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Edith Crockett Roberts, A SURVEY OF METHODS EMPLOYED TO TEACH A REMEDIAL
READING GROUP WITH SPECIAL EMPHASIS ON A VISUAL~PHONIC TECHMIQUE. (Under
the direction of Dr, James ¥, Batten), School oi Education, August 1964

The purpose of this study was to determine if the East Caroclina
College Reading Laboratory method, which was devised by Dr. Keith D,
Holmes for individual or clinical instruction, could, with medifications,
be used effectively to teach a group of retarded readers in a classroom
situation.

Procedure: The pursuit of this investigation invelved the follow-
ing stepst (1) selection of those children with the greatest need for
remedial instruction, (2) diagnosing the reading difficulties of this
particular group, (3) applying remedial measures with particular emphasis
on the Holmes Visual-Phonic technique, and (4) testing and evaluating the
results.

Conclusions: After seven menths of instructien the follewing con-
clusions were reached: (1) All pupils had made a substantial gain on
the basis of extensive and varied testing. (2) An objective comparison
of noding progress with average, above average, and superior reading
groups, disclosed that the study group ranked in the upper quartile.

(3) vord-attack skills and spelling were significantly improved. (4)
Children were receptive to this method when the program and materials were
geared to their needs and interests. (5) Effective grouping tended to
compensate for a disproportionate amount of individual instruction.
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CHAFTER 1
IRTRODUCTION
1. THE PROBLEM

Une ol the greatest problems facing the schools teday is the child
who is experiencing an unusual difficulty in learning to read. Educators
are constantly searching lor more efiective ways to teach these children
who have spent three or mwore years in the regular c¢lassroon without mas-
tering the necessary skills for adeguate progress at their respective
grade levels,

Statisticians estimate thatl approximately ome third of the pupils
in publie schools are functioning below grade loml..l About ten or fif-
teen per cent are classed as being educationally retarded, that is, work-
ing one or more years below their grade ph,emt.z These children,
suifering from reading disabilities, are handicapped as surely as Lhose
sulfering physical afflictions. Their Iuture services as citigens in a
democratic society, as well as their own seli-realization and self attain-
ment, are at stake.

The "drop-cut®™ preblem which is a concern at both state and national
levels can be indirectly linked with reading incapacitation. 4 pupil whe

Lalbert J. Harris, liow To lncrease Reading Ability (Wew York: David
KcKay Company, Inc., 1961), p. 18.

2034,
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is unable to read proficiently will more than likely experience difficulty
in other acadenmic areas, which freguently leads to fallure and eventual
discouragement. Substantial relationships between reading and general
scheol achlevement are found to exist even after every effort has been
pade to eliminate the influence of intelligence. Research has borne out
these findings in nmumerous studies, two of which are reported in the
second chapter.

This fallure to achieve often results in school retardation, dis-
couragement, and mental frustrations, as well as an indisputable loss to
society. Cognigant of this loss in service and seli-realisation, profes-
sional pecple are bending every effort to salvage this substantial segment
of our school population., Never belore in the history of mankind has this
task been so oruciale. If America is to assume a place ol responsible
leadership in ¢ world that is constantly in the process of sociolegical,
econcuic, and technological change, she needs the services of a well-in-
formed citigenry, HNeedless to say, the ability to read is the most elfec-
tive means for mass educationj for reading bears Lhe unigque distinction
of being not only a subject to be learned, but a valuable and indispensible
tool for learming., Formerly,one of the major goals in elementary education
was "learning to read"; the modern exphasis is on "reading to learn."

The teaching prolession has responded to this important problem
by econstant and extensive eiforts to discover ways of improving reading
instruction. Four majer reports of the Nationsl Soelety for the Study of
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Education have been devoted te the subjeet.s Hore than 4,000 individual
research studies in reading have been published in England and America
since 1880, most of them in the last thirty yuu.k

Today, as never beflore threughout histery, children need to bLe
able to master the skills of communication. In this couplex world the
individual needs {0 read and understand irom a wealih and variety of
materials, to listen with eritical attention, and te be able to express
himsell elfectively in both simple and technical language. The teachers
ol today's children need to become aware of the congtantly changing needs
in communication, and the resultant implications for self study and evad-
uation of present teaching metheds.

dore and more teachers are doing classroom research in an effort
to find solutions te these problems., They are getting involved because
they realise the great need for guch studies if they are to meet Lhe chal~
lenge of previding suitable instruction in the expanding horisons of today's
reading program., Still there continues to be a very definite need for
other systematic and detalled studies that will give insight into the read-
ing diificulties of children and provide adequate and appropriate techniques
of remedial instruction.

It was with this thought in mind, as well as the humble knowledge
of the writer's short-comdings as a remedial reading teacher, that this

study was begun.

3john Jo nmmmm,%wgmw“
Yorks: Holt, Rinehart, and Winston, Ine., 1963), pe Oe

b1bid.



1I. KATURE OF THE STUDY

This is a descriptive study of a remedial-reading class at Wells
Elementary Scheol in Wilson, North Carolinae. The @ms of pupil selec-
tion, diagnoses, and techniques of instruction are considered. The
hypethesis for consideraliont Would the specific use of a Visual-Fhonie
device facilitate reading in a group of educationally-retarded children?
Results were tabulated on the basis of tests administered at the beginning
and end of the study, as well as other testing and evaluatien during the
interim,

111, PURPOSES OF THE STUDY

This study was initiated with the lollowing purpeses in minds

(a) To diagnose the reading difficulties of a partieular group
of retarded readers |

{b) To give remedial instruction to this particular group, using,
insofar as practical, methods employed in the East Carolina Cellege Reading
Center

(¢) To determine Lf the East Carclina College Center methods,
which were devised for individual or clinic instruction, could be used
eifectively to teach a group of children in need of remedial help.

IV, LIMITATIONS

The symptoms described herein tend to be for the main part those
symptoms which stand out most clearly with remedial reading groups. No
attempt has been nade to include all symptoms of diffieculty, all techniques



of instruction, or all children in this particular class. With few ex-
ceptions, the examples of difficulty are main types that one would expect
te find in any remedial classroom.

Use was made throughout the study of methods and materials employed
at East Carolina College Reading Center, under the direction of Keith D.
Holmes., Liberal use was made of his Visual-Phonic Original Reading Pro-
gram, which was designed primarily to help children and adults master
the necessary skills for success{ul reading., These techniques and materials
of instruetion were supplemented and modified slightly in order to fit
group methods, since working with a group would necessitate a dispropor-
tionate amount of the instructor's time,

4lso, the writer would like to acknowledge the lack of certain fa-
cilities of instruetion which were available in the East Carolina College
Reading Center. Certain machines, mainly the controlled reader, tachisto-
scope; and shadowscope were unavallable for this study. The Science Research
Associates Reading Laboratory was used for approximately two weeks. All
other materials and testing, with the exception of the Stanford Rinet In-
telligence Tests, were used and the scores tabulated,

V. DEFINITION OF TERMS

Retardation. The terms retarded and retardation are used in educa~
tion in ways to create an ambiguity of meaning, For the sake of clarifi-
cation the writer used the term retarded to denote a child whose general
mental abllity is exceptionally low. The terms educationally retarded or



retarded in reading are applied to those pupils whose school achievement
lags behind that of most children their own a.gu.5 If the child is funec-
tioning one year below grade level in the primary grades, that constitutes
educational retardation according to most authorities. In this case, it
is assumed that the children possess average or above average intelligence,
according to reliable mental ability tests.

Remedial Feading, Remedial reading differs from ordinary reading
instruetion in that it isolates and telescopes the basic skills, eliminates
many supplementary activities, and stresses guick and accurate mastery of
the phonetic and structural analysis skills. It necessitates proper diag-
nosis of difficulty beiore remedial treatment is initiated.

Adverse Factorse The term adverse factors ls used to designate
the multiplicity of causes that tend to fuse together in a pattern that
is detrimental to the individual's suecess in reading.

VI. MAJOR STEPS OF THE INVESTIGATION

The pursuit of this investigation is to involve four distinet stepss

(a) Selection of a group of children for remedial instruction

(b) Diagnosis of the reading difficulties of this particular group

{(¢) Application of remedial measures

(d) Reports of the results along with recommendations for further
studye. |

51’1&!’2'1'. OPe &1-_20; Pe 17«



CHAPTER II
ANALYSIS OF PREVIGUS FESEARCH
I. GUMHARY OF FESEAICH ON REMEDIAL FEADIRG

The task of teaching good readers to read better has never Leen
too great a problem for teachers. Accerding te Bol.toato,l regardless ol
the method used, Lhey seldom seem to encounter difficulty and iheir pro-
gress appears Lo be in a constant stage of development, In fact, they
learn by wholes, almost by osmesis,and they exist in every kind eif class-
reom and in every kind of schoel.

Teaching the retarded learner is guite another mattier, regardless
of retardation, whether due to low mentalitly or teo other fsctors that have
prevented progress. Schoel records often show that a c¢hild was not ready
to read the first lew months of schoel, or even for a year or more aiter-
wardses Often one or more grades have been repsated. lNevertheiess, by
the time the necessary facllities for reading readiness were acguired,
the pupll was past the level where beginning reading nermally was taught.

Gat«nz says thai the slow learner needs many concreie experienees
because the facilities Lo generalise and conceptualige are lacking. Thus
the pupil reguires more repetition of words in contexts before he is able
ie recognise them on his own. Cates estimates that bLegimning readers with

Y

5 :
Carl ile Delacato, The b and .&%&m ef Frablens
{springfield, Illineis: Charles G. , Pu ers, 1959), pe Ye

2arthur 1, Gates Ability in Reading (New Yorks
Naemillan Company, meijgp.“%g. - i
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inteliligence guotients of 70 -« 79, require loriy-iive repetitions, while
those with intelligence quetients of 120 ~ 129 need only twenty repeti-
tiena for mastery.

In the primary grades more time and eifortare spent in teaching
reading than on any other part of the curriculum. Yet, poer reading is
recogrniged as the wost important single cause of academic failure in the
elementary seheol (although the poer reading may be due to low intelli~
gence). The great emphasis placed on reading is due to the universal recog-
nition that preficliency in reading is clesely related to acadenic success,
and even te an individuslts future ablility te funetion as a citisen.

A pupil who is unable to read proficiently and organise and in-
terpret the printed symbel will more than likely experience difficulty
in other areas. An investigation by Looj demonsirated clearly the impor-
tance of reading in the elementary scheel, Six tests of reading ability
were given Lo puplls in the feurth, {ifth, and sixih grades and the results
correlated signiflcantly with the scores obtained {rem the Nedern Schoel
Achievement Tests.

A study by bond" showed & similar correlation at & higher level.
Several reading tests and standardiged achievement tests in all subjects

BDu-iu Ko m, nm. W of Rudiz;&fn Achievement in Orades

Ly 5, and &%, Cont ; (lew Yorks Bureau of
Publicatiens, mbia University, 1933). Cited by A,

Je Harris, liow To Incresss Reading ABLILY, pe 7o

~ “Eva Bend, "hesding and Ninth Grade Achievement”, Contri " 1
Hoe 756 (New Yorks Bureau of Publications, ‘i‘ s College
c-mm. University, 1938). Cited by A. Jo Harris, How Te Increase

Beading Ability, pe 7s
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were given te three hundred ninth-grade pupils. A suitable statistical
method was used to make sure that the results were pot influenced by
factors such as age or intelligence, Heading comprehension was found to
be significantly related te schelarship in all separate subjects exeepl
mathematics. Evidence was also obtained that there were consideratle
differences in the abilities required to excel in various subjects, For
instance, fast readers excelled in literature, whereas; the slow methodi-
eal readers evidenced a slight advantage in science, spelling, and
mathematica,

There seems te be also & definite need for Leachers te instruect
thelir pupils in the particular skille that are invelved in reading dif-
ferent types of materials in the scheel curriculum,

5

Harris” described three different iypes o reading:

{a) Developmental reading - to bring aboul improvement in reading
skills

() Funetional reading - te obtain infermation, te learn as a
primary aim of reading

(e) Hecreational reading - te entertain or furnish enjoyment;
teo appreciate that which is read.

Mngyaé have indicated that about one-third of the childrem in a
typical elementary scheol read at their grade level, one-third above their

grade level, and about ene-third are retarded by one or mere years., Only

’Albert J. Harris, How o Increase fieading Ability (New Yorks David
¥eKay Company, Ince, 1961), pe 102

%a. Pe 18,
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about ten Lo {iiteen per cent of these are cases of severe reading re-
tardations The progress of the others is coumensurale with thelr
abilities,

For example in ene mvoy7 6,000 pupils in grades twe to six were
given tests of reading achievement. Of all these children, only eighteen
per cent ol the boys and nine per cent of the girls scored one or mere
years lower on the achievement tests than en the capacity test,

Acarﬂuxt.omrnug wopt children want to learn to read. low-
ever, many of them have met with so litile success Lhat they appear teo
have given up hope of making progress. They demonstrate ihelr discourage~
ment in many ways: Ly inattention and distractibility, by misbehavior,
by refusals te try, by lack of effort, by fallure to respend to metivation,
and by s general hopeless attitude toward the emtire reading program.
Until the teacher can replace this negative attitude with a pesitive one,
the child will make very little progress even though he may appear teo
trye It is generally sccepted that achievement in reading depends pri-
marily uwpen a feeling of accemplishment, The child has to experience at
least a measure of success. Doth teacher and pupll want Lo see progress
and beth look Lo this preogress lor {eelings of inner satisfactiens
Burroll9 says, "Fatience with a laek of pregress is a doubliul virture
in teaching.” OCood teachers always strive for teaching metheds by which

"o Do Durrell ' { Basic ieuding Abilities (Yenkers
Now Torkt Werld Dosk’ L 5 g !

m-. pe 7o
Itide, pe 137.
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the pupil can ses his achievement in spall units or measures of groewth,
and will thereby get the necessary encouragement {or continued success.

