivation. In this
regard, Thornbury (1999) highlights the importance, not only of how to correct errors,
but when it is advisable to do so. According to the author, in fluency-oriented activities,
errors should be corrected only when intelligibility is affected, whilst in accuracy-
oriented activities, errors should be paid more attention and correction should not be

delayed.

With regards to feedback, a good teaching practice in this regard would be the use of
informative feedback (Dornyei, 1994). This type of feedback is defined as the comments
on the students’ competence and progress, and it opposes to controlling feedback,
which is defined as a type of feedback in which students’ performance is judged against
external standards (Brophy and Good, 1986). During the observation period, a lack of
feedback was perceived as the teacher of the case group only provided general
statements such as “good” or “needs improvement”. In this regard, in order for
feedback to be meaningful for students, it needs to be individualised, specific and
realistic (Thornbury, 1999). Another possible suggestion would be to provide students
with positive models and use them to make analogies of accomplishment between the
model and the students’ performance, as well as making comments about the teacher’s
belief on the students capability to achieve a certain goal (Dérnyei, 2021). A final
suggestion is to include feedback on strategies to ensure that students are successful

users of communication strategies, which will help them acquire the L2 (Dérnyei, 2021).

6.2.2.2 TASK PRESENTATION

As it can be inferred from the questionnaire and interviews, some students claimed that
they were not very content regarding task presentation. With regards to this, Dornyei
(1994) suggests teachers to present tasks in a way that helps stimulate intrinsic
motivation. The author recommends introducing tasks in a way that students perceive
them as a learning opportunity and not as something imposed by making connection

between the task and the things that students find interesting.

In order for the presentation of a task to be motivational, three criteria should be met:
the purpose or usefulness of the task should be explained, arise curiosity and providing

useful strategies to do the task (Dornyei, 2021). Some strategies to raise curiosity on
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students when presenting a task are: presenting new information that is incongruent
with what students already know (to prompt their interest), present students with a
problem or challenge to be completed and, finally, include a wide variety of elements to
keep students’ attention throughout the process (Alonso, 1993). In order to show the
potential usefulness of the task, Alonso (1993) recommends making connections
between the task and previous experience of students, and providing examples of the

goal that the students are expected to achieve with the task.

Another important dimension with regard to tasks is making them interesting and varied
(Alonso, 1993; Dornyei, 2021), as some of the students claimed that they were “too
repetitive”. Some useful guidelines to achieve this: conducting activities that make
learning significant and meaningful, design new and varied tasks that include a
challenge, help students set attainable goals with regards to the task and help them

develop organisation strategies to be successful (Alonso, 1993).

6.2.3 GROUP-SPECIFIC COMPONENTS

6.2.3.1 CLASSROOM GOAL STRUCTURE

As it has been commented in the previous sections of the paper, results from the
guestionnaire showed a lack of classroom goal structure, as students thought that their
actions did not influence the progression of their classmates. According to Dérnyei
(1994), teachers should promote cooperative learning techniques, in which group and
pair work are included and group achievement is regarded (instead of evaluating
individual success). Some of the basic principles that can be used to design activities
based on cooperative learning, as in Kagan (1994) are: positive interdependence of
students, individual responsibility, equal participation and simultaneous interaction in
the classroom. From these principles, it can be observed that the relation established
using the data from the questionnaire that linked language anxiety with classroom goal
structure is present here too. The presence of simultaneous interaction, along with
positive interdependence among students can relieve students’ anxiety, as they can
interact in small groups instead of in front of a bigger audience, resulting in a safer and

more motivating learning environment.
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Some advantages of using a cooperative structures in the EFL classroom would be
fostering group cohesion (which was another subconstruct involved in the motivation of
this case group), more likeliness to be successful, it responds to needs of relatedness
and belonging (something crucial for adolescents), it is motivating because everyone’s
contribution is crucial for the success of the group, it has been proved to have a positive
impact in anxiety and stress and the satisfaction of completing tasks successfully is

bigger, as it is a shared feeling (Dérnyei, 2021).

In terms of how a cooperative approach can be followed, there are some learning
structures that can be adopted to promote cooperation. Some examples of these
structures would be ‘Jot Thoughts’, in which groups have to cover the table with possible
ideas about a topic; ‘Round Robin’, where each member of the group adds an idea to a
qguestion or problem posed by the teacher; or ‘Numbered Heads Together’, in which
each member of the group has to think of an answer to a question and then share with
the rest to develop a team’s answer. All these structures follow the principles of
cooperative learning and can result in higher levels of group cohesion, language anxiety

and, consequently, in higher levels of motivation.

6.2.3.2 GROUP COHESION

As it can be observed in the interviews, some students claimed that their classmates
could be considered obstacles for their learning, instead of a support system, which
denotes a lack of group cohesion. According to Donyei (1994), two aspects need to be
considered when promoting group cohesion: to focus on the creation of relations among
students by prompting situations in which they get to know each other and share their
thoughts and personal information; and to avoid comparison among students and focus

on individual progress, whilst keeping evaluation private.

Palacin and Aiger (2020) also provide some suggestions on how to achieve cohesion in
a group. For these authors, as defined by French (1941), cohesion is understood as the
forces that keep the members of a group together. In Palacin and Aiger (2020), the two
mechanisms to achieve cohesion in a group are the existence of a positive
interdependence that allows the group to achieve a common goal, and the similarity

among its members that prompts interpersonal attraction. Some of the strategies that
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could be applied in this case to achieve those two mechanisms are, on the one hand,
promoting a cooperative structure, since some of the main characteristics of this type
of structure are the presence of positive interdependence and working towards a group
goal. Using the cooperative learning structures, as suggested above, would be a good
way to achieve group cohesion. On the other hand, to highlight similarities among its
members, creating situations and designing activities where students can get to know
each other, especially at the beginning of the course, as suggested in Dérnyei (1994)
would be a good teaching practice to achieve cohesion. In this regard, Palacin and Aiger
(2020), claims about the teacher’s role in this process of cohesion, increasing the levels

of group cohesion by promoting cordiality.

With regards to comparisons among students, it should be limited as much as possible
(Dornyei, 1994). The reference taken when giving feedback is an important decision on
the part of the teacher, as norm-referenced feedback (comparing students with other
students) has a detrimental effect, as it fosters differentiation between “winners and
losers”, as well as making attributions of students’ performance as something
uncontrollable (Webber and Lupart, 2011),. According to these authors, self-referenced

feedback should be favoured.

As a result of the promotion of group cohesion, the existence of these forces that
maintain the group together can increase the feeling of safety among students as well
as keeping low levels of anxiety (Palacin and Aiger, 2020). In this regard, this would prove
the relation established in the ‘Results and Analysis’ section between the subconstructs
of language anxiety and group cohesion, as is also agreed in Clément, Dornyei et al.

(1994).

/7.CONCLUSION

The present study set out to investigate the phenomenon of motivation in a group of
16-year-olds from a non-bilingual 4™ year ESO group in CPI La Jota to see how the

different subconstructs were affecting students lack of motivation.

My first research question was: ‘What factors lead to students demotivation?’. Based on
the data collected in the present study, the main factors that weaken students’
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motivation are lack are self-confidence (language anxiety and perceived competence in
the L2), course-specific components, teacher-specific components (error correction and
feedback and task presentation) and group-specific components (group cohesion and
classroom goal structure). These are the subconstructs that should be worked on in this

specific context in order to increase the motivation levels.

Regarding the second question posed: ‘What can teachers do to maintain and increase

motivation?’, several suggestions have been provided.

To address language anxiety, the main suggestions are providing feedback and error
correction in a supportive and safe environment, promote different forms of
participation (avoiding oral production in front of the rest of the class) and include self-

reflexion techniques on the nature of anxiety.

With regards to perceived competence in the L2, the suggestions provided include
highlighting student achievement, providing scaffolding and directed practice so that
everyone can be successful and using indirect ways of error correction, to avoid

highlighting errors in an aggressive way in front of the rest of the class.

To improve motivation vis-a-vis course-specific components, one of the suggestions was
to use materials that pose challenges on students, as the need for challenge has been
proved to increase students intrinsic motivation. Another strategy to tackle students’
claims about the lack of interaction was to include activities that promote meaningful
exchanges of information in pairs and groups. Another suggestion to make activities
more motivating was to include the creation of a finished product, as it increases
students’ perception of relevance in the course, since the language is used to create
something. A final suggestion in this regard was to use communicative structures such

as PBLT, as they work on many of these recommendations.

In terms of error correction has been suggested that indirect ways of providing feedback
should be used and that they are adapted to the type of activity, as it helps avoid
overcorrection and errors are not highlighted in front of the rest of the class, but subtly
and effectively corrected. In terms of feedback, the suggestions include for it to be

individualised, specific and realistic as well as the use of feedback on strategies, as it
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emphasises students’ effort and learning process (strategies), and not only the product
(errors and correct answers). Regarding task presentation, the teacher should explain
the objective and usefulness, in order to increase interest in the task. Furthermore,
including a variety of elements and presenting the task as a challenge can help increase

students’ need for achievement and, consequently, their intrinsic motivation.

With regards to classroom goal structure, cooperative learning techniques are
encouraged, as they would also decrease language anxiety and promote group work,
whilst allowing students to interact and be exposed to richer input. Finally, in terms of
group cohesion, the suggestions include implementing activities so that students get to
know and like each other, as it is one of the main premises to achieve group cohesion.
Another suggestion was to avoid comparisons and favour self-referenced feedback, as
it avoids the feeling of competition among students, as well as using cooperative

structures that promote positive interdependence, hence, increasing group cohesion.

In conclusion, this study provides knowledge on the phenomenon of motivation in this
specific case group and includes solutions on how to improve motivation in this context.
The structure and methodology of this study thus can serve as a reference point for
future studies that want to be conducted in similar contexts in order to have a broader

understanding of the phenomenon of motivation in an EFL classroom.

