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ABSTRACT

In an attempt to investigate how American culture can

most effectively be taught to AID students at AUC, a four

component study was undertaken which included;

a)

b)

d)

A descriptive study of how cultural behavior

is formed,

A descriptive study of how to compare cultures,
including a pilot study of 20 returned AUC-ELI-
AID participants, The purposes were:

il ¢ to assess stereotypes of American culture,

before and after their AUC course and after
g month's stawy in the U.8.A.;

ii. to identify fundamental areas of American-
Egyptian cross—cultural concern around
which to design a course on American culture.
Designing and teaching an eight-week cultural

component in a reading and discussion class to

twelve ELI-AID students,

Administering a semantic differential pre and post-
test to the twelve AID students and the same test

to twelve Americans as a reference point,

The hypothesis of the study was that Egyptian students!

stereotypes of American culture would become less rigid as a

result of a course designed to first develop cultural aware-

ness and then to teach cultural content comparatively, set in

historical and geographical perspective, Because of the great

difficulty people have in breaking out of their own cultural




molds sufficiently to understand a ney culture, only a small
et
degree of attitudinal change can be expected as a result of

an eight week course.

Posttest results on the semantic differential showed
a slight but consistent shift towards the mean over pretest

scores, indicating that perceptions of American culture yere

less extreme at the end of the course.




TEACHING A CULTURAL COMPONENT IN AN EFL PROGRAM
CHAPTER T

INTRODUCTION

Learning a foreign language is intrinsically bound wyith
learning a foreign culture, as language is a communicative
skill which cannot be separated from its social context. While
the incidental teaching of culture is an intrinsic part of
second language classes, it does not mean that we automatically
teach all aspects of that culture, A convenient place to begin
learning about the target culture is in a foreign language class,
but culture must be taught systematically in addition to purely
liguistic concerns (Seelye, 1976). Foreign language institutes
are increasingly being asked to incorporate a unit on the cul-
ture of the target language into the curriculum, Such a course
can provide, along with the familiarization with a new culture,
something so often sought by TEFL teachers, interesting and
meaningful subject matter, It furnishes a vehicle for building
vocabulary, reading, and discussion skills within a very relevant

context,

Context of the Problem. The English Language Institute

(ELI) at the American University in Cairo (AUC) has been attemptr

ing to teach American culture to United States Agency for Inter-

national Development (AID) students in reading and discussion




classes since 1976, but specific goals and procedures have not
been clearly defined, nor have results been examined. How one

learns a culture, his own and foreign cultures, is a little

understood subject and one which needs more investigation. As

our world shrinks, cross cultural encounters become increasingly
frequent and the need becomes greater to learn foreign languages

within their socio-cultural context.

4

Statement of Problem. The purpose of this study is to

investigate the processes by which culture, native and foreign,
is learned and to apply these findings in designing an eight i
week course on American culture, The researcher taught the

course and observed the reactions of the students. It is

believed that familiarizing TEFL students with the culture of
the language they are studying can best be accomplished not by
merely presenting a large body of factual information about
that culture but by teaching students a process for understand-

ing how cultural behavior is learned and to apply this process

in looking at their own culture and at the target culture. The
components of this process include 1) developing an awareness

of cultural differences by understanding how distinctive cultural
behavior is formed, and examining one's perceptions about his

own culture and the target culture 2)_méking a comparative study

of two cultures in historical perspective, using as a starting

point one's existing stereotypes of the target culture,




Review of the Literature. It is difficult for humans to

comprehend that their view of the world is very largely colored

by the distinctive cultural behavior in which they grew up.

While certain inborn perceptual factors influence general cul-
tural behavior, distinctive cultural behavior is learned in
childhood, rewarded by the society and takes on an innate quality,
It casts us in a mo}d and controls our lives in many unsuspected
ways (Hall, 1976)., The process by which we learn our culture

is similar to that by which we learn our native language. Because
of this seeming innate quality, it is difficult for a native

speaker to explain the grammatical make-up of his language with-

out training to learn the rules (Lado, 1957).

Breaking through our own cultural molds is not easy nor
perhaps even possible. An awareness of this dilemma;and of the
difficulty of breaking out of our owyn cultural molds can be the
beginning of sufficient detachment to enable us to view foreign
culture as something other than a mere deviation of our oyn,

The analysis of one's own culture helps make explicit the many
things we take for granted in our everyday lives, Thinking and
talking about them changes our relation with them so that we can
have a more active understanding of _our cultural behavior and

thereby be better prepared and open to learn a foreign culture

(Hall, 1976),

At this point it is appropriate to discuss definitions of

culture and the meaning of the term as it is used in this project.




Kluckhohn and Kelly define culture as "all those historically
created designs for living, explicit and implicit, rational
and irrational and non-rational, which exist at any given time
as potential guidelines for the behavior of men," (Lado 1957,
Plaelilils) Traits, elements, or better, pattermns of culture in
this definition are organized or structured into & system or
set of systems, which, because it is historicélly created, is

therefore open and subject to change. f

Sapir says the word culture seems to be used in three
main senses or groups of senses, There is culture in the

technical sense as used by ethnologists and cultural historians

e

who describe the traditions and social inheritance of a society,
sometimes referred to as civilization. There is culture in the
sense of individual refinement made up chiefly of a set of

tradition of long standing, Sapir's third type of culture, the

most difficult to define in a _fey words, includes those general

—

|

i

|

|

typical reactions that have the sanction of a class and of a \

€££;£Eges, viewys of life, and specific manjifestations of civili-
zation, art, religion or science that give a particular people

its distinctivq plade in the world (Sapir, 1956).

. —

Edward Hall believes that "culture is man's medium, that
every aspect of human life is touched and altered by culture."
This means personality, howy people express themselyes (including

shows of emotion), the way they think, how they move, hoy problems

are solved, how their cities are planned and laid out, how trans-




portation systems are put together and function." (Hall 1957,
P L7 )p Hisy interesit, isy in. the fact that dt dss frequenitilys thie
most obvious and taken-for-granted (and therefore the least

behavior in the

studied aspects of culture) that influence

ISR

deepest and most subtle ways.

P

The meaning of the word,culture as it is used in this
thesis can be described as the inherited, learned, fluctuating,
coyert and overt patterns which are distinctive to a particularx

culture., Attention will be given to hidden aspects of culture

and their effect on cross-cultural encounters.

Why isn't it enough simply to present a large body of
factual information to students of a new culture? Why is it
necessary to give attention to how students' views of others
come about? The answers lie in the relationships betweeqmiiggs
and our perceptions, We organize information into our view-
points based on our values and attitudes which are mainly the
result of our past experiences, Therefore, a student's vieys
of another culture are based on selected and insufficient in-—
formation which is often inaccurate, When a person has formed
an image of another culture, and others in his group share
these views, there is a strong tendency for that person to

simply disregard any information that is inconsistent with

n "

those views, Given '"new'" information about another culture,

a person will selectively incorporate only that data perceived




as personally reinforcing. If students believe it is important
to broaden their views of that culture, they are more likely to
do so than if they are simply exposed to more and more informa-

tion (Otero, 1978),

Our attitudes toward others are reflected in our percep-
tions and stereotypes of various groups. We can better under~
stand our attitudes by studying these perceptions and stereo-
types - where they come from, how they are formed and how they
change., Stereotypes often serve as substitutes for thinking
and as such limit our capacity to understand another culture,
In beginning a study of a new culture, students need to recog-

nize the existence of these stereotypes and to identify them

as a starting point from which they can expand their viewpoints
(Otero, 1978). With new cultural awareness, students can begin i

a comparative study of their own culture and the target culture,

set in historical and geographical perspective which will open

up their stereotypes and cause their perceptions to be less rigid.

In designing a cultural component to help students deyelop
more open-ended stereotypes the teacher should consider that the

process of learning another culture involves gaining insight into

—_—
— —

one's own values and assumptions, This allows the growth of a

perspective which recognizes that#differing sets of values and

assumptions exist, thus a{lgylng cognitive-affective learning

to take place, A cultural confrontation brings into motion the
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dynamic processes of ™unfreezing," "moving" and "refreezing.
In the unfreezing process two sets of cultural values serve as
mirrors for each other so as to increase the level of cultural

awareness of oneself and of the new culture,

The teacher must attempt to structure learning situations
in the classroom where cultural confrontations can take place
and thereby set off the unfreezing, moving and refreezing process.
This process permits moving or new learning to occur, and course
content can be introduced in a framework of cultural empathy
and suspension of moral judgments from one's own culture. Once
such a position has been created and maintained, refreezing

occurs at a newy level of awareness and behavior,

The unfreezing process should set the stage for future
learning - or learning how to learn - so that the student will

be sensitive to cultural confrontation sjituations as they occur,

- ———

— ——

"Self—awargEE§s results in gréagegiundéfétanding and empathy
with the values and assumptions of a member of another culture;
continuing the reciprocal relationship, this increased under-
standing once again yields a deeper cultural self awareness

which increases other awareness ad infinitum.," (Hooper and

Ventura, 1979),

Application of the Proposed Approach, The proposed approach

for a process for teaching culture is applied in a course on

American culture described in Chapter III, The first segment of




the course is devoted to developing cultural awareness in
preparation for learning cultural control which is the second
segment of the course, The materials for the first segment
were drawn from a number of readings on cross-cultural studies
listed in the reference section. The cultural content of the
course was developed from themes of American-Egyptian cross-
cultural concern drawn from the pilot study done in prepara-
tion for this thesis. A study of these themes was made by

the researcher and appears in the second half of Chapter III,

Purpose. The purpose of this study is to find out if
Egyptian students' stereotypes of American culture become
less rigid as a result of a course designed to first develop
cultural awareness and then teach cultural content comparatively,

set in historical and geographical perspective, Stereotypes

—

are generalized mental pictures about members of a certain
group, usually based on limited information and viewyed through
an ethnocentric perspective, Cultural awareness is the develop-
ment of sensitivity to cultural differences by examining our
perceptions and trying newy attitudes and behavior to fit dif-
ferent cultural contexts, Teaching cu%Eg{guggmparatively is

to examine fundamental differences ﬂétween cultures in situa-

tions where they clash or confront each other and in the process

reveal these differences at a deeper level of understanding,

Student stereotypes of Americans were measured in

a semantic differential, pretest and posttest, It




was anticipated that posttest scores would be less extreme or

closer to the hypothetical mean than pretest scores,

Investigative Procedure

Subjects. The subjects of this study were the twelye
members of an AID sponsored class for recipients of Peace
Fellowships who were preparing for the TOEFL examination in
order to do graduate‘studies in the United States. Five of
the subjects were female, seven male and all of advanced leyel
English, They ranged in age from 25 to 35 and came from a i
variety of professional backgrounds. All of them were either
working and/or studying for advanced degrees concurrently with
attending the AID course. Two of the male students had previous-
ly spent time in the United States. Twelve American subjects
were also administered the testing instrument as a means of
gaging American stereotypes and perceptions. The American
subjects were students and professors at A.U.C,, ranging in age !

{

from 20 to 45,

Instrument, The instrument used in testing the changes

in students' stereotypes of American culture as a result of i
\
taking the course yas a 25 item semantic differential pretest- W
posttest. The semantic differential is an attjtude measuring
technique developed by OsggodISuci and Tannenbaum in 1957, The F

pretest was administered during the first five minutes of the %

first class meeting before the teacher carried on any discussion
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with the students. The posttest was administered the second

to last day of the eight week course which was reduced to seven
because of organizational problems during the first week of
classes. The test measured student stereotypes and perceptions
before the course, changes as a result of the course and the
impressions of Americans as to how the qualities listed apply

to Americans., American scores were used as a measure against

—

which to examine Egyptian pretest andposttest scores on the
theory that natives are less likely to hold extreme or fixed
stereotypes and perceptions of their culture. Their scores

on a Likert scale would therefore tend more toward the mean,

Sequence, As a means of developing a rationale for how

culture can be taught, two initial studies were made by the re-

searcher. The first is a study of how cultural behavior is i

formed (Chapter II), the second an investigation of how to

compare American and Egyptian culture (Chapter III), In prepa-

ration for the latter, a pilot study was made of 20 returned
participants of the AID-ELI program, studying their stereotypes
and perceptions of American culture before and after studying

at AUC and after their sojourn in the United States. Four

themes of fundamental cross—cultural difference between Americans
and Egyptians were drawn from these interviews, to be used as
reference points in the comparative culture course, (See

Appendix A). The third component of this study is the imple-

mentation of the proposed approach in the AID sponsored course
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taught by the researcher on comparative American-Egyptian culture
for Peace Fellows at AUC (Chapter IV). The final component is
the statistical analysis of the results of the pretest and post-

test and the same test administered to Americans and a summary

of the findings,.




CHAPTER II

THE FOQRMATION OF CULTURAL BEHAVIOR

The purpose of this chapter is to congider the innate
and developmental processes in infancy and childhood that produce
distinctive cultural behavior. The biological background of
cultural behavior is briefly discussed and behavioral and cogni-
tive learning theories are examined, the latter focusing partic-—
ularly on the ideas of the Gestaltists and Piaget, as they apply
to the formation of cultural behavior, Analogies are made to
show the similarities between acquisition of a first language %
and acquisition of a first culture. The relgfive speed with
which both are accomplished and become relatively fixed is

A

illustrated and the controversial question of innate vs learned

characteristics is considered, What perceptual capacities is ‘

ceive the distinctive features of his culture?

Distinctive Cultural Behavior:

an infant born with and how does he use these abilities to per-
The term distinctive cultural behavior is used to describe
what it is about a person that identifies him as belonging to
one national group rather than another, his particular assump-
i
|

tions, values, associations, language, attitudes, patterns of

thinking, traditions and ways of everyday life, A less academic

way of describing such behavior is that certain,

difficult-to-
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define quality by which the nationality of a group of tourists
in the streets of Cairo can often be immediately detected by an
interested observer. Or, as an Englishman at Oxford once said,
"You can take a British and an American student, strip them of

all their clothes and still know which one is the American."

