Anti-racist pedagogical considerations and strategies for synchronous online courses
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This poster curates a sample of our community’s ideas from discussions during virtual faculty development sessions for online educators during 2017-2022; we see ongoing conversations around inclusivity and anti-racism as critical, and hold
space for these conversations reqularly. By sharing collectively generated advice and tips, we hope this poster demonstrates an approach to knowledge generation that challenges the white supremacy culture characteristic of individualism.
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