7.1 LIMITATIONS

Although the research questions posed at the beginning of the study have been
answered, the present study presents some limitations. The first of these limitations is
time, as the research had to be conducted in a very short period of time, especially in
the case of data collection, which only lasted for a month. An additional limitation is the
size of the sample, with very few participants completing the questionnaire due to the
characteristics of the context (not all students had an electronic device). Finally, the
characteristics of the sample would also be a limitation, as only one group in the school

participated in the study.
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7.2 AVENUES FOR FUTURE RESEARCH

In order for future research to be conducted it would be interesting to use a larger
sample that could include different groups from the same school, even contrasting the
cases of a bilingual group and non-bilingual group, to identify possible differences in
their levels of motivation. In addition to this, a longer observation period could be

conducted to have the time to identify more factors affecting motivation.
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APPENDICES

Appendix |: Data from Classroom Observation
EVIDENCE

05/05/2021

-Many of the students have not done their homework.
-Most of the times, when asked something, they answer in Spanish.

-It is the teacher who ask a particular students to answer a question, so no spontaneous
participation.

-The same students tend to participate all the time.

-They tend to ask all the questions to the teacher in Spanish.

-When doing an oral presentations, most of them look anxious.

-They tend to read what is written in the PowerPoint, so no spontaneous speech at all.

-Their body language makes them look nervous or anxious (arms crossed, looking at the
floor...).

-No feedback of any kind is given after the presentations.
-Students point one another to read because nobody wants to.

-One of the students refuses to read: “Prefiero un cero antes que leer”.

06/05/2021

-Some students state that they are very nervous about doing their presentations and do
not want to do them: “Si no va internet, mejor”

-There is a students who is looking at the book of another subject throughout the whole
lesson.

-The teacher tells them that something about the text they are working will be on the
exam to try to get their attention.

-Some students interrupt during their classmates presentation.

-Some of the students comment on their classmates’ errors during their presentation
(aloud).

-The atmosphere of the class is disrespectful (laugh at their classmates’ mistakes, they
are interrupting or speaking all the time...).
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-When one of their classmates do a presentation about music they are all paying
attention and seem to be very involved.

07/05/2021

-One of the students ask to go to the toilet when his video is played because he says that
he does not want to see himself on the screen.

-Many students cover their ears with their hands or put on their hoodies so that nobody
can see them while their video is being played.

-When one of the students is participating, another student is commenting rudely on
her performance (“okay, lo pillamos”)

-Students complain about the text they have to read.

08/05/2021

-The teacher does not give any feedback about their videos/presentations nor gives
them a grade.

-One of the students is very nervous about doing her oral presentation (“équé parte de
no sé inglés no entiendes?”) because she is concerned about her level of English.

-Students get very excited when trailers of films appear in their classmate’s presentation
(they are very engaged)

-A debate happens about videogames as a result of one of the groups’ presentation.
Many students who usually do not participate and do not seem very active raise their
hand to try and express their opinion.

09/05/2021

-The student with high capacities is given some interesting information about the topic
they are dealing with, but their classmates stop paying attention.

-One of the students refuses to do the oral presentation (“no voy a hablar en inglés”)
because he does not want their classmates to listen. Even if this means failing the whole
subject.

-The type of lesson follows a structure of question-answer: the teacher asks, and
students answer.

50



COLLECTION TABLE

LEARNER LEVEL

LEARNING SITUATION
(Teacher)

LEARNING SITUATION
(Group)

LEARNING SITUATION
(Course)

-When doing an oral
presentations, most of
them look anxious. (1)

-No feedback of any
kind is given after the
presentations. (6)

-The same students
tend to participate all
the time. (8)

-When one of their
classmates do a
presentation about
music they are all
paying attention and

seem to be very
involved. (3)
-One of the students | -The teacher tellsthem | -Students point one | -Students complain

refuses to read: | that something about | another to read | about the text they
“Prefiero un cero antes | the text they are | because nobody | have to read. (3)/(4)
que leer”. (1) working will be on the | wants to. (7)

exam to try to get their

attention. (5)
-Some students state | -The teacher does not | -Some students | -Students get very

that they are very
nervous about doing
their presentations
and do not want to do
them: “Si no va
internet, mejor”. (1)

give feedback
about their
videos/presentations

nor gives them a grade.

(6)

any

interrupt during their
classmates
presentation. (7)

excited when trailers of
films appear in their
classmate’s
presentation (they are
very engaged) (3)

-One of the students
ask to go to the toilet
when his video is
played because he says
that he does not want
to see himself on the
screen. (1)

-The type of lesson
follows a structure of
question-answer: the
teacher asks, and
students answer. (5)

-Some of the students

comment on their
classmates’ errors
during their

presentation (aloud).

(7)

-A  debate happens
about videogames as a
result of one of the

groups’ presentation.
Many students who
usually do not

participate and do not
seem very active raise
their hand to try and
express their opinion.

(3)

-Many students cover
their ears with their
hands or put on their

-The atmosphere of
the class is
disrespectful (laugh at

hoodies o) that their classmates’
nobody can see them mistakes, they are
while their video is interrupting or
being played. (1) speaking all  the
time...). (7)
-One of the students is -When one of the
very nervous about students is
doing her oral participating, another
presentation  (“équé student is
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parte de no sé inglés
no entiendes?”)
because she is
concerned about her
level of English. (2)

commenting rudely on
her performance
(“okay, lo pillamos”).

(7)

-One of the students
refuses to do the oral
presentation (“no voy
a hablar en inglés”)
because he does not
want their classmates
to listen. Even if this
means failing the
whole subject. (1)/(2)

-The student with high
capacities is given
some interesting
information about the
topic they are dealing
with, but their

classmates stop
paying attention.
(7)/(8)

OBSERVED SUBCONSTRUCTS
1.LEARNER LEVEL:
-Self-confidence:

e language anxiety > 1
e Perceived competence = 2
2.LEARNING SITUATION LEVEL

-Course-specific:

e Interest> 3
e Relevance 2> 4
-Teacher specific:

e Task presentation > 5
e Feedback 2> 6
-Group specific:

e Group cohesion 2> 7
e (Classroom goal structure 2> 8
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Appendix Il: Questionnaire

A T TR O B L AL A [ PGLES

MOTIVACION EN EL AULA DE INGLES

Esls ciiisrlasfiains e oo oljetio realizal o snedio sobie b motracdn da o
emiudiantes an @l aula de inghis. Las espussies @ s pregunss son OOMADEMCISLES p

e Sl A RifgIn Cass, companidas oon nitgon profesor del cenieo ni comn ks fam ik,
pof ho g i pida TOTAL SINCERDAD al respofelar En ning O cases | e [ qud 56

PrEE e e e e PP T Tl T LT E W e ST e I TTE T T
=Dbsligaioria

1. Escribe tu DMl -

2. jlomodiris gue 5 tunivel general de motivacian en s asignatura de ingles®
iz sl L divido

1 2 5

3 &
Mupbags 0 0 ) 3 ) Muyaha

Sefiala tu gradio de acuerda con s siguiente afirmacicn Estudio inglés porque:
me panece imprescindible para mi fufuro® *

Marcs sl s dvada
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A THaGd TR IO Bl L Ak O NGRS

5. Ssfiala tu grado de acuerdo con la siguiente afirmacidr “We interesa aprender
sobre ka oultura (cine, iferatura, cudades. musica, famosos, etc} de los paises de
habla inglesa® *

Marci o e dvala

Toldmenbe en desacserds | 0 0 O (0 0 1 07 Tousdmenie de acusado

| T— L

4.  Sefiala tu grado de acuerda con la skiguiente afirmacicn “Estudio inghés porgue
guiero sacar muy buena noga”

Marce sl s dyvala

T.  iTeinteress conocer a gpente de otros paises ¥ culburas? ;Por qued Por que no? *

8. Sefiala tu grado de acuendo con ks siguiente afirmacic Sde estreso mucho
cuando tengo que partici per oralmente en clase de ingles™ *

Marei s e dvala
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A TG ASETRACHON B L ALE & [OE WGLES

9. Eefisla tu grado de acuerda oon ks siguiente afirmacicn Las actividades de la
clase de inghés estan relacionadas con mis imereses” ©

Mares ol uwh dvala

1 2 3

U =

0 Toasmenia da acsards

Tolaments an desacuerds 0 0 ()

10.  Sefiala tu grado de prefenencia por los materiales (libro, audiovisuales,
fofocopias, recursos en inbemet. gic.) gue se usan en la dase de inglés *

Marcs 5o W deiln

Momsgustanmada 0 O 0 [0 0 0 01 Me guEtan musha

11.  ESsfial fu grado de acuerdo con la siguiente afirmacion: “Lo que apnendo en la
clase de ingles me sirve para mi wida diaria® *

Mince sl uwh deEdo

12, Esfiaby fu grada de acuerda con la siguiente afirmacicn: “Me encamta que a
profesora de inglés me felicdte cuando hago aga blen™ ™

M 5o iid deda
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A TS OTRAC RO B L ALk [ GRS

13.  ;Tesientes apoyado por bus companenas cuando participes oraimente en clese
de inglés?; For guéfor gueé not *

14. Ssfiala tu grado de acuerdo oon la siguiente afiTmacion: “Farkcipania mas en
clase de inglés sl la profesora de inglés corrigiera ios errores de ofra manera®™ ®

i sasdo 1h Geida

1 2 3 4 5

Tolabmans en desacsarda [ 0 (0 0 ) ) Tolements da acusda

—_ et . b a

18, jCrees que estudiar inglés tiene alguna utiidad real? FCusl o cussles ?

16, Safiak fu grado de acuerda con la siguiente afirmacicn: “lle inberesa mucho
aprender sobre ofras culturas y pakses”™

Bavci 5ol uh Geida

Tulabsann en desacsards 0 (0 1 0 17 Toldments de acusda

L e aana L e TR B Ry PR SRRy By Sl T LR P T T T
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17

18

19,

MOTWACION BV EL ALLA IS nGLES

{Cémo de satisfechola te sientes respecto a tu nivel de ingles? *

Marcs s0lo us Gralo

(Como te sientes cuando tienes que hablar ingles en claze? (puedes clegr mas
de una} *

Sefecoiivd todos Mo gus COMMeadondan

[] cemodasa

[ Nerviesora

[ Segura/a de mi mamara

[ Presionadara

S A

Sedialy tu grado de acuerda con la sigulente afirmacion: “Que ka profesora de
Ingles me feicite me motiva mucho para segulr estudiando ingles™ *

Mavcs 3040 ub dvsin

Totabwerse endesacuerdo | [ 0 () () ) Tondmente de acoado

Sediab tu gradio de acuerdo con la siguiente afirmacion: “No participo mas en
clase de inglés porgue me da verglenza ko que puedan pensar mis
compafieros” *

Marcs selo us Geslo

Totalwarme sedesacuardo (0 () () (0 Totdmente de acuerdo
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A TilGIE

21.

