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GLOBALIZATION AND EDUCATION: 

WHAT FUTURE FOR THE MALTESE­

SPEAKING CHILD? 

Antoinette CAMILLERI GRIMA 

Il presente documento sostiene ckt la g/,o� porta cambiamenti per quanto riguarda l'uso delle lingue 
nell'amhito dell'istruzyine ckt richi.amano l'attmzione_ A Malta, come in altri Patsi, l'inglese diventa sempre 
piU.frequmte e importante ad ogni livello dell'istrozione ed e quindi possibil.e ckt stia prodiicendo uno squilibrio 
nelle pralica bilingue del maltese e dell'inglese. Nelle sCU1Jl,e, a causa dell.a presenza di alJieDi stranieri, si osse:r­
vano segni del passaggio all'inglese come vatore dell'insegnamento a scapito del bamhino par/ante maltese. 
lnoltre l'accento postn in modo sempre piU detmninante sull'inglese nell'istruzione univmitaria chimna a riff,et­
fm e ad agire in favore del maltese. A Malta il bilinguismo nell'istruzione e stato pralicato in modo spontaneo. 
Tuttavia questo documento, prendendo in consideraritme le iniziative recenti per la promot],one dell'inglese nel­
l'istrozione unive:rsitaria, senza ckt si possano registrare simili iniziative per promuovere il maltese, preconi;;;:,a 
diverse misure di pianifaazione linguistica mirata. 

Parole chUive: gwbalia.azione, diritti linguistici, istru<.ione, camhiamento lin/ffeistico, mantenimento e 
sviluppo dell.a lingua, maltese 

u present document effirme que les changements linguistiques dans le domaine scolaire apportes par la gwbali­
sation posent question. A Malle comme dans d'aulres pays, l'anglais devimt de plus en p!JJ.S fiiquent et impor­
tant a tnus les niveawr: de !'education, et peut done itre en train de produire un di.riquilibre dans le bilinguisrm 
maltais-anglais. On constate des signe.s du passage a l'anglais cmnme vecteur de l'ens� dans les icoles 
dO. a la presence d'apprenants etrange:rs, au detriment de l'enfant qui parle maltais. En outre, {'accent place de 
p!JJ.S en p!JJ.S sur l'anglais au niveau de /'education tertiaire appelle a la rfllexion et a l'action enfaveur du mal­
tair. A Malte, le bilinguisrm dans /'education a aJ pratique d'une fflfon spontan!,e. Prenant en consideration les 
initiatives rkentes pour la promotion de l'anglais dans l'&ation tertiaire, qui n 'est pas compense par des ini­
tiativls semblables pour le maltais, a document preconise plusieur:s 111MUres de pl.anffe:,ation linguistique cihfie. 

Moes clis: gwbalisation, droits langagiers, education, changement linguistique, le maintien et le divlloppe­
ment de la Tongue, maltais, education tertiaire. 

INTRODUCTION 

T
his article presents an example of a context experiencing a 
growing tension in the field of education between the 
process of globalization on the one hand, and the sus­

