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THE BIEMENTARY SCHOOL CUKRICULUM IN KELATION 70 YIS
LIBRAKY SERVICE

The survey of literature used in the graduate courses in
eduomtion and librarianship has provided the background for this paper.
The goanls, aims, and trends in the modern elementary cwrrioulum have
invariably depended upon the use and understanding of instruetional
material for their administration. Since the iimitation of classroom
activities to textbook assignments iz no longer an acoceptable method of
teaching in the modern school, teachers must turn to sll resource
mterials svallable, The degree to which 1t is available and usuakle
detornines, largely, the sucoess of the progrum. Efficlency based in
terms of evaluation of the work accomplished in relation to the time and
money expended, can be maintained at its higheat lewel by a ocentraliszed
and competent adminigtration of the materials. Duplication of time amd
effort are minimised. 7This necessitates certain physical requirements
and trained personnel. 7The purpose of the central library is to provide
these as an integral part of the school program.

Hesearch has offered the conclusion that the better the teaching
mathods, the wlder the spread becomes in the individual development withe
in the group. This indlecates a need for materials suited to meny levels
of ability. ITo supply esch classroom with the desired materials would



mesn a great deal of duplication and expense. The central library
provides an efficlent method by which one souroe of materisls can
supply the whole achool.

The olassroom teacher does not generally have the time or the
training to colleset and organize materisls which she would find invale
uable alds 1if they were at her disposal.

Modern trends in education indicate that we are endeavoring to
prepare the child for life in a changing world. Therefore, he mat have
the opportunity to satisfy a wide range of interests and to become
acquainted with the cultures of the rest of humanity. In order to ad-
Just himself to his rightful place as a cltizen in a democracy, he must
have a certain economio efficiency and an opportunity for self-realiga-
tion., His hobbies give him release and an emotional security just as
his vocational treining helps him to attain economic security.

To commnicate with our fellow men today we must be literate.
Chammels of cormunication are neoessary to world conocepts and under-
standings.

- These demends upon our modern educational system must be met
as efficlently and completely es possible if we are to insure the
perpetuation of a democratic way of life, As educators, we are a kind
of oraftsmen end we cannot do our best work without the best tools. In
our fleld the tools are instruotional materialas, We must insist as
ardently for the provision of such tools as we insist upon the atandards

of our design for education.
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We cen do this by conesrted and intelligent effort through owr
professional orgunisations and well-planned publie relations prograns.
Cur inatitutions of teacher training provide us with modern methods
and techniques. It remains our responsibility to carry them into
productive setion,
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INTHODUCTION

The purpose of this paper is to explsin the nlace of the centralized
elementary school libdary in relation to present day standaxrds of the
elementary cwriculus, as sreseonted by contesvorary autiorities on curricus
luz and library service., The discusaion will be presented under the
following general diviasions:

I. The sins and trends of the elerentery curriculusm and

their logical reiztion to library service based on researel
of conterporary literzture used in the elementary educs
tion and library ecurses at the Centyal Washington Collspe
of Zduomtion and the Univerzity of dashington. 7Ti.ls will
mie up the main body of the paper.

Il, The fzeliities and services offered Ly a nodern
centralised library.

III. The lag whiech exists in the state between the teacher
and Uirarian training and the existing facilities,

IV, Sore suggestions wirleh miput be of wvalue in extending

and Lisproving library service in the elewmentary gchools of
the stata.

There seenms to be a pretty genernl sgreemsnt amcny educators that
ve have osrtain prexises asccerteble sz tesss for cwriouwlun Luprovermsnt
snd developments In fact, cur aims are much rore consistent than our

methods .



The wost specific und inclusive list I have found, I believe, is
that of “i\‘aaley.l lie lists twenty-five aius based on prevailing national
objectives arrived at by discussion, action, ppropriation, and domation.
I thin- it i3 Loportant to note that the first four and several later ones
are bagsed on # world oubllock. For emanple, the seoond iz “to uphold
the United Hationa", the third iz "to control the atom bouwb", and the
tenth 1s "to extend internutioral trade®. Thess are for the elementiary
sehwool. This means bullding e type of conospt much earlier than we had
thought possible in the past. It also inwolves a different kind amd
method of teaching. It will inelule the use of current events. It will
neosssitate the use of a grest mny materisls.