23

WOTRAC 0N EEL ALLA DE WOLES

Lefialy tu grada die acuerda con la siguiente afirmaddn: *5i pudiera dojar de
estudiar ingkés ahora misma, lo hara® *

Marei sodo s Geada

¢ Slentes gue tu prafesora de inglés te compara con tus compafemns? *

Lefialy tu grada die acuerda con la siguiente afirmascidn: “Estoy mds comoda
trabajando en grupo en la dase de inglés® *

MiEi 530 1S Geida

1 2 3 & 5

Totakmants en desacsarde [ (0 (1 () () Tolslmente &6 acusida

i Engué situsciones tu profesora de inglés dejague los alumnos tomen
decisones sobre b clases? *
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AT MOTRACKOH Ch G ALLA OE GLES
28 ESofial tu grado de acuerda con la sigulente afirmacicn: *Estudio inglés para que
mil familis se senta orgulloss® *
Mlaved solo ue desia
1 2 3 4 5
Torlabmems endeacusarda [ 0 0 (1 O3 01 Tolsmenis de acuenda
26, Comenta las tres cosas que manos te gusten de la formaen gue tu profesor de
inglés presenta las actiddades *
27, Safial tu grado de acuerda con la siguiente afirmacicn: “Plenso gue el inglés es
muy Ut para mi wida diaria® *
Bl Sle Uh dria
1 2 3 4 5
Totalmens endesacuarda 0 O 0 0 1 0 ) 0 Tt & @cuaido
2H. Sofial tu grado de acuerda con la sigulente afirmacicn: “Estudiar inglés me:
ayudara a conseguir un trabajo mejar* *
Belivid sador Ud G
1 2 3 4 5
Totaimane e desacuards [ 0 () () () () Telemnts de acude
ik i g e AT TR AT A e T AR, el A edr mE
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A TGd

29.

3.

3

TR IO i EL 18 & R WGLES

jGue haces cuando una actividad de la clase de inglés e parece muy difhcl? *

Sofialy tu grado de acuerdo con la sigulente afirmacdn: “ke sento a gusto con
mis compareros en la dase de inghes™

M 530 h deida

1 2 3

4
Tolalman endesacuerds [ 0 () O 0 O 0 0 Telslments da acuaide

tafialy tu grado de acuerda con la siguiente afimmacion: “Mi profesora de ingles
explica las acthvidades de manera dara y ordenada” *

Mavcd 5o uh deida

Tolabeame endagacuarda | 0 [ 1 [ 1 0 1 0 Tolsmende acusido

Safiala fu grado de acuerda con la siguiente afirmacion: “Farticipana mas en
clase si pudiera hacerio por escrito”*

Ml sl W deili

Tolamemesndesacuarda [ 0 0 0 0 0 ) Toismenis de acusnda

o F — o
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A TEd PP A0 B L A A O GRS

33, ESofal fu grada de acuerda con a sigulente afirmadon: “Me gusta coma me
COITige koS ermones mi prodesora die ingkes™ =

Mt 55l s dein

34, Sofal cual de las siguientes afirmadones representa mejor tu situacion
(pusdes elegir mas de unal: *

Siinr (eaed Bocting ke QLe EnuTREpO

[ Mo nangs amigenconositons di habls gl

| ] Tenge amigesiosnooides da habla inglaia

[ Me gustaria e amigen/conocidons da habla ingleas

[ ] Mo s it T arge e onecidos di habla inglhce

38, ELofal tu grado de acuerdao con la siguiente afirmecon: “Estoy mativadala para
estudiar ingés porque me gusta haosr bien las taneas de chse”

Mave sals s dedo

3b.  Sofial tu grado de acuerda oon a3 siguiente afimmacon: “Cuando tengo gue
halblar eni inglés en clase me results dessgradabie” *

Mt 55l s dein
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ATl

ar

ROTRAC N B EL Al & OE WGLES

Eofialy tu grado de acuerda con la siuiente afirmacdion: “Estudio inglés para gue
toda la clese pueda avanzar *

Mares 530 uh deili

Sofiaby fu grado die acuerdo con la sijuiente afirmaddn: “Me gustaris saber
inglés para enbender L publcaciones en redes sociales (instagram,. TikTok,
onibine videogames_) *

Mares 530 uh deili

Safialy tu grado de acuerdo con la siguiente afirmacidn: *Cada ves que haisio en
clase de inglés. plernso que ko wiy & haoer mal *

Mares 530 uh deili

1 2 3 4 5

Totabmante en desacuards [ 0 (0 (0 1 ) Tolsmnts da acuade

S

;Crees que aprobards inglés este curso? ; Por gue/Por gue na® *
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A TG MR B EL Al & [ NGLES

41. Sofiakb ftu grado de acuwerdo con la siguiente afirmadon: *Creo que md nsel de
inglés es peor gue el de mis compafiemns” *

BMaves @adls i deida

Tolabmers endesacuardas [ 0 0 O ) 0 ) 0 Tolsimenis de acuside

5

42 Sefial fu grado de acuwerdo con la siguiente afirmadon: “ki profesora me
miothea para aprender ingkés® *

Mied sako uh dradd

1 2 3 & 5

Totabmerns en desacurds [ 0 (0 (1 () () Tolements de acusda

43, ;Como be gustaria que tuprofesora de inglés corrigiera los errones cuando
hasindae? *

44, Esfiab tu grado de acuerda con la siquiente afirmadidn: *Creo que ol inghés se
me o bden”

Maves ks s deeda

1 2 3 & 5

Tolalrane endesacuardas | 0 0 0 O 0 0 1 0 T Tosdmenie de acusido

L e
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A TG

48

OTRACION B EL AL [E WGLES

;Oud cambilarias de tus clases de inglés para que fueran mds motivantes? *

Lris conisnikda no e sido cesds nil sprohsda por Googis.

Google Formularios
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Appendix Ill: Questions for Individual Interviews

1.¢Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

2.éCudles son las 3 cosas que mas te gustan?

3.éCudles son las 3 cosas que menos te gustan?

4.iTe cuesta hablar en clase de inglés? ¢ Por qué?

5.éQué opinas del feedback que da la profesora?

6.¢Alguna vez sientes que te comparan con tus comparfieros cuando hablas? ¢Cémo te
hace sentir?

7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo
de actividad...) o ¢qué cambiarias de las actividades que hacéis?

8.iEl ambiente de clase de inglés te parece bueno? éSientes que tus companieros te
apoyan cuando participas?

9.¢Qué opinas de tu nivel de inglés?

10.éSueles participar en clase? ¢Por qué si o por qué no?

11.¢Te gusta como corrige los errores tu profesora cuando hablas en clase?

12.¢Qué cosas cambiarias de las clases de inglés?
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Appendix IV: Data from the Questionnaire

¢Como dirias que es tu nivel general de
motivacion en la asignatura de inglés?

10 9

o N
o
o

-

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me interesa aprender sobre la
cultura (cine, literatura, ciudades, musica,

famosos, etc.) de los paises de habla inglesa"

6 5
4
4 3
2 1
0
0 |
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me estreso mucho cuando tengo
que participar oralmente en clase de inglés"

4
3
3
I 2 2 2
0 I I I
1 2 3 4 5
Sefiala tu grado de acuerdo con la siguiente

afirmacioén: "Lo que aprendo en la clase de inglés
me sirve para mivida diaria"

N

[EEN

8
6
6
4
4
2
2 1
0 []
0 |
1 2 3 4 5

10

O B, N W b U1 O o N ~ oy o

O R, N W B U1 O

10

o N B O

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estudio inglés porque me parece
imprescindible para mi futuro”

8
4
1
0 0
[ |
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estudio inglés porque quiero sacar
muy buena nota"

5
3
2 2
1
1 2 3 4 5

Sefiala tu grado de preferencia por los
materiales (libro, audiovisuales, fotocopias,
recursos en internet, etc.) que se usan en la

clase de inglés

5
4
2 2
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me encanta que la profesora de
inglés me felicite cuando hago algo bien"
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O R N W b U1 O

o B N W »H U

O R, N W & U1 OO N

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Participaria mas en clase de inglés
si la profesora de inglés corrigiera los errores de

otra manera"

5
3
2 2
I I :
1 2 3 4 5

¢Como de satisfecho/a te sientes respecto a tu
nivel de inglés?

-
-
-

1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "No participo mds en clase de inglés
porque me da vergiienza lo que puedan pensar

mis compafieros"

4
3
2 2 2 I
1 2 3 4 5
Sefiala tu grado de acuerdo con la siguiente

afirmacion: "Estoy mas comodo trabajando en
grupo en la clase de inglés"

2 2 2
111
[
T2 3 4

10

O P N W b U1 O N

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me interesa mucho aprender
sobre otras culturas y paises"

6 6
1
0 . 0
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Que la profesora de inglés me
felicite me motiva mucho para seguir
estudiando inglés"

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Si pudiera dejar de estudiar inglés
ahora mismo, lo haria"

3 3
1.1.

HE = B
2 3 4 s

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estudio inglés para que mi familia
se sienta orgullosa"

6
4
2
1
. 0
1 2 3 4 5
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w ~ 1 o

N

10

o N B OO 0

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Pienso que el inglés es muy util para
mi vida diaria"

6
4
3
0 0
1 2 3 4 5
Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me siento a gusto con mis
compafieros en la clase de inglés"
5
4
3
1
> N
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Participaria mas en clase si pudiera
hacerlo por escrito"

2 2
1 1
n I = |
2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estoy motivado/a para estudiar inglés
porqgue me gusta hacer bien las tareas de clase"

8
2
1 1 1
| | | .
1 2 3 4 5

1

O R N W b U1 O N

O - N W B~ U1 O

0

o N B OO

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estudiar inglés me ayudard a
conseguir un trabajo mejor"

3
. |
[ |

3 4

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Mi profesora de inglés explica las
actividades de manera clara y ordenada"

6

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me gusta cémo me corrige los
errores mi profesora de inglés"

5
4
3
1
0 B
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Cuando tengo que hablar en inglés
en clase me resulta desagradable"
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10

~ O o

S

N

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Estudio inglés para que toda la clase
pueda avanzar"

8
2

1 1 1

l | | |

1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Cada vez que hablo en clase de
inglés, pienso que lo voy a hacer mal"

4
3
2 2 2 I
1 2 3 4 5
Sefiala tu grado de acuerdo con la siguiente

afirmacion: "Mi profesora me motiva para
aprender inglés"

7
3
2
1
° N I
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: Las actividades de la clase de inglés
estdn relacionadas con mis intereses

O R, N W » U1 O

N W~ O

[N

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Me gustaria saber inglés para
entender las publicaciones en redes sociales
(Instagram, TikTok, online videogames...)

