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Abstract

This study examines students’ views toward the use of rubrics for a poster presentation project
in a foreign language classroom at a Japanese university. The author examined the following
questions: 1) to what extent did students consult the rubric during the preparation stage of the
project ?  2) how helpful did students find the rubric as a tool for preparation ? 3) how helpful
did students find the rubric as a tool for providing feedback on performance ? The results indicate
that, despite being presented with the rubric in advance, 1/3 of students did not consult it when prepar-
ing their projects. Nevertheless, student responses suggest that rubrics were deemed to be helpful
in preparing for the project and in providing effective feedback afterward. Implications for using
rubrics in the foreign language classroom are discussed.
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1. Introduction presentation project in a foreign language

Rubrics are a common way to evaluate classroom at a Japanese university. Specifi-
students’ performance on tasks. This paper cally, the author focuses on the following
investigates the use of a rubric for a poster questions:
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1) to what extent did students consult the
rubric during the preparation stage of
the project ?

2) how helpful did students find the
rubric as a tool for preparation ?

3) how helpful did students find the
rubric as a tool for providing feedback

on performance ?

The paper begins with an overview of
rubrics and the possible benefits of using
them. Section 3 describes a questionnaire
used with a class of first year university
students in Japan. Section 4 presents the
results, while Section 5 discusses the implica-
tions for using rubrics in the foreign language

classroom.

2. Rubrics

Rubrics are a way for teachers to
evaluate and provide learners with feedback
on assignments. Stevens & Levi (2005) de-
scribe rubrics as, “a scoring tool that lays out
the specific expectations for an assignment”
(.3). Andersen (2003) defines a rubric as, “a
rating scale in which a verbal summary of
each rating point is written” (p.88). Rubrics
will be defined here as a list of criteria upon
which an assignment is evaluated.

There is no a single way to construct a
The two main types are holistic and

A holistic rubric

rubric.
analytic (Moskal, 2000).
provides a single description of what consti-
tutes a given level of performance. Con-
versely in an analytic rubric, performance is
evaluated based on specific criteria and
Similarly, Stevens & Levi (2005)

identify rubrics as being composed of

objectives.

dimensions and descriptions. Dimensions

relate to a specific objective of the task and a
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description provides an account of the levels of
performance.

Rubrics have been described as an
alternative form of assessment to standard-
ized tests (Brown, 2004). Such tests may
focus on discreet items or rote knowledge.
Rubrics, on the other hand, are often as-
sociated with (though not limited to) eval-
uating production skills, such as speaking
or writing. Rubrics play an important role
in how tasks are designed (Chow & Li, 2008;
Mislevy et al., 2002).
not necessarily a single right or wrong
By

comparing students’ performance on a task

In such cases, there is

answer upon which to assess students.

against the rubric, teachers engage in an
evidence-based approach to evaluation.

In addition to being an evaluation tool,
rubrics provide benefits to teachers and
students at several stages of the learning
process. Stevens & Levi (2005) have proposed

six benefits, which are summarized below:

1. Rubrics provide timely feedback,

2. Rubrics prepare students to use
detailed feedback,

3. Rubrics encourage critical thinking,

4. Rubrics facilitate communication
with others,

5. Rubrics help us to refine our teaching
skills,

6. Rubrics level the playing field,

Stevens & Levi's list describes instances of
how rubrics can benefit teachers and students.
By using a rubric, teachers can provide
feedback to students that is both standardized
and in a time-saving format. Teachers need
not write the same comment repeatedly. If

a rubric 1s explained to students in advance,
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it prepares them to better receive feedback
from the teacher. By functioning as a
preparation checklist, rubrics put students in
a better position to think critically about their
assignments. Should students have trouble
with the assignment, they can show the rubric
to others when receiving help. If a teacher
notices consistent weak spots in students’
performance, they can adjust the rubric and
and/or their teaching as necessary. Finally,
rubrics level the playing field for students who
are less accustomed to the expectations and

jargon of academic assignments.

3. Method

The author conducted a study of an upper-
level first year English class at a Japanese
university to determine students’ opinions of
rubrics. The class consisted of 29 students, 21
female and 8 male, including one Tailwanese
male and one Nepalese female. Over several
classes students worked on a poster presenta-
tion project and were evaluated based on the
criteria of a rubric (Appendix 1).

The teacher introduced the rubric in the
first lesson by showing it on the projection
screen and going over each point. Following
this, students were shown examples of posters
from previous years with reference to key
points from the rubric. Finally, a copy of the
rubric was uploaded to the class page of the
university’s online learning system, called
Manaba Folio, thus giving students access the
rubric for future reference. Since the teacher
would evaluate students based on the rubric,
students were instructed to consult the rubric
as necessary when preparing their projects.