Again Du.rrollw says it is in the planning and ¢class management
of reading instruction that the mest significant values in the reading
prograx are won or lost., These values will be found in thres by-preducts
of the reading program. A good preogram will initiate and improve these
skilla} a peor propras will wesken or logse them altogether., It is very
important that the program have the following alms:

1. Zeal feor improvement in reading skills

2. Initiative in veluntary use of reading

3. Pesirable personal and social atiitudes.

In the past, tsachers have tried diiferemt methods of teaching
reading. Proponemts of each of these methods have eagerly acclaimed it
for all children as the perfect prescription for total accomplishment in
reading, It was also the antidote for all ills in the reading program.

Since that time, teachers have tried each of these metheds, the
alphabetical-oral methed, the word method, the phonetic methed, and the
phrase-reading method, only te digcover that net one of them alone works
completely for every ciild or even werks completely for any child.

Cole discusses briefly f{ive fundamental technigues in their appro-
priate chrencliogical uqammu

de The Alphabstical-Cral Mh;dt Children whe are taught by

10;!3! .

Uiielia Cole Reading (Mew Yorks Farrar and
finshart, Iammt&??%? ﬁptcrg%
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this methed literally spell out the words as a means of learning them.
Both spelling and reading are done orally, leading teo habits of articula-
tien that are very diificult to suppress laler. They seldom develop Lhe
abllity te comprehend adequately or to read at a rapid pace.

2. The FPhonetic Methed: These who are taught by this method
essentially learn to read through proncuncing words. Consonant sounds,
which remain fairly constant, and vowel sournds which are subject to change,
are combined to form words. Liberal use of phonograms or “word families®
provides a means for learning a considerable mumber of words with rela-
tively little efforts The main disadvantage of this methed is due Lo the
nature of the English language which is partly phonetic. When this methed
is used exclusively, it has been feund that children develep a slow and
cunberseme type of reading with habits of articulation, However, Lhe
phonics method is helpful in teaching first graders new words having a
common elemenit; it is uselul in third and fourth grades for gyllabication
and furnishes pupils of all ages with & valuable method of word attasck,

3. The Werd, or "lLook-Say" Methed: For years this methed was
the most widely used, The emphasis is upon the meaning of a werd and its
appearance, The methed rests primarily upen visual uu;ry and eoniigwra~
tien patterns, A4 pupll usvally reads nore rapidly because recegnitien
is meore instantanecus. The "Look-Say™ method, however, has definite draw-
backse A e¢hild's acquisiiion of words begins Lo slow down unless soume
phonies is introduced, These children have ne effective techmique for
attacking new words; a strictly sight method is net adequate for building
up the large vocabularies which they will need in the upper grades.
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Paplls who have defective visien or g poor visual memory usually reach
a saturation peint at about twe hundred words, as similarity eof coniigura~
tion taxes thelr visual perception.

be The Phrase-Reading Hethodt: This methed is essentially, an
expansion of the WLook-Sgy" Method, except ihe units are whole phrases
or short sentences instead ol single words.

This method Leaches phrages as thought units; however, iis disad-
vantage lies in the fact that pupils fail to recognige the individual
werds when they are placed in olher combinations. Retarded children
seldom make any pregress at all. Only mature children have the visual
perception to see the component parts of the phrase. The average first
grader sees at one time frem half & word to a single small werd. This
method of reading is net possible until the child's eyes are mature enough
to ses a phrase at a single fixation.

lost teachers have feund that the most effective resulis come from
4 combination eof these methods. A4 pupil is given the necessary skills
o work with each of them, The first few words are Laught by the look-
say methode. As soon as the pupil has learned enough words Lo ssrve ag
a basis for phonics he is introduced te word-families and sounds. Aflter
a certaln degree of proliciency is acguired and his visual discriminatery
powers developed, he begins phrase reading. He ghould alse learn how to
break down polysyllabie words inte prencunceable unitse. All werd-attack
sikills should be taught so the pupll can develop an effective methed ef
"unlecking®™ new words.

Over the years the methods of tesching reading have changed pro-

foundly. The chiel{ cause {eor change is the ever-increasing necessity for
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children to read rapidly, accuratsly, and profusely [rom a wide varieiy
of materials. ’

Eeading is not s simple process, but rather a complexiiy of numer-
ous, speciiic skills which must beceme synthesiged in the mind of the
pupil befere he can galn preficiency. Like any other complicated adjust-
ment which the growing child has te make, learning te read invelves his
total self and is interrelated with his emetienal reaction teo his enviren-
ment, These [eelings and attitudes comprise a part of his self-entity
and can ne more be separated freom his mental being than his arms and legs
frem his physical being, The sum of the "whele child" ls equal to the
sum of his component parts.

In studying a retarded reader the classroom teacher or cliniecian
mast {irst gttempt an accurate diagnosls of the pupilts limitations in
reading. Any fallure on the part of the student te develop needed skills
as well as any tendency teo over-euphasige certain skills te the exclusion
of others may handleap his progress in reading. Deficiencies in coupre-
hengion, rate of reading, ability te interprel meanings, er application
of what is learned are commen defects among disabled readers. The pre-
sence of any one of these delecis, as well as thelr cenbinations must be
deternined before adeguate remedial help can be administered.

The typical American child begins te learn to read very soen alter
he enters scheel at six eor alx and one-hall years elde The first few
menths are devoted to reading readiness programs and familiariging him-
sell with the basic tools ef reading. Then he enters upen a stage of
rapid preogress in msstering the skills of reading itself, Practice
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increases his familiarity with the printed syrbols and their meanings,
and sventually more speed and less eliort is invelved, Oradually thie
learning process siows down and his hsabits Lecome somewhat lixed, Then
he is ready to begin using these abilities for study skills and enjoyment,

W'n separated this developmental preocess of reading inte live
component stagesl

le Ferded of preparastien for reading

2e The initial peried of reading instruetion

3. The peried of rapid pregress in fundamentals, attitudes, habits,
and skills

be The peried of wide reading Lo extend and enrich experience
and to cultivate important reading attitudes, habits, and tastes

S The periocd of reiinement of gpecilic reading attitudes, hakits,
and tastes.

The [irst twe periods were said to occupy the kindergarten and first
grade, The third pericd eccuples grades twe and three, The remaining
elementary grades cemprise iLhe feurth peried, leaving the [iith peried
fer junier and senior high scheols

Other and wore recent studies bave borne out Gray's classilication.
Depending upon the teacher, the method, and the individual child, first
one gpecilic skill and then another will receive the initial esmphasis amd
show the {irst spuri ol developments Thus the emphasis shilts from the

%m“ s. er, "ﬁcpoﬂ oi tho lhuoml Mtta on Rudina,
3 t Th . : T
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mechanics of reading to the functiomal aspect of the skillae It is al
this shilt eof emphases thatl most reading disabilities begin to show up.
These children whe have net sulficiently mastered the basic skills, and
those, who {or some reasen are incapable of coordinating these sotivities,
are soon {Jloundering with the printed page.

It is here that something should be dene to help the ¢hild oul of
his dilemam. HRemedial reading adminlistered at this peint weuld bave a
better chance to succeed than a program initiated later, If the reading
disability is allowed to persist over a peried of years, it will inevi-
tably lead te failure, frustratien and feelings ¢f inferierity. Concemitant
persenality and behavior deviatioms are apt te add te the child's protlem.
The shortest time that elapses during this perioed of maladjustment means
a belier chance of helping him before his personality and academie recerd
have been permanently scarred by iallure.

Until the twentisth century, teachers retained lhese children in
the same grade in the vain hope that they would suificiently master the
necessary skills fer Mimou However, {reguent retardatien ef chil-
dren, not only failed teo tring the expected and desired results, but
actually feglered undesirable work habiis and traite of character that
were not cempatible with the role of education.

Until that time the main objective of the elementary schoel had
been the acquisition of facts and fundamental skills. The curriculum was
8o difficult that enly children with an intelligence quetient ef 110 er

ncllﬂ, Bhe mu. Pe 1%
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mere were able to cemplete school witheut belng retained at least m.u
Children with intelligence gquotients below 90 falled over and over again
and usually left scheol belore completing the fifth grade, Only about
ten per cent ol the children entering scheel ever reached high scheel,

Research and follow-up studies, however, preved the lack of wisdem
in such & mru.ls The nen-premoted children were compared with children
of similar ability and achievement who had been promoted, In the main,
it was accepted that nen-premotien did net improve schelarship ner did
it appreciably reduce the range of individual differences. As a rule,
the nen-premeted child was more likely Lo do the same guality ei weork
which he had done previcusly or he might de even worse. Te¢ complicate
matters he usually had trouble making the secial adjustment to a younger
greupe

As a result of these lindings, the pendulum swung te the oppesite
direction, and there was an emphasis on secial adjustment and the need
for a child te be placed in an envirenmenit mest cenducive to lull develop-
ment of his personality. Due to Lhe increased emphasis upen the child
as an individual, rather than upen the cur—‘enlum, wmost children were
moved aleng with their groups, even though they were completely incapable
ef working at that grade level.

Although this practice has been modified somewhat, teachers lind
2 wide range of abdlities in their greups. It weuld be an unusual class

irem grades four through seven, that did net have at least a threewyear

Mbid,
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span between the Lop and bottem sceres on a standardiged test,

Over a three-year peried the Wilsen City Scheols neted a median
span of at least four years between the top and botteom scores at each
grade level on the lowa Silent Reading Tests. They were listed as followss

Fourth Orade ~ from 4 years to 4.6 years

Fifth Grade - Irom 4,7 years to B,2 years

Bixth Crade - Ifrem 6,3 years te 1l.5 years

Seventh Crade - from 8,5 years to 1ll.6 years

A study by Cole’' gives similar scores made in speed, vocabulary,
and comprehenglion in the third, sixth, and ninth grades of a single schoel.
There are twe peints te be neted in this illustratient (1) The range
of reading ability was never less than four years. For instance the gixth
grade teacher had the difficult task of teaching thirty-nine ehildren whe
varied in speed from the seceond Lo the elighth grade, in vocabulary irem
the third te the ninth, and in the area of comprehensien {rom the tihird
to the eighth. It should be ebvieus te the reader that it would be next
te impossible te teach this class as a group, (2) The variability us-
ually increases Irem the lowest to the highest Mn- The upper limits
ol achlevement rise as the children become elder, bul the lower limits
of the class change very slowly. As a result of this, the twe ends ef
the distributien are constantly getting larther apart,

This is the custemary picture in the average American elementary

160hn L. Walters, "Learning to Read,® Repert to Wells Elementary
Scheol Farent-Teacher's Asseclatien, Ucteber, 1963, Wilsem, Nerth Carelina.
(Used by permission.)

170010, Spe gite, pps 21-22,
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schools However, it does not represent an impossible task in t he hands
of a qualified teacher, Keading need not be a social procedure; it may be
done on an individual basis. By constantly adapting the method and materials
to each child's level of development and by properly grouping the indivi-
duals, the instructor can competenly provide for the needs of his groupe

It is necessary to realige, of course, that there is no efficient
way of teaching the class as a whole., Also, there is a need to become
- {familiar with various oks and remedial materials that would be appre-
priate for each level of development, Above all, whatever combination
or modification of the general methods of teaching reading is selected,
the teacher should constantly be guided by the needs of each child in his
groups

The first pre-requisite is to diagnose those needs. Nothing ecan
be done to improve the guality of a student's reading until the teacher

18

has spent sufficient time in diagnosing the specific nature of his diffi-
culty, for only then can appropriate remedial instruction be provided.

In the medical and psychological fields, as well as in the reading progran,
the true purpose of a diagnosis is to prescribe treatment for the person,
as well as to describe his symptoms and behavior, It is an attempt to
find out how the condition can be improved as well as why he reads a
certain way. It is designed to help us understand how the present reading
performance is a reflection of his physical and emotional adjustment to

18
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acadenic demands or te life in general.