5 5
2
1
° N
1 2 3 4 5

Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Creo que mi nivel de inglés es peor
que el de mis comparieros"

4
3
2 2
I I 1
1 2 3 4 5
Sefiala tu grado de acuerdo con la siguiente
afirmacion: "Creo que el inglés se me da bien"
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QUESTION

MEAN

STANDARD DEVIATION

¢,Como dirias que es tu nivel
general de motivacion en la
asignatura de inglés?

3,846153846

0,554700196

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estudio inglés porque me
parece imprescindible para
mi futuro"

4,53846154

0,66022529

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Me interesa aprender sobre
la cultura (cine, literatura,
ciudades, musica, famosos,
etc.) de los paises de habla
inglesa"

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estudio inglés porque quiero
sacar muy buena nota"

3,076923077

1,382120259

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Me estreso mucho cuando
tengo que participar
oralmente en clase de
inglés"

1,471960144

Sefala tu grado de
preferencia por los
materiales (libro,
audiovisuales, fotocopias,
recursos en internet, etc.)
gue se usan en la clase de
inglés

3,53846154

0,96741792

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Lo que aprendo en la clase
de inglés me sirve para mi
vida diaria"

1,08012345

Sefala tu grado de acuerdo
con la siguiente afirmacion:
"Me encanta que la
profesora de inglés me
felicite cuando hago algo
bien"

4,69230769

0,48038446

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Participaria méas en clase de
inglés si la profesora de
inglés corrigiera los errores
de otra manera"

2,692307692

1,250640861

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Me interesa mucho
aprender sobre otras culturas
y paises"

4,30769231

0,85485041
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¢Como de satisfecho/a te 3,461538462 1,050030525
sientes respecto a tu nivel de

inglés?

Sefiala tu grado de acuerdo 4,15384615 0,80064077

con la siguiente afirmacion:
"Que la profesora de inglés
me felicite me motiva mucho
para seguir estudiando
inglés"

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"No participo mas en clase
de inglés porque me da
vergienza lo que puedan
pensar mis comparieros"

2,846153846

1,625123269

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Si pudiera dejar de estudiar
inglés ahora mismo, lo haria"

1,692307692

1,182131929

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estoy mas comodo
trabajando en grupo en la
clase de inglés"

3,769230769

1,423250163

Sefala tu grado de acuerdo
con la siguiente afirmacion:
"Estudio inglés para que mi
familia se sienta orgullosa”

1,923076923

1,11516355

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Pienso que el inglés es muy
util para mi vida diaria"

3,92307692

0,75955453

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estudiar inglés me ayudara
a conseguir un trabajo mejor"

4,61538462

0,65044364

Sefala tu grado de acuerdo
con la siguiente afirmacion:

"Me siento a gusto con mis

comparfieros en la clase de

inglés"

Sefala tu grado de acuerdo
con la siguiente afirmacion:
"Mi profesora de inglés
explica las actividades de
manera clara y ordenada"

3,769230769

1,012739367

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Participaria méas en clase si
pudiera hacerlo por escrito”

2,230769231

1,58922655

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Me gusta cémo me corrige
los errores mi profesora de
inglés"

3,230769231

1,012739367

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estoy motivado/a para

3,692307692

1,109400392
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estudiar inglés porque me
gusta hacer bien las tareas
de clase"

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Cuando tengo que hablar en
inglés en clase me resulta
desagradable”

2,384615385

1,386750491

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Estudio inglés para que toda
la clase pueda avanzar"

1,846153846

1,344504484

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Me gustaria saber inglés
para entender las
publicaciones en redes
sociales (Instagram, TikTok,
online videogames...)

3,84615385

1,06818802

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Cada vez que hablo en
clase de inglés, pienso que
lo voy a hacer mal"

3,384615385

1,502135232

Sefala tu grado de acuerdo
con la siguiente afirmacion:
"Creo que mi nivel de inglés
es peor que el de mis
comparieros"”

2,692307692

1,250640861

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Mi profesora me motiva
para aprender inglés"

3,46153846

0,87705802

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
"Creo que el inglés se me da
bien"

3,846153846

1,214231845

Sefiala tu grado de acuerdo
con la siguiente afirmacion:
“Las actividades de la clase
de inglés estan relacionadas
con mis intereses”

3,69230769

0,630425172

VARIABLES COEFFICIENT OF CORRELATION
Activities and materials 0.43
Language anxiety and group cohesion -0.22
Classroom goal structure and group 0.24

cohesion
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Language anxiety and classroom goal -0.36

structure

Activities and language anxiety -0.37

Language anxiety and error correction 0.46

Language anxiety and perceived 0.86

competence in the L2

Need for achievement and 0.4

instrumentality

Affiliative drive and error correction 0.05
Futuro laboral
Interés por los
idiomas

2.¢Por qué estudias Utilidad como lingua

Course-specific Interest

inglés? franca

Obligacién

Aprender cosas

nuevas
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6. éTe interesa
conocer gente de
otros paises y
culturas? éPor

qué/por qué no?

Language level

Integrative

Si:

-Interés por
diferentes culturas
-Son amigables
-Para mejorar el
idioma

-Conocer diferentes
costumbres
-Nuevas amistades
-Conocer nuevos

lugares

No:
-Prefiere su propia

cultura

12. ¢Te sientes
apoyado por tus
companferos cuando
participas en clase
de inglés? ¢Por qué/

por qué no?

Group specific

Group cohesion

Si:

-Ayudan con
pronunciacion
-Ayudan a responder

-Corrigen los errores

No:

-No hablan

-No dicen cuando lo
haces mal

-No ven bien que te

equivoques
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14. iCrees que
estudiar inglés tiene
alguna utilidad real?
Si es asi,

écuadl/cudles?

Language level

Instrumental

Futuro laboral

Comunicarte con

extranjeros

Viajar

Tecnologia y redes

sociales

21. éSientes que tu
profesora te
compara con tus

compaferos?

Teacher-specific

Direct socialization

Si:
-Porque me usan

como ejemplo

23. ¢En qué
situaciones tu
profesora de inglés
deja que los
alumnos tomen
decisiones sobre las

clases?

Teacher-specific

Authority type

Nunca

Temas para hablar

Fechas de examenes

Miembros de grupos
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25. Comenta las tres
cosas que menos te
gusten de la forma
en que tu profesora
de inglés presenta

las actividades

Teacher-specific

Direct socialization

Poco vocabulario

Repetitivas

Mondtonas y

aburridas

Deberes

Reaccién cuando te

equivocas

Las presenta bien

28. ¢Qué haces
cuando una
actividad de la clase
de inglés te parece

muy dificil?

Learner level

Need for

achievement

Hacerla lo mejor que

pueda

Pedir ayuda a

compafieros

Preguntar ala

profesora

Internet

Esperar a que lo

corrijan

Ponerse nervioso/a
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39.¢Crees que
aprobards inglés
este curso? éPor

qué/ Por qué no?

Learner level

Expectancy of

success

Si:

-Porque saco buenas
notas

-Porque me esfuerzo

-Porque participo

No:
-Porque se me da

fatal

42.iCémo te
gustaria que tu
profesora de inglés
te corrigiera los
errores cuando

hablas?

Teacher-specific

Direct socialization

A todos por igual

Sin usar a otros

como ejemplo

Corrigiendo la

pronunciacion

Me parece bien

Al terminar de

hablar

Corrigiendo errores

de todo tipo

Mas paciente

Mientras hablo

De manera clara
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44.:Qué cambiarias
para que las clases
de inglés fueran

mas motivantes

Actividades:
-Mas dindmicas
-Mas llamativas
-Mas amenas

-Mas entretenidas

Ma3s actualizado

Mas tecnologia

La dindmica

Como son

Sin deberes
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Appendix V: Data from Individual Interviews

INTERVIEW 1

1.¢Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

-Depende de lo que se haga (listenings no). Mejor hablar entre ellos. (depende de las
actividades)

2.éCuales son las 3 cosas que mas te gustan?

-Presentaciones orales (hacerlas y verlas)

3.éCudles son las 3 cosas que menos te gustan?
-Los listenings (muchos y no se oyen bien) es muy estresante (y luego les dice que coge notas).

-Mucho vocabulario y no deja claro los significados de cada cosa (no sabes si lo haces bien).

4.iTe cuesta hablar en clase de inglés? i Por qué?

-Para nada. Cuando gritan si, pero de normal no.

5.éQué opinas del feedback que da la profesora?

-Me gustaria que me dijera mas cosas que fallo pero no me lo dice. Normalmente solo dice si
bien o mal

6.éAlguna vez sientes que te comparan con tus compafieros cuando hablas? ¢Como te hace
sentir?

-Muchisimo, constantemente. Siempre dice que usen a otros como modelo (a veces te sienta
bien y otras mal). Sientes que se crean conflictos en el grupo

7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o ¢qué cambiarias de las actividades que hacéis?

-Mas presentaciones
-Mas juegos de hablar (pero que se trabaje)

-Kahoots para practicar el vocabulario (no pueden repasarlo sino)
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8.iEl ambiente de clase de inglés te parece bueno? ¢Sientes que tus compafieros te apoyan
cuando participas?

A dias, hay veces que bien y otras hay mucho conflicto

9.¢Qué opinas de tu nivel de inglés?

-Es bueno pero me gustaria sacarme el B2, pero creo que aln estoy muy verde.

10.¢Sueles participar en clase? éPor qué si o por qué no?

-Si suelo participar en clase, de las que mds. Porque te gusta

11.¢Te gusta cdmo corrige los errores tu profesora cuando hablas en clase?

-Hay gente con la que es muy agresiva pero hay veces que no.

12.¢Qué cosas cambiarias de las clases de inglés?

-Los listenings, me parecen necesarios pero no tantos. Trabajar otras cosas, tipo reading.

