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CHAPTER I

INTRODUCTION TO THE STUDY

From time lmmemorial, music has held an lmportant
and undisputed place in the history of man. Primitive man
developed mystic rituals employing muai ¢ which dealt with
every phase of his life; religion, love, the planting and
harvesting of crops, hunting, war, and the complete range
of humen emotions and experiences. Through the centuries
misic has held its place in man's l1life 1in varying degrees
end capacities, and at present misic, in all its varying
forms, connotations and uses, contributes a large and in-
dispensible part of our culturel heritage. Who among us
cen imagine & world in which there wa&s no misic, whether 1t
be the trilling of a bird or the great swelling of a syme
phony orchestra?

As musi ¢ became more complex daring the passing of
centuries, it necessarily demanded & more exhaustive study
in order to gain comprehension of the art. With each pas-
sing generation this study has tsken on more and nwré 8-
pects as the art has developed and matured. Style, musical
form, media for performing, listening to and studying msic
are constantly changing, and educational institutlions which
include music in the curriculum mist keep pace with the

changes and developments, if they are to do a satisfactory



Job of inatmiction.

"By generel concensus, the school is now regarded as
& section of 1life itself, not merely & place of preparation
for life."l Music, as one of the fine arts, has now galned
an lmportant and respected place in the curriculum offerings
of the Amerlcen educatlonal system. Thls acceptance of
rmusic In our school systems 1s well justified by Chambers,

when he states:

If. . .there 1s to be eny provision for what has been
known as culture, that place should be taken by the arts
wvhich are prominent in the life of our time. And flrst
among the arts comes music (1) because of its age=-old
and deep reaching appeel to our most powserful emotions,
end (2) because it is now the most universel of all the
arts, affecting us both in our hours of work and our
hours of leisure.

Meny ob jectives, alm, and purposes have been volced
countless ways as justiflcation for the presentation of music
in our schools. For example, Article I of the Child's Bill
of Rights in Music states theat:

BEvery child hes the right to full and free opportunity

to explore and develop his capacities in the field of
music in such ways as may bring him happiness and a sense

of well-being; stimulete his imsginetion and stir his cre-
atlve activities; and to make him so responsive that he

lw. otto Mei ssner, "Music As Integrated Experience,"
Music Educators Nationel Conference Yearbook (Chicago: Music
Educators National Conference, 1937), DP» 123.

2§11l Grent Chembers, "What Company Should Music Keep?"™
Music Supervisors National Conference Yearbook,(Chicago:
WMisIc Educators National Conference, 1 s PO,




will cherish and seek to renew the fine feeling in-
duced by music.3

Kwalwasser, in discussing public school music, writes:
The schools should afford the child as rich a musi-
cal experience as possible, so that. . .subtle cultural
values may be realized. Not that music is unique in
this respect, but because it reveals the "heart" of a
people. The language, the aspirations, the hopes,
the fears, are all elequently expressed in the music
of different people.

Regardless of the manner in which these purposes and
objectives are expressed, authorities on the subject gener-
ally agree that the primary aim of music education in the
public schools should be acquainting students with the cul-
tural and recreational value of music, the role in history
which music has played, and the basic fundamentals of our
present music system as it is employed in the creation of
the art. They further generally agree that all children
should have ample opportunity to develop their capacities
in, and appreciation for, worthwhile music which meets
their interests and needs, deepens their appreciation of
music through greater understanding, and gives them the

means for a permanent, satisfying emotional outlet through-

out their lives. Thus, if the public schools of America

3North Central Association of Colleges and Secon-
dary Schools, The Child's Bill of Rights in Music (Chicago:
Music Educators National Conference, 1951}, p. 3.

hjacob Kwalwasser, Problems in Public School Music
(New York: M. Witmark and Sons, 1932), p. 155.
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can produce young people whose music instruction has led
them to a genmuine enthusiasm for music which carries over
into adult 1ife, they will have fulfilled their obligation
to soclety by passing on the cultural heritage of music.

Masic Theory as Part of the Totsal Picture.

If, as most leading educators of todsy agree, each
child in our educationel system should be considered in
the 1light of total growth, according to his interests,
needs and capacitles, then music, as a part of that total
growth, should occupy a place in the educationsal structure.
In turn, music, as a unifled whole, should be studied in
terms of 1ts component parts in order to more fully under-
stand the entire subject.

On the basis of thls reasoning, the statement may
be predicated that music theory, as an Integral and indis-
pensible component of the art of music, should be included
in todayt!'s school music curriculum. The true aim of
"theoretic" instruction, as stated by Murphy, is "to pro-
mote an understanding of muslc through a growing awareness
of musical structure in terms of musical needs."® The
problem which confronts public school music educators today
is not whether music theory shall be included in the curric-

SHoward A. Murphy, Teaching Musiclianship (New York:
Coleman-Ross Company, Incorporate%, 9 s Do .
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ulum, but rather where, in the often overcrowded and over-
pressured curriculum, shall it be placed? How much theory
1s 1t advisable and necessary to include? Which of the
many phases of music theory should be stressed as being
more important in the educational scheme of things? How
can such instruction be utilized in fulfllling the total

alms of our educatlional policles?

I. THE PROBELEM

Statement of the problem. It was the purpose of

this study to investigate the current educational prac-
tices in providing for the teaching of music theory in the
high schools of the State of Washington.

How do school districts of various sizes meet this
problem? Do they have a definite poliey concerning the
inclusion of music theory in the curriculum? What degree
of emphasls 1s placed on the various types of theory?

Do music directors feel that they are able to teach an
adequate amount of theory under present conditions and, if
not, what planning is being done to improve conditions?
These are some of the questions which this comparative

study endeavored to answer,
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It is hoped that, as a result of this study, further
investigation will be made into the problem and that a sug-
gested course of study for music theory will evolve which
wlll more adequately meet the needs and requirements of our

high school mud ¢ students.

Importance of the study. School administrators,

music specialists and music supervisors are constantly
striving to improve the curriculum content of their music
departments. Yet too often, in the course of a busy school
yoar, they have little time or opportunity available for
evaluating their music curriculums in the light of other
music departments. True, the directors and students per-
form for one another at music concerts, festivals and con-
tests, but only the finished product is evaluated. The
course content and manner of presentation whlch 1s respon-
sible for the development of these programs too often remains
a mystery. For this resson, it was felt that a comparative
survey of current practices of teaching music theory in the
high school nmuslc classes of the State would be of value,
not only to muslc speciallsts and supervisors, but also to
public school administrators who are interested in lmproving
and enriching their music curriculums.

If this study has Indicated what educational prac-

tices are beling followed in presenting to students the music



theory with which they should be acqualnted, not only as

an aid to performance, but also as a prerequisite to true
understanding and appreclation of music, 1t will have been
useful. If, in additicn, it can provide a measure for com-
parison by which schools may evaluate, organize and re-
organize their music¢ theory curriculum in the light of cur-
rent educational practices in other musle departments,

then it will have served the purpose for which 1t was in-

tended,

Limitations of the study. Thlis study was based on

questionnaire responses from one hundred and twenty-four

high school music teachers of Washington State.

II. ORGANIZATION OF THE STUDY

Chapter I offers justification for the inclusion
of music theory as a necessary part of every music curric-
ulum, It also states the purpose and importance of the
study, limitations of the study, and defines terms which
are used throughout the study. Chapter II presents a re-
view of literature which 1s pertinent to the study.
Chapter III presents an analysls of general information

obtained from the questionnaire, as well as an analysis of
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the degree to.which a course of study 1s planned and fol-
lowed by music directors in presenting music theory.
Chapter 1V states the degree of emphasis, as indicated by
questionnaire returns, placed on various types cf music
theory in (1) vocal classes, (2) instrumental classes,
and (3) music theory courses. Chapter V presents (1) an
analysis, based on questionnaire returns, of obstacles in
the way of including music theory courses in the high
school curriculum, (2) reasons given for discontinuing
theory courses, and (3) general information submitted by
respondents planning to cffer music theory courses in the
future, Chapter VI presents a general analysis of twenty
music theory courses offered in high schools of Washlngton
State. In the light of foregolng chapters, Chapter VII
presents & summary and draws certaln conclusions based on

trends indicated by the questionnaire.

IIT. DEFINITION OF TERMS

Music theory. The term "music theory,"™ for pur-

poses of this study, shall be defined as a body of facts
and principles about the construction and notation of

rsic, as distinguished from performance.



Course of study. The term "course of study,"

throughout this study, refers to that entire serlies of
explanations, studies, drills, and practices which is
planned in advance by the music director for the purpose

of systematizing music theory lnstruction,

Vocal and instrumental classes. Performing groups

such as band, orchestra, and chorus, which are offered as
a regular part of the high school curriculum, are referred

to throughout this study as vocal and instrumental classes,

Music theory courssa. Music courses offered as

a part of the regular school curriculum which have, as

thelr primary objective, the rational organization of musi-
cal experiences with regard to writing, reading, listening
to, analyzing, and creating music, are referred to as music
theory courses throughout this study. These theory courses

are to be distinguished from vocal and instrumental classes,



CHAPTER II
REVIEW OF RELATED LITERATURE

Even a cursory glance through the available 1it-
erature reveals a wealth of 1lluminating material, with
regard to both "theoretic" imstruction and music educa-
tion in general. Since, for present purposes, any dis-
cussion of "theory" must use "music education" as a con-
stant point of reference, this chapter assumed the fol-
lowing twofold purpose: (1) a review and re-defining of
the genersl purposes of secondary education, and (2) a
clarification and development of the role which "theoretic
instruction plays, or should play, wlth regerd to the

total educational picture in secondary music classes.
I. THE ROLE OF MUSIC IN SECONDARY EDUCATION

The Masic Educators Source Book states, in part,
that:

« + The primary aim of the senior high school
music program should be to offer many musicel exper-
iences to every student so as to bulld for continuing
growth and expansion of perticipation and apprecia-
tion. The musical experiences offered every child
should, of course, include either participation in or
frequent listening to the fine high school bands, or-
chestras, and choirs which foi so long have been a
matter of great school pride.

1"Senior High School Music,™ Music Educsation Source
Book (Chicago: Music Educators National Conference, 19L7),
p. 13.

) B e

e
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Lest the place which music education occupies in
the total educational picture be forgotten, Mlessner

wrote:

e s+ o1t 1s a fact that music, like each of the
other arts and sclences 1s, in turn, an integral part
of a larger whole which we may term life, experience,
or state of culture; 1t is intimately related with
life situatlions; indeed, it could not exist indepen-
dently of them. . . It 1s, then, the responsibility
of the music teacher to preserve this relationshilp
of music wlth the rest of life, and so to induct the
child into meanlingful experiences with music that it
may become an integral, essentlal part of his 1life.2

Music educators gensrally agree that secondary

msic should be a development and enrichment of what has
come before, as well as preparation for 1ife to come.
Music instruction, according to Chambers, should have

(1) intrinsic value, (2) practical or utilitarien value,
(3) culturel value, and (l) preparatory value.3 Thus,
secondary music courses should be complete in themselves
for those not planning to continue music in higher edu-
cation, and they should have preparatory value for stu-
dents interested 1In more advanced study. As Weaver

stated, "The purpose of music instruction in the schools

2. Otto Meissner, "Music As Integrated Experience,"
Music Educators National Conference Yearbook (Chicago:
Music Educators National Conference, 1937), p. 117.

3Will Grant Chambers, "What Company Should Music
Keep?", Music Supervisors National Conference Yearbook
(Chicago: Music mducators National Conference, 1929),

p. L2.
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is dusal: to dsvelop appreciatlion as a cultural asset, and
to develop technical proficlency for vocational or avoca-
tional purposes."u

This twofold purpose of secondary music education

suggests the problem of individual differences. Helen
Boswell, in discussing types of students found in music
classes, segregates them Into the following three groups:

(1) The largest group will be those who will never
make muslc a vocation, but who are vital to the sur-
vival of rmusic as an art. . .For them, there are, in
the high schools, the music course offering small
credit, such as general chorus.

(2) The next group 1s smaller but equally impor-
tant. It includes those gifted young people who may
become fine amateurs and the most discriminating con-
sumers. Masic will be thelr chief avocational inter-
est.

(3) The third group of students to consider. . .
1s that small group whom we think are justified in
entering Ehe misic field wlth the idea that 1t offers
a living.

The Rochester, Minnesota, public schools, recog-

nizing the problem of individual differences with regard

to musical talent and abilitlies, have established definite

uPaul J. Weaver, "High School Music Credits," Music
Supervisors Natlonal Conference Yearbook (Chicago: Music
Educators National Conference, 1929), p. 138.

SHelen Boswell, "High School Music Credits," Masic
Supervisors National Conference Yearbook (Chicago: Music
Educators National Conference, 1937), p. 99.
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objectives, which include: (1) the finding and special
encouragement of the musically-gifted child, (2) the pre~
sentation of a variable course of study to meet wide dif-
ferences in talent, and (3) the recommendation of special-
ized instruction for which the gifted child seems partic-
ularly equipped. To fit students into this program the
Rochester schools have devised a "talent profile" which,
when combined with the teacher's estimate of musical and
genersal ability, mental rating, and industry, are used to
gulde the student 1n selecting music courses.6

Based upon the preceding paragraphs, a brief sum-
mary would indicate that music in secondary educatlon
should: (1) reach every student, either through partici-
pation or listening; (2) maintain the relationship of
music as an integral part of life itself; (3) have intrin-
sic, practical, and preparatory values, and (ly) adequately

meet the needs of all students.
II. THE PLACE OF THEORY IN THE MUSIC CURRICULUM

In the preceding paragraphs the role of music in

secondary education has been briefly discussed, and its

6Ruth Crewdon Larson, "A Brief Report of a Predic-
tion and Guidance Program in School Masic," Music EZduca-
tors Natlonal Conference Yearbook (Chicago: Muasic Educa-
tors National Conference, 193), p. 223.
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purposes and objectives outlined. For all students ex~-
cept those talented few, it may be said that music, pri-
marily, has for them a general or cultural interest.
What, then, are the advantages of the study of msic
theory for these students? The Music Education Curricu-

Jum Committee lists them as follows:

(1) The study of theory assists in msaking it pos-
slble to hear more completely all details of the tonal
complex that characterizes our music. The listener
trained in theory 1s more aware of the details of
rhythm, melodic line, harmonlic content and musical
structure than the nontrained listener, hence his
reaction to music can be fuller and more complste.

(2) The study of theory brings about a reselization
of how music 1s created. The student comes to see
that music does not spring into full-fledged exlstence
by the operation of some mystical inspiration. Rather,
a great composition is the result of the patilent toil
of a great craftsman. From this realization springs
& new respect for the composer. . .Theory study thms
enlarges the students! concept of music and extends
the range of his reactions. His enjoyment of music
is thus greater than that of the untrained listener.’

For the rusic student with a professional-interest
viewpoint, the Committee considered the genersal cultural
values above to be of equal or even greater importance.
In addition, they listed these values:

(1) The study of theory assists in score reading

« + +«The study of theory sharpens the ear of the pros-
pective conductor.

THazel B. Nohavec (ed.), "Music History, Composing
and Arranging," Music Educatlion Curriculum Cormittee Re-
orts (Chicago: Music Educators National Conference, I945),

p.i5.
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(2) A knowledge of the functions of tones, result-
ing from a study of theory, influences the performgr's
rendition and leads to more effective performancs.

Definitions of music theory. Music educators often

use the term "music theory" in referring to that body of
basic facts end principles about mislc, such as the staff,
clef signs, time and key signatures, etc., which might be
more accurately defined as "music fundamentels." As
Murphy points out, this "corpus" of fundamentel facts is
known as "theory," pure and simple~-although actually it
is neither.? Dykema and Gehrkens define muslic theory as

"a body of facts and principles about the construction

w10

and notation of music. Haydon, however, emphasizes

the broader aspect of music theory, and defines it as:

. o .8 branch of applied music in that the study
of music theory, as we commonly use that expression,
is a matter of getting certain basic factual material
and of acquiring and developing certaln particular
skills. . . We distinguish then between two meanings
of the phrase "music theory"--(1l) as the acquirement
of certain skills and basic knowledge in music; and
(2) as research in the fundamental Erinciples of
musical structure in a broad sense.ll

8Hazel B Nohavec, Loc. Cit.

9Howard A. Marphy, Teaching Musicianship (New York:
Coleman~Ross Company, Inc., 1950), p. 20.

10pgter Dykema and Karl Gehrkens, The Teachling and
Administration of High School Music (Boston: C.C. Birchard
and Company, 19L41), p. 261.

11y en Haydon, "Music Research and Modal Counter-
point," Music Educators National Conference Yearbook
(Chicago: Masic Educators National Conference, 193l), p.217.
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Music theory, in its fullest sense, thus includes
a general understanding of the principles of rusical

structure in addition to rmusic fundamentals.