Opver the following three lessons, students
prepared and practiced their poster presenta-

tions. In each of these lessons, the teacher
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reminded students of the rubric and where to
find it. The teacher evaluated the project by
filling out a copy of the rubric for each
student.

The project concluded with a questionnaire
(Appendix 2) given to students to gage how
helpful they considered the rubric as a tool for
preparation and feedback. For clarity, the
questionnaire was conducted in Japanese.
Moreover some students wrote comments in
Japanese, which were translated into English
by the author and checked by a native speaker

of Japanese.

4. Results

In this section, the results of the
questionnaire will be reported. The results
show that 18/27 students (66%) consulted the
rubric when preparing their presentations.
The nine students who did not consult the
rubric expressed several reasons for not do-
ing so, such as forgetting (5 students), not
thinking it was necessary (3 students), and
not being able to access the rubric (1 student)
due to unfamiliarity with the new online
learning system. Of the 18 students who did
consult the rubric, 13 agreed and 5 somewhat
agreed that it was helpful for preparing their
presentations. No students disagreed.

Students also responded favorably to the
feedback provided by the rubric. According
to the questionnaire, 26/27 responded that the
rubric provided effective feedback on their
poster presentations, with 18 agreeing and 8
somewhat agreeing. Only one student

somewhat disagreed.

5. Discussion
In this section, the implications of the

results will be discussed in reference to both
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foreign language teaching and Levi & Stevens
(2005) list of the benefits of rubrics. The
first point to consider is that a significant
number of students (1/3) did not consult the
rubric during the preparation stage even
though the teacher made a conscious effort to
explain the rubric in class, tell students that
they should consult it, remind students to
consult it, and post it to the online learning
management system. One reason for putting
it online was to ensure that students could not
possibly lose the rubric. Unfortunately, one
student commented that unfamiliarity the
new system was an obstacle to accessing the
rubric. With a class of first-year students at
the beginning of the school year, this could be
a recurring issue. Ensuring familiarity with
the system and having paper copies available
It should also be

mentioned that the two students who were

are potential solutions.

absent for the initial explanation of the rubric
reported that they did consult it when
preparing their projects. Thus the system
appeared to work for them.

Not consulting the rubric beforehand
potentially negated some of the benefits of
using a rubric, such as preparing students to
better undertake the task. As mentioned
above, students who did consult the rubric
reported that they experienced this benefit,
and one student who did not consult the
rubric plans to do so in the future.

The reason why students found the rubric
helpful in the preparation stage can be seen in
some of the comments from the question-
naire. One student commented, “The rubric
was especially helpful for students who are
not good at making posters or are uncertain
of how to do the project.” Another student

discussed using the rubric to practice their
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presentation wrote, “After finishing the
poster, I understood exactly how I should
practice.” These comments indicate that the
rubric potentially acts as a scaffold for how to
complete the project at both the initial and
final stages. One student commented, “If
each category was assigned a point value this
Although

groups of criteria such as ‘presentation’ were

rubric would be even better.”

assigned a percentage, individual skills, such
as eye contact, voice, and gestures were not
given Individual point values. Indicating
which areas are more heavily weighted would
clarify further what students should focus on
when preparing.

Another potential benefit of rubrics was
an increase in the salience of feedback. One
student commented on the clarity of the
feedback provided by the rubric, “It clearly
explains the good points and points of
improvement.” Another student commented
that they want to see more rubrics in the
future, “By all means, please continue to use
rubrics.” These comments indicate that
the feedback is helpful for further progress.
The only student who answered that they
somewhat disagreed that rubrics provide
effective feedback was one of the students who
had forgotten to consult the rubric before-
hand.

scores of students who did and did not consult

Future research that compares the

the rubric could be beneficial.

Given that students found the feedback
from the rubric to be effective, it makes sense
for a teacher to leverage that information for
the benefit of students.
this might be to design a series of tasks that
By

comparing the results of the rubric, students

One way to approach

require the same or similar skills.

could measure their progress in developing
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different skills for communication. Moreo-
ver, 1t could provide a basis for students to set
personal goals on future tasks, thus providing
an opportunity for students to take greater
responsibility for their education. The result
could lead to a positive cycle for using rubrics
in the classroom.

Whether rubrics improved communica-
tion between students and anyone other than
the teacher is outside the scope of this paper.
However, based on observations by the teacher
the rubric did assist with communication
The rubric

provided a structure around which lessons

between the teacher and the class.

could be structured to help students prepare.