INTERVIEW 2
1.¢Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?
Me han gustado

Los listenings (no se oyen nada)

2.éCudles son las 3 cosas que mas te gustan?
-La profesora (como explica)
-Las actividades complementarias

-Las profesoras de practicas (ejercicio de condicionales que hicimos con ella).
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3.éCudles son las 3 cosas que menos te gustan?

-Los listenings

4.iTe cuesta hablar en clase de inglés? i Por qué?

-A veces me cuesta, me cuesta seguir hablando.

5.6Qué opinas del feedback que da la profesora?

-Me gusta la manera en la que lo da.

6.¢Alguna vez sientes que te comparan con tus compaferos cuando hablas? ¢ Cémo te hace
sentir?

-No nos comparan a unos con otros.

7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o équé cambiarias de las actividades que hacéis?

-Excursiones en inglés

-Actividades de writings

8.éEl ambiente de clase de inglés te parece bueno? ¢Sientes que tus companfieros te apoyan
cuando participas?

-Hay mucho ruido, pero en general si

9.¢Qué opinas de tu nivel de inglés?

-Es basico

10.¢Sueles participar en clase? éPor qué si o por qué no?

-Si suelo participar.

11.¢Te gusta como corrige los errores tu profesora cuando hablas en clase?

-Si, para poder aprender mas.
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12.¢Qué cosas cambiarias de las clases de inglés?
-Hacer muchisimos mas writings

-Quitar los examenes

INTERVIEW 3
1.:Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

-Te han gustado

2.¢Cuales son las 3 cosas que mas te gustan?

-Forma de explicar de la profesora

3.éCudles son las 3 cosas que menos te gustan?

-Contenido de la materia (algunos temas no le han gustado)

4.iTe cuesta hablar en clase de inglés? i Por qué?

-Suelo hablar cuando conozco del tema. A veces me trabo.

5.éQué opinas del feedback que da la profesora?

-Creo que estd bien, nos corrige los fallos y nos dice en qué podiamos mejorar.

6.éAlguna vez sientes que te comparan con tus compafieros cuando hablas? ¢ Cdmo te hace
sentir?

-lgual en algin caso muy puntual pero de normal no.

7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o équé cambiarias de las actividades que hacéis?

-Alguno sobre los que conozca los contenidos.

-Me gusta mas individual (porque en los grupos siempre hay uno que trabaja menos y tienes
que juntarte)

8..El ambiente de clase de inglés te parece bueno? ¢Sientes que tus companieros te apoyan
cuando participas?
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9.¢Qué opinas de tu nivel de inglés?

-Me parece que estoy dejando de lado el inglés estos ultimos afios (a nivel de gramatica). Los
ultimos examenes de inglés los he empezado a estudiar antes.

10.¢Sueles participar en clase? éPor qué si o por qué no?

-Si, alglin comentario. Depende del ejercicio (si son vocabulario, lo hago porque quiero)

11.¢Te gusta cdmo corrige los errores tu profesora cuando hablas en clase?

-Hay a veces que me quedo con la sensacion de que me lo ha explicado pero no lo he
entendido (si fuera mas clara, mejor).

12.¢Qué cosas cambiarias de las clases de inglés?

-Hablar mds, para poder mejorar nuestra expresion oral. Porque a veces me cuesta mucho.

INTERVIEW 4
1.¢Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

-Si, me han gustado.

2.éCudles son las 3 cosas que mas te gustan?
-La actitud de la profesora

-Su forma de llevar las clases

3.éCudles son las 3 cosas que menos te gustan?

-Las actividades

4.iTe cuesta hablar en clase de inglés? ¢Por qué?

No me cuesta participar.

5.éQué opinas del feedback que da la profesora?
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Me gustan, me parecen completos

6.éAlguna vez sientes que te comparan con tus compafieros cuando hablas? ¢ Cdmo te hace
sentir?

-Alguna vez, siempre positivamente.

7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o équé cambiarias de las actividades que hacéis?

-Mas individuales.

-De escuchar y hablar

8.iEl ambiente de clase de inglés te parece bueno? éSientes que tus compafieros te apoyan
cuando participas?

-Depende de los compafieros, pero en general bien.

9.¢Qué opinas de tu nivel de inglés?

-Estoy satisfecho con él, aunque segun la profesora podria dar mas.

10.¢Sueles participar en clase? éPor qué si o por qué no?

-A veces, lo justo y necesario. De manera espontanea.

11.¢Te gusta cdmo corrige los errores tu profesora cuando hablas en clase?

Si.

12.¢Qué cosas cambiarias de las clases de inglés?

-Los trabajos en grupo, prefiero trabajar solo.

INTERVIEW 5
1.:Qué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

Si, bien, no me quejo.
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2.éCudles son las 3 cosas que mas te gustan?
-Compaiieros
-Interaccidn con los compaiieros en algiin momento.

-La profesora, que me ha aprobado.

3.éCudles son las 3 cosas que menos te gustan?
-Los writings

-Los examenes

4.iTe cuesta hablar en clase de inglés? i Por qué?

No, tengo soltura, pero como no practico mucho me trabo.

5.6Qué opinas del feedback que da la profesora?

-Comenta cosas que podiamos mejorar.

6.éAlguna vez sientes que te comparan con tus compafieros cuando hablas? ¢ Cdmo te hace
sentir?

-Si, a veces nos compara (con el alumno superdotado).

7.:Qué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o équé cambiarias de las actividades que hacéis?

-Trabajar mas la expresién oral.

-Mas actividades en grupo.

8.éEl ambiente de clase de inglés te parece bueno? ¢Sientes que tus companfieros te apoyan
cuando participas?

-Si, en general si. Hay veces que no

9.¢Qué opinas de tu nivel de inglés?

Normalito, podria mejorar.
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10.¢Sueles participar en clase? éPor qué si o por qué no?

Si, cuando tengo hechos los deberes. Hay veces que espontdneamente y otras que no.

11.¢Te gusta cédmo corrige los errores tu profesora cuando hablas en clase?

-Si, me gusta.

12.¢Qué cosas cambiarias de las clases de inglés?

-La forma de dar el profesor la clase.

INTERVIEW 6
1.éQué piensas sobre tus clases de inglés? ¢ Qué te parecen en general?

-Me han parecido interesante, si me han gustado.

2.¢Cuadles son las 3 cosas que mas te gustan?

-Repasar lo que hemos dado.

3.éCudles son las 3 cosas que menos te gustan?
-Las exposiciones orales

-Los examenes

4.éTe cuesta hablar en clase de inglés? ¢ Por qué?

-Hablar si, participar no. Preferiria hacerlo por escrito. Me pongo nervioso.

5.éQué opinas del feedback que da la profesora?

-Si, esta bien.

6.¢Alguna vez sientes que te comparan con tus compafieros cuando hablas? ¢Cémo te hace

sentir?

-No lo recuerdo.
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7.éQué tipo de actividades te gustaria hacer en clase de inglés? (en grupo, temas, tipo de
actividad...) o équé cambiarias de las actividades que hacéis?

-M3s dinamicas, Kahoots

-Mas en grupo

8.iEl ambiente de clase de inglés te parece bueno? éSientes que tus compafieros te apoyan
cuando participas?

-Dependiendo del dia. Hay veces que parece que se levantan con el pie izquierdo.

9.¢Qué opinas de tu nivel de inglés?

-Creo que es bueno.

10.¢Sueles participar en clase? éPor qué si o por qué no?

-Si, suelo participar.

11.¢Te gusta cdmo corrige los errores tu profesora cuando hablas en clase?

-Si, podria dar ejemplos de cémo hacerlo bien.

12.¢Qué cosas cambiarias de las clases de inglés?

-Que las clases sean un poco mas dinamicas.
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Appendix VI: Analysis of Materials
1.INTRODUCTION

The aim of this paper is to analyse a unit from the book Advanced: Think Ahead (Marks
and Scott, 2019) by Burlington Books, used in the non-bilingual class of 42ESO at CPI La
Jota in order to determine whether, according to the criterion established in Dérnyei
(1994), the materials could be considered to be motivating for the students of this
specific group.

2.PURPOSE AND OBJECTIVES

The purpose of this analysis is to determine whether the present unit could be
considered to be motivating. For this purpose, the work of Dérnyei (1994) would be used
as a reference, as it provides some criteria on how to create motivating materials. As it
has been mentioned, the set of criteria selected for the analysis have been extracted
from Dornyei (1994) and can be observed at the end of this paper, in the form of a
collection table. The main objective of this analysis is to serve as a starting point in the
discussion of the materials in a multiple case study conducted in the aforementioned
group and see if any improvements need to be done with regards to motivation.

3.THEORETICAL FRAMEWORK

For the purpose of this analysis, several references will be used. Firstly, with regards to
legal specifications, the document that will be used is the Aragonese Curriculum
(ECD/65/2015). In this document, it is specified that motivation is one of the elements
that is aimed to be promoted. Within the methodological specifications that the
Aragonese Curriculum includes, one of them addresses the need for teachers to help
students develop motivation and creativity. This is suggested to be done by providing a
wide variety of materials and activities that will promote curiosity and motivation. This
analysis, thus, will aim to determine whether this specifications in terms of motivation
are met.

With regards to the theory of motivation, the main reference that will be used for the
analysis of materials would be Dornyei’s (1994) model. In this model, Dérnyei (1994)
establishes several subconstructs that play a significant role in students’ motivation. In
this model, the construct of motivation in the L2 is subdivided into different levels:
Language Level, Learner Level and Learning Situation Level. With regards to Language
Level, the subconstructs included in this category are instrumentality of the language
and integrativeness, that is, the desire to integrate within the culture in which the L2 is
spoken. In the Learner Level, subconstructs such as self-confidence (language anxiety,
perceived competence in the L2, self-efficacy...) and need for achievement. The third,
and most relevant for the purpose of the analysis, is the Learning Situation Level, formed
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by course-specific, teacher-specific and group-specific components. The most relevant
of these subconstructs in this case, would be course-specific components, as they are
the ones that are constituted by the materials used in the classroom. Within this
category, we find interest, relevance, expectancy and satisfaction, which are directly
connected to the materials that are used in the classroom.

4. METHODOLOGY

All the conclusions and results that will be exposed in this paper are extracted from a
collection table that can be found at the end of the paper, along with the unit that has
been analysed. First, a set of criteria were selected and extracted from the specifications
in Dornyei (1994) regarding course-specific components. The next step consisted in the
analysis of the activities in the unit to see whether they followed the criteria specified in
Dornyei (1994), so as to test whether they could be considered motivating. Once the
activities were analysed, some suggestions for improvement were added.