Many of the ciagneses and technigues of tesching reading are dealt
with peripherally at first. Intelligence guotients, vislen, and all eotlher
significant factors are studied in intricate detail, ﬁohuum expreased
it im this menners

We must evaluate children at a whelistic level and alse treat
them at a whellistic level because children den't learn te speak
and read in a vacuum, ner do they learn to speak and read with
szall or speciiic parts of thelr minds and bedies o + « « The read-
ing deesn't lie in that eye, il deesn't lie in that arm and yet it
is aifected by these things,

Diagnesis need not seem se terribly cemplex, however, if the pur-
pose is cempletely understeood. The main purpeose is te discover how each
¢hild may be helped te schieve a greater degree of seli-satisiaction and
sell-fulfilluent by correcting some ol the symptems that have prevented

his develspument,
i1, ADVERSE FACTORS AFFECTING HEADING

in discussing the facters Lhat centribute te reading disability,
it is necessary fer clarity te consider each in turn. Hewever, Lhe
diagnestician must beware of the fallacy that certain cases will be the

result el a asingle factor such as defective hearing or impaired visien.
in setual practice this is seldem, if ever, the «:am.m Fest retarded

readers shew a multiplieity eof causes, anyene of which sight be a streng
deterrent io reading pregress. This combination ef causes is the real

19
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reasen for Lhe Individual's sxtreme retardations OSingly they are ever-
come, bub in oembimutions lhey tLend Le preduce disabllitye

Ancther lalse impression is thal these lacters merely amist side
by side, Accerding te Spache® they interast and fuse te fore & pettern
el causes ihat may net have any apparent beginning er endings

Bexe Bays are much mers subject Lo difflenlly in all phases of
language developuent than girise Aboul two-ihivds of the milder reading
Mu&ﬁtym,mﬁﬁh%wmtotmmm.mho;ru”

Trdce 8o many cases of stuttering shew up in beys as in girlse™
The superierity ol glrls sver boys in apeech Lo mariked evem in the pre-
sohotl yearse IL seams safle Le cemclude that belween ten and [ilftesn
percent ol elsmentary scheal children have at lesst =ild reading dis~
abilities, and Lhat buys eul number girls in Ireguency oi resding
amnu«mmunc.“

Wity and Kepal' feund that the 100 poarsst resders in & large
greup of elementary schoel pupils centained €6 beys and 34 giris.

Hanros® found thet boys cesprised @4, 56, and S4 per sent of
three grougs of reading disability cases,

A1vide
2. 5o Durreld sm Abilities (Yenkers-
au—m:‘ ¥ordd m’#my. ﬁ& Pe &7e
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G Go Steddard snd Be Le Wellmwn, Child Feyebele
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Vislene Hany ehildren, upes entering schoel, do not have perfectly
norsal, fully developed ayes. umﬂmm.nmmummm
te the usual insidence of eye delegts in any pepulatier and in part te
nere lmmaturity. Abteut [iftesn per oent of all yeung children are near-
sighteds A suech larger number, however, abeut 60 per cent are Jfarsighled.
Agpreximately 40 por cent have astigmtisn to & suificimmt degree Lo warrant
correction. The muast nusber shewing s wusoular inmbalance is mot scoursiely
knoam tut is certainly as high as 20 per cest, prebably higher. The
above figures add up to well eover 100 per sent becauss children elften
have twe dplfects simitsnocusly. The enly twe that are sstually exslusive
¢l each ether are nearsightedness and larsightedness, Kibther ceaditien,
however, may sppear with either er beih of the other atmermalities.

because of the inlluence which ingdeguate vision has upes reading,
#il teachers sbeuld familiarige thengelves with the commen sysplems ol
visual maladjustsents Teachers in the first grede and the remedial resd-
ing clasves must bLe especially sensitive Le ke slightest abnermaliiy of
bebiavier es the part of any pupll during She reading class.

The mest commen eysptess are abnormalities in the appearance ef
theqes themselvese®. If the pupile ayes water, 1 the lids are red or
granular, or if the eyss are swellen or inilaned, there is ¢elinitely a
veed for attentions 4lao if the child rubs his eyes consiantly, blinks,
frewns, holds hia hesd te ens side, or helds his besk tee clesely er tee

ieis By Tornan and Jo Co Admack, 1he Lyglen
$ild (Mew Yorks Heughtes Miffiia Company, 1929
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far away, bhe is almost eertain to have visual defects. Also, the teacher
might observe the ohild®s resctian to light in the room or to sunlight
cutdoors. Needless to say, sttention should be given to¢ these who have
diifieuity seeing the blackboard,

Musoular imbslance in the eyes should be observed, For instance,
il a child has been using his eyes intensively and looks up suddenly, one
eyo may be turned in or out slightly more than the other. Whenever a
teacher gets a fleeting impression that the child is slightly orcsomeyed,
even though his eyes qulekly revert to narsal, a special note should be
made concerning this partieular observations

There are other syptoms which might have a bearing on vision such
as hesdaches, nervousness, irritability, and even refusal to read., Foor
performance itsell is sywplom encugh to merit an investigation, Teachers
often nesd to strengthen their own visien and powers of obeervation in
order to diagnose properly these cases of inadeguate perception.

liearinge Hearing losses are very signliicant in reading progress
because they interdere with the use of sounds as an ald to word recogni~
tion, As early as the beginning reading levels, pupils learn to use the
sounds of begimning and ending letters to achieve the proounciation and
recognition of words. They become dependent largely upon phonetic know-
ledge of consonent sounds, since they are most cosmmonly the initisl and
firal letters in primary, momceyllabic worde,

The range of vibrations usually heard by normal individuals lies
mmmmmm&mmm” Some ohildren

293.3". ©pe Sibe, Pe 192
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appear te have & very marrow suditery fregueney range. This siagly means
that they are usabls te hear high er low Ireguency range. Only sounds
in the middle range oan be heardj thersiors, the [, s, t, and v sounds
characteriged by high frequencies weuld net be heard, Neither weuld they
be atle te distinguish w or wb in the low frequencies. Sush ehlldren
would net have the auditory souliy necessary te distinguish all the werd
sounds essential for reading. Ueing sble te maice the preper suditery
diserisiuatisns Detween word seunds is secend enly te masing Lhe visual
disorisinatiense It is pessible for s olidld te learn te read with ene
of these handisaps, btut ii ls very ispertant that the teacher be aare
of it, and have all the help pessible in coping with the preblems

laterglitys Decidedly less attemtion is being given te aspects
of the neurslsgiesl theery of reading disability whieh was pepulariged
mmnnmwmmnm’“ Hany sduselors were
impressed with tis theeries cencerning “handedness®™, “eyedness”,
*Corebral desinanse”, “sys-hand demivance™, and “"reversals.™ Feeple
have dendnart eyes Just as they have desinent hands, lest pesple are
right-handed and righi~gyed) a few are lefi~handed and lelt-eyed) some
bave nixed dosinence. It has boen demsnstrated that the right aide of
the bedy is comtrelied by the lelt side of the brain, and vies verse,
It has also been established that the right-handed snd right-eyed pesjie
autesstioally de thdnge fyem left Lo right, theredy tending to fii belter
inte the nersal patlernis of reading end writdng in the Bnglish language.

Hgamel 1, Orton | |
(Wew York: W ﬂ..m'g%%l " "%‘m Prsblsms ip Children
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Those, whese deninent cwrebral hesigphere is on the lell, however, tend
te losk at werds frem right to left, Cften they %oy te read Drem Lhe
right slde, and occasienally betoms mirrer writers.

Teachers of primary children are veary lasdliar with reversal Les-
dencies in children in which "saw™ zay be seen as "was"™, "ne™ lor %en®,
etce They are alee lamiliar with partisl reversals o euniualen of ine-
ternal parts of werds such as "turs® fer “irae", "gril® fer Wgirl®, ets.
All i these tendensies have besn cited as evidences of zixed deminanes.
However, the evidence is mot cenclusive that this is Lho case.

mmu.mMNmmmmwm’l.m
Lhat sut of & theusand reading elinle cases abeut 38 per cent showed
sized dowinance and about § per ceni were lefi-handed and lelt-eyed.
These figures could be expected irem any randem selectien.

hMtMWHMﬁWd&M&y“M
eight (40 per cent) were either left-handed or smbidextreus. He suggested
that the lelt-banded ohild might exceunter speslal diifisuliy in estab-
isking the lell te right proegressien which is necessary in reading besss
written in the English languege.

In 1§33 Dearbers™ reperted on 10O cases of Mdyslexia®e The

leum M, m Dovelopwent and m of Hand Dema~
f # ¥s m, Second Hall (Decesber, 1949
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proportion of left-handed individuals was again found to be high, approxi-
mately 29 per cent., At this date of the study, however, the emphasis was
upon mixed and doubtful dominance, where the hand and eye were both con-
sidered. Cases where one hand and the alternate eye were dominant, and
those where hand, eye, or both showed some degree of indefinite or confused
dominance, comstituted less than 64 per cemt of the total group. Omly
19 per cent showed consistent right dominance of both hand and eye,

Delacate®® has done some very interesting research in this neuro-
psychological field, and seems firmly convinced that in the realm of
neurology most of the answers to poor language and reading development
will be found, He discusses, as important factors in poor reading, such
subjects as: sleep patterns, tenality, handedness, visual contrel,
masical ability, footedness, dominance, carbon dioxide retention, fluid
levels, and reflex serialization,

Hildreth’> found left-handed children showing a slightly greater
tendency to reversals than right-handed, but did not consider the evidence
reliable.

Teus, there is some evidence that poor reading may sometimes be
associated with the facter of dominance. In spite of various and con-
{flicting studies on this phenomencn of laterality, teachers should seek
for an understanding of its true relationship te the language arts,

It is generally agreed that a considerable




athletic skills such as rumning, Jumping, olimbing, playing erganiged
ganes, otce They gilve evidence of poor co-ordination in all motor agti-~

vities. Yosi classroom teachers, as well as remedial reading teachers
are wholly familiar with the student who is poor in subjects and whose
writing is completely indecipherable.

The lask of oxygen ¢ a human being for a period of three mimites
can cause desth or totsl intellectual incapacitation. The certical cells
can be destroyed to the extent that the perscn is no longer a thimking
organisme The newest cells, phylogenetically, are the most vulneralie
t.omg(lukotovgm).“ These brain cells, which are the newest
in the evolutionary scale and sre the most easlily damsged, are the ones
dealing with association and language.

What happens after one minute of oxygen deprivatiom or deficiency,
is a thoughteproveking guestion and necessitstes further study. Delascato”!
made seversl studies slong this line and, lrem his interviews with doctors
and obstetricians, came up with sore inleresting emnclusions, oconcerning
wiy bops and first-born children have more reading difficulties., fe felt
that wiile one minute of ancxia might notl csuse gross motor and intelledual
disabilitios which are clasaic synmptoms of gnexia, it is sulficient to
canse soue damage to those most wvulnersble cells invelved with langusge
liveries, as & ruls, than girl babies and later deliveries, this could

36pelacato, gpe gite, Pe 45
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explaln why buys sesm mere (rens lo have resding proetless. 7This seess
to be & prexise that oeuld explaie wiy appresinstely four Limes as sany
voye as girls nesd remedial helps

deseld®® suggests that sild injurtes te the brain during the birth
of the ohild mey be responsible for poor museular ce-erdinatisn and ler
spesch and reading handlicapse
the Many other physical cenditisns may centribute te
Wammumam fatigue, lask ef preper asleep, malnutri-
tien, paln, srganic digesns, or general bad healths All health prebless
should be Ldentified, 4{ pessible, and referred te the preper sutherities
for helps

Iiiness. There is ne evidence that the cemmen infectisus diseases
of ekildheood or even surgical eperatisns are related ie reading disabiliiy.
Fowever, prolenged illness of any kind may infiuence reading abdliity is
the child i9 kept out of sohoel fer a leng peried of time which causes
his o mles impertant schoel werk. Hany times a hlstery el leng abesnces
in the {iral end secend prades is found sweng children with a severe read-
ing disability, Yany children fall behind their classsates when they are
fereed te be abuent Irom schesl and alterwards seam ie be unable Lo catel
UPe

if this is the case, the child needs & peried eof individual in-
struetion in addition te regular classreess imstruction, Individupl help

383rmeid Gepell and Catherise S.
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should be given Lo iagrove the basle skills thal eeen (o cause dilfieuiiye
Uuder ne circumstances sheuld the teacher ever ineist en baving the ekild
"pake-up® Lhe werk, in the usual ecennetation ol ihe werds. This invesil-
gator guestions the methods ef any teasher whe sverleads a physically
weakensd ehild, already foundering in his dally werk, with muliitudineus
written asalgnoents and asadenic laskse

metional Digturbanges. Fer the past several years, there has
been much emphasis placed on sental and emelienal heallh as faslers in
WM&%&” Hugh el the sarlier spsculation cemtered aboutl the
idea that seme children were se disturbed that they wore unsble te lesars
to reads The present tendemoy is o Jleok te scadesic frustreilen as &
contributling facter in msntal illmesse It has always besn fairly ebvisus
to the teachers that childrem whe canmet use bosks prefitably, and are
required te attempt the impessible, are inveriably driven is sene ferm
af rebellien,

It is true that s very high percentage of ghildren, whe hmve not
sastered the baele reading skills, evidence signs of behavieral malad-
Jusiment. Many bave recerds of aggression, withdrawal, extreme tizddivy,
nerveusness, and even cemplete lethargy. Bul, fertunately, mest ef Lhese
sand festations adjust themselves alter the ¢hlld beging to experience
sugoess in his scheol program. A primary reguisile fer a geod ressdial
reading teagher is the adlity te lester ceniidence in a disturbed chdld,
This i ene ol the basie sbeps in mental therapy.