The basic aspproach to music theory. "Music theory,"

declares Stowlinski, "has this twofold purpose: (1) to
supply the novice musicien with a sound core of musician-
ship and knowledge; (2) to equip the potential recipients
of degrees with a working knowledge of the professional
art in which they will teach, perform, or create. "2
Murphy, speaking of the baslc approach to theoretic
instruction, states that the most effective approach to
the understanding of music is through the organized study
of music 1tself. He cautlions against the prevalent undae
emphaslis upon written skills without due recognition of
the vital role of ear training, keyboard harmony, and
creatlve work, and against the isolatlon of these indi-~
vidual &aspects of theory. Furthermore, he reminds educsa-
tors that theoretic instructlon, whenever introduced, must
be In terms of the musical background and maturity of the
13

student in order to achieve maximum effectiveness.

126811 de Stowlinski, "The Function of Music as a
Service Course to Music Education," Music In American
Education (Chicago: Music Educators National Conference,

Ig;;) s Po 21).]..
13Murphy, op. c¢it., p. 12.
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Mursell volces the concensus of oplnion of music
educators when he states that "the crux of the theoretical
misic in high school is the pedagogical viewpoint from
which it 1s handled." ! He werns that 1t will have 1ittle
velue 1if taught along the traditionsl lines of the old-
fashioned conservatory work for harmony, but, he continues,
"if it is regarded as a formalizing and regularizing of
actual directed musicsl experliences. . .1t could be a
tremendous boon.“ls

Murphy proposes that theory be taught by means of
"a realistic and ratlional organization of musical experi-
ence relevant to practical needs."16 These experiences,
according to Murphy, lie In six major areas of learning;
writing, reading, listening, playing, analyzing, and cre-
ating. For maxlimm effectiveness, he urges that the in-
sight and skills derived from &all six areas be Iintegrated
as parts of a unified whole. Finally, &all learning
should be based upon practice as found in music litera-
ture, using the rule "practice always preceeds principles.”

Only by constant reference to lliving music, he concludes,

1“James L. Mursell, Principles of Music Education
(New York: The Macmillan Compeany, 1927), p. 200.

15Mursell, loc. cit.

6mrphy, op. clt., p. 13.
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can instruction be validated and freed from artificiality.17
11I. MUSIC THEORY IN HIGH SCHOOL PERFORMING GROUPS

Although experience and enjoyment of music should
precede the technicel approach, Refferty polnts out that
it is hardly possible to experlence music without the
technical being present, with or without the knowledge of
the individual. Functionsal music theory, she maintains,
should be presented whenever 1t may be spplied in musical
experlence; thus, music theory is cumulative, and goes

hand in hend with perticipation.l8

Current Practices and Suggestlions

A survey by Curry revesled a few definlte trends
regarding present practices of theory instruction in
Arizona high schools. Based on returns of twenty-nine
per cent of all high schools in the state, the following
datum were thought to be significant:

(1) There seemed to be no particular correlation

between the size of the school and the amount of com-

position and theory taught, nor did any general aree
of the state report a domlnating amount.

17Murphy, op. cit., pp. 13=1k.

185adie M. Raffertx, "Music Literature, Theory,
Harmony, and Composition,™ Music In American Education
(Chicago: Music Educators Nationsal Conference, 1955),
p. &40,
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(2) It is the opinion of many of the msic educa-
tors in the Arizonsa high schools that most of the
theory should be taught through performing groups.
(3) The extent to which theory and composition is
being taught depended upon the background of the
teacher and not particularly upon the size, facili-
ties, and time avallable in the perticular high school.
(4) In reference to the opinion of the teachers as
to what should be taught, the followlng are listed in
the order of preference: knowledge of fundamentals
(1ines, spaces, key and time signatures, clefs);
beackground of major scales; baslc harmony; minor
scales; slght singing; classical through romantic
perlods; pre~classicel; background of melodic dlc-
tation; modern through contemporary music; knowledge
of modulation; form and analysls; harmonic dictation,19
An earlier study by McEachern, which evalusated
high school maslc subjects for study by prospective music
ma jors, revesled somewhat different results. Music edu-
catora in the one hundred and fifty universities and col-
leges 1included in the McEachern study generally agreed
that most of the time should be spent in the study of
piano, sight reading, and rudiments of music.zo Table I,
on page twenty, indicated that plano rated somewhat more
important than band or orchestral instruments, music

appreciation more desirable than history of music, and

19pat B. Curry, "Arizona Theory and Composition
Survey," Music In American Education (Chicago: Music
Bducators National Conference, 1955), p. 213.

Dk ana McEachern, "A Survey and Evaluation of the
Bducation of School Misic Teachers in the United States,"
Contributions to Education, No. 701 (New York: Bureau of
Publications, Teachers College, Columbia University,
1937), p. Lé.




TABLE I
EVALUATION OF MUSIC SUBJECTS FOR STUDY IN HIGH SCHOOL BY PROSPECTIVE SCHOQL MUSIC MAJORS

Rating
No. of
Music Very Fairly Slightly Not al all
Educators Desirable Desirable Desirable Desirable
Rating
Masic Subject Subject No., Per No. Per No. Per No. Per
cent cent cent cent
Piano 145 131 90.3 1 7.6 3 2. 0 0
Sight reading L) 125 86.8 16 1.1 3 2. 0 0
Rudiments of mmsic 1 112 79.h 20 1.1 9 6.4 0 0
Band and orchestral
instruments ) 87 604 Wy 30,5 13 9. 0 )

Masic appreciation 139 75 53.9 M1 29,5 19 13.6 L 2.8
Voice, girls 142 k2 29,5 62 43,6 30 2.1 8 5.6
Voice, boys 140 39 27.8 56 Lo, 35 25, 10 T.1
History of music 138 30 2.7 4 3.8 5 36.2 1 10,1

0¢
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harmony in question. Voice, particularly for girls, was
considered somewhat more important than harmony or msic
history.21 Although McEachern's study indicated wilde
disagreement concerning the elements to be included in
high school muslc study, 1t showed agreement among col-
lege musicologists that the most difficult obstacle to
overcome in the education of school rmusic teachers was
insufficlient pre-college musical training. In fact,
this problem was considered more serious than a lack of
native talent.22

A comparison of the results of the Curry and
McEachern studies seemed to indicate a wide discrepency
between actual practices in the high school and the re=-
commendations of colleges and universities. Why does
such a discrepency exist? Filrst, because there exista
the philosophy of school misic, as stated by Mursell,
that "the proper purpose of a program of msic. . .1s to
provide musical experiences as significant and varied as
possible, and to provide them for everybody.23 Second,
as stated by Park, because most teachers and directors

who are responsible for presenting groups before the

2lMcEachern, loc., cit.
22McEachern, op. cit., p. 1.

23James L. Mursell, The High School Music Curric-
ulum (New York: The Ronald Press Company, 1947), p. bLOG.



22
public are so vitally concerned about the finished pro-
duct that they hamer end drill hard on a few numbers,
doing them in a routine and humdrum way, so that very
little real knowledge of muslc, as such, 1s taught.zu
As Park sald, many music teachers would be amazed if
they realized how 1little the average choir and band mem-
ber knew about the fundamentals, including the structure,
of music, and of the life and purpose of the great com-
po:ser.es.a5

Certainly no music teacher would argue serlously
with the phllosophy that muslc education should be planned
to meet the needs of every child. Nelther would most
teachers deny that, under the constant pressure of public
performance, sufficient time 1s usually not available for
a complete program of theoretic and appreciative instruc-
tion. What, then, are the possible solutions?

First, the theoretlcsal and technical aspects of
misic need not be taught as 1solated elements which have
no connection with the muslic under preparation. In fact,

Phelps stated that the study of msical theory has little

value to the student unless that student can see the theory

2is. Norman Park, "To Entertain or to Educate,"
Muasic Educators Journal, 23:55, February-Merch, 1947, p.36.

25park, op. clt., p.35.
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in actual use.26 "The salvation lies not in the study of
misic alone, but in the daily use of theoretical fact in
chorus practice, band practice, class plano instruction,
and creative music writing classes."27 Second, music
theory courses should, whenever possible, be offered to
both the general student body and the prospective music
major. ©SubjJect matter offered in such courses would be
determined by the Individual teacher and the interests and
needs of students, and would be offered, as outlined by
Smith: (1) as & preparation for continued music study;
(2) as a safeguard to the student and to the teacher;

(3) as a cultural subject; (L) as an adjunct to the high
28

school bands, orchestras, and choruses.
1V. BASES FOR ORGANIZING THE SPECI AL MUSIC CURRICULUM

A well-balanced music curriculum, designed to meet
the needs of both general and pre-professional students,

will meet most needs of the pre-professional students

26N0rman Phelps, "Music Theory As & Part of the
High School Music Program," Education, 67:40l., March,

19’-]-9, Pe. L|.06.
27Phelps, loc. cit.

28Melville Smith, "The Importance of Solfege as a
Secondary School Subject," Music Educators National Confer-
ence Yearbook (Chicago: Music Educators NatIonal Conference,

193L), p.255.
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with an opportunity to elect courses in Music Appreciation,

History, and Theory.29 As noted by the Music Educators

Research Committee, such courses are of three kinds:

(1) A course in theory, usually combined with ear
training and sight singing, which is planned for the
pupil who 1s seriously interested in music and has
already done consliderable work on some instrument--
usually the pilano.

(2) A course in music appreciation with some sort
of a historicsel basis, intended primarily for those
who are not very far advanced in performance and who
mist therefore make thelr approach to better sasppreci
ation of music through listening rather than perfor-
mance.,

(3) &n integrated course which combines theory,
history, listening, and performance., This course 1is
based 1n general on the same principles that are
followed in planning the General Masic class in the
junlor high school, but the course is planned for
puplls who are several years older. It should be a
restricted course, open only to those who have con-
siderable &bility in music and_yho want to work hard
to develop theilr msicianship.30

If only one course 1s possible in theory, Dykema
and Gehrkens suggested that it might well be called
"Elementary Music Theory," this to include such items as
the following: (1) scales and key signatures--major and
minor; (2) tempo and dynamics and other common musical

terms, including spelling and pronunciation; (3) sight

29Dykema end Gehrkens, op. cit., p. 262.

30Music Educatlon Research Council, Music Theo
and Music History in the Secondary School (Misie Educators
National Conference Bulletin No. 10, Chicago: Music Edu-
cators National Conference), p.l.
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singing--unison and in parts; (4) easy dictation--tone
groups, melodies, harmonic formulae; (5) intervals--
their names and their sounds; (6) chord construction and
combination, emphasizing creative work; (7) original
melody writing; (8) transposition; (9) the elements of

form and design,31

Mugsic Theory Courses

In general, the advanced phases of music theory,
such as composition, harmony, and keyboard harmony, must
be relegated to special "theory™ classes, for more intense
study. This is not to say that any one segment, or seg-
ments, of music are isolated from music as an art, but
rather that they are studied intensively in relation to
the art, in order to better understand the whole. As
stated by Dykema and Gehrkens, Malthough there is no place
for 'compartmental teaching' in music education, it is
sometimes desirable to isolate some special phase of a
subject in order to give it additional temporary emphasis.
The theory course is simply a 'controlled environment' in
which the pupil learns more quickly."32

As Murphy emphasizes, the only reason for so-called

"theoretic™ instruction is to explain the structure of

31Dykema and Gehrkens, op. cit., pp. 261-262.
32Dykema and Gehrkens, op. cit., p. 269.
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music for sappreclative, expressive, and creative purposes.
Its central purpose, he continues, 1s the development of
musiciasnship, which may be defined as the abllity to deal
effectively with musical problems through insight into
rusical texture. It 1s the conscious understanding of
the organlzation of music.33 To teach such conscious
understanding, he urges that the baslc approach to all
class Instruction be based on a specific musical example
vhich 1s first played and then analyzed. This, he re-
marks, is in direct contrast to the usuel "theoretic"
approach, in which facts are stated first and music is
sometimes used to illustrate them.Bh

The Music Educators Curriculum Cormmittee expressed
the opinion that the surel aspects of theory training con-~
tributed most to the objectives sought. Thelr recommen-
dations for planning theory courses included: (1) decide,
in each school or situation, wheat listening, singing, and
playing experiences are desirable; (2) construct & body
of theory based on this representative 1list of composi-
tions; (3) see that students admitted into the theory
courses have thls body of aesthetic experience in these

35

compositlions., They urge theory teachers to be sure

33Mnrphy, op. cit., p.22.
3hMurphy, op. cit., p.l4l.
35Nohavec, op. cit., pp.45-46.
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that activities carried on are actually contributing to
misical goals, and that the value of any procedure be
determined by the extent to which it results in a defi-
nite aural experience within the student, and contributes
to the development of skill in "inner hearing." Activi-
tles considered most valuable by the committee were
reading by means of the voice, reproduction of music
heard with the voice, on the keyboard or by writing,
oral analysis of harmonlic structure, and improvisation

36

at the keyboard or on some other instrument.
V. SUMMARY

Noted muslc educators have volced the opinlon that
music in secondary education should: (1) reach every stu-
dent, either through participation or listening; (2) main-
tain the relationshlp of music as an Integral part of 1life
itself; (3) have intrinsic, practical, and preparatory
values; and (lp) adequately meet the needs of all students.
Furthermore, they have urged that training in music theory,
to be practical, be approached through the study of actual
musical examples, following the rule "practice always pre-
ceeds principles.”

A comparison of Curry's study of current practices

in Arizona high schools with McEachern'!s survey of college

36Noha.vec, op. cit., p. L6.
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musicologists revealed an apparent discrepency concerning
the type and amount of music theory taught in high school,
This discrepency seemed to exist because: (1) the basic
philosophy of publlc school muislic demands a program of
"misic for everyone," and (2) most directors of performing
groups are too busy drilling on a few mumbers to teach
very muich regl knowledge of masic, &s such. Two solutions
to the discrepency were: (1) the practical application of
music theory in daily rehearsals, and (2) the inclusion of
misic theory courses in the curriculum.

Music theory courses are controlled environments
in which speclal phases of muisic are isolated and given
additional temporary emphasis. The value of any theoretic
activity in these courses may be judged, according to the
Music Bducators Curriculum Committee, by the extent to
which it results in a definite aural experience within the
student, and contributes to the development of "inner hear-
ing."37 Activities considered most valuable by the commit-
tee were reading by means of the voice, reproduction of
masic heard with the voice, on the keyboard or by writing,
orel anelysis of harmonic structure, and improvisation at

the keyboard or some other instrument.38

37Nohavec, op. cit., pp. 45-U4b.
38Nohavec, loc. clt.



CHAPTER III

THE QUESTIONNAIRE: PROCEDURE
AND GENERAL INFORMATION

In an effort to discover how the problem of teach-
ing music theory in high school music classes was being
met by teachers in Washington State, three hundred ques-
tionnaires were sent to high school music directors in 211
sizes of schools from enrollments of twenty to eighteen
hundred. Representative samplings were taken from every
section of the state and, in cases of schools with enrol-
lments of over three hundred, questionnaires were sent to
both the vocal and instrumental music directors,

Of the three hundred questionnaires, one hundred
and fifty-one, or 50,3 per cent, were returned., Of these,
twenty-seven, or 9 per cent, were discarded as being in-
complete or incorrectly filled out; thus, the total number
of questionnalres used in the study was one hundred and
twenty-four, or 41,3 per cent of the questionnaires sent.

The data obtained from this survey was organized
into tables, which are included in this and following

chapters, with responses summarized and interpreted in the
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order that they were asked.

I. GENERAL INRFORMATION

In order to more fully interpret the data gathered
in the questionnaires, the reasponses were divided into

four groups, according to high schoocl enrollment, &as fol-

lows:
mnrollment Designation
Over 600 . . + « ¢ « « « « 4+ o Class A
251 to 600 . . . . . . . . . . Class B
100 t0 250 . + « « « o ¢« « o « Class C
Below 100. . . . . . . Class D

Renge and per cent of enrollments. As shown in

Table II, the greatest number of returns--forty-eight, or
38.7 per cent of the questionnaires used--were from class
C schools. Class B schools submltted thirty-three returns,
class A schools twenty-seven returns, and class D schools
sixteen returns. inrollment in the various high schools
ranged from twenty to eighteen hundred, with a mid-~point
of approximately two hundred and fifty pupils.

A definite trend in favor of four-year high schools
was indicsted by class B, C, and D schools, whose returns
showed that 89.1 per cent of these schools offered four-
year programs. Of the class A schools responding, however,
only 33.3 per cent offered four-year programs; 66.6 per

cent were three-~year lnstltutlons.



