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Abstract 

Aneliia Ivanova Chatterjee 

USING TRANSFORMATIVE LEARNING THEORY TO EXPLORE ADJUNCT 

FACULTY’S EXPERIENCES WITH TEACHING INFORMATION LITERACY: A 

CASE STUDY OF COMMUNITY COLLEGES IN NEW JERSEY  

2021-2022 

Ane Turner Johnson, Ph.D.  

Doctor of Education 

The purpose of this qualitative case study was to explore how adjunct faculty 

experienced transformative learning as a result of their efforts to teach information 

literacy for their classes at community colleges in New Jersey. Information literacy was 

defined as the ability to identify information needs and the skills to discover, evaluate, 

and use information effectively (Townsend et. al., 2016).  The study resulted in 

descriptions of how adjunct faculty transformed their teaching practices when necessary 

to adapt to new information environments. A qualitative descriptive case study 

methodology was chosen to examine the occurrence of this phenomenon (Yin, 2014). For 

the purposes of this research, the units of analysis were adjunct faculty, who have taught 

at community colleges in New Jersey for at least two semesters. The setting for the study 

was the network of the 18 community colleges in New Jersey with more than 60 

campuses, serving 21 counties (NJCCC, 2019). 
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Chapter One 

Introduction 

The concept of information literacy has been profoundly affected by the constant 

development of new technologies and an explosive production and dissemination of 

information (Badke, 2014; Battista et al., 2015; Bombaro, 2014; Carlson & Johnston, 

2014; Dawes, 2019; Gregory & Higgins, 2017; Mackey & Jacobson, 2005; Miller, 2018; 

Monge & Frisicaro-Pawlowski, 2014; Pierce, 2009; Saunders, 2017; Wallis, 2003; Wang 

et al., 2011; Wittebols, 2016). Internet and social media have improved access to 

information but at the same time have made managing and evaluating the information 

overwhelming and complicated (Dawes, 2019; Gregory & Higgins, 2017; Saunders, 

2017).  Technology makes it possible for opinions and perspectives to get easily 

published and social media assists in the rapid dissemination of information (Dawes, 

2019; Gregory & Higgins, 2017; Saunders, 2017; Wittebols, 2016).  However, there are 

no uniform filters to check the authenticity and reliability of the readily available 

information (Bombaro, 2014; Carlson & Johnston, 2014; Dawes, 2019; Mackey & 

Jacobson, 2005; Monge & Frisicaro-Pawlowski, 2014; Wallis, 2003; Wittebols, 2016). 

Therefore, users depend solely on their information literacy skills to successfully navigate 

the new digital and information environments.  

Reflecting on the importance of identifying fake, unreliable, and biased 

information in his Presidential Proclamation of National Information Literacy Awareness 

Month in October 2009, President Obama (2009) declared information literacy, together 

with the skills of reading, writing, and arithmetic, central to educational institutions 

(Obama, 2009). In his proclamation speech, President Obama (2009) highlighted the 
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growing importance of information literate citizens for the functioning of a modern 

democratic society. The President asked the nation to recognize the need for a better 

understanding of the impact information literacy has on people’s lives (Obama, 2009).  

The changes in the digital and information environments have affected the way 

information is accessed, used, and taught in higher education institutions (Dawes, 2019; 

Gregory & Higgins, 2017; Saunders, 2017; Wittebols, 2016).  It is no longer enough for 

the students to know how to locate various print and electronic information sources 

(Dawes, 2019). Nowadays, they need to acquire the information literacy skills to evaluate 

the sources and question their authority (Saunders, 2017).  There has been an increase of 

research on the benefits information literacy brings to the overall student success 

outcomes (Carales et al., 2016; Petermanec & Šebjan, 2018; Samson, 2010).  Research 

shows that information literacy challenges students’ information behaviors and 

encourages deeper critical thinking (Miller, 2018; Oakleaf & Kaske, 2009; Petermanec & 

Šebjan, 2018; Samson, 2010). The skills of identifying access to information and 

evaluating the credibility of the sources help college students become self-guided, 

confident learners in today’s abundant information environment (Horton & Keiser, 2008). 

As a result, information literate students possess the skills of navigating the information 

landscape, which makes them confident to search, access, evaluate, and use sources that 

support their learning path and academic success (Blummer & Kenton, 2018; Foster, 

2006; Klomsri & Tedre, 2016). However, students with poor information literacy skills 

may find it difficult to keep up with the research requirements for their classes and will 

often fail academically during their first year in college (Carales et al., 2016; Dawes, 

2019; Fazal, 2016; Gruber, 2018).    
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Even though researchers and educators point out the significant role information 

literacy plays for improving the overall student persistence, the success of its 

implementation as part of the general education curriculum remains questionable (Carales 

et al., 2016; Fazal, 2016; Gruber, 2018; Petermanec & Šebjan, 2018; Samson, 2010). The 

complexity of the issue with information literacy for higher education requires 

understanding of the dynamics among the participants that play roles in its 

implementation. National library and research associations, accreditation agencies, 

academic librarians, and faculty have the most input and influence on directing the course 

of information literacy for postsecondary institutions (ALA, 1989; ACRL, 2000; Cope & 

Sanabria, 2014; MSCHE, 2006; Saunders, 2012; Stimpson, 2016). In general, it is the 

library departments in the higher education institutions that are charged with the 

execution of the information literacy (Cope & Sanabria, 2014). However, it is the faculty 

that are in direct contact with the students and have constant feedback when teaching it 

(Cope & Sanabria, 2014). Additionally, it is important to focused the attention on the 

adjunct faculty in particular since they are becoming the larger teaching cohort in higher 

education and their perspectives and experiences differ from those of the full-time faculty 

due to their part time employment status (Baron-Nixon & Hecht, 2011; Datray et al., 

2014; Dolan, 2011). 

The Concept of Information Literacy Over the Years 

The term information literacy was initially used in 1974 to describe how people 

apply information resources to their work (Badke, 2010). Over the years, the definition 

needed to expand to reflect on the ways, information was disseminated and produced 

(Yevelson-Shorsher & Bronstein, 2018). Milestones on reforming the educational policy 
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for higher education information literacy were the ALA initiative in 1989 and the field 

documents on information literacy standards and thresholds, coined by the ACRL in 2000 

and 2014 (ACRL, 2000; ACRL, 2014; ALA, 1989). Nowadays, the term includes the fact 

that users have become dependent on their knowledge of how to search, retrieve, and 

evaluate information efficiently (Cope & Sanabria, 2014). To achieve that, users need to 

be both technologically and information literate (Bury, 2011; Cope & Sanabria, 2014; 

Reynolds et al., 2017; Yevelson-Shorsher & Bronstein, 2018).  

Associations and Agencies, Guiding Information Literacy for Higher Education 

The changing digital and information environments instigated the necessity of 

updating the information literacy standards for higher education. National library and 

educational associations, along with federal and state accreditation agencies offered 

updated information literacy standards (ALA, 1989; ACRL, 2000), thresholds (ACRL, 

2014), and frameworks (MSCHE, 2006) to address information literacy issues for 

academic institutions in the new learning environment.  

The American Library Association (ALA) formed the ALA Presidential 

Committee on Information Literacy with the task of reforming education policy, 

teaching, and learning practices for higher education information literacy (ALA, 1989). 

The term information literacy was formalized to a widely accepted definition of “a set of 

abilities requiring individuals to recognize when information is needed and have the 

ability to locate, evaluate, and use effectively the needed information” (ALA, 1989). The 

Association of College and Research Libraries (ACRL) offered standards, performance 

indicators, and outcomes to define the central goals of information literacy competency 

and establish the basis for lifelong learning and academic success (ACRL, 2000). To 
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reflect on the changes in the learning environment and on the evolving concept of what 

information literacy meant, the Association of College and Research Libraries provided 

an updated Framework for Information Literacy for Higher Education (Framework) 

(ACRL, 2014). The Framework (ACRL, 2014) included six conceptual understandings 

that frame a series of interrelated ideas about information, research, and scholarship 

called threshold concepts. 

Higher education institutions are required to implement and assess information 

literacy competency by federal and state accreditation agencies (MSCHE, 2006). 

Competency requirements for higher education students, recommended by the Middle 

States Commission on Higher Education (MSCHE) describe information literacy as a 

skill that improves students’ learning habits and assists them in achieving academic 

success (Fazal, 2016; Miller, 2018; Petermanec & Šebjan, 2018; Samson, 2010). In 

addition to the skills recommended by ALA and ACRL for determining, accessing, 

evaluating, and using information effectively to accomplish a specific purpose, the 

MSCH places extra value on the skills of understanding the economic, legal and social 

issues surrounding the use of information and information technology and observing 

laws, regulations, and institutional policies related to the access and use of information 

(ACRL, 2000; ALA, 1987; MSCHE, 2006).  

Information Literacy for Higher Education Institutions 

Information literacy is generally placed under the supervision of the library 

department as part of the general education curriculum (Cope & Sanabria, 2014). 

Unfortunately, librarians have almost no input in developing the curricula or the 

assignments for the courses, which limits their control over how information literacy is 
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taught and reinforced (Cope & Sanabria, 2014; Saunders, 2012). Therefore, the need to 

address the new information environment and improve students’ learning habits 

encourages a new approach to information literacy for higher education that requires 

faculty involvement (Carales et al., 2016; Dawes, 2019; Fazal, 2016; Gruber, 2018). 

Faculty members are in direct contact with the students and they can provide constant 

feedback during research projects which puts them in the best position to guide the 

information literacy implementation (Cope & Sanabria, 2014). 

Academic librarians have long history of overcoming departmental challenges in 

creating opportunities for collaboration with full time faculty members on teaching 

information literacy and complying with institutional assessment requirements (Junisbai 

et al., 2016). However, with the increasing number of adjunct faculty who teach in higher 

education institutions nowadays, the practice of teaching information literacy could be 

hindered if adjunct faculty members are not involved in teaching it (Foster, 2006). 

Information Literacy for Community Colleges 

Community colleges serve as a gateway into post-secondary education and career 

readiness for many students (Carales et al., 2016; Levin, 2001). Federal data on the year-

round student population show that 38% of undergraduates attended public two-year 

institutions in 2016-17 (CCRC, 2018). Additionally, among all students who completed a 

degree at four-year institutions, 49% have attended community colleges in the previous 

10 years (CCRC, 2018). Many of these students were exposed to the requirements of 

higher education information literacy skills for the first time at a community college.  

Due to the various socio-economic and academic backgrounds of the students, 

introducing information literacy to community college freshmen presents unique 
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challenges for librarians and faculty (Henry et al., 2015). Students come to community 

colleges with different levels of exposure to information literacy and research which does 

not necessarily meet the standards for higher education (Reed, 2015).  Those that come 

directly from high schools or transfer from other institutions may have different level of 

comfort with information literacy and technologies than returning adult learners and 

students completing certificate programs (Nelson, 2016; Oakleaf & Kaske, 2009).  

Additionally, the information needs of the students vary depending on their goals for 

enrollment and graduation, whether they plan to earn a degree, pursue a certificate, or just 

seek a professional development (Nelson, 2016; Oakleaf & Kaske, 2009).  

Information literacy instruction at community colleges is placed within the 

general education curriculum under the supervision of the library (McGowanet al., 2016; 

Stimpson, 2016).  As a result of limited resources and lack of collaborative practices with 

faculty, librarians in community colleges tend to focus on embedded information literacy 

session when requested by the teaching faculty (Kim & Dolan, 2015). Unfortunately, this 

type of instruction is tailored to specific assignments or courses and does not address the 

overall issue with students’ information literacy needs according to their level of 

preparedness (Lloyd, 2005).  

 Research shows that faculty involvement is important for increasing student 

success and persistence (Gruber, 2018). Traditionally, academic librarians have built 

common practices on collaborating with full-time faculty on delivering one-time 

information literacy sessions at community colleges. However, with the increasing 

number of adjunct faculty members, collaborative practices with the librarians are yet to 
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be established, so the institution can meet the needs of community college students in 

becoming life-long learners (Carales et al., 2016; Dawes, 2019; Fazal, 2016). 

Adjunct Faculty in Higher Education 

Adjunct faculty are faculty members who teach more than 12 but less than 24 

credits per school year and do not receive the same level of benefits and job security as 

full-time faculty (Curtis & Jacobe, 2006). The other part-time teaching employee groups 

in higher education which is often discussed in research are contingent faculty and part-

time faculty. However, these three groups reflect different populations and should not be 

used interchangeably (Curtis & Jacobe, 2006). It is important to differentiate between 

full-time and adjunct faculty when examining attitudes and experiences regarding 

teaching information literacy by taking into consideration the effect their employment 

status has on the level of commitment to institutional goals (Baron-Nixon & Hecht, 2011; 

Bauder & Rod, 2016; Guth et al., 2018; Kezar & Sam, 2011; McGowanet al., 2016; 

McGuinness, 2006; Rich, 2015; Saks, 2006). 

Adjunct faculty employment in higher education institutions across America has 

been increasing for the last couple of decades (Eagan et al., 2015; Curtis & Jacobe, 

2006).  According to the U.S. Department of Education, National Center for Education 

Statistics, the number of part time faculty in degree granting postsecondary institutions 

increased by 72% between 1999 and 2011 in comparison to full time faculty, which 

increased with 38% for the same period (NCES, 2019). Statistics show that in 2016, 

47.3% of the teaching faculty in degree granting postsecondary institutions were 

employed part time (NCES, 2017).  
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Adjunct Faculty and Information Literacy for Higher Education 

The interest in adjunct faculty has been on the rise over the last few years as a 

result of the increase in hires across the country (Tarr, 2010) and the trend is reflected in 

the growing numbers of publications discussing the impact adjuncts have on higher 

education (Datray et al., 2014; Tarr, 2010). Research shows controversial perspectives on 

adjunct faculty and the issues they encounter as a result of their part time employment 

(CCCE, 2014; Rhoades, 1996; Umbach, 2007). Adjunct faculty have different 

experiences with teaching information literacy as a result of the differences in the 

missions and the students’ population of the 2-year and 4-year educational institutions 

(Bickerstaff & Cormier, 2015; Carales et al., 2016; Charles, 2017; Cope & Sanabria, 

2014; Datray et al., 2014; Levin, 2001). 

Saunders (2012) believes that adjunct faculty encounter complex sets of issues in 

their efforts to teach information literacy because they have limited access to resources 

and support services due to their part time employment status. Examples of institutional 

and departmental barriers for adjunct faculty include the lack of offices and office hours 

to meet with students one-on-one, the fact that they need to adapt to different institutional 

cultures, learn various learning management systems (LMS), and often deal with the lack 

of an open communication or support from their departments (Backhaus, 2009; Eagan et 

al., 2015; Forbes et al., 2010). The lack of understanding of the adjunct faculty’s needs 

and perspectives affects potential opportunities for information literacy initiatives and 

hinders adjunct faculty’s teaching practices (Backhaus, 2009).   
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Adjunct Faculty at Community Colleges 

Hiring adjunct faculty supports the market oriented economic model of higher 

education today because they are paid less than full time faculty and they receive 

minimum or no benefits (CCCSE, 2014). Community colleges were designed to provide 

access to higher education for all populations and became an important element in the 

movement for equity and social justice (Bailey & Morest, 2006).  After the rise of 

neoliberal policies and free markets in higher education in the late 1980s, community 

colleges found it challenging to pursue their open access, low tuition missions (Levin, 

2001). However, community colleges have adjusted to state and federal policies that 

require student learning outcomes, economic development programs, and decreased 

governmental funding by responding to neoliberal market demands (Levin, 2001). One 

way to subsidize the funding and explore marketization opportunities is by hiring adjunct 

faculty members to teach a large number of classes as a budget reducing measure for the 

institution (Green, 2007; Klausman, 2010; Pearch & Marutz, 2005).    

Community colleges depend on adjunct faculty to teach more than half of the 

students, yet they do not have the same resources and support systems as full-time 

faculty, though they are hired to do the same job (Eagan et al., 2015).  Adjunct faculty in 

community colleges teach approximately 58% of the courses (CCCSE, 2014; Eagan et 

al., 2015). According to the Center for Community College Student Engagement (2014), 

adjunct faculty are more likely to be new to teaching with 37% having fewer than five 

years of experience and are usually assigned to teach developmental or remedial courses 

to students who need to build their knowledge base up to college level. However, as 

recorded in the literature, there is a lack of teaching support and professional 
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development opportunities for adjunct faculty at community colleges (Burgess, 2015; 

Dawes, 2019; Foasberg, 2015; Burke, 2017; McGuinness, 2006; Schulte & Knapp, 

2017). Further, the part time employment status of the adjunct teaching faculty affects not 

only their salaries and benefits but the level of their inclusion in institutional initiatives, 

their flexibility with the workload, and their access to resources and support services 

(Kezar et al., 2018). Therefore, to gain a more rounded understanding of the issue with 

information literacy at community colleges, it is necessary to explore the adjunct faculty 

experiences with it. 

Community Colleges in New Jersey 

 There are 18 community colleges in New Jersey with more than 60 campuses, 

serving 21 counties (NJCCC, 2019).  Community colleges are the largest provider of 

higher education in New Jersey by enrolling over 325,000 students annually, according to 

the New Jersey Council of Community Colleges (2019). New Jersey’s community 

colleges provide over 2,000 transfer programs, occupational programs, continuing 

educational courses, business support services, and community service programs at a low 

cost in response to local and state needs (NJCCC, 2019). Consistent with the national 

trend, the number of adjunct faculty members, teaching at community colleges has been 

increasing over the years (Mazurek, 2011; Curtis & Jacobe, 2006). The Office of the 

Secretary of Higher Education for the State of New Jersey (2011) reported the 

employment of 2,281 full-time faculty and 7,805 part-time faculty members for the Fall 

semester of year 2011. Therefore, taking into consideration that over 77% of the teaching 

faculty in community colleges do not have full time employment (State of New Jersey, 
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2011), adjunct faculty’s perspectives on information literacy should be regarded an 

important factor when discussing the issues with its implementation. 

Problem Statement 

In summary, changes in the way information is mass produced and digitally 

disseminated instigated changes in the information literacy skills undergraduate students 

need to succeed academically (Dawes, 2019; Gregory & Higgins, 2017; Saunders, 2017; 

Wittebols, 2016).  Advanced technologies and the Internet have increased the 

accessibility and speed at which information is available and have made it overwhelming 

for students to navigate the digital environment (Horton & Keiser, 2008). Research shows 

that an especially vulnerable group is community college students. As a result of their 

socio-economic statuses, many community college students have not been exposed to the 

new digital environment and have not developed adequate information literacy skills 

appropriate for success at the higher education level (Oakleaf & Kaske, 2009).  

To address the issue, national and regional organizations have developed 

thresholds, performance indicators, and frameworks to guide the information literacy 

implementation for higher education institutions in the new digital environment (ACRL, 

2000; ALA, 1989; MSCHE, 2006). Higher education institutions in the U.S. have 

adopted the American Library Association Presidential Committee on Information 

Literacy (1989) guidance for reforming the curricula and education policy for 

information literacy. Further, colleges and universities adhere to the Framework for 

Information Literacy for Higher Education developed by the Association of College and 

Research Libraries (2014).  The Middle States Commission on Higher Education has 

identified the core competency skills that college students should achieve to ensure their 
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information literacy level and have included information literacy as one of the 

accreditation assessment components (MSCHE, 2006).  

Academic librarians are expected to shape the main discourse of information 

literacy across all disciplines taught in a higher education institution even though they 

have almost no input in developing the curricula or the assignments (Cope & Sanabria, 

2014; McGowanet al., 2016). Research shows that faculty involvement in teaching 

information literacy is necessary to assist them in developing adequate information 

literacy skills (Junisbai et al., 2016). Faculty members are in the best position to teach 

information literacy due to their direct contact with students and constant feedback during 

research projects (Saunders, 2012).  As the literature suggests, faculty-librarian 

collaboration on teaching information literacy is necessary to assure the development of 

adequate skills that support students’ academic success (Junisbai et al., 2016).  

Since there are more adjunct than full-time faculty members who teach at 

community colleges (CCCSE, 2014), collaborative initiatives should take into 

consideration institutional barriers that result from adjuncts’ part-time employment status.  

Researchers point out that adjunct and full-time faculty different level of support and 

perceive different benefits from the organization.  Therefore, adjunct faculty members’ 

level of investment in organizational goals and objectives, like information literacy is 

expected to be lower (Backhaus, 2009; Baron-Nixon & Hecht, 2011; Brennan & 

Magness, 2018; Cropanzano & Mitchell, 2005).  

The general problem, as identified by educators and scholars was that community 

colleges needed an approach to teaching information literacy within the general education 

curriculum that actively engages faculty (Carales et al., 2016; Dawes, 2019; Fazal, 2016; 
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Gruber, 2018). The specific problem was the need to better understand how faculty 

viewed information literacy for community college and what resources and support 

services were deemed appropriate (Backhaus, 2009). The problem for this study was to 

explore adjunct faculty’s understanding and lived experiences of teaching information 

literacy since they accounted for the larger teaching cohort in community colleges 

(CCCSE, 2014). 

Though, faculty involvement in information literacy is beneficial for the 

institutions, only a handful of studies have examined aspects of teaching it at community 

colleges by taking into consideration their perspectives (Backhaus, 2009). Yet, research 

on adjunct faculty’s perspectives on teaching information literacy has not been 

conducted. If community colleges rely on adjunct faculty to teach more than half of their 

students, information literacy will highly depend on their commitment and professional 

skills (Burgess, 2015; Dawes, 2019; Foasberg, 2015; Burke, 2017; McGuinness, 2006; 

Schulte & Knapp, 2017).   

Purpose Statement 

 The purpose of this qualitative case study was to explore how adjunct faculty 

experience transformative learning as a result of their efforts to teach information literacy 

for their classes at community colleges in New Jersey. At this stage of the research, 

information literacy was defined as a set of abilities to locate, evaluate, and use 

information effectively (ALA, 1989). Specifically, this study investigated how adjunct 

faculty’s ongoing process of critical self-reflection about their prior experience and 

background affected the integration of new knowledge when they were confronted by 

new meaning making in today’s digital and information environments. A qualitative 
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descriptive case study methodology was chosen to examine the occurrence of this 

phenomenon (Yin, 2014). By using qualitative methods, including one-on-one 

interviews, this study focused on adjunct faculty’s understanding of information literacy 

and how they changed their frames of references when they needed to adapt to the new 

learning environment. 

A qualitative inquiry was chosen as the appropriate method for the study because 

it brought the focus on the participants’ experiences and enabled sense-making of the 

phenomenon, based on the meanings people revealed (Patton, 2002; Rossman & Rallis, 

2017). Qualitative research is social or behavioral in nature, focusing on meaning rather 

than statistical measurements of quantity, intensity, or frequency (Denzin & Lincoln, 

2007). Case studies, focusing on contemporary events, such as information literacy in 

higher education are practical and have the potential to be immediately applicable to the 

problem (Marczyk, et. al., 2005; Merriam, 2009). Yin (2009) suggests that a case study 

asking “how” and “why” questions is viable when there are contributions to be made to 

the body of knowledge, it does not require control of behavioral events, and the focus is 

on contemporary events. 

The study was viewed through the theoretical lens of Mezirow’s (1991) 

transformative learning theory. Since adjunct faculty’s understanding of information 

literacy, pedagogical practices, and professional development needs have an overall 

impact on the institutional information literacy implementation, Mezirow’s 

transformative learning theory offered a compelling lens that framed their experiences 

and grounded the study. 
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Research Questions 

The following questions guided the study: 

1. How do adjunct faculty’s professional and personal experiences with 

information literacy affect the integration of new knowledge when they 

are confronted by new meaning making in today’s changing learning 

environment? 

2. How does adjunct faculty’s ongoing process of critical self-reflection 

about their assumptions and beliefs informs changes in their current 

teaching practices? 

3. How do adjunct faculty change their frames of references when they need 

to adapt to the new information literacy requirements for their classes? 

4. How do adjunct faculty’s experiences of becoming better learners and 

achieving greater autonomy inform changes in their current teaching 

practices? 

Definition of Key Terms 

 The following terms are defined for the purpose of the current study: 

Association for College and Research Libraries (ACRL): A division of the American 

Library Association, ACRL represents academic and research libraries. Its committees 

develop programs and services to help academic librarians in higher education lead their 

institutions in the development of programs that advance the ideas of information literacy 

and scholarship.  
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Adjunct faculty: Faculty member teaching less than 12 credits per semester, not 

exceeding 22 credits in any calendar year, and not receiving the same level of benefits 

and job security as full-time faculty.   

Contingent faculty: Any non-tenure track faculty member. 

Information literacy: “Information literacy is the set of integrated abilities encompassing 

the reflective discovery of information, the understanding of how information is produced 

and valued, and the use of information in creating new knowledge and participating 

ethically in communities of learning” (ACRL, 2016). 

Information competency: An alternate phrase for information literacy adopted by the 

ACRL and Middle States Commission when assessing information literacy. 

Information literacy instruction: Using the library and library resources as an essential 

part of a course’s objectives as well as the course’s student learning and being given 

some form of assessment for understanding course concepts and library-related 

assignments (ALA, 2001). 

Part-time faculty: Faculty member teaching less than 6 credits per semester and not 

exceeding 12 credits in any calendar year. 

Transformative learning: A theory, developed by Jack Mezirow (1991) that describes 

the thinking process and self-reflection that allows for the construction of new meaning 

of past experiences and knowledge in order to guide future action. 

Theoretical Framework 

 The theoretical framework for this study is based on the theory of transformative 

learning, presented by Jack Mezirow (1991). The research questions in the study seek to 

explore how adjunct faculty’s ongoing process of self-reflection about their experience 
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and background affect the integration of new knowledge when they are confronted by 

new meaning making in today’s digital and information environments. This type of 

behavior is the basis of Mezirow’s theory of how revising old knowledge and self-

reflection allows for the construction of new meaning of past experiences and beliefs. 