’M&g BPe Slhey PPe 269-27Cs
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The Leacher sheuld bear in mind that 1 paychiairie tresiment is
nesdsd, & specisiist sheuld be censulieds A Leacherts Job is in the reain
of tsaching and peychdatry Lalengs te the ene wie is thereughly trained
umnm.w
Age and Intelligenes. It has been geserally cenveded that a chlld%as
abdlity Lo read ispreves wilh his advaneing chrensisgical ages It has
alse been repsaledly demsnsirated that the reading age cerrelates highly
with his menial age ae determined Ly standard isbtelligenes tests. Curre-
latiens for reading age and mental age, range waually [res 50 to 80 in
different studles,

in the light of this evidence, il may seen surprising to seus
peaple Lhat se many poer readers bave an 1. G ogual te the general pepu-
latlen, The sne hundred cases of "dyslexia® dissussed by Dearbern  had
a aoan le Qo of 100 Jeme studies have reperied higher guetlenise

These [igures, just guoted, sheuld serve as & reminder Lhat the
gsrrelation betwesn reading achievereni and intelligesve is by ne means
porfect) and that & sisable musbor of childres have dlifieulties in learn-
ing to read even though the mentality ie¢ nerual, Hewever, alfter making
s survey of the litersture, Tinker® was cenvinced that, "the mest deter-
sizant reading ability is, wdtheut deubt, gemersl intelligence,”
Pxsnining the case histeries of peor adult resders,

“paa.
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Mum“mmdmsht;Womethm
had geniribubed Le resding handicaps. Olhers have berne oul hia esnclusiung
that the fnlerier cultural atessphers of a hume tended te produce peer
readers with dispreperilenate [reguency.

Several have reperted research om this prebles but very litile re-
ilable data have been leund, Hany (imes olber lacters entered the picture
and the lindings were incenclusive. Hewsver, it has besn peinted eut in
nuserTus Case sludies i peer rewders thal secle-svendnic bachgrowns,
nuasber of ehildren im ihe home, lereign langeage in the beane, sise of
fapdly Mbrary, epportunity fer travel, neighberboed play greups, and
sducational stetus and intereost of parents do have an effest en the read~
ing pregreas of childres,

There is very little the teacher oan U s change thsas laclers}
howsver, there is much she can de o cospensabe fer Lhem. The interested
tensher wili avail himgell of every oppertunitly te help previde enrich-
mmb for Chese with impuverished Lachkgrounds, whether Lhis peveriy sleus
irem lack ol Jiawnces or lack ol leve and attentlen &l hexes
m»mwm#mwmwwmmmwmcx
persen thay should becensj ethers Just seen te grew slder, The sapssciiy
to read comes wilh the maluring of speciiic bedlily lumctienss Visual and
suditory pereepiisns, listening and attestion spans, infermation snd ew-
perience backgreunds, asbility ts reesll, resding interests and nesds,

8y, We Parr, "Facters Asssciated With Peor Reading of Adulta,”
Ssheel and Seelety, 333 6263 ¥ay 7, 1932
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adeng with the necessary abllity te erient new sensations and asseclate
whee with the eld, are preducis ¢l a penerel maturstien precess. kilec-
tive learning can eply take place when the Letal srguniss is in the
preper state of readiness. |

lack of resding resdiness, or Lmaturily, appears te be a vary
signlficant facter in resding pregresss Hany autherities class it as
protably the nunber we reasen why childres sxperience reading ¢iifi-
onaty,*?

fducaters have set the minismum figure of seventy-elght senihs ss
the mental-age figure f{or reading readiness. Sinee pupils enter the
firegt grade when they are six er even emrlier, many of them are being
forced inte reading instructien belfars they are mentally mature snough
MM“

Pessibly of sven greater lmpertamee in reading resdiness is one's
oral langiage abisty.*’ Seme ehildren heve had an enriched baskgreund
and enter scheel wiih several theusand werds in thelr speaking vecaiuw-
laries. They are able Lo cenverse fluantly and have ne language barrier
te evercoms. Cthers have a very limited vecabulary and are hardly able
ts speak in senlenses.

Seme have had an eppertunity te attend indergarten er nursery
scheel pregress. C(thers have had ne such eppertunity, se it is recsenable

“’m.. Bie gite, Chapter Il
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te eupest thelr initial pregress to be sypreciably slewers

Emstienai readiness Le still snether phuse of the reading readiness
pregrame it has been guite generally sccwpted thal & ehild's abilivy te
learn is conditiensd by all his previws relstisnships with ds fasilye
Soms chllidren belfeore coxing te scheel have besn grestly deprived ol the
necessary wperiences of working in & group or esnlerning te desired pat-
Leres of bohaviers They bave not been allewed and smseuraged ts develeyp
within then lealings ol gssourity, and accepisnow of the schoel jregram,
siiipe Kesdless Lo say, Lhess shildres will reguire a lenger peried of
adjustoenl and, canseguently, may sullesr rewling relardasicne
nursery seheels te belp with the reading resdiness progrens lowever, this
has rot completely seived the prebiess

Cortadn ceunties in Virginia have avtheriged the additien ol an
extrs sonth o Lhe regular sine menths echeel terme ALl chlidren, whe
are sobering schesl for the liret time in the fall, sod all ohildren whe
are ia the lewer guartile of thelr class and are despod to be in need ol
sore individual help, sre reguired Le comn lor this extra menthe AL Lhe
writing of this thesls, culosmes of Lils experiment have notl been pub-
1ishede

Spvases reading ls a canglex procsss, dependent wpen all el ihase
fasters, Lhe clsssrcem tesghar and the remedisl reading tescher mmed ie
make & thereugh investigatien of each ohilld wie cepes Vo Lhes Jor halpe
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Secure in the imewledge thal all behavier and attitudes are the resuils
of & multiplicity of fasters, a teacher should lellew & sel plan ol atiask.
mtmmwm“mummmmmos

(1) recegnise synptons of difficulty; (2) kuew which ebu
wwmmummmmmgu seleovt

By this type of diagnesis it can be determined mere acourately,
by whem the ebild should be Lreated and Just what type ol trestmesdt weuld
be most likely Lo bring the desired resullse.

Several years age, Menree’ peinted eut that pesr resding sveurs
if the munber of impeding factors is greater than the pumber of faellita-
ting facters. The reader aight like & coapare this type ol pregress ie
the ferward ard reverse metion of an autemsbiles Sustained pregress in
the right direstien lg neoessary feor the obild 40 he is to arrive ab the
proper deslinations

5‘, Wm‘ﬁuﬂ W.
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CHAPTER 1X1
THE TECHRIGNE OF INSTRUCTION
le THE VISUAL-FHOBLIC ORIGINAL FEADING PROGHAR

The Visual-Fhonie Origisal Sesding Frogras was devised by Keith Us
heloes, Prefesser ol Education amd Director of the Reading laberaiery at
East Carelina Cellege, Uremnville, Nerth Carciima. Fer iLhe past tem years
Frefessor Folmes has been lmsirueting teachers, throughout the area, is
the use ol the Visusl-Phenic Nethed ef teashing reading. The Zast Caro-
lina Cellege Reading Laberatery has fwaished the saberisls fer ihe
course., Childres irem the ares, whe are in need of remedial help, ssrve
as subjeets ler the traiming.

The investigater attended the class in the summer of 1963 sed was
aspigned & pupil as & subjeet lor study. During the sumer sessies, ihis
student appsared Lo sake nors progress in lour weeks of private ismstrue-
tien tham during the leur previeus years in schesl, O ewurse, it had
to be taken inte cenalderation thati he was teo seli-censeious Lo werk
with the group. Nevertheless, the gain was still suifisient to warrant
a decision to use the Visual~Fhenic Hethed fer teashing & resedial reading
groups The writer was sager to ses 48 it could be adapied te classross
use, and L{8 weuld be elfective im teaching a preup, rather than indivi-
dualss A fow sinor revigions would bave Lo be made, hewever, iz order
to gompensate lor a dispreportienate amsunt of the teacherts tise, A
deseription ol the experisent and a tabulation of the results serve as
the subject ler this thesis.
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The Visual-Pbonic precedure varies specilically irem lhe nermal
classreen practice, in that it prevides & pheniec base that functions wiih
both visusl ldentification and suditery diseriminetien as an appreach te
language and the reading process, Its selentific baanis lies in the faet
that we learn Lo read through the sensery apparetus with whish all sersal
bussan beings are endowsd - sight, seund, and teush.

The iepertance ef aight is parescunt in reading., Just seeing the
word, or recognising the letters that go be make up the werd; is net
reading; one zust be able to psreeive inglastanesusly snd sccurstely thal
whioh ome seess To ihow thal the word Bel-r«d means "iird® is necessarily
different [rom astually having s senbal image of s particular bird, This
kind of perecepiicn is necessary for meaningiul reedisg as opposed ie meve
"werd calling."

Hearing, tee, is very important. mmuu tell us that the
precess of resding actually begins im ibe ear. Hearing the spoken word
calls te the atientien ei the lisiener an almest emdless variely of arti-
culatery sounds, Vewel sounds are usually classsilied inte thres main
grougs - the shert seunds, the long sounds, as well ss sediiied sourda.
ine consonant seunds sre alse very impertent, Lelng vsed apprexisaiely
three tizmes mere [reguently thean vewels. These censonanis weastines wedlily
the vowsl seunds) semetises they tend Lo blend thelr scunds Legeihere
54411 other times they remain silent; or, whem arrenged centigususly, Lhey
might make a single seund. Deih vowels and ovhesesanis make up the visual

in the w& m‘a’:‘: Yorks g. . & Esﬂ? 1%
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and suditory aspecis of sur English languages Per thls resasn Lhese
aiphabetic shapes and different seunds need Lo be taught as a prelimimary
preparstion for reading.

Sight end hearing aleve are met sufficient for eptisun memery-recall,
hewever; the other smussry approach, news as the kinesthetic progess
makes meres meaningiul thet which ome sees and hears. "learn by delng®
fas boen o cvoalent thewe of edugatien simege the walue ¢l the Kineslhelle
methed was Iirst porceived. uham a persen does semsthing he has galned
& upelul experiense whish he can relate Lo olher “gean™ and “heard™ Geh-
eopte in his tolal senial enviremmant, Thess werds toen bLeosuse Lrans-
lated exparissces which ean Le recegniwved as units »f Lhought,

intelligent understamding, combined wiih the cowrdination and e
phasis of vigual perception, auditery Sralming, and hinmsthetie practlice
used positively and cencurrestly, tenis te supply the individual with the
negsssary belp ler learning hew te resd effectively. Viesal peresplies,
car tralming, and menuel writisg are, thareiers, inseparabtise. They ge
“hand in bend®, and Lhe lagrevenent of the Dmetion of sither sne i ale
posl cortain Lo lupreve the functien of Lhe elher sensery arcase

iy the same Loken, {or these whe are Jixlied in eliber percepties,
auditory training, or word-stiack skills, Lhe Visual-Phemic Methed tends
te traln the ether sehsery eress o supplesent these which the individeal
does possesse It bas guite gmerslly besw estalliohed thel tlind pesple
nave higidy develeped auditery and kinesthellc sohssw, seeuingly Lo o
pensate lor thelr loss of vislen.

If & ebllid is lisited in pereeptual ability he susl rely en scoe

216424
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sther seurces of learning fer added helps II he knows the seundy and
sound contdinstiens of the alphabet and syllabtles in parts ef werda, then
his ear treining can help hin achiove fasllity in language whieh will
serve Lo lurther his indepmdence is reading.

The pupdi sust have been trained, however, Le asseciate these sevunds
with the visual sysbels he sesss 1i this traising has been of & Vieuasl-
Fhenie nature, with much prectice based upen insteutansous recegnitien
and recall, his skill fer lmpreving reading speed, werd-atteck, and cen-
prehension is eften greaily relnforeed. Werd-calling er reading words
in lselation Jfrem the texi is of little value.

Ascording te Helmwes, it is estimsled Lhal eur langusge is approxi-
mately minety percest phemetis.® 1f this is true, them the ehild, whe
has been taught the Visual-Fhenle appresech, can posssss necessary skilll
for "ealocking®™ & large jevpertien « Lhe werds he finds, Phenice and per-
eeption sugnent eagh other in this process.

