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expressed a need for greater funding and time spent
disseminating knowledge of the EHCP process. This
paper summarises key limitations of, and potential im-
provements to, the current EHCP process. Structural
reform is required to ensure accountability of service
failures. Further research is required focusing on the
experience of additional professional groups, such as
educational psychologists and social workers, whose
experiences are under-represented.
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Context and implications

Rationale for this study

Appeals against local authorities' EHCPs decisions have increased by 151.57%
since 2014, suggesting dissatisfaction with the process, and raising fears of gaps in
educational access.

Why the new findings matter

The review highlights areas of dissatisfaction within the EHCP process and sug-
gests steps for ameliorating shortcomings in the process.

Implications for policy makers, practitioners and educational researchers

The policy aims underpinning EHCPs was of co-operative resolution around edu-
cational provision, supporting social inclusion, and challenging structural disability.
The review highlights areas of dissatisfaction and implicitly negative impact and
limitations of policy within the EHCP process. The review suggests processes ena-
bling family and policy aspirations to be better met. The EHCP process was a policy
mechanism enabling ‘levelling-up’ before levelling-up became a broad policy ob-
jective. Learning from the failure to meet aspirations provides direct and indirect
benefits. The analysis highlights how multifactorial such failure is, and the need to
consider multiple strands of research and change to achieve aspirations.

INTRODUCTION

The Children and Families Act (2014) introduced reforms outlining support for children and
young people in England with special educational needs (SEN) and disabilities (SEND).
Central to this was the replacement of Statements of SEN with Education, Health and Care
Plans (EHCPs), a legal document detailing the needs of children and young people with



SERVICE USERS' EXPERIENCE OF EDUCATION, HEALTH, . .
AND CARE PLANS Review of Education | 3413

SEND and the provision they require (Department for Education & Department of Health,
2015). It was required that local authorities (LAs) transfer all children and young people with
Statements of SEN to an EHCP by April 2018 (Department for Education, 2016).

Comparing statements of SEN and EHCPs

The SEND reforms brought significant changes to the statutory assessment process. One
key principle being that the EHCP process should be person-centred (Department for
Education & Department of Health, 2015). While the involvement of children, young people
and their parents was previously encouraged, it has now become a statutory requirement.
Drawing on recommendations from the green paper (Department for Education, 2011), this
ensures tailored provision for children and young people. It also enables service users,
who have been traditionally disempowered, to be involved in all aspects of decision-making
(Department for Education & Department of Health, 2015; Department for Education, 2011;
Gillie, 2012). The green paper (Department for Education, 2011) argues ‘against the bias
of inclusion’ (Department for Education, 2011, p. 51) and focuses upon child and parental
choice of school type and setting, emphasising the importance of environmental considera-
tions in meeting need (Gillie, 2012, p. 8).

In addition to person-centred planning, another key principle of the SEND reforms is
that the EHCP process should involve multi-agency working between education, health
and social care services. This is to reduce gaps in provision and reduce the administrative
and functional burden on parents. Previously, the process involved navigating multiple non-
aligned systems (Department for Education & Department of Health, 2015; Gillie, 2012). It
was recognised that the complex nature of some childrens and young people's needs meant
that a narrow focus on education did not always address needs appropriately (Gillie, 2012).
Therefore, whereas Statements of SEN only focused on educational needs, EHCPs were
developed to consider education, health and social care needs, allowing for more holistic
support (Department for Education & Department of Health, 2015; Gillie, 2012).

Within the Code of Practice (CoP) an expectation arose that needs that could be met
solely within education did not require an EHCP, and instead were to be met via a progres-
sive cycle of interventions under ‘school support’ (Department for Education & Department
of Health, 2015, sections 6.44—6.56 and 6.63). This was a subtle but important change from
Statements of SEN which had a hierarchical pathway (school action, then school action plus)
leading onto the issue of a statement (Department for Education & Skills, 2001). Another key
difference involves the purpose of statutory support. For Statements of SEN, the framework
enabled access to education with an explicit focus on meeting educational-developmental
objectives, as stated under part three of the first part of the statement (Department for
Education & Skills, 2001, p. 102). In contrast, EHCPs focus on outcomes, preparing chil-
dren for adulthood and becoming a valued member of society (Department for Education &
Department of Health, 2015, pp. 162—164).

An effective change?

Despite person-centred planning and multi-agency working now being a statutory require-
ment, research has shown a failure to implement such (House of Commons, 2019), resulting
in dissatisfaction with the EHCP process. In a report published by the House of Commons
(2019), on the SEND reforms, it was revealed that only a minority of children, young people
and parents had positive experiences of being involved in the process. In addition, there was
little evidence of the involvement of health and social care services in the process.
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However, other factors may be responsible for dissatisfaction among service users. In a
study commissioned by the Department for Education, known as the Pathfinder Programme,
LAs were tasked with trialling the reforms prior to their implementation (Thom et al., 2015).
Families reported experiencing a person-centred process and an increased multi-agency
approach, yet still voiced dissatisfaction with the process (Thom et al., 2015). While Cullen
and Lindsay (2019) support this, they also highlight the contributing factors of the need for
empathy, knowledge and acknowledging wrong.

Statistics published by the Office for National Statistics (ONS) show that 75,951 requests
for an EHCP were submitted in 2020, but only 60,097 EHCPs were issued (ONS, 2021b).
This highlights that although a sizeable proportion of requests are being made for an initial
assessment, many are being declined. Figures from the Ministry of Justice show that ap-
peals against EHCPs have increased by 151.57%, from 3147 in 2014/15 to 7917 in 2019/20
(Ministry of Justice, 2020). One of the most common reasons cited was an initial ‘refusal to
assess’. ‘Refusal to assess’ appeals have increased by 276% in the past five years from 603
in 2014/15 to 2270 in 2019/20 (Ministry of Justice, 2020). However, it is not known how many
of these cases had a reasonable prospect of winning an appeal but failed to submit one.

Secondly, many appeals were linked to ‘contents’, which across the various components
of need, provision and placement, and under the 2-year pilot, accounted for 4715 appeals
(Ministry of Justice, 2020). This suggests that families are not being involved in all aspects
of decision-making and that the requirement for a ‘person-centred’ process is still not being
mutually met.

The current study

With an increasing need for EHCPs (numbers have increased by 10% in the last year, rising
from 390,100 in January 2020 to 430,697 in January 2021; ONS, 2021b), it is integral that we
understand service users’ experience of the process. The need to ensure adequate provi-
sion for children and young people with additional needs is more crucial than ever, given lim-
ited access to education and face-to-face support due to the COVID-19 pandemic (Ofsted,
2020). Previous research has attempted to synthesise literature on EHCPs but has failed
to focus on service user experience in a systematic fashion (see Cochrane & Soni, 2020).
The current review provides a detailed systematic review of the literature looking at service
users’ experience of the EHCP process. It highlights areas of dissatisfaction and how such
can be targeted. For this review, service users are defined as children, young people, par-
ents and professionals from education, health and social care services.

The review aims first to identify the extent to which the involvement of education, health
and social care services in the EHCP process is collaborative; secondly, to identify the
extent to which children, young people and their parents are at the centre of the EHCP
process; and, finally, to understand whether satisfaction with the EHCP process differs by
service user.