Transformative Learning 

Transformative learning theory is used as a framework to explore and learn how 

adjunct faculty use their previous teaching experiences to inform requirements for their 

current teaching practice and confront emerging challenges in the new digital and 

information environment (Christie et al., 2015; Cranton, 2006; Groen & Kawalilak, 2016; 

Hooper & Scharf, 2017; Kezar & Sam, 2011; Kitchenham, 2008; Kucukaydin & Cranton, 

2013; McCarthy, 2009; Mezirow, 1991; Mezirow, 1996; Mezirow, 2000; Mezirow, 2003; 

Paprock, 1992). Developed by Jack Mezirow in the late 1980s, transformative learning 

theory describes “the process of using a prior interpretation to construe a new or revised 

interpretation of the meaning of one’s experience in order to guide future action” 

(Mezirow 1996, p. 162). Transformative learning theory offers a different perspective on 

adjunct faculty by viewing them as adult learners who continually transform their 

meaning structures related to adapting to new learning environments as an ongoing 

process of critical reflection (Hooper & Scharf, 2017). Mezirow’s framework allows for a 

detailed exploration of how adjunct faculty, in the role of learners, construct and re-

formulate the meaning of their previous teaching experiences into adapting to the new 

requirements in higher education standards (Dochy et al., 2012).  

According to Mezirow (1996) learners have two types of meaning structures: 

meaning schemes (specific knowledge, belief, feeling that form the notion of an 
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experience) and meaning perspectives (personal criteria for judgement of wrong and 

right, beautiful and ugly, true and false). These two structures define the frames through 

which the learners will understand their experiences (Mezirow, 1996). Therefore, 

changing learners’ meaning structures will change their reactions and behaviors. 

Mezirow’s (1996) original model of perspective transformation has ten stages. Mezirow’s 

(2000) final expanded and revised theory includes four essential stages in the 

transformative learning process: (1) experiencing a disorienting dilemma, (2) engaging in 

critical reflection, (3) participating in rational discourse, and (4) achieving greater 

autonomy. 

1. Disorienting Dilemma: when the learner experiences a discrepancy between previous 

assumptions and a new experience, they question the assumption or belief, which 

leads to doubts about the structural meaning (Kitchenham, 2008). 

2. Critical Reflection: since their previous assumption is challenged, the learners 

critically reflect on their beliefs, revise their meaning schemes, and expand their 

perspectives to accommodate the new ideas (Kitchenham, 2008). 

3. Rational Discourse: learners need to engage in an open, reflective, and constructive 

dialog so they can reflect, question and revise their old ideas. The process allows new 

knowledge and beliefs to change the meaning perspectives (Kitchenham, 2008). 

4. Autonomy: the transformative learning process produces more autonomous thinkers 

(Kitchenham, 2008). The learners become more critical in assessing their assumptions 

and it becomes easier to find alternative perspectives. The process makes them better 

learners. 
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Transformative theory describes how learners’ personal paradigms evolve as they 

encounter new experiences in life (Kucukaydin & Cranton, 2013; McCarthy, 2009). 

Mezirow’s theory is useful in this study to better understand how adjunct faculty 

encounter and approach the new information literacy skills that they have to learn and 

teach to the students as part of the fast changing technological and information 

environments, how they reflect on their previous teaching experiences, and how their 

transformed perspectives impact their current teaching practice (Carlson & Johnston, 

2014; Hooper & Scharf, 2017; VanderPol & Swanson, 2013). 

Factors Contributing to Transformative Learning Experiences for Adjunct Faculty 

Adjunct faculty, viewed as adult learners (Hooper & Scharf, 2017; Hurley & 

Potter, 2017), experience the transformative learning process (Mezirow, 1996) as a result 

of their encounter and approach to the changes in the information and digital 

environments (Carales et al., 2016; Gruber, 2018) and the reforms of the educational 

policies (McGowanet al., 2016; Stimpson, 2016). The changing educational environment, 

fueled by the constant advancement of the technological and information platforms 

(Badke, 2014; Battista, Ellenwood, Gregory, & Higgins, 2015; Bombaro, 2014; Carlson 

& Johnston, 2014), introduce disorienting dilemmas for adjunct faculty, who teach 

information literacy but have never had formal professional training on best practices 

(Dolan, 2011; McGuinness, 2006).  

For example, educators point out that faculty, both full-time and adjuncts, tend to 

concentrate more on the mechanics of writing a research paper than reinforcing the 

concepts of information literacy that produce good research (Cope & Sanabria, 2014). 

They are used to viewing the task of teaching information literacy through the prism of 
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their perspective disciplines rather than introducing it as part of the general education 

(Bury, 2011; Cope & Sanabria, 2014). Information literacy in today’s digital environment 

should be taught in a way that users acquire the critical thinking abilities of understanding 

plagiarism, finding resources by constructing searches, evaluating results, citing, and 

synthesizing materials (Head & Eisenberg, 2010; VanScoy & Oakleaf, 2008).  

Therefore, according to Hooper & Scharf (2017), adjunct faculty encounter and 

react to the new learning environments by continually transforming their meaning 

structures in order to adapt. The process requires critical self-reflection and examination 

of prior knowledge and beliefs. This model resonates with Mezirow’s (1996) description 

of transformative learning as “the process of using a prior interpretation to construe a new 

or revised interpretation of the meaning of one’s experience in order to guide future 

action” (Mezirow 1996, p. 162).  Through the process of critical self-reflection, as adult 

learners, adjunct faculty expand their perspectives and accommodate new knowledge so 

they can change their current teaching practices and confront challenges in the new 

digital and information environments. To assist the process, they seek professional 

training opportunities and institutional support to advance and maintain their information 

literacy understanding in the context of the new learning landscape. Mezirow’s theory is 

useful in this study to better understand how adjunct faculty adapt to the new information 

literacy requirements, how they enhance their skills, and how they teach those skills to 

the students (Carlson & Johnston, 2014; Hooper & Scharf, 2017; VanderPol & Swanson, 

2013). 
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Delimitations 

As with all research studies there were delimitations to be expected and 

addressed. As an academic librarian with over two decades experience in the field of 

information sciences, my feelings and understanding of the information literacy issue 

could bring researcher’s bias and influence the study. According to Maxwell (2015) 

researchers bring bias from their background and experience and should be open to 

seeing the study from different perspectives. To avoid bias from my identity as an 

academic librarian, I stayed cautious of my bias during the process of collecting data, 

conducting interviews, and analyzing the data by listening to opinions of people who had 

alternative ideas about information literacy as an issue in the new digital environment. 

According to Merriam (2009) validity in qualitative studies is relative to the 

participants’ reality, experiences, and construction of the phenomenon being examined. 

Therefore, there was a potential for incomplete findings due to the nature of qualitative 

research. Additionally, the researcher might misinterpret the participants’ meanings and 

words. For example, participants might use language and terminology to describe their 

understanding of information literacy that was specific exclusively to their disciplines. To 

address this issue, I used triangulation and member checking/participant validation. 

For the purpose of this study, multiple data collection methods were used to 

address validity, credibility, and trustworthiness (Yin, 2003) along with triangulation of 

the data. To address the challenge with the validity, first, there were multiple sources of 

evidence and second, the participants were employed at more than one community 

college (Yin, 2003). To address the challenge with the reliability, procedures for the 

interviews were documented and the same procedure were followed at each college.  
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Significance of the Study 

 The results of this study could be used for future research, policy, and practice. 

By examining adjunct faculty’s transformative learning experiences with teaching 

information literacy, this study informs future attempts to engage the adjunct faculty 

cohort in the efforts to address information literacy teaching practices for community 

colleges in New Jersey. This study also provides insights on what professional 

development opportunities, resources, and support services, related to information 

literacy are perceived necessary by the adjunct faculty. 

Policy 

 The New Jersey Council of County Colleges (2018) mandated that information 

literacy is integrated as part of the general education and is documented in the syllabi. 

Since adjunct faculty are the larger teaching cohort at community colleges (Green, 2007), 

the findings from this study provide valuable input on how to improve their commitment 

to the institutional goals about information literacy by encouraging the integration of new 

knowledge when confronted by new meaning making in today’s digital and information 

environments.  

The study holds significance for community colleges in New Jersey because it 

may be viewed as a model that provides a different perspective on what role adjunct 

faculty play in teaching information literacy across the general education curriculum. Its 

findings and conclusions could help guide decision-making on providing necessary 

professional development opportunities for adjunct faculty to acquire and maintain their 

information literacy skills and teaching practices. 
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Practice 

This study’s findings were shared with the members of the VALENJ Community 

College Caucus in the hopes of helping Information Literacy Initiative projects on 

revising the colleges’ syllabi to meet the state requirement for integrating information 

literacy in the general education curriculum.  The findings from this study expand the 

understanding of the importance of collaboration, support, and inclusion of adjunct 

faculty members in the information literacy initiatives since they teach more than half of 

the classes in community colleges. 

Understanding the transformative learning process for adjunct faculty, based on 

Mazirow’s (2000) theory of using previous teaching experiences to inform requirements 

for the current teaching practice and confront emerging challenges in the new digital and 

information environment enables the academic departments to develop a better approach 

when addressing the information literacy requirements for higher education institutions.  

Research 

This case study attempts to contribute to the knowledge base of the transformative 

learning experiences of adjunct faculty at community colleges in New Jersey by filling a 

gap in the research regarding their perspectives and experiences on teaching information 

literacy in the new learning environment (Christie et al., 2015; Cranton, 2006; Groen & 

Kawalilak, 2016; Hooper & Scharf, 2017; Kitchenham, 2008; Kucukaydin & Cranton, 

2013; McCarthy, 2009; Paprock, 1992). Further, this study also serves as a stepping stone 

for future research on college facilitated professional development programs to support 

adjunct faculty in their transformative learning processes, including collaborations with 

full-time faculty and academic librarians. 
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Leadership for Information Literacy 

Higher education institutions are not structured to facilitate collaboration where 

departmental, union, and hierarchical administrative units act as cross-divisional barriers 

(Kezar, 2005). However, teaching information literacy across all disciplines, offered in a 

higher education institution requires collaborative efforts from librarians, faculty, and 

administrators (MSCHE, 2003). Therefore, teaching information literacy at community 

colleges requires transformational leadership efforts that create success models and foster 

collaboration among departments and between faculty and administration (Haycock, 

1999; Stonebraker, 2016; Swanson, 2011; Todd, 1999; Virkus & Mandre, 2015). Further, 

teaching information literacy at community colleges requires transformational leadership 

because it reaches beyond managerial and instructional leadership, when needed to 

support change across the different structures in an institution (Todd, 1999). 

The concept of leadership in the context of information literacy reflects the 

general idea of leadership for higher education which focuses on a shared vision, 

commitment to short and long-term goals, and dealing with the process of change 

(Gardner, 1990; Goleman, 2004; Kezar, 2001).  When addressing information literacy 

collaboration, educational leaders need to improve the culture of inclusion for adjunct 

faculty at community colleges.  By offering the same access to resources and professional 

developmental opportunities to full-time and adjunct faculty, the educational leaders 

ensure the same level of internal and external motivation and commitment to the 

institutional goals (Baron-Nixon & Hecht, 2011). 

According to Kezar (2005) leadership is a process by which a person or a group 

of people influence others to accomplish a vision and bring people together to make the 
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organization more effective. It is a common practice in higher education that faculty 

oversee the curriculum and have autonomy within the classroom (Kezar, 2001; Saunders, 

2012). Librarians cannot integrate information literacy throughout the curriculum without 

the support of faculty and administration. Therefore, the role of a leader for information 

literacy starts with the need to initiate collaboration among faculty and staff about a 

shared vision of information literacy for community colleges, which stresses the 

connections among information literacy, critical thinking, communication skills, and 

lifelong learning (Kezar, 2005; Kotter, 1996; Saunders, 2012).   

Overview 

 The study was divided in a six-chapter document. Chapter 1 introduced the 

problem within the larger context of higher education, outlined the research questions, 

and presented an overview of the theoretical frameworks that grounded the research. 

Chapter 2 provided a review of the literature, examined for the study. Chapter 3, the 

methods section, offered a detailed discussion of the methodological framework. Chapter 

4 presented the findings of the research. Chapters 5 and 6 comprised of two journal 

articles that further elaborated on the significant findings with the intent for future 

publication.  
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Chapter Two 

Literature Review and Setting of the Study 

 The purpose of this qualitative case study was to explore how adjunct faculty 

experienced transformative learning as a result of their efforts to teach information 

literacy for their classes at community colleges in New Jersey. Specifically, this study 

investigated how adjunct faculty’s prior experience and background affected the 

integration of new knowledge when they were confronted by new meaning making in 

today’s digital and information environments. Additionally, this study focused on 

descriptions of adjunct faculty’s ongoing process of critical self-reflection about their 

assumptions and beliefs, which informed changes in their current teaching practices. 

In order to examine how adjunct faculty changed their frames of references when 

they needed to adapt to the new information literacy requirements for their classes, their 

experiences were viewed through the lenses of Mezirow’s (1991) transformative learning 

theory. The transformative learning theory provided the necessary framework to ground 

this study. The research questions in the study sought to explore adjunct faculty’s 

understanding of information literacy for community colleges and the pedagogical 

practices of adjunct instructors. Mezirow’s (1991) theory of how the thinking process and 

self-reflection allowed for the construction of new meaning of past experiences and 

knowledge provided a framework to explore and learn how adjunct faculty used their 

previous teaching experiences to inform requirements for their current teaching practice 

and confront emerging challenges in the new digital and information environments 

(Christie et al., 2015; Cranton, 2006; Groen & Kawalilak, 2016; Hooper & Scharf, 2017; 

Kitchenham, 2008; Kucukaydin & Cranton, 2013; McCarthy, 2009; Paprock, 1992).  
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Due to the use of a manuscript option for the dissertation, two articles replaced 

the traditional chapters five and six and entailed two individual literature reviews. 

Therefore, this chapter gave an overview of the concepts that were included in the 

literature reviews for the articles. The following topics, based on the research questions 

for this study, explained the categories of literature included in this chapter: 

1. The Evolving Concept of Information Literacy 

• Approaches to Teaching Information Literacy for Higher Education 

2. Guidelines and Field Documents for Teaching Information Literacy 

• Applying the Guidelines for Teaching Information Literacy to 

Community Colleges 

3. Adjunct Faculty in Higher Education  

• Adjunct Faculty and Information Literacy  

•  Adjunct Faculty at Community Colleges and Information Literacy 

4. Theoretical Framework 

• Transformative Learning and Information Literacy 

o Transformative Learning, Applied to Adjunct Faculty as Adult 

Learners 

o Rationale for Applying Transformative Learning to Adjunct 

Faculty, Who Teach Information Literacy 

Finally, the chapter provided a description of the context of the study. As a 

qualitative case study, the focus of the research was to examine the experiences of 

adjunct faculty members who taught at community colleges in New Jersey. Adjunct 

faculty often teach at more than one college. Therefore, the description of the context of 
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the study focused on the culture, mission, and governing bodies of community colleges in 

New Jersey in general. 

The Evolving Concept of Information Literacy 

The term information literacy was initially used by Zurkowski in 1974 to describe 

how people apply information resources to their work (as cited in Badke, 2010). The vast 

development of new technologies and easy accessibility of sources in Internet have 

challenged the traditional definition of information literacy (Breivik, 2005). With the 

advance of the Internet, users have become dependent on their knowledge of how to 

search, retrieve, and evaluate information efficiently by using the new technologies and 

social media (Yevelson-Shorsher & Bronstein, 2018). However, as research indicates, it 

is not enough for users just to have the technical knowledge of using devices to become 

information literate (Neumann, 2016). It is essential that students differentiate between 

technological and information literacy and acquire the critical thinking abilities of 

making educated decisions when engaged in academic research (Neumann, 2016).  

 To reflect on the changes in the learning environment and on the evolving 

concept of what information literacy means, the Association of College and Research 

Libraries provided an updated Framework for Information Literacy for Higher Education 

(Framework) (ACRL, 2014). The Framework (ACRL, 2014) includes six conceptual 

understandings that frame a series of interrelated ideas about information, research, and 

scholarship called threshold concepts: (1) Authority is constructed and contextual; (2) 

Information creation is a process; (3) Information has value; (4) Research has its basis in 

inquiry; (5) Scholarship has value as conversation; and (6) Searching can be strategic 

exploration. The current definition of Information Literacy is based on the Framework 
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and Townsend’s et al. (2016) Delphi study that engaged the opinions of expert 

practitioners. Scholars in the field defined information literacy as, 

competence in working with systems of information to discover, evaluate, 

manage, and use information effectively in context, informed by an understanding 

of the social, political, cultural, and economic dimensions that affect the creation 

and dissemination of information within those systems (Townsend et. al., 2016, p. 

33).  

Educators and librarians highlight the connection between the evolving concept of 

information literacy and the importance of new approaches to teaching it for higher 

education institution (Bury, 2011; Cope & Sanabria, 2014; Reynolds et al., 2017; 

Yevelson-Shorsher & Bronstein, 2018). 

Approaches to Teaching Information Literacy for Higher Education 

The phenomenon of how to successfully teach information literacy for higher 

education have been investigated via the perspectives of each of the three populations 

involved: librarians, students, and faculty (Cope & Sanabria, 2014; Klomsri & Tedre, 

2016; Yevelson-Shorsher & Bronstein, 2018). Researchers point out that the difficulties 

with teaching information literacy stem from the fact that faculty and librarians approach 

the task from the point of view of their respective disciplines (Gullikson, 2006).  

Though the Framework provides basis for applying information literacy as part of 

the general education, faculty tend to view the thresholds as a product of the library 

science (Nelson, 2017). Smith (2016) identifies as a drawback of the Framework the fact 

that no teaching faculty were recruited for the project or asked for feedback, despite the 

frequently discussed topic in the academic literature about the benefits of collaboration 
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with faculty (Raynolds et. al., 2016).  Conversely, Swanson (2017) states that faculty 

“felt that the novice-expert trajectory outlined by threshold concepts presented a useful 

way to define the relation between faculty member, student, and learning outcomes” (p. 

12-13). In a detailed study on successful methods to integrate the Framework into the 

curriculum, Charles (2017) identifies the task of finding new opportunities to form 

productive partnership with faculty as one of the most promising steps.  Therefore, by 

collaborating, faculty and librarians may not only improve common practices of teaching, 

but provide a sound approach to information literacy assessment at institutional levels. 

Guidelines and Field Documents for Teaching Information Literacy 

To ensure students’ success, one of the accreditation requirements for higher 

education institutions is information literacy (MSCHE, 2006). Successful accreditation 

guarantees that the institution provides quality education and adheres to academic 

standards (Fazal, 2015; Gaskin & Marcy, 2003). In addition, accredited institutions 

become eligible to receive federal funding benefits (Gaskin & Marcy, 2003). Therefore, 

institutions strive to find successful approaches to implement and assess information 

literacy by adopting guidelines from field documents and frameworks. The most recent 

document, addressing the concept of information literacy in the new learning 

environment for post-secondary institutions is the Framework (ACRL, 2014). 

The Framework (ACRL, 2014) replaced the Information Literacy Competency 

Standards for Higher Education (ACRL, 2000) and sparked a big controversy and debate 

among academic librarians (Reed, 2015). Many felt that the Standards (ACRL, 2000) 

needed to be updated to reflect the new ways of thinking about information literacy 

(Reed, 2015). However, the proposed Framework (ACRL, 2004) is a different type of 
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document, consisting of ‘threshold concepts’, which failed to provide measurable 

baseline (Reed, 2015). The published literature shows that many librarians embrace the 

value the Framework’s thresholds bring to the concept of information literacy by 

connecting the intellectual turf among disciplines (Swanson, 2017). However, there are 

many questions raised by educators who find it problematic that the Framework does not 

meet the demands for measurable learning outcomes and assessment in higher education 

(Craven, 2016). 

 The larger body of publications on information literacy focuses on the discussion 

of connecting the field’s guiding documents practical use, mainly the Framework 

(ACRL, 2014), with the MSCHE (2016) requirements for measurable assessment 

methods for information literacy (Oakleaf et al., 2011; Samson, 2010; Saunders, 2012).  

The general agreement among scholars and researchers is that the Framework is an 

insightful tool that encourages librarians to think about how to teach information literacy 

in the new technological age (Bauder & Rod, 2016), explore the evolution of information 

habits (Foasberg, 2015), and investigate the changing information needs of the students 

(Burgess, 2015). However, Oakleaf (2014) presents the assessment challenges of aligning 

the information literacy thresholds with institutional goals since the Framework does not 

provide learning outcomes. Leslin Charles (2017) investigated the level of readiness of 

academic libraries in New Jersey to transition to the Framework two months before the 

Standards were rescinded. The study reveals that “more time was needed for librarians to 

digest it [the Framework] and to start to work locally to integrate the concepts, and to 

have more examples of implementation” (Charles, 2017, p. 235).  
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Though, at academic level, the Framework’s threshold concept of information 

literacy addresses the changes in students’ information habits in the new digital 

environment, educators need to agree on universal assessment approach to appease the 

institution’s administrative requirements for accreditation (Charles, 2017). Assessment 

and implementation of information literacy present unique challenges for community 

colleges (Craven, 2016; Reed, 2015), taken into consideration the open-door admission 

policy and the information needs of the student population. 

Applying the Guidelines for Teaching Information Literacy to Community Colleges 

 The conceptual change of defining information literacy from a set of measurable 

Standards (ALA, 2000) to the ACRL’s Framework (2014)   has been the subject of much 

debate among academic librarians at community colleges (Kim & Dolan, 2015, Lloyd, 

2005). As Burgess (2015), a member of the Task Force for revision of the new 

thresholds, explains, educators who work with students on advanced research projects 

find the Framework a natural fit with its highly theoretical approach to the concept of 

information literacy. Whereas, as Craven (2016) argues that librarians in community 

colleges, who teach most of the time introductory concepts and basic research skills 

during one class sessions, prefer the Standards because they provide concrete, 

measurable steps to implementation (Reed, 2015).  

Therefore, many find the Framework inapplicable for community colleges and 

support the claim with the fact that it was developed mostly by academic librarians from 

4-year universities and did not reflect on the needs of the student population of 2-year 

institutions (Craven, 2016; Reed, 2015; Smith, 2016). Further, librarians in community 
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colleges tend to focus on embedded information literacy sessions, which unfortunately do 

not engage the faculty (Kim & Dolan, 2015, Lloyd, 2005). 

Adjunct Faculty in Higher Education 

 The interest in adjunct faculty has been on the rise over the last few years as a 

result of the increase in hires of adjuncts across the country (Tarr, 2010). The trend is 

reflected in the growing numbers of publications discussing the impact adjuncts have on 

higher education (Datray et al., 2014; Tarr, 2010). Research shows controversial 

perspectives on adjunct faculty and the issues they encounter as a result of their part time 

employment (CCCE, 2014; Rhoades, 1996; Umbach, 2007). Though the published 

literature yielded a wide variety of topics regarding adjunct faculty, to align with the 

research questions, this review will only focus on the topic of job satisfaction and factors 

that affect their commitment to teaching information literacy (Baron-Nixon & Hecht, 

2011; Kezar & Sam, 2011; Rhoades, 1996; Rich, 2015; Saks, 2006). 

Statistics shows that adjunct faculty are more likely to be new to teaching with 

37% having fewer than five years of experience and are usually assigned to teach 

developmental courses (ACCCS, 2014).  Lack of professional development opportunities 

(Diegel, 2013) and mentorship programs for adjunct faculty (Bakley & Brodersen, 2018) 

are often described as part of the issue of not feeling valued and not receiving equal 

treatment with the full-time faculty. Bakley and Brodersen (2018) suggest that even 

minimal incentives toward recognizing adjunct faculty’s value may increase their job 

satisfaction. The authors recommend including adjuncts in departmental discussions, 

offering recognition for service, and providing access to resources and professional 
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development opportunities as inclusive activities that might increase job satisfaction 

(Bakley & Brodersen, 2018). 

Further, the feelings of isolation (Dolan, 2011) and lack of administrative support 

(McGuinness, 2006) have been discussed in national studies about adjuncts as some of 

the factors that influence their job satisfaction and level of commitment to institutional 

goals. Rich (2015) reports in his detailed study on job satisfaction that adjunct faculty 

score remarkably lower than full time faculty in specific areas such as salary, autonomy, 

students, and work relationships. The author concludes that the intrinsic factors, which 

influence workplace satisfaction, are recognition, faculty engagement, and academic 

freedom (Rich, 2015).  Further, Forbes, Hickey and White (2010) point out that isolation 

due to their part time employment status is the main complaint of the participants in their 

study on adjunct faculty development. The results from their survey, designed to identify 

the overall needs of the adjuncts at their institution, reveal that integrating adjunct faculty 

into the school’s overall faculty cohort remains a challenge (Forbes et al., 2010).   

Adjunct Faculty and Information Literacy 

 There are numerous studies that address the issues with teaching and assessing 

information literacy; however, there are few studies that differentiate between full and 

part time faculty members when placing teaching faculty as a focus of the research. 

Therefore, the literature that discusses faculty perspectives on information literacy covers 

studies on faculty in general and assumes the inclusion of adjuncts. Another gap in the 

research is revealed by the fact that the majority of the published studies are written by 

librarians and answer questions from their point of view (Allen, 2007; Oakleaf & Kaske, 

2009; Reed, 2015; Swanson, 2004).  There has been minimal exploration into the 
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learning, understanding, and use of the concept information literacy by the faculty who 

spend the most time in classrooms (Grizzle & Calvo, 2013). Klomsri and Tedre (2016) 

highlight, in their detailed study on information literacy practices, that most of the 

existing research, guided by the ACRL (2014) Framework, focus on the issue from the 

librarians’ perspective and does not capture the teaching faculty’s role.  Therefore, the 

authors conclude, the improvement of current information literacy practices requires 

further exploration of faculty’s involvement opportunities. 

Existing research reveals that faculty, whether full or part time, and librarians do 

not agree on how and where students should gain information literacy skills (Bombaro, 

2014; Cope & Sanabria, 2014; Head & Eisenberg, 2010; McGuinness, 2006; Samson, 

2010; Saunders, 2012).  Some research indicates that faculty, both full-time and adjuncts, 

tend to concentrate more on the mechanics of writing a research paper than reinforcing 

the concepts of information literacy that produce good research (Bury, 2011; Cope & 

Sanabria, 2014). Whereas, information literacy from the perspective of the academic 

librarians focuses on understanding plagiarism, finding resources by constructing 

searches, evaluating results, citing, and synthesizing materials (Head & Eisenberg, 2010; 

VanScoy & Oakleaf, 2008). Faculty and librarians have different approaches to 

addressing students’ information literacy needs, which results in issues in its 

implementation and assessment at higher education institutions. Therefore, Cope and 

Sanabria (2014) recommend finding better teaching strategies, which incorporate both 

librarians’ and faculty’s perspectives, so that they can support the information needs of 

the student population.   
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Conversely, Nelson (2017) asserts that since many professors have individual 

conceptions of what research skills are, they see information literacy as part of the main 

academic discourse, therefore a responsibility of the academic librarians.  As a result, 

often teaching faculty do not allocate time for information literacy in their classrooms 

and less than half incorporate assignments that include specific information literacy 

concepts (Bury, 2011; Dubicki, 2013; Sanders, 2012).  Faculty, both full time and 

adjuncts, lack the time in the curriculum, do not have sufficient skills to teach 

information literacy, or they expect students to become information literate on their own 

by doing research without explicit instruction (Gullikson, 2006; McGuinness, 2006; 

Oakleaf et al., 2011).  