Cultural Diversity

Within a given distinctive culture, varieties of cultural
behavior occur in different ethnic, economic, religious, polit-
ical, and educational groups. Diverse forms of a distinctive
culture can be seen in regional groups, family groups and even
in individuais, just as dialects and ideolects develop in lan-
guage. The importance of diversity of patterns of thinking,
assumptions and values within the same society should not be

overlooked, Florence Kluckhohn has written that

«+. 1in most of the analysis of the common value element

in culture patterning, the dominant values of peoples

have been overstressed and variant values largely ignored.
Our most basic assumption is that there is a systematic
variation in the realm of cultural phenomena which is

both as definite and as essential as the demonstrated
systematic variation in the realm of linguistic phenomena,
The varying types of life activities which are essential
to the functions of a social system are an obvious source
of both a required and a permitted variation within the
system (Stewart 1979, p, 18),

In studying the formation of distinctive cultural behavior it is
necessary to be aware of these diversities but to focus on domi-

nant cultural patterns as the most representative of a given

culture,
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Biological Foundation and Learning Models

The formation of this distinctive cultural behavior has
a biological inheritance. While man is unique, many of his
parts and most of his basic processes are not, and the growth
and functioning of these are similar to a greater or lesser
degree to every creature that has ever lived. Like other living
organisms, he progresses from the whole to the part and from the
random to the orderly. As a newborn, he reacts to a stimulus
with his whole body first and later learns to coordinate eyes,
arm, hand and fingers and use them in an integrated action, At
all stages of development in childhood and adult life living
things are organized so that changes in one part trigger compen-
satory changes in other parts, This process, called homeostasis,
maintains the yhole organism in a balanced condition, These
general sequences of physical maturation and the chemical re-
actions upon which lifé depends are regulated by one's genes,
Such actiyity is innate and part of the physical structure of |
the organism at birth, But this is not to say that the environ-
ment plays no part in this process, If, for example, the neceg-~
sary nutrients aren't provided to sustain this system, develop-
ment will be impeded. (Beadle, 1970).

Advantages of Cognitive Over Behavioral Model in Studying
the Formation of Cultural Behavior '

Here two basic models of learning can be considered,

behaviorism which regards human babies as passive receivers of
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experience, a blank slate upon which environment can write at
will, and cognitivism which views learning as the development

of a series of cognitions about the environment, at the basis

of which are hidden processes of perception and insight, pre-

sent from birth, The behaviorist model, which was highly pop-
ular in the earlier part of this century, has not been satis-
factory in explaining language acquisition, nor is it adequate

for understanding the formation of cultural behavior., The vast
amounts of cultural information a child acquires at a very early
age would be difficult to learn merely through a series of

stimuli and responses, As with linguistic development, a child's
cultural behavior develops early and equips him with the potential
to deal with innumerable cultural situations, and that behavior
like language is specific to his own culture, By the dge of 5
cultural behavior is firmly grounded; beyond puberty, cultural
identity like accent and pronunciation in language, is perma-
nently fixed, and only in the rarest instances can it ever be
hidden, John Bowlby at the Oxford Conference of Mental Health ;
in 1952 stated that "the organization of perceptual and behavior i
patterns appear to pass through critical phases during which
these patterns are highly plastic and after which they become
comparatively rigid, If for example the perceptual organiza-
tions of the first two or three years of life are consolidated
by experience in the third and fourth years, they are maintained

throughout life--even if deafness or blindness supervene!

(Beadle 1970, p, 62),
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Stimulus-response-based theories have been at the founda-
tion of much of the work done on learning and language acquisi-
tion during this century. Such theories are more easily verified
than cognitive theories; however, they are essentially limited
to small units of behavior or learning, allowing for postulation
of relationship between the stimulus-response bond and a physio-
logical event, Cognitive theories deal with entire complexes
of events on a more abstract level and involve empiricism and
intuition, but their interest in the relationship betwyeen hidden
processes and overt behavior does not lend itself to quantifi-

able, replicable studies,

Gestalt Interpretations of Perception and Concept Formation

Cognitivism, and Gestalt psychology in particular, are
well suited to the study of perception and concept formation
which are basic to the formation of cultural behavior, While
it is possible to observe the learning of perceptual behavior
it is rarely possible to isolate the process of acquisition of
these patterns or to specify exactly what in the environment
may have been responsible for this acquisition process (Houston,
1972) . In studying the formation of cultural behavior from the
Gestalt viewpoint, a cognitive approach is assumed, presuming
the innate quality of certain perceptual capacities while re-

cognizing the limitations for their measurement and at the same

time realizing that in any realistic description of the learning
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process both stimulus-xresponse and cognitive notions are

blended.

Piaget and Gestalt Theories

The theories of Piaget on how an infant begins to learn
about the world are helpful in understanding the formation of
cultural behavior, From his experiments on child thought and
verbal behavior Piaget determined the major characteristic of
child reasoning which he termed "syncretism." Syncretism is
stated to be reasoning which proceeds from premis to conclusion
in one instinctive leap without overt intermediary steps, depend-
ing heavily on ideosyncratic schemes of imagery as well as on
what Piaget calls proximate analogy. It is additiomally char-
acterized by a belief on the part of the child that he under-
stands everything perfectly (Houston 1972, p. 146).

Piaget's Syncretism and the Gestalt Law of Pragnanz in the
Formation of Distinctive Cultural Behavior

This leap of reason from premis to conclusion which is
typical of the young child from the ages of two to seven follows

Piaget's first learning stage from birxth to two, characterized

by the acquisition of perceptual invariants, It is in these

stages that the basis for distinctive cultural behavior is formed,

What Piaget describes as syncretism is similar to what

Gestaltists call the Law of Pragnanzlor the so-called Good Gestalt
/

which represents for the individual a maximum structuring of
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events or objects. The Law of Pragnanz like syncretism,
depends on analogizing to bring about this structuralization,
making the individual more capable of dealing with any randomly
selected event from the environment, It acts as a leveling

tendency in remembering as.well as in initial learning,

Assimilation and Accommodation

The essence of Piaget's ideas is that it is the nature
of human functioning to organize and adapt, whether physically
or mentally, biologically or intellectually., This process is
characterized by two important functions, assimilation and
accommodation, Assimilation is the process of taking in, of
incorporating happenings and experiences into existing capacities
and structures of the body. Accommodation is the twin process--
that of adapting the body (or the concept or idea) to conform

to what has been taken in (Bee, 1975),

Recapituation

From the preceding, brief overview, we can more easily
understand Edwyard Hall's and Robert Lado's descriptions of
culture as a binding mold that we have acquired almost unnoticed

which controls our lives in many unsuspected yays,

The formation of cultural behavior like the formation of
linguistic behavior begins at birth, and certain perceptual

capacities for learning that behavior seem to be innate., Devel-

opmental and environmental factors interact with inborn pegcep-
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tual capacities as the child establishes his self identity and
attempts to structure the world around him. The influence of
his mother or of the person who is chiefly responsible for his
care is considerable and that early association particularly
affects the forﬁation of distinctive cultural behavior. As

with linguistic development, much of cultural behavior is formed
during the very flexible stages of the child's first five years.
By the onset of adolescence it is relatively fixed, Like accent
and pronunciation in language it 1is difficult if not impossible
to radically alter one's cultural mold after adolescence,

Implications for Designing A Course On American Culture
For Egyptians at AUC,

In designing a process for teaching American culture to
Egyptians at AUC, it is necessary to start with this understand-
ing of how rigidly our distinctive cultural behavior is formed
in the early years of life, Courses must be designed that are
more than just a body of factual information or a list of do's
and don'ts about the target culture, Incorporated into the units
of study must be exercises and projects that yill build an aware-
ness of how cultural behavior is formed in order for students to
realize the barriers they are up against in learning about and
being understood by a foreign culture, The designer of such a
course must have as a background the kind of knowledge of the
innate and developmental processes in infancy and childhood

which produce distinctive cultural behavior that haye been

introduced in this chapter,




CHAPTER III

COMPARING AMERICAN AND EGYPTIAN CULTURE

It has been shown in the previous chapter that cultural
behavior is formed in the very early years of life much in the
same manner that language behavior is formed. The infant has
certain inborn perceptual capacities with which he begins to
view his particular culture from the day of his bixth, He is
treated and cared for in the ways of the culture into which he
is born and he responds accordingly, learning the dominant and
diverse traits of his culture and his family, By adolescence
this process is for the most part complete, and one's cultural

behavior like one's language behavior becomes relatively fixed,

How to Compare Cultures

Armed with some understanding of this process and the
distinctive mold in which our culture casts us, one can proceed
with a comparative study of native culture and second culture,
In the first half of this chapter methods and criteria for com-

i e e
paring cultures will be considered, The importance of recogniz-
ing cultural stereotypes as a basic step in comparing cultures
will be discussed and the role they play in revealing our under-

lying values and assumptions, The necessity for emphasizing

dominant themes when designing a course on comparative culture

is stated, while at the same time recognizing the importance of
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diverse cultural values, The key to comparing cultures is to
examine the stress placed on each possible set of assumptions

and actions.

Problems in identifying key_gfpﬁﬁiggltural themes are
considered and examples cited of many efforts to do so., Four
themes of fundamental concern between American and Egyptian
culture observed by the researcher in the pilot study done for
this course are stated, The reader is referred to Appendix A’
for a complete description of the study. The second half of
this chaptexr is a study of these four themes, interweaving
quotations from the interviews in the pilot study with con-
temporary writings on these areas of difference between American

and Egyptian society,

Just how to compare two cultures is a subject to which

various authors have addressed themselves. Robert Lado believes

et Ea e

that cultures should be compared on th¥§g different levels,
form, meaning and distribution, Form refers to patterns of
culture which are identified functionally by members of that
culture, (though the same individuals may not be able to accu-
rately define the very forms they can identify). Meanings are
an analysis of the universe as grasped in a culture and distri-

bution refers to the patterns inyolving time, place and position

of occurrence., These three qualities do not necessarily exist

independently of each other in a culture, but operationally are
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spoken of as separate. For example, breakfast is identified
as a form which can have primary, secondary or tertiary mean-
ings such as pancake breakfast, champagne breakfast or reli-
gious breakfast, showing time distributions on daily cycles,

weekly cycles and yearly cycles (Lado, 1957).

Cultural misunderstanding can occur when people look at

= .

one of the three catego;ies and identify similarities to their
own culture of a certain phenomenon but find ngm§égé}arities

on other levels, One might be able to understand the form of
another culture but not the meaning or the distribution, or one
might understand the distribution but not the form and meaning.
Lado uses as an example the bullfight. On the form level in
both cultures, it superficially consists of a bullfighter and

a bull in an arena, but to the Spaniard or Mexican the form is
more complex, entailing specific vocabulary form forx detailed
variations. On the meaning level Americans see it as the cruel
slaughter of defenseless animals, an unsportsmanlike activity
which they find difficult to comprehend, Spaniards see it as

a triumph of art over the brute force of a bull, It is worthy
entertainment and a display of bravery. Lado cites linguistic
evidence for this in that in English both animals and persons
have legs, whereas in Spanish animals have "patas" (animal legs)
and humans have "piernas" (human legs). At the distribution

level, Americans have no trouble understanding because they have

the experience of football, baseball and other spectacles (Lado,

1LO57))
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Bound as we are by the parameters of our own cultural
upbringing, it is difficult to comprehend-aspects of a foreign
culture which are so different from ours. In comparing two
cultures one must be aware of this difficulty and attempt to
examine them at different levels, as suggested by Lado, keeping
realistic expectations about how much of another culture can
ever really be understood more than academically,

Recognizing Cultural Stereotypes as a Basic Step in
Comparing Cultures,

Another important step in comparing two cultures is to
recognize the pervasiveness of cultural stereotypes and to

identify the particular stereotypes one has of the culture he

is about to study., Cultural stereotypes are an unavoidable
and necessary aspect of human behavior, 1In the process of

learning the cultural behavior of his own society, an individual
develops an ethnocentric perspective that causes him to believe
that his own culture provides the correct structure for the
world., A necessary part of learning self concept for the young
child is the establishment of cultural identity. In this impor-
tant developmental stage a child who is exposed to one culture,
like a child who is exposed to one language, becomes firmly
rooted in that culture, Distinctive cultural behavior is formed
in childhood and provides us with a cultural mold or map with

which we view the world (Hall, 1976), Whatever information we
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learn about other societies is seen through this particular

map and is therefore colored by it.

Kenneth Chastain says that ethnocentrism has its good

and bad aspects from both the individual and the societal points
of view. To exist as a socio-cultural entity, all cultures must
by definition conform to some system of shared behavior patterns,
He quotes Oswalt (1970), as delineating the need for and possible
negative aspects of ethnocentrism in the following terms: "To
hold one's own cultural ways up as the norm for measuring those
of others is to reflect a bjas in favor of one's own., In some
respects this is desirable for it gives one a full and meaning-
ful sense of identity and assurance. In other ways it is harmful

because it encourages intolerance (Chastain, 1979),

Bits and pieces of information about other cultures are
learned and stored away in the mind, perhaps someday to be
expanded upon, perhaps only to be retained as a limited and
limiting impression. The term stereotype in this thesis is
used to mean a generalized mental picture about members of a
certain group, usually based on limited information and viewed
through an ethnocentric perspective, If an individual is to
learn to understand another culture at all, he must comprehend
the nature of his stereotypes and use them as g starting point
for a comparative study of his native culture and the ney

culture he will enter,
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One of the purposes of the pilot study done in prepara-
tion for this thesis (which appears in Appendix A) was to
assess stereotypes of America of returned participants of the
AUC-ELI-AID Intensive English Language Training Program, The
study was based on the premise that cognitive-affective learn-
ing can take place during cross-cultural interaction when a
confrontation occurs involving a dissonance or incongruity
between ways of thinking and perceiving,

Stereotypes are challenged in such a way that stimu-
late the dynamic processes of 'unfreezing,' 'moving'
and 'refreezing, In the unfreezing process twyo sets
of cultural values serve as mirrors for each other so

as to increase the level of cultural awyareness of one-
self and of the foreign other. (Hoopes and Ventura, p, 45).,

The cultural confrontation brings one's own assumptions
and values into question, making the student more aware of the
cultural determinant in himself. Self-awareness, in turn, results
in greater understanding and empathy with the values and assump-
tions of a member of another culture. This process ideally be-
comes a continuing one, providing the individual with a capacity
for open-ended stereotypes which should increase the Proximity
between his views of a culture and those of a native of that

culture, (See analysis of data in Chapter V),

The pilot study pointed to the wide variety of stereotypes
of American culture held by the participants before their sojourn

in the United States (Appendix A, p. 7) and to changes in atti-

tudes due to cognitive confrontation that occurred in the United
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States (Appendix A, p., 8:9), By recognizing the pervasiveness
of stereotypic thinking and the need to recognize his own
stereotypes, the student in a class on American culture can
experience cultural confrontation situations in the course
before his arrival in the United States, thus making him

better prepared for his period of study there,

A further reason for examination of one's stereotypes
as an important starting point in comparing two cultures is
the fact that stereotypes are easier to observe than assump-
tions and values, They are not so adversely intrusive in inter-
cultural functioning as the more subtle, pervasive and often
unrecognized assumptions and values (Hoopes and Ventura, 1978),.
Examining our cultural stereotypes through cultural confronta-
tion situations enables us to get a glimpse of our assumptions
and values which is a necessary part of the process of develop-

ing cross—cultural understanding.

