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CHAPTER I
THE BACKGROUND AND STATEMENT OF PROBLEM
I. THE BACKGROUND

Art education should hold an important place in child devel=-
opment, Children should acquire the ideas, the attitudes, and the
habits which they need for life in society. They must come to under-
stand social living and what it demands on the part of the individual.
There is an increasing awareness of the value of art education in
fostering these understandings,

Concerning the recognition of the needs of the pupils through
the art program, Dr. George W. Johnson has said, ®"The aim of Catholic
elementary education is to provide the child with those experiences
which are calculated to develop in him such knowledge, appreciations,
and habits, as would yield a character equal to the contingencies of
fundamental Christian living in American democratic society,®l

It has been the desire of many elementary classroom teachers
to inculcate the Christian Social Living in the art activity of making
murals, There is a definite need on the part of the teacher for

information, suggestions, and helps in conducting a school mural pro-

grame

lcephas, Sister Mary, Co PP. S., Guiding Growth in Art
Education, A Course of Study, Archdiocase of Cincinnati, Superintendent
of Schools, Cincinnati, Ohio, February, 1549, pe 2.
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The need for a2 handbooke It is difficult for a classroom

teacher to plan and carry out a mural program with very little help or
none, There are articles and suggestions for making individual muralse.
Nothing has been available that would serve as a practical guide for
the teacher who plans to carry out a mural program. A teacher is often
in need of the advice and suggestions that would be given by a super-
visor or consultant, In many schools this help is not available, The
teacher who desires to help meet the needs of her pupils is often
handicapped by this lack of assistances It is with this desire to help
meet the needs of the elementary classroom teacher in conducting an
art program that the work of compiling this handbook is undertaken,

II, THE PROBLEM

Statement of the problem. The problem to which consideration

is being given involves six purposes:

l. To conduct a research study concerning existing conditions
of elementary school art education and ité shortcomings in order to
meet the demands of education for the development of the individual,

2 To meet the needs of the teacher through workshops and
in-service art activities. These needs were determined through requests
and consultation with teachers in the field of art education,

3+ To collect and evaluate children's murals contributed
by 24 elementary schools. Each mural was accompanied by a question-

naire filled out by the pupil or teacher. These questionnaires were



used over a period of two years,

lie To show the growth and development of a single class
participating in a mural program for a school years

5. To offer to the teacher an illustrated handbook on con=
ducting and evaluating a school mural prograns

6. To present an annotated collection of children's mrals,
These are photographed in the handbooi,

The author's hope is that the classroom teacher will find
the answer to many of her problems by using this handbook, the culmi-
nating product of eight years of work with the elementary classroom
teacher in plamning her art program to fit the needs of the child,
According to Sister Mary Joanne, ®Art is not for the few o« « ¢ Art is
a virtue of the intellect « o + art belongs to all of us because every
man is an artist."® More simply said by Father Farrell: "Art is the
knowledge of the right way to make things.#®3 With these points in mind
the teacher should be able to benefit from the use of the handbooke

The contents The first section of this handbook deals with
the purpose, material, skills, and ideas that are to be developed in
a classroom mural projecte

Art is esgentially 3 service. This is c¢lear in the funection

Christie, Sister M, Joanne, Se Ne De, Art Today in Catholic
Education, The Catholic University of America FPress, %ash:.ng"_ ton, De Ce,
s De_Jo
SFarrell, Walter, O. Pe, S. T. Mo, and Healy, Martin Je,
Se Te Doy My Way of Life, Confraternity of the Precious Blood, New York,

35952, p. 2300
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of murals down through the centuries to our present day. The pumpose
of art is not essentially a mastery of techniques and skills, but a
service to God and mane It is also the purpose of these mmral projects
to give the child opportunities to practice the Christian Social
Virtuese

The second section of this handbook deals with the problem.
of the child and his stages of development. Many teachers persist in
looking for a book which will give them a definite pattern or a rigid
courgse of study to be followed in the elementary school art programe.
The child should be the first concern in an art activitye. The child,
his needs, and his abilities which are to be developed should be the
primary purpose, the reason for the art projectes If the program is
to be geared to the needs of the child, then the first duty of the art
instructor is to know the child and his needs,

Scope of the materiale. The material presented in this hand-

book takes into consideration the spiritual, emotional, intellectual,
physical, perceptual, social, aesthetic, and creative growth of the
child, With these the psychological development of the child is
closely bound, However, the psychological stages, physiological devel-
opment, and chronological age seldom coincide perfectly to make & har-
monious structural pattern In order to help the teacher understand
the child, the handbook considers under separate headings each stage

of child development in reference to age and grade level.