  Adjunct Faculty at Community Colleges and Information Literacy 

Even though, community colleges rely on adjunct faculty to teach more than half 

of their students (Burgess, 2015; Dawes, 2019; Foasberg, 2015; McGuinness, 2006), 

detailed research on their perspectives on information literacy has not been conducted.   

Research shows that faculty-librarian collaboration on information literacy 

implementation is beneficial for the institution (Backhaus, 2009). Yet, the literature 

discussing opportunities for adjunct faculty to participate in collaborative projects on 

information literacy is limited and conflicting since collaborative practices between 

adjuncts and librarians are yet to be established (Datray et al., 2014; Forbes et al., 2010; 

Saunders, 2012). Very little attention has been given to professional developmental 

programs, which can advance and maintain the information literacy skills among adjunct 

faculty (Datray et al., 2014; Gullikson, 2006; Iannuzzi, 1998; Tarr, 2010). 
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Further, information literacy implementation and assessment at community 

colleges depend in a high degree on adjunct faculty’s commitment to the institutional 

goals (Burgess, 2015; Dawes, 2019; Foasberg, 2015; Burke, 2017; McGuinness, 2006; 

Schulte & Knapp, 2017).  Yet, there is almost no research published on successful 

adjunct faculty training and support in teaching information literacy skills or description 

of best practices of adjunct faculty, implementing information literacy into their classes 

(Klomsri & Tedre, 2016; Tarr, 2010).  Traditionally, academic librarians have built 

common practices on collaborating with full-time faculty on delivering one-time 

information literacy sessions at community colleges (Henry et al., 2015; Kim & Dolan, 

2015; Reynolds et al., 2017; Swanson, 2017). However, with the increasing number of 

adjunct faculty members (Diegel, 2013), collaborative practices with the librarians are yet 

to be established, so the institution can meet the needs of community college students in 

becoming life-long learners (Carales et al., 2016; Dawes, 2019; Fazal, 2016).   

Theoretical Framework 

The research questions in this study sought to explore adjunct faculty’s 

understanding of information literacy for community colleges by investigating the issues 

with the development and maintenance of their information literacy skills and teaching 

practices (Datray et al., 2014). Further, the study attempted to understand how adjunct 

faculty changed their frames of references when they needed to adapt to the new 

information literacy requirements for their classes. Therefore, Mezirow’s transformative 

learning (1996) was used as a theoretical frame to ground the study. 
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Transformative Learning 

Transformative learning (Mezirow, 2000) is a theoretical framework in adult 

education, applied successfully to information literacy as an essential method to 

acknowledge learners’ prior knowledge, experience, and background as elements that 

affect the integration of new knowledge (Hooper & Scharf, 2017). In fact, Taylor (2007) 

called transformative learning ‘the most researched and discussed theory in the field of 

adult education’ (p. 1). Developed by Jack Mezirow in the late 1980s, transformative 

learning theory describes “the process of using a prior interpretation to construe a new or 

revised interpretation of the meaning of one’s experience in order to guide future action” 

(Mezirow, 1996, p. 162). Like all theories, transformative learning is built on preceding 

theories of learning and is situated in constructivism with its problem-based approach to 

education (Mezirow, 1990). Transformative learning is also situated in andrology and 

shares the focus on self-direction and life experiences of adult learners (Cooke, 2010).  

According to Mezirow (1996) adult learners have two types of meaning 

structures: meaning schemes, which come from specific knowledge, belief, or feeling and 

meaning perspectives, which come from personal criteria for judgement of wrong and 

right, beautiful and ugly, true and false. These two structures, meaning schemes and 

meaning perspectives, define the frames through which the learners understand their 

experiences (Mezirow, 1996). Therefore, the transformative learning process, which 

changes reactions and behaviors, happens by evolving learners’ meaning structures. 

Mezirow’s (1996) own model of transformative learning evolved over time. Initially the 

model of perspective transformation of critical self-reflection and reformulation of a 

meaning perspective comprised of ten stages (Mezirow, 1996). Over a decade later, 
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Mezirow (2003) revised his theory to include four essential stages in the transformative 

learning process: (1) experiencing a disorienting dilemma or questioning previous 

knowledge, belief, experience; (2) engaging in critical reflection or expanding their 

perspectives to accommodate new knowledge, experience; (3) participating in rational 

discourse or revising old knowledge and allowing new ideas; and (4) achieving greater 

autonomy or the process makes them critical, autonomous thinkers. 

Transformative Learning, Applied to Faculty as Adult Learners. 

Transformative learning (Mezirow, 2000) as a theoretical framework in adult education 

has been applied successfully to faculty as adult learners who continue to work on their 

professional development (Hooper & Scharf, 2017; Hurley & Potter, 2017). When 

applied to faculty (whether they are full time, adjunct, or academic librarians), 

transformative learning is used as a framework to explore and learn  how their prior 

experience and background affect the integration of new knowledge when they are 

confronted by new meaning structures in today’s digital and information environments 

(Christie et al., 2015; Cranton, 2006; Groen & Kawalilak, 2016; Hooper & Scharf, 2017; 

Kezar & Sam, 2011; Kitchenham, 2008; Kucukaydin & Cranton, 2013; McCarthy, 2009; 

Mezirow, 1991; Mezirow, 1996; Mezirow, 2000; Mezirow, 2003; Paprock, 1992).  

Transformative learning theory offers a different perspective on faculty (both 

adjunct and full-time) by viewing them as adult learners. Faculty continually transform 

their meaning structures, related to adapting to new learning environments, as part of an 

ongoing process of critical reflection (Hooper & Scharf, 2017). The model resonates with 

Mezirow’s (1996) description of transformative learning as “the process of using a prior 

interpretation to construe a new or revised interpretation of the meaning of one’s 
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experience in order to guide future action” (Mezirow 1996, p. 162).  Mezirow’s theory is 

useful in this study to better understand how faculty adapt to the new information literacy 

requirements, how they enhance their skills, and how they teach those skills to students.  

Transformative learning has been applied successfully to adjunct faculty in online 

teaching (Palmer & Bowman, 2014) by viewing them as adult learners who seem to 

realize personal and professional growth when confronted with dilemmas that challenge 

their existing views of the world like teaching online versus teaching face-in-face 

(Mezirow, 1994). Similarly, transformative learning was useful in this study to better 

understand how adjunct faculty informed their current teaching practices as a result of 

their personal and professional growth when confronted with the need to adapt to the new 

learning environment. However, since there is no practice of observing information 

literacy sessions, taught by adjunct faculty and there are no professional development 

opportunities or best teaching practices for adjuncts, there is little to no empirical 

evidence of the transformative learning process for adjunct faculty. Therefore, the only 

account of their transformative experiences about teaching information literacy could be 

the records of their stories in a case study. 

Rationale for Applying Transformative Learning to Adjunct Faculty Who 

Teach Information Literacy. Adjunct faculty are viewed as adult learners (Hooper & 

Scharf, 2017; Hurley & Potter, 2017) who experience the transformative learning process 

(Mezirow, 1996) as a result of the changing information and digital environments 

(Carales et al., 2016; Gruber, 2018) and reforms in the educational landscape 

(McGowanet al., 2016; Stimpson, 2016).  
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A disorienting dilemma (stage 1 of the transformative learning process) about 

teaching information literacy for higher education emerges from experiences adjunct 

faculty have in the classroom and/or on campus. The need to deal with new institutional 

requirements, new technological and information platforms combined with the lack of 

departmental support and professional training opportunities are some examples of 

disorienting dilemmas adjunct faculty encounter nowadays. Through the process of 

critical self-reflection (stage 2 of the transformative learning process) and ambition, as 

adult learners, in order to expand their perspectives and accommodate new knowledge, 

adjunct faculty use previous academic experiences to inform requirements for their 

current teaching practices and confront challenges in the new digital, information, and 

educational environments. To assist the process, they seek professional training 

opportunities and institutional support to advance and maintain their information literacy 

understanding in the context of the new learning landscape (stage 3 of the transformative 

learning process).  The result of the process is that adjunct faculty, viewed as adult 

learners, become critical, autonomous thinkers (stage 4 of the transformative learning 

process) and are able to inform changes into their current teaching practices for 

information literacy. 

Conclusion 

 In summary, information literacy for higher education, and community colleges in 

particular, is highly dependent on adjunct faculty involvement and faculty-librarian 

collaboration (Burgess, 2015; Dawes, 2019; Foasberg, 2015; Jennifer L. C. Burke, 2017; 

McGuinness, 2006; Schulte & Knapp, 2017).  The concept of information literacy for 

higher education has undergone changes and adaptations due to the constant development 
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of new technologies and an explosive dissemination of information (Badke, 2014; 

Battista, Ellenwood, Gregory, & Higgins, 2015; Bombaro, 2014; Carlson & Johnston, 

2014; Dawes, 2019; Gregory & Higgins, 2017; Mackey & Jacobson, 2005; Miller, 2018; 

Monge & Frisicaro-Pawlowski, 2014; Pierce, 2009; Saunders, 2017; Wallis, 2003; Wang 

et al., 2011; Wittebols, 2016). These changes need to be reflected in the way information 

literacy skills are taught to college students (Jeffrey et al., 2011; Neumann, 2016) and in 

the way the new concept of information literacy is perceived by librarians, students, and 

faculty (Yevelson-Shorsher & Bronstein, 2018). 

Most of the published research on information literacy focuses on the importance 

of faculty-librarian collaboration in fostering approaches to implementing and assessing 

students’ information literacy competency (Bury, 2011; Mackey & Jacobson, 2005; 

Oakleaf et al., 2011; Samson, 2010; Saunders, 2012; Smith, 2001) by addressing the 

adaptation of the Framework (ACRL, 2014), a field document, produced by the library 

community. The literature review reveals that there are studies, discussing the issues with 

information literacy implementation and assessment, which examine experiences of 

librarians, students, and faculty as representatives of the three major stakeholders 

(Bombaro, 2014; Cope & Sanabria, 2014; Head & Eisenberg, 2010; McGuinness, 2006; 

Samson, 2010; Saunders, 2012; Yevelson-Shorsher & Bronstein, 2018).  

These studies reveal that faculty (both adjunct and full-time) and librarians differ 

in their understanding of information literacy and they disagree on approaches to 

implementing it in the curricula (Bombaro, 2014; Cope & Sanabria, 2014; Head & 

Eisenberg, 2010; McGuinness, 2006; Samson, 2010; Saunders, 2012). Faculty tend to 

perceive academic research exclusively as it applies to their disciplines and they see 
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information literacy implementation as part of the main academic discourse and 

responsibility of the academic librarians (Burry, 2011). Further, research indicates that 

faculty, regardless of their full or part time employment, tend to concentrate more on the 

mechanics of writing a research paper rather than reinforcing the concepts of information 

literacy that produces good research (Bury, 2011; Cope & Sanabria, 2014). 

However, as Sanders (2012) suggests, faculty members are in the best position to 

enforce the implementation of information literacy because they are in direct contact with 

the students through the semester. Therefore, as the literature suggests, faculty-librarian 

collaboration on the matter of a unified perception of information literacy thresholds is 

necessary to assure the development of adequate skills for college students (Junisbai et 

al., 2016).  Therefore, transformative learning (Mezirow, 1996) provides a framework to 

explore how faculty and librarians, as adult learners, use their previous teaching 

experiences to inform requirements for their current teaching practice by allowing for the 

construction of new experiences and knowledge (Christie et al., 2015; Cranton, 2006; 

Groen & Kawalilak, 2016; Hooper & Scharf, 2017; Kitchenham, 2008; McCarthy, 2009; 

Paprock, 1992). 

The increase in hires of adjunct faculty across the country has been reflected in 

the growing publications discussing their impact on higher education (Datray et al., 2014; 

Tarr, 2010). Statistics shows that in 2016, 47.3% of the teaching faculty in degree 

granting postsecondary institutions were employed part time (NCES, 2017). It becomes 

evident that information literacy at higher education institutions depend highly on adjunct 

faculty’s commitment to the effort of fostering adequate information literacy skills 
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(Burgess, 2015; Dawes, 2019; Foasberg, 2015; Jennifer L. C. Burke, 2017; McGuinness, 

2006; Schulte & Knapp, 2017).   

 The research community has produced numerous publications discussing the 

issues adjunct faculty encounter as a result of their part time employment status 

(Rhoades, 1996; Umbach, 2007). Yet, what is missing in this discussion is research, 

discussing opportunities for adjunct faculty to enhance their skills and participate in 

collaborative projects on information literacy (Datray et al., 2014; Saunders, 2012). There 

is almost no research published on successful training for adjunct faculty on teaching 

information literacy. There are no studies describing best practices for adjuncts on how to 

overcome their part time employment status limitations and successfully engage in 

teaching information literacy for their classes (Klomsri & Tedre, 2016; Tarr, 2010).   

Clearly, the research that examines adjunct faculty perspectives on teaching 

information literacy is yet to be developed. Further, research is needed to examine how 

adjunct faculty maintain and advance their perception of information literacy and 

teaching methodologies.  Research is necessary to identify how limiting factors, like 

perception of the concept information literacy and lack of professional development 

support, may be addressed to empower adjunct faculty in their efforts of teaching 

information literacy at community colleges in New Jersey. 

Setting for the Study 

 The primary setting for the study was the community colleges in New Jersey in 

general since adjunct faculty, as part-time employees, often work for more than one 

institution. There are 18 community colleges in New Jersey with more than 60 campuses, 

serving 21 counties (NJCCC, 2019).  Many of the community colleges in New Jersey 
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were established 50 years ago and currently enroll over 325,000 students annually 

(NJCCC, 2019). By reaching a significant portion of the state’s population, community 

colleges have become the largest provider of higher education in New Jersey (NJCCC, 

2019). They provide over 2,000 transfer programs, occupational programs, continuing 

educational courses, business support services, and community service programs at an 

affordable cost (NJCCC, 2019b). Community colleges are well positioned to help the 

local economy grow and people succeed in the age of rapid economic, social, and 

technological change.  

The central governing body for all community colleges in the state is the New 

Jersey Council of County Colleges (the Council), established by state statue (18A:64A-

26) in 1989 (NJCCC, 2019). The purpose of the Council is “to engage in activities for the 

advancement of the community colleges of New Jersey and to perform certain sector 

coordinating responsibilities as required by New Jersey statutes” (NJCCC, 2019a). The 

Council joins the leadership of trustees and presidents of all respective institutions with 

the goal and responsibility to strengthen and support the network of community colleges 

in the state. According to the NJCCC website, the mission of the New Jersey Council of 

County Colleges is: 

to provide statewide leadership for the advancement of the eighteen community 

colleges of New Jersey, perform sector coordinating responsibilities as required 

by state law, and coordinate statewide efforts to improve student success. 

(NJCCC, 2019a) 

In their executive report, Vision 2028: Framework for the future of New Jersey’s 

community colleges, the Council launches four initiatives to help the state reach its goal 
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of 65% of working-age New Jerseyans with a high-quality credential or degree by 2025 

NJCCC, 2019c). The four initiatives are: 1) Expanding Pathways that Lead to Credentials 

and Careers; 2) Strengthening the Delivery of Innovative Learning of Essential Skills and 

Abilities; 3) Connecting Adults to Opportunity; and 4) Connecting Students to Social 

Service Supports. As part of the first initiative, Pathways to Success, the Council 

(NJCCC, 2018) mandates that information literacy is integrated as part of the general 

education and is documented in the syllabi. 

Consistent with the national trend, the number of adjunct faculty members, 

teaching at community colleges has been increasing over the years (Mazurek, 2011; 

Curtis & Jacobe, 2006). The Office of the Secretary of Higher Education for the State of 

New Jersey (2011) reported the employment of 2,281 full-time faculty and 7,805 part-

time faculty members for the Fall semester of year 2011. Therefore, taking into 

consideration that over 77% of the teaching faculty in community colleges does not have 

full time employment, adjunct faculty’s perspectives on information literacy should be 

regarded an important factor when discussing the issues with its implementation. 

The setting of this study, community colleges in New Jersey, provided context for 

the methodology, described in Chapter Three. 
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Chapter Three 

Methodology 

 The purpose of this qualitative case study was to explore how adjunct 

faculty experienced transformative learning as a result of their efforts to teach 

information literacy for their classes at community colleges in New Jersey. Information 

literacy was defined as the ability to identify information needs and the skills to discover, 

evaluate, and use information effectively (Townsend et. al., 2016).  The study resulted in 

descriptions of how adjunct faculty transformed their teaching practices when necessary 

to adapt to new information environments. A qualitative descriptive case study 

methodology was chosen to examine the occurrence of this phenomenon (Yin, 2014). For 

the purposes of this research, the units of analysis were adjunct faculty, who have taught 

at community colleges in New Jersey for at least two semesters. The setting for the study 

was the network of the 18 community colleges in New Jersey with more than 60 

campuses, serving 21 counties (NJCCC, 2019).  

Participants were selected through intensity and snowball sampling approaches 

(Patton, 2002) in an effort to ensure that the responses satisfactorily represented adjunct 

faculty at New Jersey community colleges. As adjunct faculty, some participants were 

employed at more than one institution. Their experiences from multiple institutions 

enriched the study and provided depth in the research of adjunct faculty’s transformative 

learning experiences when teaching information literacy. Data collection methods, 

chosen for this study, included semi-structured interviews with open-ended questions and 

documentary evidence to achieve triangulation of the data and support the reliability of 

the study (Yin, 2014).  The study was viewed through the theoretical lens of Mezirow’s 
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(1997) transformative learning theory. Mezirow’s theory offered a compelling lens that 

framed adjunct faculty’s experiences with the process of transforming their knowledge 

about information literacy as part of the fast changing technological and information 

environments by reflecting on their previous and current teaching practices. 

Research Questions 

The following questions guided the study: 

1. How do adjunct faculty’s professional and personal experiences with information 

literacy affect the integration of new knowledge when they are confronted by new 

meaning making in today’s changing learning environment? 

2. How does adjunct faculty’s ongoing process of critical self-reflection about their 

assumptions and beliefs informs changes in their current teaching practices? 

3. How do adjunct faculty change their frames of references when they need to adapt to 

the new information literacy requirements for their classes? 

4. How do adjunct faculty’s experiences of becoming better learners and achieving 

greater autonomy inform changes in their current teaching practices? 

Rationale and Assumptions of a Qualitative Strategy of Inquiry 

Qualitative research is social or behavioral in nature, focusing on meaning rather 

than statistical measurements of quantity, intensity, or frequency (Denzin & Lincoln, 

2007).  The current study sought to understand how adjunct faculty developed subjective 

meanings of their experiences in regards to information literacy implementation at 

community colleges in New Jersey (Creswell, 2014). Qualitative inquiries focus on the 

participants’ experiences and enable sense-making of the phenomenon, based on the 

meanings people reveal (Creswell & Creswell, 2018; Patton, 2002; Rossman & Rallis, 
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2017). This study assisted in investigating a phenomenon based on the perspectives and 

lived experiences of adjunct faculty, who taught at community colleges in New Jersey. 

Therefore, the reality, as constructed by the adjunct faculty members, served as an 

interpretation of the phenomenon (Merriam, 1998).  

Merriam (1998) describes qualitative research as holistic, multidimensional, and 

inductive because it investigates the phenomenon in its natural settings. The holistic and 

multidimensional natures of this study were developed by investigating multiple frames 

of references of adjunct faculty members on teaching information literacy for community 

colleges (Rossman & Rallis, 2017). The study was inductive in nature since the data was 

gathered using open-ended interview questions, so the adjunct faculty could freely share 

their experiences without the constrains of a predetermined scale (Creswell & Creswell, 

2018).   

Strategy of Inquiry 

The primary qualitative strategy of inquiry was a descriptive case study. A 

qualitative descriptive case study was an appropriate design because the intention of the 

study was to acquire rich, detailed, contextual data from within a bounded social system 

(Merriam & Tisdell, 2015; Yin, 2014). The goal of this qualitative single case study was 

to explore the transformative learning experiences of adjunct faculty in the process of 

teaching information literacy for their classes at community colleges and to identify the 

transformation of their meaning structures. Case studies are commonly used as a form of 

social science research (Yin, 2014). Case studies, focusing on contemporary events, such 

as information literacy at community colleges, are practical and have the potential to be 

immediately applicable to the problem (Marczyk, et. al., 2005; Merriam, 2009). This 
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study, focused on a current event, such as the growing adjunct faculty cohort and their 

role in teaching information literacy at community colleges in New Jersey, was practical 

and had the potential to be immediately applicable to the problem. 

According to Yin (2014), case studies focus on contemporary events and do not 

require control of behavior. Therefore, this qualitative descriptive case study (Yin, 2014) 

brought the focus on the adjunct faculty’s experiences and enabled sense-making of the 

phenomenon, based on the meanings the participants reveal (Patton, 2002; Rossman & 

Rallis, 2017). Yin (2014) suggests that a case study asking “how” and “why” questions is 

viable when there are contributions to be made to the body of knowledge. By examining 

adjunct faculty’s meaning making and frames of references on how to teach information 

literacy for community colleges in New Jersey, this study informed future attempts to 

engage the adjunct faculty cohort in the institutional efforts to address information 

literacy implementation for community colleges in New Jersey.   

A descriptive single case study with literal replication design, as introduced by 

Robert K. Yin (2014) in Case Study Research: Design and Methods, was chosen to 

examine the experiences of adjunct faculty members, who taught at community colleges 

in New Jersey. In this instance, the network of the 18 community colleges in New Jersey 

was the context for the study. The community colleges in New Jersey are bound by 

common policies and procedures of employing adjunct faculty and implementing 

information literacy. Therefore, the rationale for the use of a single case as a strategy of 

inquiry was that adjunct faculty might be employed by multiple community colleges at 

the same time. 
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Additionally, descriptive case studies, according to Yin (2014), “describe a 

phenomenon (the “case”) in its real-world context” (p.238). Golafshani (2003) and 

Merriam (2009) support the idea that a qualitative case study methodology is a 

naturalistic approach to understanding phenomena in a context specific setting. A single 

case descriptive design was employed for this study because this case examined the 

nature of the phenomenon within the bounded context (Yin, 2014). Figure 1 depicts the 

relationship. 

 

Figure 1 

Single Case Study Design 

 

  

The qualitative descriptive case study approach helped with the design of the 

study by establishing its boundaries. Conducting a case study was an effective way to 

obtain data and identify gaps in the knowledge base, concerning adjunct faculty and their 

role in teaching information literacy at community colleges in New Jersey.   
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Context of the Study 

The setting for the study was community colleges in New Jersey. The reason, the 

study investigated community colleges in New Jersey as a whole was that they were 

bound by common procedures on information literacy implementation and common 

policies on adjunct faculty employment.  Regulations about information literacy for 

community colleges in New Jersey are coordinated by the New Jersey Council of County 

Colleges (the Council) (NJCCC, 2019a). Information literacy is one of the accreditation 

requirements for higher education institutions (MSCHE, 2006).  Community colleges 

strive for successful accreditation because it guarantees the quality of the education they 

offer (Fazal, 2015; Gaskin & Marcy, 2003) and provides access to federal funding 

benefits (Gaskin & Marcy, 2003).  As part of the Council’s vision to provide credentials 

or degrees to 65% of the working-age citizens of New Jersey (NJCCC, 2019c), 

community colleges in New Jersey have committed to initiatives to help the state reach 

its goal. As part of the first initiative, Pathways to Success, the Council (NJCCC, 2018) 

mandates that information literacy is integrated as part of the general education and is 

documented in the syllabi of the courses. 

For the purpose of this study, the unit of analysis were adjunct faculty. Adjunct 

faculty were defined as faculty members, teaching less than 12 credits per semester, not 

exceeding 22 credits in any calendar year, and not receiving the same level of benefits 

and job security as full-time faculty (NCES, 2019). Adjunct faculty, as part-time 

employees, often worked for more than one institution and their employment varied 

among different colleges from semester to semester.  This study focused on the 
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experiences of adjunct faculty who taught at community colleges in New Jersey for at 

least two semesters. 

Participant Selection 

This research was designed as a single case study (Yin, 2014). In this case (Figure 

1), the New Jersey community colleges provided the context and adjunct faculty, who 

worked for one or more community colleges, were the units of the case (Yin, 2014). The 

study employed intensity and snowball purposeful sampling approaches (Patton, 2002). 

Purposeful sampling is a strategy for qualitative studies, where the phenomenon occurs 

naturally as it was the case of investigating adjunct faculty’s transformative learning 

experiences with teaching information literacy at community colleges (Patton, 2002; 

Rossman and Rallis, 2017). According to Patton (2002), “the logic and power of 

purposeful sampling derive from the emphasis on in-depth understanding” (p. 46). The 

exploration of adjunct faculty’s critical self-reflection and meaning making in the process 

of adapting to the new information environments provided an information-rich case, 

which brought further insights into the issue of this study (Patton, 2002). Since the 

purpose of this study was to explore the transformative learning experiences of adjunct 

faculty with teaching information literacy, purposeful sampling of information-rich cases 

of adjunct faculty members illuminated the research questions of this study (Patton, 

2002). 

 Participants were selected through intensity and snowball sampling approaches 

(Patton, 2002) in an effort to acquire rich and detailed data about adjunct faculty’s 

experiences about teaching information literacy at community colleges in New Jersey. 

The rationale for this methodological choice was to identify and include those 
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participants, who would be able to contribute a wealth of diverse information, and 

therefore be the worthiest to study. The fact that the participants volunteered to be 

interviewed for 45-60 minutes showed their commitment to the issues of information 

literacy for their students. Therefore, intensity sampling, as described by Patton (2002), 

connected the researcher to those participants who had the greatest potential to provide 

rich and detailed data by applying a participant selection protocol. The use of information 

rich cases increased the authenticity and credibility of the findings (Patton, 2002). 

Snowball sampling is “an approach for locating information-rich key informants” by 

asking “well-situated people” to recommend potential participants (Patton, 2002, p. 237).  