TABLE II

SUMMARY OF GENERAL INFORMATION SUBMITTED
BY MUSIC TEACHERS RESPONDING

TO THE QUESTIONNAIRE

Size of School

Class A Class B Class C Class D Totals
No.| Per No. | Per Ne. | Per No. | Per No. | Per
cent cent cent cent cent
Total responses . « « + « « .+ . 30 100, 40 | 100, 59 | 100, 22 ]100. 151 [100.
Discarded questionnaires. . . . 3| lo. 7 17.5 11 18.7 6 27.2 27 17.8
Total questionnaires used . , . 27 | 90, 33 82.5 148 81.3 16 72.8 | 124 82.2
Range of enrollment . . « « o » | 650= 251~ 103- 20~
1800 500 250 90
Three-year high schools . . . . 18 | 66.6 | 13 | 39.4 | 10 | 20.8 1 6.2 | L2 | 33.9
Four-year high schools . . . . 9 | 33.3 20 | 60,5 38 79.2 15 93.8 82 66.1
Number of teachers employed at
the high school level:
(1) One, part-time. . . . . 1| 3.7 8 | 24h.2 | 22 | k5.8 | 11 | 68.6 | k2 | 33.9
(2) One, full-time, . . . . 1l 3.7 10 30.3 22 45.8 5 31,2 38 30.6
(3) T'O, part-time. e e o o 1 307 8 2’4.2 3 6.3 12 907
(k) Two, full-time. . . . . 15 | 55.6 7 | 21.2 1 2.1 23 | 18,5
(5) ThI'ee, parb-time. e o o 3 11.1 3 2.b
(6) Thme, full"tmo ¢« o o0 3 11.1 3 2oh
(7) Four, part-time . . . . 1 3.7 1 o7
(8) Four, full-time ., . . & 2 70)4 2 1.7

TE
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Number of music teachers employed at the high

school level. The data with regards to the number of music

teachsers employed at the high school level is presented in
Table II. There 1s a definite tendency for the columns to
become shorter as one reads from left to right, which indi-
cates less spread in the number of teachers employed as the
size of the school diminishes. The mode for class A high
schools was two full-time teachers, with 55.5 per cent of
the schools reporting this arrangement. Variations from
this mode were, for the most part, in direct relation to
slze of enrollment; they ranged from 7.4 per cent of
schools employing four full=time music teachers to 3.7 per
cent employing one part-time teacher.

For class B schools there was no clear-cut policy
concerning the number of music teachers employed, although
some relation was noted between the number of teachers and
size of enrollment. Schools with enrollments of over four
hundred and fifty usually, though not always, employed two
teachers on a full or part-time basis. As indicated by
Table II, 21.2 per cent of class B schools reported two
teachers employed on a full-time basis, 30.3 per cent re-
ported one full-time teacher, 24.2 per cent reported one
part-time teacher, and 24.2 per cent reported two part-

time teachers,
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Of forty-elght class C schools reporting, 2.1 per
cent employed two full-time music teachers, and 6.3 per
cent employed two part-time teachers. The remaining
schools were evenly divided between one part-time and one
full-time teacher (45.8 per cent each).

Class D schools most often employed one part-time
teacher for high school muslie instruction. Of the eleven
class D schools included in the study, 3l.2 per cent indil-
cated full-time music teachers employed for high school
music instruction, as compared to 68.6 per cent which en-
ployed a part-time high school music instructor.

To summerize briefly, the greatest spread, &s re-
gards the number of music teachers employed at the high
school level, was noted in class A schools. This o read
ranged from one part-time teacher to four full-time tea-
chers, and thls spread was governed, for the most part, by
slze of enrollment. As shown by Table II, most class A
schools employed two full-tlime teachers. Class B schools
showed conslderable variatlion In the number of music tea-
chers employed, with a slight preference indlcated for one
full-time teacher. Class C schools, with few exceptions,
employed one music teacher at the high school level on a
full-time or part-time basls, whille most class D schools

employed one teacher on a part~time basis.



II. DEGREE TC WHICH A COURSE OF STUDY IS PLANNED
FOR USE IN PRESENTING MUSIC THEORY

The purpose of part two of the questlonnalire was to
dliscover the degree to whlich muslc teachers planned the
theory content of their music classes., Did teachers plan
the theory content of advanced choir, for example, more
thoroughly than they did for thelr vocal ensembles? Were
advanced band members given more careful treatment in this
regard than were girls! glee clubs? What was the relation,
if any, between slze of school and amount of emphasis
placed on mnuslic theory in the varlous hligh school msic
classes?

In order to find possible answers to these questions,
the questionnda re was arranged in the following manner: all
music classes which one might ordinarily expect to find

offered in high schools were listed under vocal, instrumen-

tal, or special theory class headings, with provision made

for entering classes not listed. Teachers were asked to
indicate, by check system for each class taught by them,
the method of incorporating music theory into the teaching
of their regular music classes. The possible methods from
which to choose were: (1) no planned course of theory study
in this class, (2) partially planned course of theory study
in this class, and (3) fully planned course of theory study
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in this class. Teachers were asked to place = zero after
classes not taught by them. Thls section of the question-~
naire also served to indlcate the total number of each

type of class offered.

Vocal classes. Results of the questionnalre showed

that the percentage distribution between fully planned,

partially plenned, and no planned courses of theory study

remalned fairly constant for all sizes of schools. The
mean distribution for all schools was as follows: fully
planned course of study, 10.1 per cent; partially planned
course of study, 50.5 per cent; no planned course of study,
39.4 per cent. Largest variation from the mean was noted
in the percentage of class C and D choral directors report-~
ing fully planned courses of theory study (2.6 and 5.2 per
cent, respectively), as compared to the percentage of class
A and B choral directors (1.8 and 16.4 per cent) reporting
this procedure.

The percentage of teachers reporting partially plan-
ned courses of study ranged from 50 per cent in class A
schools to 63 per cent in class D schools. Class B and C
directors! reports coincided closely with those of class A
schools, with }9.1 per cent of class B, and ;8.8 per cent
of class C chorsal directors followlng partially planned

courses of theory study.
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The percentage of vocal classes taught with no plan-
ned course of theory study was tabulated as follows: class
A, 35.2 per cent; class B, 3.5 per cent; class C, 8.6 per
cent; and class D, 31.6 per cent. Thus, approximately one-
third of all class A, B, and D schools, and almost one-half
of class C schools, reported no planned course of theory
study 1n vocal classes,.

Table 111, on page thirty-seven, shows the distri-
bution and percentage of fully planned, pasrtially planned,
and no planned courses of study. This table 1s supplemented
by Tables IXI A, IIXI B, III C, and III D, in Appendix B,
which present & complete analysis of numbers and percentages

for each type of class included in the study.

Instrumental classes. For instrumentsal classes,

the mean distribution of fully planned, partially planned,
and no planned courses of theory study was as follows:
fully planned, 11.2 per cent; partielly planned, 65.3 per
cent; no planned course of theory study, 23.5 per cent.

The largest variation from the mean was noted in the per-
centage of class ( instrumental directors reporting fully
planned courses of theory study; only L.8 per cent of class
C directors reported this degree of planning, as compared
to 13.7 per cent for both class A and C schools, and 17.1

per cent for class B schools.



DEGREE TO WHICH A COURSE OF STUDY IS PLANNED
FOR USE IN PRESENTING MUSIC THEORY

TABLE III

Size of Fully Partially Not Totals
school planned plamned planned
Class No. Per No. Per No, Per No. Per
Type of class cent cent cent cent
Vocal A 8 .8 27 50,5 19 35,2 Sy 100,
- B 10 16k 30 I 22 34.5 61  100.
c 3 2.6 1 L48.8 Lo  L8.6 8L 100,
D 1 5.2 12 63.2 6 31.6 19 100,
Totals, and
mean distribution . ., . 22 10.1 110 50,5 86 39.k 218 100,
Instrumental A 6 13.7 22 50. 16 36.3 Ly 100,
B 8 17.1 22 60. 7 22.9 37 100,
c 3 L8 57 Thh 16 21.8 76 100,
D 3 13.7 16 72.6 3 13.7 22 100,
Totals, and
mean distribution . , . 20 1.2 117 65,3 L2 23,5 179 100,
Theory 2 9 90, 1 10, 10 100,
B 7 87.5 1 12,5 8§ 100,
c 2 100, 2 100.
Totals, and
nean distribution e o o 16 80. h 200 20 100.

LE
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The percentage of returns indicating partially plan-
ned courses of theory study tended to increase as the size
of the school decreased. Distribution of partially planned
courses of study was as follows: class A, 50 per cent; class
B, 60 per cent; class C, Th.l4 per cent; and class D, 72.6
per cent. Conversely, the percentage of returns indicating
no planned course of theory study decreased as the sigze of
the school decreased. Distribution for no planned course
of theory study was as follows: class A, 36.3 per cent;
class B, 22.9 per cent; class C, 21.8 per cent; and class
D, 13.7 per cent.

A comparison of vocal and instrumental classes in
Table III showed agreement on the percentage of fully plan-
ned courses of theory study (10.1 end 11.2 per cent, re=-
spectively). Instrumental teachers, howsver, reported a
larger percentage of partially planned courses of study
than did vocal teachers, and vocal teachers reported a
larger percentage of no planned courses of study than did

instrumenteal teachers.

Muslic theory courses. Eighty per cent of the msic

theory courses included in the study were taught on the
basis of fully planned courses of theory study. Eight of
the nine class A courses, and six of the seven class B

courses reported this degree of planning, with both theory
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courses from class C schools reporting partielly planned
courses of theory study. For all schools, the percentage
distribution was as follows: fully planned, 80 per cent;
partiaelly planned, 20 per cent. No music theory courss
included in the study was taught without at least a par-

tlally planned course of study, as 1s shown on Table III.

II1I. SUMMARY

The one hundred and twenty-four used responsss to
the questlionnalre were distributed by size of school as
follows: class A, 21.8 per cent; class B, 26.6 per cent;
class C, 38.7 per cent; class D, 12.9 per cent. Of these,
89.1 per cent were from four-year high schools.

Mean distributions for all schools, with regard to
the degree to which teachers planned the theory content
of their classes, were as follows:

Per cent Per cent Per cent

fully partially not
Type of class planned pl anned planned
Vocal 10.1 50.5 39.4
Instrumental 11.2 65.3 23.5
Theory 80. 2.

For vocal classes, the percentage distribution re-
mained fairly constant for all sizes of schools, with the

exception of fully planned courses of study; 1.8 per cent



Lo
of class A, and 16.l per cent of class B respondents indi-
cated this degree of planning, as compared to 2.5 per cent
of class C, and 5.2 per cent of class D respondents.

For instrumentel classes, the percentage of schools
reporting partially planned courses of theory study tended
to increase as the size of the school decreased; the per-
centage of schools reporting no planned course of theory
study tended to increase as the size of the school in-
creased. The largest variation from the mean was noted
in the percentage of class C schools reporting fully plan-
ned courses of theory study; only 4.8 per cent of class C
respondents reported this degree of planning, as compared
to 13.7 per cent for class A and D schools, and 17.1 per
cent for class B schools.

Of the twenty music directors reporting on music
theory courses, 80 per cent followed fully planned courses
of study and 20 per cent followed partially planned courses
of study. A slight tendency was noted for directors from
the larger schools to plan their courses of study more
carefully.

In general, results of the questlionnaire seemed to
indicate that respondents from smaller schools planned the
theory content of their instrumental classes more carefully
than did respondents from the lsrger schools. This situa-

tion was reversed for vocal classes and theory courses.



CHAPTER IV

THE DEGREE OF EMPHASIS PLACED ON THEORY
IN HIGH SCHOOL MUSIC CLASSES

Each respondent'!s estimate of the degree of em~-
phasis he placed on fourteen selected types of music
theory was obtained from page two of the questionnaire.
Choices given were: (1) much emphasis, (2) some, or
average, emphasis, (3) little or no emphasis. Raw scores
obtained from page two were converted, for easier inter-
pretation, into a ten-polint rating scale, according to
the following procedure: (1) responses indicating "much
emphesis" were multiplied by ten, responses indicating
"some, or average, emphasis™ were multiplied by five,
end responses indicating "little or no emphasis" were
miltiplied by onejy (2) the sum of these products was
divided by the totel number of responses to obtain the
average, or mesn emphasis placed on each type of music
theory belng rated. The following formile was used:

Mean = (n X 10)4+(n X 5)+(n X 1)
N (toteal responses)

With five as the midpoint, all scores can tlms be easlly
interpreted as follows: ratings below 2. indicate very
little emphasis, rating from 5. to 5.5 indicate aversge
emphasis, and ratings of 8. and above indicate much

emphasis.
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I. ANALYSIS OF EMPHASIS PLACED ON
MUSIC THEORY IN VOCAL CLASSES

A total of two hundred and elighteen vocal classes
were included in the study, distributed as follows:
thirty-five select cholrs, sixty-eight generel choruses,
twenty boys! glee clubs, forty girls! glee clubs, fifty-
two vocel ensembles, two beginning choruses, and one
voice class, Of these, 24.7 per cent were from class A
schools, 27.9 per cent from class B schools, 38.5 per
cent from class C schools, and 8.9 per cent from class D

schools,

Select choir, Of the thirty-five select cholrs

reported, 4O per cent were from class A schools, 34.2 per
cent from class B schools, 22.9 per cent from class C
schools, and 2.9 per cent from class D schools. As indi-
cated by Table IV, on page forty-three, &ll schools except
the class D cholr were in close agreement as to the amount
of emphasis placed on the various types of music theory.
For class A, B, and C schools, most emphasis was placed on
music terminology, intervel study, rhythmic analysis,
scegle structure, key signatures, and chord construction,
in that order. Harmony was rated somewhat below aversgs.
While rhythmic d;ctation was gliven a rating of 5.4 by class
B schools, class A and C schools rated it 2.9 amd 2.,



TABLE IV

EMPHASTS PLACED ON MUSIC THEORY IN
HIGH SCHOOL VOCAL CLASSES *

Type of Theory

s .8 &% §F _F _& 2 e g
SRR SE N
S8 fgf ie d EE 9 BE g3 ) 5§ &
[»]
Class Size | Responses | § 5 r § 1 § @ §' W o& 4 §'
No. Per B
cent Degree of Emphasis
Select Choir A lh hO. )4.5 605 6.5 7.6 509 h.O 2.2 5.3 2'9 2.2 107 106 1.6 1.0
B (12 342 | 7.5 L6 5.3 7.57.8 L 2.5 6.7 S 2.3 1.31.3 1. 1.3
c 8 22,9 | 7.6 5.6 L. 5.9 3,6 L.,a 2.1 L8 2. 2.5 2,11, l. 1.
D 1l 2,9 |1, 5, 10. 1, 5. 1. 1. 10, 10, 1. l. 1. 1. 1.
Total 35  100.0
Average 509 50}1 6.5 505 1105 30h 1,9 60? 501 2. 105 1.2 1,2 1.
General
Chorus A 13 19,1 | 8.5 8.2 7.8 8.2 6.2 4.9 k.2 S 3.4 3. .76 1. 1.
B |18 26.5 | 7.8 Ls8 5.6 5.6 3.5 k.11, k3 1.9 2.6 141.9 1.2 1.
c 29 h2.7 | 7.3 5.9 5. L.5k. 1.8 5.3 2,1 1.9 1.6 1.6 1. l. 1.
D 8 11.7 (73 5.9 5. 5, k.5 L., 1.8 5.3 2.1 1.9 1l61.6 1. 1.
Total 68 100,0
Average 7.3 5.8 5.9 5.9 4.3 3.9 2.1 k. 2,2 2,1 1l.41.5 1.1 1.
Boys! Glee A 3 15. 6.7 6.7 6.7 5. 5. 5. 2.5 53 ke 2.5 1. 2.5 1. 1.
B 6 30, 6.2 3.8 3.1 5.33.1 2.,32.3 k.5 3.1 1.7 1.7 1. 1. 1.
c 8 Lo. Le8 6.3 3.0 L.6 3.1 2.61.5 5.3 1.0 1.5 2,1 1. l. 1.
D 3 15, 5¢ 2.3 5.3 5.32,3 3.71. 2,3 1. 1. 1., 1. . 1,
Total 20 100.0
A.verage 5.8 h.B hos 5.1 3.’.]. 3.h 108 hoB 2.3 107 1-5 loh 1. lo

€N



TABLE IV (eontinued)

Type of Theory
3 v = Q m o t
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Class Size | Responses g 5 1 o1 o b o @ prd ~ 5

5 S 5 S 5

No, Per B
cent Degree of Emphasis

Girls? A {10 25, 8.5 6.7 8.1 8s1 5.2 5.3 2.7 Los9 2.3 2,2 1., 1.8 1. 1.
Glee B 7 17.5 T7e3 Ll k. 6.6 5S4 L6 1.6 6,7 5 2,1 1.6 2.7 1. 2.5

c 17 h205 707 7.1 h‘2 601 h.? hﬁs 201 606 205 20h 1.5 20 102 10

D 6 15, 6.5 5. k. 5.3 5.3 3. LS5 2.5 7. 1. 1. 1, 1. 1.

Total L Lo 100,0

Average 7.1 5.7 5.1 6,5 5.2 kbl 2,7 5.2 k3 1.9 1.3 1.8 1.1 1.k

ocal En-| A 12 23,1 6. 3.6 3.8 ol L.6 L3 2, .7 2,1 2,5 1.8 1,7 1. 1.
sembles | B 17 32.7 6.8 Ly 5. 6.1 L.2 3.2 1.5 5.9 3.8 2,9 1,2 2.2 1. 1.5

c 22 h2.3 6.8 6.y 3.7 L.7 k.7 6. 1.7 L.8 2,2 2,3 1.7 7.7 1l.7 1.