5. RESULTS, DISCUSSION AND SUGGESTIONS FOR IMPROVEMENT

The first criterion selected for the analysis is whether activities can be considered
challenging for students (Dérnyei, 1994). Most of the activities in the unit do not pose a
challenge on students, as is the case with p.12 ex. 2, in which students are required to
complete gaps with vocabulary; p.13 ex.6, in which students have to fill in gaps with the
Present Perfect; and p.15 ex.15, in which students have to find words to match some
definitions. As it can be observed, most of the activities in the unit are drills or activities
that only aim at accuracy, so students do not need to write whole sentences, but just
words. Only two of the activities could be considered to be challenging, since they
involve looking for information on the Internet, selecting information, writing long
pieces of information and preparing a presentation. Examples of these would be tasks
in page 15 and 19, in which students have to write a petition to a local company and
complete an info card about a historical event, respectively. A possible improvement in
this regard would be to include more activities that challenge students in different ways
(by writing, selecting information, quizzes, games or cooperative activities to solve a
mystery, a problem...). In this respect, using PBLT (Project-based language teaching)
could be a good idea, as the initial stage of the process consists in the presentation of a
challenge that students will have to complete.

The second criterion is whether activities match students’ interests (Dornyei, 1994). In
this case, after analysing the activities present in the unit, it can be concluded that there
are no activities in the unit that match students’ interests. Some examples of this are
p.14 ex. 11, which is a text about the environment in some regions of Africa; p.15 ex.17,
in which a text about straws in the US is included; and p.23 ex.19, where there is a text
about a rode in Vietnam. The general topics (the environment and history) can be too
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repetitive as they are usually dealt with in other subjects. Activities focus too much on
events in faraway countries, so it is difficult for students to feel related and,
consequently, be interested in them. A possible way of improving this would be to
include activities to which students can relate or that address issues of their own lives.
A good practice in this regard could be to give students a questionnaire at the beginning
of the course asking them about the topics they would be interested in, so that the
teacher can design some activities matching their interests.

Criterion number three is whether meaningful exchange of information is encouraged
(Dornyei, 1994). Regarding this criterion, it can be stated that is not met by any of the
activities in the unit, as is the case with p.12 ex.4, in which students have to make a list
of words they know about the environment; p.13 ex.9, where students are requested to
compare themselves with the character of a text and tell their partner; and p.20 ex.2, in
which they have to make a list of forms of transport that they know. As it can be
observed, most of the activities are individual and, even in the case of some of them
being supposed to be done in pairs, the exchange of information is not meaningful. A
possible improvement would be to include more activities with functional use of
language, as it will prompt meaningful exchange of information. In the case of p.12 ex.4,
students could use the structure ‘Jot thought’ in groups to try to cover the table with as
many words as they can, instead of just making a list individually. In p.13 ex.9, students
could try to guess the character their classmate is comparing with and in p.20 ex.2, they
could do a collaborative word cloud in groups trying to include as many words as
possible.

With regards to criterion 4, which is whether peer and group interaction is involved
(Dornyei, 1994), it can be stated that most of the activities are designed to be done
individually, such as p.12 ex.2 (fill in the gaps), p.13 ex.7 (put the words in the correct
order) and p.19 ex.16 (complete with the right word). There are few activities that
involve pair work but as mentioned above, they do not require meaningful interaction
(e.g.: p.13 ex.9 and p.19 ex.15). With regards to group work, there are no activities in
the unit that promote this kind of structure. A possible solution to this would be to
include more activities in which pair and group work are required, so as to promote
interaction and cooperative learning. Some of the existing activities could be turned into
cooperative ones very easily, such as p.19 ex.5, in which a ‘Find Someone Who’ structure
could be implemented, so that students have to interact with each other to find people
to whom certain events happened in the past.

Finally, regarding the last criterion, which is whether students are required to create
finished products (Dornyei, 1994), only two activities require students to create a
finished product: Task in p.15 (write a petition) and task in p.19 (complete an info card
about a historical event). In this regard, more activities that include creating a finished
product should be included. A good idea in this respect would be to use PBLT, as this will
solve many of the problems of the unit: lack of interaction, lack of creation of a finished
product, lack of group work and lack of a challenge. In this regard, PBLT includes a stage

90



in which a challenge is posed to motivate students, interaction is promoted in the whole
sequence as cooperative learning structures are used (which also requires group work)
and a finished product is created at the end of the sequence.

6. CONCLUSION

To conclude, after the analysis of this learning unit using the criteria extracted from
Doérnyei (1994), it can be stated that the materials used in this specific classroom are not
motivating. Most of them do not pose a challenge for students, do not match students’
interests, they do not require peer and group interaction and students are not required
to create a finished product. In addition to this, none of them involve meaningful
exchanges of information. A possible improvement would be to follow a PBLT sequence,
so that students encounter challenging activities, group work and interaction is
required, and a finished product is created at the end. In addition to this, a good idea
would be to provide students with a questionnaire at the beginning of the course to
know their interests and be able to adapt the activities to those. Finally, an additional
possible improvement would be include activities in which a functional use of language
is encouraged, so that meaningful interaction can take place.
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Criteria DATA . Suggestions for improvement
.J Interpretation
1. Activities No: Most of the activities in 1.Include more activities
can be the unit do not pose a that challenge students in
Hered -p.12 ex.2 = complete hall pd dif & b .
considere gaps with vocabulary challenge on students. ifferent ways: by writing,
challenging Most of the activities are | selecting information,

for students

-p.13 ex.6 > complete
gaps with Present

drills or activities that

(Doérnyei, only aim at accuracy
Perfect o
1994) (finding words for

-p.15 ex.15 - find definitions, completing

words for definitions with the correct form of

Yes: a verb...) so students do
not need to write

petition to a local words.

company and

presenting it to the rest Only two of them could

of the class be considered to be

-p.19 TASK = complete | challenging, as they

an info card about a involve looking for

historical event and information on the

present it to the rest of | | ternet selecting

the class . . .\
information, writing long
pieces of information
and preparing a
presentation of their
work.

2. Activities No: None of the activities can
match . 15 be considered to match
students’ P14 ex. text students interests. The
. about the environment .
interests general topics (the

.. . in some regions of .
(Dornyei, i environment and
1994) Africa history) can be too

-p.15 ex.17 > text
about straws in the US

repetitive as are dealt
with in other subjects.
Activities focus too much
on events in far away
countries, so it is difficult

speaking, telling a story to
the rest of the class,
creative activities, quizzes,
games or cooperative
activities to solve a mystery,
a problem...

2.A possible way of
improving this would be to
include texts and activities
with which students can
relate, either because of
their interests or because
they are addressing issues
from their own lives. In
addition to this, another
possible improvement
would be to give a
guestionnaire at the
beginning of the course
asking students about the
topics they would be
interested in, so that the
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-p.23 ex.19 > text
about a rode in

that it can generate
interest amongst

Vietnam students, as they cannot
be related.

Meaningful | No: Most of the activities do
exchanges not promote meaningful
of -p.12 ex.4 > students exchange of information.
information have to make a st of Most of them are
are words they know about individual (e.g.: making
encouraged the environment lists) and, even though
(Dornyei, -p.13 ex. 9 > students | there are a few of them
1994) have to compare supposed to be done in

themselves with the pairs, the exchange of

character of a text and | information is not

tell their partner meaningful.

-p.20 ex.2 > make a

list of forms of

transport that they

know
Peer and -Yes: Most of the activities in
group the unit are designed to
interaction p-13 ex. 9 = students be done individually,
is involved have to compare such as drills: fill in the
(Dornyei, themselves with the gaps, put the words in
1994) character of a text and the correct order, etc.

tell their partner

There are a few activities

teacher can design some
activities that can be of the
interest of students.

3.Include more activities in
which a functional use of
language is present, as this
will prompt meaningful
exchange of information. In
the case of p.12 ex. 4,
students in groups could
use the structure ‘Jot
thoughts’ to try and cover
the table with as many
words about the
environment as they could.
In p.13 ex.9, students could
try to guess which character
is the classmate comparing
with and in p.20 ex.2,
students could do a
collaborative word cloud in
groups trying to include as
many words as possible.

4.More activities should be
included in which pair and
specially group work is
required, so as to promote
interaction and cooperative
learning. Some of the
activities that require pair
work do not promote
meaningful interaction, so a
good idea could be to turn
them into cooperative
activities, such as p.19 ex.5,
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p.17 ex.5 = students
have to write correct
and incorrect sentences
so that their classmate
has to guess

-p.19 ex.15 - students
in pairs have to tell
their partner
something that
happened to them.

No:

-p.12 ex.2 > fill in the
gaps

-p.13 ex.7 > put the
words in the correct
order

-p.19 ex.16 2>
complete the text with
the right word

that involve pair work,
although most of them
do not require
meaningful interaction
(e.g.: p.13 ex.9 and p.19
ex.15). No activities in
the unit require group
work.

Students are
required to
create
finished
products
(Dornyei,
1994)

p.15 > TASK: write a
petition and share it
with the rest of the
class

p.19 = TASK: complete
an info card about a
historical event

Only two activities
require students to
create a finish product: a
petition and an info card.

which could be
implemented using ‘find
someone who’, so that
students have to interact
with each other to find
people to whom certain
events happened in the
past.

5.More activities in which a
finished product needs to
be created should be
included. A good idea
would be to use PBLT, as
this will solve many of the
problems of the unit:
interaction, finished
products, group work and
challenge
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Studems should note that they
must not write in this book.

=

»mwm&ma/m

download you FREE Suringion mobll WordApp.

| - ‘_ bﬂmmﬂummmmmmd
| : your book — and start practising!
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1 Game Changers

In this section, you will:

* leam vocabulary: environment

* use the Present Perfect Simple / Past Simple
* practise comparing experiences

In order to:

Write a petition.

In this section, you will:

* learn vocabulary: history

* usa the Past Perfect Simple / Past Simple
* practise talking about e '

fn order to:

Make an info card about an important event in hlsiory.

v5q

In this section, you will:

* |earn vocabulary: transport
* use gerunds and infinitives
* practise getting information
In order to:

Write a narrative.