To build a sample of 25 – 30 potential interviewees, I used two pathways – 

professional networks and social media platforms. As a member of a professional 

network of academic librarians from community colleges in New Jersey, I sent a request 

to my colleagues for recommendations of adjunct faculty members that they have worked 

with and could identify as potential participants for this study. In an effort to extend the 

outreach to larger number of adjunct faculty, interested to participate, I advertised the 

study on social media platforms, like LinkedIn and Facebook (Appendix A).  

The selection of the participants for this study was intentionally focused on 

adjunct rather than full-time faculty to reflect the differences in their experiences as a 

result of their employment status.   A participant selection protocol assisted in limiting 

the participants to only those who have taught classes for at least two semesters at a 

community college in New Jersey. Further, the study was limited to adjunct faculty, who 

taught courses that required at least one research paper per semester. The syllabi for these 
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courses should indicate that the instructors were expected to incorporate at least one class 

during the semester for information literacy instructions.   

Here is the list of criteria, used to identify participants for this case study. The 

respondents should: 

• be currently employed at a community college in New Jersey; 

• have at least one year (two semesters) of experience, teaching at a community 

college in New Jersey; 

• teach courses that require at least one research paper per semester; 

• indicate in the syllabi that the instructors were expected to incorporate at least one 

class during the semester for information literacy implementation instructions. 

The participants were contacted by phone, email, or personal messages to 

schedule an interview at their convenience.  

Data Collection 

The data for this study was collected, following Yin’s (2014) protocol for 

conducting case studies. Different sources of data are recommended in qualitative 

research to achieve triangulation and support the reliability of the study (Patton, 2002; 

Rossman and Rallis, 2017; Yin, 2014)). Therefore, two qualitative data collection 

techniques (Yin, 2014) were used to examine the research problem and provide 

credibility and trustworthiness of the study – semi-structured interviews with open-ended 

questions and documentary evidence.     

Interviews 

The rationale for using interviews for collecting data for this study was that 

adjunct faculty’s understanding and ongoing experiences with information literacy could 
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not be directly observed. Yin (2014) describes interviews as “one of the most important 

sources of case study evidence” (p. 110) because they provide rich descriptions of the 

issue, being studied (Merriam, 2009). For these reasons, the interviews for this study 

were conducted by following an interview protocol (Appendix C) with ten open-ended 

questions that addressed aspects of the research questions (Patton, 2002; Rubin & Rubin, 

2012). Standardized open-ended interviews (Patten, 2002; Rossman & Rallis, 2003) 

made data analysis easier by making it possible to locate answers to the same questions 

by each participant. Therefore, I followed the same interview protocol for each interview. 

Additionally, as detailed by Patton (2002), probes and additional questions, not listed in 

the protocol, “reduce the need for interviewer judgement during the interview” (p. 344), 

and elicit more detailed responses by seeking clarifications and examples of lived 

experiences on the topic. Therefore, I asked additional questions when needed to elicit 

descriptions and clarifications. 

Participants were given options to participate in the interviews in-person or 

virtually and the interviews lasted 45 to 60 minutes. The in-person interviews were held 

at locations, convenient for the participants.  Virtual interviews for qualitative research, 

though not popular, have been successfully used over the years (Jowett et al., 2011). 

Synchronous online interviews are distinct from face-to-face interviews and present their 

own advantages and limitations (Jowett et al., 2011). Jowett, Peel, & Shaw (2011) point 

out the main advantage of online interviews as the ability of the two parties to be at 

different locations, which was the main reason for participants in this study to select that 

option. 
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Informed consent was obtained prior to the interviews (appendix E). The 

interviews were recorded digitally and later transcribed with the permission of the 

participants. Regarding research ethics, the participants were informed that their names 

would be removed from the transcripts and they were informed of the option to not 

answer questions if they felt uncomfortable.  

Documents 

According to Patton (2002) “documents provide the evaluator with information 

about many things that cannot be observed” (p. 293). Some documents reveal essential 

understanding about events that have happened before the research began, others provide 

insights into situations that were out of reach for the researcher (Patton, 2002). For these 

reasons, documentary artifacts were gathered for analysis. Some documents were offered 

by the participants during the interviews, others were accessed on the institutions’ 

websites.  Document analysis provided insights into peoples’ actions and their meaning 

in a setting (Rossman & Rallis, 2017). Therefore, the gathered documents, like syllabi, 

research assignment instructions, and institutional e-mails enriched this study by 

providing an understanding of what people did in a comparison to what they said they did 

(Hodder, 2012).  Rapley (2007) states that document analysis extends the understanding 

of the research problem. Documents, offered by participants during the interviews, like 

syllabi, assignment instructions, and institutional emails on library resources and 

procedures for adjunct faculty, supported the description of their experiences with 

information literacy and provided in-depth understanding to their stories.  
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Instrumentation 

Interview Protocol 

The interviews began with a brief, informative description of the researcher’s 

professional background and the study’s goals and expectations. It moved to quick, 

descriptive request for information regarding the participant’s background as adjunct 

faculty at a New Jersey community college. The interview protocol followed ten open-

ended questions that addressed aspects of the research questions (Patton, 2002; Rubin & 

Rubin, 2012). The first few open-ended questions gave the opportunity to the participants 

to describe their unique experiences (Merriam, 2007) with information literacy and their 

understanding of it, which addressed the first research question about how their meaning 

making has transformed. The next three open-ended questions, addressing the second 

research question about how adjuncts changed their frames of references, explored the 

participants’ experiences with institutional support and resources they used or would like 

to use, when teaching information literacy for their classes. The last couple of open-

ended questions gave an opportunity to the participants to reflect on their assumptions 

and beliefs about information literacy and how those changed their teaching practices. 

Follow-up questions and probes were added in the process of interviewing to 

elicit more detailed responses or to seek clarifications and examples of lived experiences 

about implementing information literacy for their classes at community colleges. The 

interviews were conducted in person or online and lasted from 45 to 60 minutes. The 

interviews were recorded digitally and later transcribed with the permission of the 

participants.  
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Document Protocol 

According to Rapley (2007), document analysis extends the understanding of the 

research problem. Therefore, a document selection protocol was used to identify 

documents, relevant to the research questions.  Document analysis provides insights into 

actions and their meaning in a setting (Rossman & Rallis, 2017). The gathered documents 

about information literacy and adjunct faculty involvement, available on the institutions’ 

websites and documents offered by the participants during the interviews enriched the 

study by providing an understanding of intentions and actions (Hodder, 2012). The 

document protocol followed criteria for choice, context, and content that addressed 

aspects of the research questions (Rubin & Rubin, 2012). The relationship between the 

research questions/transformative learning stages and the interview questions/document 

questions are illustrated in Table 1. 
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Table 1 

Relationship Between Research Questions/Transformative Learning Stages and Interview 

Questions/Document Questions 

 
Relationship between RQs/TL Stages and IQs/DQs 

 

Stages in the 

Transformative 

Learning Process 

Interview Questions Document Questions 

Research Question 1. How do adjunct faculty’s professional and personal experiences 

with information literacy affect the integration of new knowledge when they are 

confronted by new meaning making in today’s changing learning environment? 

 

TL Stage 1. 

Experiencing a 

Disorienting 

Dilemma. Learners 

experience a 

discrepancy between 

previous assumptions 

and a new experience, 

they question the 

assumption or belief, 

which leads to doubts 

about the structural 

meaning 
 

IQ1. How long have you been 

teaching as an adjunct at a 

community college in New Jersey?  

IQ2. With regard to your own 

experience and background, how do 

you think information literacy for 

higher education changed in today’s 

digital environment?  

IQ3. What is it like teaching a 

course at a community college 

when affected by these changes in 

today’s digital and information 

environments? 

 

DQ1. Choice. Who 

created the document? 

DQ2. Context. Was 

addressing adjunct 

faculty the main 

purpose for creating 

the document? 

DQ3. Content. Does 

the document provide 

information about 

adjunct faculty’s 

teaching practices on 

information literacy? 

Research Question 2. How does adjunct faculty’s ongoing process of critical self-

reflection about their assumptions and beliefs informs changes in their current teaching 

practices? 

 

TL Stage 2. Engaging 

in Critical Reflection.  

Learners critically 

reflect on their beliefs, 

revise their meaning 

schemes, and expand 

their perspectives to 

accommodate the new 

ideas as a result of 

their previous 

assumption being 

challenged 
 

IQ4. In what ways did the need to 

teach information literacy for your 

classes change your understanding 

of information literacy in the new 

learning environment (if at all)? 

Please provide specific examples. 

IQ5. How did teaching information 

literacy for your classes in today’s 

digital and information 

environments affect your own 

professional development needs (if 

at all)? Please provide specific 

examples.  
 

DQ1. Choice. Who 

created the document? 

DQ2. Context. Was 

addressing adjunct 

faculty the main 

purpose for creating 

the document? 

DQ3. Content. Does 

the document provide 

information about 

adjunct faculty’s 

teaching practices on 

information literacy? 
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Stages in the 

Transformative 

Learning Process 

Interview Questions Document Questions 

Research Question 3. How do adjunct faculty change their frames of references when 

they need to adapt to the new information literacy requirements for their classes? 

 

TL Stage 3. 

Participating in a 

Rational Discourse. 

Learners engage in an 

open, reflective, and 

constructive dialog so 

they can reflect, 

question and revise 

their old ideas. The 

process allows new 

knowledge and beliefs 

to change the meaning 

perspectives 

IQ6. In your opinion, in today’s 

changing learning environment, 

what is the role of the adjunct 

faculty within the context of 

teaching information literacy? 
IQ7. How would you describe your 

access to resources and support 

services related to information 

literacy on campus (if any) when 

you teach information literacy in 

class? Please provide specific 

examples. 
IQ8. In what ways do you feel 

supported by the 

institution/department in your 

efforts to teach information literacy 

(if at all)? Please provide specific 

examples. 
 

DQ1. Choice. Who 

created the document? 

DQ2. Context. Was 

addressing adjunct 

faculty the main 

purpose for creating 

the document? 

DQ3. Content. Does 

the document provide 

information about 

adjunct faculty’s 

teaching practices on 

information literacy? 

Research Question 4. How do adjunct faculty’s experiences of becoming better learners 

and achieving greater autonomy inform changes in their current teaching practices? 

 

TL Stage 4. Achieving 

Greater Autonomy. 

Learners become more 

critical in assessing 

their assumptions and 

it becomes easier to 

find alternative 

perspectives. The 

transformative 

learning process 

makes them 

autonomous thinkers 

and better learners. 
 

IQ9. To what extent, did the changes 

in the digital and information 

environments have an effect on your 

experience of teaching information 

literacy over the years? 

IQ10. How (if at all) have you 

changed your teaching practices as a 

result of the need to teach 

information literacy for your 

classes? Please provide specific 

examples. 

DQ1. Choice. Who 

created the document? 

DQ2. Context. Was 

addressing adjunct 

faculty the main 

purpose for creating the 

document? 

DQ3. Content. Does 

the document provide 

information about 

adjunct faculty’s 

teaching practices on 

information literacy? 
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Data Analysis 

The general strategy used for the analysis of this study was guided by Yin’s 

(2014) strategy of “working your data from the ground up” (p.136). As a result of deeper 

engagement with the data, the researchers uncover patterns or useful concepts, which 

become the start of an analytical path, suggesting additional relationships (Yin, 2014). 

According to Yin (2014), this inductive approach to data analysis “assigns various kinds 

of codes to the data, each code representing a concept or abstraction of potential interest” 

(p. 138).  For this study, this inductive strategy offered additional promise because the 

data covered the behavior and events of adjunct faculty, engaged in teaching information 

literacy at community colleges in New Jersey, which the case study was trying to explain 

(Yin, 2014).  

During the data preparation phase, I collected and organized the data for analysis. 

I created a case study database that included transcribed interviews, scanned documents, 

analytical memos, and personal notes. Each participant was assigned a code name to 

maintain confidentiality. Transcribed interviews were coded as soon as the transcripts 

were available (Merriam, 2007). The documents collected during the interviews – such as 

syllabi, assignment instructions, and institutional emails – were used as a secondary 

source that assisted with triangulating the data. They were analyzed for data, supporting 

or contradicting the main themes that emerged from the interviews (Patton, 2002). A 

spread sheet was created to assist with data recall by dividing the data into meaningful 

segments and reflecting on its overall sense. 

I used analytical memo writing for each document and interview transcript as a 

research technique to achieve deeper engagement with the data. Analytical memos are 
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quick summaries about how the researcher connects with the data (Rubin & Rubin, 2012; 

Saldaña, 2016). The nature of qualitative research requires reflexivity, so the researcher 

can understand the impact of his/her own subjective influences on the data collection and 

interpretation (Patton, 2002; Rossman & Rallis, 2017). Therefore, writing memos 

provided a mechanism of tracking my personal assumptions and perspectives about the 

data and provided the basis for the final analysis (Birks et al., 2008). 

Coding 

Detailed data analysis, focused on the content by using coding, was conducted to 

discover categories, patterns and themes in the data (Saldaña, 2016). Coding is the 

process of symbolically assigning a word or a short phrase to a portion of language-based 

data that captures the essence of its meaning (Saldaña, 2016). According to Saldaña 

(2016), coding is an exploratory problem-solving technique, which not only requires 

labeling but linking the data to an idea or theoretical propositions. The analytical process 

for this study was guided by the theoretical propositions of transformative learning, 

which informed the research questions and were grounded in the collected data. Meaning 

categorization was used as a strategy to provide organizational structure by coding long 

interview passages into categories (Rossman & Rallis, 2017; Saldaña, 2016).   

Coding is a cyclical act of focusing on “salient features of the qualitative data 

record for generating categories, themes, and concepts, grasping meaning, and/or 

building theory” (Saldaña, 2016, p. 9). First cycle code, Hypothesis Coding, (Saldaña, 

2016) was assigned to the data to assess a researcher - generated hypothesis by applying 

predetermined list of codes that capture the meaning of the words the adjunct faculty used 

when they discussed their experiences with information literacy at community colleges. 
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The codes were developed based from the transformative learning theory, based on 

prediction about what would be found in the data before they have been collected or 

analyzed.  The filter of Hypothesis Coding provided an overall sense of the phenomenon 

of adjunct faculty’s transformative learning experiences with teaching information 

literacy. This was important for this study since the literature review revealed that there 

was a gap in understanding adjunct faculty’s experiences with information literacy issues 

for community colleges.  

Before moving to the second cycle, I spent time engaged in a revision of the code 

reduction process, by using the research questions to structure the codes that emerge 

during the first cycle coding (Ryan & Bernard, 2003). Additionally, I reviewed the 

preliminary codebook and the required several revisions of the Hypothesis Coding, by 

going through a detailed examination of the data and asking questions about the data that 

provided details on the research issue (DeCuir-Gunby et al., 2011).   

Pattern coding was the second cycle coding used as a method to further group the 

data from the first cycle coding into fewer categories or themes (Saldaña, 2016). The 

pattern codes developed as a result of the multiple examinations of the data were used to 

identify emerging themes, which showed how adjunct faculty understood information 

literacy and what their transformative learning process was in adapting to the new 

information environment. The guiding objective for developing the themes was looking 

for patterns and explanations in the data (Ryan & Bernard, 2003; Saldaña, 2016).  The 

results of data analysis were used for the study description and reporting the findings 

(Miles et al., 2013). 
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Data Quality and Rigor 

Validity and reliability in qualitative research make the study authentic, accurate, 

and consistent (Creswell, & Creswell, 2018). Therefore, the researcher must be attentive 

to the process of data collection, analysis, and interpretation, so the study produces 

trustworthy findings (Merriam, 2009).  One way of addressing trustworthiness of the 

study is triangulation of the data (Yin, 2014). Triangulation is the process of using 

multiple sources of data collection to cross reference the data (Patton, 2002; Rossman & 

Rallis, 2017). Yin (2014) explains that “multiple sources of evidence provide multiple 

measures of the same phenomenon” (p. 116). Therefore, the use of two or more 

qualitative data collection techniques to examine the research problem can provide 

credibility and trustworthiness of the study. The two data collection techniques, used for 

this study, were semi-structured interviews with open-ended questions and documentary 

evidence. 

According to Merriam (2009) validity in qualitative studies is relative to the 

participants’ reality, experiences, and construction of the phenomenon being examined. 

However, researchers may misinterpret participants’ meanings and words. For example, 

participants may use language and terminology to describe their understanding of 

information literacy that is specific exclusively to their disciplines.  To address this issue, 

I used triangulation and member checking/participant validation. 

Further, validity was ensured by having the participants check the transcription 

notes for accuracy and logic (Rossman & Rallis, 2017). To increase the reliability of the 

case study, a chain of evidence was constructed to link the research questions to the study 

protocols, which was linked to the interview data and the documentary evidence (Yin, 
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2014). Three approaches were used for this study to establish credibility of the data 

analysis: 

1. Data Triangulation – using multiple sources of data to corroborate the qualitative 

findings and to draw conclusions based on more than one single source of 

evidence. Convergence of findings between the interview data and documentary 

artifacts from the interviewees strengthened the validity of the case study (Yin, 

2014); 

2. Rich description – using detailed narratives to thoroughly explain the case and 

address the research questions (Creswell, 2013; Yin, 2014);  

3. Member checking – having the participants review the transcription notes and the 

research procedures (Creswell, 2013). 

Finally, to improve data trustworthiness and validity, in addition to the three 

techniques described above, the participants were invited to provide clarity and make 

revisions of the transcripts. It was the researcher’s responsibility to implement 

transparent and consistent communication throughout the course of the study among 

all parties. 

The Role of the Researcher 

According to Creswell (2012), researchers are active participants in their studies. 

For example, the researcher develops criteria for the selection of the participants, plays 

the role of the interviewer, and analyzes the gathered data, based on personal knowledge 

of the context of the study and the research topic. Therefore, as mentioned in the study 

limitations, there is a possibility of researcher bias in this study. I am an academic 

librarian at a community college in New Jersey with many years of professional 
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experience. The participants in the study, adjunct faculty members, often have to 

collaborate with librarians when they teach information literacy in their classes. Adjunct 

faculty members often rely on academic librarians for access to institutional resources 

and support when addressing information literacy for their classes. Interactions and 

collaborations might affect the transformational learning experience for adjunct faculty 

when they reflect on their meaning making and adjust their structure references about 

information literacy. Therefore, there was a potential for bias for the way this qualitative 

inquiry was performed, based on my academic assumptions, worldviews, and 

professional experiences (Creswell, 2014) as an academic librarian. 

 Creswell (2012) and Stake (1995) recommend caution in conducting qualitative 

research at sites where the researcher is seen as an insider. Since the beginning of this 

study, I was aware that I was seen by the participants not only as the researcher but as a 

faculty member and an academic librarian from a community college in New Jersey. 

Therefore, it was important to address my role as a researcher and the goals of this study 

with the participants, in order to maintain objectivity. Since the beginning, I established 

rapport with the interviewed adjunct faculty by sharing information about my educational 

background and work experience. I have taught information literacy at community 

college settings for over a decade and I have collaborated with full-time and adjunct 

faculty members on its implementation for higher education. By working with both 

faculty groups, full-time and adjuncts, I was not only able to witness the roles they played 

in the institutional efforts to teach information literacy, but I was able to reflect on the 

differences they face due to their employment status. 
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Therefore, in an effort to maintain objectivity, I considered it important to explain 

to the participants that the goal of the study was to understand information literacy as 

experienced exclusively by adjunct faculty. I was not interested in understanding how 

academic librarians or full-time faculty interpreted the needs of the adjunct faculty in 

regards to teaching information literacy. Therefore, addressing adjunct faculty’s 

perspectives on information literacy for community colleges in New Jersey required 

further discussion of the ethical considerations of this study prior to conducting the 

interviews. 

Ethical Considerations 

Ethical considerations were of the upmost importance to protect the individuals 

involved in this case study. According to Merriam (2009), the validity and reliability of a 

study depends on the trust that the researcher adheres to the rules of integrity.  It was 

important to note that before conducting the interviews, I disclosed my professional 

background as an academic librarian to address the possibility of influencing the 

participants’ answers (Creswell, & Creswell, 2018). For the same reason, it was 

important to consider threats to the study due to power dynamics between the participants 

and me, considering the possibility that we might work for the same institution. I was 

clear in communicating that the study had no connection or impact on the participant’s 

past or future efforts to address information literacy at any of the community colleges in 

New Jersey.     

Creswell (2007) states that the “anonymity of individuals, roles, and incident” (p. 

91) must be protected by the researchers. In this study, all necessary steps were taken to 

ensure confidentiality and anonymity. The rights of the people involved in this research 
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were protected by rights legislation for working with human subjects and an IRB 

approval from the involved institution. A formal approval from the Institutional Review 

Board of Rowan University was obtained to guarantee ethical treatment of the human 

subjects. Additionally, informed consents were obtained from the participants prior to 

beginning data collection (Appendix E). Participation in the interviews was completely 

voluntary with the options for the participants to decline to answer any of the questions or 

to withdraw participation at any point. Further, all recordings and transcriptions were 

kept in a secure, locked location and were destroyed upon the successful publication of 

the dissertation work. All hard copies were kept locked and the soft copies were protected 

by a password. To ensure confidentiality of the responses, each participant was assigned 

a code name. During the transcription and coding processes, only code names were used 

to refer to the participants. 

 In summary, the design described in this chapter assisted in the collection of data 

as it pertains to the research questions on adjunct faculty’s perspectives on information 

literacy for community colleges in New Jersey and their lived experiences. The next 

chapter provides an overview of the findings, elicit from the data analysis. 
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Chapter Four 

Findings 

This chapter presents an overview of the findings determined from this qualitative 

case study analysis on adjunct faculty’s transformative learning experiences of teaching 

information literacy for their classes at community colleges in New Jersey. The case 

study used the lens of Mezirow’s (1997) transformative learning theory to frame adjunct 

faculty’s reflections on their previous and current teaching practices of information 

literacy in the context of the fast changing technological and information environments. 

The research questions are:  

1. How do adjunct faculty’s professional and personal experiences with information 

literacy affect the integration of new knowledge when they are confronted by new 

meaning making in today’s changing learning environment? 

2. How does adjunct faculty’s ongoing process of critical self-reflection about their 

assumptions and beliefs inform changes in their current teaching practices? 

3. How do adjunct faculty change their frames of references when they need to adapt 

to the new information literacy requirements for their classes? 

4. How do adjunct faculty’s experiences of becoming better learners and achieving 

greater autonomy inform changes in their current teaching practices? 

A code map was constructed as a result of the themes identified during the data 

analysis phase. The purpose of this chapter is to act as a bridge to the manuscripts in 

chapters five and six by describing the overall findings, by research question, and 

identifying specific findings to be presented in two articles that will be submitted for 

publication. 
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The purpose of this qualitative single case study was to explore the transformative 

learning experiences of adjunct faculty in the process of incorporating information 

literacy into their instruction at community colleges in New Jersey. Interview transcripts, 

documents, and personal notes served as the primary dataset.  The interviews were 

conducted by following an interview protocol (Appendix C) with ten open-ended 

questions that addressed aspects of the research questions (Patton, 2002; Rubin & Rubin, 

2012). Follow-up questions and probes were added in the process of interviewing to elicit 

more detailed responses or to seek clarifications and examples of lived experiences about 

teaching information literacy at community colleges.  

The documentary evidence collected during the interviews – such as syllabi, 

assignment instructions, and institutional emails – were used as a secondary source that 

assisted with triangulating the data. They were analyzed for data, supporting or 

contradicting the main themes that emerged from the interviews (Patton, 2002). 

Analytical memo writing for each document and interview transcript was used to achieve 

deeper engagement with the data (Rubin & Rubin, 2012; Saldaña, 2016).  

Participants were selected through intensity and snowball sampling approaches 

(Patton, 2002) in an effort to ensure that the responses satisfactorily represented adjunct 

faculty at New Jersey community colleges. As a result of an email request to my 

colleagues from community college libraries for recommendations of adjunct faculty 

members that they could identify as potential participants for this study, 11 potential 

participants were identified. Two of the recommended participants served as President, 

Vice President, or Treasurer of more than one Adjunct Faculty Unions for the 

Community Colleges in New Jersey. As gatekeepers to the whole Adjunct Faculty Union 
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of a community college, they were able to assist this study by recommending it to 

potential participants. As a result, additional 21 participants were identified for the tola of 

32. The participants were contacted via email and 25 of them agreed to be interviewed, 7 

did not respond. Out of the 25 participants that initially agreed to be interviewed, 5 did 

not follow up with the interviews. Participants were given options to participate in the 

interviews in-person or virtually. All of them opted for virtual interviews as a result of the 

Covid-19 pandemic. The interviews were held via Zoom and the interviews lasted 45 to 

60 minutes.  A summary of the participants’ characteristics is shown in the table below. 

 

Table 2 

Participant Characteristics 

Code 

Name  

Years 

of 

Service 

Digital 

Native 

Subject Race/ 

Ethni- 

city 

Gender 

Identity 

Number of 

CCs of  

Employment 

Oliver 35+ No English White Male 1 

 

Naomi 6-10 Yes Art History 

 

White Female 4 

Skylar 6-10 Yes Art History 

 

White Female 3 

Alice 15-20 No Psychology 

 

African-

American 

 

Female 1 

Logan 

 

35+ No History White Male 3 

Lucas 2-5 Yes History 

 

White Male 3 

Jacob 

 

2-5 Yes History White Male 2 

Henry 

 

2-5 Yes History White Male 1 

Mason 

 

2-5 Yes College 

Success 

Seminar 

 

African-

American 

Male 1 
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Code 

Name  

Years 

of 

Service 

Digital 

Native 

Subject Race/ 

Ethni- 

city 

Gender 

Identity 

Number of 

CCs of  

Employment 

Liam 

 

35+ No History White Male 1 

Victoria 

 

6-10 No English White Female 1 

Madison 

 

2-5 Yes Psychology African-

American 

 

Female 1 

Brooklyn 2-5 Yes English 

 

White Female 1 

Scarlet 

 

6-10 No English White Female 2 

Aiden 6-10 No English 

 

White Male 2 

Emma 

 

15-20 No Sociology African-

American 

 

Female 1 

David 6-10 No English 

 

White Male 2 

Dylan 

 

2-5 Yes Political 

Sciences 

African-

American 

 

Male 2 

Mia 

 

2-5 Yes English as 

a Second 

Language 

 

Asian Female 1 

James 

 

6-10 No Psychology White Male 1 

 

Participant characteristics data, collected before the interviews, included 

participants’ race/ethnicity, gender identity, subjects they taught, number of community 

colleges they were employed at the time of the interview, and years of employment as 

adjuncts. All of the 20 interviewed adjunct faculty disclosed their race/ethnicity and 

gender identity, 11 (55%) were male and nine (45%) were female, 13 (65%) identified as 

white, five (25%) identified as African-American, and one (5%) as Asian. Half of the 

participants (50%) identified themselves as digital natives or born and raised under the 
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influence of the Internet and the new technologies (Neumann, 2016). As adjunct faculty, 

nine (45%) of the participants were employed at more than one institution. Their 

experiences from multiple institutions enriched the study and provided depth in the 

research of adjunct faculty’s transformative learning experiences when teaching 

information literacy. In addition, three (15%) of the participants have been employed as 

adjunct faculty for over 35 years, two (10%) of them have been employed between 15 

and 20 years, seven (35%) of them have been employed between six and 10 years, and 

eight (40%) were relatively new to working as adjunct, with years of experience between 

two and five. The interviewed adjunct faculty taught different subjects, six of them taught 

English, one taught English as a Second Language, two taught Art History, three taught 

Psychology, one taught Sociology, one taught College Success Seminar, one taught 

Political Sciences, and five taught History. 