Preston” puts his aims ss followss

The primary objeative of modern social stwiles teaching

1s to help boys and girls to wuet, understand, and solve
sore of today's probless of living. OSuceesaful living is
the nost desiraeble outeome of social stwiles tesching.
Helping a child to think eritically, o respect the achiove-
renta of all people, to vork: eooperatively, to use the

tools of loaming effectively, to understand his community,
and to beeoe aware of nis priviieges and responsibllitles
es a oitizen are sore of the ways Yy whioh this goal may be
achieved, The school is one of the agencies vhich must
provide these opportiniiiecs.

Since the building of concepts in howme, comnunity, national, and

international life is the specific problern of our socelzsl studies teachers

1gdgar Bruce Wealey, secial studies dn the Elszentary
Sehool (Rew York: D,C. seath, 19Aﬁ s DPe l48-9,
2Ralph Preston, Jeaghing Soolal g in the Elementary Schaol

(Hew Yorks Iinehart & Company, Ince, 19)0 s Fe 26



it becomes an important factor in curriculum plamning. Much research
has been done in this field in the last few years by people primerily
intereated in the elenentary cwrrioulusm,

Miohaelis> points out the trend in social studles when he says
that our aubject matter fields are largely viewed a3 resources to draw
upon to solve owr problems. ie includes many specifie ideas in his oute
line, such as oritical thinking and the dewelopment of problem~solving
teciniques. Again, we note, this talms us awvay from the formal and tradie
tional method of presenting history and geography.

It would be impospible to make an outline or a course of study to
fit each individusl in the olasarvom wnit, but by research, or the conasumpe
tion of research available, we csn drav general conelusions concerning the
mental, physical, emotional and sccizl maturity needs of certain age
groups in a generel way and let this serve as a gulde for setting up a
progran for the individual needs within the group.

Materials sre a prime footor in earrying out the activity progrems
and the unit courses used in the suggested msthods, Inadejuate sohool
faoilities and psrasonnel add to the burden of teachers who are expected to
earry on this type of activity., Children are expected to have, or to
build vieariously, through school situations, the necessary background
for understandings and congepts. This pressure is reduced to anxiety and
tension when the proper facilities are not provided in the way of

3John U, Micheelis, | Studies for Children in a Dempcracy
(New York: Prentice-liall, 1950), ppe. 290-322.
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metericls and ejuipment. The materials should not only be provided, but
provision for their effieient use should be insured by the adminlstration.
Teachers need to be sware of the awailsbility of materisls and familiar
with their use.

The ability to read aritically and inteliigently is s dynamie
prooess whioch should continue to yow as the chlld progresses through
school and on into edult life. iupils noed guldunce t react oritiecally,
to clarify their thinking, to reach wvalid oonclusions, and i seleot
appropriate materiala,.

Methods and sims may change with progress or the changing needs of
soclety, but there must always be certain constant values in a stable and
orderly progression of ecivilization. In education the sbiiity to read
at some level hss remained & constant need in our public schools. leading
is the basic tool in the English and soclsl studiea program.

Drapor‘ quotes from a study prepared as early as 1931, in Detroit,
Michigan, the following statement:

There are two phases to the teaching of reading which must

be noted, the tesching of reading us a sciecnoe, and the
teaching of reading aa an art. Une implles effiolency and
skills the other the appreciation of literature. The former
phage 1s emphasized in the reading period in the home room;
the latter in the llicroture rooms

In discussing the developmental growth of children we must be
alert to each stage of emotional maturity or readiness. We must be

4Edgar Marion Dreper, Eringiplss and Zesiniques of ?MM
Making (Mew Yorks D, Am;’.iei'son-cenhn'y Company, Ina., 1938), p. 296



ready with the masterisls when the interest lewel is Ligh. leading inter-
ests are often higher than the ohild's abllity lewel. It &z nost import-
ant to bave a wide elivioe of materials at this stage widch snswer both
rroblemas. The aspeclal teacher, as well as the alassroon teacher, finds
more and nore demand for this type of materisl in slrost every fleld of
interest. The librarian, whose training includes tuat of the classroom
teacher in addition to apeclialised training, can function in the solving
of this problew in a way which is of lmmessurable velus to the educationanl
PrOgTai.