METHOD
Search strategy
Figure 1 illustrates the study selection process. The systematic search for literature was car-

ried out on 28 June 2020 using the EBSCOhost research platform. The databases included
were Academic Search Complete, PsycIinfo and Education Source. Details of the search
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terms and Boolean operators used are presented in Table 1. Inclusion and exclusion criteria
are presented in Table 2. The initial search identified 186 studies.

A further search was also conducted through Google Scholar and the Electronic Theses
Online Service (EThOS). In Google Scholar, the advanced search option was selected,
and the search terms used were ‘experiences OR perspectives AND education health and
care plans’. This search identified 482 records. In EThOS, ‘education health and care’ was
entered as a search term, resulting in 20 studies. All records were imported into EndNote to
remove duplicates which were also checked for manually (N = 130). This resulted in a total
of 558 records.

Initial screening involved reading the title. Where the focus was not clear in the title, the
abstract was examined. Papers that did not meet the inclusion criteria were excluded (see
Table 2). Studies that included multiple participant groups (i.e., groups in addition to the tar-
get groups of children, young people, parents and professionals from education, health and

Records identified through Additional records identified through
— database searching other sources
g Academic Search Complete = 67 Google Scholar = 482
= Psycinfo = 44 EthOS =20
3 Education Source = 75
b
—
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FIGURE 1 Study selection process



6of24 | Review of Education AHAD ET AL

TABLE 1 Searchterms used in Academic Search Complete, PsycInfo and Education Source

Key concept relating to
research question Search terms used

Service users “service user*” OR insider OR famil* OR parent* OR carer* OR child*
OR “young person*” OR “young individual*” OR “young people*”
OR professional* OR SENCO* OR “special educational needs
coordinator*” OR “educational psychologist*” OR EP* OR teacher*
OR *“teaching assistant*” OR “learning support assistant*” OR “school
staff*” OR pupil* OR student*®

Experiences experience* OR perception* OR perspective* OR view* OR opinion* OR
voice* OR attitude* OR report* OR review* OR rating OR satisfaction

Education, health and care plan  “education health and care plan*” OR “EHC plan*” OR EHCP* OR

process “education health and care process” OR “EHC process” OR “EHCP

process” OR “education health and care needs assessment process”
OR “SEND provision” OR “SEND policy” OR “SEND reforms” OR
“SEND legislation” OR “SEND support” OR “SEND system” OR
“special educational needs and disability code of practice” OR
“SEND code of practice 2014” OR “SEND code of practice 2015”
OR “SEN provision” OR “SEN policy” OR “SEN reforms” OR “SEN
legislation” OR “SEN support” OR “SEN system” OR “Children and
Families Act 2014”

TABLE 2 Inclusion and exclusion criteria

Inclusion criteria » Written in the English language
» Published between 2014 and 2020
» Reported qualitative research
» Explored service users’ experience of the EHCP process

Exclusion criteria * Not based on the SEND system in England
» Based on Statements of SEN not EHCPs
» Used mixed methods and it was not possible to extract
qualitative data

social care services), were included, so long as information pertaining to the target groups
was distinguishable. This resulted in 533 records being excluded.

The full text of 25 records were read. One further record was excluded as it was a review
publication, and six records were excluded as they did not explore service users’ experi-
ence. Seven additional records were identified a posteriori from reference lists of papers that
were read in full (APPGA, 2017; Cullen & Lindsay, 2019; Cullen et al., 2017; Franklin et al.,
2018; House of Commons, 2019; NAS, 2015; Scott, 2016). This resulted in 25 studies being
included in the review.

The synthesis of literature was structured by the research questions. Given the qualitative
nature of the findings being analysed, the principles of Braun and Clarke's (2006) thematic
analysis were drawn upon. Selected studies were read in-depth, and details concerning type
of service user and relevant findings were extracted. Patterns of findings were examined for
conflict, isolation and concurrence. From this, themes were formed.

RESULTS

All papers included in the review were high quality, as assessed using the Critical Appraisal
Skills Programme qualitative checklist (see CASP, 2018). Utilising this checklist permitted a
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greater focus towards understanding the validity and value of findings, subsequently proving
their quality. An interpretive decision was made on whether a paper was of a high standard
while also adhering to the checklist strategy. Literature was identified from a wide range of
sources including journal articles, government publications, research reports and doctoral
theses. The inclusion of these types of literature was required, as much of the information
pertaining to EHCPs is addressed in this type of publication, due to their legal and complex
nature. Including gray literature was also crucial to reduce publication bias and increase the
review's comprehensiveness (Paez, 2017). Table 3 gives an overview of the studies, includ-
ing author, publication type, service user and key findings.

Synthesis of findings

The following section provides a narrative synthesis of the key themes identified across the
25 studies.

Lack of integration with health and social care

Evaluation of the 2020/21 school census data (ONS, 2021a) indicates that for most types of
SEN that secured an EHCP, there would have been medical input or a medical diagnosis
in the identification and management of the need. For example, autism spectrum disorder
(ASD), which according to NICE guidelines requires multidisciplinary evaluation and sup-
port (NICE, 2017), was the most common type of need (30%) among those with an EHCP.
Pupils identified with a primary need of Social, Emotional and Mental Health, and Speech,
Language and Communication needs accounted for another 30%. However, even those
difficulties which do not immediately present as needing multiservice support (for instance,
Specific Learning Difficulties, SpLD), can present with co-morbidities such as motor, lan-
guage and executive function difficulties (Snowling, 2005). For a proportion of children, an
integrative intervention for both proximal and distal forms of difficulty may be needed, with
an EHCP required to achieve this. In 2020/21 11,610 children with SpLD met the threshold
for having an EHCP compared to 92,567 for ASD (ONS, 2021a). The complex nature of
needs for those that meet the threshold, means that many children and young people's
needs are unlikely to fall into single service categories. Therefore, collaboration between
education, health and social care services is essential to ensure timely and effective sup-
port, enabling access to education and progression towards adulthood.

Nine studies identified a lack of involvement from health and social care services in the
EHCP process, despite the requirement for multi-agency working. This may be due to health
and social care workers having a lack of knowledge of the EHCP process (Redwood, 2015)
or a lack of understanding of their responsibility in the process (Boesley & Crane, 2018).
Further, health and social care workers do not feel competent when addressing health-
related matters in an educational context (Skipp & Hopwood, 2016), and limited funding
exists to resource additional training (House of Commons, 2019).

Where service users did express that health and social care services were involved in
the EHCP process, the collaborative nature of this involvement was still disputed (Cochrane,
2016). Service users, particularly special educational needs co-ordinators (SENCOs), high-
lighted the challenge in bringing together professionals from different services for meetings,
due to time pressures (Sales & Vincent, 2018; Tysoe, 2018).

Multi-agency working aims to reduce pressure on families by removing the need to repeat
information to different services (Department for Education & Department of Health, 2015),
but this is not being realised. Parents often report having to repeat information, concerning



AHAD ET AL.