Moreover, when individual students had
questions, the rubric functioned as a common
ground around which students could base
questions and the teacher could provide
answers.

The teacher did find that using a rubric
provided benefits as mentioned by Levi &
Stevens. Having a rubric in place from the
start made planning the lessons much easier
because it listed the items that needed to be
covered. It also allowed evaluation to be
quick yet comprehensive and systematic.
Students’ performances were scored in class
and the written components were scored
afterward. In previous years, the teacher
struggled to provide timely feedback while
balancing other work (and personal) respon-
sibilities. This time the process was much
smoother and the teacher was able to evaluate
all students by the following week’s class.

The systematic nature of the rubric
provided the teacher greater confidence in the
scoring students. The process shifted from
being impressionistic to evidence-based.

Furthermore, each student was guaranteed a
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minimum standard of feedback; whereas in
the past the level of feedback that individuals
With the aid of the

rubric, the teacher was able to spot consistent

received was inconsistent.

weak points in students’ presentations, and
identify how make improvements. Specifical-
ly, the teacher was not satisfied with the
quality of notes that students had prepared.
Although class time was devoted to writing
a script and subsequently how to prepare
shorter presentation notes, many students did
not actually prepare such notes or did so
poorly. On the rubric, there was no specific
requirement to submit notes for evaluation.
Thus, the teacher was able to identify a blind-
spot in the rubric which will be updated for
the following year.

As the final point of their list of benefits,
Levi & Stevens mention that rubrics level the
playing field by translating academic jargon
into plain language. Although they do not
address the foreign language classroom
directly, it could be added that by providing
the rubric in advance students can then check
unknown words with others or in the
dictionary. Even when a rubric 1s written
and explained in plain language, foreign
language students may still encounter dif-
ficulties in understanding. A rubric can also
prevent cultural misunderstandings about the
basic expectations of the project. Another
way to achieve this would be for the teacher to

construct the rubric together with students.

6. Conclusion

This paper has discussed students’
responses to the use of a scoring rubric on a
poster presentation project. The results show
that 1/3 of students reported not consulting

the rubric during the preparation stage.
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Nevertheless, those who did answered that it
was helpful and so was the feedback.

The author discussed ways to improve the
efficacy of using rubrics. To help increase the
number of students who consult the rubric,
the author identified ways to make the rubric
more accessible to students, as well as a means
of creating a positive cycle of rubric use with
students. Such a cycle links the preparation
and feedback stages across similar projects to
help students achieve more autonomy in their
learning.

The author concluded by discussing the
The

author identified ways that the rubric helped

benefits of using the rubric as a teacher.

facilitate lesson planning, communication in
the classroom, and assessment. Rubrics are
often viewed in terms of rating scales and
categories. Ultimately, rubrics are a tool for
communicating with students to facilitate
learning. By evaluating the ways that
teachers use rubrics, it may be possible to
improve the quality of learning that occurs in

the classroom.
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Appendix 2: Questionnaire

THBERRI—RKETa V27 MIETET 75— T, 2O7 U7 — MERPEEITEES 5
LR HDVERADT, FHIZBEATTIFS L, TL T, MAEHREAHTSIZELH D ERHA,
FRIFIIE10~1523Td 6 A SRS ITEM L TFI 0,

DT U — MNIATIEEN T WX ITBEL LT,

1. 207v vy bAESERLUE Lich?
a. 3, BEELZL
b, WA, EXERELLTELA

2. PMliAE#ER OV—7V v 7)) OUHAEREFTTZIE Lich?
a. FTuv
b. Wiz

3. 7V MEEEfFLILEX, K= T+ VA LEONV—=T V) v 7 E2BZITLELLLM?
a. Fun
b. Wiz

3A. TRV, EBEZIHG. V=T v 7 2BEITT 5DREICRICLEE Lich?

a. TS
b. %55

c. bEHEDbITL
d. Z58bin
HEa AV b

3B. WA | EBZIEA. BB LD > CHBIEMTLIn?
a. =TV INBHEEEHNSEN-T
b. W=7V v/ ABEIITEIEEEN
c. =TV I a2BEIITHIERILELNEE S
d. Zoft:
HEHI AV b

4. =71 v 7TONFRENRSSWHETEXE Lich?
a. ACHTEL
b. KWicWHRETE /2
c. bEVHRTEII Mo
d. &{#Mfcxiih-/
HEax b

5. HBIOT VLY TF—Ya v A2WETIOIIN—TY v 7O T 4 — KNy 7 WERNIHHR &
HotcEBNETN?

a. TH2/ES
b. ®®vx5ES

c. bEHEDLEL
d. Z258bign
HEza AV b
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