Limitations. This handbook does not pretend to be a2 complete



syllabus for teaching art in the classroome It is prepared with the
desire that it may become a functional tool in the hands of the teacher.
The material is arranged in a mamner that will facilitate publication
at a later dates Pictures are used for practical illustration, To
help the teacher who is interested and is in need of additional refer-
ences there are valuable helps offered in the books and materials

listed in the bibliographye.



INTRODUCTION TO THE HANDBOOK

Education that is Christian in fact as well as in name must
include the training in the Artse Which classroom project will serve
to instill in our pupils the virtues of Christian Soclal Living?
Murals in public places play an important part in everyday life. Omr
children should appreciate these works through an understanding of
the purpose of the mural, the materials used, ideas portrayed and the
artist's background, Children can make murals for their schools.
Like the mural painter, they must regard the = ~ -

Purpose = - Why is this mural being made?

Material = ~ What suitable materials are available for this
particular mural that needs to be made?

Skill - - Besides the hands, what are the proper tools to
reshape this material into its new form?

Idea = - What is this new form (mural) to be like?l

Realising the values of a mural classroom project, the third
grade made murals, Events throughout the year from the first day
of making acquaintances to the final closing exercises were recorded
in a mral, These mrals were kept and evaluated according to the

amount of growth and learning that accompanied each worke

1 Sister Joamne Christie, SeN.De, Art Today in Catholic Elemen=-
_t;% Schools, (Catholic University of America Press: Washington, DeGCe),
Pe He
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At the end of the year (September to June) all the murals were
displayed in sequence at a teacher meeting, Many teachers became more
interested in mural display. The following year many schools were
represented in the mural display. Murals were loaned to schools and
became an incentive to other teachers and pupils to enjoy the experi-
ence of making a murale. Each mural that was sent in for general
exhibition was accompanied by a form paper which gave information and
comnents offered by teacher and pupile Summer workshops and in-wervice
classes have made a contribution to more and better mural activities,
however, there seems to be still another need, the teacher needs some-
thing she can take home with her to study and to guide here It is with
this desire to help the teacher experience the satisfaction and joy
which should be hers and her pupils'! in creating a mural, that this Hand-

book is offereds



in the School Art Program. A curriculum camnot be cut into iso~
lated parts, but at many places is woven into experiences through
which a child learns, and to which he brings his ideas and his
experiences. 1In the project of making a classroom mural, the child
becomes a thinker, a planner, a creator, and an achiever. It is
impossible for a child to develop character by passive listening
alone; his must be an active part, a meeting of many situations in
social living which call for decision and action. IMural making is
not to be considered as busy work or as an end in itself., With
proper Christ=~like attitudes and an understanding of teacher and

pupil the aim of education will be fulfilled,

To help the growing child to enlarge and deepen its vision
and therefore its love, and at the same time to help it to
become a maker.,, maker of its own life as a whole human
being with body, mind, heart, and will, and of its home,
and of the larger_ family of the school, and eventually of
the world=family.l

Lgerald Varm, 0.P., The Heart of Man, (New York, Longmans,
Green and company, 19L5), p.lllh.




wE Learn Ao

tell in plctures the things we have learned in order to share
our Pnowledge with others.

draw things freely and large enough to fill entire area.
work with our fellow classmates as part of the group

make a drawing of what we see in our minds so that others can
recognize it.

put people in our drawings so that they are sufficiently recog-
nizable to tell the story well.

show sequence of actions either by meking a series of pictures
or representing several distinct actions in the same mural,

draw important things large and to place them in an orderly way
on the mural,

experiment fearlessly with color combinations of our own,

use or suggest the texture of objects in our drawings when this
would be helpful in making the idea clearer.

express our ideas without being self-conscious about it.
see the good qualities in the work of other children.
improve our work by self and group criticism.

work together on cooperative projects.

respect the rights of others.