8 of 24 | Review of Education

s|esnjal Buipsebai Aoualedsuely Jo yoe]

‘suonejoadxe |ejualed onsijeasun Buibeuew ul A} noiq

'ssa20.d ayj Jo abpajmouy payoe| sjuaied

'SOOINIOS

2Je9 |BID0S pUE Y}|eay woJj Juawebebussip o}
Bunnguiuod sjeuolssajold Buowe abpajmouy Jo yoe

wewismodwasip jo sbuljea) pesneo
yiomiaded jo uolisjdwod Jnoge Aouasedsuely Jo }oe
‘safjienb
S|euoIssa0.d U0 pal|aJ JUSWBA|OAUI }|8) SWOS
‘dDH3 S.PIIYD J18Y) Ul paAjoAUl 81am sjualed jo Ajioul|y
'S8WO09)N0
2|geINoAR) 810W pey S||ys [euoissajold Yyim sjualed

S|00yos 0} uo passed sem 4OHJ Bunum jo Ainp sy

Ayaixue Buisneo ‘ue|d

S,PIIYd Jiayy Jo ssaibouid sy} Jnoge Jesjoun alem sjuaied
‘JUBWAA|OAUI payloddns

alojaq Ajlwey pue spaau s,uosiad BunoA/pjiyo Buimouy
10edwi ue aney
0] pajie) sawawos uosiad BunoA/p|Iyd yiim joeiaiul
0} pasn sayoeoidde paiojie} ‘spaau Jo abe Jiay)

0] anp pajwi| ajdoad BunoA/uaip|iyd JO JUBWSA|OAU|

‘0} pauajsl| Buiaq jou aiam Aay) }ja} sjualed

abpajmouy payoe| JJels |8} sjualed

sBuipuly Aoy

SOON3S

sjualed

sloyoea)
pue ajdoad BunoA ‘sjuaied

a]doad BunoA pue uaip|iyod ‘syjusaied

ajdoad BunoA pue uaip|iyo ‘syjualed

(s)aasn asinu9s jo adA)

ajonJe [euinop

sisay |

yodal yoleasay

uoneolgnd uoneonp3 Joy Juswiiedaq
uoneolignd uoneonp3 Joy Juswiiedaqg

adAy uoneaijgnd

(8102)
auel) pue Ag|saog

(2102) Aepueg

(£2102) VOddY

(8102) "Ie 1o swepy
(£102) |e 1o swepy
(1e3K) (s)ioyiny

Salpnjs papnjoul Jo MaIAJISAQ € 319V L



SERVICE USERS' EXPERIENCE OF EDUCATION, HEALTH,

AND CARE PLANS

Review of Education | 9 of 24

(sanunuo?))

dOH3 118y} ul panjoaul aiam ajdoad BunoA jo Ayiouny
'S9OIAISS JUBJBYIP WoJ) sjeuoissajold
0} uonjewJoyul swes BuiAe|as desy 0} papasu sjuaied

sabueyod ayew 0} Ajljige ay} pey pue

|0J3UOD Ul 810W Blom Aay) se palomodwa )|} saljiwe
‘s|euoissajoid

Aq way) 0} pajelolp buiag sem ssao0.d |8} saljiwe
'ss9004d 8y} Jnoge uoISnyUoD

pue Bulpuejsiapun Jo }oe| e payiodal saljiwe

sjualed Aqg s)sanbau Buipuewap yum Buleaq
‘paw.ojul J8)}aq sjualed

SSaUISIp pasned yaiym

ue(d s,p|yd 418y} Jo ssaiboud Jnoge Jesjoun sjualed
‘sdiysuonelal bupjiom pue uoisinoid uo

10edwi 9SI9ApE peY Sepn}ijie Jje)s |00YdS YHIM sanss|

‘patoubl SMaIA Ssjualed

‘paJinbas a1n}nd pue aopoeud jo abuey)

s|esnjaJ 8onpau 0} palinbal spjoysalyy yJuatedsues|
‘}Jeys N3 S Jo Ayjenb ayj 1noge pautaouod sjualed

ylomiaded Buiwunsuoo
awli} Yyim usping e sem ssado.d payiodal SOONIS
‘abpajmouy
Jsow 8y} aAey 0} SOONIS pajoadxe sjualed
‘PAAjOAUL AjDAI}OR JOU Sjudied
‘Jou s1ay3o ‘ebpajmouy
Jo Junowe abie| payiodal sjeuoissajoid swos
‘abpajmouy o yoe| passaldxa SOONIS
'S9OIAISS 81D
|eI00S puUB y}[eay Wo.lj JUSWSA|OAU] SA)BIOgEe]|0D JO YoeT]

sBuipuly Aoy

S92IAI9S 9JED |BID0S pUE Y}|eay
‘uoleonpa woJj sjeuoissajold
pue ‘ejdoad BunoA ‘syuaied

a]doad BunoA pue sjusaied

SOON3S

Sjualed

a|doad BunoA pue sjuaied

s)sibojoyoAsd |euoneonpa
pue jjejs |ooyos ‘sjuaied

(s)aosn asini9s jo adA)

Jodal yolessey

sisay |

s[onJe [euinop

a[onJe [euinop

uoljeolignd uoneosnp3 4o} Juswiiedsaq

sisay |

adAj uoneaijgnd

(penunuo))

(8102) "le 3o ulpjuel

(9102) uoysa|oo3

(£102) "le 18 ueun)

(6102)
Aespui pue us|n)y

(£102) "1e 1@ us|IN

(9102) aueIyo09
(1e3K) (s)ioyiny

€ 379vl



AHAD ET AL.

10 of 24 | Review of Education

pJeay 10U 818M SMBIA 118y} 1|8} Saljiwe]

saljiqisuodsal
pue sajoJ s|euoissajoid Jnoge Alue|o Jo yoeT
‘sauljapInb jua1ayood 10} paau ay |
‘sAejap pue sueid
Ayjenb Jood ul Bunnsai ‘4aaouuny eis jo sajel ybiy
0} pa| sey awy jo abejioys pue yiomiaded pasealou|
"'SMAIA S,p|IYD JI8y} Jou 3oeqpas)
J18Y} J9pISU09 Jou pIp dOHIT Melp pajlodal sjualed
*0l}Jewa|qold SEM JUSWSA|OAUL JO PAA|OAUI JOU Sjualed
‘Ayjleam pue pajeonpa ||om ale oym
sjualed sinoAe} walsAs 4OH3 wybnoy) sjeuoissajold
‘a)doad BunoA/ualp|iyd pajoeduwl JUSWSA|OAUL JO YoBT
‘Buipungiapun
0} @Np SeM S3DIAISS 1.9 [BID0S PUB Y}eay Wod)
JUSWSA|OAUI JO Xoe| pajJodal sjeuolssajoid pue sjualed

S9IAJSS JUBIBYIP O}
uoljewJolul swes ay) yeadas 0} Buiaey yym uonesniy

BuiwNsuoo 90IN0Sal pue dwl} S| $$990.1d

ss990.4d 8Y} Ul 8]0J JI8y} Jo Buipuesiapun Jesjoun
‘dOH3
a|dwexa ue pue sauljapinb Juaiayod dJ0W 1o} padu 8y |
‘Ayjiqisuodsal ul esealou|
‘suolejoadxs |ejualed opsijealun Buibeuew ul Aynaiyiq
‘Jloddns |einpadold aiow 1o} paau ay |
'ssa00.d 8y} Jo Buipuejsiapun payoe|
1ng sjybil Jiay) Inoge a|qeabpajmous 810w S1oM sjuaied

sBuipuly Aoy

a|doad BunoA pue uaip|iyo ‘sjusied Jodal yolessay

S9IIAIDS 218D
|BIOOS puE y}jeay ‘uoieonpa
woJ} sjeuolissajold pue

‘ajdoad BunoA ‘usip|iyo ‘syusied Jodas suowwo) Jo asnoH
sjualed a[onJe jeuinor

S92IAIBS 84ED |BID0S pUE Y}|eay
‘UoI}EONPS WOJ} S|euoISSajold a[onJe jeusnor
SOON3S sIsay |
(s)a9sn asini9s jo adA) adA) uonjeaiqng

(5102) SYN

(6102)

suowwoy Jo asnoH

(2102) I1led

pue pueg||oH

(8102) I1leme|ioH

(9102) @109

(1e0K) (s)1oyiny

(penunuo))

€ 379vl



SERVICE USERS' EXPERIENCE OF EDUCATION, HEALTH,

AND CARE PLANS

Review of Education | 11 of 24

(sanunuo?))