Robert Lado is talking about the need to distinguish
— S g——
values and assumptions from cultural norms when he says that

we can't hope to compare two cultures u;less we have more
accurate understanding of each of the cultures being compared,
We must be able to eliminate the things we claim to do but
actually don't do, We must be able to describe the things we
do without being conscious of doing them and we must make sure
we are able to describe the situation in which we do what we do

’

(Lado, 1960) .
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Cultural Diversity and Dominant Social Patterns

A further consideration in learning a new culture is the
fact that in studying a people according to broad generaliza-
tions about dominant cultural characteristics, we should not
overlook the essential part played in a culture by diverse
patterns. Florence Kluckhohn believes that the dominant values
of peoples have been overstressed and variant values largely
ignored and that there is a systematic variation in the realm
of cultural phenomena which is both as definite and as essential
as the demonstrated systematic variation in physical and biological

phenomena (Stewart, 1979),.

While people differ widely with respect to any particular
behavior or value, certain values and assumptions are dominant
in a culture and are shared to some degree by most of its members.
These are the peak or modal tendencies for a range of that value
in the culture. All points on the range can be found in any
society; thus when tyo cultures are compared on a given dimension
there is overlap (i.e. some members of Culture A will be more
typical of Culture B than many members of Culture B who may be
far from the modal point of their culture) (Hoopes and Ventura,

ILG7/E)) o

Students who are comparing two cultures will be better able

to develop the capacity for unfreezing their stereotypes if they

are fully aware of both the range of cultural diyersity and the




— 8 =

dominant cultural patterns among members of a given culture.
Within these dominant and diverse patterns they must then
observe how the emphasis on them varies between their own
culture and the second culture. According to Edward Stewart,
the fundamental difference to look for in comparing two cultures
is the stress given each possible set of assumptions and actions

(Stewart, 1979),

Defining K Themqg For Comparing Cultures

S

A major consideration in comparing cultures is to define

certain areas as a framework for study which will fit the partic-
ular needs of the students and the time available. How can key
themes be identified that will provide insights into character-
istic behavior patterns? Edward Hall has defined ten areas of
cross-cultural communication which he labels Primary Message
Systems, all but the first of which are non-linguistic forms of
the communication process. They are 1) interaction 2) associa-
tion 3) subsistance 4) bisexuality 5) territoriality 6) tempo-
rality 7) learning 8) play 9) defense 10) exploitation (use of

materialg),

Kenneth Chastain quotes Nostrand (1974) as saying that no
culture seems to haye more than 12 majoxr themes and lists the
12 themes of French culture, Seelye (1968) refers to 23 "key
ideas'" for the comprehension of Latin American culture deyeloped

for social studies teachers at the University of Texas in Austin,
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Taylor and Sorensen (1961) outline eight general categories
that should be considered in the study of a culture., Although
not discussing culture per se, Raths et al (1966) identify tem
value-rich areas basic to each individual in any given culture,
Chastain then proceeds to list 44 categories for study of

cultures (Chastain 1979),.

An impressive effort to identify the major values and
cultural themes of American life has been carried out by sociol-
ogist Robin Williams. He identified 15 "yalue orientations each
of which is inconsistently reflected in the actions of Americans,
many of which are regularly violated, and some of which are in-
consistent with one another, The identified value orientations
are: activity and work, moral orientation, humanitarian mores,
efficiency and practicality, progress, equality and democracy,
patriotism, racism, external conformity, achievement and success"

(Peterson, 1978, 121),

In order to define appropriate areas as a framework of
study for the cultural component being discussed in this thesis,
the researcher wanted to identify several of the most basic areas
of cross-cultural difference between American and Egyptian culture,
This was achieved through the pilot study referred to earlier

which appears as Appendix A,

Four Themes for Comparing American and Egyptian Culture

Four general categories emerged in the pilot study as
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areas under which a number of different cultural confrontation
situations could be grouped and studied comparatively. These
themes recurred in various forms in personal interviews and
are also seen in literature about American and Arab societies
as areas where there is apparent difference in stress between

the two cultures,

The themes that emerged as areas of underlying cross-—

cultural difference around which to design units of study are 7

/
({

1) degree of pgrsonalization in the society 2) orientation
reliance on God aﬁ; family. These reference points overlap

and complement each other and penetrate some of the most funda-
mental differences in values and beliefs of American and Egyptian
society. They provide broad aread of concern wvhere a student can
begin a comparative study during an eight week course and develop
anticipatory open—-ended attitudes which will equip him to enter
the new culture and continue learning in such a manner that he

is always unfreezing, moving and refreezing his stereotypes,

In preparation for designing a course on American culture
for Egyptian students, the researcher investigated literature
sources relevant to these themes and interwove them with the
comments of the pilot study participants. It was hoped that by
developing a deeper understanding of these underlying cross-

cultural differences, the researcher would be better equipped
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to design an effective course. The next section of this chapter
is a summary of that investigation which helped determine the

choice of cultural content outlined in Chapter IV,

1) Degree of Personalization in the Society

The term personalization means different things to dif-
ferent people, In each case, personalization conforms to cul-
tural norms, social convention and to the individual's concept
of the self, Personalization in America often means the use of
first names, quick and easy friendships, recognition of biblio-
graphical details and acknowledgement of specific acts, appear-
ances, preferences and choices of the individugl. It is a
desirable quality for most Americans, implying good will, trust
and acceptance of other people for what they are (Stewart 1972),
Recognition of this kind of personalization can be seen in some
of the comments of pilot study participants about Amerjicans,
"People were better than I thought--more or less like Egyptians,..
people were very friendly.," "I talked with my teachers like my
friends." '"Everyone says hello or hi," "Americans are sensitive
to friendship, but guard and respect their own freedom which

makes a wall," "Boys and girls can be friends,"

The Egyptian ney to America may be disappointed if immediate
outyard friendliness on the part of Americans on first meeting
doesn't develop into deeper friendship, People call each other

by their first names on first meeting, ask personal questions as
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a means of getting acquainted and greet people informally. One
explanation for these instant friendships is that many Americans
move around the country so often and meet so many people in the
course of a year that they need to establish an easy personal
relationship quickly (Lanier 1978). This might be perplexing

to the newly arrived Egyptian who is usually accustomed to yarm
greetings and displays of friendship developing into deeper

friendship.

Many participants remarked on the difference in family

relationships, "Family life in the United States is diffeyxent,
Everyone depends on himself.,.. more free than I thought, The
father not control his son, The woman more free, Husband has

to take permission to invite his friends. Some freedom is good,
but too much freedom is bad," "A person doesn'l have to think
so much about his family. He can act on his own. He doesn't

have social pressures."

The tendency to separate social, interpersonal life from

work in America was observed by participants, "On weekends you
can't see who's the boss and who's the laborer. All get in their
cars or trailexrs and go away for the weekend," "Americans

separate their jobs from privyate l1ife, If you're going to work,

think about your job and not your problems.”

There were notably few references to extreme forms of

American depersonalization, alienation, loneliness and isolation,
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probably because of the protective and special treatment the

participants received while in the United States, but one woman

made this comment. '"There are few places for people to meet
and talk, only in hotels or a fey cafes, People must be locked
in their rooms guarding their money and watching TV, The whole

idea is money, money, money,"

For the Egyptian who stays longer than a few months in the
United States and settles in as a long term student, depersonal-
ized aspects of American life may confront him such as those

discussed by Philip Slater in The Pursuit of Loneliness. Slater

believes that Americans try to minimize, circumvent or deny the
interdependence upon which all human societies are based, This
can be seen in their desire for private houses, private means
of transportation, private gardens, private laundries, self-
service stores and do-it-yourself skills of every kind, An
enormous technology seems to have set itself the task of making
it unnecessary for ome human being ever to ask anything of an-
other in the course of going about his or her daily business,
He makes the further observation that even within the family,
Amerjcans are unique in their feeling that each member should
have a separate room and even a separate telephone, television

and car, when economically possible,

For the Egyptian student who most likely comes from an

interdependent family where less importance is attached to
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privacy and great importance ig placed on personal contacts

among family, friends and in business and politics, this American
penchant for privacy may seem strange, If he is astute, howevyer,
he may observe new found forms of personalization - attempts
Americans have made to circumvent the depersonalized worxld

they have created for themselves in the form of bumper stickers
on cars or tee shirts worn by all shapes and sizes of Americans
showing off messages, albeit short and abbreviated, which re-

present quite personal feelings,

2) Qrientation Toward Action: Doing vs. Being

The second theme, orientation toward action; doing vs.
being, is generally thought of as an east-yest difference, For
Americans action does not occur as the result of divine inspira-
tion, but it requires an agent who decides to act, Decision-
making or problem solving is something that an American child
is encouraged to do from an early age. He is encouraged to
decide for himself by considering alternative courses of action,
considering action (and indeed the world itself) as a chain of
events, In the ideal form, the world is seen as a unilateral
connection of causes and effects projecting into the future,
Since the American focuses on the future rather than on the
present or the past, the isolation of the critical cause hecomes
essentigl, After examining the future with regard to the con-

sequences or effects of his actions, he then chooses that course
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which will produce the preferred comsequences (Stewart, 1977) .

Thus the American is oriented toward a course of action
or doing from early childhood. The value placed on doing is
explicit in our language. '"How are you doing?" "I'm coming
along fine," "getting things done" "Idle hands are the devil's
workshop." This strong emphasis on doing is surprising to a
non-Westerner who still lives in a traditional world where being
and becoming are dominant and it is the intellectual or the
religious person, or one who meditates and contemplates who is
respected, honored and listened to (Stewart, 1977), Comments
of the participants reflect these attitudes, "Americans are
active people, always doing things. They're in a hurrxy but not
too much." "When they want to work, they work, when they play,
they play. Egyptians don't work in an active way - except the
business men," '"Always in a hurry. Alwyays interested with work--

because of money or something else,

The constant restless motion and the fast pace of Americans
may be startling at first to newly arrived Egyptians as the par-
ticipants quoted earlier who responded in interviewys that
Americans are '"crazy, unpredjictable, impulsive, changeable."
"Crazy, always moving, love disco, doughnuts, hamburgers, hot
dogs, peanut butter and cars.," Americans think nothing of
driving 75 to 100 miles just to have dinner with a friend, Count-

less young people select a college thousands of miles away from
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their families just to experience another part of the country.
People change jobs frequently and think nothing of moving across
the country, selling and buying cars and personal property in
the process (Lanier, 1978), Action, motion and doing are basic
to American life, and with them change becomes valuable merely

for the sake of change.

The Egyptian whose history has demanded of him more stay-
ing power than systematized action and change, is not accustomed
to this American orientation toward doing. "Being comes to him
as naturally as doing, An Oxford educated Egyptian professor
of English literature at Cairo University, who spoke the King's
English and dressed like an Oxford don, once made the comment
that the main difference between him and his western counter-
part was that he could sit all day in a cafe and do nothing but

his western counterpart couldn't.

Tradition and a slower pace are still very much a way of
life in Egypt, even with the changes being brought about by the
"infitah." The comments of the pilot study participants quoted
earlier indicated that they were both impressed and perplexed
by the American orientation toward action, Some saw it as a
quality that should be developed in their own country. Others
saw it more in the same ljight as Omar Grine, an Algerian soci-

ologist and economist yho said that "America was founded on

change, The people have made change a sort of religion (Neustadt,

LO7H) o
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In a conference on Arab and American culture in LIS 5
Stanley Kunitz, a poet and consultant at the Library of Congress,
noted Sahair el-Qalamawy's comments on resistance to change in
Arabic literature and music and the problems of young artists
and authors who want to develop new styles but feel restrained

by old forms. Kunitz commented that in American writing in the

20th century, there has been a cult of nowelty, Ezra Pound
set the style with his dictum, "Make it mnew.'" Change is
implicit in the nature of the American imagination, It is not

always for the better, but it exists as a phenomenon of the

practice of letters in America (atiyeh, 1976),

3) Use of Space and Time

The third theme, use of space and time, is part of yhat
Edward Hall refers to as the "silent language," aspects of our
cultural behavior which are as important a part of communication
as language., Hall has coined the term, proxemics, for the way
way perceives and uses social and personal space, which he dis-

cusses at length in The Hidden Dimension. Similarly he analyzes.

man's patterning of time and the different forms it takes in

different cultures,

While participants in the survey weren't consciougly
aware of these concepts in Hall's terms, they made frequent
references to arrangement, organization schedules and time,

"Houses are completely arranged and fine design, Eyerything is
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mainly designed to make them more comfortable,'" "Americans like

to paint their houses and have nice bathrooms.'

One of the participants made a proxemic reference regarding
use of personal space in the business world. '"Good working
relations between men. They say 'excuse me' if they pass in
front." ©Participants also made observations on Americans' treat-
ment of the space around them, '"They respect the law. Streets

are clean because they can't throw anything in the street."

Hall refers to the fact that every living thing has a
physical boundary that separates it from its external environ-
ment, beginning with the simple cell and ending with man. Beyond
that is a non-physical boundary of the organism called territo-
riality, the basic act of laying claim and defending a territory.
Just how human beings express this territoriality varies greatly
from culture to culture and can therefore be a basic cause of
cross—cultural conflict. As such it should be a subject of

consideration in a comparative study of American-Egyptian culture.,

Hall defines American space as traditionally beginning
with "a place" and having fine gradations as one moves from one
space category to the next, while in the world of the Arab,
space has fewer gradations. For the non-nomadic Arab there
are mainly villages and cities, Hall sees Americans as assuming
an automatic area of private space around them in whatever

""'place" they are at a given moment, This space protects them




g

_39_

and makes them inviolate. He believes Arabs have a different
sense of privacy than Americans do. Rather than seeking a
private place when they want to be alone, they might simply

not talk to other people for a while.