D. 1 1,9 Se S . 1, 1, 1. 1. 1. 1. 1. 1, 1, 1. 1.

Total 2 100,0

Average 6.2 he9 L5 3.9 3. 3.7 1.6 ha 2,3 2,2 1.4 1,7 1.2 1.1

Beginning | A 1 {8 10, 5. 10, Se Se 5. 10, 10, 0. 10, 1. 1. 1. 5.

Chorus B 1 50. 10, 5. 10, 5. . S . 10. 10, 1. 1. 1. 1, 1,

Total 2 100.
Average 10. 5. 0. 5. 5. 5. 5.5 10. 10. 5.5 1. 1. 1. 3.
Voice A 1 100. 5. 0. 5. 10. 10. 0. 5. 10, 10. 10. 10, 5. 1. 1,
Class

# 10, indicates great emphasis,

5. indicates average emphasis, 1, indicates little or no emphasis
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respectively. Fofm and analysis was lightly stressed,
while harmonic dictation, transposition, keyboard harmony,
arranging, and composition were given little or no atten-
tion.

Since only one class D school reported a select
cholr, results shown cannot be considered representative
for all class D schools. It was interesting to note,
however, that the teacher reporting on this class indi-
cated most emphasis placed on key signatures, rhythmic
englysis and rhythmic dictation, with some emphasis
pleced on scale structure and chord construction. All

other types of theory were given little or no emphasis.

General chorus. The sixty-elight general choruses

included in the study were distributed as follows: class
A, 19.1 per cent; class B, 2.5 per cent; class C, 2.7
per cent; and class D, 11.7 per cent. Table IV shows a
slight tendency for the amount of stress placed on theory
to diminish in proportion to the size of the school; in
every Instance, class A schools indicated considerably
more stress on all music theory than did class D schools.
Ail respondents agreed that l1little or no emphasls was
placed on transposition, keyboard harmony, arranging, and
composgition.

For all schools, the fourteen types of msic theory
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were listed in order of importance as follows: music ter-
minology, 7.3; key signatures, 5.9; interval study, 5.9;
scale structure, 5.8; rhythmic analysis, Lj.5; chord con-
struction, l.3; harmony, 3.9; rhythmic dictation, 2.2;
harmonic dictation, 2.1; form and analysis, 2.1; keyboard
harmony, 1.5; transposition, 1l.l; arranging, 1.l; and

composition, 1.

Boys' glee club. Respondents generally agreed

that less emphasis was placed on music theory in boys!
glee clubs than in select choirs, general choruses, or
girls' glee clubs., As in genersal chorus, it mgy be noted
that the degree of enmphasis for all music theory tended
to decrease as school enrollment decreased.

The percentege distribution for the twenty boys!
glee clubs included in the study was as follows: class A,
15 per cent; class B, 30 per cent; class C, O per cent;
class D, 15 per cent. Types of music theory were listed
in order of importence as follows: music terminology, 5.8;
interval study, 5.1; scale structure, L4.8; key signatures,
4.5; rhythmic analysis, l.3; chord construction, 3.l4;
harmony, 3.4; rhythmic dictation, 2.3; harmonic dictation,
1.8; form and analysis, 1.7; transposition, 1.5; keyboard

harmony, l.l4; arranging, 1.; and composition, 1.
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Girls! glee club. Respondents generally agreed

that members of girls! glee clubs received more intensive
training in misic theory than d4id members of boys'! glee
clubs. PFurthermore, on the basis of this study, girls?
glee clubs were more commonly offered than boys! glee
clubs in the ratio of two to one. Distribution of returns
for girls' glee clubs was: class A, 25 per cent; class B,
17.5 per cent; class C, 2.5 per cent; and class D, 15
per cent. The various types of music theory were ranked
in order of importance as follows: music terminology, 7.l;
interval study, 6.5; scale structure, 5.7; chord construc-
tion, 5.2; rhythmic analysis, 5.2; key signatures, 5.1;
harmony, l.l4; rhythmic dictation, L.3; harmonic dictation,
2.7; form and analysis, 1.9; keyboard harmony, 1.8; com-
position, 1.l4; transposition, 1.3; arranging, 1l.1.

Vocal ensembles., Of the fifty-two vocal ensembles

included in the study, 23.1 per cent were from class A
schools, 32.7 per cent from class B schools, [2.3 per
cent from class C schools, and 1.9 per cent from cless D
schools. Theoretic instruction in vocel ensembles, as in
boys! glee clubs, was not as intense as in select choirs,
genersl choruses, or girls!' glee clubs. The types of
theory were ranked in order of lmportance as follows:

music terminology, 6.2; scale structure, L.9; key signa-
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tures, lI.5; rhythmic analysis, L.l; interval study, 3.9;
harmony, 3.7; chord construction, 3.6; rhythmic dictation,
2.3; form and anelysis, 2.2; keyboard harmony, 1.7; trans-

position, 1.l}; arranging, 1.2; composition, 1.1.

Beginning chorus. One class A and one class B

school reported the inclusion of a beginning, or cadet,
chorus in their high school curriculums. The four areas
of muislic theory receiving most attention in these classes
were music terminology, key signatures, rhythmic analyslis,
and rhythmic dlctation, all with a rating of 10. Both
teachers placed average emphasis on scale structures,
intervel study, chord construction, and harmony, with
little or no emphasis placed on transposition, keyboard
harmony, and arranging. Polnts of extreme difference be-
tween the classes were noted on harmonic dictatlon and
form and analysis, which were glven much emphasis 1in the
class A group and no emphasis in the c¢lass B group. The
class A group &also placed average emphasls on composition,
while the class B group recelved little or no instruction

in composition.

Voice class. One class A school reported a voice

class, with mich emphasis placed on the followlng types of
theory: scale structure, interval study, chord constructlon,

rhythmic analysis, rhythmic dictatlon, form and analysis,
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and transposition. Average stress was placed on music
terminology, key signatures, harmonic dictation, and key-
board harmony. No emphasis was placed on arranging and
composition.

As shown by Table V, on page forty-nine, the rank-
ing of all vocal classes according to the emphasis placed
on music theory was as follows: Voice Class, 7.; Beginning
Chorus, 6.2; Girls' Glee, 3.8; Select Choir, 3.7; General
Chorus, 3.5; and Boys' Glee, 3. The average of the com-
bined vocal classes ranked the fourteen types of music
theory as follows: music terminology, 6.6; rhythmic analy-
sis, 6.4; scale structure, 5.9; key signatures, 5.9; inter-
val study, 5.9; rhythmic dictation, 5.2; chord construction,
5.1; harmony, 4.9; form and analysis, 3.6; harmonic dic-
tation, 2.9; transposition, 2.7; keyboard harmony, 1.9;
composition, l.4; and arranging, 1.1.

The preceding figures were heavily weighted by the
Voice Class and the two Beginning Choruses, which were in
the nature of special classes, and which stressed music
theory to a much greater degree than did other voice
classes. By eliminating these classes from final tabula-
tion, the amended emphasis placed on music theory by
vocal classes read as follows: music terminology, 6.5;
interval study, 5.4; scale structure, 5.3; key signatures,

5.3; rhythmic analysis, 4.9; chord construction, 3.8;
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TABLE V

SUMMARY OF THE EMPHASIS PLACED ON MUSIC
THEORY IN HIGH SCHOOL VOCAL CLASSES;

Type of Class
t a w Q | w < & e
S 8 § 5 § & £ 43 i
8 & * & B § § B3 5%
ot o - R ctou
Q ?-:' o0 g E Q o0 a @
4 o o @ 5 o 'g'
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§ e+
Total classes . . . . 35 68 20 ko 52 2 1 218 215
Type of msic theory Degree of Emphasis
Temj.DOIOQ o o ¢ o o 5.9 703 508 T.1 6.2 10. 5. 6.6 6.5
Scale stracture . . . Soh 5.8 hoe 5.7 )-109 So 10. 5.9 503
Key signatures. . . . 6.5 5.9 h.5 5.1 L.5 10. 5. 509 503
Interval study. e o o 5.5 509 501 605 309 50 10, 509 Soh
Chord construction. . 4.5 L.3 34 5.2 3.6 5. 10, 5.1 3.8
Hamw e & o o o o @ 3.b 309 30’4 hth 307 50 100 h09 30!-‘
Harmonic dictation. . 1.9 2.1 108 207 106 505 1., 209 2.
Fhythmic analysis . . 6.7 L5 L¢3 5.2 L. 10. 10, 6.5 L9
Form and analysis . . 2. 2.1 1.7 1.9 2.2 5.5 10, 3.6 1.9
Transposition . . . . 1.5 1,4 1.5 1.3 1.h 1. 10, 2.7 1.k
Keyboard harmony. . » 1.2 1.5 1.t 1.8 1.7 1. 5 1.9 1.5
Arranging . + « o . . 1.2 1.1 1. 1.1 1.2 1. 1. 1.1 1.}
Composition « « « « » 1.1 1, 1. 1.b 1.1 3. 1. 1.k 1.2
Average emphasis on
all theory. e o o o 3.7 3.5 3. 308 3. 6.2 T. LI.03 30,1

* 10, indicates great ermphasis
5. indicates average emphasis
1. indicates little or no emphasis
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harmony, 3.l4; rhythmic dictation, 3.2; harmonic dictation,
2.; form and analysis, 1.9; keyboard harmony, 1.5; trans-
position, 1.L4; arranging, 1l.1; end composition, 1.1.

This 1listing was considered more representative of the
emphasis placed on music theory in average vocal classes,

and was used 1n subsequent tabulatlons.

II. ANALYSIS OF EMPHASIS PLACED ON MUSIC THEORY
IN INSTRUMENTAL MUSIC CLASSES

A total of one hundred and seventy-nine high
school instrumental classes were included in the study,
distributed as follows: elghty~-five advanced bands, forty-
three Intermediate bands, twelve advanced orchestras, five
intermediate orchestras, twenty-nine Instrumental ensem-
bles, two dance bands, and three groups of private stu-
dents. A comparative listing of these classes 1s shown

in Table VI, on page fifty-one.

Advanced band, Of the elghty-five advanced bands

included in the study, 16.5 per cent were from class A
schools, 22.3 per cent from class B schools, 7.1 per
cent from class C schools, and 12.1 per cent from class D
schools. For all schools, the fourteen types of theory
under consideration were listed 1n order of importance as

follows: key signatures, 8.9; music terminology, 7.9;



EMPHASTS PLACED ON MUSIC THEORY IN HIGH

TABLE VI

SCHOOL INSTRUMENTAL CLASSES #

Tyre of Theory
v @ =g Q @ = %; B BB 9
5 wi g9 F af 5 =i o 58§ 551 3
| 20 8(1) Ea- Q0 N g_E ] .g aﬂ =) g
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Class Size |Responses 8 5 ; 8 7 8 & g g g
No. Per ”
cent Degree of Emphasis
Advanced
Band A |1 165 | 9.3 7.5 8.6 LT 5.6 L3 1.6 6.8 2.6 3.4 L. 1.4 1.6 1.4
B 19 22.3 8,9 6.5 8.2 3.9 L.8 L4.3 1. 6.8 2,1 3.2 L.,2 1.6 1.6 1.
C |h2  47.1 | 7.9 7.3 8.9 3.9 S L7 1l 6.8 2,3 2.5 3,8 1,1 2,2 1.4
D 10 12.1 5.7 7.5 10, 3. 3.2 2.3 2. 6.k 2.4 1.5 3.6 1. 1.5 1.
Total 85 100.0
Averag@ 7.9 7.2 109 hol hoa 309 105 607 2011 207 309 103 107 102
Intermed- | A 7 16.3 9.1 8.6 8.6 L.7 5.8 3.3 1. 7.3 2.3 2,1 231 1. 1l. 1.
late B 9 2009 903 703 903 ho3 ,408 302 10,-1 9.3 20!1 2.3 3.3 203 1. 10,—1
Band c 21 h8.k 7.1 . 8.8 Lhe2 kL6 3.9 1. 6.1 2.4k 2.4 2.6 1.2 1.8 1.2
D 6 b | 6.9 5.7 6.9 3.8 2,3 3.8 2,3 8.3 2,5 3. 1. l. 1l.7 1.
Total L3  100,0
AVBl‘age 80 7.6 8'h ho3 hoh 306 loh 7.8 2oh 2.5 2. 1.h loh 1.2
Advanced | A 10 83.3 9, 8. 8.5 6.6 7. 5.6 1.8 7.1 2.8 5.3 L.5 1. 2.7 1.9
grches- B 2 16.7 7.5 7.5 7.5 7.5 &5, Se 3. 3. 1. 3. 5. 1. 3. 1.
ra
Total 12 100,0
Average 8.3 7.8 8. 7.1 6. 5.3 2.4 3.7 2.9 L.2 L.8 1. 2.9 1.5

# 10, indicates great emphasis, 5. indicates average emphasis, 1. indicates little or no emphasis.

by
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Type of Theory
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Inter- A L 80. 6.5 7.3 7.3 6.5 65,2 3, 2. 6.5 1. 2. 3.2 1. 1l. 1.
mdiate B 1 20. 10. 10. [ ] 1. 1. 10 10. 1. 50 1. 1. 1. 1. 1.
Orcho
Total 5 100.
Average 8.3 8.k 6.2 3.8 3.1 2, 6. 3.3 3. 1.5 2.1 1, 1, 1,
Fnsembles | A 7 2h.1 73 5.9 6.6 L. he6 2,7 1.6 L. 1. 2.7 2.9 1.6 1.6 1.6
B 6 2007 8.5 503 loo 503 7.6 608 10 6.8 2 3 6. 30 2.3 1.7 10
c 1 Lkl 8 7.1 5.5 6.7 L6 5.3 5.2 1.3 L9 1.3 2.9 5.2 1.7 2.3 1.7
D 3 10,4 | 10, 8.3 8.3 k. Se Te 1. 10, 2,3 6.8 2.3 1. 3 1.
Total 29 100,0
Average 8.2 6.3 9. LS5 5.6 5. 1.2 6.k 1,7 L6 3.4 1.7 1.9 1.3
Dance A 2 100. 10. 5. 7.5 505 50 30 30 705 10 10 505 10 505 10
Band
Private D 3 100. 6.7 6.7 6.7 5. 2.3 2.3 3.7 1. he 1. 1. 2.3 1.

Lessons

6.7
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scale structure, 7.2; rhythmic anslysis, 6.7; chord con-
struction, L.8; interval study, L4.l; hermony, 3.9; trans-
position, 3.9; form and anelysis, 2.7; rhythmic dictation,
2.4; arrenging, 1.7; harmonic dictation, 1.5; keyboard
harmony, 1.3; and composition, 1l.2. A comparison of
Table VI with Table V showed more emphasis placed on key
signatures, arrangling, transposition, and composition in
this and other instrumentsal classes than was the case in

vocal classes.

Intermediate band. %he percentage distribution

of the forty-three intermediate bands Included in the
study was as follows: class A, 16.3 per cent; class B,
22.3 per cent; class C, }17.1 per cent; and class D, 12.1
per cent. A sllight tendency was noted for less emphasis
to be placed on theory in class D schools than in larger
schools. Theory content of both intermediate and advanced
band curriculums were very similar. For intermediate
bands, the fourteen types of music theory were listed in
order of importance as follows: key signatures, 8.l4;
music terminology, 8.; rhythmic anelysis, 7.8; scale
structure, T7.6; chord construction, lL.l; interval study,
li.3; harmony, 3.6; form and analysis, 2.5; rhythmic dic-
tation, l.4; keyboard harmony, l.l4; arranging, l.l; and

composition, 1.2.




53

Advanced orchestra. Orchestral conductors indicated

greater emphasis than band directors on the following types
of theory: interval study, chord construction, harmony,
harmonic dictetion, form and enalyslis, transposition, and
arranging. They placed less stress on rhythmlic analysis,
however, than did band directors.

Of the twelve advanced orchestras included in the
study, 83.3 per cent were from class A schools, and 16.7
per cent from class B schools. The fourteen types of
theory were listed in order of importance as feollows:
music terminology, 8.3; key signatures, 8.; scale struc-
ture, 7.8; intervel study, 7.1; chord construction, 6.;
harmony, 5.3; transposition, lj.8; form and anslysis, lL.2;
rhythmic enelysis, 2.9; arranging, 2.9; harmonic dictation,
2.4; composition, 1.5; and keyboard harmony, 1.

