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Abstract 

The study aims to explore the impact of Perceived Competence and Academic Self efficacy on 

the Academic Major Satisfaction of university students. The data was collected from 

university students in Multan using a simple random sampling approach with a sample size 

of 110 individuals. The data was collected through survey. Three scales were used: 

Perceived competence Scale (subscale of the BMPN (Sheldon & Hilpert, 2012), Academic 

Self efficacy Scale (Larson, et al., 1994) and Academic major Satisfaction Scale (AMSS; 

Nauta, 2007) to find the impact of Perceived competence and Academic Self efficacy on the 

Academic major satisfaction. Statistical analysis was conducted through SPSS and the 

results indicated that Perceived competence has positive correlation with academic self-

efficacy on academic major satisfaction and a significant impact of Perceived Competence 

and Academic Self efficacy on the Academic Major Satisfaction of university student’s area 

of this study was restricted to Multan. There was a time limitation. Future researches can 

include a large number of participants and also cover large research area for generalize 

ability. This study is significant in determining the Academic Performance of university 

students in the social framework of Pakistani society. 
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1 Introduction 

It is a subjective assessment of one's capacity to function well in a certain field (Ames 

& Ames, 1984). According to various theoretical views that predict achievement-related 

outcomes, perceived competence is likewise a crucial component. They found that students' 

self-perceived abilities predicted their choice of assignments as well as their mathematics and 

English grades (Marsh &Yeung, 1998). Also included in the 68-behavior adaptation process 

that influences task difficulty is perceived competence, which is defined as the perceived 

skills one has over one task (Rudin, Brown & Jamson, 2013). They are both cognitive 70 

constructs of highest relevance for modelling the behavior of road users because they are 

interdependent with behavior adaptability. 

In Bandura's social cognitive theory, self-efficacy expectations are at the core. Belief 

in the power to organize actions to accomplish personal goals. The ability to influence events 

in one's life relies on this resource (Wood &Bandura, 1989). As a matter of fact, self-efficacy 

is regarded a potent motivational, cognitive, and emotional driver of student behavior. It has 

a substantial impact on student participation, effort, perseverance, self-regulation, and 
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accomplishment (Schunk & Pajares, 2010;Honicke&Broadbent, 2016; Ritchie, 

2016; Zumbrunn et al., 2019). All these factors make self-efficacy a key variable in 

managing stress, and it protects against the effects of university-related stresses (Bandura et 

al., 2003; Sahin & Çetin, 2017; Lanin et al., 2019; Freire et al., 2019; Schönfeld et al., 2019). 

 However, despite the fact that self-efficacy is typically thought of as an expectation 

tied to a specific job or scenario, many research have shown that there is a more generic 

conviction in  perceived ability in the face of diverse demands (Scholz et al., 2002; Feldman 

et al., 2015; Volz et al., 2019).According to this theory, a person's confidence in his or her 

academic talents and abilities predetermines subsequent motivation and sentiments through a 

self-regulating process (Bandura 1986; Pajares & Miller, 1994; Schunk& Zimmermann, 

1997).          

 Self-efficacy and academic success in general (Stajkovic & Luthans, 1998; Moritz et 

al. 2000; Multon, Brown, & Lent, 1991) have received more empirical attention than the 

mechanism through which academic self-efficacy leads to perceived military capability. Self-

efficacy in the classroom has been related to desirable student outcomes such as perseverance 

(Lent, Brown, &Larkin, 1986; Skinner, Wellborn, &Connell 1990), academic performance 

(Marsh & Yeung, 1997), and the adoption of achievement and task objectives (Marsh 

&Yeung, 1997; Bong 2001; Skaalvik & Skaalvik, 2005). 

 Key factors of all forms of training procedures include perceived competence, and 

earlier research in a military framework has established a reasonable match between self-

reported military competence and the proof of military personnel effort and skill (Adler, 

Thomas, & Castro, 2005). Therefore, assessment of military competence as a performance 

measure is regarded in military education as a key objective. Military soldiers with superior 

psychological capabilities performed better on physical assessments than troops with weaker 

psychological credentials, according to Stryker research (Hammermeister et al. 2010). 