Arabs do not have the sense of olfactory boundaries that
Americans have. Odors are not something to be eliminated as
they are in American society, 1In personal interactions Arabs
and Americans differ from each other in the way they use their
eyes, the position in which they sit or stand and face each
other and in the difference that separates them when they speak,
Hall reiterates one of his central themes that given the fact
that few people in the world today are even remotely aware of
the cultural mold that forms their thoughts, it i1s normal for
Arabs to view American behavior as though it stemmed from their
own hidden set of assumptions, and Americans to viewy Arab

behavior from theirs (Hall, 1966),

Participants in the interviews showed an awareness of
the different patterning of time in American culture than in
their own, "Americans are hospitable and friendly when you
respect their time and personal freedom," "Americans are
afraid of having their schedules interrupted, In three genera-
tions I saw the same treatment and behavior among people regard-

ing their work," "Americans live by their watches,"

Edward Stewart interprets the American concept of work
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and action as being attached to their orientation toward the
future. The unpleasantness which may be connected with work
and the strain of doing, result in the cultural values of
change and progress. These values are not part of societies
which look more to the present or the past and hence tend to
focus on immediate conditions or on traditions rather than the
intermediate steps required for change and progress toward the

future (Stewart, 1972).

Hall believes that time is an element of culture which
communicates as powerfully as language. He says that Americans
handle time much like a material; they earn it, spend it, save
it, waste it. Time is thought of as something fixed in nature,
something from which people can't escape: an eyer present part
of the environment as much as the air we breathe is, Americans
consider compartmentalized time sacred. If a certain amount of
time is allocated for a certain activity, it can be changed once
or twice while trying to discover the proper amount of time
needed, but the walls of one's time compartments cannot be

continually moved back and forth,

Hall conjectures that this must .seem very strange to the
Arab who starts at one point and goes until he is finished or
until something intervenes, Time is what occurs before or after
a given point, '"The thing to remember in contrasting two cultures
is that Americans cannot shift the partitions of schedules without

violating a norm; Arabs can," From this reasoning he designates
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monochronic time as the American practice of doing only one
thing at a time and polychronic time as the characteristically
Middle Eastern practice of dealing with many things at one time
(Hall, 1966). This is evidenced as a source of cross-cultural
conflict by one of the most frequent complaints of Americans
newly arrived in Egypt who, accustomed to compartmentalizing
their time, after waiting "their turn" in a store or office
expect to be given the undivided attention of the person they've
waited for, Few Americans ever accept being dealt with by some-
one whose attention is shifting from one person to another and
one task to another all at the same time, And in turn, Arabs
may misinterpret the behavior of the action oriented American
who is so bound to his schedule that he doesn't like to socialize

till after working hours,

4) Reliance 5n Self vs Reliance on God and Family

The fQurtE_EEEPe, reliance on God and family vs self
reliance touches one of the most basic differences betyeen
American and Egyptian culture, a tendency in American society
to stress independence over interdependence, and in Egypt the
opposite, Americans coming to Egypt are immediately struck by
the incorporation of religion into everyday life and the strong
ties between family members, Religion is not something that

happens only on Sundays, and family life is not limited to the

nuclear family. Social structure is tightly woyen around these
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two institutions and dependence on them is a basic part of

life. Egyptians going to the United States are struck by the
lack of these qualities and by the independence of Americans.

One of the AID secretaries, an Egyptian woman, commented on

this dichotomy. Americans are responsible, practical, confident,
stronger. Egyptians have strong principles and religious values;

Americans are confident but less deep. They think me first,"

Egyptians who remain in America for more than just a few
months may gain a greater understanding of American individual-
ism and pérceive that the desire to be independent and self-
reliant does not exclude a need for interdependence, The American
stress on self-reliance should be regarded in the light of his-
torical development and the geography of the country., The early
settlers by virtue of a self-selection process were largely inde-
pendent minded and adventuresome people, Settling the vast, ney
continent required "rugged individualism'" and a strong sense of
purpose, When it came time to establish lays by which to rule
the country, care was taken to ensure individual rights and to
guard against strong powers for the central government (Kearny
and Baker, 1978), These themes have been celebrated since the
beginning of American history, and yet the idea of community,
though less acclaimed has been important too. The wilderness
was colonized by small, informal groups of individuals who

required mutual support for survival, Individual membership
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in the group was important along with cohesion, moral soli-

darity and feeling of purpose (Attiyeh, 1976).

De Tocqueville, the 19th century traveller to America,
observed that "Anglo Americans acknowledge the moral authority
of the reason of the community as they acknowledge the political
authority of the mass of citizens; and they hold that public
opinion is the surest arbiter of what is lawful or forbidden,
true or false, The majority of them believe that a man by
following his own interest rightly understood, will be led
to do what is just and good. They hold that every man is
born in possession of the right of self-government, and that
no one has the right of constraining his fellow creatures to
be happy. They all have a lively faith in the perfectability
of man (Attiyeh, 1976)," 1In general in American culture,
individualism has emphasized the individual while accepting
affiliations within a group. Americans are not and probably
never have been independent persons relishing their indi-
viduality (Stewart, 1976), A few heroes stand out as exceptions,
Henry David Thoreau was a strong idealist and indiyidualist
whose main concern was the perfection of the individual, His
writings have served as a model for Amerjican individualism for

the past hundred years,

While belief in individualism may be the strongest and

most basic belief Americans have (Kearny and Bakef, LE7E) o L
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ed d
alSREVIOILY and taken on new forms. The fierce self-reliance

ddvoleaiced by’ Ente rison™hals yielded®to afsearen for autonomy, self-
H

ECeuatr et Ton "andip exisiomell growth. Edward Stewart believes that

EhERenphasds esiides Sn fEne self, but there is no longer the

driving aspiration for independence of the individual, Self-
reliance is a cultural norm which persists in American society
as a potent focus for the emotions and motivations of Americans.
To the same extent that self-reliance is supposedly sought, its

opposite, dependence is avoided (Stewart, 1976).

Taking a more extreme view, Philip Slater in The Pursuit

of Loneliness argues that interdependence has not been able to

flourish in American society. He believes that "three basic
human desires, those for community, engagement and dependence
are uniquely and deeply frustrated by American culture, Some
of the participants interviewed displayed insight into this

problem. One of the women interviewed stated that "Americans

are searching for something to replace religion, Now they try

meditation and yoga.,"

Participants' reports of their stereotypes and impressions

of American family life before and after they went to the United

States indicated that they had gained some understanding of the

i ctions
stress placed on different sets of assumptions and a

: : . T
(Stewart, 1972) ., America was not necessarily an irreligious

"Famil
society where family members neglect each other, y
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relationships were closer than I thought." "The individual
doesn't have to think so much about his family. He can act on
his own. He doesn't have so many social pressures," "People
were better than I expected - more or less like Egyptians, but
eyeryone ‘took caze of himgelf U MNungiciduad frecdom for children

is good because it makes them responsible, but too much freedom

s blaidis

Comments of the participants indicate that there is a

greater disparity between Egyptian and American assumptions

and actions concerning religion than those concerning family

life., "Americans are less religious, less respectful of older
people and less polite in some sense than Egyptians," "Americans
should follow what they proclaim, ' In God We Trust,' and pray
more." The latter comment hints at the changes that have occurred

in religion in America since its founding only 200 years ago.
Religion in America is as subject to change and diversity as
most other aspects of American life, This is difficult to under-

stand for a Muslim whose religion has changed relatively little

in 1300 years, American religion is tied very much to the
orientation toward action and individualism discussed above and

needs to be looked at in terms of the historical development of

the country. There is still a considerable religious influence

in American life, but it is characterized by a diyersity of

belief, a concern with improying conditions of present day society




- 46 -

and a separation of church and gitatieswhiichitalil owsainecdon o

~

worship in which this diversity can flourish (Doty and Ross,

1973).

Although historically religious thinking in the United
States has been committed to the idea that man is evil by
nature, most Americans are more likely to see man as a mixture
of “goodand “evil or "a*cCreatlire ot his environment®and experience,
Most important, they will stress his ability to change, believing
that man is perfectable and that through rational means he can
change for the better. Doctrines of the evilness of human
nature are overshadowed by the view of man's responsibility to
change and improve himself (Stewart, 1977). Such a pragmatic
religious view is in great contrast to that of the traditional
Muslim who believes in submission to the divine will of God,
This basic disparity in assumptions will be a major cross-—

cultural difference for the Egyptian in America,

It has been promulgated in this chapter that:'in a compar-

ative study of two cultures, one needs to begin by taking account

of the stereotypes he holds about the new culture, Then the

student is introduced to some of the areas of fundamental cross-—

cultural difference between the two cultures set in historical

and environmental perspective, Four basic areas for the study

of American and Egyptian culture emerged from the pilot study

described in Appendix A, These four central themes recurred
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and overlapped throughout the intervieyws with returned

and after arriving in the United States, As has been shown,
these same themes are Prevalent in liperature concerning the
two cultures as central areas for culturél comparison, In
developing a Process for teaching culture, the researcher
has used two of these themes, namely ﬁeliance on self vys
reliance on God and family and use of space and time, as
dominant cross-cultural reference points for designing and
teaching an eight week reading and discussion course in

comparative American-Egyptian culture for AID students at AUC,




CHAPTER TV

IMPLEMENTATION: TEACHING AMERICAN CULTURE
IN A READING AND DISCUSSION COURSE AT AUC

This chapter describes the implementation of a process
foir teaehing culture in the following way: rationale, goals,
teaching considerations, unit format, description of units
by week, evaluation. A list of references to reading materials

and audio-visual aids appears in Appendix B,

Rationale., A rationale for a process for teaching culture
has been explored in Chapter II, The Formation of Cultural
Behavior and Chapter III, Comparing American and Egyptian cul-

ture. The outline for the course presented in this chapter is

based on the premise that because of the difficulty in breaking
through our own cultural molds to understand a neyw culture, the
first segment must be devoted to developing cultural awareness,
This comprised a three week unit in the seven week course,

originally scheduled for eight but reduced because of AID

organizational problems., Armed with some measure of cultural

awareness the student is ready for the comparative American-—

Egyptian culture portion of the course in the second unit, The

underlying theme of all three units is cultural stereotypes,

what they are and how and why they are formed, their pervasive-

ness in human thinking and the need to recognize them as a




GRdiBhestanset qultune, This is done overtly in Unit I through

exercises and projects and Covertly in Unit II where students
agncgenconmaged yto develop open-~ended stereotypes and anticipa-

tommragitudes .as they make a comparative study of American and

Egyptian culture,

Classroom procedures are based on cognitive theories

e

of learning as discﬁssed in Chapter II and emphasize understand-
ing of entire complexes of events involving empiriFism and intuji-
tion. This kind of concept learning is basic to the study of
culture, The task of the teacher in a cognitive classroom is to
facilitate student acquisition, organization and storage of
knowledge. The goal of the teacher in such a classroom is to
expand the students' ability to arrive at appropriate responses

to any given circumstances (Chastain, 1971),

Many of the guidelines of Chastain for planning a lan-
guage course were employed in designing the cultural component,
Those emphasized were as follows: 1) The learning task was
analyzed in preparation for planning the course. 2) Class

activities were carefully chosen to reflect real objectives.

3) Students learned to do what they did. In studying culture

this means actual involvement in activities which stimulate

cross-cultural experiences. 4) Motivation depends primarily on

good teaching, Good student-teacher rapport involved establish-

e ———-




ing a classroom atmosphere ip which students

to learn what wag being taught
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were stimulated

5) A variety of activity was

provided. 6) The pace of each class was kept Kively s w7)aTeach=

ing was done by example. 8) Life situations were employed when-

ever possible.

General Course Goals

l .

To become aware of our limitations in learning about

another culture,

With this awareness in mind to make a comparative study of
some fundamental, underlying differences between American
and Egyptian culture, viewing each in historical and geog-
raphical perspective,

To develop a capacity for open-ended stereotypes that will

remain with students after the completion of the course.

To ease students' adjustment to living and studying in the

United States.

Teaching Considerations

it

The subject of culture touches people at a deeply personal

level. Care must be taken to develop the course gradually,

teaching cultural awareness first on a general level, After
a comfortable rapport has been established between teacher

and students, subjécts of specific cross-cultural difference

may be approached,

AMERICAN UNIVERSITY IN CAIRO
LABEANY




O own e Lt en i s iohid. [ binds us, as rigidly to

herself as she éncourages students to apply it to them-

selves, The teacher needs to recognize her own ethno-

centricity and advise her students to recognize it when

she manifests jit,

Students should be encouraged to see this course as an

introduction to a process for looking at another culture
which will continue after the course is over, Regard-
less of how much knowledge is acquired we should recognize

the tentative and subjective nature of our perceptions and

continue to look for new and diverse sources of information
about other groups, or in other words develop the capacity P
for open-ended stereotypes. By learning about their views
of American culture, students will also be learning a great
deal about themselves and their own culture, Out of this
process a comparison evolves that should be an ongoing,

back and forth process, enabling them to begin a study of
American and Egyptian culture which will give them a founda-

tion for continuing, thoughtful comparison during their

term of study in the United States,
S
This course will be most effective when the course is

learner centered, Cross—cultural learning can best take
b S e e b

place through cultural confrontation situations, as dis-

cussed in Chapter III, where a fundamental underlying

e e e
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cultural difference ig suddenly revealed. The teacher's

role is to try to develop an understanding of these basic
differences and to set up learning situations where cul-
tural confrontation or cross-cultural encounters will
gecur. This types of learning can best take place through
diécoygry>}§grning by the student with the teacher as

much in the background as possible, Such cultural con-
frontation situations are difficult to achieve and even
when they do occur, the teacher should be aware of the
fact that what is revealed to the students might mean

something different to them than it does to her,

The course on American culture being discussed in this
thesis was a part of a reading and discussion class for
advanced level students preparing for the TOEFL exam. As
such it was necessary to gear the course to improvement

of the students' vocabulary and reading comprehension and

using as subject matter Eiadings on perception,

o

speed,

stereotypes, cultural awareness and American culture,

Students wanted the assurance of feeling they were being

well prepared for the TOEFL examination, as well as being

given a segment of their intensive English program for

informal discussion of provocative subject matter, Under

these circumstances,

and games wWere used, whereas the contrary would be prefer-

ed to the study of American

able .were the course solely devot




culture.

e e

time was spent

on building reading and vVocabulary skillsg through SRA
3
e vocabulary quizzes and half on readings,

activities,

~Egyptian culture, The

first half of the class Period was generally used for the 1
former, the second half for the latter, although there

was often overlap when class readings or homework assign-
ments were on the cultural subject of the day's discussion,
Because of the shortness of time, the originally intended )
four areas of American-Egyptian cultural comparison were

cut to two.