Our language ls net enly made up of consenants and vewels bub alse
incerperates ceriain contiraitiens called phonograms or syllables. The
Visusl-Phenic Methed instituies ¢ new appreach teo veeatalary, limiling
the nusber ol syllables in vords te which the ohild s first expesed,
This appreach begins with mecogyilabie werds, or words of ene syllsbles
Felyayllabic werds are gradually lstreduced s Lhe pregras progresses.
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An extensive readiness preparatien is initisted, tesching natws,
visible shapes, and different sounds of alphsbetical letterse Thus the
ehild s lod fres semesyllable wordw with a sheri vewel seund threugh
mebhodically pregressive stages te palysyllabie words within the meaninge
ful experience i esch child, Exereises ef iastructies are se devised
that every word will be used meaningiully sad repeatedly. Thess momroises
imvelve peresplien, ear traising, spelling, writing, and epeaiings un-
damentally, all basiec aspects of the language arts pregras are incurporabes
inte this wethed of teaching.

The Visul-Fhenic Hethed 1s designed 1o Leash the fellewdngt heow
words are lorsed; how te albtack werds) what ayllables arej initial, sedial,
and termingl censenant sounds are used as well a» the leag vewsl seunds
and congenant blendsj menesyllable words with leng vewel seunds, sbert
vowel sounds, menesylilabic words with shert er ssdified vewal seunds,
peiyayllable words with shert vewel sounds, selective pelysyllaiic werds
wtiliging both vewsl seunds, and a carefully chopes list ef "helper wurds®,.
The =est impertani “helper werds® are prepesitioens, ceajunctions, and
sther ecsnnoetive words fer fluemcy and flexibllitye.

The Visual~Fhenie Origisal Neading Frogrem s geared te the indi-
vidual needs of all children, AL presenmt it is being uassd very effectively
um&mmuumammmummaa
planned sbtack Le stamp sut illiterscy. The special techuigues for develop~
ing visual perceptien, auditery diseriminatien, and kinesthelis precedures,
e speed werd-theught recegniilion and nessdy recall are all designed ler
speeifie preparation of the ohild"s own reading-readiness. The gradual
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and erderly intreducstien of new practices and peocedures seests Lo oeinclie
with the medern psyshelagy ol learning, and permits the teasher te impart
instruetion in & definite and precise arrangements It alse prevides ample
drill fer learning, and enables the instructer te retesch hall-learned
Wumawwmmmm.rnwwm
in the same class. Dy the use el Liess messures ihe Leacher is ssswred
of a diagnestic and deovelepmental pregran which wie designed with the ides
in nind that ite use ceuld facilitate independence in reading and ether
areas of the language avtse

The Visual-Fhenle progran presents & miniaus basie fusctiemal vo-
sabulary of ever two thousund five hundred werds, uased meardngiully fer
Lhe readlag, writing, spellirg, and speaxing experience el every eilld
frew the (iret threugh the third grades. The vesalulary imilicated repre-
seats & strategic ssmpling (rem Thersdike's 4 fssgher's Ihirty Theusand
Nerd List, the Buokinghaw-Deleh List, and Cates’ Spelling Alfisulties
in thres theusand, eight hundred and seveniy-slx werds.

Another feature of Helmes' method of teaching reading and the lang-
uage arts, is the use «f induoctive reasening in Iwrsclating the hypetheses
in learving aitustisnse A teacherts guide has bDeen devised wherely the
children are lod through the induetive precess te ferm ¢ertaln cenclusions
or hypetheses sbeut the varieus rules te be Jewrned,” This methed cea
best be explained by the fellewing example in whish the teacher wants teo
help the ehildren learn sne way ¢f dividing werds inte sylilables, The

xetth Dy Holnes, Shudent » laninak i
(Oreenviiie. B e pn ittt Julde 1 lapimach Skl \pacher edivle
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presentation would include these steps:

le Put word examples on the blackboard frem area 2-a of the Stu-
dent Gulde that illustrate the rule, €. ge, rabbit, aiter, discuss.

2. Underline with colored chalk the two like or unlike consenasnts
that come between Lwo vowels at the divigian of the syllables.

3¢ Draw a vertical line between the like or unlike consonants de~
noting where the syllabie division will usually be found.

4o Ask students what like elemenis Lhey have observed that all
the word exanples have in cesmon. (They should say that there are two
iike or unlike conscrants between two vowels and that the eonsenants are
divided.)

3¢ Asx studenis Lo draw comclusictis converning what one should
resenber when thinking about dividisg sinilerly eonstrueted words inte
syilables [or the purpose ol pronunciaticom, spelling, and writing.

ée They should, in their own words, spproxisate ihis rules When
two jike or unlike conscnants some belwesn two vowsls, the ayllabie divi-
sion usually separates the twos consenants.

7o After lormulsting this hypothesls the teasher would give them
asgle ®akilli-drill practice™ to cement the learning and cheek on thm
learnerts proper applicatien of the rule,

This methed of teaching is designed primarily for the middle ang
spper grades. It is often used Lo teach primary or remedial classes in
the use ol eeriain basic rules. The astute teacher may iind many siius~
tions in whiech thils method could be put Lo use as a weans of promoting

intervet, lmperting knowledge, and inproving retection,



il PUFPOSES, CONCEPTS, AND BVALUATION OF THE
VISUAL~PHOBIC OrICIKAL READING PROURAM

The Visual~FPhonic program was developed with the folbwing coneepls
in mindg

The English language, which incorperstes ail facets of reading,
writing, speaking, spelling, and listening, is irrevecably related to the
alphabet and all the consenants, vowels, phonograms, and ayllatie elementis
contained thereof} all language facets are construsted from this alphabel;
and all issues of the language muat of necessity be come form or combina~
tien of this essential alphabetic base.

There are twenty-lour basic steps in the Visual-Phonie Original
fleading Programe These steps, along with the concepts Lo be developed and
testing and evaluating procedures, are listed as foliows:

Step le To teach the names and visual shapes of all consenant letiers

Conoepts £o Le Developed: 7o understand and identily by name and
to distinguish the physical differences Letween upper case (capital) and
lower case letters

The learner may guickly identify end use correctly whatever name
or fors is ealled for by the teacher within the presentation, or visusl
shape as a langusge part, or as seen in words as well as in the reading
conlext.

Testing snd Evalustions After instruction, practice and drill, the
ultimste test will be for the students to write wiat they hear, as pre-
sented by the teacher. This practice is & graphic and realistic evalua~
tive check upen the learner's functicnal application and understanding.



Step 2e To Leach the unvoloed econsonant sounds

Congeply Lo be Developed: To understand that the unvelesd conse-
nant scunds are "breath® sounds and do nol activaie the vocal chords

They are the casiest and simplest consenant sounds to make Legause
sound shifts are less lrequent than with othier conschants. Thess consonants
are strategic and uselul parts of language and the sastery of these soutds
is vital to the lowrner's word-stlack success and to his verbal and writ-
ten understanding of languages

Zesting and Evaluatient The student will be able, upon diresticn,
o bear, read, write, and speak correetly these unvoiced consunant sounds
whenever they are articulated by the teacher or viewed Ly the student as
& language element,

Step 3. To teach the names and visual shapes of vowel letters

Congepts Lo be Developed: To umderstand that alphabetle vewel let-
ters have names and that thelr individusl shapes may be similar to sach
other or of special comtrast Yo the eonfiguration of other vowel and con~
sonant letters

Each alphabetic vowel letter must have a nawe and individual shape,
and these shapes and names are recognised az isportant in bullding words
wihieh are significant to the comprebmmsion of Lhought units within ihe
phrase, sentence, or paragraph. Vowel letters are diiferent in name and
confliguration Irom consonant letters.

Testing and BEvaiuption: Thess vowel shapes and nemes may be written
er orally indieated quickly and correetly ty the siudent upon teacher di-
rection and/or articulation,

Ltep 4e To teash the shortest vowel sounds and Lhe use ol the
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Copcepts to be Developed: To understand that slphabetic vowel let-
tere possess individual sounds amd these sounds vary from one %o the other

the shortest vowel sounds should be assvciated with a simple, monc-
syllabliec key word whiech the student kmows. The breve is & deflinite ¢lue
to each individual vewsl sound. |

Jegting and Evalugtiont The shortest vowel sounds, ineluding the
proper placessnt of the breve, should be written or spoken correetly by
the students, upon teacher artieulation, indlcating thelr knowledge of
the dilferences between one ahort vowel sound and anothers

Step S To teach blending of unvoleod consonant sounds with the
sneriest vowel sounds

Copcepts to be [eveloped: To understand that unveiced cemsonant
sounds may be blended with the sboriest vewel sounds

The process of Llending is always fram left to right and the blend-
od sounds of both alphabetic letters are lused inte a sound unit. These
blended scund  units are significantly dilferent from one another when
heard or seen within syllsbles or werdse. The hiending of an initial une
voiced consomant sound with the shortest vowel sounds may, with teacher
diseretion, be reversed so that an initial short vowel scund may be blend-
ed with an unvelced consonant sound sueh as Bb, Lt, Epe Upon mastery of
the abeve, the short 36 sounds should be blended with each unvelced con-
sonant sound,
vowel sound units, when used as words, or syllables, should be written
sorrectly upon teasher direction, VWhenm this blending process is reversed,
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meaningful monosyllabie words agy (requently evolve. Ths uwoloed con~
somant, shortest-vewel sound unite should be written guickly and correetly
by the students when thess sounds are so articulated by the teacher,

gtep 6, To teach the voleed consonant socunds

Concepts 1o be Developed: To undersiend that the voiced consonant
sounds are the most diilieult of all consonanis %o iesrn and srticulste

The voleod consonant sounds B, s Z» Ls and 7 are “sound demongj®
sinee they start deep in Lhe threat, The 4, 5, 1, and ¥ are formed with
the lips open, while the sound of b muet be msde with the lips closed,
These sounds are diifieult to distinguish {rom ene snother ut they ovm-
bine readlly with any other consonant and vowel comlingtionse The volced
congonant sounds must not end wilh an audible ™ub™ sound.

Jesting and Evelugtiont The studemt wdll be able te hear, write
and speak correctly all veiced sonsomant sounds whenever they are artigue~
lated or viewed as & language element except B, g, Jo or ¢ which reguire
nere prastice.

Step 7+ To teach blending of voiced conmmant sounds with the
shortest vowel sounds

Goncerts Lo be Developed: To understand that the velced consonant
pounds may be blended with the shortest vowel sounde

The process of blending is always from the lelt teo right and the
blonded souwnds of beth alpbabetic letters are fused into a scund unit,
These blended sound units are significantly different lrem one anviber
when eijhar viewed or heard as in syllables of wordse The blending of an
initial voived consonant sound with the shortest vowel seunds may, with
teacher diseretion, be reversed so that an indtial short vowel sound is
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blended with a voiced consonant seund such as id, ib, Bgs Sie

Teating and Bvaluations 7The blended voleed sonsonant, shortest
vowel~poundy unlt, when used as words or syllables, should be wrilien cor-
rectly upon teacher articulation or direction, When this blending process
is reversed, meaningiul monosyllabiec words may irequently emolve, Ssiles
an, a8, 1n, %, Tt These velced-consenant, short-vowsl sound units as
words siould be read, written, or prescunced quickly and eorreetly ly the
students when 50 artieulated by the tseacher.

Step 8. To Leach the lomgest vowel sound and use of the sacren

Congepts to Le Developedy To understand that alphabetic vowel let~-
ters possess individual sounds

The longest vowel sounds say thelr namess, EBach longest vowel sound
should be associated with a key word that the studest knows., The macren
is & delinite elue Lo eash individual longest vewel sound, The leng o0
sound is associasted alse with & key word and this sound is eritically in-
volved in the proper pronunciation of syllables and werds.

Testing and Evaluaiiont The longest vowel sounds, ineluding the
proper placement of the macren, should be written correctly by all studemis
upon teacher articulation, therety indicating their kmowledge of the éif-
ferences between ohe long vowel sound and another.