Intermedlate orchestra. A comparison of advanced

and Intermedlate orchestras in Table VI seemed to indlcate
that key signatures, Intervals, chord construction, har-
mony, form and analysls, transposition, arranging, and
composition were given more attentlon in advanced groups,
whlle harmonic diectation received more emphasis 1n the
intermediate orchestras, Of the five Intermediate orches-
tras included in the study, four were from class A schools

and one was from a class B school.
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For iIntermedlate orchestras, the fourteen types of
theory were llsted in order of importance as follows:
scale structure, 8.l; music terminology, 8.3; key signa-
tures, 6.2; harmonic dictation, 6.; intervel study, 3.8;
rhythmic analysis, 3.3; chord construction, 3.1; rhythmic
dictation, 3.; transposition, 2.1; harmony, 2.; keyboard

harmony, 1l.; arranging, 1l.; and composition, 1.

Instrumental ensembles. The twenty-nine schools

reporting instrumental ensembles were distributed as fol-
lows: class A, 24.1 per cent; class B, 20.7 per cent;
class C, 4ly.8 per cent; and class D, 10.l per cent. It
was Iinteresting to note that class B and D schools gener-
elly seemed to emphasize music theory more in the teaching
of Instrumental ensembles than did class A and C schools.
Class B schools reported more emphasis than did other
schools on key signatures, chord construction, harmony,
and keyboard harmony, while class D schools placed more
ermphasis than other schools on music terminology, scale
structures, rhythmic anelysis, and form and analysis.
While class A and C schools rather closely parslleled each
other with regard to theoretic instruction in ensemble
classes, class A schools reported considerably less emphasis
than other schools on harmony, and slightly less emphasis

on rhythmic analysls and chord construction. Class C
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schools reported more emphasis than other schools on trans-

position.
Listing of the various types of music theory for all

schools 1in order lmportance was as follows: key slgnatures,
9.3 music terminology, 8.2; rhythmic analysis, 6.4; chord
construction, 5.6; harmony, 5.l; form and analysis, 4.6;
interval study, L4.5; transposition, 3.l; arranging, 1.9;
rhythmic dlctation, 1.7; keyboard harmony, 1.7; compo-

sition, 1.3; and hermonic dictation, 1.2.

Dance band. The two class A schools which reported

the inclusion of & dance band in thelr high school curric-
ulums llisted the fourteen types of music theory, 1n order
of importance, as follows: rmuslic terminology, 10.; key
signatures, 7.5; rhythmic anslysis, 7.5; interval study,
5.5, transposition, 5.5; arranging, 5.5; scale structure,
5.; chord construction, 5.; harmony, 3.; harmonic dicta-
tion, 3.; rhythmic dictation, 1.; form and analysis, 1.;
and composition, 1. Two types of theory which received
significantly higher emphasis for dance bands than for
other types of instrumental classes were arranging and

treansposition.

Private lessons. Thse three class D teachers who

reported on theoretic instruction in their private instru-

mental lessons rated the fourteen types of music theory,
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in order of importance, as follows: music terminology,
6.7; scale structure, 6.7; key signstures, 6.7; rhythmic
analysis, 6.7; interval study, 5.; form and analysis, l.;
hearmonic dictation, 3.7; chord construction, 2.3; arrang-
ing, 2.3; rhythmic dictation, 1.; transposition, 1l.; key-
board harmony, 1l.; and composition, 1.

Table VII, on page fifty-seven, shows the average
degree of emphasis placed on music theory in each type of
instrumental class included in the study. Ranking of
these classes according to total stress placed on theore-
tic instruction was as follows: advanced orchestra, L.7;
instrumental ensembles, lL.l;; dance band, l.l; advanced
band, l.2; intermediate band, l4.; intermediate orchestra,
3.7; and private lessons, 3.6.

As shown by Table VII, the average of all instru-
mental classes ranked the fourteen types of theory as
follows: music terminology, 8.2; key signatures, 7.8;
scale structure, 7.; rhythmic analysis, 6.; interval
study, L4.8; chord construction, l.2; harmony, 3.6; trans-
position, 3.2; form and analysis, 2.9; harmonic dictation,
2.7; arranging, 2.l ; rhythmic dictation, 2.1; keyboard

harmony, 1.2; and composition, 1.2.



TABLE VII

SUMMARY OF THE EMPHASTS PLACED ON MUSIC THEORY
IN HIGH SCHOOL INSTRUMENTAL CLASSES#
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Type of Class
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Total classes « . . « . 85 L3 12 5 29 2 3 179
Type of music theory
TemiHOIOgy' e @ o o o o 7.9 8. 803 803 8.2 10, 607 8.2
Scale structure . « . . 7.2 7.6 7.8 8,h 6.3 . 6.7 7.
Key signatures. . . . . 8.9 8.4 8. 6.2 9, 7.5 6.7 7.8
Interval study. e o o @ hol h03 701 3.8 ,-los So . hoa
ChOId construction. . » ,-108 hoh 60 301 ° 5. 203 ho2
HATmONY « « o o o« o o o 3¢9 36 5.3 2, 5Lk 3. 2.3 3.6
Harmonic dictation. . » 1.5 1.4 2.4 6. 1.2 3. 3.7 2.7
Rhythmic analysis . . «. 6.7 7.8 3.7 3.8 6.4 7.5 6.7 6,
R‘hythmic dictation. . . 2oh 2.’.1 2,9 3. 1.7 1. 1. 2.1
Form and analy'ﬂis * o o 2.7 2.5 ho2 1.5 h.6 1. ho 2.9
Transposition o o o o o 3.9 2. h.B 2.1 3.1‘- Sos 1. 3.2
Keyboard harmony, . . . 1.3 1.4 1. 1. 1.7 1. 1. 1.2
Arranging . . . . . o . 1.7 14 2.9 1. 1,9 5.5 2.3 2.
Composition « « « « + o 142 1.2 1.5 1. L3 1. 1. 1.2
Average emphasis on
B.nthecm e o o o o o ,-102 ,-l-o ho? 307 h.h hoh 306 h.l

# 10, indicates great emphasis

5. indicates average emphasis

1. indicates little or no emphasis
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III. ANALYSIS OF EMPHASIS PLACED ON MUSIC THEORY
IN MUSIC THEORY COURSES

Of the twenty music theory courses included in the
study, 50 per cent were from class A schools, }jO per cent
from class B schools, and 10 per cent from class C schools.
No class D school reported the inclusion of a music theory
course in the curriculum. The most common course titles
proved to be General Music, Music Theory, and Harmony,
with six, four, and three listings, respectively. The
remaining titles were listed only once., Table VIII, on
pege fifty-nine, presents an analysis of the emphasis
placed on music theory in each of the music theory courses

included in the study.

General Music. The slix General Music courses wers

distributed by school size as follows: class A, 16.6 per
cent; class B, 66.6 per cent; and class C, 16.5 per cent,
Average emphaslis placed on most types of the ry in General
Masic courses was less than in other theory courses, with
the exception of the Muslc Appreclation course. Listing
of types of theory under consideration, in order of import-
ence, was as follows: music terminology, 10.; key signa-
tures, 9.1; scale structure, 7.9; interval study, 7.9;

chord construction, 7.l ; harmony, 7.l4; form and analysis,

6.1; harmonic dictation, 5.4 ; rhythmic analysis, l.l;



TABLE VIII

EMPHASIS PLACED ON MUSIC THEORY

IN MJSIC THEOHY COURSES#

Type of Theory
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Harmony and
General Music| A 1 100, [10, 10, 0. 10, 10, 10. 10, 0. 10, 5. 1. 5 10. 5.
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Type of Theory
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Harmony and
Composition| B | 1 100, { 10, 10, 10, 10, 10. 10. 10. 10, 5. 10, 10, 5. 5. 10.
Music History| A | 1 100, | 20, 110, 10, 10, 10, 10, 10, 10, 10, 1. 5. 5. 5. 1.
Music
Appreciatioq B | 1 100, | 10, 10, 5. Se Se Se 1. Se 1. 10. 5. 1. 1, 1.
Composition A| 1 100, | 20 10, 10, 10, 10. 10, 5 10, 5. 10, 10, Se 5. 10,
Music Survey | A | 1 100, | 10, 10, 10, 10, 10. 10, 10, 10, 10. 5. 1. Se 1. 5.

# 10, indicates great emphasis

5. indicates average emphasis
1, indicates little or no emphasis
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transposition, 4.2; rhythmic dictation, 3.7; keyboard har-

mony, 3.5; composition, 3.; and arranging, 2.4.

Music Theory. The four Music Theory courses were

distributed as follows: class A, two; class B, one; and
class C, one. Types of theory receiving greatest emphasis
(10.) were: music terminology, scale structure, key signa-
tures, interval study, and chord construction. The remain-
ing types of theory were listed, in order of importance, as
follows: harmony, 9.2; harmonic dictation, 7.5; rhythmic
analysis, 7.5; rhythmic dictation, 7.5; form and analysis,
7.5; transposition, 6.7; keyboard harmony, 6.7; composition,

6.; and arranging, 4.7

Harmony. The three harmony courses included in the
study were from class A schools. Types of music theory
receiving greatest emphasis in these courses were: music
terminology, scale structure, key signatures, interval
study, chord construction, and harmony. Harmonic dictation,
rhythmic analysis, rhythmic dictation, and composition were
also heavily stressed (8.3). The remaining types of theory
were rated as follows: keyboard harmony, 6.7; transposition,
5¢3; form and analysis, 3.7; and arranging, 2.3. A com-
parison of Harmony courses with General Music and Music
Theory courses showed more stress placed on harmonic and

rhythmic elements and composition in the Harmony classes,
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and less emphasls on form and analysis and arranging.

Hermony and Genergl Muslc. The Harmony and Gener&l

Music course, reported by a class A school, placed great-
est emphasis on the following ten types of muslc theory:
music terminology, scale structure, key signatures, inter-
vel study, chord construction, harmony, harmonic dicta-
ticn, rhythmic analysis, rhythmic dictation, and arrang-
ing. Form and analysis, keyboard harmony, and composition
recelved average stress, and transposition received little

or no attention.

Harmony end Arranging. This course, reported by

a class B school, placed greatest emphasls on the follow-
ing eight types of theory: music terminology, scale struc-~
ture, key signatures, intervel study, chord constructilon,
harmony, form and anelysis, and arranging. Average empha-
sis was given to harmonic dictation, rhythmic anelysis,
rhythmic dictation, transposition, keyboard harmony, and

composition.

Harmony and Composition. The Harmony and Composi-

tion course, reported by a class B school, placed greatest
emphasis on the following eleven types of theory: music
terminology, scele structure, key signatures, interval
study, chord construection, harmony, harmonic dictation,

rhythmic analysis, form and analysis, transposition, and
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composition. The remaining types of theory--rhythmic dic-
tation, keyboard harmony, and arranging--recelved aversge

emphasis.

Music History. This course, reported by a class A

school, placed greatest emphasis on the followlng nine
types of theory: music terminology, scale structure, key
signatures, interval study, chord construction, harmony,
harmonic dictation, rhythmic analysis, and rhythmic diec-
tation. Transposition, keybosrd harmony, and errenging
recelved average emphasis in this course, and form and
enalysis and compositlon received little or no attention.
This was the only muslc theory course which placed no

emphasis on form and analysils.

Music Appreciation. The Music Appreclation course,

reported by a claess B school, generally placed less enpha-
sis on music theory than any of the other music theory
courses Included in the study. Only music terminology,
scgle structure, and form and anslysls recelived great
emphasis., Key slgnatures, interval study, chord construc-
tion, harmony, rhythmlic analyslis and transposition re-
celved average emphasls, and harmonic dictation, rhythmic
dicteation, keybocerd harmony, arranging, and composition

recelved 1llttle or no attention.
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Composition. The Composition course, reported by

a class A school, placed greatest emphasis on the follow-
ing ten types of music theory: music terminology, scale
structure, key signatures, intervael study, chord construc-
tion, harmony, rhythmic analysis, form and &analysis, trans-
position, and composition. Harmonle dictation, rhythmic

. dictation, keyboard harmony, and arranging received aver-

age emphasis,

Music Survey. The Music Survey course, reported

by & class A school, placed greatest emphasls on the fol-
lowing nine types of music theory: music terminology,
scale structure, key signatures, intervsal study, chord
construction, harmony, harmonic dictation, rhythmic analy-
sls, and rhythmlc dictation. Form and analysis, keyboard
harmony, and composition received average emphasis, and
transposition and arraenging received little or no atten-
tion.

Table 1IX, on pege sixty-four, shows the average
degree of emphaslis placed on music theory in each music
theory course included in the study. As shown by Table IX,
the avergge of all music theory courses ranked the fourteen
types of music theory as follows: muslc terminology, 10.;
scele structure, 9.2; harmony, 9.2; rhythmic anslysis, 8.;
harmonic dictation, 7.2; form and snalysis, 6.8; rhythmic

dictation, 6.6; composition, 5.4; transposition, 5.3;
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TABLE IX

SUMMARY OF THE EMPHASIS PILACED ON MISIC
THEORY IN HIGH SCHOOL THEORY COURSES#

Type of Class
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Scale Stmcture L) 709 100 10. 10. 10. 10. 100 10. 100 100 908
Key signatures. , 9,1 10. 10. 0. 10. 10, 10, 5, 10, 10. 9.4
Interval study. . 7.9 10, 10, 10, 10, 10, 10. 5. 10. 10, 9.3
Chord construetion 7.4 10, 10. 10. 10, 10. 10. 5. 10. 10. 9.2
Harmony o o o « « 7ot 10. 9.2 10, 10, 10. 10. 5. 10. 10. 9.2
Harmonic dictation 5.4 8,3 7.5 5 10, 10, 10. 1. 5. 10, 7.2
Rhythmic analysis. L.i 8.3 7.5 5 1lo. 10, 10, 5. 10. 10. 8.
Rhythmic dictation 3.7 8.3 7.5 5. 10, 5 10. 1., 5, 10, 6.6
Form and analysis 6.1 3.7 7.5 10. 5. 10, 1. 10, 10. 5. 6.8
Transposition . « L.2 5,3 6.7 5. 1. 10. 5. 5. 10, 1. 5.3
Keyboard hamOWo 305 607 6.7 5. 5. 5. 1. 50 50 50 ’-108
Arranging ¢« 8 o o 20’4 203 ho? 10, 10. 50 50 1. So 1, h06
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# 10, indicates great emphasis
5. indicates average emphasis
1, indiecates little or no emphasis
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keyboard harmony, li.8; and arranging, L.6.

IV. SUMMARY

A study of page two of the questionnaire to high
school music teachers revealed that, in vocal music
classes, the amount of emphasis placed on mnusic theory
tended to diminish in proportion to the size of the
school; this tendency was not noted for instrumental
classes, Vocal classes in general recelved 1ittle or no
erphasis on transposition, keyboard hermony, arranging,
and composition. For all vocal classes, groups which re-
celved the most intensive training in msic theory wers
the voice class and two beginning choruses; groups wuhich
recelved the least iIntensive training in music theory
were boys'! glee clubs and vocal ensembles.

High school instrumental groups generally recelved
more 1intensive instruction in music theory than did vocsl
groups, particularly in music terminology, key signatures,
scale structure, rhythmic analysis, transposition, and
arranging. Key signatures and transposition received
more emphasis in advanced instrumental groups than in
intermediate groups. Arranging was emphasized most in
dance bands, and form and analysis received most attention

in advanced orchestra and instrumentsl ensembles.
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A comparison of the degree of emphasis placed on
types of misic theory In vocel and instrumental classes,
and in masic theory courses, is shown 1n Table X, on page
glxty-seven. As Indicsted by the table, music theory
courses placed conslderably more emphasis on all types
of theory than did either vocal or instrumental classes.
Anelysis of Table X showed groupings of types of music
theory, according to the degree of enphasis placed on
them, in vocel and Instrumental classes, and in music
theory courses. These grouplngs were thought to be sig-
niflicant by the present writer, and are shown in Table

XI, on page sixty-eight.