Overview of Findings 

The adjunct faculty, interviewed for this study, revealed experiences that aligned 

with aspects of the four stages of Mezirow’s (1997) transformative learning process. The 

integration of documentary evidence, collected during the interviews, helped to 

triangulate these experiences and answer the research questions. 

Findings from the analysis of the first three questions, supported by documents 

provided by the participants, helped answer the first research question: how adjunct 

faculty’s professional and personal experiences with information literacy affected the 

integration of new knowledge when they were confronted by new meaning making in 

today’s changing learning environment. The main reasons to transform their meaning 

structures, pointed by the adjunct faculty in this study, were the rapid changes in the 
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technological and information environments and the need to adapt to the new learning 

landscape. Participants pointed out that new technologies and new ways to access and use 

information has changed the education landscape from the time they were in college. 

They connected their personal experiences with information literacy and current teaching 

practices with the need of personal and professional growth when confronted with the 

necessity to adapt to the new learning environment. Most of the interviewed adjuncts 

revealed the need to integrate new knowledge into their meaning structures in order to be 

able to keep up with innovations and changes in the information environment.  These 

findings were consistent with the works of Palmer & Bowman (2014), who successfully 

applied transformative learning to adjunct faculty in online teaching and viewed them as 

adult learners, who go through personal and professional growth when confronted with 

dilemmas that challenged their existing views of teaching online versus teaching in-

person (Mezirow, 1994).  

The next two questions and select documents helped answer the second research 

question: how adjunct faculty’s ongoing process of critical self-reflection about their 

assumptions and beliefs informed changes in their current teaching practices.  Adjunct 

faculty described how their prior experience and background assisted them with the 

integration of new knowledge when they were confronted by new meaning structures 

(Mezirow, 1994) due to today’s rapid changes in the information and digital 

environments. Many of the interviewed adjunct faculty explained how their concepts of 

information literacy, from the time that libraries were the main access point for credible 

information, were confronted by the need to adapt to the rapid introduction of new 

technologies. They acknowledged the need of professional growth opportunities and 
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revealed their experiences with enhancing their research skills. Further, the interviewed 

adjunct faculty explained how they adapted their teaching methodology to ensure their 

students acquired the new skills, necessary for academic success (McCarthy, 2009; 

Paprock, 1992). Many of the interviewed adjunct faculty referred to the changes in the 

educational environment and the constant advancement of technology as reasons for 

experiencing disorienting dilemmas when they had to teach information literacy. Similary 

to Hooper and Scharf’s (2017) observations in their study on parallels between 

transformative learning and existing library and information research, adjunct faculty in 

this study encountered and reacted to the new learning environment by continually 

transforming their meaning structures in order to adapt.  

The next three questions, supported with documentary evidence, helped answer the 

third research question: how adjunct faculty change their frames of references when they 

need to adapt to the new information literacy requirements for their classes. The majority 

of the interviewed adjunct faculty reacted to the disorienting dilemmas about information 

literacy fast advancement by examining their options to expand their knowledge. The 

interviewed adjunct faculty revealed that the process required critical self-reflection and 

examination of their prior knowledge and beliefs. These experiences aligned with the 

model presented by Mezirow (1996) on how adult learners construct new understanding 

of the issue, based on revised interpretation of their prior experiences.  Many of the 

adjunct faculty explained how through the process of critical self-reflection as adult 

learners, they expanded their understandings of information literacy, so they could 

accommodate new knowledge. That process assisted them with informing changes in 

their current teaching practices of information literacy. To assist the process, they sought 
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professional training opportunities and institutional support to maintain and advance their 

understanding of information literacy in the context of the new academic landscape. This 

phase was exuberated for many members of the adjunct faculty cohort after the COVID-

19 lockdown in March 2020 when they had no other option but to move to virtual 

learning. The discrepancy between knowledge acquired in the past for in-person 

interactions and skills adjuncts needed in the new academic environment became obvious 

when they were confronted by the need to deal with new technological and information 

platforms during the pandemic of 2020. 

The final two questions and additional documentary evidence helped answer the 

last research question: how adjunct faculty’s experiences of becoming better learners and 

achieving greater autonomy inform changes in their current teaching practices. Most of 

the interviewed adjunct faculty revealed that engaging in the process of critical self-

reflection motivated them to expand their perspectives and accommodate new 

knowledge. They described their experiences when they needed to confront the 

challenges in the new digital, information, and educational environments. They explained 

how the process of expanding their knowledge led to them seeking professional training 

opportunities and institutional support to advance and maintain their information literacy 

skills in the context of the new learning landscape. As a result, many adjunct faculty 

members became critical, autonomous thinkers and were able to inform changes into 

their current teaching practices for information literacy.   

In conclusion, many of the interviewed adjunct faculty had experienced 

transformational learning and had become autonomous thinkers. Adjuncts, interviewed 

for this study, were at different phases of the transformative learning process, depending 
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on their personal journeys as adult learners. This chapter provided an abridged discussion 

of these findings as well as introduced the two manuscripts that follow in chapters five 

and six. These findings were shown in the code map below (DeCuir-Gunby et al., 2011), 

displaying the emergent concepts, themes, data application, and interpretation. 

Old Assumptions and New Experiences with Information Literacy 

The concept of information literacy has been constantly changing by the 

development of new technologies and the explosive production and dissemination of 

information (Badke, 2014). These changes presented new challenges for adjunct faculty 

when they taught information literacy at community colleges in New Jersey. Adjunct 

faculty in this study explained how they navigated between their old assumptions about 

information literacy and their new experiences within the context of the changing 

academic environment (Mezirow, 1996). The interviewed adjunct faculty reported 

disorienting dilemmas about what information literacy skills were necessary in today’s 

academic environment. For some of them the source of the disorientation was based on 

knowledge and experiences about information literacy, acquired during the time users 

were not that dependent on technology. Others, especially those born in the digital era, 

did not have issues with the new technological and information platforms, but reported 

disorienting dilemmas due to variances in the institutions’ management systems, lack of 

departmental support, and lack of professional training opportunities. 

New Meaning Making. The changes in higher education, fueled by the constant 

advancement in technology and information dissemination (Carlson & Johnston, 2014), 

has challenged adjunct faculty to revise their concepts of information literacy.  However, 

not all of the interviewed adjunct faculty felt the responsibility and the need to teach the 
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new information literacy skills to their students. Some of them reported that even if they 

recognized the need to address issues with their students’ information literacy skills, they 

felt that it was not part of their jobs. Further, they felt that teaching information literacy 

should be done by the library or the students should acquire the skills on their own. The 

majority of the adjuncts interviewed elaborated on how different the concept of 

information literacy has become in the last decade and confirmed that they welcomed 

opportunities to update their skills. 

Today’s IL Skills. The vast development of new technologies and easy 

accessibility of sources in Internet for the last decade have challenged the traditional 

definition of information literacy (Breivik, 2005). Adjunct faculty, interviewed for this 

study, agreed that users have become dependent on their knowledge of how to search, 

retrieve, and evaluate information efficiently by using the new technologies and social 

media (Yevelson-Shorsher & Bronstein, 2018). Some adjuncts reported that they needed 

to revisit their past knowledge and acquire new information literacy skills in order to be 

able to teach their students. Others reported that they were comfortable with the new 

technologies but they required deeper integration in the institutional culture to be 

successful at teaching the new skills to the students. These experiences were consistent 

with the first phase of Mezirow’s (1996) transformative learning when adjuncts, viewed 

as adult learners, were confronted by new meaning making. Further, they revealed 

experiences, consistent with the second phase (Mezirow, 1996) when they had to embark 

on a critical self-reflection to identify ways to adapt. 
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Critical Reflection on Teaching Practices  

Adjunct faculty explained how they used their previous academic experiences to 

inform changes in their current teaching practices and to confront challenges in the new 

digital, information, and educational environments (Mezirow, 1996). The majority of the 

interviewed adjuncts had acquired their information literacy skills during their 

postgraduate work. For many of them that was decades ago when the evaluation and 

access of sources was solely dependent on libraries and the assistance of librarians. 

However, consistent with the work of Breivik (2005), they acknowledged that the 

Internet and new technologies have improved access but at the same time have 

transferred the responsibility of evaluating the sources to the users. Therefore, they 

identified the need to expand their perspectives and accommodate new knowledge by 

engaging in the process of critical self-reflection and advancing their skills as adult 

learners. The changes in the information and digital environment not only affected 

adjunct faculty’s understanding of the new information literacy concept. During the 

interviews, the adjuncts pointed out the need to keep current so they could teach the new 

skills to their students. 

Teaching IL. Due to limited resources, information literacy instructions at 

community colleges were often designed as embedded sessions, taught by librarians 

when requested by the teaching faculty (Kim & Dolan, 2015). Unfortunately, this type of 

instruction was not always available to adjunct faculty and was often insufficient to 

address the overall issue with students’ information literacy needs (Lloyd, 2005).  Some 

of the interviewed adjunct faculty had individual concepts of requirements for their 

subjects and they saw information literacy as a responsibility of the academic librarians.  
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As a result, they tended not to allocate time for information literacy in their classrooms 

(Dubicki, 2013; Sanders, 2012).  Further, many adjunct faculty lacked the time in the 

curriculum or did not have sufficient skills to teach information literacy. Many expected 

students to become information literate on their own by doing research without explicit 

instructions (Oakleaf et al., 2011). Many of the interviewed adjunct faculty agreed that 

with the changes in the information environment, they needed to allocate time for 

discussions in class about information literacy and relied less on the librarians. 

The Need to Teach IL.  The interviewed adjunct faculty reported differences in 

the experiences with teaching information literacy based on the diversity among their 

students. The various socio-economic and academic backgrounds of the students 

presented unique challenges for adjunct faculty when teaching information literacy 

(Henry et al., 2015). Students came to community colleges with different levels of 

exposure to information literacy which often did not meet the standards for higher 

education (Reed, 2015).  Adjunct faculty needed to adjust their teaching approaches in 

the classroom based on whether students came from high schools, transferred from other 

institutions, or were returning to school after a long academic gap (Nelson, 2016; Oakleaf 

& Kaske, 2009).   

Many of the adjunct faculty pointed out that in the past they used to concentrate 

more on the mechanics of writing a research paper and relied on the academic librarians 

to reinforce the concepts of information literacy. However, they have been shifting their 

perspective from viewing information literacy through the prism of their perspective 

disciplines to seeing it as part of the general education. Adjunct faculty in this study 

experienced the need to teach information literacy in a way that helped their students 
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acquire the critical thinking abilities of understanding plagiarism, finding resources by 

constructing proper searches, evaluating results, citing, and synthesizing materials. 

Professional Development Needs. Most of the interviewed adjunct faculty 

revealed that they did not have support when they had to teach information literacy and 

many expressed their disappointment for the lack of professional development 

opportunities. They believed that their part time employment status affected not only 

their salaries and benefits but the levels of their inclusion in institutional initiatives, 

professional development opportunities, and access to resources. Lack of professional 

development opportunities (Diegel, 2013) and mentorship programs for adjunct faculty 

(Bakley & Brodersen, 2018) were often described by the adjuncts in this study as part of 

the issue of not feeling valued and not receiving equal treatment with the full-time 

faculty. The adjunct faculty suggested that any incentives toward recognizing their efforts 

in teaching information literacy might increase their job satisfaction. Some discussed 

ideas to increase their level of commitment to the institutional goals, such as being 

included in departmental discussions, being offered recognition for service, and being 

able to acquire equal access to resources and professional development opportunities. 

Informing Changes to Teaching Information Literacy   

Adjuncts, interviewed in this study, described their experiences on how they 

revised their approaches to teaching information literacy and adjusted to the new digital 

and academic requirements.  They agreed that the majority of their students needed an 

introduction to information literacy and support with writing research papers. However, 

in some cases the adjuncts explained how the lack of professional development for them, 

to maintain their information literacy skills, presented barriers to teaching the new skills 
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to their students. Adjunct faculty in this study, especially the ones that were not from the 

digital native generation, reported that they welcomed professional training opportunities 

and institutional support. They identified the feeling of being excluded from workshops 

and trainings and the lack of departmental support as some of the factors that influenced 

their level of commitment to teaching information literacy. Others reported that they were 

confident in their knowledge about teaching information literacy. However, they pointed 

out the lack of recognition and faculty engagement (Rich, 2015) as intrinsic factors that 

influenced their job satisfaction and level of commitment. 

Adjunct Faculty’s New Role. Adjunct faculty reflected on their role in teaching 

the new information literacy skills to students and referred to the complexity of the 

dynamics between librarians and faculty. Some adjunct faculty felt that the library 

departments should remain in charge of information literacy. They believed that their role 

was teaching their subject and information literacy should be taught by specialists in the 

field. However, many adjuncts agreed that they felt obligated to teach information 

literacy, so the students could produce good papers in the subject they taught. Most of the 

interviewed adjuncts agreed that their role in higher education has changed dramatically 

since they had to take on more responsibilities in the classroom within the evolving 

academic and digital landscapes.  

Access to Resources and Support Services.  Adjunct faculty referred to complex 

sets of issues in their efforts to teach information literacy. All of them pointed out the 

limited access to resources and support services, which was a direct result from their part 

time employment status, as a barrier to teaching information literacy. For example, the 

lack of offices and office hours to meet with students, one-on-one, was reported by most 
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of the interviewed adjuncts. However, they explained that working virtually during the 

2020 pandemic shutdown has equipped them with new virtual options to spend time with 

students who requested help. Reduced access to the library and the librarians, especially 

in the evenings and on the weekends, was discussed as a major setback to their efforts. 

Additionally, many referred to the lack of an open communication or support from their 

departments as part of the issues that hindered their efforts to teach information literacy. 

Besides occasional emails from the department chairs, many adjuncts did not have any 

other contact with the administration or the full-time faculty on campus. They often had 

to find on their own what resources were available to them and the students. However, 

with the start of the 2020 pandemic shutdown and the transition to virtual classes, many 

adjuncts were happy to report that they started receiving regular updates on departmental 

changes and requirements for the virtual teaching environment. The adjuncts, interviewed 

in this study, explained that they had to adapt to the new requirements and grow 

professionally to meet the demands of the new normal. 

Becoming Autonomous Thinkers  

Many of the interviewed adjunct faculty were able to inform changes into their 

current teaching practices for information literacy and become critical, autonomous 

thinkers as a result of the transformative learning process. They experienced it (Mezirow, 

1996) as a result of the changing information and digital environments and constant 

reforms in the educational landscape (McGowanet al., 2016; Stimpson, 2016). Adjunct 

faculty agreed that information literacy in today’s digital environment should be taught in 

a way that the students acquire the critical thinking abilities, necessary to succeed 

academically. Understanding plagiarism, finding resources by constructing searches, and 
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synthesizing materials were the main skills, pointed out as important by the interviewed 

adjuncts. As adult learners, adjunct faculty in this study, identified the need to advance 

their information and digital skills, sought professional development opportunities, and 

requested departmental support. They were confident that by enhancing their knowledge 

about information literacy, they would be able to serve the students better. 

New Teaching Practices for IL. Many of the interviewed adjunct faculty 

believed that they should concentrate equally on the mechanics of writing a research 

paper and the concepts of information literacy that produced good research. Therefore, 

many of them allocated at least one session per semester on showing students how to 

access the school’s databases, how to find resources by constructing searches, and how to 

evaluate the results. The changes in their teaching practices were highly influenced by the 

demands to incorporate new technologies into the methodology, especially after the start 

of the pandemic in March 2020. 

The findings are shown in the code map (Anfara, Brown & Mangione, 2002) by 

displaying the emergent concepts, themes, data application, and interpretation of the data 

for the study (Table 3). 
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 Table 3 

Code Map of Research Data 

Research Questions  

 

RQ 1. How do adjunct faculty’s 

professional and personal experiences with 

information literacy affect the integration 

of new knowledge when they are 

confronted by new meaning making in 

today’s changing learning environment? 

 

RQ 2. How does adjunct faculty’s ongoing 

process of critical self-reflection about 

their assumptions and beliefs informs 

changes in their current teaching practices? 

 

RQ 3. How do adjunct faculty change their 

frames of references when they need to 

adapt to the new information literacy 

requirements for their classes? 

 

 

 

RQ 4. How do adjunct faculty’s 

experiences of becoming better learners 

and achieving greater autonomy inform 

changes in their current teaching practices? 

 

Third Iteration: Interpretation 

 

Adjunct faculty at community colleges in New Jersey were faced with the task of 

teaching information literacy for their courses in the context of rapid changes in the 

technological, information, and learning environments. Adjunct faculty, viewed as adult 

learners, experienced the transformative learning process (Mezirow, 1996) as a result of 

their encounter with and approach to the changes in the information and digital 

environments and the reforms in the educational landscape. Mezirow’s (1996) 

transformative learning theory framed adjunct faculty’s experiences of encounter and 

reactions to the new learning environments. It assisted in understanding how adjunct 

faculty transformed their meaning structures in order to adapt, how they expanded their 

perspectives and accommodated new knowledge, so they could change their current 

teaching practices and confront challenges in the new digital and information 

environments. Adjunct faculty have been recorded on being at different phases of the 

transformative learning process, depending on their personal journeys as adult learners. 

 

Second Iteration: Data Application 

 

1. Old assumptions and new 

experiences of IL 

• New meaning making about IL 

• Influence of digital and 

information environments 

2. Critical reflection on IL and 

teaching practices 

• Changes in teaching practices of IL 

• The need to teach IL 

• Professional development 

3. Reflections, questioning, and 

revisions of approaches to IL 

• Adjunct faculty’s new role for IL 

• Access to resources and support 

services 

4. Becoming autonomous thinkers  

• New teaching practices for IL 
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First Iteration: Initial Codes 

 

1. Reflection on previous and current 

teaching experiences 

2. The learning curve for adjunct faculty 

3. Resources and support for new 

information needs 

4. New teaching methodologies 

 

 

Conclusion 

The final two chapters of this dissertation are written in a manuscript format for 

publication and provide a more thorough examination of this study’s findings. Chapter 

Five, entitled “Adjunct Faculty’s Transformative Learning Experiences When Teaching 

Information Literacy at Community Colleges in New Jersey” is an empirical article 

connecting the experiences of adjunct faculty who teach at community colleges in New 

Jersey to the theoretical framework of transformative learning theory. This article adheres 

to the publication requirements of Community College Journal of Practice & Research, 

which is a peer-reviewed, scholarly journal, focused on advancing the understanding, 

practice, and experience of community colleges.   

Chapter Six, entitled “Adjunct Faculty Teaching Information Literacy at 

Community Colleges in New Jersey” is a practice-based article, highlighting the ways in 

which adjunct faculty teach information literacy for their classes at community colleges 

in New Jersey in the new digital and information environment. This article was written 

specifically for higher education practitioners and meets the criteria set forth by College 

& Research Libraries News, which is the official publication of the Association of 

College and Research Libraries, and seeks to foster communication among higher 

education professionals.  
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Both manuscripts are co-authored by Dr. Ane Turner Johnson, who also serves as 

my dissertation chair. The dissertation concludes with a comprehensive reference list, 

including all citations, used for the first four chapters, as well as those included within the 

manuscript articles. 
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Chapter Five 

Manuscript One - Adjunct Faculty’s Transformative Learning Experiences  

When Teaching Information Literacy at Community Colleges in New Jersey 

 

Abstract 

Objective: The purpose of this study was to explore how adjunct faculty, who teach at 

community colleges in New Jersey, experienced transformative learning in the context of 

the fast changing digital and information environments, when teaching information 

literacy. Further, this study examined adjunct faculty’s individual perspective 

transformations and reflections on their previous and current teaching practices of 

information literacy, based on the four stages of transformative learning, set forth by 

Mezirow (1996).  Method: A qualitative case study was used to explore the lived 

experiences of 20 adjunct faculty who have taught a class that required a research 

assignment, at a community college in New Jersey for at least 2 full semesters. Through 

their participation in interviews and gathered documentary evidence, adjunct faculty 

offered valuable insights concerning transformative learning experiences of adjunct 

faculty, who teach information literacy. Results: Findings suggest that many of the 

interviewed adjunct faculty had experienced transformational learning and had become 

autonomous thinkers in the process of teaching information literacy for their classes at 

community colleges in New Jersey. Adjuncts, interviewed for this study, were at different 

phases of the transformative learning process (Mezirow, 1996), depending on their 

personal journeys as adult learners. Contributions: This study assists in filling the gap in 

research regarding adjunct faculty’s perspectives and experiences on teaching 

information literacy in the new digital learning environment. This study also provides 
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insights on what professional development opportunities, resources, and support services, 

related to information literacy are perceived necessary by the adjunct faculty. 

Key Words 

transformative learning, information literacy, adjunct faculty, community college 
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The constant development of new technologies and an explosive dissemination of 

information has completely altered the educational landscape (Badke, 2014; Battista, 

Ellenwood, Gregory, & Higgins, 2015; Bombaro, 2014; Carlson & Johnston, 2014). The 

purpose of this manuscript is to explore the experiences of adjunct faculty who teach 

information literacy as part of their courses at community colleges in New Jersey.  The 

complexity of the issue with information literacy for higher education requires 

understanding of the dynamics among the participants that play roles in its 

implementation. Even though the library departments are usually charged with the 

execution of the information literacy (Cope & Sanabria, 2014), it is the faculty that are in 

direct contact with the students and have constant feedback when teaching it (Cope & 

Sanabria, 2014). It is adjunct faculty in particular, who have the most influence on 

helping students become information literate since they are becoming the larger teaching 

cohort in higher education (Baron-Nixon & Hecht, 2011; Datray et al., 2014).  

The purpose of this article is to present the findings from the qualitative case 

study on adjunct faculty’s transformative learning experiences as a result of their efforts 

to teach information literacy for their classes at community colleges in New Jersey. The 

study resulted in descriptions of adjunct faculty’s experiences of the need to transform 

their teaching practices when necessary to adapt to new information environments. A 

qualitative descriptive case study methodology was chosen to examine the occurrence of 

this phenomenon (Yin, 2014). The findings of this study revealed that adjunct faculty 

experience transformative learning when confronted by the changing information and 

digital environments and by the constant reforms in the educational landscape. 
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Conceptual Framework 

 Although much research on adjunct faculty has emerged, published work on their 

transformative learning experiences and teaching practices of information literacy for 

community colleges is limited. Thus, the literature broadly examines transformative 

learning experiences of faculty in general before reviewing research related specifically 

on adjunct faculty at community colleges, in relation to teaching information literacy for 

their classes. 

The Evolving Concept of Information Literacy 

The term information literacy was initially used by Zurkowski in 1974 to describe 

how people apply information resources to their work (as cited in Badke, 2010). The vast 

development of new technologies and easy accessibility of sources in Internet have 

challenged the traditional definition of information literacy (Breivik, 2005). With the 

advance of the Internet, users have become dependent on their knowledge of how to 

search, retrieve, and evaluate information efficiently by using the new technologies and 

social media (Yevelson-Shorsher & Bronstein, 2018). However, as research indicates, it 

is not enough for users just to have the technical knowledge of using devices to become 

information literate (Neumann, 2016). It is essential that users differentiate between 

technological and information literacy and acquire the critical thinking abilities of 

making educated decisions when engaged in academic research (Neumann, 2016).  

Adjunct Faculty in Higher Education 

The interest in adjunct faculty has been on the rise over the last few years as a 

result of the increase in hires of adjuncts across the country (Tarr, 2010). The trend is 

reflected in the growing numbers of publications discussing the impact adjuncts have on 
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higher education (Datray et al., 2014; Tarr, 2010). Statistics shows that adjunct faculty 

are more likely to be new to teaching with 37% having fewer than five years of 

experience and are usually assigned to teach developmental courses (ACCCS, 2014).  

Lack of professional development opportunities (Diegel, 2013) and mentorship programs 

for adjunct faculty (Bakley & Brodersen, 2018) are often described as part of the issue of 

not feeling valued and not receiving equal treatment with the full-time faculty.  

Adjunct Faculty at Community Colleges and Information Literacy 

There are numerous studies that address the issues with teaching and assessing 

information literacy; however, there are few studies that differentiate between full and 

part time faculty members when placing teaching faculty as a focus of the research. Even 

though, community colleges rely on adjunct faculty to teach more than half of their 

students (Burgess, 2015; Dawes, 2019; McGuinness, 2006), detailed research on their 

perspectives on information literacy has not been conducted.  Additionally, the literature 

discussing opportunities for adjunct faculty to participate in collaborative projects on 

information literacy is limited and conflicting since collaborative practices between 

adjuncts and librarians are yet to be established (Forbes et al., 2010; Saunders, 2012). 

Finally, very little attention has been given to professional developmental programs, 

which can advance and maintain the information literacy skills among adjunct faculty 

(Datray et al., 2014; Tarr, 2010). 

Theoretical Framework 

This study was viewed through the theoretical lens of Mezirow’s (1996) 

transformative learning theory. Developed by Jack Mezirow in the late 1980s, 

transformative learning theory describes “the process of using a prior interpretation to 
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construe a new or revised interpretation of the meaning of one’s experience in order to 

guide future action” (Mezirow, 1996, p. 162). According to Mezirow (1996) adult 

learners have two types of meaning structures: meaning schemes, which come from 

specific knowledge, belief, or feeling and meaning perspectives, which come from 

personal criteria for judgement of wrong and right, beautiful and ugly, true and false. 