However, there appears to be a dearth of study into perceived military skill. As a result, 

further study is needed into psychological characteristics influencing perceived military 

skills. 

 Information is a dynamic term that includes knowledge, skill and attitudes which 

allow healthcare practices that are safe and effective (Verma, Paterson, & Medves, 2006). 

Primary health practitioners' ability to take use of video nutrition is uncertain. There is 

evidence of small changes in patient diets as well as the management of chronic diseases after 

the provision of nutritional treatment by several primary health providers like GPs, 

nutritionists and nurses (Ball, Johnson, Desbrow, & Leveritt, 2013). However, current meta-

analysis by primary health professionals (including GPs, practice nurses, dieticians and 

nutritionists) of weight management interventions suggests that no long-term patient impacts 

are reported (Booth, Prevost, Wright, & Gulliford, 2014). In order to promote methods 

which, support best practice health care, it is crucial to realize the ability of primary health 

providers to offer nutritional care and elements that are safe and effective. Further research 

on the competence to provide nutritional care of primary health providers is thus required. It 

is difficult to measure the competencies of nutritionists in primary health providers. Direct 

competence measurement involves significant resources in the study of patient care and 

consequently the dietary behavior of the patient over time. 

 Self-efficiency is one of the most prevalent results in the evaluation of the SBL 

impacts, characterized as a future-oriented positive perspective that one feels he has the 
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knowledge, ability or competence to attain certain targets or objectives (Bandura, 1997). 

(Cant &Cooper, 2017; Cho, 2015; Moreland et al., 2012). A person who has high autonomy 

feels that barriers or problems may be overcome on the basis that knowledge and abilities are 

advanced. After comprehensive analysis of fourteen research, Cant and Cooper (2017) found 

that SBL had an influence on auto efficacy. By contrast, Stayt et al. (2015) have chosen 98 

nursing students of the first year randomly from operation groups who have received SBL 

while a typical lecture from the control group has been given. The self-efficacy and self-

reported competence of the two groups were not significantly differentiated. That might be 

due to the low generalizability of single small studies. 

 Academically auto-efficacy refers to the idea that a person can reach a defined 

standard in academic work or achieve a certain academic objective (conviction) (Bandura, 

1997; Eccles & Wigfield, 2002; Elias & Loomis, 2002; Linenbrink & Pintrich, 2002; Schunk 

& Pajares, 2002). Scholarly autography is based on the notion of self-efficiency (Bandura, 

1977). Self-efficiency is a 'confidence in the ability of individuals to plan and execute certain 

actions to solve a problem or to perform a task,' according to the idea of self-efficacy (Eccles 

& Wigfield, 2002). Self-effectiveness theory indicates that academic auto-effectiveness may 

differ in strength as some people may think they are more effective in tough activities while 

others can only do easy ones. Self-efficacy is also seen to be situation-based rather than a 

constant characteristic (Linenbrink & Pintrich, 2002). Students distinguish between self-

effectiveness opinions across many fields of study, which together create a rough 

hierarchical, multidimensional structure. There are differences in the effectiveness of self-

esteem and self-concept because it is an appraisal of work performance. 

 Research by Linenbrink and Pintrich (2003) showed that academic self-efficacy is 

strongly linked to the learning of students, cognitive commitment, analysis, academic 

commitment, strategy utilization, perseverance, the vulnerability to negative emotions and 

accomplishment. In the academia environment, youngsters are likely to have an important 

influence on their academic motivation, interest, and educational achievements in order to 

monitor their own education processes and results and become skilled in difficult subjects. 

Students who are sure in their organizational, operational, and regulatory capacity 

demonstrate strong self-efficacy in solving problems or performing tasks at their allocated 

level. Self-effectiveness is typically considered to be a multidimensional structure that 

differentiates across several functional areas. 

 In African and Western countries, student satisfaction with academics in the post-

secondary environment has long been a matter for contention. Moro and Panades (2010) 

stated that their satisfaction is essential if students are seen as higher education customers. 

Data collected on satisfaction of students assist universities define their academic objectives. 