TABLE X

SUMMARY OF THE EMPHASIS PLACED ON MUSIC THEORY
IN ALL MJSIC CLASSES AND COURSES#

Type of Class
Vocal Instru- Theory
mental

Total classes 218 179 20
Type of theory Degree of Emphasis
Terminology « « « + 6.5 8.2 10.
Key signatures. . « « 5.3 7.8 9.4
Scale structure . . . 5.3 T. 9.8
Rhythmic analysis . . L.9 6. 8.
Tnterval study. . . . Sl 4.8 9.3
Chord construction. . 3.8 h.2 9.2
HAarmony « o « o o o o 30h 306 9.2
Form and analysis . . 1.9 2.9 6.8
Rhythmic dictation. . 3.2 2.1 6.6
Transposition . « « & 1.b 3.2 5.3
Harmonic dictation. . 2. 2.7 T.2
ATTanging « ¢ o o « o 1.1 2.h L6
Keyboard harmory. . . 1.5 1.2 L.8
Composition o « « + & 1.1 1.2 Sl
Average emphasis on

all theory 3.h k.2 75

# 10, indicates great emphasis

5. indicates average emphasis
1, indicates little or no emphasis
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TABLE XI

COMPARATIVE GROUPING OF MUSIC THEORY ACCORDING TO THE
EMPHASTS RECEIVED IN HIGH SCHOOL
MUSIC CLASSES AND COURSES

Degree of Emphasis Placed on Music Theory

Type of Class Most emphasis Moderate emphasis Light emphasis Little or
no emphasis
Vocal Musical terms Chord construction Harmonic dictation Transposition
Key signatures Harmony Form and analysis Keyboard harmony
Scale structure Rhythmic dictation Arranging
Intervals Rhythmic analysis Composition
Instrumental Musical terms Chord construction Harmonic dictation Keyboard harmony
Key signatures Harmony Form and analysis Composition
Scale structure Intervals Arranging
Fhythmic analysis Transposition Bhythmic dictation
Theory Musical terms Rhythmic analysis Composition
Key signatures Bhythmic dictation Transposition
Scale structure Harmonic dictation Arranging

Intervals
Chord construction
Harmony

Form and analysis

Keyboard harmony

89



CHAPTER V

OBSTACLES IN THE WAY OF INCLUDING MUSIC THEORY
COURSES IN THE HIGH SCHOOL CURRICULUM

Page three of the questionnaire to high school
music teachers was directed towards schools which did not,
at time of writing, include a msic theory course 1in thelr
high school curriculum. Data obtained from this section
of the questionnaire was divided into three categories, in
order to reveal: (1) reasons for not including music
theory courses in the curriculum, (2) reasons for discon-
tinuing music theory courses which were once offered, and
(3) plans being made for future inclusion of music theory
courses in the curriculum. A total of one hundred and
eight teachers responded to part one of this section; of
these, fifteen teachers responded to part two, and forty-

one teachers responded to part three,

I. REASONS GIVEN FOR NOT INCLUDING MUSIC
THEORY COURSES IN THE CURRICULUM

Music directors who completed this section of the
questionnaire were given a list of posslble reasons for
not including music theory courses in the curriculum, and
space was provided for listing additional contributing

reasons. Cholces offered in the questionnaire were: -
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(1) the administration feels that a music theory course 1is
unnecessafy; (2) our misic staff feels that sufficient
music theory can be taught In reguler music classes such
as band and chorus; (3) our music staff does not have time
to teach a music theory course; (l) high school scheduling
difficultles have prevented the additlon of a rusic theory
course; (5) student interest in a music theory course is
too low to justify its' addition; (6) a music theory
course has not been included because of the cost of books
end materials; and (7) eny other contributing reasons.

The one hundred and eight teachers responding were
distributed by size of school as follows: class A, 16.7
per cent; class B, 28.7 per cent; class C, 39.8 per cent;

and class D, 1.8 per cent.

Class A schools. The eighteen teachers from class

A schools listed a total of thirty-filve reasons, under six
categories, for not including a music theory course in the
high school curriculum. Listed in order of frequency,
they were: (1) scheduling difficulties, 42.9 per cent;

(2) insufficient time on the part of the msic staff, 31.lL
per cent; (3) student interest too low, 8.6 per cent;

(L) help in music theory is given to advanced students
outside of regular class hours, 8.6 per cent; (5) our

mislec staff feels sufficient music theory can be taught
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in regular music classes, 5.7 per cent; (6) the adminis-

tration feels such a course is unnecessary, 2.8 per cent.

Class B schools. Thirty-one teachers from class B

schools listed a total of sixty-seven reasons, under seven
categories, for not including music theory courses in the
curriculum. Listed in order of importance, they were:

(1) scheduling difficulties, 1.8 per cent; (2) insuffi-
cient time on the part of the music staff, 32.8 per cent;
(3) the administration feels such a course is unnecessary,
10.4 per cent; () student interest is too low, 8.9 per
cent: (5) help in music theory 1is given to advanced stu-
dents outside of regular class hours, 3.1 per cent;

(6) our music staff feels sufficient music theory can be
taught in regular music classes, 1.5 per cent; (7) the
cost of books and materials is prohibitive, 1.5 per cent.

Class C schools. Forty-three teachers from class
C schools listed a total of one hundred and seventeen rea-
sons, under eight categories, for not including music
theory courses in the curriculum. Listed in order of im-
portance, they were: (1) insuffient time on the part of
the masic staff, 33.3 per cent; (2) scheduling difficul-
ties, 29.8 per cent; (3) the administration feels such a
course 1is unnecessary, 12.9 per cent; (L) student interest

is too low, 10.2 per cent; (5) our music staff feels suf-
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ficient muslc theory can be taught in regular muslc classes,
8.5 per cent; (6) our school is too small, 2.5 per cent;

(7) the cost of books and materials is prohibitive, 1.7 per
cent; (8) help in music theory 1s given to advanced stu-

dents outside of regular class hours, 1.1l per cent.

Class D schools. Sixteen teachers from class D

schools listed a total of sixty reasons, under eight cate-
gories, for not including rusic theory courses in the cur-
riculum, Listed 1In order of lmportance, they were:
(1) scheduling difficulties, 30 per cent; (2) student inter-
est 1s too low, 18.3 per cent; (3) insufficlent time on
the part of the music staff, 16.7 per cent; (lj) our music
staff feels sufficient rmusic theory can be taught in regu-
lar music classes, 13.3 per cent; (5) the administration
feels such a course 1s unnecessary, 10.3 per cent; (6) our
school is too small, 8.3 per cent; (7) help in music
theory 1s given to advanced students outside of regular
class hours, 1.7 per cent; (8) the cost of books and mater-
1als 1s prohibitive, 1.7 per cent.

Table XII, on page seventy-thrse, shows the number
eand percentage of reasons given for not including music
theory courses in the high school curriculum. As shown
by the table, two hundred and seventy-nine reasons were

listed by the one hundred and eight music directors, dis-



TABLE

XII

REASONS FOR NOT INCLUDING MUSIC THEORY COURSES IN THE CURRICULUM

Size of School

Class A Class B Class C Class D Totals

No. Per No. Per Ne. Per No. Per No. Per
Reason cent cent cent cent cent
Lack of administrative support . . 1 2.8 7 104 15 12,9 6 1o. 29 10.3
Sufficient theory can be taught

in performing gIouUpPs « « « « « o 2 5.7 1 1.5 10 8.5 8 13.3 21 7.5

Insufficient teacher time. . . . . 11 31.h 22 32.8 39  33.3 10 6. 82 29,8
Scheduling difficulties. . . . . » 15 12,9 28 11.8 35 29,8 18  30. 96 3h.h
Low student interest . . . . « + » 3 8.6 6 8.9 12 10,2 11  18.3 30 11.k
Cost of books and materials, . . « : 1 1.5 2 1.7 1 1.7 L 1.3
School is tco sm11o o o o o o o o 3 2.5 S 803 8 2.8
Help is given to advanced students 3 8.6 2 3.1 1 1] 1 1.7 7 2.5
TotalS o« ¢ ¢« o« ¢« o ¢ o ¢« o ¢ o« o« « 35 100, 67 100, 117 100, 60 100, 279 1lo0,
Directors rating subjects. . . . . 18 3 43 16 108

£L
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tributed in order of importance as follows: (1) scheduling
difficulties, 34.l. per cent; (2) insufficient teaching
time, 29.8 per cent; (3) student interest too low, 11l.lL
per cent; (l.) the administration feels such & course is
unnecessary, 10.3 per cent; (5) the music staff feels
sufficlent muslic theory can be taught 1n regular mmusile
classes, 7.5 per cent; (6) the school is too smell, 2.8
per cent; (7) help in music theory is given to advanced
students outside of regular class hours, 2.5 per cent;

(8) the cost of books and materials is prohibitive, 1.3
per cent.

The followlng observations were made on the basis
of the data collected: (1) class A and B schools considered
scheduling to be a more serlous problem than did class C
and D schools., (2) Class A music directors were more cer-
taln of administrative support of misic theory programs
than were directors from smaller schools. (3) Only 16.7
per cent of class D respondents consldered insufficient
teacher time to be a declding factor in not presenting a
misic theory course, whille directors from A, B, and C
schools felt that this, together with scheduling difficul-
ties, was a major obstacle. (L) The percentage of respon-
dents indlcating low student interest as a factor increased
as the size of the school decreased. (5) The percentage
of respondents indicating that help was gilven to advanced

students outside of regular class hours showed a tendency
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to increase in proportion to the size of the school.
(6) Only one class B teacher and two class A teachers
felt that sufficient music theory could be taught in regu-
lar muslic classes, whlle ten class C teachers and elght
class D teachers felt they could teach sufficient theory
in regular music classes. (7) Size of school as a factor
influencing the establishment of misl ¢ theory courses was
listed by class C and D schools only, and the percentage
was too small to be considered significant. (8) The cost
of books and materlals as a prohibitive factor was con-

sldered by most respondents to be insignificant.

IT. REASONS GIVEN FOR DISCONTINUING
MUSIC THEORY COURSES

Eleven teachers stated that their high school cur-
riculums had once included a muslic theory course. Of
these, 18.2 per cent were from class A schools, 27.3 per
cent from class B schools, and 5ii.l} per cent from class C
schools. No class D respondent completed this section of
the questionnaire. Musilc teachers responding to this sec-
tion were glven a check list of possible reasons for dis-
contiming the music theory courses, and space was provid-

ed for listing additional reasons.

Class A schools. Two music directors from class A

schools listed a total of three reasons, under two cate-



76

gories, for cancelling music theory courses in their high
school curriculums. Both respondents checked low student
interest as a reason, and one teacher alsc checked sched-

uling difficulties as a contributing factor.

Class B schools. Three music directors from class
B schools listed three different reasons for discontinuing
their music theory courses. Reasons listed were: (1) sched-
uling difficulties, (2) prohibitive cost of books and mat-
erials, and (3) the addition of a junior high General

Music class to replace the high school theory course.

Class C schools. Six music directors from class C
schools listed a total of nine reasons, under four cate-
gories, for discontinuing high school music theory courses.
Reasons listed were: (1) scheduling difficulties, 45.5 per
cent; (2) lack of student interest, 18.2 per cent; (3) pro-
hibitive cost of books and materials, 9.1 per cent; and
(L) the addition of a junior high theory course to replace
the high school theory course, 9.1 per cent.

As shown in Table XIII, on page seventy-seven, a
total of fifteen reasons for discontinuing high school
theory courses were listed by eleven music directors from
class A, B, and C schools. Listed in order of importance,
they were: (1) scheduling difficulties, 46.7 per cent;

(2) lack of student interest, 28.7 per cent; (3) prohibi-



TABLE XIII

REASONS FOR DISCONTINUING MUSIC THEORY COURSES

Size of School

Class A Class B Class C Totals

No. Per No. Per No. Per No. Per
Reasons cent cent cent cent
Scheduling difficulties ., . . 1 33.3 1 33.3 5 L45.5 7 U46.7
Low student interest. . . . 2 . 2 18,2 h 28,7
Cost of books and materials . 1 33,3 1 9.1 2 14,3
Theory class has been trans-

ferred to junior high . . . 1 33.3 1 9.1 2 1.3

Tota]-s. ® & & o ¢ & 0o » o o @ 3 99.9 3 99'9 9 9909 15 100.
Directors rating subjects . . 2 3 6 n

LL
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tive cost of books end materials, 14.3 per cent; (L) the
additlion of a junlor high theory course to replace the
high school theory course, 1L.3 per cent. It was inter-
esting to note that five of the seven responses listing
scheduling difficulties as the major factor leading to
cancellation of music theory courses were from class C

schools.

ITI. INFORMATION SUBMITTED BY SCHOOLS PLANNING TO
OFFER MUSIC THEORY COURSES IN THE FUTURE

Forty-one resprondents indicated that some degree
of planning had been done by them towards future incluslon
of a misic theory course in the high school curriculum,
Of these, eight were from class A schools, twelve from
class B schools, seventeen from class C schools, and four
from class D schools, Howsver, only seven of these
respondents stated that thelr theory courses would begiln
during the next school year, 1956~57. The remaining
thirty-four teachers indicated that the date for begin-

ning their theory courses was indefinite.

Course titles. Seven titles for proposed music

theory courses were submltted by the forty-one muslc direc-
tors. In order of frequency, they were: (1) Genersal Music,
31.8 per cent; (2) Music Theory, 29.3 per cent; (3) Masic

Fundamentals, 17.1 per cent; (L) Music History and Appreci-
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ation, 12.2 per cent; (5) Music I end II, L.l per cent;
(6) College Preparatory Music, 2.6 per cent; and (7) Cause
and Effect of Music on Humen Behavior, 2.6 per cent.

Table XIV, on page eighty, shows the comparison of pro-

posed course titles by frequency and size of school.

Course content

Respondents planning theory courses were asked to
list the probable course content of these courses and,
while €ll of them did not do so, the listings obtained
were consldered of sufficlent size for representative
tabulation. Information submitted in the followlng para-
graphs, and in Table XIV, was obtained from seven class A
schools, s8lx class B schools, thirteen class C schools,

and three class D schools.

Class A schools. Harmony was included in the pro-

posed curriculums of five class A directors, and comprised
21.8 per cent of the tot&l responses. Sight singing,
sight reading, music history and appreciation, keyboard
harmony, composition, arranging, and form and analysils
were each listed three times, and together comprised 65
per cent of the proposed theory curriculums. Melodic

and harmonic dictation, listed by two teachers, and con-
ducting, listed by one teacher, comprised the remaining

13.2 per cent of the proposed curriculums.



TABLE XIV
PROPOSED TITLES FCR MUSIC THEORY COURSES

Size of school

Class A Class B Class C Class D Totals
No., Per No., Per No. Per No. Per No. Per
Title cent cent cent cent cent
Genel‘&l MllSic. e ® & ¢ o s s o o 1 12.5 3 25. 7 hl.? 2 50' 13 31.7
Yusic Theory ¢ ¢ o o ¢« o o o o « L so, L 33.3 L 23,5 12 29.1h
Mqu.c Fllndamentals e o6 6 ¢ o o o 2 25. 1 8.3 2 11.8 2 SO. 7 1701
College Preparatory Music. . . . 1 8.3 1 2.1
Music History and Appreciation . 2 16.7 3 17.6 5 12,2
Cause and Effect of Music on
Human Behavior « « ¢ ¢ ¢ « o o 1 8.3 1 2.1
Misic 1and IT o ¢ « ¢ « ¢ o « 1 12,5 1 5.9 2 4.8
Total responseS. « « o o o « o o 8 100, 12 100. 17 100, L 100, k1 100,

08
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Class B schools. Distribution of the proposed

theory course contents by the six class B respondents was
as follows: music fundamentals, 25 per cent; sight singing
and reading, 16.7 per cent; keyboard harmony, 16.7 per
cent; music history and appreciation, 8.3 per cent; compo-
sition and arranging, 8.3 per cent; and melocdic and har-

monic dictation, 8.3 per cent.

Class C schools. Distribution of the proposed

theory course contents by the thirteen class C respondents
was as follows: harmony, 24.3 per cent; sight singing and
reading, 18.9 per cent; muisic history and sppreciation,
13.6 per cent; keyboard harmony, 10.8 per cent; music fun-
damentels, 8.1 per cent; form and analysis, 5.l per cent;
conducting, 5.4 per cent; and melodic and harmonic dicta-

tion, 2.7 per cent.

Cless D schools. Distribution of the proposed

theory course contents by the three class D respondents

was as follows: harmony, 20 per cent; sight singing and

reading, 20 per cent; music history and appreclation, 20
per cent; keyboard harmony, 10 per cent; composition and
arrenging, 10 per cent; music fundamentals, 10 per cent;
and conducting, 10 per cent.

Table XV, on page eighty-three, presents an analysls

of the theory course contents suggested by the twenty-nine
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music directors who completed this section of the ques-
tionnaire, As shown by the table, types of suggested music
theory were listed, in order of frequency, as follows:
harmony, 21.5 per cent; sight singing and reading, 16.7 per
cent; music history and appreciation, 15.3 per cent; key-
board harmony, 11.9 per cent; composition and arranging,
10.7 per cent; music fundamentals, 8.3 per cent; form and
analysis, 6. per cent; conducting, 4.8 per cent; and melo-
dic dictation, 4.8 per cent,

Class B schools, as shown by Table XV, placed less
emphasis on music history and appreciation, composition,
and arranging than did other schools, and placed no empha-
gsis on form and analysis and conducting. Class B schools,
however, placed more emphasis on music fundamentals and
keyboard harmony than did other schools. While form and
analysis comprised 13 per cent of the suggested course
contents of class A schools, and 5.4 per cent of the course
content of class C schools, it was not mentioned by class
C and D music directars. Conducting was given little atten-
tion by most directors, and was omitted entirely by class
B respondents. Melodic and harmonic dictation were also
given slight attention, and were not mentioned by class D

respondents.