These two structures, meaning schemes and meaning perspectives, define the frames 

through which the learners understand their experiences (Mezirow, 1996). Therefore, the 

transformative learning process, which changes reactions and behaviors, happens by 

evolving learners’ meaning structures.  

Adjunct Faculty as Adult Learners 

Adjunct faculty, interviewed in this study, were viewed as adult learners who 

experienced the transformative learning process as a result of the changing information 

and digital environments (Carales et al., 2016) and reforms in the educational landscape 

(McGowanet al., 2016). Mezirow’s (2003) revised theory includes four essential stages in 

the transformative learning process of critical self-reflection, reformulation of a meaning 

perspective, and perspective transformation. Here, described are the four stages when 

applied to adjunct faculty who teach information literacy. 

Stage one is characterized by experiencing a disorienting dilemma or questioning 

previous knowledge, belief, experience. A disorienting dilemma about teaching 

information literacy for higher education emerged from experiences adjunct faculty had 

in the classroom and/or on campus. The need to deal with new institutional requirements, 

new technological and information platforms combined with the lack of departmental 

support and professional training opportunities were some examples of disorienting 
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dilemmas adjunct faculty encountered nowadays. Stage two is characterized by engaging 

in critical reflection or expanding their perspectives to accommodate new knowledge, 

experience. Through the process of critical self-reflection and ambition to expand their 

perspectives and accommodate new knowledge, adjunct faculty used previous academic 

experiences to inform requirements for their current teaching practices and confronted 

challenges in the new digital, information, and educational environments.  

Stage three is characterized by participating in rational discourse or revising old 

knowledge and allowing new ideas. To assist the process, they sought professional 

training opportunities and institutional support to advance and maintain their information 

literacy understanding in the context of the new learning landscape. Stage four is 

characterized by achieving greater autonomy or the process makes them critical, 

autonomous thinkers.  

Adjunct faculty encounter and react to the new learning environments by 

continually transforming their meaning structures in order to adapt (Hooper & Scharf, 

2017). The process requires critical self-reflection and examination of prior knowledge 

and beliefs. This model resonates with Mezirow’s (1996) description of transformative 

learning as “the process of using a prior interpretation to construe a new or revised 

interpretation of the meaning of one’s experience in order to guide future action” 

(Mezirow 1996, p. 162).  Through the process of critical self-reflection, as adult learners, 

adjunct faculty expand their perspectives and accommodate new knowledge so they can 

change their current teaching practices and confront challenges in the new digital and 

information environments (Carlson & Johnston, 2014; Hooper & Scharf, 2017; 

VanderPol & Swanson, 2013).  
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Methods 

The purpose of this qualitative case study was to explore how adjunct faculty 

experienced transformative learning because of their efforts to teach information literacy 

for their classes at community colleges in New Jersey. Information literacy was defined 

as a set of abilities to locate, evaluate, and use information effectively (ALA, 1989). 

Specifically, this study investigated how adjunct faculty’s ongoing process of critical 

self-reflection about their prior experience and background affected the integration of 

new knowledge when they were confronted by new meaning making in today’s digital 

and information environments. A qualitative descriptive case study design (Yin, 2014) 

was chosen to examine the occurrence of this phenomenon. The following questions 

guided the study: 

1. How do adjunct faculty’s professional and personal experiences with information 

literacy affect the integration of new knowledge when they are confronted by new 

meaning making in today’s changing learning environment? 

2. How do adjunct faculty’s experiences of becoming better learners and achieving 

greater autonomy inform changes in their current teaching practices? 

For the purposes of this research, the units of analysis were adjunct faculty, who 

have taught at community colleges in New Jersey for at least two semesters. The term 

adjunct faculty was defined as faculty members, teaching less than 12 credits per 

semester, not exceeding 22 credits in any calendar year, and not receiving the same level 

of benefits and job security as full-time faculty (NCES, 2019). The setting for the study 

was the network of the 18 community colleges in New Jersey with more than 60 

campuses, serving 21 counties (NJCCC, 2019c); six of the 18 community colleges are 
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represented in this study. Data collection methods, chosen for this study, included semi-

structured interviews with open-ended questions and documentary evidence to achieve 

triangulation of the data and support the reliability of the study (Yin, 2014).   

Participants 

Participants were selected through intensity and snowball sampling approaches 

(Patton, 2002) to ensure that the responses satisfactorily represented adjunct faculty at 

New Jersey community colleges. Two pathways, professional networks and social media 

platforms, were used to identify participants for this study. A participant selection 

protocol was created to assist in limiting the participants to only those who have taught 

classes for at least two semesters at a community college in New Jersey. Further, the 

study was limited to adjunct faculty, who taught courses that required at least one 

research paper per semester.  

While 32 individuals were initially identified as potential participants, 20, in total, 

comprised the final sample. A summary of the participants’ characteristics is shown in 

the table below (Table 4). The participants were given options to participate in the 

interviews in-person or virtually. All of them opted for virtual interviews and they were 

held via Zoom for the periods of 45 to 60 minutes.   
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Table 4 

 

Participant Characteristics 

 

Code 

Name  

Years 

of 

Service 

Digital 

Native 

Subject Race/ 

Ethni- 

city 

Gender 

Identity 

Number of 

CCs of  

Employment 

Oliver 35+ No English White Male 1 

 

Naomi 6-10 Yes Art History 

 

White Female 4 

Skylar 6-10 Yes Art History 

 

White Female 3 

Alice 15-20 No Psychology 

 

African-

American 

 

Female 1 

Logan 

 

35+ No History White Male 3 

Lucas 2-5 Yes History 

 

White Male 3 

Jacob 

 

2-5 Yes History White Male 2 

Henry 

 

2-5 Yes History White Male 1 

Mason 

 

2-5 Yes College 

Success 

Seminar 

 

African-

American 

Male 1 

Liam 

 

35+ No History White Male 1 

Victoria 

 

6-10 No English White Female 1 

Madison 

 

2-5 Yes Psychology African-

American 

 

Female 1 

Brooklyn 2-5 Yes English 

 

White Female 1 

Scarlet 

 

6-10 No English White Female 2 

Aiden 6-10 No English 

 

White Male 2 

Emma 

 

15-20 No Sociology African-

American 

 

Female 1 

David 6-10 No English 

 

White Male 2 
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Code 

Name  

Years 

of 

Service 

Digital 

Native 

Subject Race/ 

Ethni- 

city 

Gender 

Identity 

Number of 

CCs of  

Employment 

 

Dylan 

 

2-5 Yes Political 

Sciences 

African-

American 

 

Male 2 

Mia 

 

2-5 Yes English as 

a Second 

Language 

 

Asian Female 1 

James 

 

6-10 No Psychology White Male 1 

 

 

Participant characteristics data, collected before the interviews, included 

participants’ race/ethnicity, sex identity, subjects they taught, number of community 

colleges they were employed at the time of the interview, and years of employment as 

adjuncts. All of the 20 interviewed adjunct faculty disclosed their race/ethnicity and sex 

identity, 11 (55%) were male and nine (45%) were female, 13 (65%) identified as white, 

five (25%) identified as African-American, and one (5%) as Asian. Half of the 

participants (50%) identified themselves as digital natives or born and raised under the 

influence of the Internet and the new technologies (Neumann, 2016). As adjunct faculty, 

nine (45%) of the participants were employed at more than one institution. Their 

experiences from multiple institutions enriched the study and provided depth in the 

research of adjunct faculty’s transformative learning experiences when teaching 

information literacy. In addition, three (15%) of the participants have been employed as 

adjunct faculty for over 35 years, two (10%) of them have been employed between 15 

and 20 years, seven (35%) of them have been employed between six and 10 years, and 

eight (40%) were relatively new to working as adjunct, with years of experience between 

two and five. The interviewed adjunct faculty taught different subjects: six of them taught 
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English, one taught English as a Second Language, two taught Art History, three taught 

Psychology, one taught Sociology, one taught College Success Seminar, one taught 

Political Sciences, and five taught History. Each participant was assigned a pseudonym to 

protect confidentiality 

Data Collection 

The data for this study was collected, following Yin’s (2014) protocol for 

conducting case studies. Two qualitative data collection techniques (Yin, 2014) were 

used to examine the research problem and provide credibility and trustworthiness of the 

study – semi-structured interviews with open-ended questions and documentary evidence.     

Interviews. The interviews were recorded digitally and later transcribed with the 

permission of the participants. Informed consent was obtained prior to the interviews. 

The participants were informed that their names would be removed from the transcripts 

and that they had the option of not answering questions if they felt uncomfortable. The 

interviews for this study were conducted by following an interview protocol with ten 

open-ended questions that addressed aspects of the research questions (Patton, 2002; 

Rossman & Rallis, 2003; Rubin & Rubin, 2012). The first few open-ended questions 

gave the participants an opportunity to reflect on their assumptions and beliefs about 

teaching information literacy, which addressed the first research question about the 

transformation of their meaning making. The last few open-ended questions, addressing 

the second research question about how adjuncts achieved greater autonomy and 

informed changes in their current teaching practices, allowed the participant to describe 

how, as adult learners, they changed their frames of references. Follow-up questions and 

probes were added in the process of interviewing to elicit more detailed responses or to 
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seek clarifications and examples of lived experiences about implementing information 

literacy for their classes at community colleges.  

Documents.  Documents, offered by participants during the interviews, like 

syllabi, assignment instructions, and institutional emails on library resources and 

procedures for adjunct faculty were collected during the interviews. The documents 

revealed essential understanding about events that have happened before the research 

began and provided insights into situations that were out of reach for the researcher 

(Patton, 2002). 

Data Analysis 

The general strategy used for the analysis of this study was guided by Yin’s 

(2014) strategy of “working your data from the ground up” (p. 136). As a result of deeper 

engagement with the data, patterns and useful concepts were uncovered, which became 

the start of an analytical path, suggesting additional relationships (Yin, 2014). The 

documents collected during the interviews – such as syllabi, assignment instructions, and 

institutional emails – were used as a secondary source that assisted with triangulating the 

data.  

Detailed data analysis, focused on the content by using coding, was conducted to 

discover categories, patterns and themes in the data (Saldaña, 2016). Coding is the 

process of symbolically assigning a word or a short phrase to a portion of language-based 

data that captures the essence of its meaning (Saldaña, 2016). First cycle code, 

Hypothesis Coding, (Saldaña, 2016) was assigned to the data to assess a researcher-

generated hypothesis by applying predetermined list of codes that capture the meaning of 

the words the adjunct faculty used when they discussed their experiences with 
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information literacy at community colleges. The codes were developed based on the 

transformative learning theory and predictions about what would be found in the data.  

Pattern coding was the second cycle coding used as a method to further group the data 

from the first cycle coding into fewer categories or themes (Saldaña, 2016). The pattern 

codes developed as a result of the multiple examinations of the data were used to identify 

emerging themes, which showed how adjunct faculty experienced teaching information 

literacy and what their transformative learning process was in adapting to the new 

information environment.  

Findings 

Most of the interviewed adjunct faculty had experienced alternations in how they 

taught information literacy for their classes at community colleges in New Jersey. They 

revealed experiences that aligned with aspects of the four stages of Mezirow’s (1996) 

transformative learning process. However, adjuncts, interviewed for this study, were at 

different phases of the transformative learning process, depending on their personal 

journeys as adult learners. All of them revealed experiences that aligned with stage one 

and two of the transformative learning, experiencing disorienting dilemma and self-

reflection on how to teach information literacy in the new technological era. The 

majority, 80 % of the interviewed adjuncts, revealed experiences that aligned with the 

last two stages of the transformative learning, informing changes in their teaching 

methodologies and becoming autonomous learners, who embrace change and know how 

to adapt to the new educational requirements. The lock down during COVID-19 epidemic 

and the necessity to convert all classes to online learning, served as catalyst for all of the 

interviewed adjunct faculty for transformative learning. 
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Old Assumptions and New Experiences  

Adjunct faculty, interviewed for this study, described their old assumptions about 

teaching information literacy and explained how the new experiences in the classroom 

facilitated changes in their approaches. Adjunct faculty’s meaning structures, their 

previous knowledge, beliefs, feelings, and personal criteria for judgement of right and 

wrong (Mezirow, 1996), evolved in the process of adapting to the new learning 

environment.  The main reasons to transform their meaning structures, according to the 

participants in this study, were the rapid changes in the technological and information 

environments and the need to adapt to the new learning landscape. One of the participants 

said, “I feel like I am still learning. I think that because technology is not static and 

information isn’t static... you need to keep learning” (Scarlet). Another participant 

pointed out that new technologies and new ways to access and use information have 

changed since they were in college.  

When I started my graduate program… I had to go to the library twice a week and 

I would sit in the library and pull out a book, the reader’s guide to periodical 

literature and cross-reference articles, and look them up… I graduated in 2006 

and most things were pretty heavily populated electronically at that point. (James) 

Most of the adjunct faculty in this study agreed that they had to navigate between their 

old assumptions about information literacy and their new experiences within the context 

of the changing digital environment in order to remain relevant to the learning process. 

Documentary evidence in the form of presented by a participant syllabus for the same 

class from different years, illustrated the changes in research assignment requirements to 

reflect the changes in the digital and information environments. For example, the syllabus 
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for an English 101 class from 10 years ago, instructed the students to use print resources, 

located at the college library. The syllabus for the same class from a year ago stated that 

students should use ‘one print and two electronic sources” for their research assignment. 

One participant explained, “I’m old school, okay! And again, you know, I am computer 

literate” (Logan). Part of the transformative learning process was changing the meaning 

structures of what adjuncts knew about teaching information literacy, in order to 

accommodate new knowledge and adapt to the new requirements. 

Adapting to the New Digital and Information Environments 

Adjuncts, interviewed in this study, described their experiences on how they 

revised their need to adapt to teaching information literacy in the new learning 

environment. Some adjuncts agreed that technology and information have changed and as 

a result, their students need more attention on the topic in class.  They revealed that 

engaging in the process of critical self-reflection and determining how to adapt to the 

changes, as part of the transformative learning process, motivated them to expand their 

perspectives and accommodate new knowledge, so they could better address the need for 

new teaching approaches. One of the interviewed adjunct faculty shared, “Yes… 

adapting, if there’s change, right? Go with the change we have from technology” 

(Victoria). Many of the interviewed adjuncts explained how, when confronted by the new 

requirements for higher education, they needed to expand their knowledge about 

information literacy and seek opportunities that helped them enhance and maintain their 

skills.  One of the participants shared: 

I had to increase my skills of literacy. I thought I knew what I was doing, what I 

had [knew] from when I was at a graduate level… I’m very adaptable because 
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I’ve always been into keeping up on, on what’s going on with technology. So, for 

me, basically, my learning curve [on IL] was really very easy. (Dylan) 

Another participant explained, “So, it’s a completely different method of instruction 

pedagogy in regard to that [IL]” (Oliver). As a result of the changes in the information 

and digital environments, many adjunct faculty found it necessary to adapt to teaching in 

the new learning environment.  

Most of the interviewed adjunct faculty agreed that, as a result of the changes in 

the learning environment, they needed to re-evaluate their teaching approaches because 

many of their students needed an introduction to information and digital literacies. One 

participant explained, “My experience was that my non-traditional students, my older 

students had tremendous difficulty navigating some of the electronic components” 

(James). Another clarified, “Well, I think we have to accommodate the students. So that 

everything is crystal clear” (Oliver). Adjunct faculty experienced the need to teach 

information literacy in a way that helped their students acquire the critical thinking 

abilities of understanding plagiarism, finding resources, and writing.  

Adjunct faculty, interviewed for this study, revealed that since the expectations of 

research writing skills had changed as a result of the new digital and information 

environments, they not only needed to increase their literacies but they had to revise their 

approaches to teaching information literacy. One of the interviewed adjunct faculty 

shared, “… the main thing is to make sure that they know how to write an essay and how 

to improve upon that. And then secondary, after that would be the research” (David). 

Other participants explained, “[We] should focus on essay structure, organization, thesis 

statement, as you mentioned, and later on citations which is probably the most important 
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part of it all” (David).  Many of the interviewed adjunct faculty concluded, after 

reflecting on their students’ needs in the new digital and information environments, that 

they should concentrate equally on the mechanics of writing a research paper and the 

concepts of information literacy that produced good research. 

Additionally, a rubric provided by one of the participants details the depth of 

information literacy required by the students, “The paper is exceptionally researched, 

extremely detailed, and historically accurate. Information clearly relates to the thesis”. As 

a result of similar research assignment expectations, many of the adjunct faculty found it 

necessary to revise their approaches to teaching information literacy and allocate at least 

one session per semester on showing students how to access the school’s databases, how 

to find resources by constructing searches, and how to evaluate the results. Adjunct 

faculty also explained how the process of expanding their knowledge led to them seeking 

professional training opportunities and institutional support in their effort to advance and 

maintain their information literacy skills.  

Being an Adult Learner 

Many of the interviewed adjunct faculty expressed their understanding that as 

adult learners, access to professional opportunities is a major part of the transformative 

learning process. Some adjunct faculty in this study, especially the ones that identified 

themselves as not from the digital native generation, born before the influence of the 

Internet (Neumann, 2016), reported that they welcomed professional training 

opportunities and institutional support. One of the participants shared, “How to use the 

new [technological] systems… I mean, going into that, I didn’t know how to work, I 

never used it before” (Skylar). Another participant shared, “So I don’t think it’s too much 
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to ask for paid professional development. You end up with a stronger, more engaged 

adjunct community” (Brooklyn).  Many of the interviewed adjunct faculty shared that by 

embracing the opportunity to expand their knowledge base on new technologies and 

research, they were able to accommodate new ideas of how to teach information literacy.   

Though, adjunct faculty revealed that they welcomed professional development 

opportunities as part of the transformative learning experience as adult learners, some of 

them shared that their participation highly depended on their schedules and a potential for 

a monetary compensation. One participant shared, “If I am not paid to do it, I have no 

time to spend on it” (Brooklyn). Another one explained, “I don’t have the time for 

professional development. That’s the problem because of my schedule” (Oliver). A few 

other participants expressed similar thoughts: 

It’s been offered to me, I’ve never taken off on it. That’s not because of my 

opinion of information literacy. Just maybe because of time or like I say, urgency. 

(Lucas) 

Paid ones? Not paid ones. And as a result, if they do come my way, I don’t pay 

much attention to them to be honest, because, you know, we don’t make a ton of 

money. (Brooklyn) 

Adjunct faculty, interviewed in this study, reflected on the fact that depending on their 

personal journeys as adult learners, they might not take advantage of professional 

development opportunities due to lack of time and monetary compensation.  

Discussion 

This study highlights how adjunct faculty experienced transformational learning 

in the process of teaching information literacy for their classes at community colleges in 
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New Jersey. In practical terms, some recommendations for effective support of the 

transformative learning process for adjunct faculty include creating new policies about 

their role in teaching information literacy, creating practices of inclusion, and offering 

professional development opportunities.  The findings provided answers to the two 

research questions. 

Research Question 1: Integration of New Knowledge  

The findings about adjunct faculty’s old assumptions and new experiences when 

teaching information literacy align with research that points to the need of both students 

and faculty to adapt to changes in the technological and information environments. Badke 

(2014) indicated that the concept of information literacy has constantly changed in light 

of the development of new technologies and the explosive production and dissemination 

of information. This study documented that adjunct faculty, who teach at community 

colleges in New Jersey, had similar experiences of facing changes in the learning 

landscape due to the rapid changes in new technology and access to information. 

However, some adjuncts, interviewed for this study, reported that first, they 

needed to revisit their past knowledge of information literacy in order to understand the 

changes. The participants pointed out that the new technologies and the new ways to 

access and use information has changed the education landscape from the time they were 

in college. Many of the adjunct faculty reflected on their experiences with acquiring 

information literacy skills at times when users were not dependent on technologies and 

compared them with experiences in today’s digital environment. They acknowledged that 

they needed to acquire new information literacy skills in order to be able to teach their 

students. These experiences were consistent with the first phase of Mezirow’s (1996) 
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transformative learning when adjuncts, viewed as adult learners, were confronted by new 

meaning making and needed to re-evaluate old assumptions. 

Transformative Learning Opportunities and Institutional Support. The 

findings in this study about the necessity of learning opportunities for adjuncts further the 

argument in the available literature that many of them, especially the ones that are not 

from the digital native generation, welcome professional training and institutional 

support. However, this study revealed that adjunct faculty’s part time employment status 

affected not only their salaries and benefits but the levels of their commitment to 

institutional goals like teaching information literacy. As Baron-Nixon and Hecht (2011) 

state, “All professional development opportunities generally available to full-time 

faculty, should be accessible to part-time faculty. The quality of teaching across the 

institution needs to be of uniform high quality” (p. 39). Future research on adjunct 

faculty’s transformative learning should recognize the challenges adjunct experience 

because they do not have the same access to professional development opportunities as 

full-time faculty and explore possibilities for professional growth. Institutional support 

and paid professional development opportunities were examples of an extrinsic 

motivation, discussed by many of the interviewed adjunct faculty. 

 According to Saunders (2012), adjunct faculty encounter complex sets of issues in 

their efforts to teach information literacy because they have limited access to resources 

and support services due to their part time employment status. This study revealed that 

the lack of resources and open communication with their departments were considered 

the main barriers to teaching information literacy. Reduced access to the library and the 

librarians, especially in the evenings and on the weekends, was discussed during the 
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interviews by most of the participants as a major setback to their efforts.  The findings of 

this study about barriers to teaching information literacy supported the premise that 

resource and service-based teaching approach (Matusiak, 1999), one of the most effective 

ways of teaching information literacy, could not be achieved without adjunct faculty 

having an access to the institutional resources and support services. Therefore, 

community colleges in New Jersey could increase the success of adjunct faculty, teaching 

information literacy by keeping an open communication and support from the respective 

departments.  

Research Question 2: Critical Reflections on Information Literacy Teaching Practices 

Participants discussed the differences in the experiences with teaching 

information literacy based on their professional backgrounds and teaching practices. The 

findings about how adjunct faculty revised their teaching approaches largely confirmed 

that they often had to choose whether to allocate time to teach information literacy in 

class or to expect that students would acquire the information literacy skills on their own 

(Oakleaf et al., 2011). Similar to Cope and Sanabria’s (2014) findings, many of the 

adjunct faculty, interviewed for this study, pointed out that in the past they used to 

concentrate more on the mechanics of writing a research paper. However, the findings of 

this study about the need, adjunct faculty experienced, to teach information literacy in a 

way that helped their students acquire the critical thinking abilities of writing their 

research papers, reinforced the necessity of introducing changes in their teaching 

approaches (Mezirow, 1996). Aligning with previous research, this study also found that 

many adjuncts believed they were qualified to teach information literacy but would rather 

have someone, like a librarian, who specialized in it, to teach a general class on research 
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(Cope & Sanabria, 2014). However, findings about the necessity of learning opportunities 

for adjuncts highlighted the shift in their perspective from viewing information literacy 

through the prism of their disciplines to seeing it as a part of the general education.  

While many of the interviewed adjuncts explained how they needed to learn how 

to teach information literacy in the new digital environment, it is important to highlight 

that they did that in addition to teaching basic writing strategies. As Cope and Sanabria 

(2014) indicated in their study, “Faculty, particularly at community-college level, 

revealed that they must concentrate on approaching research assignments as opportunities 

to address basic writing and research skills…” (p. 488). Adjunct faculty revealed 

experiences, which align with Mezirow’s (1996) transformative learning process, that 

with all the changes they witnessed with technology and information, they found it more 

pressing to start teaching information literacy in their classes, so they could keep up with 

the new education requirements. 

Research on Adjunct Faculty’s Perspectives on Teaching IL. The findings of 

this study about adjunct faculty’s transformative learning experiences with teaching 

information literacy in the new academic environment (Mezirow, 1996) extend prior 

research and theory by shedding light on the nuanced ways, adjuncts perceive their role 

in teaching it. Future research on adjunct faculty’s transformative learning should 

recognize the challenges adjuncts experience when adapting to the fast-changing learning 

environment. Therefore, this case study attempts to contribute to the knowledge base of 

the transformative learning experiences of adjunct faculty at community colleges in New 

Jersey by filling a gap in the research regarding their perspectives and experiences on 

teaching information literacy in the new learning environment. Further, this study also 
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serves as a stepping stone for future research on college facilitated professional 

development programs to support adjunct faculty in their transformative learning 

processes, including collaborations with full-time faculty and academic librarians.  

Conclusions 

This study’s findings corroborate those in the literature review. This includes a 

widely held research view that adjunct faculty experience transformative learning and 

become autonomous thinkers. Adjunct faculty were viewed as adult learners, who 

experienced the transformative learning process as a result of the changing information 

and digital environments (Carales et al., 2016) and reforms in the educational landscape 

(McGowanet al., 2016). Findings in this study indicate that adjunct faculty are at different 

phases of the transformative learning process, depending on their personal and 

professional journeys. The findings above expand upon existing research and theory, 

highlight the important role adjunct faculty play in teaching information literacy at 

community colleges in New Jersey, and point to the need of institutional support, access 

to resources, and professional development opportunities.  

 Many of the interviewed adjunct faculty were able to inform changes into their 

current teaching practices for information literacy and become critical, autonomous 

thinkers as a result of the transformative learning process. Adjunct faculty agreed that 

information literacy in today’s digital environment should be taught in a way that the 

students acquire the critical thinking abilities, necessary to succeed academically. As 

adult learners, adjunct faculty in this study, identified the need to advance their 

information and digital skills, sought professional development opportunities, and 

requested departmental support. They were confident that by enhancing their knowledge 
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about information literacy, they would be able to serve the students better. Overall this 

study points to the complexity of the adjunct faculty experiences when dealing with the 

new digital and information environments and highlights the need for contextualized 

statewide and local efforts to honor and support adjunct faculties experiences with 

teaching information literacy at community colleges in New Jersey.  
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Chapter Six 

Manuscript Two - Adjunct Faculty  

Teaching Information Literacy at Community Colleges in New Jersey 

 

Information literacy has been a topic of discussion for many years with varying 

progress.   Librarians, faculty, and students strive to keep up with updates on how 

information is used and taught in higher education institutions in the context of the 

constant changes in the digital and information environments (Badke, 2014). Information 

literacy for higher education is defined as a set of abilities to locate, evaluate, and use 

information effectively (ALA, 1989).  Adjunct faculty in particular have the most 

influence on helping students in community colleges become information literate since 

they are becoming the largest instructional cohort in higher education (Baron-Nixon & 

Hecht, 2011; Datray et al., 2014). According to the American Association of University 

Professors (2018), adjunct faculty in community colleges teach approximately 73% of the 

courses in 2016. 