Micheells says, “Children must be ready for the use of selected
ingstruotional materials if meximum learning is to be achieved.*’

Jersild® disousses the Luportance of the child's interest in
relation to our methods of training and the opportunities offered bty the
sohool. & belleves the chlld who lives in an environment which provides
an opportunity for the learning of many and varled interests will probably
be better situated than e youngater in an environment with only a limited
range, The idea of meking the achool an environment for stimilating and
satisfying a large renge of intsreats hes given education & new meaning.

SMichaells, ane 9ike, p. 29,

SArthur T. Jersild snd huth J, Taach, "Cuildren's Interests snd
duat Toey duggeat For E (New Yorks DBureau of Teachers College,
Columbia Unlwrsity, 19491, %pt. Vi1,



He gives us a brief sumwmry of his philosophy in the following
siatersent:

Conoeived in these terms, the supplying of as many mwens

&s possible through which children may discover and reslise
tielr potential interests is not a luwury, and it certainly
is not a way of diluting or sugar-cocating education. When
wo take education literally and seek to educe, to draw
forth in the most conatructive manner, ihe resocurces with
which children are by nature endowed, we ave nol singly
helping them to have a good time., We are making & funds-
mental investment in hwwmn welfare.’

The report of the Fdusational Yolicies Comission® gives us a
sumpary of the educational aims, which seems to express the generally
acoepted bases for the cwrriculum planning under four brief headings as
follows:

I. Self-realisation

II, Human relationships
I11. Eoononic eificisnay
IV, Civie responaibility

Any progras, therefore, mst be measured to sore large exteant in
terms of accomplishment in tiese arcas. 7ools are not an end. Joln
Devey made thnt oleer to us. Few edueators would dissgree. Without tools
the eraftanan cemmot budlde. Without the tools ol the langusge arts our

pupils cannot reach the goals we have set for tiuew, the goals of an

7m- 2 P 22T

8he Lducational Policlies umd.anmn, "The nmpoaaa of Education
in Americsn Democracy,” tknaw. ) Aasosiation of tha United
stales, an dmerisan dssociaticn Mx?l dduintatratora (1201 Sixteenth
St., Hcrthvnat, Mingtou, Do ey 1938 Ps 47



education to participate in a democracy. The mastery of reading skills
hes no inberent valuc exoept ms it acliloves gome larger cbjleclive set by
the individusl or his group.

Curriculum a.thoritics refer to the library as the ocenter around
which vorthwhile teaching is dons. Where Ulw trend 1s towerd broader
arees of lesrning in the pro Tak, wiere classes aro comvined to make the
curriculum more satisfactory, the diversiflied uzasignzent is necessary.

This means that the teacher must Know the use and the contents of the
litrary.e It means not only dmproved methods of teaohing, but irproved
teachers.

Wilson says, "The fundamental purpose of the library in education
is to belp attain the objectives of the eduestional program., The librery
1s sn integral pert of the program; it cannot be set sside na a supplement
of other educeticns) funoticns and sotivities."’

An elementsry sehocl litrary is not one of the "frills" of educa-
“ions It requires the services und cvoperation of the entire school
parsonnel. The librariasn needs to be & peraon with definite qualifications
and training. ier job is to integrate the prineiples and alms of the
sdministration and the olassroom proosdures. She must understand the needs
and methods of the clsssroom teachsr, Ability to handle children is easential.

9101113 K, Hﬁson. Furposes and Soops of tha Yearbook,"

foxty-
?m bational Scalety for the of Educatden, Fart I1I
Chiecago, iat Univernity of Chicago, 1943), p. 11.



m

3he must not only have a broad knowledge of tne books and materials, but
an understanding of children. Since her job 1s one of public relaticna,
she muat know how to get along with people. iier enthusiasm must be
ainosre and genuine, 3he will rain little reapeet and interest from
ghildren or adults if her own interests are not brcad and rich.