£tep §¢ To teach blending the unvoloed comsonants with the longest

sounds noy ke blended with Lhe longest vowel sounds
Tae prooess of blending is always from left to right and the blend-
od soupds of both alphabetic letters are fuged inte a sound Wmits IThese
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blended sound units are significantly different {rom one ancther when viewed
or heard as in syllables or within wordse Alse, the blending of an imitial
unvoiced eonscnant scund with the longest vowel scunds may, with teacher
dlecretion, be reversed so that the combination forms a syllable or a word.
(It is eritical, howsver, that the lLeacher understands that by reversing
this process the rule of the final silent "e® will be invelved as well as
the funetion of the vowel digraph, as in the following examples, respect-
ively - Gte, Sate)

Testing and Evalustion: Blended, unvoiced conscnsnts, and longest
vowel-sound units, wham uged as possible words or syllables, ahould be
read, spoken, or written correctly by students upen teacher direciion and/
or-articulation, When this hlending process is reversed, meaningful mono-
syllabic words may sometimes evelve, These unveiced consonant, long-vowel
sound unite should be written quickly and correetly, with proper placement
of the maeron, when so articulated snd/or directed by the teasher, {Amain,
it should be noted, however, that a long vowel sound blended with a follow-
ing comsonant gound would erdinarily be viswed as s closed gyllable, where
the initial vowsl sound would be short (as in 3t); thus some words or
syllstles when this particular tramsition is used, would require the finsl
silent "e* or an added contigucus vowel as in gite or Sate)

Step 10, To teach blending the voiced comsenants with the longest
vowel scunds

Concepts to be Levelopedi To understand that veiced consonant sounds
may be blended with the longest vowel socunds

This process of blending is always from lelft to right and the blend-
od sounds of both alphabetic letters are fused into a scund unit. These
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blended sound units are signilicantly different Irom wne another when view-
od or heard as in syllables or within words. This blending process may,
with teacher discretion, Le reversed so that the combingtion forsms & syllable -
or a worde (Again, it is izportant that the teacher understend that by
reveraing this process, the rule of the final silent "e® will be invelved
as well as the function ol the vowel digraph as in the followlng ssunples,
respectively - Gds, Aide)

Jesting sod Evalustion: The blended voiced consomant and longest
vowel sound units, when used as possible words or syllables, should be
written correctly, with proper use of the mmeron, by the student upon
teacher direction and/er articulation, When this bMlending process is re-
versed, menosyllatic words may somstimes evolve, Geges @, aide These
voiced econsonant, longest-vowel-sound undts should be written quickly and
correctly with the macron, when so directed and/or articulated by the
teacher. (Again, it should be noted, however, that a long vowel sound
blended with a following consonant sound would ordinarily be viewed as
closed ayllable, where the initial vowel sound would be short, as in'ibe)
wqummmmwummnmum,m
require the final silent %e” or an added comtiguous vowel, as in fte or
tma

Step lle To teach a Visual-Phonie begimning reading voecabtulary

Goncepts to be lopeds To understand that the words of the
English language conaist ol alphabetic letters, dencting speeific indis
vidual sounds, which when put together [from left to right, make simple
tut useful words

These words have special meaning and are eritically essential to




ecupretisnsions The Vistal-Fhenie monogyllable words will be l{ound %o
Sgound like Lhey look"™ and “iook like they sound™, and these words ean be
bulit bty the studenis thewselves Ly utiliging all alpbabetie scunds, These
words should be landliar and in Lbe wperismce range of almost all studente.
The use of phonies is of signiiiecant belp in individual word recognitlon,
wivel ihese cuntigusus alphabetlc scunds are blended tLopether within ile
whole word Lo represent a gensral recognition voeatulary that bas boun
beard and used 1o everyday experisnces. These words pay Le spoken, read,
heard, spelled, and written whenever necessary.

Jesting and bvaluations Upon teasher direetion or pronubelation
Lo sludenis, Lhese Visual-Fhanie begimning vecalulary werds should Le
spoken, read, heard, spelled, amd written cerreetly.

Step 38 7o teaeh the comschant Llends

Gonespts Lo be Developeds Te understand that certaln conscnant
ielter sounds may e iused topetber iluvto & blend.

These consonant blende ere signilicant paris of whele words and
they may serve in & word se an indtdal sound, a medial sound, or & tersd-
el svunde The Consanants B oand 1 determine ihe greatest mumber of Lhe
cotscnant Wlend eoslinalionse

festipg and Lvadsations The consonant tlends wen teacher direetion
and/or articulation should be written quickly and sccuratelye These blends
shouid also be spoken, read, heard and spelled correctly; and should be
recognised in total word structures, whether coming abt the initisl, medial
or Lerzinal stage ol words.

gtep 13+ To tesch blendimg of the consemant blends with the shortest
yowel sounds
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Concepts te be Develoved: To understend that the conscmant blends
may be blended with the shortest vowel sounds

Thie provess of blending ls always {rom left to right, and iy fused
into a pound undte The Dlended sound umits are significantly diiferent
{rop one ancther when beard or written as sylilables or within wordse The
proper placemsnt of the breve ls eritical to the understanding and articu-
lation of these sound units and serves as an iloportant clue to the invwolve-
mant of the shortest vowel sounds.

Testing and Evaluationt These consonant blends, blended with
the shortest vowel gounds, indicated by tae Lreve, should be wriiten
serrectly upon teacher articulation and/or direction. The scund combina-
tions should alse be spoken, read, heurd and speiled correctly when tested
dlagrostically by Lhe tLeacher.

ftep 14e 7o teach biending of the conscnant blends wilb the longest
vowel sounds

Loneopts Lo be Developeds To understand that the consonant blends
oay be Llended with the lengest vowel scunds

This proeess oi biending is always fros left (o right and thess
blended comsonants followed by the longest vowel sounds are fused into &
sound unite The blended sind wrdis wre signiiicantly different from one
another when viewed or heard in syllabdles or within words and ithe placement
of the aaeron is eritieal to the understanding of these sound units and
serves as an important ¢lue to the invelvesent of Lhe longest vowel soumis.

Jesting and Evaluationt The copsonant blemds, blended with ihe
longest vowsl scunds, indleated by the macren, should be written quiekly
and correetly upen teacher direction and/or artisulation. The sound com-
binations shouid aleo be spoiien, read, heard, and spelled correstly when




tested diagnostieally by the teseher,

§tep 33. To teach the vowsl digraphs most eommonly used

Consepta Lo be Developed: To understend that the vowel digraphs
are two vowels joinwed together

Hoet freguemily the [irst vowel will "say ite name™ and the second
vowel will be silent. These Vowel digraphs are important langsage {word)
slenents for they appear to be "hard spots® for the sludent whenever in-
volved in reading or spelling. These vowel digraphs represent the "First
tase of YCasea of the Doubie Vowels'™, and say occur as a syllable withis
any word the learner may view or heare

Testing apd Evalustiony The vewsl digraphs, when viewsd by the
student, are wierstood Lo ircorporate Lhe long vowel sound ¢f the first
vowel, so indicated oy plucesent of the masron, and the second or a&d-
Jeining vowel will be silsste (he student, when senironted with these
vowel digraphe, will prencunce seeh phonograse within words, as indleated
by the fellowing esssples - Sab, paint.

glep 36e To teash blending comscnant blends with vowsl digraphs

Congepts Lo be Deveiepedt To understand that the eonsonant blends
way be blended wiih the vowel digraphs

The progess of Liending is always {rom left to right and the blend-
od sounds of the congonant bleeds with the vowel digraphe are iused into
a sound unite These bleuded scund unite are eigniilecantly different from cme
snother when heard or speken as syllables or words, The comsomant blend,
vowel digraph units may ab times make ccwplete words witheut further alpha-
betie additions and Lhe placesment of the maoron is eritieal te the under-
standing and pronuncisiion of the sound units, thus serving as an isgoriant
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elue to the involvenent of the longest vowel sound in the first vowel of
the vowel twins, within thig CLrst gase of the vowel digraphse

Jesting snd Bvalustient The onsenant blends, blended with the
vowsl digraphs, indicated by proper macren placement, should be written
guickly and correctly upon tescher directions The student, when oon-
{ronted with the consonant blends, vowel digraph combinations, will pro-
nounce these phonograns correcily s syllables or within words as indicated
by the follewing exsaples, Lidash, driams

Step 17s To Leach the consonant digraphs

Goncepts e be Develgpedt To understand that the sonscnant di-
graphs are twoe consonants Jjolned together, the resulting sound of whieh
has teen srbitrarily fixed

This sound is basieally unlike the sound of either of the eonso-
nants which sake up the paire Theuwe oonsonant digraphs are isporisnt
language (word) elesents, for they appear 1o be “hard spote® for the learns
ers The consenant digrephs cotur as part ol & syllable or word which is
viewed or heard,

Tssting and Evaluations 7he eonsemant digraghs, wien directed
andfor articulated by the teasher, should be written quickly and correetly
by the student therely indiesting the degree of szill possessed by ithe
learners

§tep 3B To teach blemiing of the consonant digraghs with the short-
est vowel svunds

Congepts to Le Developeds To understend tisb the consomant digraphs
may be blended with the sbortest vewel sounds

the process of blending is always from lelt teo right, and the blend-
od sounds ¢ the consonant digraphs with the abortest vowel sounds are
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fused into a sound wnit, The blended sound unils are sipnilicantly dil-
ferext [vom one anolher when heard, read, or written within syllables or
words, and the proper placesent of the breve is eritieal to the understand-
ing and prosunciation of the sound uwnitas. It serves as an luportant clue
to the individual shert vewel scundae

agtiont The consonant digraphs blended with the
shoriest vowel scunds, as indlested by the breve, should be written guiekly
and corsectly upon tescher srticulation or directions These scund sombl~
nations should alse be spoken, read, heard and spelied carrectly by the
studonts whien tested diagrustically by the instructer,

Jtep 19 To teach biesding of the sensenant digraphs with she

Lovgepts 1o ke Deyeiopedt To undersiand thet ihese consonant dl-
graphs say be blanded wiih the longest vowel sounds

The process ol blending is always from jeit %o right snd the blend-
od sounds of these consanant digrapbs are fsed into a sound units The
blended sound units are signiliecamtly different {rom one snotoer when
heard, read, or wriltten as within syllables or words. The proper plece-
nent of the macron ia eritical to the understanding of these sound unite
and gerves a5 an important clue Lo individual Jong vowel sounds,

Testing and Evalugtions The oomsonant dlgrapbs blended with the
longset vowel sounds, as indlested by the mecron, should be written guickly
and sorrectly upon tessher srticulstion andfor directiony and these sound
sosbinations should also be spoken, read, heard, and spelled correetly
whan tested diagnostisally by the ilnstructors

fep e To teach blending of the comsonant digraphe with the
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vowsl digraphs

Gonespts Lo te Esvelopeds To understand that the conecnant digraphs
and vowel dlgraphs may be blended together to form a syllable or & word

The process of blending is ususlly from leoft to vight, bet on limited
cccavions, may be reversed (vowsl digraph + comsonant digraph, as in sash.)
The blended sound of thwse two combinations wey be fused inte & sound unit
{syllable or word) and ie significantly different Irom one anciher when
hsgrd, spoken, read, or pritten as in syllsbles or wordss The proper place-
sent of the meeron within the vowal digraph unit is oritical to understand-
ing anéd pronunciatiom, and serves as an lopurtant elue Lo the digraph
sound as a part of the conbined sound unite.

Testing and Pvaluationt The comsonant digraphs blended with the
vowel digraphs, indicated by the macron, should Le spoken quiekly and sor-
restly upon directicn by the tessher, while displaying {lash ecarde related
te this steps Ihese seund combingtions should also be read quiekly and
correctly when tested disgnostically by the instructer,

Step 2l To teach the vowel diphthongs

Lovcepts Lo be Developed: 7o umderstand that the vowel diphthongs
are two adjacent vowels Jjoined together, whose blended sounds are fused
inte a sownd umit.

The vowe) diphthongs are important language (word) elessuts; they
appear to be “hard spots® Ior the learnere. These vowel diphthonga mist
be learnsd in paives In fset, the diphtheng pairs are #ifferent both in
configuration and sound from one gnothers lowewver, certaln diphthong pairs
do possess wore Lhan one key sound, Key werds ero provided to help asseclate
sach palred diphthong sounds Vowsl diphthongs may come at the begisning,
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middle, or al the ends of wordsj exusplest gubo, thoupht, thawe Scastimes
& ang w, when used within diphthong units, serve as vowels.

Iesting and Evajsationt The vowel diphthongs, upon Leacher direc-
tion and/or artisulation, ehould be written guisily and correstly and
should also be speken, read, heard, and spelled correctly (in paivs)e
Hhen tested dlagrostically by the instructor, the student should be eritie
cally awsre thal these vowsl diphihongs are syllables within worda.

§tep 22 Yo teach blending censonant blends with vowel diphthongs

Gonsepts $o e Developeds To understand that consonant tlends may
e blended with vowel diphtbongs

e progess of blending is wmally from left te right and, in ser-
tain instances, the vowel dipbihong may be blended with ithe congenant
blend from left te right, in that ordere The blended comsonant, vowel
diphtheng units freguently make conplets words without further aiphabetic
additions These sound units are signifiecantly different both in scund and
eoniiguration from one ansther when viewsd, spoken, heard, or writien, as
in syilables or wordse

Jegting and Eveluationg The oonsonant blend, vowel diphthong units
should be written or spoken quickly and eorreetly won teacher directien
and/or artieuiation, These conligurative souné units should also be spoken,
read, hesrd, and spelled cerrectly when tested dlagnostically by the in~
struetor, and the syllables or wurds should be recogniged and used corregi-
iy by the students when oconiremted Ly them within sentencs or story cuntext.

flep 23, To tesoh blending of consousnt digraphs with the vewel
diphthongs

Gongepts to be Pevelopedy To understend thet the consomant digrsphs
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may be blended with the vowsl dipbthengs

These units are significsntly diiferemt, both in eeniiguration and
sound {rom ene ancther. The provess of bleniing Lhe eomsonant digraphs
and vowel diphthong sounds is wost Irequently from leit to right, The
blended units frequently make complete words witheut f{urther alphabetiec
addition) they may at tinss be reversed in tlended order, L. @, gsobs
as woll a» syliables, L. e, Suthor.