I recently interviewed with adjunct faculty who teach at community colleges in 

New Jersey on their experiences with IL and one thing became clear: with all the changes 

in the information environment, faculty needed to enhance their information literacy 

skills, allocate time in class for teaching those skills to their students, and rely less on 

college librarians. Based on these findings, I identified strategies to help adjunct faculty 

become more involved with addressing information literacy implementation for 

community colleges in New Jersey. I suggest that in order to enhance adjunct faculty’s 

intrinsic motivation to engage with the institutional goals of implementing information 

literacy, they need to feel included in collaborative initiatives and have access to trainings 

and resources. 
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Adjuncts Teaching Information Literacy  

Most adjunct faculty do not account for information literacy skill building in their 

curricula. Some of the reasons for their reluctance toward addressing information literacy 

in their classes are the lack of time in the curriculum, not having sufficient skills to teach 

information literacy, or simply expecting students to become information literate on their 

own by doing research without explicit instruction (Gullikson, 2006; McGuinness, 2006; 

Oakleaf et al., 2011). Even if they decide to devote time to information literacy, they tend 

to concentrate more on the mechanics of writing a research paper than reinforcing the 

concepts of producing good research like understanding plagiarism, finding resources by 

constructing searches, and synthesizing materials (Cope & Sanabria, 2014; Head & 

Eisenberg, 2010; VanScoy & Oakleaf, 2008). However, to benefit all students at 

community colleges, according to who? the best approach should focus on finding 

teaching strategies that incorporate both perspectives.    

Adjunct Faculty from New Jersey Community Colleges Speak 

In the Fall of 2019, we engaged in research to explore adjunct faculty’s 

experiences with teaching information literacy in the context of the fast changing digital 

and information environments. We used a qualitative case study design to explore the 

experiences of 20 adjunct faculty from community colleges, across New Jersey, who 

have taught classes that required research assignments. We discovered that they have 

been shifting their understanding from viewing information literacy through the prism of 

their respective disciplines to seeing it as a part of the general education. With all the 

changes in the information environment, many of the adjunct faculty interviewed agreed 

that they needed to allocate time in class for discussions about information literacy, 
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enhance their skills and teaching approaches, and rely less on the librarians at their 

institutions. Here is a glimpse of what we gathered: 

#1 Tylor 

An experienced History adjunct professor, with a long adjunct career from 

multiple educational institutions, he keeps his focus on the students and tends to their 

changing needs: “My experience is that my non-traditional students, my older students 

have tremendous difficulty navigating information literacy and some of the electronic 

components. Well, I think we have to accommodate the students. So that everything in 

the assignment is crystal clear.” Implicit in Tylor’s words is the conviction that whether it 

is part of his responsibilities or not, he needs to allocate time in class for discussions 

about information literacy, so he can serve his students’ best interests, particularly those 

less familiar with information technology. This is important because students with 

challenged socio-economic status make up 65 % of the community college student body 

(AACC, 2021).  

#2 Rose  

An experienced English adjunct professor, who has worked at both 2- and 4-year 

institutions, understands how important it is for adjunct faculty to keep up with the 

changing educational environment: “So I don’t think it’s too much to ask for paid 

professional development. You end up with a stronger, more engaged adjunct 

community.” Again, we see reference to taking steps that will insure the students’ 

academic success. Rose is explicitly asking for professional learning opportunities that 

will assist adjuncts with their personal and professional growth. It is important that these 
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professional opportunities are paid because it motivates adjuncts to participate and shows 

the institutional commitment to their interests. 

#3 Royce  

An experienced Psychology adjunct professor, with a full-time job as a 

psychologist, revealed how important it is, both for instructors and students, to have 

access to resources and institutional support: “I come at night, I would get there at 6 pm 

with 15 to 30 students and most things would be closed. I found it difficult to access 

those [IL services]. I always felt like I had to figure everything out on my own.” 

Embedded in Royce’s narrative is the necessity to enhance her skills and teaching 

approaches, so she can rely less on library resources and services. 

Reinventing Information Literacy Implementation 

The idea that adjunct faculty at community colleges in New Jersey are becoming 

essential to teaching information literacy may find some resistance among them. The 

adjunct faculty interviewed for this study revealed that they still believed that their role 

was teaching their subject, but that information literacy should be taught by specialists in 

the field. At the same time, they felt obligated to teach information literacy, so the 

students could produce research assignments at college level in the subject they taught. 

As a result of these findings, we are proposing the following: 

Invest in the Adjuncts  

By enhancing their digital and information literacies, adjunct faculty would be 

able to serve the students better. Teaching faculty agree that the changes in implementing 

information literacy are highly influenced by the demands to incorporate new 

technologies into the teaching methodology, especially after the start of the pandemic in 
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March 2020. If community colleges rely on adjunct faculty to teach more than half of 

their students, implementing information literacy into the general curriculum will highly 

depend on their commitment and professional skills (Burgess, 2015; Dawes, 2019; 

Foasberg, 2015; Burke, 2017). Access to paid professional development opportunities 

may not only assist with their career growth but may influence their job satisfaction and 

level of commitment to the institutional goals.   

Bring Information Literacy into the Classroom 

Due to limited resources, information literacy instructions at community colleges 

are often designed as embedded sessions, taught by librarians when requested by the 

teaching faculty (Kim & Dolan, 2015). Unfortunately, this type of instruction is not 

always available to adjunct faculty and is often insufficient to address the overall issue 

with students’ information literacy needs (Lloyd, 2005).  Many adjunct faculty identify 

the need to teach information literacy, allocate time for discussions in class about 

information literacy, and rely less on the librarians. However, some adjuncts do not see 

the task of teaching information literacy as their responsibility. To unify the approach to 

information literacy at community colleges, especially among adjunct faculty, it is 

essential that information literacy is viewed as an essential part of the general education 

and included in the curriculum of every class. 

Treat Adjunct and Full-Time Faculty Equally 

Adjunct faculty’s part time employment status affects not only their salaries and 

benefits but the levels of their inclusion in institutional initiatives and access to resources. 

Lack of access to resources, mentorship programs, and institutional support are often 

described by adjuncts as not being valued and not receiving equal treatment with the full-
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time faculty (Bakley & Brodersen, 2018; Diegel, 2013). Any incentive toward 

recognizing adjunct faculty’s efforts in teaching information literacy might increase their 

job satisfaction. Being included in departmental discussions, being offered recognition 

for service, and being able to acquire equal access to resources and professional 

development opportunities are some of the proposed approaches of increasing adjunct 

faculty’s sense of inclusion and value.  

Future Considerations 

Since community colleges strive to prepare their students for the new digital and 

information environments, they need to engage the adjunct faculty cohort in the efforts to 

address information literacy teaching practices. It is essential that the educational 

institutions assist the adjunct faculty’s movement through the transformative learning 

process by providing access to professional development opportunities that enhance and 

maintain their information literacy skills. In addition, access to resources and 

departmental support improves their commitment to the institutional goals by increasing 

their interpersonal motivation to improve. Further, the findings from this study expand 

the understanding of the importance of collaboration, support, and inclusion of adjunct 

faculty members in the information literacy initiatives since they teach more than half of 

the classes in community colleges. The study also serves as a stepping stone for future 

work on college facilitated professional development programs to support adjunct faculty 

in their personal learning processes associated with information literacy, including 

collaborations with full-time faculty and academic librarians. 

 

 



121 
 

References 

Allen, S. M. (2007). Information literacy, ICT, high school, and college expectations: A 

quantitative study. Knowledge Quest, 35(5), 18. 

 

American Association of Community Colleges (AACC). (2021). Fast Facts 2021. 

Retrieved from https://www.aacc.nche.edu/wp-

content/uploads/2021/03/AACC_2021_FastFacts.pdf 

 

American Association of University Professors (AAUP). (2018). Data Snapshot: 

Contingent Faculty in US Higher Ed. Retrieved from 

https://www.aaup.org/news/data-snapshot-contingent-faculty-us-higher-

ed#.YakQOmDMKM8 

 

American Library Association (ALA). (1989). Presidential committee on information 

literacy: Final report. Retrieved from 

http://www.ala.org/files/content/ala/acrl/acrlpubs/whitepapers/presidential.htm 

 

American Library Association (ALA). (2001). Objectives of information literacy 

instructions: A model statement for academic librarians. Retrieved from 

http://www.ala.org/acrl/standards/objectivesinformation 

 

American Library Association (ALA). (2014). Objectives of information literacy 

instructions: A model statement for academic librarians. Retrieved from 

http://www.ala.org/acrl/standards/objectivesinformation 

Association of College and Research Libraries (ACRL). (2000). Information literacy 

competency standards for Higher Education. Retrieved from 

https://alair.ala.org/bitstream/handle/11213/7668/ACRL%20Information%20Liter

acy%20Competency%20Standards%20for%20Higher%20Education.pdf?sequenc

e=1&isAllowed=y 

 

Association of College and Research Libraries (ACRL). (2004). Standards for libraries 

in higher education. Retrieved from 

http://sacs.pvamu.edu/assets/library/ACRLLibStand.pdf 

 

Association of College and Research Libraries (ACRL). (2011). Standards for libraries 

in higher education. Retrieved from 

http://www.ala.org/acrl/standards/standardslibraries 

Association of College and Research Libraries (ACRL). (2016). Framework for 

information literacy. Retrieved from 

http://www.ala.org/acrl/standards/ilframework 

 

Backhaus, K. (2009). Desire for professional development among adjunct business 

faculty. The Journal of Faculty Development, 23(1), 40. 

https://www.aacc.nche.edu/wp-content/uploads/2021/03/AACC_2021_FastFacts.pdf
https://www.aacc.nche.edu/wp-content/uploads/2021/03/AACC_2021_FastFacts.pdf
https://www.aaup.org/news/data-snapshot-contingent-faculty-us-higher-ed#.YakQOmDMKM8
https://www.aaup.org/news/data-snapshot-contingent-faculty-us-higher-ed#.YakQOmDMKM8
http://www.ala.org/files/content/ala/acrl/acrlpubs/whitepapers/presidential.htm
http://www.ala.org/acrl/standards/objectivesinformation
http://www.ala.org/acrl/standards/objectivesinformation
https://alair.ala.org/bitstream/handle/11213/7668/ACRL%20Information%20Literacy%20Competency%20Standards%20for%20Higher%20Education.pdf?sequence=1&isAllowed=y
https://alair.ala.org/bitstream/handle/11213/7668/ACRL%20Information%20Literacy%20Competency%20Standards%20for%20Higher%20Education.pdf?sequence=1&isAllowed=y
https://alair.ala.org/bitstream/handle/11213/7668/ACRL%20Information%20Literacy%20Competency%20Standards%20for%20Higher%20Education.pdf?sequence=1&isAllowed=y
http://sacs.pvamu.edu/assets/library/ACRLLibStand.pdf
http://www.ala.org/acrl/standards/ilframework


122 
 

Badke, W. (2010). Foundations of information literacy: Learning from Paul 

Zurkowski. Online, 34 (1), 48-50. 

Badke, W. (2014). Who owns information literacy? Online Searcher, 38(4), 68-70. 

 

Bailey, T., & Morest, V. S. (2006). The community college equity agenda in the twenty-

first century: Moving from access to achievement.  Retrieved 

from http://rowan.summon.serialssolutions.com/ 

Bakley, A. L., & Brodersen, L. A. (2018). Waiting to become: Adjunct faculty 

experiences at multi-campus community colleges. Community College Journal of 

Research and Practice, 42(2), 129-145. doi:10.1080/10668926.2017.1279090 

Baron-Nixon, L., & Hecht, I. W. D. (2011). Connecting non full-time faculty to 

institutional mission: A guidebook for college/university administrators and 

faculty developers. Herndon, VA: Stylus Publishing.  

Battista, A., Ellenwood, D., Gregory, L., Higgins, S. (2015). Seeking social justice in the 

ACRL framework. Comminfolit, 9(2), 111. 

doi:10.15760/comminfolit.2015.9.2.188 

 

Bauder, J., & Rod, C. (2016). Crossing thresholds: Critical information literacy pedagogy 

and the ACRL framework. College & Undergraduate Libraries, 23(3), 252-264. 

doi:10.1080/10691316.2015.1025323 

 

Bickerstaff, S., & Cormier, M. S. (2015). Examining faculty questions to facilitate 

instructional improvement in higher education. Studies in Educational 

Evaluation, 46, 74-80. doi:10.1016/j.stueduc.2014.11.004 

Birks, M., Chapman, Y., & Francis, K. (2008). Memoing in qualitative research: Probing 

data and processes. Journal of Research in Nursing, 13(1), 68-75.   

 

Blummer, B., & Kenton, J. M. (2018). Academic libraries and student learning 

outcomes. Performance Measurement and Metrics, 19(1), 75-87. 

doi:10.1108/PMM-11-2017-0053 

Bogdan, R. C., & Biklen, S. K. (2003). Qualitative research for education (4th ed.). 

Boston, MA: Allyn & Bacon. 

 

Bombaro, C. (2014). Overcoming the barriers to information literacy programs. 

Reference Services Review, 42(2), 246-262.   

 

Breivik, P. S. (2005). 21st century learning and information literacy. Change: The 

Magazine of Higher Learning, 37(2), 21-27. doi:10.3200/CHNG.37.2.21-27 

 

http://rowan.summon.serialssolutions.com/2.0.0/link/0/eLvHCXMwtV07T8MwELagXSoWnmp5eoGlCkqTNHWRGBAqYulEYY0S9yJlICmtS-m_5y5OnRDRgYElShzJZ31n-c6n7-4Yc51b26qdCQIEbgS_78bTmJgY_UhEg8gGX7iR14PavdE0YSvH_lXxOIaqp0TaPyjfTIoD-I5bAJ-4CfBZ849_RmI13QVi0FkrKm9Pl-eCqLWJFow-lvT5gBNULuZhUsSxK-QhTcsFnSDyFtL5GHbzqEx9z0kjRRZSoCplw6tUK7R2aytO0PvsSm35KDox1hGOPOslzJs5kndMjE_4LFk6v4UpNrdVdE57Qniebsvzs_Z1zSYZpiDeeFz0cYb2DZVCf58mUt1Dar2-7LIm0V9FgzXRgI_GJrBGRehsqvnYMvKK2l6lfKoLK7PZclHxJSb7bI_ySzglfuASDtgOpIfUPLsg2hyxCGHkBkZewMg1jFzDyJOUI4y8CiMvYLzjGkROIHINIlcZr4B4zK6eRpPHZ0uvL5jpmiOBwcE9YY00S6HN-CC0pRMNffAg9oTjRg6an76EKJQDAEd2WHvbLB12Xf8VLJzADnzX9YZE1rXtQH2p0-1TnLFWqedz1lDzJVyw5jxbhelloZRvVwZGcA


123 
 

Brennan, J., & Magness, P. (2018). Are adjunct faculty exploited: Some Grounds for 

skepticism. Journal of Business Ethics, 152(1), 53-71. doi:10.1007/s10551-016-

3322-4 

 

Burgess, C. (2015). Teaching students, not standards: The new ACRL information 

literacy framework and threshold crossings for instructors. Partnership: The 

Canadian Journal of Library and Information Practice and Research, 10(1), 1-6. 

 

Burke, J. L. C. (2017). From AASL standards to the ACRL framework: Higher education 

shifts in pedagogical strategies. In the Library with the Lead Pipe. 

 

Bury, S. (2011). Faculty attitudes, perceptions and experiences of information literacy: A 

study across multiple disciplines at York University, Canada. Journal of 

Information Literacy, 5(1), 45-64. 

 

Bury, S. (2016). Learning from faculty voices on information literacy. Reference Services 

Review, 44(3), 237-252. doi:10.1108/RSR-11-2015-0047 

 

Carales, V. D., Garcia, C. E., & Mardock‐Uman, N. (2016). Key resources for 

community college student success programming. New Directions for Community 

Colleges, 2016(175), 95-102. 

 

Carlson, J., & Johnston, L. (2014). Data information literacy: Librarians, data, and the 

education of a new generation of researchers. West Lafayette, Indiana: Purdue 

University Press.  

 

Center for Community College Student Engagement (CCCSE). (2014). Contingent 

commitments: Bringing part-time faculty into focus. Austin, TX: The University 

of Texas at Austin, Program in Higher Education Leadership. Retrieved from 

https://www.ccsse.org/docs/PTF_Special_Report.pdf 

 

Charles, L. (2017). Embracing challenges in times of change: A survey of the readiness 

of academic librarians in new jersey for transition to the ACRL 

framework. Comminfolit, 11(1), 221. doi:10.15760/comminfolit.2017.11.1.43 

 

Chen, Y., & Chengalur-Smith, I. (2015). Factors influencing students' use of a library 

web portal: Applying course-integrated information literacy instruction as an 

intervention. The Internet and Higher Education, 26, 42-55.   

 

Christie, M., Carey, M., Robertson, A., & Grainger, P. (2015). Putting transformative 

learning theory into practice. Australian Journal of Adult Learning, 55(1), 9-30. 

 

Community College Research Center (CCRC). (2018). Community College FAQs. 

Retrieved from https://ccrc.tc.columbia.edu/Community-College-FAQs.html. 

 

https://www.ccsse.org/docs/PTF_Special_Report.pdf
https://ccrc.tc.columbia.edu/Community-College-FAQs.html


124 
 

Cook, H. (2019). Lessons learned from general education and information literacy 

collaboration. Retrieved from http://cus.njla.org/content/bcmc 

 

Cope, J., & Sanabria, J. E. (2014). Do we speak the same language?: A study of faculty 

perceptions of information literacy. Portal: Libraries and the Academy, 14(4), 

475-501.   

 

Cranton, P. (2006). Understanding and promoting transformative learning: A guide for 

educators of adults (2nd ed.). San Francisco, CA: Jossey-Bass.  

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five 

approaches. Thousand Oaks, CA: Sage. 

 

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and 

mixed methods approaches. Thousand Oaks, CA: Sage. 

Cropanzano, R., & Mitchell, M. S. (2005). Social exchange theory: An interdisciplinary 

review. Journal of Management, 31(6), 874-900. 

 

Curtis, J. W. & Jacobe, M. F. (2006). AAUP Contingent Faculty Index. Washington, DC: 

AAUP. 

 

Datray, J. L., Saxon, D. P., & Martirosyan, N. M. (2014). Adjunct faculty in 

developmental education: Best practices, challenges, and recommendations. The 

Community College Enterprise, 20(1), 35-48. 

 

Dawes, L. (2019). Through faculty's eyes: Teaching threshold concepts and the 

framework. Portal: Libraries and the Academy, 19(1), 127-153. 

doi:10.1353/pla.2019.0007 

DeCuir-Gunby, J. T., Marshall, P. L., & McCulloch, A. W. (2011). Developing and using 

a codebook for the analysis of interview data: An example from a professional 

development research project. Field Methods, 23(2), 136-155. 

Denzin, N. K. & Lincoln, Y. S. (Eds). (2007). The landscape of qualitative research. Los 

Angeles, CA: Sage Publications. 

 

Diegel, B. L. (2013). Perceptions of community college adjunct faculty and division 

chairpersons: Support, mentoring, and professional development to sustain 

academic quality. Community College Journal of Research and Practice, 37(8), 

596-607. doi:10.1080/10668926.2012.720863 

 

Dochy, F., Gijbels, D., Segers, M., & Van den Bossche, P. (2012). Theories of learning 

for the workplace: Building blocks for training and professional development 

programs. New York, NY: Routledge. doi:10.5860/crl.79.4.535 

 

http://cus.njla.org/content/bcmc


125 
 

Dolan, V. L. B. (2011). The isolation of online adjunct faculty and its impact on their 

performance. The International Review of Research in Open and Distributed 

Learning, 12(2), 62.  

 

Dubicki, E. (2013). Faculty perceptions of students' information literacy skills 

competencies. Journal of Information Literacy, 7(2), 97-125. 

 

Eagan, M. K., Jaeger, A. J., & Grantham, A. (2015). Supporting the academic majority: 

Policies and practices related to part-time faculty's job satisfaction. The Journal of 

Higher Education, 86(3), 448-483. doi:10.1080/00221546.2015.11777371 

 

Fazal, S. (2016). Library strategic planning for Middle States accreditation: A 10-year 

road to success. Journal of Library Administration, 56(1), 27-40.   

 

Foasberg, N. M. (2015). From standards to frameworks for IL: How the ACRL 

framework addresses critiques of the standards. Portal: Libraries and the 

Academy, 15(4), 699-717. doi:10.1353/pla.2015.0045 

 

Forbes, M. O., Hickey, M. T., & White, J. (2010). Adjunct faculty development: 

Reported needs and innovative solutions. Journal of Professional Nursing, 26(2), 

116-124. doi:10.1016/j.profnurs.2009.08.001 

 

Foster, A. L. (2006, October 27). Students fall short of information literacy: Educational 

testing services study finds. Chronicle of Higher Education. 

 

Gardner, J. W. (1990). On leadership. New York: Free Press. 

 

Golafshani, N. (2003). Understanding Reliability and Validity in Qualitative 

Research. The Qualitative Report, 8(4), 597-606. Retrieved from 

https://nsuworks.nova.edu/tqr/vol8/iss4/6 

 

Goleman, D. (2000). Leadership that gets results. Harvard Business Review, March-

April, pp. 78-90. 

 

Goleman, D. (2004). What makes a leader? Harvard Business Review, 82 (1), 82-91. 

 

Green, D. W. (2007). Adjunct faculty and the continuing quest for quality. New 

Directions for Community Colleges, 2007(140), 29-39. doi:10.1002/cc.302 

 

Gregory, L. & Higgins, S. (2017). Reorienting an information literacy program toward 

social justice: Mapping the core values of librarianship to the ACRL 

framework. Comminfolit, 11(1), 42. doi:10.15760/comminfolit.2017.11.1.46 

 

Grizzle, A., & Calvo, M. C. T. (Eds.). (2013). Media and information literacy: Policy 

and strategy guidelines. UNESCO. Retrieved from 

http://unesdoc.unesco.org/images/0022/002256/225606e.pdf 

https://nsuworks.nova.edu/tqr/vol8/iss4/6
http://unesdoc.unesco.org/images/0022/002256/225606e.pdf


126 
 

 

Groen, J., & Kawalilak, C. (2016). Creating spaces for transformative learning in the 

workplace. New Directions for Adult and Continuing Education, 2016(152), 61-

71. doi:10.1002/ace.20213 

 

Gruber, A. M. (2018). Real-world research: A qualitative study of faculty perceptions of 

the library's role in service-learning. Portal: Libraries and the Academy, 18(4), 

671-692. doi:10.1353/pla.2018.0040 

 

Gullikson, S. (2006). Faculty perceptions of ACRL's information literacy competency 

standards for higher education. The Journal of Academic Librarianship, 32(6), 

583-592. doi:10.1016/j.acalib.2006.06.001 

 

Guth, L. F., Arnold, J. M., Bielat, V. E., Perez-Stable, M. A., & Vander Meer, P. F. 

(2018). Faculty voices on the framework: Implications for instruction and 

dialogue. Portal: Libraries and the Academy, 18(4), 693-718. 

doi:10.1353/pla.2018.0041 

 

Haycock, K. (1999). Fostering collaboration, leadership and information literacy: 

Common behaviors of uncommon principals and faculties. NASSP 

Bulletin, 83(605), 82-87. doi:10.1177/019263659908360512 

 

Head, A. J. (2013). How freshmen conduct course research once they enter college. 

Project Information Literacy Research Report. Retrieved from 

https://www.projectinfolit.org/uploads/2/7/5/4/27541717/pil_2013_freshmenstudy

_fullreportv2.pdf 

 

Head, A. J., & Eisenberg, M. B. (2010). Truth be told: How college students evaluate and 

use information in the digital age. Washington: Information School, University of 

Washington. Retrieved from 

http://projectinfolit.org/pdfs/PIL_Fall2010_Survey_FullReport1.pdf 

 

Henry, J., Glauner, D., & Lefoe, G. (2015). A double shot of information literacy 

instruction at a community college. Community & Junior College Libraries, 21(1-

2), 27-36. doi:10.1080/02763915.2015.1120623 

Hodder, I. (2012). The interpretation of documents and material culture. In J. Goodwin 

(Ed.), Sage Biographical Research (pp. 171-188). Thousand Oaks, CA: SAGE.  

 

Hooper, M. D. W., & Scharf, E. (2017). Connecting and reflecting: Transformative 

learning in academic libraries. Journal of Transformative Education, 15(1), 79-

94. doi:10.1177/1541344616670033 

 

Iannuzzi, P. (1998). Faculty development and information literacy: Establishing campus 

partnerships. Reference Services Review, 26(3), 97-102.   

https://www.projectinfolit.org/uploads/2/7/5/4/27541717/pil_2013_freshmenstudy_fullreportv2.pdf
https://www.projectinfolit.org/uploads/2/7/5/4/27541717/pil_2013_freshmenstudy_fullreportv2.pdf
http://projectinfolit.org/pdfs/PIL_Fall2010_Survey_FullReport1.pdf


127 
 

Jeffrey, L., Hegarty, B., Kelly, O., Penman, M., Coburn, D., & McDonald, J. (2011). 

Developing digital information literacy in higher education: Obstacles and 

supports. Journal of Information Technology Education: Research, 10, 383-413. 

 

Jowett, A., Peel, E., & Shaw, R. (2011). Online interviewing in psychology: Reflections 

on the process. Qualitative Research in Psychology, 8(4), 354-369.  

 

Junisbai, B., Lowe, M. S., & Tagge, N. (2016). A pragmatic and flexible approach to 

information literacy: Findings from a three-year study of faculty-librarian 

collaboration. The Journal of Academic Librarianship, 42(5), 604-611. 

 

Kezar A. J. (2001). Understanding and facilitating organizational change in the 21st 

century: Recent research and conceptualizations. San Francisco, CA: Jossey-

Bass. 

 

Kezar, A. (2005). Redesigning for collaboration within higher education institutions: An 

exploration into the developmental process. Research in Higher Education, 46(7), 

831-860.   

 

Kezar, A. (2006). Redesigning for collaboration in learning initiatives: An examination of 

four highly collaborative campuses. Journal of Higher Education, 77(5), 804-838. 