TABLE XV

SUGGESTED COURSE CONTENTS OF MUSIC THECRY COURSES

Size of School

Class A Class B Class C Class D Totals

No., Per No. Per No., Per No. Per No. Per
Suggestions cent cent cent cent cent
HAYTONY: o o o o s o o s o e o o« o« 5 21,8 2 16.7 9 2h.3 2 20, 18 21,5
Sight singing and reading. . . . . 3 13. 2 16.7 7 18.9 2 20, 1y 16.7
Music history and appreciation . . 3 13. 1 8.3 5 13.6 2 20. n 15.3
Keyboard harmony « ¢ « ¢« « « ¢ ¢ o 3 13, 2 16.7 L 10.8 1 10. 10 11.9
Composition and arranging, . . . « 3 13, 1l 8.3 L 10,8 1 1o. 9 10,7
Music fundamentals . . « « . . . o 3 25, 3 8.1 1 10, 7 8.3
Form and analysis. « « o « « o o « 3 13, 2 5.k 5 6.
conducting [ ] [ ] [ ] ® L * [ ] * * * *® L ] 1 [ ] 2 SQh 1 10. h h.e
Melodic and harmonic dictation . . 2 8,8 1 8.3 1 2.7 L 4.8
TOt&lS ® © o & & 9 O o & o 0 o o o 23 100. 12 100. 37 100. 10 100. 82 100.
Directors rating subjects. . « « « 7 6 13 3 29

€8
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IV. SUMMARY

The one hundred and eight music directors who
listed reasons for not including music theory courses 1n
the high school curriculum considered scheduling and in-
sufficient teacher time to be the most serious problems;
together, they comprised 6l.2 per cent of the totsl listed
reasons. Low student Interest and lack of administrative
support comprised 21.7 per cent of listed reasons, and 7.5
per cent of the respondents believed they could teach suf-
ficient music theory in regular music classes such as band
and chorus. The percentage of responses indicating school
size, outslde help given to adveanced students, and the
cost of books and materials as obstacles to the estsablish-
ment of theory courses was Iinsignificant.

Respondents from class A and B schools considered
scheduling to be a more serlous problem than did respon-
dents from class C and D schools, and class A directors
felt that insufficlent teacher time was not a major obsta-
cle. While music teachers ln larger schools offered ad-
vanced students more outside help, teachers in smaller
schools indicated a greater belief in their abillty to
teach sufficient music theory In regular music classes.
Low student interest, however, seemed to be a more serlous

problem in the smaller schools.
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Bleven respondents from class A, B, and C schools
reported on music theory courses which had been dropped
from their high school curriculums. Their reasons, listed
in order of frequency, were: (1) scheduling difficulties,
(2) lack of student interest, (3) prohibitive cost of
books and materials, and (L) the addition of a junilor
high school theory course to replace the high school
theory course,

Forty-one respondents were planning to incorporate
a music theory course into the curriculum at a future date.
Only seven, however, planned to initiate the course during
the following school year (1956-57). The respondents gen-
erally agreed that hermony, sight singing, rmusic history
and appreciation, keyboard harmony, composition and arran-
ging, and music fundamentals, in that order, should be in-
cluded in the theory course contents. Opinion concerning
the desirability of form and analysis, conducting, and mel-
odic and harmonic dictation was somewhat divided. These
latter types of theory were listed, for the most part, by

respondents from class A and C schools.



CHAPTER VI

AN ANALYSTIS OF TWENTY MUSIC THEORY COURSES
OFFERED IN WASHINGTON STATE HIGH SCHOOLS

Page four of the questlonnaire to high school msic
teachers was directed to schools that included music theory
courses in the high school curriculum. Questions included
in this sectlon of the questlionnalire were designed to ob-
tain the following information: (1) length of course;

(2) whether the courses were required or elective and, if
required, for which students; (3) towards which goels
credits for the course were &applied. Information concern-
ing course content had been obtained from page two of the
questionnaire, and will be found in Chapter V, section III.

Twenty music directors from class A, B, and C
schools reported on music theory courses belng offered to
high school students during the current school year, 1955~
1956. Of these, 50 per cent were from class A schools,

{0 per cent from class B schools, and 10 per cent from
class C schools. Of the twenty classes reported, 30 per
cent were entitled General Music, 20 per cent were oentitled
Music Theory, and 15 per cent were entitled Harmony. The
remaining titles, each comprising 5 per cent of the total
classes listed, were: Harmony and Arranging, Harmony and

General Music, Harmony and Composlition, Muslic History,
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Music Appreciation, Composition, and Music Survey. The
percentage and distributlon of these classes 1s shown In

Table XVI, on page eighty-eight.
I. CLASS A SCHOOLS

Eight class A schools reported a total of ten
music theory courses belng offered, distributed as follows:
three Harmony courses, two Music Theory courses, and one
each of General Muslc, Harmony and General Musliec, Composi-
tion, Music History, and Music Survey. Of these, six
courses were offered for one semester, and the remalning
four courses for two semesters., No courses listed were
on a required only basis; slix were elective, and four
were required for some students and elective for others.
Students required to tsaske rmusic theory courses were listed
varliously as muslic majors, band members, orchestra members
’and, in one 1instance, advanced choir members. Credit, 1n
8ll but one instance, was applled towards graduation; the
one class offered no credit. An analysis of class A

theory courses 1s shown in Table XVII, on page eighty=-nine.

General Music. The General Music course, an elec-

tive, was offered for two semesters, and credit was applied

towards graduation.



TABLE XVI

PERCENTAGE AND DISTRIBUTION OF MUSIC THEORY
COURSES OFFERED IN HIGH SCHOOLS
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Size of School

Class A Class B Class C Totals

No. Per No. Per No. Per No. Per
Course titles cent cent cent cent
General Music . . . . .« 1 10, 4 5o. 1 50. 6 30.
Hamorvoono'oooo 3300 3150
Music Theov. e e o o o o 2 20. 1 1205 1 50. ll 200
Harmony and Arranging . . 1 12,5 1 5,
Harmony and General Music 1 10, 1 5.
Harmony and Composition. 1 12,5 1 &5,
Masic History . « « « « «» 1 10, 1 5,
Music Appreciation, . . . 1 12.5 1 Se
Composition . . . . . . . 1 10, 1 Se
Music SUTVEYe ¢ ¢ o o o o 1 10, 1 So
Total!. e 6 e e & o o o » 10 100. 8 1000 2 1000 20 100.

NOTE: This table is based on information submitted by eight

class A schools, six class B schools, and two class C schools,



| TABLE XVII
AN ANALYSIS OF TEN MUSIC THEORY COURSES OFFERED IN CLASS A HIGH SCHOOLS

No. of Required For whom required Credit applied
semesters, or towards:
each course Elective
l 2 Req. Eleec, Both Music Band Orch, Adv, Gradu- None
Course Title major choir ation
General Music . . . X X X
Hamony and General
Masic ¢« o ¢« ¢ o o X X X X
Harmony « « « o o X X X
Harmony o o« « « « X X X
HAaTmOIy o+ + ¢ » o » X X X
Composition . . . . X X X
Music Theory. . . . X X X X X
Masic Theory. « « X X X X X X
Music History . . X X X X X X
¥usic Survey. . . . X X X
Totals, . . « « « & 6 L 6 k h 2 2 1 9 1

NOTE: This table is based on information submitted by eight class A schools.

68
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Harmony. Two of the three Harmony courses were
offered for two semesters; the remaining course was offer-
ed for one semester only. All three courses were elective,

with credit earned applied towards graduation.

Composition. The Compositlon course, elective

for misic students, was offered for tw semesters, with

credit earned applied towards graduation.

Harmony and General Music. The Harmony and General

Music course, required of music majors and elective for
the general student body, was offered for one semester

each year. Credit earned was applied towards graduation.

Misic Theory. Both Muslc Theory courses were one

semester in length, and were both elective and required.
One course was required for muslc majors and advanced
choir members; the other was required for rusic majors
and band and orchestra members. In both courses, credit

earned was applied towards graduation.

Music History. The Music History course, offered

for one semester, was required for music majors and band
and orchestra members. It was also elsctive for the gen-
eral student body. Credlt earned was applied towards

graduation.



91

Music Survey. The Mausic Survey course, offered

for one semester, was electlve for music students and the

general student body. No credit was given for the course.

II. CLASS B SCHOOLS

Six class B schools reported a total of elght
misic theory courses belng offered, distributed as follows:
four General Music courses, and one each of Harmony and
Arranging, Harmony and Composition, Music Appreciation,
and Masic Theory. The Harmony and Arranging course was
offered for one semester; all other courses were two se-
mesters in length. One General Music course was requlired
for music majors; the other three were elective. Credit
towards graduation was given for all courses and, In addi-
tion, one General Music course and the Harmony and Compo-
sition course gave extra credit In other music classes.
An snalysis of these courses 1s shown in Table XVIII, on

page ninety-two.

General Music. All four General Music courses

were two semesters in length, with credit earned applied
towards graduation. Students completing one of these
courses were &lso given extra credit in other music
classes. One course was required for misic majors; the

others were elective for the general student body.



TABLE XVIII

AN ANALYSIS OF EIGHT MUSIC THEORY COURSES OFFERED IN CLASS B HIGH SCHOOLS

No, of Required Required Credit applied towards:
semesters, or for msic
each course Elective majors
1 2 Req., Elec, Both Gradu~ Credit in other
Course title ation misic classes
General Music « « « « & X X X
Ceneral Music « + + + & X X X X
General Mosic « ¢ ¢ « » X X X
General Music « « « . & X X X X
Hammony and Arranging . X X X
Harmony and
Composition « « « « o« X X X X
Music Appreciation, . . X X X
Music Theory., « « « « » X X X
Totalse « v ¢ ¢« « &« o & 1 7 7 1 1 8 2

NOTE: This table is based on information submitted by six class B schools.

26
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Harmony and Arranging. The Harmony and Arranging

course, one semester in length, was elective for music

students. Credilt earned was applied towards graduation.

Harmony and Composition. The Harmony and Compo-

gition course, two semesters 1n length, was elective for
rmusic students. Credit earned was appllied towsrds extra
credit in other muslic classes, as well as towards gradu-

ation.

Music Appreclation. The Muslc Appreciation course,

two semesters In length, was elective for the general
student body. Credlt earned was applied towards gradu-

atlon.

Music Theory. The Music Theory course, two semes-

ters in length, was elective for the general student body.

Credit earned was applied towards graduation.
III. CLASS C SCHOOLS

A General Music and a Music Theory course were re-
ported by two class C schools. Both were two semesters in
length and both were required for music majors; in addi-
ticn, the Music Theory course was elective for the general
student body. The General Music course offered no credit,
while the Music Theory course offered credit for music

awards as well as towards graduation. An analysis of



TABLE XIX
AN ANALYSIS OF TWO MUSIC THEORY COURSES OFFERED IN CLASS C HIGH SCHOOLS

No. of Required Required Credit applied towards:
semesters, or for mzsle
each course Elective ma jors
Course title 1 2 Req. Elec, Both Graduation Music None
awards
General Music . . . . . X X X X
Masic Theorye « « o « o X X X X X
Totalse o ¢ ¢ ¢ ¢ ¢ o @ 2 1l 1l 2 1l 1l 1

n6
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these courses 1s shown in Table XIX, on page ninety-four.
IV, SUMMARY

A compearison of all music theory courses included
in the study showed & slight preference for one-semester
course offerings in class A schools, and a decided prefer-
ence for two-semester course offerings 1n class B and C
schools. Only 5 per cent of the twenty courses were
offered on & required basis only, while 65 per cent were
elective and 30 per cent were both required and elective.
Of the twelve course whilch were required of some students,
58.3 per cent were required of music majors, 16.7 per cent
of band members, 16.7 per cent of orchestra members, and
8.3 per cent of advanced choir members.

Bighteen of the twenty courses offered credlt of
some sort for completion of the course. Ninety per cent
of the courses applied credit towards graduation, 5 per
cent appllied credit earned towards music awards, and 10
per cent applied credit earned towards extra credit in
other music classes. The remalning two courses offered

no credit for the course.



CHAPTER VII
SUMMARY AND CONCLUSIONS

There has been a great deal of controversy among
rmasic educators concerning the methods, or lack of methods,
by which mmsic theory is taught in high schools, A review
of literature written on the subject seemed to indicate
that the biggest problems had to do with where, how, and
in what quantity the meterial should be presented. For
example, what should be the answers to the following
questions: What music theory can be successfully in-
cluded in the regular band and chorus curriculums? What
mislic theory should lle particularly within the realm of
the specialized music theory course? Should the music
theory offered to members of performing groups be strictly
utillitarian, or should it emphasize a broader understand-
ing of misic through more historicsel and gppreciative in-
struction? These are questions which must be given con-
stant and careful consideration by the rusic director
who wishes to plan an effective and worthwhile program.

It seemed evident that, iIn 1light of the findings
of the present study, the small school curriculum offers
very little opportunity for the inclusion of & misic
theory course. That this was not the exclusive problem

of the small school, however, was shown by questionnaire
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returns, which indicated that the main obstacles in the
way of including theory courses in the curriculum were
difficulties in scheduling and lack of teacher time and
personnel, These obstacles make it cbvious that, if high
school students are to learn music theory at all, the
great majority of them must learn it in the regular band
and chorus periods, Thus, the responsibility of the di-
rector of performing groups to plan the theory content of

his course carefully is obvious,

I. THE QUESTIONNAIRE

In an effort to discover how the prcblem of teach-
ing music theory in high school music classes was being
met by teachers in Washingtcn State, three hundred ques-
tionneal res were sent to a representative sampling of
high schools in every section of the state., The total
number of questionnaires used, after discarding thoss
which were incomplete cr incorrectly filled out, was one
hundred and twenty-four, or lLl.3 per cent of the ques=-

tionnairass sont,

Trends Indicated by the Questionnaire

Results of the questionnalire indicated that direc-
tors in smeller schools planned the theory content of

their instrumental classes more carefully than d4id direc-
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tors in larger schools; this situation, however, was re-
versed for vocal and theory classes. In vocal classes,
the amount of emphasis placed on music theory tended to
diminish in proportion to the size of the school; this
tendency was not noted for instrumental classes., Types of
theory most generally emphasized in vocal classes, in order
of frequency, were music terminology, key signatures, scale
structures, and interval study. High school instrumental
groups generally received more intensive training in musiec
theory than did vocal groups, particularly in terminology,
key signatures, scale structures, rhythmic analysis, trans-
position, and arranging. Theory courses placed consider-
ably more emphasis on all types of music theory than did

either vocal or instrumental classes.

Difficulties encountered in establishing theory

courgses. Next to scheduling and insufficient teacher time,
low student interest and lack of administrative support
were felt to be the most serious obstacles to the estab-
lishment of music theory courses. This opinion, however,
was only partially supported by reports from eleven schools
which had once included music theory courses in their cur-
riculums. Listed in order of frequency, their reasons for
dropping the courses included: (1) scheduling difficulties,
(2) lack of student interest, (3) the prohibitive cost of
books and materials, and (4) the addition of a junior high
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school theory course to replace the high school course.
These results would seem to indicate thet the cost of
books anc materials for such a course is more than most
music directors realize, and that the junior high theory
course 1s, in some cases, the only satisfactory solution

to the problem of scheduling.

Suggested content for theory courses. Twenty-nine

music directors, who had devoted some thought to the future
addition of a music theory course to the high school cur-
riculum, submitted suggestions for the content of theory
courses. In order of frequency, the listing included
harmony, sight reading and singing, music history and
appreciletion, keyboard harmony, composition and arranging,
form and analysis, conducting, and melodic and harmonic
dictation. This listing agreed closely with the results
of Curry's survey of current practices in the Arizona
high schools. According to Mciachern's survey of college
and university musicologists, however, the listing placed

undue erphasis on harmony.

Bases for established theory courses. A compari-

son of twenty music theory courses currently being offered
in class A, B, and C schools showed some preference for
one-semester courses 1n class A schools, and two-semester

courses in class B arnd C schools. Ninety-five per cent of

42940
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listed courses were placed primarily on an elective basis,
but some were also required for music majors or other
speclalized groups of students. Ninety per cent of these

courses offered credit towards graduation.
II. CONCLUSIONS

The survey of Washington music educators indicated
that the types of music theory recelving greatest emphasis
were grouped into three categories: (1) music fundamentals,
including terminology, key signatures and scale structures;
(2) rudimentery harmony, including interval study by name
and sound, chord construction, and basic chord progression;
and (3) rhythmic analysis and drill, With few exceptions,
this proved to be the case for music theory courses as well
as performing groups, the difference being one of degree
of emphasls rather than types of theory emphasized.

Instrumental and choral directors not presently
teaching a theory course suggested that the basis of such
a course be: (1) harmony, sight singing and reading, music
history and sppreciation; (2) keyboard harmony, composition
and arranging, end music fundamentals., Opinion was divided
as to the value of form and analysis, melodic, harmonie,
and rhythmic dictation, and conducting. These suggestions

agree closely with recommendations of the Music Educators
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National Conference Curriculum Commi ttee, college musi-
cologists, and Arizona music educators.