PLANNING
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comnulltéeca
conduct group discussions for making plans.

be responsible to see that plans are carried
out, '

arrange the furniture to provide working space.

measure paper for nural and have it ready for
use,

mix paint and have it in sufficient number of
containers.

arrange paint with a paint brush in each
container on covered table accessible to work.

put paper or cloth on the tables or floors
to protect them from paint or chalk dust,

distribute and collect cloths for cleaning
water or paint.

clean brushes and paint containers and replace
in storage cabinets or on work table,

distribute and collect crayons and chalk.
help to display murals.
write stories or poems abuut the mural.

show and explain the mural to visitors or
other classes in the school.

write letters thanking people for courtesies
while on special trips to get rmural material.
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PROCEDURE



























MURALS
OTHERS HAVE

MADE



MURAL SUBJECTS OTHERS HAVE USED

A mural painting program can be satisfactory
through an adequate amount of planning to in-
clude all phases of child development and
variety of interests. The same material,
purpose, interests may be utilized on each
grade level. As a child's experiences,
skills, and knowledge increase, his works
build accumulatively. The following is a
collection of murals made in various schools.
They are classified according to titles and

placed under general headings.
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OTHER LEARNINGS









COMMON ERRORS












HOW A MURAL
WAS DEVELOPED THROUGH
A SCIENCE EXPERIENCE
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Some of the points considered were:

We should make some things large and others small,

Use some light colors and some dark colors,

Use any color you likee, Just because you think a seed is
brown, you don't have to paint it brown.

Use many different textures — dots, lines etce

To add interest use a variety of shapes with one form
overlapping another,

It is generally diffiecult for a echild to visualize one article over-
lapping anothere The children's attention was called to a scarf de-
signed with superimposed fans. They were fascinated with the gppealing
color and designe. They were anxious to try overlapping objects on
their seed murale 4 child was thrilled when she achieved this affect by
painting sprouting potatoes, each overlapping the other.

The plans for content of the mural and the working procedures were
completeds The committees were chosen to direct the plans, prepare the
materials, and to clean the materials and put them away after the work
periode.

The children, with definite ideas to paint and an understanding that
.their work must be large, were given the first opportunity to paint
on the mural, If the first paintings were large and well placed the
entire mural became fairly well balanced. Also it was broken into
interesting areas which invited the participation of children too
timid to initiate large, bold work.

After the children worked for about fifteen minmutes, they left their
painting and had a class discussion, The committee members brought
to the attention of the large group points that should be noticed.

Mary is working large and is using good texture.
Someone has forgotten and painted over a wet color.

Who forgot to wipe the brush on the side of the paint
can and made drips?

A good combination of light and dark colors are used.

Someone is working too small,

After such a discussion, the children returned to their work fired
with new enthusiasm,.

Each child participated in the group discussion, and likewise each
child had an opportunity to make his contribution to the painting of
the mural,






PSYCHOLOGICAL STAGES -
- OF DEVELOPMENT
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’
M c% LM/A@W of development as

evidenced by the child give the teacher an insight of the general
characteristics of children on each grade level, If these develop-
nents are properly understood it will aid the.teacher in planning,

presenting and evaluating the child's work.

A1) children do not mature at the same rate. In order to evaluate
and understand the role of art experiences for the total growth of
the child it is necessary to analyZe his growth in creative experi-

ences and his developmental stages.

An art experience should provide opportunities for children to
develop habits consistent with their physical and intellectual

maturity.
The psychological stages of development have been divided into:

Lower Grades, ages 5-~8: Symbolic age
Middle Grades, ages 7-10: Schematic Stage

Upper Grades, ages 11-13: Gang age and Pre-adolescent
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AGE OF REASONING

introduces the pre-adolescent and adolescent
periods,

The ego-centric stage is gradually overcome.

There is an understandable change from imagina-
tive activity to strong critical awareness,

Because the child is self-conscious, he hesitates
to undertake a new activity.

Although a child is physically developed, he is
emotionally immature,

His need for group approval is strong.

Attention is shifted to the final product, and
there is greater perception for accurate pro-
portions.

Unconsciously employed by the child in response
to an innate demand are two distinct creative
types » L] 3

1, Visual: He is directly influenced by what he sees. He takes
the place of a spectator. The final product gives a
realistic effect.