6. The major outside readings for the course were an ESL text-

book on American history, Life, Liberty and the Pursuit of

Happiness and another on American Institutions, Speaking of

the USA, These were done simultaneously with the three

main units of the class in keeping with one of the stated

(go;I;)of the course, to teach American culture in a geog-
raphical and historical perspective, These two texts were
also used for vocabulary study and quizzes once a week in

a complete reference of books and audio-visual materials used

in this unit is given in given in Appendix C,

7., A semantic differential pretest and posttest wyere administered

at the beginning and at the end of the course to measure the

e T T e T e T
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effects of the course on student stereotypes, The results

are discussed in Chapter vV,

Unit Format

This reading and discussion course is divided into two
main units, the first on cultural awareness with three sections,
the second on comparative American-Egyptian culture with tyo
sections, Objectives for each unit are stated and a brief
description of each section is given at the beginning of the
weekly activities. Procedures and follow-up techniques are

described as they occur on a daily basis, Procedures are

activities, games, readings, films and tapes shlected as learn-
ing devices to achieve the goals of the unit, Follow-up discus-

sions and exercises are described at the end of each day's

procedure,.

UNIT I - CULTURAL AWARENESS

Goals

105 To become aware of our perceptual capacities

and the different ways in which people perceive

the world.

2, To recognize stereotypic thinking and the wide

variety of stereotypes held by different people,

3, To recognize the pervasiveness of culture in

our lives.




Week 1: Perception

Thi ;
1s section focuses on the processes people use to

view-their environment and the many means of communication

Pesiidesplanguage by yhich they receive and process informa-

tion and images about other people and other cultures,

Day 1l: Cultural Awareness Acitdwiiey

Write Chinese proverb on chalkboard, "We see what is

behind our eyes." Distribute handouts of perceptual puzzles
which illustrate one interpretation of the proverb. These

puzzles are drawings and designs that can be interpreted dif-
ferently as to length of lines, beginning and ending points

and type of imagery, depending on the background and setting,
They illustrate the fact that seeing is not alwyays believing,

nor is it always reliable,

Discussion: What does the Chinese proverb mean to you

after having looked at the drawings? How does context or back-
ground affect the way we perceive things? How does visual per-

ception affect cultural understanding? What other senses than

vision are used in perception?

Day 2: Film: "In the Eye of the Beholder"

This film explores several different views of the main
character (depending on who saw what), showing him on first i
interpretation as a murderer and finally as an inspired artist.

ask students to note how many different

Before showing the film,
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interpretati :
in p 1ons of the main character they see and the reasons

for them. Discuss afterwards

Day 3: Cultural Awareness Activity; The Woman.

Show students a drawing originally published in 1930 by
E,G., Boring called "A New Ambiguous Figure" in the American
Journal of Psychology (Smith and Qtero; «1977),  \The adrawing
can be intexrpreted as an old woman or a young woman, depending
on one's perceptions, Ask the students not to discuss their
reactions aloud but to write on a piece of paper whether they
first saw a young woman or an old woman. Collect answyers and

discuss why they saw what they did,

Day 4; Reading and Discussion

Tie in homework reading, Chapter 1 from Life, Liberty

and the Pursuit of Happiness entitled "The American Land" with

study of perception by examining maps of the Unjited States,
Show early maps of North America and discuss the artist's perx-

ception. Show old maps of theMediterranean yorld which picture
!

it "upside down" in terms of our perceptions.

Day 5: Poem by Jose Ortega y Gasset

"Reaglity happens to be, like a landscape possessed of

an infinite number of perspectiyes, all equally veracious and

authentic, The sole false perspectiye is that which claims to

be the only one there is." Discuss vocabulary and meaning of

poem., Can you think of exceptions to the poet's theme that

there is no such thing as one reality?
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Week 2: Recognizing Culturail Stereotypes

Thi i ; sl
18 section involves recognizing stereotypic thinking
and=the™ 1imitat ions® 't imposes on developing cross—-cultural

understanding.

Day 1: Cultural Awareness Activity: "Faces"

This activity challenges the stereotype that all Chinese
look alike. A series of ten different portraits are shown to
the students, asking them to identify their national origin,

The pictures were actually all drawn by Chinese in 1973 in the
People's Republic of China. The drawings represent a variety

of facial types, but students not knowing this, will guess

that they are from a number of different Asian countries, After
the students have been given time to look at each portrait and
guess the national origin, list on the chalkboard all the places

the students have indicated. Inform them that all drawings are
of Chinese people,

Discussion: How did this help break down your images of

Chinese people? 1Is it an inaccurate stereotype to say that all

Chinese people look alike?

Day 2: Cultural Awareness Activity, "You Kids Are All Alike"

This activity illustrates the point that we all have
stereotypes and that they can be dysfunctional, Students read
the activyity which asks them to choose a Christmas gift for

four people who are identified as a taxi driver, a Red Cross




volunteer, a sixth grade 4 Student and a senior citizen. An
explanation of some of these terms will pe needed. They may
choose from a desk dictionary, g4 rocking chair, two tickets

to the opera, a pair of skis, a leather jacket, a make-up kit,

a David Cassidy album and a Eirsit-mbidideit, Tt e then shown
that each of the people listed has many more and quite different
interests from those the description of him suggest and would
probably prefer another gift to the obvious one, For example
the senior citizen for whom one would probably choose a rocking
chair actually is from Vermont and still spends her free time

skiing. The reading then discusses the limitations of stereo-

types and how they can distort the truth.

>‘\
a stereotype?, Do all people except

Discussion: What is

infants have stereotypes? List all circumstances you can think

of where stereotyping can be harmful, Ask students to write

their stereotypes of blondes, fat people, redheads, athletes,

professors, politicians, teenagers and actresses to bring to

ciass the next day. List their responses. Look for varieties

and similarities in respongses. The teacher should make her

list too which can be compared with those of students to search
for cross-cultural differences in stereotyping.
Day 3: Cultural Awareness Activity: "Sorting Out Terms"

Students are given seven statements to identify as showing

a stereotype, prejudice, dislike or misconception, Examples;
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"T won't eat peaches; I don't 1ike the way they smell,"

" e .
Yemenis are dishonest and lazy, TUge Seen Soma oE L ooetan

kno ! : .
I w what I'm talking about.," Discuss and compare answyers.

Day 4: Reading and Discussion
Tie in homework reading on American history and institu-
tions to discussion of stereotypes. Chapter 20, "As Qthers

Saw Us'" in Speaking of the USA is a selection oF quotations

from three 19th century travellers to America, Mrs, Frances
Trollope, Alexis de Tocqueville and Charles Dickens, Do the
same thing with Chapter 21, "As Others See Us: Modern Vieys"

which contains commentaries on contemporary America by 14

different writers. '

Discussion; Compare similarities and differences

between 19th and 20th century views, Identify stereotypic

thinking if there is evidence of it, Which of these comments

do you agree or disagree with?

Day 5: Cultural Awareness Actiyity, "How To Tell Your
Friends From The Japs"

This is a reprint from an article from Time Magazine in

1941,

Discussion: Have students list at least five major

differences between Chinese and Japanese which are pointed out

by the article. Which of the differences make little oxr no

Senisle ol dlolels  thisantiicilieMnle filtelc e time in which it was

written?
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Week 3: Uncovering the Pervasiveness of Culture in OQOur Lives

Thi i . e
his section éxamines the theory Of\EEEEEQMHalﬁ that we

are all captives of culture, by glle stioningmhow culturela iR

our behavior and who we are. Some of the activities will place

students in differing cultural contexts. They will be asked to
state how they feel about themselves and others in these con-
texts. Time is provided to analyze both the conscious and un-
conscious behaviors that make up cultural identity and practice,
There are opportunities to examine one's own culture as seen

from other vantage points. What may be assumed as logical
behavior to one student may be very illogical to others., It is
important for students to develop an_ experience base for exam-
ining cultural differences to reinforce the concept of percep-—
tion that is examined in Unit 1, Students should begin to under-

stand how perceptual and nonverbal behavior operate within

themselves,

o ; e
Day 1: Cultural Awareness Activity- \ﬁﬁat 1is sCul ture7aliy

—

This activity asks students to grapple with their defini-
tions of the term'culture,!" Students will come up with varying
answers but the object of the discussion is to help them realize
that culture involves the different ways used by different groups
of people to deal with basic human needs common to all people,
Students should see that using the word culture is one way humans

have of recognizing differences among themselves and that we are

all members of cultural groups.
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Discussion: (
on Ask students to name as many cultural groups \

aisi jthiey| ecan . think of: Ligt them on the chalkboard, Then ask

students what characteristics make these groups different from

each other--language, religjion, Customs, national origin,

physical features, arts and crafts, etc, which of the charac-
teristics apply to all of the groups? For example, are all of
the groups identifiable by different languages? Different

religions? Students should see that very few, if any, of the

characteristics apply to all of the groups listed,

Day 2: Cultural Awareness Game, "Bafa Bafa"

This game demonstrates how easy it is to develop counter-
productive attitudes, misperceive events, and communicate poorly |
when interacting with another culture, To play, participants |
are divided into two groups each of which is assigned distinc- i.
tive characteristics and behaviors by means of a role playing

card, Players attempt to understand the other culture through

a series of controlled visits in which they are allowed to '
observe and interact, but are not allowed to ask questions.
The goals of the game are to increase awareness of our own

cultural identity and that of the culturally different,

Day 3: Cultural Awareness Reading, The Organizing Pattern
from The Silent Language by Edward Hall,

The excerpt capsulizes_Halllﬁvggnﬁral theme that human 1

tives of their culture, It is a particularly

pleince ancicar

strong statement which may provoke disagreement,

e

b ——

|
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Discussion:

What doeg Hall mean when he states that "

as a cultural being is bound by hidden putlles andEinE o G e

of his fate?!W

Day 4; Cultural Awareness Reading, "The Sacred Rac"
by Patricia Ponzi

This is a satirical analogy between the place of the

sacred cow in‘ggdia and the place of the sacped car {niithie

United States

which illustrates Jose Ortega y Gasset's point

that reality is composed of "an infinite number of perspectiyes,

all equally veracious and authentic, The sole false perspective

is that which claims to be the only one there isg,"

Discussion: What do you think was the author's intention
in writing this? The author seems to believe that culture is
relative and that what is logical is based on cultural inter-
Pretation, Do you agree? Are there universal values that
transcend culture? If so what are they? The discussion should
bring out the point that there are many perspectives of what
culture means and that one's perspective may be relative to

one's cultural values,

Day 5: Poem by Gustave Ischheiser

"If people who do not understand each other at least
understand that they do not understand each other, then they
understand each other better than when, not understanding each

other, they do not even understand that they do not understand
9 d

each other,"

e
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Discussion:

St i
ate the point of the poem in a shorter
sentence. Do i
You agree with the author that awareness of not
in
being able to understand another group helps in some measure

to foster understanding of them?

UNIT IT - COMPARING AMERICAN AND EGYPTIAN CULTURE

To better understand the different ways in which

Americans and Egyptians show reliance on self

and reliance on God and family,

2, To better understand the different ways in B
which Americans and Egyptians use space and !'

time,

Weeks 4 and 5: Reliance on self vs reliance on religion

and—Family.
At this point the course moves from developing cultural |
awareness to comparing American and Egyptian culture, Tt is
hoped that students are now prepared to study American culture
with an awareness of their perceptions and stereotypes and of
the difficulty of breaking through one's own cultural mold

sufficiently to understand another culture. This unit compares

—

the ways in which Americans and Egyptians rely on them561vé;7
e

and on religion and family.

Day 1l: Comparison of Arab and American proverbs

"Islaa ya abd wa Ana (Allah) asaa maa ak" ("Iry hard

and I'11 (God) try with you'),

|
|
{
i
|

e&
!
|

& ﬁ "God helps those who help themselyes"
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Discussi . . :
—“._LO_E what LS the dlfferenCe bet‘veen these t“’o

proverbs?

everyday lives? What does reliance entail? 1In what ways do

Egyptians rely upon themselves and in what ways do they rely

upon God and their families. The discussion should point out

that thexe is some of each in both societies, but the degree

and the stress differ, How is religion evidenced in Egyptian

society? Invoking the name of God frequently in language,
Conspicuous daily prayer., Belief in predestination. How is
religion evidenced in American society? Invoking religious
heritage., Concern with improving conditions of present-day
society. Separation of church and state which allows freedom

of worship in which diversity flourishes, 1In what ways do
Egyptiant and Americans rely upon their families? 1In Egypt close
family ties exist and the extended family, though changing, is

still strong. In America the nuclear family predominates, and

even that is being threatened by a rising divorce rate.

Day 2; Reading and Discussion, Life, Liberty and the Pursuit
of Happiness Chapter 8, The American Character,

This chapter investigates the d%gggggmy betwgep American

—

individualism and materialism in theﬂight of American history,
e e SRS

Yesterday and Today in the USA Chapter 13, Thoreau, A Hundred Years

Later This short article on Henry David Thoreau, the 19th cen-

tury writer and naturalist describes a prototype of American

individualism,




XV Bl

APPENDTX ¢
\

COURSE MATERIALS REFERENCE LIST
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pfter your arrival in the U.S. how much g3

' ylture change. did your ideas about Americap
L— 3 e«
] : Completely

Give 5 words that describe your im

ressi ,
your first month there. préssions of American culture after

lo

. Do you believe American culture can be taught at AUC in ELI classes
( before you go to the U.S. or can it only be learned through experience

| after your arrival?

ses?