Results of the study revesled an apparent discre-
pency between recommendations of music educators, concern-
ing the course content of music theory courses, and actual
practices as they exist in established theory courses of
the state. With few exceptlons, the study of keyboard
harmony, and creative work such as composition and har-
mony, were given little emphasis in these courses,

The questionnaire used in this study was not de-
slgned as an lnstrument to measure the emphasis placed
upon music history and appreciation. It may be noted, how-
ever, that the course titles of fifty-five per cent of the
theory courses included in the study implied some degree
of study in these areas, These titles were: General Music,
Harmony and General Music, Music History, Music Apprecia-
tion, and Music Survey.

Most music educators agreed that the busy rehearsal
schedule of most performing groups left little time for
instruction in the broader areas of music theory, and they
recommended the addition of a music theory course as a
solution to the problem. Many directors further recommen-
ded that such a course be offered to the general student

body as well as to members of performing groups.
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Recommendations for future study.

In view of the foregolng conclusions, the follow-
ing atudies which, to the writer's knowledge, have not
been attempted, suggest themselves as worthwhile subjects
for future investigation,

(1) A survey of musicologists in colleges and
universities of Washington State to determine their recom-
mendations for a program of music study in the high schools
which would (a) provide an adequate musical educaticn for
students not planning advanced musical studies, and (b) pro-
vide the type of adequate pre-college training which is, in
their opinion, most desirable,

(2) A survey of superintendents and principles in
high school of Washington State to determine their attitudes
and feelings about the establishment of music theory courses
in the high schools, with the following points in mind:

() their philosophy of education, concerning the inclusion
of music theory courses in the high school curriculum;

(b) their willingness to work with the music staff in the
planning and establishment of such a course; (c¢) if such
courses are already established, their degree of satlisfac-
tion with the results; (d) i1f such courses were once esteb-
lished in the curriculum but were removed, what were the
reasons; (e) suggestions for the improvement of theoretic

or other muslcal instruction,
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(3) A comparative study of high school students in
Washington State, to include (a) students not enrolled in
music classes, (b) students enrolled in bands, orchestras,
and choirs, and (c¢) students enrolled in music theory
courses, The purpose of the study would be to determine
the effect which the various types and degrees of musical
training had upon the following: (a) a general knowledge
of music fundamentals, such as clef signs, key and time
signatures, and music terminology; (b) a knowledge of
musical skills such as chord structure and progression,
transposition, and arranging; (c¢) the aural aspects of
muslc, such as sight singing, recognition and distinction
of tones, melodles, and rhythms, and the ability to remem-
ber and/or reproduce them by playing, singing, or writing;
(d) cultural and historical aspects of music, such as per=-
iods of music history, style, form and deslgn, and famili-

arity with well-known composers' names, works, and llves,
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William L, Wicker
82l Barnhart
Raymond, Washington
Dear Sir:

As part of the work on a Master's thesis, and in cooperation
with the Division of Music of Central Washington College of Education,
I am conducting a survey to determine the current educational practices
in providing for the teaching of msic thepry in the high schools of
Washington State., Since the survey is bas;ed on a selected sampling,
the report of each school is extremely important if the results are to
be valid,.

Will you please give me your cooperation in this matter by
£il1ling out the following inquiry? All answers will be held in strict
confidence; you need not sign your name,

For purposes of this study, mmsic theory is defined as ¥a body
of facts and principles about the construction and notation of music,
as distinguished from performance." The areas of music theory under
present investigation are listed in the inquiry.

If you desire to have the results of this survey sent to you,
please indicate below:

Please send me a copy of the results of this survey.

If possible, we would like to have this inquiry returned by
November, 1955.

Thanks in adveance for your help.

Sincerely,

William L, Wicker
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A SURVEY TO DETERMINE CURRENT EDUCATIONAL PRACTICES IN PROVIDING FOR
THE TEACHING OF MUSIC THEORY IN HIGH SCHOOLS OF THE STATE OF WASHINGTON

I, GENERAL INFORMATION

1, What is the enrollment of your high school?s ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o o

S ——————

2. Is your school a three-year or a four-year high school?. « . . . »
3. How many full-time or part-time teachers are employed at the

highschoollevel?.....-.................

——————

IT. METHOD OF PLANNING FOR THEORY STUDY IN MUSIC CLASSES

Directions: Please use the following check system to indicate your
method of incorporating msic theory into the teaching of
your regular msic classes:

No planned course of theory study in this class . . . . XXX
Partially planned course of theory study in this class. XX
Fully planned course of theory study in this class. . . X
Idonot teach this class « . . ¢« ¢« ¢« ¢ ¢ ¢ ¢ ¢ ¢« ¢ o o O

VOCAL CLASSES INSTRUMENTAL CLASSES

1, Advanced or select choir, . . To Advanced band . . . . . . _
2. General mixed chorus. . . . o _ 8. Intermediate bamd . . . . _
3. Boys* Gleeclub . . . . o o o _ 9. Beginning band. . . ...
., Girls' Glee club. « o o o o o __ 10. Advanced orchestra. . . . _
5. Small ensembles . « ¢ 4o 4 o o 11. Intermediate orchestra. . __
6. Other vocal (1list): 12, Begimnning orchestra . . . _
a. . . 13. Small ensembles . . o . o __

be .. 1), Other instrumental (1ist):

a. ..

MUSIC THEORY COURSES
b. * .

15. General music and/or
misie appreciation., . . . &

16. Arranging and/or
composition . . . . ¢ . . ©

17. Other (1list):

8. ¢ o

b. . .




PLEASE CHECK THE DEGREE OF EMPHASIS EACH TYPE OF LISTED MISIC THEORY
RECEIVES IN EACH HIGH SCHOOL MJUSIC CLASS YOU TEACH.

e ===}
Directions: VOCAL CLASSES INSTRUMENTAL CLASSES ﬂ THEORY COURSES
Take one class at a time, proceed = ol I~ = Il Lot
from top to bottom, and use the EPE»F?‘S’\AA ???PF?’?F?? b 9‘7’?;
following check system to indicate 282|215 ’2El B W | b o ~ ~ 2 ot |~
the degree of emphasis each type ?g%gﬁg %gm.ggﬁgg E% 83%
of music theory receives in every ol Bl “la | ¥ % g E ] E ] ag @ |
high school music class which you Bl |8 - Qe E 2 g_ g o~ R -
teach, slels|%|s & AN gg [Bn (B
l8lalS B | [ElZ|g|E|5g B R | |3: Bele
Much emphasis: XX S A E‘F" 23 (o g‘ o | g“ &
Average emphasis: X ol &/ C|8 |@ § +13 1% (B EE | 8
Little emphasis: © gl ) 315118 A
o d ald & S o
Hl o o+ § 53R
TYPES OF MUSIC THEORY: 4l ]

1. Music terminology. « ¢ ¢ ¢ o ¢ o « « o o

2. Scales‘bmctnre.............

3 Key signatures . « « ¢« o ¢ o o ¢ o o o o

ke Interval study, by name and sound. . . .

5S¢ Chord construction « o « o« o o o o o o o

6. Chord progression (hamony). . . . « .

7. Hamnic dictation » L * L » L L L L L] L

B.Rhythmicanalysis............

9. Whmic dictaﬁon L ] [ L d L 4 . . - L . . .

10. Fom and ma]ysis. L L] L ] * L L ] ® L] L] L ] L ﬁ‘
1l. Transposition. . o« « o ¢« ¢ ¢ o ¢ o « o

12, Keyboard harmony . « o v o o o o o « o &
13. Amging. L 4 * [ ] [ L ] * * L ] L ] * L) * L ] - L ]

]l&.Composition........-...... —‘h
15. Other (1list):

(a)
I

|
l

TTT
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TO BE FILLED OUT ONLY IF YOU DO OFFER A MISIC THEORY

COURSE IN YOUR HIGH SCWOOL CURRICULUM
Course Titles

Directions: other:
In the right hand columns are listed ‘5 FlEIR ol

possible titles of music theory courses, E ~§ -2 el

with additional columns provided for listing é gla e

other theory courses included in your high § ol

school curriculum, Use these columns as a R

check list, as indicated in the questionnaire 8 g..

below,

l, Please check all msic theory courses which are
offered in your high school curriculum. . . « + .

2, List the number of semesters the class meets, for
completion of each course offered . « ¢« ¢« ¢« ¢« ¢ o »

3. Indicate by (R) or (E) whether the courses are
required (R) or elective (E)e o « o o o o o o o o &

ke If any courses were listed as required (R) in
question three, to what students does this apply?
Check all appropriate squares:

A. Genersl student body. « « ¢« ¢ ¢ ¢ ¢« ¢ o o
Be Music majJors. « « o« ¢ ¢ ¢ o o ¢ ¢ o o o o
Co. Band members. . « o o ¢« ¢ ¢ ¢« s o « o o o
De Orchestra members . . ¢« ¢« ¢ ¢ ¢ ¢ « o o »
E. General chorus members. « « o o ¢ o « o »
F, Advanced or select choir members. . . . .
G, Other:

5. Towards which goal (goals) are credits for these
theory courses given? Check all appropriate
squares:

A. Gmd‘lationo ¢ o & o o & o & o o . @ ¢« & o

B, Mosic letters, awards, etce ¢« =« o ¢ « «
Ce Extra credit in other music classes . . .

D [ ] Hone * L[] * * L * - L) L L] * L] L[] L L] * L] L] -

E. Other:




TO BE FILLED OUT ONLY IF YOU DO NOT OFFER A

MUSIC THEORY COURSE IN YOUR CURRICULUM

Please check each of the following items

1.
2.
3.
h.
Se
6.

Te

8.

9.

which help to explain such exclusion,

The administration feels that a music theory course

15 UNNECESBATY o ¢ o o ¢ ¢ ¢ s o ¢ s o v o o s s s 4 0 o

Our music staff feels that sufficient music theory can be
taught in regumlar music classes such as band and chorus.

Our masic staff does not have time to teach a music

theo!? course L L ] L L ] L * * L] L] [ ] L ] * L L ] * L

High school scheduling difficulties have prevented the
addition of a music theory course. « « ¢« « ¢ ¢ ¢ o ¢ o

Student interest in a music theory course is too low to
Justifyits’additionooooooaooooooooa.

A music theory course has not been included in the

curriculum because of the cost of books and materials,

A music theory course was once taught in our high school

but was discontinued, due to:

(a) scheduling difficulties . « ¢« ¢ o ¢ o ¢ o« « o « &
(b) 1lack of student interest. « o ¢« ¢ ¢ ¢« ¢ ¢ o ¢ o &
(¢) prohibitive cost of books and materials . . . . .

(d) other (list):

113

Any other contributing reasons? (List):

A, Are you planning the addition of a music theory course
in the futm? [] L) L J L ] L . - L] L] . L ] L] L] * L] . * * L

B, If yes, how soon? (a) this school year .
(b) next school year .
(¢) undecided. . . . .

C. What will be the probable name and subject
of the course?

Yes No

« o o & & = 0

content
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TABLE III A

DEGREE OF PLANNING FOR MUSIC THEORY
PHESENTATION IN CLASS A SCHOOLS

Degree of Plamning

Folly Partially Not Totals

Planned Planned Planned

No. Per No. Per No. Per No. Per
Type of class cent cent cent cent
Vocal
Select choir. « « o o & 2 143 8 57.1 L 4.3 1 100,
Mixed chortiSe ¢« o ¢ o o 3 23.1 8 61.7 2 15.2 130 100,
Boys' gle€. o+ « o « »+ o 1 33.3 2 66.7 3 100.
Girls' gle® ¢« o o ¢ o o 2 20, L Lo. L Lo. 10 100,
Fngembles o+ ¢ « o o o o 5 ,41.7 7 58.3 12 100,
Beginning chorus., . « » 1 100, 1l 100,
Voice claBS « o « o o 1 100, 1 100,

Total, all voice
classes « o o o o o o 8 1L4.8 27 50. 19 35.2 5S4 100.

Instrumental
High school band. . . . 2 4.3 7 50 5 35,7 14 100.
Tntermediate band . . . 1 143 k 57. 2 28,7 7 1oo.
High school orchestra ., 2 20. L Lo. L Lo. 10 100,
Intermediate orchestra. 1 25, 3 75. L 100,
mselﬁ)les ® @ & o o o o 3 h30 h 570 7 1000
Dance band., o+ o « « ¢ & 1 50, 1 50. 2 100,

Total, all instru- ‘

mental classes. . .+ . 6 13,7 22 50, 16 36.3 L4 100,
Theog
General Music . + + o+ & 1 100. 1 100,
I{amow o & o & o o o o 2 6607 1 3303 3 1000
Music TheOIyo e o o o o 2 100. 1 100.
Harmony and

General Masic o « o 1 100, 1l oo,
Music History « « « « & 1 100. 1l 100,
Composition « « « ¢ ¢ & 1 100, 1 o0,
Masic Survey. « o ¢« « o 1 100. 1l 100.

Total, all theory

classes ¢ ¢ o o o o o 9 90. 1l 1l0. 10 100.
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DEGREE OF PLANNING FOR MUSIC THEORY
PRESENTATION IN CLASS B SCHOOLS
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Degree of Plamning

Mlly Partially Not Totals
Planned Planned Planned
No. Per No. Per No. Per No., Per
Type of class cent cent cent cent
Vocal
Select choir. « « o « & 2 16.7 6 50, 4 33,3 12 100,
Mixed chortiSe « o ¢ o o 3 16,7 9 50. 6 33.3 18 100,
Boys! gled. v o o ¢ o+ & 1 16.7 2 33.3 3 50, 6 100,
Girlst glee o o ¢ & o o 1 ]J-loB h 57.2 2 280 7 100.
Vocal ensembles . . . . 3 22.2 8 ki1, 6 31.8 17 100,
Beginning chorus. . . « 1 100. 1l 100,
Total, all voice
classes . « ¢ o o o o 10 16.h 30 L9.2 21 344 61 100,
Instrumental
High school band. . . . L 23.6 12 55,2 3 21.2 17 100,
Intermediate band . . . L Mk 5 55.6 9 100,
Intermediate orchestra. 1 100. 1 1o0.
Ensembles « « o o o o o 3 50. 3 50, 6 100,
Total, all instru-
mental classesS., . . 8 22,9 22 60. 7 17.1 37 100,
Theozz
General Music « . . o . 3 75 1 25, L 100.
Music Theory. « « o o » 1 100. 1 1o0.
Harmony and Arranging . 1 100, 1l 100,
Harmony and Composition 1 100. 1 100.
Music Appreciation. . . 1 100. 1 1o0.
Total, all theory
classSes « « o o o « o 7 87.5 1 12.5 8 100.
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TABLE III C

DEGREE OF PLANNING FOR MUSIC THEORY
PRESENTATION IN CLASS C SCHOOLS

Fully Partially Not Totals
Planned Planned Planned
v No. Per No, Per No., Per No. Per
Type of class cent cent cent cent
Vocal
Select choire « o o« o+ & 5 62,5 3 37.5 8 100,
Mixed choras. « « « + » 1 3.4 15 51,7 13 Lh.9 29 100,
Boys! gl”o e 0 o ¢ o . h soo h 50. 8 100.
Girls® glee ¢« « ¢« o o o 1 5.9 10 58.8 6 35.3 17 100.
Ensembles . ¢ ¢« ¢« ¢ « o 1 h.6 7 3108 111 6306 22 100.

Total, all voice
Classes « ¢ o o o o o 3 3,6 L1 k8.8 Lo 47.6 8k 100,

Instrumental

High school band. . . . 1 2.4 31 73.8 10 23.8 L2 100.
Intermediate band . . . 2 9,6 15 7.4 L 9.1 22 100.
Ensembles . o« o« o o 5 o 11 84.6 2 15,4 13 100.

Total, all instru-
mental classes. . . . 6 3,7 57 61,1 16 35,2 76 100,

Theogz
General Music . ., + . o 1 100, 1 100.
Music Theory. « « « « & 1 100, 1l 100,

Total, all theory
clas3e8 . ¢« ¢ o o o o 2 100. 2 100,
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TABLE TIII D

PRESENTATION IN CLASS D SCHOOLS
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Fully Partially VNeot Totals
Planned Plarmed Planned
Per No. Per No. Per No. Per
Type of class cent cent cent cent
Yocal
Select choir, « « « . « & 1 100, 1 100.
Mixed chOTUB, ¢ o o o o o 5 62,5 3 37.5 8 100.
BGYB' gleB. e o e e o o o 2 6607 1 33.3 3 1000
Girls! gled ¢ « o o o o« o 16.7 3 50. 2 33.3 6 100,
membles L] * * * L J * * [ ] 1 1m. 1 100.
Total, all voice
G‘lasaes s o O o o o & o 5.2 12 63.2 6 31.6 19 1000
Instrumental
High school band. . « .« & 9 90, 1 10, 10 100,
Intermediate band , . . . 33.3 L4  66.7 6 100.
Ensembles ¢« ¢« » ¢+ o ¢ o o 2  66.7 1 33,3 3 100,
Private lessons « « « « « 33.3 1 33.3 1l 33.3 3 99.9
Total, all instru-
menta)l classes. . . « o 13.9 16 72.8 3 13.9 22 100,
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