2. Haptic: He works on what he feels about his subject. His final
product is an expression. He exaggerates or minimizes
to emphasize only what is emotionally significants The
color he employs does not happen to be related to nature.
He is not dependent upon powers of seeing and observing,

The child must be made to feel the acceptibility of his type of
expression, A method of art education is good only if it brings
out the innate qualities of these individual types,
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Does the child draw the main idea big?

By the end of the second grade, does the child's work
show a growing awareness of himself and his environment?

By the third grade, does the child gradually abandon the
symbols he used earlier, in favor of drawing objects more
naturalistically?

Does he vary his representation of man and other subjects?

Does the child show cooperation in working on a group
project?

Does the child retain his own individuality when working
with others, not imitating the work of the rest of the
group?

Does the child show an appreciation and respect for the
work of others?

Does the child keep the space pleasingly well filled?

Does the child cooperate with others with appreciation
for their share in the work?

Does the child accept criticism with humility and
gratitude?

Does the child plan his work carefully so that he
avoids accidents or serious mistakes?

Does the child use the knowledge of purpose, materials
and process in bringing intc being his own ideas?



SUPPLEMEMT



MATERIALS TO USE 80

Take an inventory of the materials that you have on hand.

They may be the following:

If you are

CRAYONS:

CHALK:

PAINT:

BRUSHES:

PAPER:

chalk —— crayons
show card or tempera

rubber base paints

brown wrapping paper

white butcher paper
newsprint

colored construction paper

paint brushes --= scissors

to supplement your supply of:

Select the boxes of eight colors.
Choose crayons that do not have too much wax.
Look for a reliable trade-mark.

Be sure that you have good vivid colors.
Select boxes of assorted colors.
Use individual boxes or large assorted boxes.

Have jars of show=card or dry tempera in the following colors:
red, blue, yellow, green, brown, orange, black, and white.

Let the children have the experience of mixing and combining
colors. If the paint is to be kept for some time it is well
to add a few drops of glycerine to prevent odor.

Supply the class with a variety of brushes.
Select large brushes for effective work.
If good brushes will not fit your budget use small enamel brushes.

Purchase by the roll unglazed wrapping paper or butcher paper.
Rolls of newsprint can be purchased from newspaper offices.
Experiment with the many interesting colors and variety of
textures in wrapping and building paper,



CGARE OF MATERIALS
Ideas for distributing and collecting materials

Small wooden boxes or blocks of wood with holes
bored in them make excellent containers for:

brushes
pencils
scissors.

Heavy cartons cut down serve to store small
paper and drawingse

Peint cans or cigar boxes the color of the chalk
or crayons that they will contain.

Cigar boxes assembled in a rack serve as an
excellent file for:

pins

tacks

paper clips
tape.

Chip board or heayy cardboard joined together
with oilcloth or burlap makes files for storing
pictures and paintings.
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WHY coeseasaee to stimulate interest.
to increase ability to judge and evaluate,
to serve as a decoration or added interest.
to a room, hall, library, or lunchroom.

WHERE +4»ee.s on alloted display areas,
on unused blackboards.,
on walls in halls, lunchrooms, libfary
and offices,
on an area facing the light is best.

HOW easeeeesosuse staples on walls of plaster, wood or
brick. Remove with staple puller.
use masking tape or scotch tape on blackboards.
to display a small area of the murai, roll the
ends and pin them to the board like a scroll.

CARE OF MURALS:label each end with title, grade, media,
school, teacher, date.
reinforce ends if necessary.
remove all excess tape.
roll and fasten with clips or rubber bands.



SUMMARY

This research has investigated the value of a specific facet of
art education, namely, the making of classroom murals in the elementary
schools

The average classroom teacher with very little art foundation was
aware of the value of classroom mural projects but needed assistance in
carrying out the program, The printed material relating to the subject
was very meager and scattered throughout many bookse If the teacher
had the ideas and help compiled into a handbook for her use, it would be
a tremendous help for her and an impetus to the school art program,

This handbook is not a set of art rules, projects, and *how to do
it® patterns, but rather a result of years of work assisting teachers
and evaluating the results of the mural program in the elemenbary school,
The handbook is intended to be a means of inspiration, suggestion, and
help for the elementary teacher with a classroom art projects

The problem, The problem under consideration involves six
purposes:

l, To conduct a research study concerning existing conditioms of
elementary school art education and its shortcomings in order to meet
the demands of education for the development of the individual,

2. To meet the needs of the teacher through workshops and in-
service art activities, These needs were determined through requests

and consultation with teachers in the field of art education,
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3. To ecollect and evaluate children's murals contributed by 2k
elementary schools. Each mural was accompanied by a questiomnnaire
filled out by the pupil or teacher, These questiomnaires were used over
2 period of two yearse

he To show the growth and development of a single class partici-
pating in a mural program for a school year.