. VWhat are the best methods for teaching American culture in ELLicEe




How good was your Eng. before yOur course at AUC

| L b

Poor Excellent’

To what degree did your understanding of American cul
: t
result of taking the AUC ELI training program? i o c

|
= - 1 RS |- i |

None Very much

Rank the sources of learning about American culture at AUC according to

which were most helpful to you by putting number 1 beside that which

was most helpful, number 2 beside that which was second most helpful,

efclr: .

Study of American History and Geography

Readings from Text Books

Discussion

Knowledge of Informal American English (Slang, Contractions)

American Friends

Egyptian Friends who have been to America

Films and Video Tapes

Information Told to you by Teacher

Social Meetings Outside of Class

Exercises and Games a4
Others |

u after you took the

Sive 5 words that describe American culture for yo
AUC ELT training program.
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other Foreign Travel:
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. Give five words that describe American culture for you as you understood
it before your studies at AUC ELI.

185 |

2
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; i i ture before
Rank the following sources of learning about American cul
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YOu went to AUC by putting number 1 beside the bOU]:’ce YOUR
helprL number 2 by the second most helpful, etc.:

Cinema

TV

Knowledge of Eng. Language
NewSPapers

Nove]s

erican Friends nh
Egyptian Friends who have been to America
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discussed earlier, predepartyure Stereotypes ¢
en

ded to melt
together with post arrjival Pe€rceptiong While tpq d
) 15 made

) es less eagsy t
stereotypes y to measure, the Surve
Y Proved Very us
eful

in drawing out recurring,

American culture in contrast with their own after their aryq 1
iva

in the United States, These Prevalent themes, which are cor-
roborated in literature about Arab and American culture as

discussed in Chapter 3 of the thesis, suggest the basis for

designing an effective course in comparative American, Arab-
Egyptian culture, They are as follows:
1) degree of personalization in the society,
2) orientation toward action (doing vs being),
SHRSuisier oif space and time,

4) reliance on God and family vs reliance on self,

{
|
{
§
i
|
}




o can act on his own
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for children is good bec "
freedom ause it develo
PS Yesponsibilj
1ty

jn people but extreme is bad." "There jg friendship pet
etween

pen and women without sexual implications."

The responses to question nine showed a quality of compari-
son between new culture and native culture that is at the heart
of the process of learning a new culture and ”unfreezing,nmving
and refreezing" one's stereotypes. It is the capacity for com-
parison that must be fostered in designing a course for teaching
culture, the capacity to compare the values and assumptions of

the new culture with one's native culture and to determine

"where the stress is placed (Edward Stewart, 1972) ." Recognizing

that one has cultural stereotypes and assessing what they are

i i ltures.
Provides a good starting point for the comparison of cu

i lture can
All of the respondents believed that American cu

: United
Md should be taught as preparation for going to the
n eleven, that it car e

States’ though most replied in questio
| Comments

i there.
M1ypartially understood before actually goilng

; to
n Npeach Egyptlans bot

Wer ] 5
€ "Teach culture as a live courseé. 3
tween O
nces be

bﬂmve with Americans." "Show the differe

¢ 4
“lture and theirs."

h were

hic
. survey W
Because of the limitations of this




Boduestion nine -inguirine abou changes in impressions

i rican culture afte 1 c " L
oﬁAme r a month's time in the United States,

several were notable. Participants found Americans more friendly

than they had anticipated but with certain parameters. "Amer-

icans are sensitive to warmth and friendship, but guard and
respect their own freedom" as compared to the notion of the

same person before he went to the United States that Americans

are "unemotional and unhospitable.'" Other responses were

"Friendship-faithful" "So friendly people - more than expected -
good friends there. They invited me to their houses. We ex-

changed some gifts.,™ "“In U.S. I felt IikeSIlwas in my own

3 B o SINEE
country. Everyone was friendly, says iilee L leoved o

I was a small boy I wanted to go there." "Surprised by gener-

: " respondents
0sity, People better than expected. But many P

e e, Vi
Noted the difference between small town and big C1lty

ple were the same, not

Los Angeles, New York and Washington, Pe€o
they're always

' ions;
fie, for anyone." "Friendly on some occasi ;
i diseases, psycholog1ca1
moving," "Has many of the Civillzatlon 1i
and SOCiOlOgical,” |

the inde—
: npressed DY
Pank9ed ts also seemed very much 1mp

ipan the strong

S COmPared ke

. 1 a
Péndence of theindividual in America




oxcellent, two thirds placed themselveg .
*h the mjidqy
€ slot

d one third i
(good) an ln space four (
Very ‘goed)

program, half the participants Placed themselves in th idd
€ middle

of a scale from none to very much, one fourth in space four

and one fourth in space five, indicating half the group thought

their understanding had improved quite a bit or very much One

lonely participant placed himself in space two, indicating the
AUC course had not affected him much. 1In question six, ranking
which learning sources had been most helpful to them in study-
ing American culture at AUC, the highest score went to increased

knowledge of Enlish language, supporting the relevance of teach-

ng language and culture congruently. Also highly ranked were

Alerican friends and Egyptian friends who had been to America,

though only half and one third respectively had had this expe-

. 1 t
Ilence, The other four teaching methods ranked evenly 1n las

N&ce, text books, class discussions, films and video tapes

and -
dlnfOrmation told to the class by the teacher.

S :
\EEiEE“LLE ~ Impressions of American Culture After
One Month in the United Stateés.

£ change of PeT”

; 0
In question eight conmcerning the deeie
the United St

ates

ert. 'n
'O0 of American culture after a month 2




by the participants,

"The first country in the world"

0. -
g "High Standard of

: nooon
l1iving and technology. They haven't much time tg i
P

1 1
others. One of the best places for education,™

"They like
drinking, smoking and sex.,"

n
Cowboys, m1ixed races, ietnam |
LV . |

democracy, race problems." "Easy life, high standards. "

L al resources are unbeli e W
Natur lievable, Everyone can make money, "

"Thinking that they are the best people in the world."

Section I - Impressions of American Culture Before AUC Course

In assessing their knowledge of American culture before
going to America in question one, responses were equally divided
between spaces two, three and four on a scale of one to five
between no understanding and thorough understanding, indicating

that a third of the students placed themselves in the middle,

(some understanding), a third below the middle (little under-

standing), and a third above the middle (good understanding).

. ing about
In the ranking of sources of information for learning

. : ith
. ; ema first Wi
American culture the order went as follows: ¢c1n

lowing then
television and knowledge of English language follo )

: ho
: :an friends W
fmerican friends and much further behind, EgyPth !
To ‘
spapeks: {§
fave been to the United States, novels and newspP 1:
knowledge (




th the same subjects,

g

fopy & feh thiedut elghts meeks ciotur siemanal o deniiin:

their tralnlng program, in America. 4 comprehensi
lve study could

also R e ot i different groups of subject i
Cts 1n a

shorter period of time, interviewing some students befo i
e they

beghlAUC"ELI_AID training, others at the end of the cCourse d
an

others after they have returned from the United States Because

of the difficulty 1n sorting out one's stereotypes of the past,

the results of the middle group of questions concerning impres-
sions of American culture after completing the AUC course often
seem to melt together either with the first or third section,

Consequently, they will be disregarded in evaluating the results.

A further limitation of this study is that all the subjects
interviewed by the formal questionnaire were from the Ministry
of Agriculture and all went to study at the Colorado School of

Mines in Fort Collins, Colorado. However, they were all able

: D
to travel around to different parts of the United States g

i nder the
their travel they were usually rather protected, belng &

duspices of AID hosts.

Sesules

d
the surveys &=
The Wide-Ranging Stereotypes e uliEset

. anticipated

1
i rcher
WNformag interviews pointed to the resea
§ American ©

ulture

: , es O
Hade Variety of perceptions and stereotyP

!
!
f
|
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included six female AUC-ELI teachers, ranging fro
M recent

college graduates to middle-aged women and having from
one to

seven years of teaching experience at AUC. The three AID

E secretaries interviewed were young Egyptian women who had s
in their current jobs from one to three years. These subjects
all shared the quality of being absorbed in their work and
interested in the wellbeing of the student participants. The
two American AID administrators were middle-aged men who had
worked with AID for many years and were principally concerned
with how well the participants would make use of theprofessional .
training they would receive in the United States and that they

be well prepared by their office and by AUC-ELI to manage the

business and practical necessities of life in the United States.

Limitations

; : e |
The limitations of this survey 4are several, While it len i

i i i cher was
itself to the kind of subjective analysis the resear

1 rticipant
seeking, it is not a quantifiable measure of AID pa 12

the interviews which will be discussed later were clear and can
be supported by examples from dialogues but they cannotfbih
imi i (o) e
leasured on a quantifiable scale. Another 1lmltat10:d e |

i .
Survey, as stated earlier, is that guch a study shou T §]

iod of several years VWik

d out over & per

be longitudinal, carrie




as they were of preparator
| ¥y nature. References will be made

to the r

l - . ‘
elevant portions of the discussions in the concluding

section.

Discussion interviews were also carried out with three
Egyptian AID secretaries and two American AID administrators.
Interviewees were asked to give their opinions of partici-
pants' expectations about America and what preparation for
American culture they should be given at AUC before their
departure for the United States. Results of these discussions

which were interesting and relevant to the question of cultural

stereotypes will be included further ' n the appendix. i

Subjects

The subjects of the survey were twenty returned partici-—

pants of the AUC—ELI-AID program, 18 males and 2 females,

ranging in age from 23 to 48 years. They all had Egyptian ;é

: 11
university degrees of a B.A. level or higher., They were a

: leased
employed by the Ministry of Agriculture and had been rele

(e ms of
by them to go to the United States for training progra

i rs of 1977 and
SiX weeks to one year, some CtIme between the yea |
rom a middle class economic "i

1980. The subjects were typically £

and social background. JV€
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to give five words orx h
ra
P ses describj
g their 1im
Pressi
ilons of

]
i
|
1

; erican culture
g before studying at auc
S S TRE
sked participant third A
2 P P § to rank their sourc "
; es of 1le ;
pmerican culture and arning ab
the fOUrth and last : out
in the fi
on

asked them to rat .
e their knowledge of Engli
1sh before
their

course at AUC, again .
d g on a Likert scale fro
m poor to
excellent

e mid i tl d
h dle section Of e Survey co h =
ncerne t epart]C]
pa}l ! eaCti ns e.ll t i A | -
ts Y ralning in merzr .I can cultur t A C
‘ (o] to tll l (2 &l
requestlng he i i i £ (! eepenin O‘ th' - |
t m 1n ue ti 1 1V t 1 p i g f e'll
Uﬂderstan in i p )
| | d 0 their expe
‘ . . .
rience at A l(:, 11 questlon s1X to rank the sources f ]. g
(o) earnin
abOU.t America
n i
p a[ld i
c]]it]]_re as to th]“h were most he]. ful, 1n
question seven to agai n liSt 1ve WwWOr S I
E. 1 ] .

their impr i
pressions of American culture after taking AUC-ELI

training program.

The 1a secti
st : :
tion of the interviliew was comprised of three

questions :
a Sl
sking participants tO tell how much their impressions e
changed i
af . . : c . il
ter their arrival in the United States, and finally }
n culture-in

if the ;
y thought it was possible to teach America
if so, how.

Al intengi 5
sive English language training progran and

ion interviews were held with
jon classes in the ELI asking ]

I
nformal, half hour discuss

Six t
eache : '
rs of reading and discuss
RSN thelr classes, what 'y

them p
ow they taught American cultur
what they

sed and

text
S an - I
d audio-visual materials were U
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areas around which to bujilg
4 comparative g
tUdy of Arab-

Egyptian and American culture,
this paper.

Instrumentation

The questions were designed on the basis of information

on designing questionnaires in William Tuckman's book "Conducting
Educational Research" and from experiences in TEFL 520. It

was appropriate to include both open-ended and ranked types of
questions to fit differing abilities of students and the variety
of types of information desired. It was hoped, and in fact
proved possible, that each interview would be carried out on a
personal basis involving a half hour to one hour discussion

between the researcher and the interviewee.

The survey was organized in three parts to elicit impres-

sions of American culture before and after attending AUC, and

after spending one month in the United States. It will be seen

later in the appendix that the middle set of questions proved

to be unhelpful.

i nts were
Question one was a ranking questilon where stude

i ween no under-
asked to rate on a Likert scale of one to five bet

their knowledge of American

Standing and thorough understanding,

Question two asked partic1pants

culture before coming to AUC.

B RS LS .

i S i

_,..-._
o

o T b
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APPENDIX A

Pilot Study For Assessing Stereot

ypes of
0f The AUC-ELI-AID Intensive English Langizturned P
And Observing Fundamental American-Egyptian Cro

- §rticipants
ge Training Program
ss—=Cultural Differences

Research Design

This study was carried out through interviews with 20
returned participants of the AUC-ELI-AID intensive English
program who had passed the ALIGU examination, enabling them
to be sent to the United States by AID for professional
training programs. Also interviewed were two AID Adminis-
trators, three secretaries involved in proceeding the stu-
dents and six AUC-ELI teachers of reading and discussion
classes also assigned to teach American culture, The inter-
views with the 20 returned participants of the AID program

were conducted individually by the researcher, using a survey

form (see Appendix B) with personal discussion of the questions,

i e
Interviews with AID administrators, secretariles and teachers wer

: i i view was
conducted as individual, half hour discussions. The interview

: i i f American
essentially arranged in three portions, impressions ©

AUC, impres-—

. i to
culture and sources of infoxmation before comlng

st helpful teaching methods after

sions of American culture and mo

] n

i ions of America
attendjng the ELI intensive COULSE, and impresst

It was anticipated

Culture after one month in the United States.

ijoned wyould suggest

h the subjects ment

that personal interviews wit
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culture. Results could be compared
and examined b
Yy the students

seliyeiem onebhe ;L ixat seulture, gyotld generally congregat
€ more

toward the mean than foreign or second culture percepti
ions.