SPaaU Je[IWIS YIM USIP[IYD JO} SOWOIINO0 JUSISHIP

pasned Sy UlYylm pue usam}aqg SalousjsIsuoou|
‘panoidwi 8q 0} paau spoylaw

Ing ‘smalA Jiay} Buniole yum diay paAledas uaipliyd

‘saljijenb s|euolssajoid UO JUBlSJ JUSWSA|OAU] [BJUSIBH
‘papn|oxa

|99} sjusied apew UOIIBOIUNWWOD PUB 92USPLUOD J00d

"Joy}eboy sjeuoissajoud |e 106 0} abusjiey)

aouepinb apinoid 0} JOHJ [8pow e 1o} paau ay |
'sinoy
Pa}oeJju0d JO BpISINO YIom Bue|dwod 1o yiom
Jayjo Bujuodisod sjeuoissajoid ul paynsal awi Jo YoeT
JUBWaA|0AUl spoddns Ajiwey yum diysuonelal Jolud
‘'spaau Jo abe Jiay)
0} anp pajwi| 8jdoad BunoA/uaip|iyd JO JUBWSA|OAU|
‘sjeuoissajold Aq pajoadsal
pue panjeA a1em SMaIA JIay} pue o} paualsl| |8} sjualed
'ss8204d 8y} Jo Buipuelsiapun Jajealb e aney sjuaied
"S9IINISS
a.1ed |e100S pue yjeay wouj Juswabebuasip 0y
Bunngujuoo sjeuolssajold buowe abpajmouy jo yoeT

suofjejoadxa |ejusied Buipuewsp Buibeuew ur AynouiQg
"S9OIAJSS 81D |Be100S pue
yjyeay Wouj JUSWSA|OAUI SAI}EIO0C.|[0D Ul Juswaoidw|

ss800.d 8y} Ul 8|04 JIBY} IN0ge ulensdun
"aw
1O Juswi}seAul ue ainbal |Im sjualed yym sdiysuone|ay

uoljewuoyul Juasisuooul bujuieyuod sueid oy ps| sey

ylomiaded pue sainpaosoid ul sy Buowe Aous)sisuoou|
"JaAouuny j4ejs Jo sajel ybiy o)

pa| sey yoiym Buiunsuod 82IN0Sal pue awl} S| SS8201d
‘abpajmouy N3S ou

ypm yyels v Aq sueyd jo Bupium ayj Jnoge paulasuo)

sBuipuly Aoy

S92INISS B1eD

|BIOOS puE y)jeay ‘uoleonpa
wou} s|euolssajoid pue

‘oldoad BunoA ‘uaip|iyo ‘syusied

S90IAJBS 81ed

|eI00S pue yjeay ‘uoniesnpa
wouj sjeuolssajold pue

ajdoad BunoA ‘ualp|iyo ‘siualed

SOON3S

SOON3S

S82IAI8S
uoI}BONPS WOJ} S|euoIssajold

(s)aosn asini9s jo adA)

a|one [euinopL

sisay |

sisay ]

s[onJe [euinop

a[onJe [euinop

adAj uoneaijgnd

(8102)
JUBOUIA pue ss|eg

(5L02) poompay

(61L02) 18pUB|d

(G102) ‘e 1o uosiead

(8102) "|e 1o etexiled
(1e3K) (s)ioyiny

(penunuod) ¢ 379VL



AHAD ET AL.

12 of 24 | Review of Education

SJNOY PaJoeIIUOD JO BPISIN0 }JoM Bua|dwod 10 yJom
Jayjo Bujuodisod s|euoissajoid Ul paynsas awly Jo yoe

‘paJayjo |ooyds Jiay) Joddns aAnesisiuiwpe

ay} Jnoyum padod aAey jou pjnom ‘ylomiaded
Bulwnsuoo awi} 0} 8Np UBPING B SBM SS820.d

"Jaylab0)
S9IAISS JUBIBLIP WO} Sjeuolssajold 186 03 JnoiIq

PaA|OAUI
9J9M 9SED Sa[IWE) Y} MBUY OYM S|euolssajoid
usaym pasjuad-Ajlwe} sem ssaoo.d 1|9} sjuaied
'ss9004d pasjusd-Ajiwey e bulousiadxa
pajiodal pue 0} pausjsi| 3|9} saljiwey Jo Ajuoley
‘g|doad BunoA/ualp|iyd pajoedw JUSWSAJOAUL JO }OET]
'Su0|se290 a|diinw uo spaau s,pliyd Bujuiejdxa
Ul pa}Nsal YdIyMm SODIAISS USOMIS] UOIIBDIUNWWOD
JO )oe| pajJodal OS|e SWos ‘©A1}eI0qe||0d SEM
S99IAJISS JO JUBWBA|OAUI passaldxa sjualed swos

JEUM IO} UOI}OE 83€} PINOYS OYM JNOge Jeajoun sjusied
"ueld s,p|1yo J1ay} jo Ayjenb auy)
INoge suIaouo9 o} Bulpes| ‘Sy UIYIM pue usamiaq
paonpoud sue|d SSoJoB S81oU8)SISUOdUl POII0U Sjudled
‘sAejap pue sueld
Ajienb Jood ui Buinsaus ‘Janouuny jeis jo sajel ybiy
0} pa| sey awi Jo abejioys pue ylomiaded pasealou|
"aBpajmouy NIS OU UM Jels
Aqg sue|d jo Builum 8y} JNoge pauladuod S|euoissajold
"S9OIAISS uonN|osal Juswaalbesip
1noge Jo [eadde 0} moy uo abpajmouy ou pey sjualed
'ss9004d 8y} Jn0ge pasnjuod ale sjuaied
's92Jnosal
Alessaoau ay} Buiaey jou o0} anp Bupjiom Aouabe
-3Inw ypm BuyBbbnuys Alejnonled ale saoinles y)eaH

0} pauajsi| 1|8} Aayy awi Jsui
8y} sem J1 pue Buemodwa sem sseooud 3|8} saljiwe

sBuipuly Aoy

SOON3S

ajdoad BunoA pue uaip|iyo ‘sjuaied

S8oIAJBS B1ed
|eID0S pue yjeay ‘uonesnpa
woJ} sjeuoissajold pue
ajdoad BunoA ‘ualp|iyo ‘sjualed

S9OINIDS
uoljeonpa Wody s|euoissajold
pue ajdoad BunoA ‘sjuaied

(s)a9sn asini9s jo adA)

sisay |

uoneolgnd uoneonp3 Joy Juswiiedsq

uoneolgnd uoneonp3 Joy Juswiiedsq

uoneolgnd uoneonp3 Joy Juswiiedsq

adAy uoneaijgnd

(8102) @0sAL

(5102) e 18 woy |

(9102)

poomdoH pue ddis

(9102) no2s

(1e0K) (s)1oyiny

(penunuo))

€ 379vl



SERVICE USERS' EXPERIENCE OF EDUCATION, HEALTH, . .
AND CARE PLANS Review of Education | 4312

their children's needs, to different professionals (Franklin et al., 2018; Holland & Pell, 2017;
Thom et al., 2015). This has led to the needs of children and young people being misunder-
stood and therefore not met (House of Commons, 2019).

