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Hypothesis 2: A linear regression was calculated to predict

Introduction avoidan.ce goal frpm amount of cramming and GPA. A signi.ficant Conclusion
regression equation was found, A2, 82) = 5.46, p =.006, with an R?
of .12. However, contrary to predictions, cramming did not account
for a significant portion of the variance in avoidance goals (B=-.17, The present study shows that Northwestern students are similar
t=-157,p=.119). to students from other institutions in the study choices they make
(Geller et al., 2018). As previous researchers also found, most
Cramming was expected to coincide with avoidance goals because Northwestern students focus their studying on whatever is due
cramming may contribute to students’ feelings of working only to next, they do not return to information from previous classes, and
stay away from failure or to avoid doing worse than other show a moderate amount of cramming. Research on effective
students. However, in this study, no significant contribution was study strategies for long-term learning does not support these
found. The measurement of cramming may not have been as behaviors. Use of these less effective strategies are not surprising,
extensive and nuanced as needed to see the relationships. however, given the report from Northwestern students and others
that very few study they way they do because they were taught to
Hypothesis 3: To test the hypothesis that procrastination would be study that way. Students may simply do what they know how to
correlated with avoidance goals a Pearson product moment do, not realizing some of their strategies may be ineffective.
HUPOtheseS correlation was performed. Students who reported more

procrastination reported more avoidance goals, (86) = -.24, p=
02.

Students who procrastinate may not be motivated to master
material but instead may simply be trying to avoid looking bad in
relation to others (Howell & Watson, 2007). In this study
procrastination was associated with avoidance.

The two other significant findings for this study are supported by
previous research (Howell & Watson, 2007; Robbins et al., 2004).
Avoidance goals are associated with procrastination. Staying away
from a bad outcome may not be motivating for students. It is
approach goals that may spur students on to get academic work
done early or on time.

A belief that one knows how to study may also be motivating and
lead to positive outcomes. In this study studying self-efficacy was

Hypothesis 4: \We predicted that studying self-efficacy would be
correlated with GPA. A Pearson product moment correlation
showed a significant correlation, A84) = .33, p=.002. Students
who had a stronger studying self-efficacy did have a higher GPA.

Results and Discussion

Method

associated with academic achievement. Students who felt they
knew what to do when they sat down to study were doing better

Hypothesis 1: To test the hypothesis that similar percentages of .
In school.

students would report using particular strategies as Geller et

al. (2018) and other previous researchers, frequencies for each
response were calculated.

As can be seen in the table, in the current study similar percentages as
Geller et al. and others were found.

Participants

Participants were 88 college students from various psychology
classes at Northwestern College. The students ranged in age from 18
to 22 years old with 50% first year students, 28.4% sophomores,
15.9% juniors, and 5.7% seniors. The majority of our sample was

As expected, studying self-efficacy was correlated with GPA in the
present study. Students who feel they know how to study may be
more motivated to study, engage in more studying, and do better.
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