=

. d i o N
This would be a USEfU1Z£?§tructlonal dev1ce)for the students

and provide interesting data,

Another extension of the semantic differential test
would be to administer it as a pre and post test to other AID
classes taught by Americans, where there is no unit on American
culture, to determine whether or not the mere influence of an
American teacher changes the students' perceptions, Vaxiables
would have to be defined and parameters established, The

sampling should be as broad as possible.

Applications. The results of this data, combined with

the experience of the researcher in teaching the course, suggest

that the(proéess)for learning culture proposed in this thesis 18

an effective means for helping students to learn more about a

re learning a gsecond language. The

second culture while they a

j hicle
by-product of stimulating subject mattex adds a useful yehicle
i ini rogram.
for language learning to an English languagée training prosg
1 cultural
The proposed approach for this process, to first develop
‘ . iyvel et in
ontent comparatively, S

awareness and then teach cultural ¢

. i «« one that can be
tistorical and 8608raphica1 perspectilVe. is
i discussion course
applied to other classes than the reading and - .
e u
Texts materials and actiyities co
e ?

described in this thesis.
e but the appred

ch for

be changed to fit the particular s

: ame .
teaching culture would remain the S
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Americans was ISETOLE It cannot be claimeq W
> €r, that the

ratings of twelve Americans living in Cairo necessarijl
1ly re-

—

t a general American vj wWpoi
presen Ylewpolnt, The fact
that the Amer;:
Tican

subjects are living outside their own culture means that they
have already experienced in a natural setting the cultural con-
frontations which are asserted in this thesis to be a crucial
factor in causing perceptions of another culture to become less

extreme., Among the Egyptian subjects, only two had previously

lived outside their own country,

Extensions, As was discussed in Chapter II, the @EEE{E{;&

— — =
\gethods ‘employed in\learning culture which deal with entire

L

complexes of events involving empiricism and intuition, do not

readily lend themselves to quantifiable, replicable studies,

The semantic differential as a measure OfwattitUdi3517°h§?§§
as it has been described in this project appears to be a useful

instrument for gaging effects of teaching culture which coLC

—=

be applied in future studies. Its use was effecitiveneaciRetE

nent,
change in the attitudes of students of the EFL culfﬂfﬁl COMES

erican attitudes

It could be made more useful as a measuremof AP

i i Americans
by administering it to a larger sampling of native

3 : ther words a
who have not lived out of thelr OWR culture, 1m O

tian subjects.
Sampling which is more a.ESEEEEEREEEMOf Blie, e

ferential in the study

A further use of the semantic dif

e d
e 1t a secon
°f stereotypes would be to ask gudentiEMEREg:

ities to their own

: 1
time after the pretest and apply the qué

e en

e
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may be principally a judgement of her, the American theyt e
\

2 best. This is eliminated as a factor in the Pretest by admi
ne

istering the test at the beginning of the first class ‘“

Another problem involving the interaction of

o ——

Personalities

is the possibility of the students, particularly in the post- ;
test, rating terms on the semantic differential in & wvay in

which they think will please thgrteacher. Becaugse of the nature Lf
of the pretest and posttest as it is used for this course, an
attempt to please the teacher might not bring the desired
results, Students who wished to please the teacher by being

complimentary toward Americans would have answered toward the i

extremes of the semantic differential. On.-the other hand, 0

students who understood that the aim of the teacher's research W
was to find out if students' stereotypes and perceptions of I
American culture would become less extreme as a result of the w
course she was teaching, might oblige her by marking the scale i
in the middle ranges. The test was adminiEtered without students i
identifying themselves, so no speculations can be made on this iy

matter. !
The major emphasis of the testing undertaken in this

i nt atti-
Project is the amount of change that occurred 1n stude

The American scores were added

tudes between pre and posttest.

: ‘ {ve scores tend
‘ e e ot on \the presumption that nativ

n the case of these twelve

toward the mean of the scale which 1




. i hesis. It was h
in this t oped that becomj
lng daware Of our 1' 0
1lmita-
tions in learning about another culture
would in itself p
elp to

1 .
open UP students’ perceptions and cause them to have less rigid
rigi

stereotypes. More than a slight degree of change in perceptj
eptions

of American culture would have been an unrealistic expectati
i10n,

Limitations.,

The testing instrument has several limjta-
tions. One is the problem Of,ﬂQfﬂf_in the semantic differential
not being sufficiently well understood by second language learn-
ers. Words, little understood in the pretest, may be learned
during the course and answered more meaningfully in the post-
test. In future administrations of the test,the terms could

be written in both Arabic and English.

A further limitation of the semantic differential is

the choice of words to be included, Should the teacher select

only terms related to the subject matter of the course or should

el aTihe particular

she consciously select a more comprehensiv

semantjic differential test used for this course was adopted

from a cross-cultural manual, Teaching Cultural Awareness by

: : s !
Smiteh®and 0ftero. and had mol pre-plannedineliation fo the cours

content,

; . t is the
Another limitation of the testing instrumen

1ity with
factor of the interaction of the teacher's persona b

:¢rle contact
that of the SrmalemnEa . If the students have had 11

at AUC’ the POSttest

With other Americans during their CEUEDE
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The results of the three admins

cess for learning culture proposed
gregation of scores at the extreme

pretest became less extreme in the Posttest, indicating the

Ft G
]

opening up Qf/ﬂ_/strereotypes that was one of the goals of the

course, The desired process of unfreezing,

cultural perceptions was achieved to some degree.

The administering of the semantic differential test to
native Americans living in Cairo prov%ded a measure against
which to look at Egyptian student scores. As anticipated,
the American scores were the closest to the mean, as people
can see cultural diversity more easily in their own culture
and don't tend to have fjﬁﬁﬂiﬂREEEEBEiQHS or rigid stereotypes.
The fact that posttest t-scores on 16 out of 25 qualities moved
closer to the American t-scores also indicates the o_p:e'ning up

R ndipild stereotypes as a result of the course.

tic diffe-
While the move toward the mean of the Semantl

: : s the greater
fential 4ip the posttest is significant as well a

. t to the re-
Closeness to American scores, of equal interes
d and

occurre
S¢archer is the subtle degree of chang€ that
) cultuxé.

on
that hi a course
: et eaching
should pe anticipated when t Lo

e ——

. A a]- molds,
A e of ghel coORES

th
B e Hall s booksly was @ CheE

moving and refreezing

A described

i
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/———_’Qualities T ‘,
i Friendly-Unfriendly ~0.79 ,
e Serious—Humorous 3.5 '
3, Formal-Informal =2.47%
L. Generous—-Ungenerous 0,87
5. Hayyp-Unhappy 0.59
6. Proud-Humble -0.17
7. Dull-Exciting -0.22
8, Relaxed-Tense 6) - 5]
9. Cooperative-Uncooperative 0.0
10, Fast-Slow 0,61
1. Cities-Countryside -0.71
12, Active-Inactive -1.75%
13. Poor-Rich 0.88%%
14, Punctual-Late 0,48
15, Uneducated-Educated 0.07
16, Loud-Quiet 0.00
7. Dishonest-Honest oL
8 Peaceful-violent g et
19, Liberal-Conservative L0k
e 2
ave-Cowardly
2 Trustworthy i
S Permanent-7 nent Sl
25 lsh-Unselfish 0.88

t-Test Scores For Unmatched Grou
of American Cultural Qualities B

=92 o

TABTESSS

Ps Showing Chan

ge in ;
etween PreteStS Ratlngs

and POSttEStS

Thrifty-Wasteful

p' '05 % p, 001

TR o e it -
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TABLE 2

| B i
| Test Scores for Hypothetical Mean

Quality Pretest Posttest American :?
| 1. Friendly-Unfriendly -6,77%%% -4, 45%%% —-3,22%% ?%
| 2. Serious—-Humorous =-3,44%% -3,98%% 2,97% 1l

3, Formal-Informal -4 ,26%% -0,34 3.56%%
4, Generous-Ungenerous -0.82%%% -2.46 =il 773 il
5. Happy-Unhappy 1.86 I8 757 -0.27 3 iL
6. Proud-Humble -4, 71%% -4 ,80%*%% -2,93% |
7. Dull-Exciting 6,17%%% 5.70%%% 2,24 l‘
BE
8. Relaxed-Tense 2,00 € =05k -0.69 Li‘
| 9. Cooperative-Uncooperative =-1.27 -5,20%%% -2,28 {
i 10. Fast-Slow =il U ~ 128k & = I6i4 S ?
11, Cities-Countryside —4 13%% -2,26 -0.,48 h
12. Active-Inactive -15,92%%%  -10,46%%% =7 27%%% h
. 13, Poor-Rich 3.73%% SHI0I S ‘r
14, Punctual-Late =59 o (ONETE TR ~12,85%%% 5 IS %K
| 15, Uneducated-Educated 3,01% bo21%% 95 DFeo
E 16. Loud-Quiet 0.37 o2 g
? 17, Dishonest-Honest L, )0 oRoloE s !
18, Peaceful-Violent 268 e o
19, Liberal-Comservative g BB Tt B
20, Polite-Impolite -5,79%%% SR8l s 'O'i;
21, Brave-Cowardly -4, 21%% g —2'63***
| 22, Trustworthy =3 B8 Pl e S
1l o723
; 23, Permanentjlmpermanent -2.59 —O.éz il
E 24, Selfish-Unselfish OLE? _2.46 1wliS
250 Thrifty-Wasteful -1,03 !

5
o (O %% p .005 x%% p., .000
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TABLE 1
Meapsiand Stendand Deviations of Thrde Administrations of
Semantic Differential Test 1
Quality Pretest Posttest American «‘j
X S X S 5 S P
1. Friendly-Unfriendly 2., 16~% 080" L5 1817 29288 1¥Dls :&
2, Serious-Humorous 2.25 18%6 2 42 178818 4,73 0.78
3. Formal-Informal 2.25 1542 3.83 165 740 5.50 1845 R |
4. Generous-Ungenerous 3.50 P 2,83 1.64 3,46 .97 : R
5. Unhappy-Happy 5,08-4,2502  4.67. B0NB0  Sri92SNENGE |
6. Proud-Humble 1.81 & 135%% 1.92: 000550 S0 sREeNaE |
e Dulil=Exciting 5.82 14408 5,902,881 16 N6 . 924 i
§. Relaxed-Tense 5:83-1,2031  5.00,8@MAE1 . SRcTENINGY |
9. Cooperative-Uncooperative3.18 2478 2,50 1.00 Sl 1.28 éf
10. Fast-Slow 1,754, 1876 = 1.42.860.67  2H5CAEONC0 |
11, Cities-Countryside 9 200 5. 14608  Zh A5, SsLRIo/ IR S ER S R180 i%
12. Active-Inactive 1.36 3.0549 1 83.080.720 2 00BN ;w
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17) dishonest-honest 18) liberal-conservative 20) polite-

impolite 21) brave-cowardly. Two qualities show significance

in American scores but not in Egyptian scores, Those are 16)

loud-quiet and 18) peaceful-violent.

Some qualities showed significance in pretest scores Ii

but not post: 3) formal-informal 4) generous—-ungenerous 11)

cities-countryside. One quality showed significance in post

but not pretest scores: 9) cooperative-uncooperative,

Table 3 presents t-test scores for unmatched groups
showing degree of change in ratings of American cultural
qualities between pretests and posttests. While some change
occurred, as can be seen in the previous two tables, it was

in limited degrees., Significant change at the prLI05 Tieivietl

occurred in only three qualities: 1) formal-informal 12) active- ‘

inactive 23) permanent-impermanent.

-
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af nt society where materi
over—a flue aterial goods are 44
lscarded care-
re

The present American . i
lessly. concern with en fl i
€rgy conservati i

ion

: ) i
gas not discussed at length in the course i
[} |

kol iy Snumbie s 2.0 truStworthY‘Untrustworthy the r ‘;}
H) JNe= i
i

searcher has mno particular explanation for the shift {n e i

test scores away from the mean. it

Table 2 shows t-test scores for hypothetical means and

I
-—

items significant at the .01, .005 and .0005 levels., Results

are reported at these levels to provide a more rigorous measure i
of significance than the .05 level offers., The highest signifi-
cance levels are seen in the pretests; posttest levels are
slightly lower and the least amount of significance appears in
the American results, Where significance is present the null

hypothesis can be rejected, indicating that the mean of the : {

group is significantly different from the hypothetical mean.

e

1 three

The following qualities show significance in al

administrations of the test: 1) friendly-unfriendly 2) serious-

humorous 6) proud-humble 10) fast-slow 12) actiyesinactine

—untrust-
14) punctual-late 15) uneducated—educated 7)) trugtworthy-un

jcance in all three

§ worthy, Several qualities showed mo signif

23) permanent-imper=

tests: 5) happy-unhappy 8) relaxed-tense

A e

manent 24) selfjsh-unselfish 25) ¢hrifty-wasteful.

- ttest | 1}
. e and pos

Qualities that show significance 8 the pr .

' ’ dull-exciting ‘

SCOres but not in American scores are: 7 i




cooperative 10) fast-slow and 14) Punctual-late

POSttest re-
actions may well be linked to the unit ia the s !
On space

"

H]

and time where the fast pace of American life yag eXamined ﬁ
b

Snbgiipestance of P{pCtuality Sndithe concepts of monochronic 1

time vs polychronic time, (which became generalized e i

American time vs Egyptian time). Generosity was also discussed If

in terms of time and the observation made that Egyptians are

often more generous with their time than Americans. Students

discussed the generosity of Egyptian hospitality and the willing- Q“
ness of people on the street to stop and give directions to &f
strangers or even take them where they want to go. The teacher Wf
stated that they might not find these qualities true to the i

same degree in the United States, The shift in posttest scores

away from the mean in cooperative-uncooperative may also reflect

this discussion.