A minority of studies have reported improvement in multi-agency working for some ser-
vice users (Plender, 2019; Thom et al., 2015), yet this remains the exception. The need for
more training resources, more understanding of individual roles and responsibilities, and
better communication between services, is repeatedly highlighted. The fact that some set-
tings report improvements, raises questions of where, when and how the EHCP process is
being applied from setting to setting. There is widespread agreement from stakeholders that
the 2014 Act used to introduce EHCPs, was the right approach but that it failed on imple-
mentation (House of Commons, 2019). However, seven years after implementation, patterns
of difficulties are persisting. This suggests problems that extend beyond implementation and
administration, and into a system of structural features including policy.

In an investigation around the role of policy in supporting children with SEND at risk of
exclusion, it was highlighted how for education, co-existing policies can become contrary
(Daniels et al., 2019). Daniels et al. (2019) found that policy conflicts had been resolved by
privileging accountability over inclusion, resulting in reduced access and increased exclu-
sions for vulnerable and SEND children. This suggests that the structural reform that would
guide stakeholder actions, ways of working, and policy priorities needs examination both at
the micro and macro level.

A structural reform in how the SEND system operates and is located relative to other
policy and accountability systems may go some way to achieving this. The structural reform
needs to be one which subsumes health care, social and educational services for children
and young people under a single accountability system. Importantly, this requires sufficient
power to identify service failure and recognise that each of the services have their own
structural features. Accountability would also have the potential to shape the cultural orien-
tation in which stakeholders need to operate. In some respects, the current accountability
framework has shaped the environment, resulting in findings such as those reported by
Cullen and Lindsay (2019).

Additionally, funding should be ring-fenced. This could allow for more allocation of re-
sources to individual services, or at least reduce the variable and discretionary allocation
identified by the current review. A greater clarity of roles, associated expectations and im-
proved communication would also assist. However, structural reform of procedures and pro-
cesses alone may not achieve this, with change of practice and culture also required (Cullen
& Lindsay, 2019).

Insufficient knowledge and understanding

Parents have reported a lack of knowledge and understanding of the EHCP process.
Eccleston (2016) revealed that two out of three families reported a lack of understanding of
the process, and that they entered the process without any clarity of what to expect, which
led to feelings of confusion. Similar findings were revealed by Skipp and Hopwood (2016),
where parents expressed feelings of confusion regarding the initial stages of the process.
Parents also indicated that they lacked knowledge as they reported wanting more help and
information regarding the process (Skipp & Hopwood, 2016). Moreover, parents reported not
knowing how to raise a challenge against their child's plan and only the minority had heard
of disagreement resolution services (Skipp & Hopwood, 2016). SENCOs have also reported
that parents lack knowledge of the procedural aspects of the EHCP process (Boesley &
Crane, 2018; Gore, 2016).
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In contrast, some professionals have expressed that parents are now more knowledge-
able of distinct aspects of the EHCP process (Curran et al., 2017; Gore, 2016; Redwood,
2015). SENCOs felt that parents were more knowledgeable in relation to their rights (Gore,
2016), and educational psychologists (EPs) in Redwood's (2015) study believed parents had
a greater understanding of the process. Bentley (2017) found that parents with professional
skills had better knowledge of the EHCP process, which led to better outcomes for their
children. Moreover, school staff and EPs have expressed believing that the EHCP system
favours parents who are wealthy and well educated and that there are parents who lack
confidence and are unaware of their rights, making them feel excluded (House of Commons,
2019; Sales & Vincent, 2018). These findings are supported by a study exploring the quality
of EHCPs, where differences between LA writing of outcomes were linked to deprivation,
with those in more deprived areas having weaker outcomes written (Castro-Kemp et al.,
2019).

School staff have also expressed concern with limitations of their own knowledge of the
EHCP process. SENCOs voiced a lack of knowledge of the process, expressing feelings of
being unprepared and uninformed (Cochrane, 2016). Similar findings were revealed by Gore
(2016), with SENCOs expressing the need for more training in procedural aspects of the
process. Parents have reported concerns regarding the quality of SEND staff (Adams et al.,
2017; Cullen et al., 2017). Cochrane (2016) highlighted a lack of parity of knowledge between
professionals, with some staff demonstrating a high degree of knowledge and others not.
Professionals and parents have voiced concerns that EHCPs are often written by LA staff
who lack sufficient knowledge of SEND and the ability to interpret evidence correctly and
write effective plans (Palikara et al., 2018; Skipp & Hopwood, 2016).

Taken together, these findings highlight the need for parents and professionals to be
better informed of the EHCP process, including clear expectations of what the process will
involve and knowledge of SEND. Better communication between parents and profession-
als is also needed so both parties are aware of where each other stands in relation to their
knowledge of the process and plan itself.

Involvement of children, young people and parents

The extent to which children, young people and their parents are involved in the EHCP pro-
cess varies. In a report published by the House of Commons (2019), it was revealed that
parents were either not involved or that their involvement was problematic. In addition, draft
EHCPs often did not consider parents’ feedback nor the child's views (House of Commons,
2019). Similar findings were reported by Bentley (2017), where only the minority of parents
were involved in co-constructing their child's EHCP. Parents also felt their involvement was
reliant upon professionals’ qualities, such as how motivated they were to include parents
(Bentley, 2017; Sales & Vincent, 2018).

Cochrane (2016) suggested that parents were often involved in the EHCP process but
that they were heavily guided by professionals, such as SENCOs and EPs. This finding is
corroborated by Eccleston (2016), where most families reported that the process was dic-
tated to them by professionals. Families have reported feeling dissatisfied with the EHCP
process as a result of not having their views heard by professionals (Adams et al., 2018;
Cullen & Lindsay, 2019; NAS, 2015). In contrast to this, some families have reported feel-
ing empowered and better placed to make decisions and changes to proposed EHCPs
(Eccleston, 2016; Redwood, 2015; Scott, 2016; Thom et al., 2015), highlighting a huge dis-
parity in service user experience.

Furthermore, the involvement of children and young people in the EHCP process is
also inconsistent. The RIP:STARS project was a young person-led, co-produced research
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project which explored experiences of young people who had varying types of SEND. It also
included the views of parents and professionals on the quality of EHCPs. Most parents ex-
pressed that their child's involvement in the process was limited. Children also did not know
they had an EHCP, or were unfamiliar with its content (Franklin et al., 2018).