Current litersture by library authorities bears out the conten-
tion that librarians must be cognizant of the inoreasing ctianges in the
schiool ocurriculum and ready to offer the services demsnded., Fargo atates:

Whsn the school introduces and trains each ohild of soclety

into memberahip within such a little commmity, saturating
him with the spirit of service, and providing him with the
instmments of intelligent self-direction, we shall have the
deepest and best guaranty of a larger sooclety which ia worthy,
lovely, and harmonious., In line with the abowe principles, it
is pointed cut that the curriculun has undergone marked
modification, new subject matter and activities have been
introduced in order to bring the schocl into oloser relation
vith social processes and the needs of the learner.l0

There has been an emanoipation from text book alavery., Child
activity la the keynote of the elementary cwrriculum., We geeck to atimulate
his interests, broasden his horimons, snd to satisfy his ouriosity.

The pwrpose of tie school is not linmjted to stisulating interest
in acadenie fields alone, To live u rich and satiasfying life, most
individuals need hobbleas, and leisure time interests. %We live within a
world concept today and we cannot share in the lives of cur neighbore

unless we have some appreclation of their cultures. The more intelligent

1Lueite F. Farge, Ihg Erogram for Klementary
geryice (Chiemgos Amerioan Library Associstion, 1930), pp. 30=31.



the individual, the greater Lis curicalty and the greater iils need for
resouroe material which will satisfy him. These, then are the major
problems of owr elementery sehocl and to carry out any progranm which fule
fillgs these needs we muat have certain racilities available to ua,

During the throes of tie birth of progresssive education we
vandered, sometimes delirously, advising and experimsnting with asome
pretty aimless asctivity programs. Uur aims as stated were to provide
opportunity, guldance, and succesa. 1ioo often the aoctivity program
provided opportunity for educationally useless activity and experisncs.
Educational experiences lmply learning experiences in a positive asense.
There can be activity and experiencs which provoke bad habits and un~
deairable learnings. Therefore, wve cannot separate the sotivity from the
guidanes. If the pupil omnnot ewaluate end interpret his experiences to
some degree of succsas in achleving the goals which we have set for educa-
tion, the experience does not belong in the ourrioulum. Spearsi® has
given us a list of four cautions in ewaluation of our activity progre= as
followas

I, All experience is not educative,

II, If aotivitiss of children are to pay educational
dividerds, they mst be properly selected and directed
toward worthy goals.

III, For children to be active worely for sotivity's
asake is educationally unscund,

IV, Too much activity is over stimuleting, es are too
meny diverse activities. "Too much® and "too many” mmy
likewise be fatiguing or down right boring.

ui?mld Spears, an Zeacher and Cwrriculum Planning (few Yorks
Pmnti.cs-ﬂa.ll, Ino.. 1951), pe 20.
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Except in the primary departzent, the ability to ewvaluate and
interpret must come through the pupils background of experiences, real
or vicarious. He needs to find e link between them and the world in
which he lives , This involves knowledge of the pmst and present gained
through the subjeot matter of his genersl education courses. From the
intermediate grades cn up, it will mean history, geography, science,
methematies, literature, the arts, and industrial and vocational courses,
There is no means to acquire any sstisfactory degree of these needs
except by the use of the language arts and there is no souree which can
provide this in measure comparsble tc the school library. Gmylz discusses
the inoreasing demands for wider Informetlon and for the wide use of var-
ious agencies of commmication. We must maintain an informed citizenry,
he belisves, and goes on to add that e surprisingly large proportion of
our adult populetion is not prepared to use to advantage the verious
gsources of information tlhat are now aveilable. He states, "They...justify
the oonclusion that boys and girls of this generation should acguire far
broader interests and much greater efficliency in the use of the library

and other sources of information than has been generally true in the

pa.at'.."13

12y41114em S, Gray, "Social and Educational Changes Affecting the

Library,” Forty: Wumwmmmm?xﬂ
Edugetion, Part II (Chicago, Illinoist University of Chiecago, 1943), p. 17.

13Log¢. git.
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When the school 1s organized and planned with bread goals in which
every member of the fasulty has had a part, the achool librarien has the
opportunity to play an important role. With the objeotivity possible hy
an oversll view of the whole system, wiich the librarian should have, she
is abls to see the problems as common to the whole system and suggest a
common solution.

Just as the library must change to Mt the needs of the school,
so the librarian 1s in a position %o ald and stimulate change in the
sohool. First of all, the librarisn must acquaint the temahers with the
facilitics and servioes of the library, make these desirable and easy to
use, and point cut the advaniages of teasching by methods which will de=
nand them.