Testing and Ivelugtiont The consonant dlgraph, vowsl diphthong
units sheuld be written or spoken gulckly and correetly upen tescher di-
restion or srticulstion, The configeration and sound unite sheuld also
Lo spoken, resd, heard, and spelled corveetly by the students when Lested
disgrestically Uy the teacher. These syllables or words should be recog-
nised and uesd correeily by students when sanivonted by them witldn sen~
tenee or story contexts '

Bbep 2he To present an advenced Visual-Phonie Voeabulary

Gunespts Lo be Levelopedi To understand thet an advanged Viseal-
Fhonie Vocalulary has evelved progressively ifos the simplest moncsyliabie
Esglish word forms, wiilising only the shortest vowel sounds, to Lwo or
sore asylisbles incorperating toth the shortest and longest vowel soundoe

411 items utilised within the 24 Steps of the Originsl Visuale
Fronie Beginming "eading Program have been explainsd and involived asysto~
matically and praciiosnlly in preparing students Lo altasck sny English
woprds, whether encountered as simple word units or words incorporaied
within the printed contexts The relatedness ol other vital skills and
practice meterislsare aritieally essential such as cases of the double

o

vowels; how Lo spell correetly, how to divide werds inle eyilabdssj how



to proncunce words by vewel principlesy bow to apply diseritiesl marks
correotly) and how (o lasarn and use jaets of accent placeswnt, Conbined
{forwms, preifines axd waliixes are important pawris of the heard, written,
and gpocen languages Ihe Jour types of reading - pain igeps, debaiis,
semcns senclysions, formling gorveet inferspees as well as ifgpliowing pre-
sise directiens are inseparably vital te the reading, writing, spsasing,
spelling and Mlstening aspects of the Engiish languagee (ral and gilsnt
resding shills should be used carrecily and elfeetively for vosabulary
bullding and for ihe somplete understanding of all word forme in speeial
or getaral literature. Odten, the dilference belwesn sucoess or lailure
in comprebsnsion and thoughtirenssission is the practice of ekilliul phras-
ing which must be used correctly and consistently. Fearly all individuals
who have atlempted unsuscessfully to lesrn to resd by the "Losk-Say-lethod®,
or the so-called "Leveloprental Resding®, may lemn to read pore sucoess-
fully by the utilisation of the VisualePhonie approash of its supplessntal
usage within the classroos grograns Posltive achievement may develop when
seading, sriling, siesicing, speliing, snd Jlsteniag ekills are seen as in-
separable and conpletely vital to eilicient and eiffective comsuniosiion,

Zesbing ang Lveluatiops All individusls, uniess haspered Uy vome
physical or sental sberretion which would subvert the learning process,
=y be able Lo pead, write, spsll, speek and Jigten successfully, in direet
groportiien o the fagility and talent which they bring Lo the language arts
procease



CRAPTER 1V
PESIGE OF THE STURY
e SELECTION OF THE PROELEM

In September, 1961, ihe resding pregram of the Wilsen City Sehools
was departsentalined aceording to the Jeplinm Plan, whieh bad been ipdtie
abed and used sucoessiully in Joplin, Misgourie Children of grades four
through seven were prouped Jor lnstrugtion on the besis of thelr sobieve-
ment in resdings The Jows Silent feading Test, the Iows Test of fasle
Suills, olaseroom performsnce, atd tescher judgment were used ae the eri-
teris for evelustions IL was hoped that a sore howogenecus greuping fov
reading would deeresse the elase range of individual diilerences and allow
for sore eifective teasching. Vher the bell reng Jor instruction, each
papll) net with students of similar sbilities, returning st the end of the
period to his regular classroos which was heterogenesusly grouped other-
Wiote

It wan decided atl Vells Elesentary Sehool thet after the children
were ranked, the botlom fourieen students were $¢ be assigned Lo the
writer fer revedial instrections ALl of these children had altained
fourth grade level, or above, withoul learning the necessary reading skills
for successiul progress beyend the primsry levels

For twe years, this writer worked with these greups, ueing €liferent
mebhods and Lechniques, in & conselenticus olfort Lo help them learn to
reads The resulis were limgressive, bt still seme children were unabile
1o make Lhe DECOSHATY PTOSTesse
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&t €he Fast Caralina College Pesding laborstery the writer fousd
& different method, The Visuial Phonie Original Hesding Progrem, whieh
appeared te Lo an euergeney measuwre o aun-readerse IV had bewen used
very eilsclively with illiterate adultse A plon was instigated to use
this method with a recedial resding group to Losh its relative silective~
pess av eumpered with olher groups using vardous other methodse

$X. SCOPE OF THE PICHLEW

Seventeen of these shildren (twe more were sdded later tringing
the total to nineteen) were selested as belng most in sesd of remedial
halpe

The follewing general eharseteristies were motady

(1) The I. Qe sseres ranged frem 50 « 116,

{2) 1The lews Silent Nesding Test seores {ell babw the standard
seores for thelr grades, ranging from Bed to Leb, lowever; these seores
were contradicted by actual perlormance and teather judgment, I1 was
assuned that guessing or charee hed ascounted for the discrepardics bee
twesn soores and astual knowledpge. The Loy whe soored 2.4 was unable Lo
read saterial on a pro-primer levels

(3) ALl ohdldren, with the exseption of twe, resd slowly, ine
asgurately and withoutl egpressions Four of then were unalle Lo read Leo-
yend Drst grede. Cne boy bad no more than a dosen words in his reading
vogabulary, did nol recognise all letlers of the alphabet, and was woable
te oope with any book swmept the easiest presprisers

(4) Fupil comprehension was very inedequates. The two children
whe were ressvnably iluent Seaders were practiealiy inecapable of getiing
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thought from the printed page. Cnly three childrem appeared to retain a
signilicant ancunt of the materisl they read, These particular ehildren,
without exceptlion, were weak in word-atiaeek skillse. One read too slowly
to work with a group and required individual instruetion for slx wesks.

(5) 41l of the students were in need of phomics, structural analy-
8is, ayllabicetion, and cther word-attack skilla.

{6) lost pupils evidenced little or no intersst in reading. Abtti-
tudes ranged {rem complete hostility te hali-hearted aceeptance o the
situation,

III. DESIGE OF THE PROILEH

In order to get the proper tackground for the study, it was necessary
for the investigstor tog

(1) [Decome familisr with the home and school history of each pupll

(2) Detersine cbjestively his present status in reading

(3) Piagnose each ehild's resding difficulties

(4) Find the diiferemt factors contrituting to Lhese resding dif-
fieulities

(5) BSeloet, evaluate, and apply remedial messures, with special
enphasis on the Visual-Phonie spproach

(6) ascertain if the Visual-Phonic approach would supercede other
meothods used previously by the investigator as o means of teacking word-
attack sikills

(7) Determine if the industive meihod of arriving st the hypothesis
would be an ald to Jemrning and retention of what is learned

(8) Deteradne the merits of the Visual~Phoniec technique as a



IVe SETVING TEE SUADE FOR PROGIESS

Tears of experience and study had impressed upon the investigator
the negesalty for a favorsble eswtional elimste to murture the growth of
learnings It was felt that pothing esuld be accomplished until the pupils
had been motivated to do the neosssary work to bring about competeney in
learnings Purthersore, the tesching situation had to be dirested in such
;mtﬂtnﬁvﬁm‘mhm

In order to accompiish this Cergantuan task, the children had to
be arcused {rom the lethargic or hestile attitudes wiieh had been adopted
as & delense againsl thelr own fallures. Horeover, the tescher had %
stinulste interest in a subject that had thwarted the pupils' effertis to
sugcesd and had provoied leclings of mental incompetence, The investige~
tor was faced with the faeh that it is possible for children to fese certain
failures in selwel and saintain self-respeci, tut the emphasis that is now
placed upun reading as & eriterien of seholastie prefisienuy, freguently
These unlaverable conconiiant feelings olten make children lmpervicus to
the usual classroom methods of teschings

Several measures enployed to bring about the desired mental attitudes
were instituted as fellowss

(1) An attractive book display of lowsvosabulary, high-interest-
level materiels was arranped to stimulate immediste sttention,

(2) Every eifort was made to awaken the pupdl's interest and curi~-
oalty in the books by telling them stories, diselosing piectures, reeciting
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posns snd nonsense riyses, and by reading aloud exverpts from interesting
FASSAIes.

(3) |Hobtbies and interests were explored as the instructor endeavor-
ed to scqualint the cohildren with the rewarding and eweiting things in store
for them upon the printed page.

{(4) GSome sttention was given to the pupdls! conmon reading probe
dems and the teacher assured the students that this was not to be & “repeat
porformance” of unheppy experiences so fandliar to alle It was explained
that the laek of reading faellity was not eoniined to that group alene;
there ware thousands of others with sisilar problems.

(5) any tactics were employed to inetill self-confidence aleng
with assurance that each child was capable of success.

(6) The neeessity to return te the beginning, in order to find
the "mlasing pleces™ that had distorted Lheir reading pleturs, was explained
to the children.

(7) Instruction was begun for ssch child in materials that he could
uge successiully.

Ve DIAGHOSING THE DIFFICULIY

In the meantime,; tests and reading exerclises were given in order
to deternine the general character of the reading difficulties. HRach cwm-
lative record was exanined and results of previous testing carefully studieds
Among those were the Iown Tests of Basle Skills and Iows Silent Reading
Tests.

Gne of the {iret methods used to disgnose the reading difficultles
wes 1o have each pupil resd apart from the group in & book that was suited
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%o his estimated grade placement, If the reading proved too advanced for
higoabllity, a lower level was tried until the child felt consideradly at
east with the materials A selection was considersd too diffieultl if a
ehild bad trouble with mere than one word inm twenmty, which 1s called the
Airustration level®, or ii ho read in a slow, labored manner, or showed
any evidence ol emotiocnal distress.

When a falrly satisfactory lovel was found, he was allowed Lo con~
tinue the story and answer oral quostions about it. The teacher helped
him with words on which he stumbled or hesitated for more than {ive or six
secondse As he proceeded with the story the Leacher was particularly obe
servant for the following signe of diffieultys

(1) Lip movement, grimacing, or mumbling

(2) EKeeping place with finger or pencil

(3) Fidgeting or nervous mannerisms

(4) Squinting, positions of Look posture, and eye movesments

(5) Inattention

(6) Gpeed

(7) [Repetition

(8) Emuneciation

(9) Tonme of voice

(10) Incorrest phrasing

(11) ERepetition or omdssion of words

(12) vord-attack

In aflditien to the informal oral testing, Urayts Oral Reading Para~
graphs were administered and the resulis recorded, Particular sttention
was given to the various mistakes and they were appropriatly marked as sug-
gested Ly the mamiale later, these same Lest exercises would be given again,
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mispromunciations and other eritiecsl mistakes noted, and comparisons made
with the original scores.

Vie HEMEDIAL INSTHUCTION

After a tentative conclusion had been rsached concerning the child®s
basie needs, a plan of remedial instruction was begune The plan for each
ehlild was conastantly undergoing change, however, since the teacher was can~
tinually evalusting and searching for the best melbods and materials io
teach each mdsaing akille

Approximately one bour was given each day, four days each week lor
remediation, Hany different materials on several grade levels were anployed
in order to meet the complenity of nueds, The Readerts Ligest, Gates,

~ Peardon Praetice Cuouprse, and Vebster Fractice Readers were used to supple~

ment the Row, Petersen and Scott, Foresman texts. The basal texts were
used prizarily for story material since the Visual-Fhonie¢ spproach to read-
ing was being studlied as opposed to the developmental methods Throughout
the study, full use was made of the Holmes' Visual-Phonle Original Reading
Prograse

The first lagportant consideraticon in the selection of materials was
to {ind the appropriste lovel ol dilfleully. The interest level was the
gocond value to be gansidered, since the puplls were inelined to do sush
better when a high-interest level was maintained.

Host of the children were started in materisl one or two years be-
low the level indliested Ly the test scorese The prisary reasen fo thie
was due te the nature of standsrdized testse Thay tLended Lo show the level
at which comprehension could be sohieved with difficulty, rether than the
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level at which one could experience success, and with it the concomitant
attitudes that are conducive to learning. Three chidren, ages ten through
twelve had to return to first and second grade materials, (ne thirteen
year old had te start with pre-primer materials.

ivery eifort was made to dramatige the progress of the childrem.
HSecause they had lived with failure so long, the children needed concrete
evidence of their improvement and thedr ability to learn. Hany types of
charts were kept by each child to record dally progress. As progress was
zade in various phases of reading, a child frequently had the privilege
of helping someone else with a particular diffieulty., "Each one, teach
one” was used as an added incentive.

The teacher soon discovered that grouping was one of the most effec-
tive ways to maintain interest and variety in the reading program. Some-
times puplls were grouped in teams of two, three, or even four, These
teams wore often of similar ability; at other times a lesder, who had
mastered a particular skill, would work with one or two children in need
of that particular helpe

A pupil who had had resding di{ficulties and attended the East Caro-
lina College Reading laboratory was very efficient in working with some
of his peers. The Reading laboratery also providedhim with needed confi-
dence to be able to work with a group as a leaders. lore advanced materials
were used with him, while every effort was made to insure progress at the
particular level of each child.