 Advance Your Language
e Culture: Travel Firsts
 Advance Your Exam Skills

o Life Skills: Giving Directions




/. Changing the Land I T arch
Environment KA1 ﬁz HiDecemberat o pm:s

§5) FLIPPED CLASSROOM (TC] vocksuLany presenTATION ) ‘ 0 ) y \

1 Read the notices. Pay attention to the words in red. L

What environmental problem does each organisation want i ] ‘-
|
.

I.‘

1o solve? What action does it propose fo solve the problem?

0

t » )
§ A ! >
" } f“s [! ? ‘ 4’

RU/!/ FOR THE f0¢?€$’7" almmdﬂlllnnisblo%t:slm &mamﬂ
Run a marathon in one of 10 cities across between 4.6 % and 8.5 % of the global economy —
the country. Raise money to help us with that's bad news for the environment. 1t has already
one of the biggest problems on our planet: Mamammwwmﬂm It
deforestation, We are losing over 18 million « kills wildlite and destroys habitats.
acres of forests annually. That's an area the * exposes | natural areas to the threat of oil spills.

size of 27 soccer fields every minute! Mﬂl ﬂiﬂ”

We need to take action to prevent more
destruction of our forests and bring them back
to life. We want to restore 5 million square

kilometres of forest by 2030! A L

-r‘ <
ADVANCED Language! - HELP US FIGHT PLANS FOR EVEN MORE DRILLING!
The word over has got several different meanings, \ i
Over a thousand people ran in the marathon. é k T
Please hang the picture over the sofa. S /
I'll meet you when the marathon is over.

1. In which sentence above does over mean above?
In which does it mean more than? In which does
it mean finished?

2. What does the word over in notice A above mean?

2 Copy and complete the sentences. Use the correct 3 Rewrite the sentences by replacing the words in bold with
mmolmmhnﬂh‘&qubn. words in red from Exercise 1.
1, Temperatures are increasing because of ... 1. They've decided to do something against oil drilling.

2. No one knows what .. lastmomh'sforestﬁm 2. On a safari, you can see plenty of animals living in a
natural habitat.

3. Theﬁoodswmdumlmmeverywhere

)"‘

b
Oravnrors -v:nw
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Module 1 A: Changing the Land

' Pr
esent Perfect Simple / Past Simple 7 Write questions about Xiuhtezcatl. Use the words below and
the Present Parfect Stmpla or the Past Simple. Then answer
o 158 6.

® &Ep
C' GRAMMAR PRESENTATION ] the questi g to the inl in
1. when / he / become / an activist

W™ 54
ek Sxamples. Copy and complet the rules. 2. he / succeed / in his work / against pesticides
3. he / ever / speak / at the United Nations

. 4. he / only / travel / in the US
~ : - - 5. what award / he / receive / at the age of 13
- l."“.w s fici 6. how many books / he / publish
) zvmmwhmﬁfm, 7. he /ever / play /ina concert
» continues in 8. what famous musicians / he / perform with
Now you: 32 m &b 8 Listen and upm. Pay attention 1o the pronunciation of
] i tht..&yg. au/ and /n/
n i 1, globalsexpose ,ous 2. concertetoxic /o)
©_ PRONUNCUATION APPENDOL Module 1, Daardoes 13,

=J 9 compare yourself to Xiuhtezcatl. Tell your partner.

I've spoken o my class

B 6 Copy and complete some quick facts about 2 famous young
about giobal warming

environmentalist. Use the Present Perfect Simple or the
IR ) Past Simple form of the verbs in brackets.

The Voice of a Generation

1. Xiuntezeatl (pronounced Shoe-Tez-Caht) Martinez was born in
2000. He's young, but he * ... (do) more for the environment 10 Complete the text with the verbs in brackets. Use the
than people much older than him. What's more, he's alsoa Present Perfect Simple or the Past Simple.
hip-tiop dancer and singer! -
2% )aummuz . (be) an activist since he was shx, when he =
(spuk)aadanmmmmmminu
3, Whenhowasﬁm.he‘..(wm)saemsfulymbm
pesticides in public parks in his city.
4. In 2015, he ... (talk) at the United Nations for the third time,
d leaders o take action.

3




Reading a webpage [illfa)
u"’.l:'tﬂ Read the page from an environmental website

The Great Green Wall

I'm sure you've heard of the Great Wall of China, but how about
an 8,000 kilometre-long wall made entirely of trees and plants?
Its calied the Great Green Wall and it’s going fo cross the entire
continent of Africa.

s My name is Amadou and I'm from Senegal, south of the Sahara
Desert. Long ago, the land here was fertile and there were plenty
of trees and birds. But because of climate change, the desert has
expanded. The earth has turned to dry sand and the trees have died.
The weather is hotter now, and droughts come more often. Nothing

w grows, s0 hunger is a constant threat. The United Nations estimates

that by 2025, two thirds of Africa’s fertile land will be covered in sand.
In 2007, my country, together with 10 other countries in the region,
decided to take action. By joining forces ta plant a “wall” of millions
of trees, we hoped to restore the land and bring it back to life. We

1 befieved that this could improve the living conditions of the local

population and transform millions of lives. Although the Great Green

Wall seemed like a fantasy at the time, today It is becoming a reality.

In fact, here in Senegal, we've already planted over 11 milfion trees!

LA LIETN support |

)
5
st
=)
a
@)
=
(10

What is the Great Green Wall? What Is the writer’s opinlon of it?

T

£

AW N

In the asea of the wall, the trees now
0 hold the earth together so that it is not
eroded by the wind. They add humidity
to the air, 50 the water sources have
Iimproved ~ in fact. some of the wells that have been
dry for years have filled up. My mother and the other village women
5 can now grow vegetable gardens, so we've finally got enough food.
Wildlife that no one has seen for 50 years has returned, too!
But the Great Green Wall is also helping us in other ways, Because of
the terrible situation here, there are few young men left in our region.
They've migrated to Europe to find work, and many have died on the
30 way. 'm 16 now, but I'm not planning 1o leave. The project has created
many jobs in our community. My friends and |, along with thousands
of others, have been planting trees for the wall, We're proud of what
we're doing and we know that we can eam money and support our
families here at home, The Great Green Wall isn't finished, but it has
= already brought new hope of a better future o our country.
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12
1Wl|al 90 the following numbers in the text refer to?
2. 8,000 3. 2007 5. 50
. 2025 4. 11 million 6 16

13 Answer the questions.
1. In what ways has the climate changed in Senegal?
2. In what ways has climate change affected the landscape?
3. What s the purpose of the Great Green Wali?
4. Why have many young Senegalese men migrated to Europe?
5. Why might the Great Green Wall stop more people from
migrating?

14 How has the Great Green Wall improved life in Senegal?
Copy and complete the chart to show cause and effecl.

People have planted ' .., .
5 Trees ho;ldxhel...f mt‘ is more humid.
i ‘The wind doesn't* ... There is now water in® ... .
i ﬁ;kam\m,
15 Find words or phrases in the text to match the definitions
below.

1. completely (lines 1-4)
2. long periods with no rain (fines 5-11)

3. working together (lines 12-18)

4. deep holes in the ground to hold liquid (lines 19-26)
5. cultivate (lines 19-26)

AITY

Module 1 A: Changing the Land

A discussion about pollution g4

{3116 Listen to a discussion and choose the correct answers.

1. Where does John volunteer?
a. at a wildlife reserve ¢. al the office of an organisation

b. at a beach-cleanup centre
2. Most of the plastic in the oceans comes from
a. factories b. litter
3. Marine animals eat plastic because ... .
a, it's colourful b. it looks ke food
4. To Karen, straws don't seem like ..
a. a big problem c. something most people use
b. a fun way to drink
5. Who does John think should take responsibility for banning straws?
a. restaurants and catés  b. customers ¢. factories

{3417 Listen to the di

. catés

¢. it tastes good

again and plete the petition below.

To Walton’s Cafés

The amount of plastic in the oceans has
increased. This is killing marine * ... and it has
become a serious threat to the environment.
Straws from Walton's Catés end up in* .. and,
eventually, the sea. In the USA, people use *....
million straws every ¢ ... —enough to go around
the world *... times!

We demand that you stop ... straws with your
7. drinks. Last ®... , Starfish Restaurant did it —

now it's your turn!

18 Before they wrote the petition, John and the other
volunteers wrote the outline below. Copy and complete it
with the information from Exercise 17.

Petition Outline
Who to petition: " ...
Environmental problem: * ...
Why this is a problem: * ...
What to demand: * ...

TASK
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Making History
History RRIOE

7] FLIPPED CLASSROOM VOCABULARY PRESENT!

7
1 Do the quiz below. Pay attention to the words e — — >
in bive. NNSWERSI XN =

——— 4 e 21 . b e I .
- . 5 5
How’s your History?
After this Macedonian had taken control of his own country, he defea}cd the
armies of Greece, Persia and Egypt and created a huge empire. All this was an
amazing accomplishment, especially because he died at the young age of 32!
a. Alexander the Great b. Richard the Lionheart ¢. Ivan the Terrible

pA 1t was once widely believed that during this time, there was a decline in scientific
knowledge. Now historians agree that there were actually many amazing
i ions and devel during this era. «

a, The Stone Age b. The Age of Discovery ¢. The Middle Ages

In this war, more people were killed than in any war that had taken place before
=% it. It lasted four years. Everyone hoped it would be “the war to end all wars”.
Sadly, it didn’t turn out that way. Events in the following years led to another
disastrous war 21 years later,

a. The Cold War b. World War | c. World War Il

This major route for trade between Europe and Asia used to play a very important

role connecting people, ideas and cultures, long before the age of the Internet!
iy a. The Imperial Highway b, The Silk Road ¢ The King’s Road
> A massive wall used to go through the middle of this city so that no one could
escape from the eastern half, ruled by the Communists. In November 1989, after
months of demonstrations, the Communist government opened the gates and
thousands of ecstatic residents celebrated their new freedom.

a. Prague b, Budapest  c. Berlin

,.,.,M

4-5 correct: You know a lot of history. Keep up the good work!
~ 3correct: Not bad, but listen a little more in history lessons.
12 correct: You need to leam some history!

R R .

[

ADVANCED Language!

The suffixes -ment and -tion are often used to form nouns,
develop —+ development
innovate ~ innovation
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2 Are the sent;

false sente ences below true (T) or false (F)? Correct the

o nees wllfloul changing the words in bold.
. means buying and selling things.
2. Adecline means there is less of something.
3. If something is widely believed, not many people believe it
4. If someone rules 2 country, they control it.
5.1t something leads to war, it prevents war.
6. The computer was invented long before the telephone.
7. Freedom of speech means you can't say what you think.
8. You can be proud of your accomplishments.