When defining these objectives, the student's outcome is crucial, which is the greatest 

approach to judge the quality of higher education institutions as well as their overall efficacy. 

Only by contentment can a better result be reached. Jamelske (2009) found that happy 

students are more likely than unsatisfied students to engage with and complete their studies, 

which are probably less ready to take part regularly and are more likely to leave the course. 

The degree to which students are happy with a range of academic concerns, such as 

consultation, quality of education, the availability of courses and the size of the classes was 

characterized in academic environments (Tessema, Ready & YU, 2012).  

 Kaldenberg, Browne and Brown (1998) showed that the happiness of the students in 

college is driven by an evaluation of the quality of the curriculum activity of the institution. 

Lecturers should be treated and assisted if required by students who are sensitive and 
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supportive. It is even loved to listen easily (Kayasta, 2011). Grossman (1999) said that 

students may be viewed as a customer or a customer inside school and the college would thus 

be more of a priority for students to meet their requirements. It was argued by Elliot and 

Healy (2001) that the student's satisfaction with the education service was a short-term 

attitude. 

2 Materials and Method 

2.1 Research Design and Participants 

 The current research is based on survey design. Participants were added through 

simple random sampling technique. Sample size was determined through G-power software a 

sample N=110 were selected. 

2.2 Procedure 

After all the ethical consideration, the participants were surveyed and ask to fill the 

questionnaire. Students were told about the purpose of the research and all other ethical 

guideline. The collected data was used for questionnaire analysis through SPSS 20. 

Correlation,regression, independent sample T-test, one way ANOVA were used for 

evaluating the results. 

3 Instruments 

3.1 Perceived Competence Scale 

Competency perceived was measured using the BMPN competence (Sheldon & 

Hilpert, 2012). Six elements, three assessing whether the need for skills is satisfied (e.g., I've 

taken on and mastered challenging tasks) and three measuring whether the demand for skills 

is unmet) are part of the skills (e.g., I struggled doing something I should be good at). After 

negative textual elements have been returned, things might be averaged to increase 

perceptibility by way of a higher score. 

3.2 Academic Self efficacy 

  Efficacy measure for academics (Larson, et al., 1994) four items is included in the 

academic self-efficacy measure. The scale was designed according to theory. The scores from 

4 to 24 and higher scales showed that the academic self-efficiency is higher. Experts are 

asked, on a six-point type scale (1=strongly disagree, 2= disagree, 3=somewhat disagree, 

4=somewhat agree, 5=agree, 6=strongly agree), to formally assess each item on its 

significance in assessing academic effectiveness. 

3.3 Academic Major satisfaction 

  A single-dimensional measure of six questions from 1 (strongly disagree) to 5 

(strongly agree), where higher scores indicate more satisfaction with a major. The scale for 

the major academic satisfaction (AMSS; Napa, 2007) is one-dimensional. Each factor is of a 

.5- or greater effect to predict which students remain in their undergraduate school compared 

to their graduate classes over a period of two years. Continuous estimates of validity indicate 

a positive connection between self-efficacy in career decisions (r = .45, p <.001). The 

divergent validity estimates suggest a negative connection between career choices and 

generally indeterminate career choices at –.50 and –.30 as respectively (p <.001). 

4 Results, Findings and Discussion 

The main objective of study was to speculate the impact of perceived competence and 

academic self-efficacy on the academic performance of university students. Initially 



 
 

Dua, Zia, Rafique & Kanwal 

  

 (2019) IUB Journal of Social Sciences   45  

descriptive analysis of demographic variables was carried out along on current sample. 

Correlation analysis, Regression analysis, t-test analysis anode-way ANOVA was to run test 

study main hypothesis. 

Table 1 

Correlation analysis of perceived competence and academic self-efficacy on the academic major satisfaction 

of sample (N=110) 

Scales Perceived 

competence 

Academic Self 

efficacy 

Academic 

Major 

Satisfaction  

Perceived competence 1 .317
**

 .197
*
 

Academic Self efficacy         1 .278
**

 

Academic Maj Satisfaction    1 

Note: N=110 *p<=0.05, **p<=0.01 

Table 1 illustrated that there is a significant positive correlation between perceived 

competence and academic self-efficacy on the academic major satisfaction. 