The next important step is to bring to the pupil the knowledge of
its use, the pleasures and enrichuent to be derived from it and the
aatisfactions of working out thelr asaignmenis with s variety of inter-
egting materials. When teachers and pupils demand library facilities, it
will be bard for the moat comservative adminiatrator to insiat that they
ere luxuries and act basle educational needs.

(ray says, "Hewver before in the history of education has the library
held such a vital and prominent place in school setivities as it does
today. Never befuore has 1t ocooperated in as many ¢t pes of school activitieas
as 1t does tnday-“u

Ytray, op. altes pe 2.
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It nov beocomss our problem to determine, in a specific wmanner, how
the librury meets these aoccepted prenises of educetional joals snd why
1t must be ineorporated intc the totel sciwol progras ms & tool for admine
istsring the currioculum.

With that in nind we might review our staterent of values, beginning
with self-reallization and eocnomlce efficiency.

The industrial arts program, and later, the voecational training
progran, aight be good exauples of developlng individusl efrieciency. e
know that these courses provide for attitudes, appreciations, and new
ideas which bring personal sstiafacticns. langusge arts, again, are tasic
to the suocess of these prograrse. Voeational instructors have begun to
acoept tie fact of Individual differences and find group instruction will
not sulfice. By use of the printed mmterisls, they are alde to reach
individual problems. A modern vooational course inaludes text books,
referenoce books, related subject books and much other instructional materiasl.
The larger technicel schools huve centrsl reading rooms whore books on
fiotion, trawel, biography, art, and music are conspioucus, as well aa
shelves of technicel books and megazines.

Modern educators realize that tie whole personality of the pupil
must be developed, not only to fit him into his perticuler job, but inteo
the home life, the commmity life, and of the larger life of his country,.
Hodern industrial changes have orested more leiswre time for millions of
workers. Thousands of ehildren have leisure today, who a generation or
rore ago would have besn employed in the sweat shops or at least in some



13

gainful occupation. These children and adults need and desire rore than
a2 "3=-R" type of education and experlence. Leisure time activities may be
of great personal and soclal value., Most homes eennot provide the facil-
itles to answer the needs for books, meygagines and other materials, nor
are they equipped to provide the physlcal econditions for their use,

dhen Mayor of New York City, le Guardis realised the importance
of the proper reading. ile appointed a committee of court personnel,
litrarians and teachers to meke » reading list whioch ke published under
the title of "An Invitetion to Read". The 1ist wes mmde with a definite
purpose, and it was made available to the under-privileged boys and girls
vho made thelr way into the juvenlle courts., The commitiee felt that
through reading interests and materisls of the kind they selected,
desirable soclal hahits and attitudes could be developeds This list has
now been accepted as a valuable reading list Ly the schoocl librarians.

Self-realization is achleved by troad cultural experiences. An
index of cultural development is determined by the decreese in illlteracy
of the pecple, Scientific investigation has shown us that there is a
high degree of correlation between the intelligence quotient and the
ability to read. We, as educators, lmow that langusge is an essential
part of all individual development. By the same token, we could Justly
call it the "wehlcle of oulture®,

We must never minimize the need for rich and meaningful experiences
in order to lesrn to read with comprehension and appreciation, but on the
other hand, we must provide the ohild with experlence intc a world of
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things, faots, and ideas which his physioal limitations cannot provide.
He has a right to be on speaking terms with the great minds in the filelds
of litereture, art, and philosophy, as well as to be familiar with the
practices and idess of hls own immediste world,

Aa stated before, the home and the classroom are both unable to
moet this need to the fulleat extent., The need for satisfying human
relationships cannot be sclved from reading books, but the right book
can give release and satisfaction in many ways. The library is able to
extend and enrich the opportunities. There is a measure of security to
be found in the faoclle use of informational material, To know where we
can turn for reliable answers toc ocur problems gives us & certain oconfidence
in our work and social life. The girl who kmows the use of Emily Post
won't worry so much over smuall social amenitles. The boy who knows where
to look for the answer to his "hot=rod" problem will not feel so frustrated.
The handiospped ohild, who oan projeot himself into the hero of his favor-
ite sport will find rilease. Those examples might be multiplied many
times in the sohool life of one pupil and the satisfactions he will have
gained through his school library will be likely to carry over into adult
1life.