. (
In the case of quality number 19) liberal-conservative, i

some of the reading assignments on religion and family life
i ; i ea
which discussed the most contemporary practices 1n these areas

i e that
In America, might have caused the students to believe

i : . 0 hou ht. !:.1
| Amerjcans are more liberal than they had originally thoug ;

g ¥
i f the |
In qua]_ity number 25) thfifty—wasteful: the meanilng o *

O he retestv ‘ .‘j
word thrifty was perhaps not well understood during t P li

jca as &n

i Amer
The POsttest mean may reflect a perception Of




CHAPTER V

DATA ANALYSIS AND DISCUSSION OF RESULTS

Table 1 shows the means and standard deviations of the
three administrations of the semantic differential test of

twenty—fiveﬂggi;ities, giving opposite forms (e.g, friendly-
o

unfriendly), asking students to rate the applicability of that
; — S

quality to Americans. The mean scores of the posttest indicate

a slight but consistent shift toward the mean of four ovyer the
mean scores of the pretest. Sixteen out of twenty-five post-
test scores are closer to the mean than pretest scores, Eight
posttest scores are further from the mean than pretest scores,

and in one quantity, scores are the same for pre and posttests,

American scores, as anticipated, are generally closer to
the mean of four than Egyptian pre and posttest scores. In six

qualities the American scores are further from the mean than

posttest scores. Categories which are of particular interest

or shoy divergence from anticipated results will be briefly

0 n . ' t
discussed and possible explanations given related to the subjec

matter and content of the course.

The first qualities that will be discussed are those

—— e

: . oo her from
Where the mean of the posttest wWas significantly EupCh

In the cases of

the mean of four than that of the pretest.




= Sl =
interpreted it. While she intended to describe Americ
an

rgligieu$.?de?8 as diverse, changing and less fixed than
those of Egyptians, had they interpreted the difsicusisilonien 1
mean that Americans lack religious ideas altogether? Ang ii
had the teacher come to thgéonclusion that all Py ! il
are f%EiliEts because the étudents in the class expressed |l

the belief that God determines the major events of our lives,

The problem posed by Edward Hall indeed entwines us,

but to paraphrase the poem of Gustave Ischheiser understanding
the problem at least helps us to understand each other better

than if we did not understand the problem at all. Al
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understanding achieved. This happened several times duri
ng

the course in the judgement of the researcher, perhaps mo
re

or less often or in different ways in the eyes of the Studcacn
At the end of the unit on reliance on self vs reliance
on God and family, one student said, "I still don't understand
what you mean by reliance on religion," Other students began
to express opinions: '"Faith in God," "Something to help you

when you are sick or have trouble,"

and then "Doing our best

by ourselves during our life but relying on God to know the

day we are born and the day we will die." This provided the
opportunity for the teacher to ask, "Do you all agree with

Anwyar that God determines the day we are bormn and the day wve >
will die?" "Do most Egyptians believe this?" The opinion of

the class was that 997 do. The teacher then asked if the
students knew that many - perhaps the majority - of Americams

do not believe that, There was a moment of stunned disbelief

and then a barrage of questions and arguments adamently stating

: ‘ chleis
why God is the predeterminer of events 1n OUL lives., The tea

: : . : 1 retations of
replied by attempting to explain alternative ;qégrp

God which might be held by Americans.
q . her was
In evaluating this confrontation of ideas the teac

ade to
at first sure that a PQEiti!EMPre?k?EEPugh had been m

. : : o preakthrough
better understanding but later questioned fofehits

. ay she had
had been interpreted by the students in the same Way
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Day 10: Reading and Discussion: "The 'Real!
by Neva Vogelaar.

United States"
This article points out that it is impossible to say

what the "real" United States is and to guard against making

fixed stereotypes, Those wanting to know more about the United

States must keep an open mind, gather new information, weight

it and compare it, and then integrate it with previous knowledge.

Discussion: Do you think it is possible to have open-

ended stereotypes? If so how can this be achieved?

CONCLUDING COMMENTS:

The results of the pretest and posttest are reported in
Chapter V and the data analyzed., As a conclusion to this
chapter, a ngjeg;iverpqmment is appropriate regarding a key
element of the course which the researcher was trying to
achieve, setting up a learning situation where cultural con-—
frontation situation:might occur.

dent attitudes to

It would be unrealistic to expect stu

be alleerncd ag A ReaulE ef Ehig EOUESE 19 RCEC than a small

Success

amount, for all the reasons given in this thesis.

ively by the enthusiasm for and the degree

B

can be judged subject

; ' ents
of participation in class discussions by a number of student

- e

in the class and by the a

chievement in those discussions of

: ing, basic
cultural confrontation situatlons where an underlying,

y revealed and a new level of

cultural difference is suddenl
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;s discussed and the new and safer method of credit buying

for the future, through thumb print identification

Discussion: Show examples of American money, check
books and credit cards and discuss how their use reflects ga
particularly American use of space and time, Contrast with
Egyptian methods of purchasing, cash sales, the computexr like
mind of shop keepers for remembering accounts and g speciagl

form of "buy now, pay later,"

Day 8: Reading and Discussion, Read On, Speak OQut, Unit 7,
"The Age of Fast Foods,

This chapter discusses the "nutrition of convenience
or how American eating habits have changed for the worse be-

cause of new styles of living.

Discussion: How do American eating habits reflect the

fast pace of life? Are there any indigenous fast foods

businesses in Cairo? What are they and why do they exist?

Day 9: Reading and Discussion, Culggfegram,/UeS,A.

This is a concise and well written pamphlet on AmErican

culture published by Brigham Young University to aid under-

; . bout
standing of customs and courtesleés, lifestyle, and facts s de

ican
the nation. It is wonth readingi aloudsasss summary of Amexi

culture,
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Day &: Reading and Discussion: Langua
. ge and L
Essay 2, "American Social Relations, tfe in the USa,

This chapter discusses American social relations such as
greetings, compliments, the use of titles, customs that show

istinction, reactions to mi
i A mistakes and to one's own weaknesses,

Discuss if and how these reactions differ in Egyptian social

relations.

Day 5: Reading and Discussion: Language and Life in the USA,
Essay 8, "“"American Sports.“

This essay discusses one of the most popular use of

relaxation time in American culture, sports.

Discussion: In what ways do Americans show their love

of sports? What are the pros and cons of having so many sports
enthusiasts in America? To what degree are Egyptians sports

fans?

Day 6: Reading and Discussion: Language and Life in the USA&
Essay 17, "Language: A Reflection of Life in the USA

This chapter discusses how American language reveals
social patterns, such as informality, fast
ingenuity and liking for exaggeration.

: e
Discussion: What social pattermns or attitudes does Eh

. . ?
spoken Arabic of Egypt reveal about Egyptian life?

Speak Out, Unit 6,

Day 7: Reading and Discussiomn: Read On,
"The Credit Card Economy"
; edit cards
This article discusses the widespread use OFEeE
ing them

The problem of los

as an efficjency device in America.

pace of life, Yankee
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countries but in other countries people tend to be casual

(e —

about time. Are there major differences between Egyptian

and American attitudes toward time? Give examples

Day 3: Listening and Discussion, ELI Tapes, Bicultural
Lessons for Egyptians by Salah El Araby,

These tapes, developed in the early seventies are capsule

dialogue situations where misunderstandings arise between an

Egyptian and an English acquaintance. The contrasts betyeen

"surface" language and underlying attitudes are demonstrated

by inserting the thoughts of each person soto voce between the

lines. A: "I hope I'm not keeping you from your work." (Why
doesn't he at least offer me coffee!) B: "Oh no, Hassan, Not
at all!"™ (I am busy. I won't offer him anything., Maybe he'll

leave.) Although the tapes represent an Englishman and an
Egyptian, the differences in attitude are similar to those

between an American and an Egyptian.

Discussion: Students should be asked before the tape is

played to listen for clues to different uses of space and time

between the representatives of the two cultures, whether

through verbal or non-verbal communication., Ask them to mnote

what kind of gestures, facial expressions oOr bodily motions the

o . i iscuss
two speakers might be making during theix conversation, Dis

reactions when tape is finished,
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peoples of different cultures is examined, as well as SpeElEie
ways in which Americans use their time which will affect

_Egyptian students when they arrive in the United States

Day l: Reading and Discussion, Expanding Reading Skills,
Chapter 7. "The Messages in Distance and Location,"

This chapter discusses some of Edward Hall's ideas about

how use of space communicates.

Discussion: What does Hall mean by a private bubble

of space surrounding a person? Do you think this applies to
Egyptians? Compare the way Americans greet each other with
the way Egyptians greet each other. Where do you choose to
sit in this classroom? Why? What observations can you make
about people relating to where they sit? Some people find
North Americans cold and unfriendly, Why do you suppose they

do? Many people find Egyptians very friendly? Why?

Day 2;. Reading and Discussion: Developing Reading Skills,
Chapter 9, "How to Read Body Language,'

This chapter describes the many ways by which people

communicate other than language.

Discussion; What kinds of body language are used in

Egypt? How does this differ from that used in America? How

does a person's sex make a difference in his use of body

language?

Cultural differences also occur i

ortant in someé countries

toward time, Being "on time" is imp

he attitude of people
n the Dptie s
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Discussion: Compare the lives of old people in Egypt
and in America., How does reliance on self ys. reliance on

family affect the position of old people in the United States

and old people in Egypt? What are the advantages of activity

centers for the elderly? Do you think they would work in
Egypt?

Dlay *LOnS “Eilm:  Future Shock

Prepare class for film by explaining that it is exag-
gerated in order to make a point, Ask students to watch for
things they might really expect to occur in the future and

things they do not,

Discussion: Discuss why these drastic changes in

society may come about, Are they as likely to occur in Egypt

eventually as they are in the United States?

Weeks 6 and 7: Use of Space and Time

e

The fact that the use of space and time differs from one

culture to the next is a concept that has only recently become

familiar to people other than anthropologists, It can be a

sensitive subject because of values attributed to closeness

e of time

L == i Fe S
1"
being associated with "east" or "west' and "developed" or
: i in
"underdeveloped," The unit coyers use of space and time

: i d its
both "hidden and unhidden dimensions." Space and time anc &

. . : i hetween
different uses in communication and understanding betw

= - —
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pay 7: Reading and Discussion:

Language and Li .
Essay 9’ ”The American At ife 1n the USA,

titude Toward Manual Labor."

This article explains how the American attitude toward
nanual labor has developed and what the effects of this atti-

tude on American society have been,

Discussion: Why are Americans proud of being able to

work with their hands? How does the salary of a manual laborer
compare to that of a professional person? How does pride in
"doing it yourself" relate to "rugged individualism"? Do many

people in Egypt take pride in working with their hands?

Day 8: Reading and Discussion: Perspectiyes, Chapter 4,
Young Folks, Training for Real Jobs,

This article describes efforts to train young children

for careers and jobs, beginning at the elementary school level,

Discussion: What are the advantages and disadyantages

of early career training? Do you think it is beneficial ot

harmful to urge children to be independent at an early age?

How are children in America and Egypt encouraged to be inde-

pendent or dependent?

Day 9: Reading and Discussion; Pemspectivies, Chapter 20

Day Care for the Elderly.

: C Lted
This article describes community effon iz nCHERELE

n
States to establish activity centexrs for tienelderly o

- d in an
alternative to nursing homes or staying aillomeal i e ey

apartment,

e
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pay 5: Reading and Discussion:

Perspecti
"Why I Want A Wife: pectives, Chapter 8,

A Woman's View.

The author describes all the conveniences of having

a wife and claims that certainly anyonme would want to have

one., But she asks, who would want to be one? :> |
- £ = it

|

Discussion: The subject matter of this discussion will I

be an immediate and very loud reaction by the female students
in the class that this article describes an Egyptian wife, ;
They are disbelieving that this could be true of an American

wife as well, but will be more immediately interested in verbal

combat with the male members of the class. The discussion needs

to be kept on the unit topic. If American and Egyptian women

have the same complaints, why are the results different in the

two countries? Why is the divorce rate high in the United

States while family life remains relatively stable in Egypt?

Day 6: Reading and Discussion: Perspectives, '"Childless
and Free" PR

This article discusses the new idea among many American
married couples that they will have a freer, more enjoyable

life without children,

Discussion: What are the advantages and disadvantages

of haying children? Would people in Egypt decide not to have

0 o l? L h
children in order to have more time for themselves? Whic

£ 11 {lies? Why?
system is better, nuclear families oT extended families Vi

-‘_
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Discussion: What is "rugged individualism'"? What
historical and geographical factors helped produce Amexican

individualism? Why was Thoreau strongly opposed to materiagl-

ism in American life?

Day 3: Reading and Discussion: Language and Life in the USA
Essay 14 Religion in America, ’

This is a concise and well explained essay on religion

in America today.

Discussion: What 1s denominationalism in American

religious organization and how did it develop? What is the
relationship between church and state in the United States
and in Egypt? To what extent do Americans rely on religion?
Do you think that reliance on self in America is combined
with reliance on religion? Is this different than in Islam?
What are the historical influences on contemporary American

religious behavior?

Day 4: Reading and Discussion: Perspectives, Chapter 10

"Throw Away Marriages, A Threat to the American Family."

This is a short article giving facts and figures about
marriage and divorce in contemporary America,

. o » L 1 o h
Discussion; Describe an "jdeal" marriage. Is such 4

marriage possible? Compare marriage in Egypt and America.

. : : : t
Hoy have attitudes toward marriage in America and in EgyPp

changed in the past 20 years?

P S —
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%% UNIETE LT = COMPARING AMERICAN AND EGYPTIAN CULTURE
MH , Readings
h% | Culture grams, USA, By U, Language Research Center,

Brigham Young University, Provo, Utah,

Doty, Gladys G. and Ross, Janet, Language and Life in

Lley
the U.S.A. New York: Harper and Roy Publishers,
1968,
7 Ferreira, Linda with Vai, Marjorie, Read On, Speak Out.
( Rowley, Mass.: Newbury House, 1979.
1 A
e Fox, Len. Perspectives, An Intermediate Reader, New York;
o | Harcourt, Brace, Jovanovich, Ins. 1980,
1314 Hall, Edward T, The Silent Language. Garden City,
ol j New York, Anchor Press, Doubleday, 1973,
puE | Hirasawa, Louise and Markstein, Linda, Developing Reading
Skills. Rowley, Mass.,: Newbury House Publishers,
p1ad
I 1975.
119! :
' Live, Anna Harris, Yesterday and Today in the U.S.A.:
Englewood Cliffs, New Jersey: Prentice-Hall, Inc,,
1977,
70
Film
o c inute
Future Shock, McGray Hill Films. 16 mm/colox/42 minutes
gl F 16C 005
g5t
Tapes
'l - Salah E1 Arabi.

| Bicultural Lessons for Egyptians
# ) Available at AUC AV Resources Center ECI1,
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