 

Kezar, A. J., & Sam, C. (2011). Understanding non-tenure track faculty: New 

assumptions and theories for conceptualizing behavior. American Behavioral 

Scientist, 55(11), 1419-1442. 

 

Kezar, A., Scott, D., & Yang, H. (2018). The faculty of the future. Inside Higher 

Education. Retrieved from: 

https://www.insidehighered.com/views/2018/01/10/we-have-sharedvision-future-

faculty-its-time-implement-it-opinion#.WldedEozVj0.link 

 

Kim, M., & Dolan, M. (2015). "Excuse me, but what is a research paper?": Embedded 

librarian program and information literacy skills of community college 

students. Community & Junior College Libraries, 21(1-2), 53-70. 

doi:10.1080/02763915.2016.1149001 

 

Kitchenham, A. (2008). The evolution of john Mezirow's transformative learning 

theory. Journal of Transformative Education, 6(2), 104-123. 

doi:10.1177/1541344608322678 

 

Klausman, J. (2010). Not just a matter of fairness: Adjunct faculty and writing programs 

in two-year colleges. Teaching English in the Two-Year College, 37(4), 363. 

 

Klomsri, T., & Tedre, M. (2016). Poor information literacy skills and practices as barriers 

to academic performance. Reference & User Services Quarterly, 55(4), 293. 

 

https://www.insidehighered.com/views/2018/01/10/we-have-sharedvision-future-faculty-its-time-implement-it-opinion#.WldedEozVj0.link
https://www.insidehighered.com/views/2018/01/10/we-have-sharedvision-future-faculty-its-time-implement-it-opinion#.WldedEozVj0.link


128 
 

Kotter, J. (1996). Leading change. Boston, MA: Harvard Business School Press. 

 

Kucukaydin, I., & Cranton, P. (2013). Critically questioning the discourse of 

transformative learning theory. Adult Education Quarterly, 63(1), 56; 43-56. 

doi:10.1177/0741713612439090 

 

Levin, J. S. (2001). Public policy, community colleges, and the path to 

globalization. Higher Education, 42(2), 237-262. doi:1017929400319 

 

Lune, H. & Berg, B. L. (2017). Qualitative Research Methods for the Social Sciences 

(9th ed.). New York, NY: Pearson.  

 

Mackey, T. P., & Jacobson, T. E. (2005). Information literacy: A collaborative endeavor. 

College Teaching, 53, 140–4. 

 

Marczyk, G., DeMatteo, D., & Festinger, D. (2005). Essentials of research design and 

methodology. Hoboken, NJ: John Wiley & Sons. 

 

McCarthy, P. J. (2009). An exploration of the potential for integral transformative 

practice to facilitate multiple dimensions of learning and development in 

adults. Retrieved from http://rowan.summon.serialssolutions.com/ 

 

McGowan, B., Gonzalez, M., & Stanny, C. J. (2016). What do undergraduate course 

syllabi say about information literacy? Portal: Libraries and the Academy, 16(3), 

599-617. doi:10.1353/pla.2016.0040 

 

McGuinness, C. (2006). What faculty think–exploring the barriers to information literacy 

development in undergraduate education. The Journal of Academic Librarianship, 

32(6), 573-582. 

 

Merriam, S. B. & Tisdell, E. J. (2015). Qualitative research: A guide to design and 

implementation. San Francisco, C.A.: Jossey-Bass. 

 

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. (2nd 

ed.). San Francisco, CA: Jossey-Bass. 

 

Mezirow, J. (1991). Transformative dimensions in adult learning. San Francisco: Jossey-

Bass. 

 

Mezirow, J. (1996). Contemporary paradigms of learning. Adult Education Quarterly, 

46(3), 158-172. 

 

Mezirow, J. (2000). Learning as transformation: Critical perspectives on a theory in 

progress. San Francisco: Jossey-Bass. 

 

http://rowan.summon.serialssolutions.com/2.0.0/link/0/eLvHCXMwpV3JTsMwEB1Be6k4sAsoVPMDgbjOekIIqODWQ-6VtwBSlRRakPgHPpqxE5eoElw4WokixR6P38w8zwPg48sw2PAJmg4-pgwPS651HrE8VyYsS16KhBNGMBtx4_pSf7vc3ks6161rZbPmV2SpjOIrzq4Xr4GVkbLl1lZTYxv6tieB03Lo4qEmfPdjloyjOB1nTkHIVgQ5nWhtHyg_Dn9x0pNd8OwATzmhuFlUHSK27-j4nx_Zg527TmF-H7ZMdQCDqdc5-DyEr5sKjSPsuVewLpGwIy7qleUbiTkS-sXHpvnEHIsOHv4wOG3vYuGqxlKopjO4Qc9mRG01Bmzebmm_2ypZPKGoNOofVhO-VOj6hSyPoJjcF7cPQSvlEDxHOQu0FIlMDe13ExuVRLFMFYszCtUML2UsCaYqLW2sykUSay0TJjhZSJ7pWBCI4sfQq-rKnACS5YswTQWXSkZS5ZkkSClyC2SkFIKfwtBP8qzdjsvZeobP_nw6hEFTLLIZlnPord7ezQX03bqOHA9g5OzpGyyK3T8


129 
 

Mezirow, J. (2003). Transformative learning as discourse. Journal of Transformative 

Education, 1(1), 58–63. 

 

Middle States Commission on Higher Education (MSCHE). (2006). Characteristics of 

excellence in higher education: Eligibility requirements and standards for 

accreditation. Retrieved from 

http://www.msche.org/publications/CHX06060320124919.pdf 

 

Middle States Commission on Higher Education (MSCHE). (2012). Cycle and timing of 

accreditation review. Retrieved from http://www.msche.org/documents/P2   

Miles, M. B., Huberman, A. M., & Saldaña, J. (2013). Qualitative data analysis: A 

methods sourcebook (3rd Edition). Thousand Oaks, CA: Sage. 

 

Miller, R. E. (2018). Information literacy and instruction: Reference consultations and 

student success outcomes. Reference & User Services Quarterly, 58(1), 16. 

doi:10.5860/rusq.58.1.6836 

 

Monge, R., & Frisicaro-Pawlowski, E. (2014). Redefining information literacy to prepare 

students for the 21st century workforce. Innovative Higher Education, 39(1), 59-

73. doi:10.1007/s10755-013-9260-5 

National Center for Education Statistics (NCES). (2017). Digest of educational statistics. 

U.S. Department of Education Institute of Education Sciences. Retrieved from 

https://nces.ed.gov/programs/digest/d17/tables/dt17_315.10.asp 

 

National Center for Education Statistics (NCES). (2019). Characteristics of 

postsecondary faculty. U.S. Department of Education Institute of Education 

Sciences. Retrieved from  https://nces.ed.gov/programs/coe/indicator_csc.asp 

 

Nelson, E. (2017). Information literacy needs of community college students in 

transition: A literature review. Reference Services Review, 45(2), 278-285. 

doi:10.1108/RSR-11-2016-0078 

 

Neumann, C. (2016). Teaching digital natives: Promoting information literacy and 

addressing instructional challenges. Reading Improvement, 53(3), 101. 

 

New Jersey Council of Community Colleges (NJCCC). (2019). New Jersey’s Community 

Colleges facts at a glance. Retrieved from 

https://docs.wixstatic.com/ugd/8e3bb7_75b08aa0470847bca1539cc26d2261fa.pdf 

 

New Jersey Council of County Colleges (NJCCC). (2018). Statewide community college 

information literacy and ethics course list. Retrieved from 

http://www.njccc.org/wp-content/uploads/2013/03/Statewide-Community-

College-IL-and-Ethics-Course-List-June-5-2018.pdf 

 

http://www.msche.org/publications/CHX06060320124919.pdf
http://www.msche.org/documents/P2
https://nces.ed.gov/programs/digest/d17/tables/dt17_315.10.asp
https://nces.ed.gov/programs/coe/indicator_csc.asp
https://docs.wixstatic.com/ugd/8e3bb7_75b08aa0470847bca1539cc26d2261fa.pdf
http://www.njccc.org/wp-content/uploads/2013/03/Statewide-Community-College-IL-and-Ethics-Course-List-June-5-2018.pdf
http://www.njccc.org/wp-content/uploads/2013/03/Statewide-Community-College-IL-and-Ethics-Course-List-June-5-2018.pdf


130 
 

New Jersey Council of County Colleges (NJCCC). (2019a). History and mission. 

Retrieved from https://www.njccc.org/history-and-mission 

 

New Jersey Council of County Colleges (NJCCC). (2019b). New Jersey Council of 

County Colleges Bylaws. Retrieved from https://d8a06d55-866c-4a2c-9b90-

d18a039d082f.filesusr.com/ugd/8e3bb7_0074fc958e84421ba541b0dc235ec558.p

df 

 

New Jersey Council of County Colleges (NJCCC). (2019c). Vision 2028: A framework 

for the future of New Jersey Community Colleges. Retrieved from 

https://www.njccc.org/vision-2028 

 

Oakleaf, M. J., & Kaske, N. K. (2009). Guiding questions for assessing information 

literacy in higher education. Portal: Libraries and the Academy, 9(2), 273-286. 

doi:10.1353/pla.0.0046 

 

Oakleaf, M. J., Millet, M. S., & Kraus, L. (2011). All together now: Getting faculty, 

administrators, and staff engaged in information literacy assessment. Portal: 

Libraries and the Academy, 11(3), 831-852. doi:10.1353/pla.2011.0035 

 

Obama, B. (2009). Presidential proclamation: National information literacy awareness 

month. Retrieved from: https://obamawhitehouse.archives.gov/the-press-

office/presidential-proclamation-national-information-literacy-awareness-month 

 

Paprock, K. E. (1992). Mezirow, Jack. (1991). Transformative dimensions of adult 

learning. San Francisco: Jossey-bass. Adult Education Quarterly, 42(3), 195-197. 

doi:10.1177/074171369204200309 

 

Patton, M. Q. (2002). Qualitative research and evaluation methods. 3rd ed. London, UK: 

Sage Publications, Inc. 

 

Pearch, W. J., & Marutz, L. (2005). Retention of adjunct faculty in community 

colleges. The Community College Enterprise, 11(1), 29. 

 

Petermanec, Z., & Šebjan, U. (2018). The impact of components of information literacy 

on student success in higher education 1. Knjiznica, 62(1/2), 151-168. 

 

Pierce, D. L. (2009). Influencing the now and future faculty: Retooling information 

literacy. Notes, 66(2), 233-248. doi:10.1353/not.0.0251 

 

Rapley, T. (2007). Doing conversation, discourse, and document analysis. Los Angeles, 

CA: Sage. 

 

Reed, K. L. (2015). Square peg in a round hole? the framework for information literacy 

in the community college environment. Journal of Library Administration, 55(3), 

235-248. doi:10.1080/01930826.2015.1034052 

https://www.njccc.org/history-and-mission
https://d8a06d55-866c-4a2c-9b90-d18a039d082f.filesusr.com/ugd/8e3bb7_0074fc958e84421ba541b0dc235ec558.pdf
https://d8a06d55-866c-4a2c-9b90-d18a039d082f.filesusr.com/ugd/8e3bb7_0074fc958e84421ba541b0dc235ec558.pdf
https://d8a06d55-866c-4a2c-9b90-d18a039d082f.filesusr.com/ugd/8e3bb7_0074fc958e84421ba541b0dc235ec558.pdf
https://www.njccc.org/vision-2028
https://obamawhitehouse.archives.gov/the-press-office/presidential-proclamation-national-information-literacy-awareness-month
https://obamawhitehouse.archives.gov/the-press-office/presidential-proclamation-national-information-literacy-awareness-month


131 
 

 

Reynolds, L., Willenborg, A., Mcclellan, S., Linares, R. H., & Sterner, E. A. (2017). 

Library instruction and information literacy 2016. Reference Services 

Review, 45(4), 596-702. doi:10.1108/RSR-08-2017-0028 

 

Rhoades, G. (1996). Reorganizing the faculty workforce for flexibility: Part-time 

professional labor. The Journal of Higher Education, 67(6), 626-659. 

doi:10.1080/00221546.1996.11774819  

 

Rich, T. (2015). A worthy asset: The adjunct faculty and the influences on their job 

satisfaction. To Improve the Academy, 34(1-2), 156-170. doi:10.1002/tia2.20010 

 

Roksa, J., Jenkins, D., Jaggars, S. S., Zeidenberg, M., & Cho, S. (2009). Strategies for 

promoting gatekeeper course success among students needing remediation: 

Research report for the Virginia Community College System. New York, NY: 

Community College Research Center. 

Rossman, G. B., & Rallis, S. F. (2017). Learning in the field: An introduction to 

qualitative research (4th Ed). Thousand Oaks, CA: Sage. 

 

Rubin, H. J., & Rubin, I. S. (2012). Qualitative interviewing: The art of hearing data (3rd 

Ed). Thousand Oaks, CA: Sage. 

Ryan, G., & Bernard, H. R. (2003). Techniques to identify themes. Field Methods, 15(1), 

85-109.  

 

Saks, A. M. (2006). Antecedents and consequences of employee engagement. Journal of 

Managerial Psychology, 21(7), 600-619. doi:10.1108/02683940610690169 

Saldaña, J. (2016). The coding manual for qualitative researchers (3rd ed). Thousand 

Oaks, CA: Sage. 

Samson, S. (2010). Information literacy learning outcomes and student success. The 

Journal of Academic Librarianship, 36(3), 202-210. 

 

Saunders, L. (2012). Faculty perspectives on information literacy as a student learning 

outcome. The Journal of Academic Librarianship, 38(4), 226-236. 

doi:10.1016/j.acalib.2012.06.001 

 

Saunders, L. (2017). Connecting information literacy and social justice: Why and how. 

Comminfolit, 11(1), 55. doi:10.15760/comminfolit.2017.11.1.47 

 

Schulte, S. J., & Knapp, M. (2017). Awareness, adoption, and application of the 

association of college & research libraries (ACRL) framework for information 

literacy in health sciences libraries. Journal of the Medical Library Association: 

JMLA, 105(4), 347-354. doi:10.5195/jmla.2017.131 

 



132 
 

Smith, K. (2001). New roles and responsibilities for the university library: Advancing 

student learning through outcomes assessment. Journal of Library Administration, 

35, 29–36.   

 

Smith, P. A. (2016). Information literacy integration as quality enhancement of 

undergraduate curriculum. Communications in Information Literacy, 10(2), 214-

244.  

 

Stake, R. E. (2006). Multiple case study analysis. New York: The Guilford Press. 

State of New Jersey.  

 

State of New Jersey. Office of the Secretary of Higher Education. (2011). Statistical 

tables: Faculty. Retrieved from 

https://www.nj.gov/highereducation/documents/pdf/statistics/faculty/2011.pdf 

 

Stonebraker, I. (2016). Toward informed leadership: Teaching students to make better 

decisions using information. Journal of Business & Finance Librarianship, 21(3-

4), 229-238. doi:10.1080/08963568.2016.1226614 

 

Swanson, T. A. (2004). A radical step: Implementing a critical information literacy 

model. Portal: Libraries and the Academy, 4(2), 259-273.  

 

Swanson, T. A. (2011). A critical information literacy model: Library leadership within 

the curriculum. Community College Journal of Research and Practice, 35(11), 

877-894. doi:10.1080/10668920802290057 

 

Tarr, T. (2010). Working with adjunct faculty members. In K. H. Gillespie, & Douglas L. 

Robertson & Associates (Eds.), A guide to faculty development (2nd ed., pp. 347-

362). San Francisco: Jossey-Bass. 

 

Tewell, E. C. (2013). Full-time faculty view information literacy as important but are 

unlikely to incorporate it into their teaching: A review of: Bury, S. (2011). Faculty 

attitudes, perceptions and experiences of information literacy: A study across 

multiple disciplines at York University, Canada. Evidence Based Library and 

Information Practice, 8(1), 84-86.  

 

Todd, R. J. (1999). Transformational leadership and transformational learning: 

Information literacy and the world wide web. NASSP Bulletin, 83(605), 4-12. 

doi:10.1177/019263659908360502 

 

Townsend, L., Hofer, A., Hanick, S., & Brunetti, K. (2016). Identifying threshold 

concepts for information literacy: A Delphi study. Communications in 

Information Literacy, 10(1), 23-49. doi:10.15760/comminfolit.2016.10.1.13 

 

https://www.nj.gov/highereducation/documents/pdf/statistics/faculty/2011.pdf


133 
 

Umbach, P. D. (2007). How effective are they? Exploring the impact of contingent 

faculty on undergraduate education. The Review of Higher Education, 30(2), 91-

123. 

 

VanderPol, D., & Swanson, E. A. B. (2013). Rethinking roles: Librarians and faculty 

collaborate to develop students' information literacy. Journal of Library 

Innovation, 4(2), 134-148.  

 

VanScoy, A., & Oakleaf, M. J. (2008). Evidence vs. anecdote: Using syllabi to plan 

curriculum integrated information literacy instruction. College & Research 

Libraries, 69(6), 566-575. doi:10.5860/crl.69.6.566 

 

Virkus, S., & Mandre, S. (2015). Information literacy, leadership and management. 

Conference Paper, 552, 80-89. doi:10.1007/978-3-319-28197-1_9 Retrieved 

from http://rowan.summon.serialssolutions.com 

 

Wallis, J. (2003). Information-saturated yet ignorant: Information mediation as social 

empowerment in the knowledge economy. Library Review, 52(8), 369-372. 

doi:10.1108/00242530310493770 

 

Wang, L., Bruce, C., & Hughes, H. (2011). Sociocultural theories and their application in 

information literacy research and education. Australian Academic & Research 

Libraries, 42(4), 296-308. doi:10.1080/00048623.2011.10722242 

 

Wittebols, J. (2016). Empowering students to make sense of an information saturated 

world: The evolution of information searching and analysis. Comminfolit, 10 (1), 

1. doi:10.15760/comminfolit.2016.10.1.18 

 

Yevelson-Shorsher, A., & Bronstein, J. (2018). Three perspectives on information 

literacy in academia: Talking to librarians, faculty, and students.  College & 

Research Libraries, 79(4), 535. doi: https://doi.org/10.5860/crl.79.4.535. 

Yin, R. K. (2014). Case study research: Design and methods (5th ed.). Thousand Oaks, 

CA: Sage. 

 

 

 

 

 

 

http://rowan.summon.serialssolutions.com/2.0.0/link/0/eLvHCXMwtV1LT9wwELZg98KtqKCFtigXemogthM_DpwQhQtSK7btMbITBy2PLMruqv35jNeOkw1w6IFLFI2jJKNvMuNxvhkjRMlJEg98QsYrKtOKlQSXjCnJZFVJxsHcBLVRcjNvDCznTvauwIMMoLeFtP8BfrgpCOAcTACOYARwHMyPXw1FG_UfC1fi57Zx8ETgULzYfuV9G-oPu1rlYo3JQ-A_r-_y-IJC83vW3K_WFnIza-569FpLn3Ti28Zz6f2SA856Sw5t5knh07X_4FwLcu88BYNLpV_B8N41cw1qvX90uza1kVa-6sP7tA1bYmUfw2Ocyy5ktb_pB5Es8AtZwiW44pR8tQ3UH8tZsTwzdfzrZhuNLWk2GaHx9Prn5Z9uOY5hmItZwmvQwlYCtVoK16up0zo0sHI9igdvavvOFvOnlefUr0Px9APa66o4ox_BKHbRlqk_otMeplGL6beoQzQCjKIO0T00_X4xPb-K_aYZ8QK0jstMM0MLkaaG8JJTkWgqSy5SoxXVikBCpYzCZQp5dVERCkKcGVEUWLMSoKb7aFTPazNBkU44V5SytDIKpplYYYMLpY3SUmiO8QE6dkrmT64xSk7yBcmTXEDSnZHU7uqUL_8tD9BkcF2A5_DtoU9opzO9z2i0bFbmCxo387-qPvLoPQMHZVSB
https://doi.org/10.5860/crl.79.4.535


134 
 

Appendix A 

Social Media Message for Identifying Potential Participants 

Hello friends! I’m starting my study and need your help please!!!  

I am currently seeking participants for my study for my dissertation. I am a doctoral 

candidate at Rowan University in Educational Leadership Ed. D. I am seeking individuals 

who teach as adjunct faculty at community colleges in New Jersey and have taught for at 

least 2 semesters. I am conducting interviews, about forty-five minutes long, exploring 

adjunct faculty’s experiences with information literacy implementation for community 

colleges.  The interviews can be done virtually or in person at your convenience. In 

addition to the interviews, if participants have any documentary artifacts like syllabi, 

assignment instructions, or institutional emails that relate to information literacy and 

adjuncts, I will be happy to collect them.  

I look forward to hearing from interested individuals! 

Co-Principal Investigators: 

Aneliia Chatterjee 646-351-2616 

Dr. Ane Turner Johnson, Ph. D. 

This study has been approved by the Rowan IRB # xxxxxxx.  
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Appendix B 

Interviewee Selection Protocol 

1. Do you agree to be interviewed, virtually or in-person for 45 minutes? 

2. Are you currently employed at least one community college in New Jersey? 

3. Do you have at least one year of experience, teaching freshman courses at a 

community college in New Jersey? 

4. Do you teach courses that require at least one research paper per semester? 

5. Do the syllabi for these courses indicate that the instructors are expected to 

incorporate at least one class during the semester for information literacy 

instructions? 
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Appendix C 

Interview Protocol 

Research Questions 

RQ1. How do adjunct faculty’s professional and personal experiences with 

information literacy affect the integration of new knowledge when they are 

confronted by new meaning making in today’s changing learning environment? 

RQ2. How does adjunct faculty’s ongoing process of critical self-reflection about 

their assumptions and beliefs informs changes in their current teaching practices? 

RQ3. How do adjunct faculty change their frames of references when they need 

to adapt to the new information literacy requirements for their classes? 

RQ4. How do adjunct faculty’s experiences of becoming better learners and 

achieving greater autonomy inform changes in their current teaching practices? 

Interview Protocol Questions 

1. How long have you been teaching as an adjunct at a community college in New 

Jersey? (You said you taught at more than one community college. How is your 

experience different?) 

2. With regard to your own experience and background, how do you think 

information literacy for higher education changed in today’s digital and 

information environments?  

3. What is it like teaching a course at a community college when affected by 

changes in today’s learning environment? 
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4. In what ways did the need to teach information literacy for your classes change 

your understanding of information literacy in the new learning environment (if at 

all)? Please provide specific examples. 

5. How did teaching information literacy for your classes in today’s digital and 

information environments affect your own professional development needs (if at 

all)? Please provide specific examples.  

6. In your opinion, in today’s changing learning environment, what is the role of the 

adjunct faculty within the context of teaching information literacy? 

7. How would you describe your access to resources and support services related to 

information literacy on campus (if any) when you teach information literacy in 

class? Please provide specific examples. 

8. In what ways do you feel supported by the institution/department in your efforts 

to teach information literacy (if at all)? Please provide specific examples. 

9. To what extent did the changes in the digital and information environments have 

an effect on your experience of teaching information literacy over the years? 

10. How (if at all) have you changed your teaching practices as a result of the need to 

teach information literacy for your classes? Please provide specific examples. 

11. What supplemental materials (documents/handouts/tutorials/websites/apps) do 

you find useful using in class for teaching information literacy? (Do you have any 

documents that can help me understand what we have been talking about?)   

12. Now that you know what my research is about, is there anything I should have 

asked? 
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Appendix D 

Document Collection Protocol 

Choice 

1. Who created the document? 

2. Was the document intended for adjunct teaching faculty? 

Context 

1. Was addressing adjunct faculty the main purpose for creating the document? 

Content 

1. Does the document provide information about information literacy requirements 

for the course? 

2. Does the document provide information about adjunct faculty’s teaching practices 

on information literacy? 

3. Does the document provide information about support services related to 

information literacy that adjunct teaching faculty can use? 

4. Does the document provide information on resources, available to adjunct faculty 

on information literacy? 
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Appendix E 

Letter of Informed Consent 

Project Title: Using Transformative Learning Theory to Explore Adjunct 

Faculty’s Experiences with Teaching Information Literacy: A Case Study of Community 

Colleges in New Jersey 

Investigators: Dr. Ane Turner Johnson, Ph.D. and Aneliia Chatterjee, Ed.D. 

Candidate. 

Purpose: The purpose of this qualitative case study is to explore how adjunct 

faculty experience transformative learning as a result of their efforts to teach information 

literacy for their classes at community colleges in New Jersey. Specifically, this study 

investigates how adjunct faculty’s ongoing process of critical self-reflection about their 

prior experience and background affect the integration of new knowledge when they are 

confronted by new meaning making in today’s digital and information environments. 

Procedures: During this project you will be interviewed by Aneliia Chatterjee to 

discover your experiences and perceptions of information literacy for community 

colleges as an adjunct faculty at a community college in New Jersey. The interview will 

be recorded for data analysis purposes only and should last about 45-60 minutes. 

Risks: There is little to no risk of harm. Your information will be assigned a code 

number that is unique to this study. No one other than the researchers would know 

whether you participated in the study.  Study findings will be presented only in summary 

form and your name will not be used in any report or publications.   

Benefits: The information you provide will inform future attempts to engage 

adjunct faculty in the efforts to address information literacy implementation at 
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community colleges in New Jersey. The study will also provide insights on future 

collaborative initiatives with academic librarians and opportunities for professional 

development, as perceived necessary by the adjunct faculty. 

Extent of Confidentiality: All of your responses, writings, or other materials will 

be kept confidential, meaning that no one will be made aware of your participation. Your 

name or any other identifying information, such as your role as an educator and place of 

employment, will not be disclosed in any discussion or written documents about the 

research. 

Permission to Withdraw: Your participation in this study is completely 

voluntary. You may skip any questions you do not want to answer and withdraw from the 

study at any time without consequences. 

Your signature below gives permission to use the data collected from your 

interview for the research project. You will also receive a copy of this form for your 

record. You will be given the option to review, provide clarity, and make revisions of the 

transcripts. 

If you have any questions about this study, please contact the principal 

investigator, Dr. Ane Turner Johnson, at 856.256.4500 x.53818 or email at 

johnsona@rowan.edu or the co-investigator, Aneliia Chatterjee, at 646.351.2616 or email 

at chatterja6@students.rowan.edu.  If you have questions about your rights as a research 

participant, please contact the Rowan University Glassboro/CMSRU IRB at 856-256-

4078. 

Participant Name ____________________________________ Date _____________ 

Researcher Name ____________________________________ Date _____________ 

mailto:johnsona@rowan.edu
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