Civic responsibility 1s really an extension of our first hwman
relationshiips. Aa stated above, the child first understands his relation=-
ship in the home and then his community, until, at last, he can recognize
the whole world, A demooracy depends upon an informed citizenry being
able to think oriticelly. COritical thinking is what makes education
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funotional, It is the transfer of lsarning to procedwre. It makes it
possible to apply prior knowledge to the solving of the problems at hand,

The ability, or rather the degree of ability, which the irdividual
possesses to think critiocally determines his eduoationsl level in the
actual sense, and wsuslly his degree of sbility to think oritically
detormines his degree of succeas and adjustment in his soclety.

We might say that a child begins this proesss with his first formal
educational experiences. The degree and the speed with whioh it is
developed depends, in a large part, in the school. Thinking is olarified
by terminology. It must also have faoctuml background. It is experience
and observation interpreted. The currioculum must provide the ehild with
the tools to acoomplish these processes.

The first business then, of the curriculum, 1z to teach the child
to read and to oommmicate with his compenions., There is no substitute
for this process in progreasive education. The term "progressive® as
used, means in the eontinuing eense, That this learning prooess is best
promoted Ly an activity progran has been acoepted, The activities and
experienoss muat be cerefully planned and guided to insuve learning of
the most desirsble kind., Competent utilisation of the reading skills to
achieve our hroader goals is too often taken for granted, e find out,
too late many times, that pupils are frustrated beceause we have sllowed
thenm to reach the upper grades without being able to read on their
ability level, It is diffioult to take them back to the proper starting
point because their intereat levels have gone so far beyond.
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An 111literate person cannot be a full citisen, in the best sense.
do is lirdited in his oonstitutional right of equality by reason of nis
11literacy. ¥e expect the renk and file of adults today to use their
right of franchlise snd to take an active part in their trede organisations.
Rural aress are no longer "backwoods®™, but partiecipate in such worthy
orgaenigations as the grange, co-~operatives, 4=-ii, and other similsr
organisations. The need for men and women today to take an active part
in oomsunity affairs is more urgent and more necgessary than ever. Schools
and teachers recognise these needs and are trying desperately to keep up
vith them.

A good library can be an atmosphere in which the spark of
intellsctual interest may be kindled. We ocannot afford to miss this
opportunity, but it remains the responsibility of the total schocl
program to teke advantage of it, The librarian will be able to find read-
ing meterials with low voeabularies and high intereat levels to meet the
needs of infividual problems. Often the librarian has & rmosh better op-
portunity to find the interests and to detect the problems than the
teacher. 3Sows of the wore progressive schools are doing much of the
renedial work in the intermediate and upper grades in this way. Worthe
vhile and interesting activitiez are carried on in tie stimulsting atmos-
phere of the library. Uo stigms of "remedial® is attached and the interest
and the enthusiaam which can be supplied in this way goes much farther in
stteining the goal then mere drill routines,.

The much-neglected superior child alasc gets a break in the same
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waye. In our present day over-orowded olassrooms the average teacher [inds
it difficult to plan or cerry out an enriched programs By use of the
library, these youngsters may carry on extia units of work, follow through
on hobbies «nd special interests, and find in the wealth of reading materw
ial the anawver to many other needs.

Hegular library olasses teach the ewalumtion of material, Here
the pupil comes into contact with many ideas, with many minds end with
many kinds of materials. lie learns to plek and choose his books. He
decides which reference maierials serve Lim best and which authors tell
the best atories. ie finds that history books do not always agree. ile
gives the librarian her cuiance for motivation and guidence,

It seens evident from the opinions of owrriculum experts and from
general observations that the slementary school library must ventually
be the oore around vhieh we build the program of the classroon. It
functions as a two-wmy processj reaching out to recognige the needs and
drawing in to solve the problens,.

fagllitiza of the Modern Scheal lLibwary

8inos the ides) arrangement of library service 1s realised through
the central library, our discusslion will refer to that type of servioe.
By the uase of & ocentral library most of the benefits of the other methods
are secured and in addition meny more and valuable ones wmay be included,

The sucoess of the library program deperds primarily upon three
factors, the physical aet-up, the personnel and the administration,



All three are cszgential and interdependsnt.