Table 2 

Regression analysis showing impact of Perceived Competence on Academic major satisfaction 

 Predictors B Std. Error Beta T P 

(Constant) 16.080 1.588  10.129 .000*** 

PC satisfaction .331 .158 .197 2.093 .039 

Note: R
2
=.039, adjusted R

2
= .30, (F = 4.382 p<0.05*) 

Table 2 show the significant impact of PC satisfaction on Academic major 

satisfaction. Table 3 show the significant impact of Perceived Competence on Academic 

major satisfaction. 

Table 4  

Regression analysis showing impact of Academic self-efficacy on Academic major satisfaction 

 Predictors B Std. Error Beta T P 

(Constant) 14.938 1.499  9.967 .000*** 

Academic self-

efficacy 

.292 .097 .278 3.003 .003 

Note: R
2
=.77, adjusted R

2
= .69, (F = 9.017 p<0.005**) 

Table 4 show the significant impact of Academic self-efficacy on Academic major satisfaction. 

 

Table 5 

Mean, standard deviation and t-value of (gender) on Perceived Competence and Academic Self Efficacy on 
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the Academic Major Satisfaction of sample (N=110) 

Scales Gender N M SD T P 

 

Perceived 

competence 

Male 
5

3 

10.

34 

2.0

56 

2.6

11 

.010

** 

 Female 
5

7 

9.3

0 

2.1

21 
  

Academic Self 

efficacy 
Male 

5

3 

15.

96 

3.3

22 

2.8

85 

.005

** 

 Female 
5

7 

14.

14 

3.2

97 
  

Academic 

major 

satisfaction 

Male 

53 20.02 3.538 1.969 .052 

 Female 
57 18.68 3.5

67 
  

N=110, df=108, *p<0.05, p>0.05 

The results illustrated that there is a significant difference in terms of PC satisfaction 

& academic self-efficacy between Males & Females and there is no significant difference in 

term of Perceived competence& academic major satisfaction between Males & Females. 

It was hypothesized that perceived competence and academic self-efficacy would 

have a positive association with academic major satisfaction among university students. The 

results confirm this prediction and show that perceived competence and academic self-

efficacy have a favorable impact on academic major satisfaction among university students 

(Table 1).  

The second hypothesis of this study was that PC satisfaction, PC discontent, and 

academic major satisfaction would have a beneficial influence on each other. The results 

confirm this prediction and show that Perceived competence have a substantial influence on 

academic major satisfaction (Table 2). 

A favorable influence on academic major satisfaction was hypothesized in the third 

hypothesis of this study. There is a substantial influence of academic self-efficacy on 

academic major satisfaction, according to the results of the study (Table 3).  

Perceived competence and academic self-efficacy were hypothesized to have different 

effects on academic major satisfaction based on a demographic variable (gender). According 

to the data, men and women differ significantly in terms of PC satisfaction and academic self-

efficacy. Compared to girls, males report higher levels of PC satisfaction and academic self-

efficacy. Between males and females, there is no substantial difference in Perceived 

competence or academic major satisfaction (Table 4). 

The fifth hypothesis of this study was that there would be difference among Perceived 

competence and academic self-efficacy on academic major satisfaction of demographic 

variable (birth order). Between males and females, perceived competence, self-efficacy in the 

classroom, and happiness with academic major were shown to be non-significant (Table 5). 

5 Conclusion  

According to the study, perceived competence and academic self-efficacy have an 
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influence on academic major satisfaction. It is clear from the data that perceived competence 

and academic self-efficacy have a favorable impact on academic major satisfaction among 

university students. Academic major satisfaction is significantly influenced by perceived 

competence and academic self-efficacy. Results show that there is no gender difference 

between unhappiness with personal computing and academic self-efficacy. While in case of 

PC satisfaction and academic self-efficacy males show high level of PC satisfaction and 

academic self-efficacy then females. The result highlight that there is no difference between 

perceived competence and academic self-efficacy on academic major satisfaction in terms of 

(birth order). 
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