The units of irmgerovenent were amall enocugh so that progress was
recorded at frequent intervals., The children were encouraged to compste
with thelr own past records rather than with other children, although many
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gaces and drills were used that fostered group or team campetitions

The instrugtor also varied the program at least three times every
class period in order to capitalige on the interest which such variety could
brings Nueh regard was shown for the attention span of e¢hildren and no
activity allewed to continue when interest began to lags Each lesson plan
cembined reading by groups, with scme whole~class, sowe group, and some
individual instruction. The teacher was with each group {or those activi-
ties in which there sppeared Lo be the greatest need, Time was shared
with all the children and each child was encouraged to do his bests Success~
ful efforte were rewarded with praise and positions of leadership in various
sotivities.

Some of these sctivities included story telling, reading stories
aloud, dramatisations, discussions, choral readings, spelling bees, writ-
ing dietatiom, llash card drills, phonies drills, syllabieation, alphabe-
tising, word-analysis, gaves, and poetry,

Throughout the study much attention was pald te the sequence of ine
struetions Providing a proper foundstion was known to be as laportant in
reading instreetion as it is in arithmetic, a forelgn language, or even in
building & houses If the learner experienced difficulty in word recogni-
tien this sust be corrected befors he could proceed suscesziuiiys All
methods of word-attask were incorporated inte the instruction, with special
asphasis on following the twenmty-four steps to reading as outlined in the
mmvumummpmmm

With this increased emphacis on word recognition, great care was
taken %o see that the chlldren learned to read by plrases and "thought unite®
ingtead of words, Huech asttention was given io phrasing and to the "gye-
voice apane” This “eye-veice span® indicates the distance thegres are ahead



&8

of the volee in oral reading. Unly two of the children bhad a span of more
than two words, thereby showing that they read word by words COne of the
methods used to discover the length of the span was to slip a card over
the reading saterial while the child was reading to see how many additional
mhomamanmmy.l Several trials were given in erder to
arrive at & valid approximations

The graphing of rate and comprehension scores on suctessive testings
proved nost elieciive for speeding up slow readers. C(ontests with tachi-
stoscople practice were alse benelicial ss a sotivating fhotor, even though
the tachlstoscopes were "hong-made."

Another way used to insuwre repld progress in resding was the encourage-
ment of proper oye povement. The teacher provided mirvors and had the
children held them on the opposite page from where they were reading, thus
refiecting the pupii's gye-movewnis for the teacher to observe, The teacher
explained the need lor proper return at the end of sach line to the begin-
ning of the nexts In order to allay the self-ccnscicusness of the children
kelng observed, several mirrors were provided simultanecusly snd the childe
ren were allowed to cbserve sach ethers It was also pointed out to them
that eifective eyo-movementis are characteriged by pot more than four stops
to & line, very short peuses between flmaticns, rhyths of movesment and
rapid return sweeps. Legressive or backward movements of the eys indicale
poor progrees in speed and comprehension.

Frequently teacher-nsde tests of oral and silent reading were used

Jpenald Do Durrell, Dmvovesent .
York: Yonkers-on~iudson, 1905 'ﬁ m W Mﬂ
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to supplement the facts secured by the use of standardised tests, Throughe
out the entire perdcd of remediation, attention was given to all phases
of reading which were necessary fer progress at their particular levels.
Word meanings, dictionary siills, interpretations, predicting cuteomes,
and different forms of comprehension were teught aleng with the word-attasck
skillse Vardous skills of inereasing diffieulty were begun at progressive
Jovels and continued throughout the emtire program, Reading, writing,
spelling, speaking and listening were fused inte a combined program to
give the ohild the necessary faedlity for the language artse As the child
nmastered these sidlls, in varying degrees of learning, he was also taught
appreciation for litersture and the boundless Joy of reading as well as
undevetanding the need for capitalisation and punctation,

Vile OS(URCES OF DATA

There were many scurcss for the date wsed in this study. Bocks,
panphlets, magazines, interviews, school records, and cusmlative folders
represented some ol these sources. The principalvs ¢ffice, as well as the
superintendeni's oifice furnished test data and school records that were
invalusble Lo the reports GSome of the test data and instruectional materials
are listed as followss

1« Iowa Silent lsading Tests

2, Iows Dasle Skills Tests

3+  Grwy's Oral Resding Parsgraphs

be  Veekly Resder Diagnostie Tests

S5«  Gales Primary Peading Tests

b Gates Survey Readiness Tests
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FPEFeos

Gates Advanced Frimary Reading Tests
Beaderts Digest Dooks 11 and IIX

Gates Feardon Practice Emercises 11I, IV, and V

vietster Fractice headers

Teacher-made Teste

Cuulstive folders, inciuding all previous schoel records
Doleh Word Lists

Basal Text Dooks

Supplessntary Texts
Interviows with teachers and parents



CHAPTER V
SUMMARY, CONCLUSICRS, AND ERCCMUENUATICNS
Ie SUMEARY

lack of reading faeility is the greatest single cause of failure
in the schools of todays ¥Nob only is resding a subject to be learmned,
but an indispensable teol for the mastery ol other subjects. For this
reason edueators are becoming inereasingly interested in approaches,
msthods and techniques that will emable all educable children to develop
the necessary okills for maximum resding eificiency.

In additien to a ¢hild's lack of inngte abllity, there are sany
other factors that contribute to reading deliciencies. Defore any reme-
dial program is initiated, the teacher must ssceriain the nature of each
ehild¥s dlifioultios and the fastors from which these difficultlies stem.
A suseessful remedial program incsrporates the following: (1) a proper
diagnoals through careful testing and observationg (2) a selective choice
of interesting materials as well as techniques geared to sach child's
needs and lovel of ability; (3) complete and sdeguate measures of remedie~
tion, adednistered with & proper regard for seguence and timingg and (4)
sufficient motivation and encouragenent to insure the ehild's cooperation,.

Harris hae sald, "iords are the bricks with which the thoughts are
budle, ™ and when a pupll is wisble Lo recognize more than ninety per cent
of the words in context, he is at a tremendous dissdvantage in attespiing

i S |
Albert Jo Harris, ’ - (New Yorks David
NeAy Soupaags Totes mﬁ‘%&”"‘ww



to extract meaning from the printed page.

The non-reader and the severe remedial case nearly always have a
basic deficiancy or weakness in the methods of word stlack and semory re-
calls Three major methods for developing a sight~recognition vosabulary
have been worked cut, the kinesthetie, the phonic, and the visual. These
three methods were tried singly and in combinations. The Viasual-Fhonie
Ordginal Feading Progrem is o combinstion methed, invelving all three
approachec.

I, CONCLUSIORS

Thore are so many detalled comslusions that could be drawn on the
basis of this study thet it would be practically impossible to list all
of theme However, an attempt is made here to note the most significant
results, as well ss pertinest suggestions for classroom teachers and future
investigators in ihis type of reading researchs

ie AL the conclueion of seven months of instruction all pupils
had wade a substaniial gain on the Iowa Silent leading Teste -~ Iron +eb
Joars Lo +4.7 yearss (Ses Table I.) The seventeen pupils who were present
for the entire siudy made an average gain of 2.0 years. The median gain
wao lef yoars. m&wm.mmwmmmmunm
preliminary lowa Silent Beading Tests, made significant gains on the basis
of other testa.

2+ When the statisties were compiled for the entire Wilsen {ity
Schoole, the study group was reted above average. The ratings for the
ware as followss



Pelow average = -months to +.7 months

Average = +4,8 (0 +i.d years

Above average = +1,5 years and above

When the forty-nine separate median scores were arranged in a de~
seending array, without reguwd for f{requency, it was found that the re-
seareh group ranked twelith from the tope This represented a significant
gain, sspecially when the resder conaiders the fset that nermally one ex~
pocts the least progress from that group which is retarded sost in readinge
fy the same token, one expeois a larger gain Irom those in the upper limits
of ability, and since these children probably represented a fair sampling
of ehlldren over Lorth Carclina; there is reastn Lo believe that euly a
vary ssall percentage of them would be as educationally retarded ss those
ehildren in the study groups

3« Hhen the lowa Silent Heading Test scores of the Wells Elsmen-~
tary School were ranked in erder of descending megnitude, it was found that
of the thirtesn reading proups, the study group ranked sixth from the top.
In this instance it was imown that the study group represented that segnent
of the other iwo groups bhal were classed as remedial, also, showsd their
wedian gaing were five o glx sonths below thal of the remearch study group.

4e  Onm the firal Weeldy Resder Disgnostic Test, given in April,
Lthe scores ranged from hel to Tolj the median score was 4e8s These Lests
were administered and scored by the homercei Leschers.

5s  Om the comprehension (o) and speed(s) tests in the Reader's
Digest, the final seores ranged from ¢80/ s.85 words per mlmute in third
grade materisl to €100/ /84455 words per minute in fourth grade materiale
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the pupdl who made the lowest score was unable to resd at all in Cetobers
Two pupdls sede the identical top scorej ene obther achieved 455 words per
minute bt his casprehension score was 70 per cent. The highest score of
all the children in Cctober was ¢+80/5.200 words per minute in third grade
materiales The madian score rate in Oclober was 85 words per minute in
second grade matorialj the median score rate in April was 167 words per

és  (m the Doleh Spelling Test in April, the scores ranged from
&G per ot to 100 per cents The pupile who made the low seore of 60,
bad only a seore of 20 on the suwe test given in Decesber. The pupil who
made & periect seore in April had a score of 88 en the previocus test.

Ts n the basis of the lowa Tests of Bealc Skills and Gates Ad~

s  Word-atlack skills were deflinitely improved as evidenced by
improved oral reading in the Srayts Oral Reading Paragraphse (See Table I.)
The gaine ranged lrom leJ yeurs o hek yours during the seven months of
instruction. The median gain was 2.5 years. The average gain was 2.6
Foarse

s  Gpelling vas significantly improved as evidenced by the scorers
on the Deleh Werd List Tests Those with the greatest need for phonies at
& seore of 18 in Janumry, wss able to score 78 on the {inal test.

iGe Beading interest was maintained and class swrale was highs
4s & resuli, sll ehildren resd unassigned books Jor extra eredit. 7They
appesred Lo be very prouwd of thelr accomplishments and expressed dis~
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ile Teachers and parents expressed beliel that the children had
fsproved in other areas of school work, All puplls were promoted to the
next grade.
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IIl. RECGOENDATINS

In view of the gratilying results ebtained with the Holmes' Visualw-
Phenie Original Feading Progras, it is recommended that other remedial
and regular teachers stiend the East Carciina Collsge ilesding laboratory
and study this method for possible clasaroc use.

It i further recopmended thal wore classroom Leashers become ine
volved in research of this kind, It is & very bemeficial and rewarding
experienge and assuwres the investigator of a more thorough understanding
of the subjests It is through the research process that most of the an~
swers to educational problems will be founds _

There is & delinite need for other studies incorporating the Visual-
Phonie Original Reading Programe (me sueh study, involving an experimes-
tal group and o control group, would be of great benefit at this time,
In the opinion of this writer, much greater results would be obtained Ly
uaing an average or superior group of children for the experiment,

In addition to the above recommendations the following speeilic
suggestions, concerning remedial instruction, appear to be Justified on
the basis of this study:

(1) The cooperation, canfidence, and interest of the children are
necessary for maximum lesrninge

{2)s The desire Lo learn is intensiiied by the use of interesting
zaterial, chosen with the particular child's enjoyment as one of the ori-
terial for selection,

(3) Homogeneous grouping alone is insufficient to care fer the
individual differences of children.
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(4) It is isportant that instructicn begin on & suffisisntly low
lovel for the pupdl to attain initial suotesss

{5) Bach ehild should be made sware o the aress in which he needs
belps be smpt slso have f3ith in his om edility teo lmprove,

(6) Unususl and inforsal groupdng ean be very effective in pro-
meting interest and a desire to emvels

(7) Specifie protlsms sre solved mere esslly when they receive
attention in an erderly and progresaive manser with a definite regard fov
the ehild's needs and ability,

{8) Iv is necsssary teo teach as many diiferent methods of word-
attack as possible in order to promote rapid and secwate recognition ol
individual words and words in groups.

{9) The inclusion of adeguate practice will help the child with
sopprehension and aposds

(10) Frovision for auple reading cutside of sehool tends to pre-
mote {lueney; bowever, diseretion is needed in sssigning homsworis

{11) vhen the child attains & reasenable faeility in accurate ine
terpretations and the mechanics of reading, he should be given oppertumity
to do independent thinkings

(12) Treining should be earried on similtanecusly and progressively
aleeng all areas of weakness, alibough major esphasis will netessarily be
placed on that phase whioh ls presenting the greatest diifieculiy to pro-
gress ab that perticular time.

(33) Constant dlagnosis is indigpenseble for the most effestive

(14) OF all the pre-reguisites for teaching remedial reading, none
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matohes the lapertance of s sincere degire %o help c¢hildren salvage an
opportunity for en oducaiions
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