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Introduction

 Social-emotional learning and student success (Berkovits et al., 2017)
 Self-regulation & normalization (Montessori, 1995)
- Emotion-regulation (Wyman et al., 2010; Berkovits et al., 2017)

* Practical Life (Bettmann, 2015)




Research Question

How can practical life exercises be integrated with the
explicit teaching of self-regulation skills in fostering emotion

regulation of children in the lower elementary classroom?




Theoretical Framework

1 Maria Montessor1’s Planes of Development (Montessori, 1995;

Association Montessori International, 2021)
I Normalization (Montessori, 1995; Lloyd, 2008)
1 Normality (Montessori, 1995)




Literature Review

Self-Regulation (\Vohs & Baumeister, 2004)

Emotion Regulation (Wyman et al., 2010; Cai et al., 2018)

Emotion Regulation Strategies (Cai et al., 2018; Berkovits et al., 2017; Wyman et al.,
2010)

Practical Life and Self-Regulation (Bettmann, 2015; Linebarger, 2016; Voreis, 2016)
Practical Life Exercises to Foster Emotion Regulation (Bettmann, 2015; Cai et al.,
2018; Bodrova & Leong, 2008)




Methodology

*  Four weeks (second week of September to first week of October)
*  Grade 1 and 2 Montessori Classroom

* 20 students: 13 boys and 7 girls

* 'The Zones of Regulation (Kuypers, 2011)

* emotion regulation lessons: read aloud, discussion, activity

* 2,4,06, 8 This 1s How We Regulate (Turner-Bumberry, 2019)

* feelings thermometer
* practical life activities: Eye Break, Hand Break, Ear Break & Movement Break
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Data Collection

Quantitative Data Collection Tools:

* students’ self-assessments (pre-and post-study)

° parent questionnaire

* daily feelings check-in

* tallies of behavior deviations/emotional distress vs. self-regulated moments
Qualitative Data Collection Tools

* morning feeling journals (students)

° observation journal (teacher/researcher)

* practical life reflection




Quantitative Analysis

- Student Self-Assessment

1 Feelings Check-In

1 Parent Questionnaire

1 Behavior Deviations
versus Emotion
Regulation Tallies

My Feelings Self-Assessment
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Student Self-Assessment

Feelings Self-Assessment (Pre-Study) Feelings Self-Assessment (Post-Study)

Number of Students
Number of Students

Q2: I can use my Q3: I can stop and Q4: I can problem Q35: [ have calm down
strategies to use when

I am feeling mad.

Q1:1 can name my Q2: I can use my Q3 Icanstopand  Q4:Ican problem Q35:1have calm down Q1: I can name my
strategies to use when feelings on my own.  words when [ am think before [ act. solve on my own.

feelings on my own.  words when [ am think before I act. solve on my own.
T am feeling mad. upset.

upset.
Students' Self-Assessment Rating Students’ Self-Assessment Rating
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Parent Questionnaire

Parent Questionmaire
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Behavior Deviations/Emotional Distress

vs. Self-Regulation

tional Distress versus Self-Regulation Behavior Deviations/Emotional Distress versus Self-Regulation
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Qualitative Analysis

- Feelings Journal (Students)
1 Observation Journal (Teacher)
1 Reflection of Practical Life Exercises
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Observation Journal

Observation of Students During a Three-Week Period

working on

practical life
utilizing ~ 10%

calming

strategy

10% being off-task
38%

being helpful
15%

requiring

being focused  adult support
10% 17%




Practical Life Exercises

Reflection
Question:

A calming activity
for me is

because .

Calming Practical Life Exercises
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Action Plan

- introduce social-emotional learning (SEL) lessons in September alongside
classroom rules, expectations, routines
- introduce breaks or calm down strategies in first week of SEL lessons

- breathing exercises
- yoga cards
- gradual presentations of practical life activities (1-2 every week)

- indirect preparation for weaving




Conclusion

* practical life exercises can be integrated in a meaningful way to teach and

. foster emotion regulation skills to children in lower elementary classroom

» practical life activities aid in self-control, patience, and concentration

(Bettmann, 2015)
» purposefully design practical life exercises to foster emotion regulation

- children develop a repertoire of calm down tools/strategies in class




Future Research

1. Emotion regulation lessons and practical life activities for children with

autism (ASD) and attention-deficit disorder (ADD)
2. Time of day to work on practical life activities for maximum benefit
3. How practical life activities aid with classroom transitions and multi-step

mstructions
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