3 Namea/an....
1. major event in your country's history
2. product that lasts for a long time
3. person in your government
4. competition that took place at your school
5. important development in technology

‘.@\ 4 Listen and repeal. Pay attention to the pronunciation of

i/ and 1/,
1. defeated » believed /i:/ 2. middle » discovery /1/

5 Write two correct statements and two incorrect statements
about the people and events in the quiz on page 16. Take
lurns reading your statements to your partner and ask him /
her to say which are correct and which are incorrect.

Descriptions [2%#)
@b 6 Listen to the description of a TV series. Who is the main

d&b 7 Listen again. Copy and complete the sentences.

c{.‘? b 8 Jessica is listening to a podcast about time travel in books,

ADVANCED Speaking!
When playing a game, you can use these expressions:

You start. My turn.
I'll go first, You're next.

We use the expressions above to decide on the winner /

Module 1 B: Making History

character and what special thing is he able to do?

1. At first, Brandon thinks the programme ... .

2. According to Americans, ... changed because of Kennedy's
assassination.

3. Jake goes back in time because he wantsto ... .

4. Brandon and Jessica are both interested in ...

5. After he returns to the present, Jake finds terrible
destruction caused by ...

6. He realises that changing historyis ... .

films and TV programmes. Listen and correct the mistakes.

One of the oldest books
about time travel Is The
Time Machine, written
by H.G. Wells in 1276.
It's about & man who
travels BOO,000 years
into the futurz. Wells
‘was the first person

1o invent the idea of a
time machine.

In the 1983 film Back

‘to the Future, an oid
man accldentally goes
back o the past and
finds himeelf in the year
1955, It's a very scary
film, which is why it's still
popular today.
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Reading a magazine article [ijfa}

43} 9 Read the magazine article. Why are kings,
cardinals and the Aztecs mentioned? ’

geasﬂmshE ire's greatest treasures. The cochineal trade

mp ?

» phyadama[orrolahmwnquaInmehmstamnm
empire of its time.

Cochineal was soon used by artists as well, suddenly making

it ble to ith reds that were brighter and lasted
oy m:eopuMs«nm.nmmssnms.

AN

=l

When synthetic dyes were developed in the 1880s, bright
red became easy to produce, leading to the decline of the
40 cochineal This also meant that red clothes were no
jonger considered special. In the end, becaus it had become

)

\

redl

I

A ED Language!
We use connectors of sequence and time
expressions to make the order of events clear.

| Lo L ¢
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Past Perfect Simple / Past Simple

Grl By 1)
(SMITYeETT (] civivss i)
13 Read the Copy and complete the rules.

dust Per
Past Perfect Simple / Past Simple

mmthclmnhndbmhudwpmdmrddye.
Sy they had discovered the source of the dye, the Spanish brought

The elite classes stopped wearing red by
common,

wa:u ﬂn;:;:ﬁ answers to complete the rules,

. We use t Perfect Simple to talk about an action that happened
Mnlaﬂqawﬂcﬁmumuﬁmhﬂwm

2. The more recent action is in the Past Simple / Past Perfect Simple.

14 Write sentences about the ship Titanic with the words
| . below. Use the Past Perfect Simple or the Past Simple.

'@ THE TRAGIC KEY

. 0 the Ziranic / sink / after it hit / an iceberg. It's
= wi ieved that this is how it happened.
St EZ0 EreTENCIIY oy}
ore / the ship / set off / the ship’s company / |
replace / an officer named David Blair
Blair / go / home, / but / he / forget / to retum /
the key / of the locker room
he / lock / the ship's binoculars / in this room /
before / he / leave
the sailors / not be able / open the room /50 /
they / not use / the binoculars
the ship / hit / the iceberg / because / they /
not see / it in time
in the end / 1,503 people / die / because /
an officer / not remember / a key

it had b 50

I rrrrrrrr

(15 Tell your partner something that happened to you.

(T oo & concert because ) 1 had studtied roaly hard. so 1
I had forgotten my ticket \_ passed a difficult history test

16 Complete the text with the verbs in brackets. Use the

Module 1 B: Making History

Use the Past Perfect Simple and the Past Simple.

Past Perfect Simple or the Past Simple.
An Unusual Tea Party

On the night of 16th December, =55 »
1773, 60 men dressed as B
Native Americans boarded
British trade ships in Boston
Harborand ' ... (throw)
42,000 kilos of tea into the
sea. A few months earlier, the
British * .... (impose) high
taxes on all tea, making the
Americans angry. This act of protest, called the Boston Tea Party,
eventually * ... (lead) to the independence of the United States.
Britain ¢ ... (rule) the 13 American colonies for 166 years, but now
the colonies ® ... (want) their freedom, After the Bostonians
& .. (destroy) the tea, the British ™ ..., (close) Boston Harbor to
punish them, but this made the Americans even angrier.
In 1775, war between the Americans and the British * ... (begin).
By the time it was over, the Americans * ... (win) their
independence. The fact that the Americans ™ ... (get) freedom
from a king ** ... (inspire) the French people to do the same.
They '* ...(start) the French Revolution in 1789.

@3 THINK TANK

* In what wa
l Revolutior

17 Copy and complete the info card according to the information
in Exercise 16.
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Going the Distance

Transport KAINIE)

1 Read the poster. Pay attention to the words in yellow. What
changes were brought by each new mode of transport?

came up with

time-consuming - risky
stoam
long-distance

crun on

set up  network

shipped standard of living

hop on

Capabile of
- . high-speed

1% 2 How many forms of transport do you know?
Make a list for each of the following categories:

fand + sea * air
3 The words in bold are in the wrong sentences.

Write the sentences with the correct words.
1. Atfirst, train travel seemed time-consuming and frightening.

- 2. Atrain needs a standard of living, while a car travels on a road. ADVANCE

= 3. Driving is less high-speed than walking. We use connectors of contrast to present

:‘: 4. Better transport meant people's network went up. midusmmmm w}mw:hthr.

= S, Risky iraiel s booaie e sl BHicH e Inverie R e ek ek cat o et

a steam engine. : | with the connector bur? Which ones can C
C 6. Atrack of roads connects all towns and cities in the country. be replaced with although?

= 7. The AVE i a long-distance train capabie ofreaching 310 kph. cn cach of the q
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Module 1 C: Going the Distance

4 co
ml;':;: ;Mmt'exl with the words below. There are more 7 Match the answers below to the questions in Exercise 6.
::‘ You need. a. Every hour on the hour,
‘Nﬂld‘hﬁgomg..maﬁnumwwm b. We need to take the 312,

Ship < run on « track « hop on « capable of « set up ¢. About two hours.
5 «..B ST 7 A B d. From the central bus station.
¢. A retumn ticket is £15.

d%b 8 Watch or listen again and check your answers.

() 9 Student A: Ask your partner for information about the bus
from London to Edinburgh. Use the questions in Exercise 6
to help you. Student B: Use the information on page 120 1o I
answer your partner’s questions.

()10 Reverse roles. Student B: Ask your partner about the bus
from Brighton to Cardiff. Student A: Use the information on
page 118 to answer your partner's questions,

Gerunds and infinitives
(Ic[ GRAMMAR PRESENTATION )

11 Read the examples. Copy and complete the rules.

erunds and infiniti
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12 Copy and complete the sentences with the verbs below.
Use the gerund or infinitive form of the verb. Which can
take either?

sail » eat  look * hurry * cycle * visit

1. ... is good exercise.

2. You need ... or you'll miss the train.

3, Dad dislikes ... . He always feels ill on boats.

4. We plan ... the transport museum in London.

5. | don't feel fike ... now. I'm not hungry.

6. Have you started ... for cheap flights yet?

13 Complete the text with the verbs in brackets. Use gerunds

or infinitives.

NS A SUPERSONIC
& GAME
& CHANGER

Can you imagine * ... (hop) on a plane to New York and
returning on the same day? It may sound incredible,
but around 30 years ago, * ... (cross) the Atiantic
ocean in just a few hours was possible on Concorde, a
supersonic aeroplane that travelled three times faster

than the speed of sound. In fact, your parents might
remember ® .. (sae)(:ommdsasltcmsﬂdﬂnslm
Buttfmewasawobiem People kept * ... (complain)
about the loud noises, or ‘sonic booms', caused by the
planesrapidspeeds.knmlt.somemmmm
their

We used to live here bur we don’t any more.

be used to and get used to are followed by a gerund.
I'm not used to travelling by taxi. I usually take a bus.
We can't get used to living in the city. It's 50 noisy!
Name something that ... .

1. you used to believe 3. people need to get used to
2. you are used to doing

used to is followed by the base form of the verb. A

15 Copy and complete the sentences to make them true for
you. Use gerunds or infinitives.

1. When | was younger, | used to ... .
2. I'm used 10 ... when | come home from school.
3. | don't think | could get used to ... .
4. | didn't use to ... , but | do now.
5. I'mnot used 0 ... .
6. It's easy to getused to ...,
p GRAMMAR CH! Do exercises 6-8, page 127

A podcast [RY

16 You are going to hear a podcast describing @ journey on
the world’s fastest train, the Maglev. Before you listen,
read some facts about the Maglev. Which do you think
are true?

1. lﬁ_mmmewwmm
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Module 1 C: Going the Distance

b Y _Writing a narrative KIS

@ STEP 1: Content 20 in this module, you saw the fallowing writing points
In a narrative, we writ highlighted in the Advanced Language! boxes. Complete
With a clear Mommn’a:; t’r:;s :'s:::: ::n‘:: L'r:'slum:'tfuncuu .'m':"m”"' Look at the underlined
ition the ch need to and shows how i1 is m s madel 1o help you.
! d. It also Includes the ch ‘ feeling however» during » even though
19 'm-hhu‘-im
Read the model narrative and answer the questions below. \

(S STEP 2: Language

1. We use connectors of ... and time expressions such
Which paragraph gives the answer to each question? j “ ........‘.Mmmmmmma

2. We use connectors of .. suchas but, ... , although, ...
mmwmmwmmmym

mcmumnmmwd
time expressions

amwmmm.. the journey.
¢ MHﬂu. . but | soon got used to it.
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