5« To offer to the teacher an illustrated handbook on conducting
and evaluating a school mural program,

6e To present an annotated collection of children’s murals.
These are photographed in the handbook.

Teachers were reguested to contribute murals made in their class-
rooms, These murals were accompanied by questionmaires sent for the
purpose of evaluating 'Ehe methods, procedures, and learnings of the
projects Murals were obtained from the following schools:

St. Vincent, San Diego, California

St. Francis, Bakersfield, California

Ste Hyacinth, San Jacinto, California

St. Clare, All Saints, Portland, Oregon

St. Aloysius, Spokane, Washington

Ste Edward, Mount Virgin, Assumption, Our Lady of the lake,

Holy Rosary, Seattle, Washington
St. Patrick, Holy Cross, Sacred Heart, Holy Rosary, Marymount,
Tacoma, Washington

Assumption, Bellingham, Washington
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Ste Mary, Centralia, Washington

Iourdes Academy, College Elementary School, Ellensburg,
Washington

Ste Paul, Yakima, Washington

Public schools of Richland, Washington

Campus School, Catholic University, Washington, D. C.

Corpus Christi School, New York City, New York

First section., The teacher's first concern is why mmrals should

be used in an art programe. The first part of the handbook presents the
reasons for making muralse The entire process of mural making is devel=
oped with the aid of illustrations, It is developed under the following
headings:

Philosophy

Flanning

Materials

Procedure

Murals others have made

Figure drawing

Other learnings

Common errors

Second sectione IMMurals can be and have been utilized as a cul=

minating activitye This fact is evidenced in the unit developed in a
third grade class,

A Third grade science unit



How a mural was developed from a science experience

Third sections A teacher must be aware of the stages of develop~

ment in her pupils before the needs of the pupils can be met through an
art programe To aid the teacher in these needs the handbook has beem
divided into the following:

Primary grades

Intermediate grades

Upper grades

Fourth section, A supplement is included to meet the needs of

the teacher in regard to handling and caring for materials, These are
important in a classroom situation.
Materials
How to care for materials
Exhibits
Storage
Fifth sections The fifth section is the bibliography.

The clgssroom teacher will find the answer to many of her probe
lems in this handbooke, It is a culminating product of eight years of
work with the elementary classroom teacher in planning her art program
to fit the needs of the child,

How the handbook was compileds The contents and form of the hand-

book here determined after consulting teachers about their needs for
conducting a mural programe. The compiled material was used for workshops

and in-service classes. The material and questionnaires contributed by
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the participating schools were evaluated for use in the handbook.

It was the original plan to have a traveling exhibit of muralse
In this way the teacher would be able to profit from the work that others
have done in the field of making murals in their classrooms, It is ob=
vious that many problems would be involved in such an exhibit and it
would not be to the best advantage of the teacher if the exhibit were not
readily available, or if the necessary display area were not availables
After these problems were taken into consideration, the murals were
photographed and incorporated into the handbooke Here the teacher has
available at all times the benefits derived from evaluating the works
of others,

Suggestions for bindinge A handbook, as the name suggests, be-

longs in the possession of the one who wishes to use ite. The author
has planned this handbook for making c¢lassroom murals so that it would
be available for the elementary classroom teacher, The material will
be rearranged to make a double page spread, and then reproduced into an
attractive spiral-bound handbooke This will place the information at
the disposal of the teacherse

Conclusionse The purposes that have prompted the making of school
mirals are varied. Fundamentally, the teacher and students are faced
with the same problems in an art project. These needs were taken into
consideration in the compiling of the handbookse

tne of the greatest benefits to be derived from making murals is

strengthening of the Christian Social Virtues, Children learn to be
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valuable members of society through the practice of virtue in a class=
roon situation. |
There are many skills to be acgquired by the child in the elemen-
tary school, These are not actually skills of what should be done, but
skills in how to do better what he is physically able to do, and the
ability to give expression in art to the emotional, aesthetic, social,

and creative state in which he finds himself at the time,

79421
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