The involvement of children and young people in the EHCP process may be limited due
to their age or perceived competency (Adams et al., 2018; Redwood, 2015; Sales & Vincent,
2018). Despite all children in Sales and Vincent's (2018) study receiving support in eliciting
their views, parents and professionals expressed that the methods used could be more per-
sonalised considering the child's age, level of development and communication skills (Sales
& Vincent, 2018). However, in some cases methods that were tailored to the child's age and
needs failed to have an impact on their ability to articulate their preferences (Adams et al.,
2018). This finding is supported by a recent review exploring the methods used for eliciting
the voices of young people with communication difficulties, where it was concluded that
these methods require improvement (Bloom et al., 2020).

Moreover, another important finding is that professionals having a relationship with
the child and their family prior to the process supports their involvement in the process
(Redwood, 2015). Similarly, professionals knowing the child's needs as well as the family's
case beforehand has also found to support the collaborative involvement (Adams et al.,
2018; Thom et al., 2015). Interestingly, in Pearson et al’s (2015) study, which captured
SENCOs’ predictions of what impact the SEND reforms would have on their role, it was ex-
pressed that the need to have a good relationship with families would require an investment
of time, which there would be lacking. However, having a prior relationship presupposes that
there is a good working relationship and does not address the fact that if the relationship
is challenged then it is difficult to build up. For instance, Cullen and Lindsay (2019) found a
substantial sub-group of parents who had issues with school staff attitudes and behaviours
which adversely impacted provision and working relationships.

Overall, the increased involvement of children, young people and their parents in the
EHCP process has appeared to have been only partially successful. This also falls short
of the aspirations expressed in the green paper (Department for Education, 2011). To im-
plement a meaningful person-centred approach, professionals require more knowledge on
how to actively involve families in the process. Issues of inequality in the service provided to
families through the process could be overcome, and families could feel more empowered.
Professionals should also be provided with more time to build a good working relationship
with families prior to the process, and the methods used to elicit children's views should be
further explored.

Increased expectations and demands for professionals

The increased demands placed on professionals by the EHCP process is a recurring theme
across the literature. In a study conducted by Cochrane (2016), parents expected SENCOs
to have the most knowledge about the EHCP process, as they were the individuals in con-
tact with the family and external services. Moreover, SENCOs have also reported a difficulty
in managing parental expectations as they were often perceived as unrealistic and demand-
ing from within the context they were working in (Boesley & Crane, 2018; Plender, 2019).
Similar findings were reported by Gore (2016), where SENCOs also reported needing to
remind parents to retain realistic expectations. Similar experiences of dealing with demand-
ing requests by parents were reported by SENCOs in Curran et al.’s (2017) study. However,
it can be argued that these expectations in most cases may be only unrealistic in regard to
resource pressures, but legally and morally realistic with respect to the individual child.
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In addition, professionals have repeatedly expressed how the EHCP process has placed
increased demands on them, with reference to the administrative implications. Professionals
were concerned with the process being time and resource consuming (Hellawell, 2018;
Palikara et al., 2018). This finding is corroborated by Cochrane (2016) and Tysoe (2018),
where SENCOs found the EHCP process to be a burden, with time-consuming paperwork.
SENCOs also stated how they would have not been able to cope without the administrative
support their school offered (Tysoe, 2018). It can be inferred from these accounts of extra
burden that schools may have gaps in their ‘assess plan do review’ cycle and/or additional
barriers may have been put in place by LAs to create this additional burden, as this is not
what the SEND reforms intend. However, further research is required to explore this.

Furthermore, the increase in paperwork required and the lack of time provided for comple-
tion has led to high rates of staff turnover due to sickness and absence (House of Commons,
2019; Palikara et al., 2018; Skipp & Hopwood, 2016). The shortage of staff as well as the
limited availability of time has resulted in LAs employing less experienced staff, resulting in
poor quality plans and increased delays in the process (House of Commons, 2019; Palikara
et al., 2018; Skipp & Hopwood, 2016). Though as noted above, this is also influenced by
the level of LA deprivation index (Castro-Kemp et al., 2019). Professionals have reported
that the increase in paperwork and lack of time has resulted in them having to postpone
other work or complete paperwork outside of their contracted hours (Redwood, 2015; Tysoe,
2018).

Although the administrative demands experienced by professionals is an aspect that
frequently occurs across the literature, professionals have also repeatedly reported their
increase in responsibility in the EHCP process. In a study conducted by Gore (2016), some
SENCOs still had the role of a class teacher but also had to take on all of the other re-
sponsibilities required by the SEND reforms, such as managing the involvement of outside
services. Moreover, SENCOs reported having to take on the responsibilities of other pro-
fessionals, such as writing the plan (Gore, 2016). This was also revealed in the Autism and
Education in England report where the LA’s responsibility of writing EHCPs was passed on
to schools (APPGA, 2017).

Professionals, particularly SENCOs, thought that the increased expectations parents
have placed on them during the EHCP process were unrealistic and demanding. However,
this can be due to the way professionals perceive the world, and so, in the perception of
parents these expectations may be realistic. Professionals from all services should be pro-
vided with more time and/or more knowledgeable staff should be employed to reduce the
demands placed on them. This could result in the process being less challenging and stress-
ful, increasing the capacity to optimise the EHCP process, and potentially improving the
quality of plans produced.

Need for greater parity and clarity

A lack of parity within the EHCP process has been expressed by service users, leading
to inequality in outcomes and provision. Professionals have highlighted inconsistencies
among LAs regarding the procedures followed and paperwork produced, which has resulted
in EHCPs containing inconsistent information (Palikara et al., 2018). Likewise, Sales and
Vincent (2018) revealed that LAs had different interpretations of how the legislation was to
be applied, resulting in different outcomes for children with similar needs (Sales & Vincent,
2018). The issue of inconsistency was not only found between LAs but also within (Sales
& Vincent, 2018; Skipp & Hopwood, 2016). Professionals have highlighted a need for more
coherent guidelines for the EHCP procedure (Gore, 2016; House of Commons, 2019) and a
desire for a model EHCP to provide guidance (Gore, 2016; Redwood, 2015).
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A lack of clarity regarding the progress of individual EHCPs was also highlighted. Adams
et al. (2018) found that many parents were unclear about the progress of their child's plan
even though it had exceeded the 20-week statutory timeframe for issuing a plan. This caused
the child and parents to experience a great deal of anxiety and distress (Adams et al., 2018;
Cullen & Lindsay, 2019). Similarly, parents expressed feelings of disempowerment due to
the lack of clarity about whether paperwork had been completed and submitted (Bentley,
2017).

SENCOs have also reported a lack of clarity regarding refusals, often feeling they were
unwarranted (Boesley & Crane, 2018). Cullen et al. (2017) found that refusals could be re-
duced if LAs clearly communicated what information was required to meet the threshold for
issuing an EHCP. However, SENCOs have acknowledged the difficulty of making thresholds
transparent as the needs of each child differ greatly (Boesley & Crane, 2018).