The first often depends upon the finaneial circumstanoces of the
district., It would be imposaible to have the necessary housing, equipment,
and meterials if no wmoney was avallable. OUn the other hand, it can be a
oiroumstance in which other sehool fmeilities are considered nmore iemport-
ant, It is not unusual to find schools which hawe built up one program at
the expense or complete saorifioe of another, It is hoped that the first
part of this discussion has impressed the irmportance of the library as a
oore of the ourrioulum.

Gardineyr and Bnim:ml have given an excellent and complete discus-
sion of the physical properties for the centruligzed library. One of the
firast considerations should be the loeation of the library. It should be
easily accessable for classroom use, 7The size will be determined by the
enrollment and the future antisipetion of needs and materials. The libe
rarian should be consulted by the administretion and the architects during
the plamning stages if possible. In addition to the reading roonm, &
workroom is necessary. This room needs atorage spaoe, work tables, and
a sink, Some modern libraries are equipped with museums and lavatories.
Provision should be mede for bulletin boards, magasine racks, and & oir-
culation degk. Lighting of the reading room should meet with atandard
requirements,

ljewel Gardiner and Leo B. Baisden, Administering Library ymr
1941),

4o .fmvw Sabool (Chicagos American Library Assoecistion,
Ghup. .

il
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The decoration and arrangement of furniture make up the atmosphere
of the librery, Attractive reading corners, interesting displays, well-
arranged shelves, a few good plotures and wellegared-for plantas do much
to make the room a popular place, not only for reading and study, but for
relaxation and harmony.

The librarian and her assistants coupose the personnel of the
library. Gardiner and Baisden hawve stated, "Ho matter how ample or
attragtive the library room or how adequate the book collection, a lib~
rary is only as effective as the porsonnel in charge."
deal of responalbility and importance on the choice of the librarian.

This puts a great

Ideally, the librarian should be a person, not only trained in the
fisld of librarianship, but a person of many other desirable qualificatidnas.
It s her duty to see that the library constantly funotions as an integral
part of the school and not as a separate unit, She should know the ocure
rioulum problems, the philosophy of the school, and the changes which are
oconstantly being made in materials and methods., The friendly and stimulating
atmosphere of the library can bring to the teacher the encouragement and
interest which will increase her effectiveness in the olassroom.

The librarian with a broad baaciground of children's books and
supplementary classroom material may oreate, within the school, & needed
change in the methods of teaciing and in turn make not only the olassroom
teacher, but the administration cognizent of the importance of the libwary

zwn ps 28
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service, When the libwarian works with tie teacher in harmony and both
realise the impoasibility of emrrylng out & modern and satisfactory
progean without the libwrery's service, e seeurity and improvement of
the elessutary librery will be insured.

The librarian should like and understand children. She should be
able to interest and cuallenge them. ier training should ineclude story-
telling, as weil as the clerisal knowledge necessary for the classifioation
and cataloging of the materials., In addition to her required background
&3 olassroon teachsr, she needs tralning in ohkild psychology, so that
she may be able to deal will each child as an individual peraonality.

Since she 15 a kind of coordinator of the whole achwol, perasonal
attractivensss and tect am Aimportent to her suocess. The effeotivenscss
of her progran depends upon her relatlonships with teachers, children,
and administretors.

The policiss of the school sysitem lie within the province of the
school sdminlstrators and the final answers of its problems must be
deternined by thom., lack of harmony between prinoipais, supervisors, and
other wembers of the administrative personnesl 1 alow down progress cnd
sfficienoy in all depertments. It ssems moat fmportant, then, that the
entire perscimel of the achool be brought togetler in a democratio forn
for the planning end undersianding of & balanced and educationally
eifiolent systen. Uhen this is done the servios of the welle-planned
litrary oannot be overestimmted.

The goal of the library progrem iz toc have a complete libwary
service. This means that the library osn and should stimulate intslligent



research, satisfy lelsure readingy needs, previde materials for wvarious
lsvels of ability, coordinate cwrriculum needs with suitable materials,
offer aotivities which develop demooratic methods, and integrate the

program of child development in all its facets with the general school

progyam,.