Furthermore, the literature has also revealed a lack of clarity regarding individual roles
within the EHCP process. In Pearson et al.’s (2015) study, SENCOs expressed feeling un-
certain about their role. Intriguingly, this was reported during the shift between Statements
of SEN and EHCPs. This may indicate that the role of SENCOs in the former statutory
assessment process was clearer. Similar findings were revealed by Gore (2016), where
SENCOs revealed having an unclear understanding of what their role entailed in the pro-
cess. However, this is explained in the CoP (Department for Education & Department of
Health, 2015), suggesting that SENCOs could require more support in accessing and un-
derstanding this information.

Moreover, the roles of different services are unclear as Skipp and Hopwood (2016) found
that parents were confused about who was responsible for acting when needed. Similarly,
the House of Commons (2019) reported a lack of clarity about responsibilities as it was
found that some schools were paying for health needs to be met.

Overall, a lack of parity within the EHCP process has impacted on children and young
people's needs being met, and this is within the context of regional variability in educational
outcomes. Professionals should be provided with clearer standardised guidelines that are
independent of LA information, and service users should be given greater transparency
about the progress of their plan as well as refusals. For instance, the threshold for a statu-
tory assessment is relatively low—it is only that a child may need provision supported by the
LA not that they will need it. Moreover, clearer roles for individual professionals and whole
services should be established.

DISCUSSION

This review has synthesised existing literature concerning service users’ experience of the
EHCP process. It has identified limitations in the former statementing process, points of con-
flict within the EHCP process, and highlighted the needs of children and families involved
in the process. Five key themes of areas of tension were identified across the literature;
lack of integration with health and social care, insufficient knowledge and understanding,
involvement of children, young people and parents, increased expectations and demands
for professionals, and need for greater parity and clarity.

The first objective of this review was to identify whether involvement of education, health
and social care services in the EHCP process is collaborative, as for many children and
parents this underpins the effectiveness of the process. Although some studies reported the
successful collaborative involvement of these services (Plender, 2019; Thom et al., 2015),
most of the literature highlighted the lack of involvement or collaboration from health and
social care services. Though concerns regarding the collaborative involvement of services
were only explicitly stated by one study (Cochrane, 2016), multiple studies revealed that
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service users felt frustrated with the lack of communication between services (Franklin et al.,
2018; Holland & Pell, 2017; Thom et al., 2015). This may be due to time pressures, habitual
work practice or professionals not having a depth of appreciation of their role and contribu-
tion in the process, nor the process itself. It is also the case that the funding, cultures and
priorities of services may differ, generating additional barriers.

The second objective of this review was to identify the extent to which children, young
people and their parents are at the centre of the EHCP process. Although some parents were
involved in early stages of the EHCP, their views were often not included in the final version,
or they felt the process was being dictated to them by professionals (Bentley, 2017; Eccleston,
2016; House of Commons, 2019). This both undermines the centrality of the child/young per-
son’s and family’s voice in the process but also in part contradicts the CoP whereby LAs are
legally obliged to include the views of the child or young person and their parents in section
A and their views should inform the rest of the plan (Department for Education & Department
of Health, 2015). Although parents may be physically present, from the review of evidence
considered, including the parliamentary enquiry, there is a marked risk that they are not being
actively involved as equal partners and are therefore not part of the centre of the process. The
involvement of children and young people in the EHCP process is also limited due to age or
perceived competency. Strategies used to elicit children's views should be improved by mak-
ing them more personalised (Sales & Vincent, 2018), yet this may still be insufficient to cause
impact (Adams et al., 2018). Eliciting the voice of the child needs to be further explored to
ensure that children's perspectives are at the centre of the process and that useful and mean-
ingful work is done with their voice. Children have limited power to effect autonomy and an
even greater limitation is placed upon those outside typical developmental arcs, with greater
potential negative consequences. So, their voice is not preferential but central to an effective
longer-term outcome. This point was explored by Hartas (2011) in a study of disaffected youth
who noted that the best course of action should be defined by both parties.

The final objective of this review was to understand whether satisfaction with the EHCP
process differs by service user. This review revealed that overall service users had similar
views regarding satisfaction with the EHCP process. Both parents (Franklin et al., 2018;
Holland & Pell, 2017; Thom et al., 2015) and professionals (Cochrane, 2016) reported feel-
ing uninformed and unsupported through the process and expressed concerns regarding
the lack of involvement and collaboration from health and social care services in the pro-
cess. Professionals spoke of the administrative implications and increased responsibility
they felt the EHCP process had caused (APPGA, 2017; Gore, 2016; House of Commons,
2019; Palikara et al., 2018; Pearson et al., 2015; Skipp & Hopwood, 2016). Additionally, both
parents and professionals reported the lack of clarity within the EHCP process. This latter
finding is surprising, given the remarkable level of clarity including specified timetables in
the CoP regarding how the process should be run and managed by the different contributors
(Department for Education & Department of Health, 2015, section 9). Professionals were
particularly dissatisfied with the lack of standardisation across LAs regarding the procedural
aspects of the process (Palikara et al., 2018; Sales & Vincent, 2018), as well as the lack of
clarity in their roles (Gore, 2016; Pearson et al., 2015). Parents were dissatisfied with the
lack of clarity regarding the progress of their child's plan (Adams et al., 2018; Bentley, 2017).
Taken together, these findings reveal that satisfaction with the EHCP process does not differ
by service user grouping.

Limitations of the current review

It is important to consider the limitations of the current review. For the search conducted
through Google Scholar and EThOS, only a limited number of search terms could be used
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to generate results, which may have resulted in bias. Terms deemed most appropriate were
selected, however, and all efforts were made where possible to reduce inclusion bias.

The majority of literature included focused on the experience of SENCOs, rather than
other professional groups, which limits the possible conclusions drawn by the review.
However, this is a general limitation of the body of literature addressing service users’ expe-
rience of the EHCP process. More research is therefore needed exploring the experience
of professionals from health and social care services. The only service user not reflected in
the review was LA staff, as there is limited work examining their role and experience in the
process. It is important to explore their experience as they have the statutory responsibility
and power to shape the process and its outcomes.

Due to discrepancies in procedure across LAs, it can be argued that the comparison
of service users’ experience from different LAs is limited. The work by Castro-Kemp et al.
(2019) is not qualitative in nature and so did not form part of the initial review. However, it
does illustrate a lack of parity in terms of the quality of EHCPs. LAs’ variability on this mea-
sure was linked to deprivation indicators and the form of educational setting. The lack of
geographical uniformity as a background in the real-life implementation of an EHCP means
that general findings would benefit from including greater contextual analysis. Finally, re-
search has demonstrated that procedural discrepancies are also present within LAs. Again,
this is surprising as LAs as entities are built upon policy and procedure as a fundamental
aspect of how they do their work. The variability does mean that individual differences re-
garding service users’ experience cannot be discounted and should be recognised.

Implications for practice

The EHCP process begins with the initial request for assessment and through successive
stages of gathering information leads to the issue of draft and finalised versions. It was antic-
ipated through the green paper (Department for Education, 2011) that through co-production
and multi-agency working many of the points of disagreement and dissatisfaction that char-
acterised the previous regime underpinning Statements of SEN would be resolved, and
that structural inequalities could be addressed. The reduction in conflict and dissatisfaction
was an important feature of the final legislative outcome of the Children and Families Act
(2014) and was supported by the latest version of the CoP (Department for Education &
Department of Health, 2015). The data from the tribunals service indicates that those aspira-
tions have not been met for a significant group of families. However, the data only captures
those who have followed through the process. There are no readily available figures for
those who remain dissatisfied but are not able to engage in disagreement resolution ser-
vices. As such, this review shines light on an important and hidden area, one that individual
practitioners and policy leaders need to be aware of and address.

This review highlights several ways in which the EHCP process can be improved. In
common with other inquires, more funding or allocation of resources is required for health
and social care services to meet obligations within this framework (Boesley & Crane, 2018;
House of Commons, 2019; Redwood, 2015; Skipp & Hopwood, 2016). However, funding
alone is insufficient, as funding was provided by the government at the legal transition from
Statements of SEN to EHCPs but the lack of ring-fencing meant that the transition was not
optimised or seemingly prioritised, as the Education Select Committee noted: ‘However, de-
cisions by the Department for Education to allow local authorities to spend their implemen-
tation grant with little or no oversight or safeguards was at best naive, if not irresponsible’
(House of Commons, 2019, p. 11, point 19). As such, funding should be ring-fenced to allow
for more allocation of resources to individual services that are child focused and consis-
tent with the legal framework of the Children and Families Act (2014). Limited collaboration
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between services may also be due to a lack of recognition of the benefit of collaboration
between the services themselves and the child and parents, as demonstrated by the lack
of knowledge professionals have on the process and their role (Boesley & Crane, 2018;
Redwood, 2015; Skipp & Hopwood, 2016). Cullen and Lindsay (2019) not only made recom-
mendations of additional funding, but also suggested a culture change of respect, empathy
and competence, which could be applied rapidly with goodwill. Therefore, a culture of pro-
fessionals valuing each other’s, and parents’ input would provide a welcome change.

Additional training for professionals is needed on how to actively involve parents and
children in the EHCP process in a meaningful way (Cochrane, 2016; Eccleston, 2016). This
could also address the small but significant number of accounts in which parents find it diffi-
cult to accept the nature of their child's needs. One study that captures this resistance is by
Bull (2003) where the use of parent support networks for those with children with SpLD were
explored and it was found that some parents were resistant to acknowledging their child's
difficulties. Although this is an area that requires further investigation, it can be another bar-
rier to navigating the EHCP process and securing effective provision.

Professionals also require more training in terms of the procedural and conceptual as-
pects of what a legal process is, as parents felt they lacked knowledge and professionals
themselves reported feeling unsupported (Adams et al., 2017; Cochrane, 2016; Cullen et al.,
2017; Gore, 2016). Parents require greater support and access to knowledge to enable in-
formed and representative contributions (Eccleston, 2016; Skipp & Hopwood, 2016). So far
it has been small charities such as SOS!SEN (2021), IPSEA (2021) and Coram (2021), with
other individuals doing voluntary work, who have taken it upon themselves to try and enable
accessibility to the law for parents, but as a resource they are limited. Greater support for
parents could in part reduce the demands put on professionals during the EHCP process
and make provision for parent partnership and dissemination of information through the
local offer as well as mediation.

There is a need for nationally standardised guidelines to reduce discrepancies across and
within LAs (Gore, 2016; House of Commons, 2019; Palikara et al., 2018; Sales & Vincent,
2018; Skipp & Hopwood, 2016). More specifically, a template EHCP for professionals, which
also lays out the legal framework, is required (Gore, 2016; Redwood, 2015). Greater clarity
is also essential for the responsibilities of individual professionals and service groups within
the EHCP process (Gore, 2016; Pearson et al., 2015). A critical issue is the mechanisms
and level of redress and repair for parents who have experiences of failure, by the LA or
school, of complying with the CoP, including statutory timeframes within the EHCP process,
and inadequate, failed or even non-provision of access to education. The current system for
remediation has many gaps in its coverage and does not match the costs of meeting need
and repairing damage sustained in a timely manner (House of Commons, 2019), thus con-
ferring an advantage to non-compliance. Despite this observation, the Local Government
and Social Care Ombudsman (LGSC) was reluctant in their evidence for the Education
Select Committee report to seek penalties against LAs above a nominal level (House of
Commons, 2019). In contrast, parent advocates disagreed with this and felt that financial
penalties would be effective (House of Commons, 2019). It would now seem to be essential
for the professional and administrative framework to have mechanisms to hold individuals
and services accountable, effectively with respect to forms of service failure, to avoid the po-
tential unintentional rewarding of poor practice. This latter point of problems around account-
ability was highlighted by the Education Select Committee, with evidence from the LGSC
Ombudsman and others highlighting that significant gaps in accountability frameworks had
occurred (House of Commons, 2019, p. 41).
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CONCLUSIONS

The original green paper (Department for Education, 2011) set out to address three as-
pects, empowering those who had been marginalised in the original 1996 Act and 2001
CoP (Gillie, 2012). Those elements were: to ensure tailored provision for children and young
people required to meet their needs, reduction of the adversarial climate around securing
provision, and that the community of SEND service users who have been traditionally dis-
empowered were enabled, and children, along with their parents, are involved in all aspects
of decision-making.

This review highlights that those aspirations have not consistently been met, and that
changes seemed to have entrenched the difficulties originally described. The current review
has considered a range of evidence which revealed that most service users are dissatisfied
with the EHCP process. Evidence of successful multi-agency working, which were deemed
central to good outcomes in the green paper, and reflected in the legislation, are limited, with
health and social care services lacking in knowledge, and time pressures impacting profes-
sionals from different services meeting. It is worth highlighting that there has been some
partial recognition of this difficulty with the tribunals service running a 2-year pilot starting
in 2018 where they could make non-binding decisions on health and social care within the
context of an appeal on educational matters (HM Courts & Tribunals Service, 2021). Parents
have availed themselves of this service. This also provides some limited evidence of how
mechanisms for accountability do have influence.

Both parents and professionals report a lack of understanding of the process, with clear
expectations of what the process will involve and relevant knowledge of SEND needed. The
meaningful involvement of children, young people and parents is also limited, with children's
age or perceived competency limiting this. Professionals report increased demands on their
time, with greater responsibility, and what they perceive as unrealistic parental expectations
within the context of their setting and service limitations. However, as has been pointed
out earlier, this perception by professionals may be a misreading of both what the law and
reasonable parents have fair expectations of; with respect to securing good outcomes and
equitable access to education for their child. The need for greater clarity within the process
is also reported, particularly regarding how the process is conducted and the roles of ser-
vices in supporting the child.

At an individual level it is always open to professionals to up-skill and become an in-
formed agent of empowerment for the child. However, what the review has highlighted is
that while individual action is helpful on a case-by-case basis, there are also structural
features that act as barriers, not least is the unresolved problem of conflicts of policy. There
is an emphasis on the need for greater funding, time spent and increased knowledge of the
process, but the provision of funding without cultural change and accountability has already
been demonstrated through the Education Select Committee evidence to be wasteful of
resources and harmful to children and for those involved. It is therefore incumbent on those
who operate funding purse strings to ensure the aspirations of Parliament with respect to
children and families are being addressed.

Although the current review looked at professionals as a whole, future research should
explore whether views differ between professional groups. However, further research is first
needed focusing on individual professional groups, as the majority of literature is focused
on the experience of SENCOs. The lessons from this review have potential to inform wider
aspects of any levelling-up agenda.
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