Tsachers trained in our Washington ocolleges of educztion are well
aware of the trends away from the old text book assignment, of the clasae-
rooms where pupils have no activity units, and any methods of lesrning
vhich are not related to or preceded by, interest snd experience. Yet
thease teachers often go out into the field and find situations where
there is little provision or equipment for any other kind of teaching.
There are comperatively few centrslised libraries in our state and those
ere mainly in the larger citiea.

The Washington 3tate School Library Asscciation reecently compiled
the results of gquestionnaires sent to the three hundred librarians of the
state. Only forty-ons of the one humdred, thirty who replied were found
t0 be professionslly treined, 3eventeen sdmitted less than ten hours of
library training. In comparison to this we might note that the state of
Tennssses has flve hundred full~time librarians, sewventy-five percent
of whon hold library degress. In Washin:ton, less than ten percent hold

the same type of training,.
Thirty-tvo of the libraries, out of ths one hundred thirty who
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responded, were being used as study halls; ten others for vaerious things
frou a pianc classrocm to & teacher's lunchroom., These statiatics
include the seoondary school libraries which make up the majority of
centralized librariea in the state,

The 1953 report of the Professional Treining Committee of the
Washington 3tate School Library Assooiation states that the majority of
schools in the state do not have lilrariss. %This does not neocessarily
refor to osntralized libraries but may include any set~up whioh gives
some type of library service. 3inoe Weshington has long held an enviable
place in the mation for her progressive educational syatem and her
training schools this lag or range between the goals we have set up and
the action we have taken to attain them iz not only regrettatls but

educationally alarming.

There 1s something in the old adege about "the wheel that squeaks
getting the greese." If the Washington=trained teachers demeand the
facllities to do the kind of teashing they have been trained to do, they
will eventuslly bs given some conaideration. This mupt be done in care-
fully thought out wys, using a well-plamned puhlic relations program.
Teachers must know their flelds, have = aincere philosophy of education,
and presenit their case intelligently.

The lilearian and the teacier-librarian have an important respon-
sibility toward their state and regionsl aasociation. Upon them rests
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the responsibility of selling theilr progran to the school and the oo
mmity. The progresaive aduinistrator is boooming more concerned with a
belanced program and often weloomes the help and suggestions fyom those
who have recent training in eurriculum plamming,.

Statistics are oonvineing and vhen the taxpayera realise that
money spent wigely for centralized instruotional materisls brings more
returns per dollar than many other and more popular seohool expenditures
they will have a different atiitude toward prograus uwiloh they had thought
to be “frills® and "lumuries®,

ibis past year was the firat year that the Washington State School
Livrary Asscelstion had an Elewentary School library Committee, It waa
created to emphasize the walue and growing need of librariea in elementary
schools., This group is woriing to inerease the professionsal training of
olementary lilrasrians and the standards of the elementary aschool
1libraries. The sascoistion iz growing and each year records a substantial
inorease in interest and membership, orking in olose relstion with the
State Departwent of Edueation, the group feels it is mmking headwey in
graducl changes toward the place of the library in the sciwol.

The teachers colieges and universities in the state are adding
ccurses in librarianship to their swmewer coursess In eddition, workshops
have been held whiah have beought teachers and librerians {yom all over
the atate. Suah groups serve to accelorate ths interest end oateh the
notice of other departmenta on the ocampus,.



24

The P, T, A, provides a good medium for library publicity. The
school librarian will usually be welcomed on the program, especially if
she can demonstrate some phase of her work, such as story-telling, book
displays, or the work of some group which hes been done in the libryary,
Cutside speakers or members of the in-gervice personnel may be scheduled
for sinilar uaes for commumity gatherings as well as for school staff
meetinga.

Eduoation is a slow process, but its history is the history of a
democracy. 7The foundationa of our present way of life were built slowly,
but surely by the untiring effortz of a people who were determined that
their children should be literate and have the full rights of citisenship.
It is well to glance back occasionally at the gradual, but oonstant,
improvements in the last two centurles. If we are inclined to feel that
the pace is too slow, the realigation of how far we have come should
prove an inapiration to those who have chosen the field of education.

Since librarians are speclalists in broad flelds of thought and
activity, since by their training they have a more objeotive viewpoint,
we may hope to find in them an added and enduring forece for continucus

progreas.
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