tained relevance of a local language as a mediwn of instruction 
in school and university on the other. In this paper I argue that 
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in those situations where English is taking over the roles previous­
ly held hy local languages in education, the rights of the child to 
an education in their first language are being eroded. Language 
rights are here considered to be linguistic human rights or speak­
ers' rights. That is, not only is the provision of education in the 
child's first language a necessary inclusive measure, but indeed a 
moral right. 
In the literature on globalization and the English language there 
seem to be two main arguments. On the one hand, some linguists 
sustain that English is a killer language because it is bringing 
other languages into disuse while denying the users of these lan­
guages the right to develop their full human capabilities in their 
first language (e.g. Piller 2016; Phillipson 2017). On the other 
hand, other experts argue that English is the key to progress and 
economic development and it must therefore be enforced from 
primary school onwards for the benefit of the learner and their 
country. Furthermore, scholars like Blommaert (2010) postulate 
that it would be more appropriate to look at discourse rather than 
at language because the phenomenon of sociolinguistic globaliza­
tion is a layered, complex process, evolving at a variety of scales. 
Blommaert (2010) argues that inequality has to do with modes of 
language use: how you speak a language, when you can speak it, 
and to whom, and therefore voice, not language, is what matters. 
I believe that it is very difficult to make generalizations or draw 
internationally applicable conclusions in the domain of language 
and globalization because each speech community is unique. One 
needs to embark on a careful analysis of the specificities of the his­
torical, lexical and social realities of the context before making 
any claims about the benefits or the negative effects of English. In 
presenting the Maltese case, I will start by describing the societal 
and educational bilingualism prevalent in the country, and I will 
then present my argument from the point of view of the language 
rights of the Maltese-speaking citizen, in the light of a potential 
shift to English in the domain of education. 
Malta is a small nation-state with its own national and official lan­
guage, Maltese. Maltese is linguistically described as a mixed lan­
guage, having developed over the centuries as a result of contact 
with the languages of the colonizers, namely Arabic, Sicilian, 
Italian and English. It is made up of a basic phonological, mor­
phological and lexical core of Semitic structures and lexis; a 
super-stratum of Romance elements, namely a large stock of lexi­
cal, syntactic, phonological and some m01phological accretions; 
and a much smaller English ad-stratum, consisting mainly of lexi-
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cal material (for a detailed overview, see Brincat, 2006). 
With regard to the status of Maltese as a national standard lan­
guage, some of the main stages of progress were: 
(i) In 1921, Maltese was allowed in parliamentary debates for the 
first time while Malta was under British rule; 
(ii) From 1927 onwards legal deeds were written in Maltese; 
(iii) In 1934, Maltese became official language next to English and 
Italian; 
(iv) In 1964, Maltese was declared the national language, and co­
official with English in the Constitution oflndependence from the 
British Crown, a status that was retained in the Constitution of 
the Republic of Malta in 1974; 
(v) In 2004 Maltese became one of the official European Union 
(EU) languages upon Malta's accession to the EU. 
With reference to corpus planning, some of the most important 
achievements are: a respected literary output in Maltese as of the 
beginning of the twentieth century; a standard orthography from 
the 1930s, which has changed only slightly since then; the transla­
tion of the Bible into Maltese, first by Pietru Pawl Saydon 
(between 1929 and 1959) and then by the Malta Bible Society 
(published in 1984); a number of dictionaries, dating back to De 
Soldanis (around 1767) and Vassalli (published in 1796), and the 
more widely available publications of the twentieth century (e.g. 
the Maltese-English Dictionary by Psaila (1964); the Maltese­
Maltese ten volume dictionary by Serracino-Inglott (1975), and 
the six volume Maltese-English (1987)/English-Maltese dictio­
nary by Aquilina (1999). 
Maltese has co-existed for a long time in a diglossic relationship 
with important languages like Italian and English. In the twenti­
eth century, Maltese became the national language of Malta, and 
has since then held co-official status with English. When Malta 
became a member state of the EU, the Maltese language and its 
speakers began to enjoy the benefits associated with such status, 
most importantly a new translation and interpretation industry 
accompanied by desirable jobs in the EU institutions. The trans­
lation of EU documents into Maltese, and the participation of 
Maltese officials in the EU significantly enhanced the range of 
topics being written and spoken about in Maltese, including the 
elaboration of the technical and scientific registers. 
According to the latest Census of Population and Housing 
(National Statistics Office 2014 ), 90% of respondents living in 
Malta claimed to speak Maltese very well, and 78% of the same 
group of respondents claimed to speak English very well. 
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EDUCATIONAL 
BILINGUAIJSM 
IN MALTESE 
AND ENGLISH 

Therefore, about 80% of the population can be considered to be 
bilingual in Maltese and English. Generally speaking, the Maltese 
bilingual person learns two languages from infancy, and uses both 
languages in most situations as circumstances demand. Maltese is 
undoubtedly the first language of the vast majority of Maltese, 
who are undeniable exposed to English on a daily basis through 
the media and within society at large. Maltese predominates as a 
spoken medium in government administration, including 
Parliament and the Law Courts, but much written official and 
non-official correspondence takes place in English. In the print 
media, two of the 5 daily newspapers and five of the 11 weeklies 
are in English - the rest are in Maltese. Online news media are 
popular in both languages: the political groups publish in Maltese 
and attract an important readership, but local online papers in 
English probably have a more significant following, with a consid­
erable overlap among readers who access both the Maltese and 
English papers online. The Gawtta tal-Goem ta' Malta / The Malta 
Government Gazette is bilingual with a juxtaposition of infonnation 
in Maltese and English (but the titles in Maltese are much more 
prominent). 
English has undoubtedly been crucial in Malta's economic devel­
opment. Malta has no natural resources except for a 
Mediterranean climate, which, together with a great historical 
heritage and a sense of entrepreneurship, continues to help maxi­
mize Malta's income on the basis of the tourist industry. More 
recently Malta became attractive to the finance industry. At the 
same time IT services and I-gaming companies have mush­
roomed, employing local and foreign workers while boosting 
Malta's real estate. 
The advantage of this social, bilingual reality is that so far, it has 
been additive. No doubt, the education system has helped main­
tain a level of balanced bilingualism, as explained below. 

The English language was introduced in the Maltese education 
system when Malta was under British rule (1800-1964) and fur­
ther gained importance in recent years as an international lan­
guage of communication. At roughly the same time that the 
teaching of the English language spread in all Maltese schools, the 
Maltese language became an entry requirement to the University 
of Malta (in 1945), and for decades schools have been obliged to 
teach Maltese as a subject in order to obtain a license to operate. 
More importantly, Maltese is a relevant medium of instruction 
across subjects. Although reading and writing generally take place 
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in English, Maltese is used profusdy in spoken interaction. 
The Maltese bilingual education system can be described as 
strong because it promotes high levels of bi/plurilingualism for all 
participants in the program. Bilingualism pertains to all levels of 
schooling, from early childhood to post-secondary; it is practiced 
in all schools, albeit to varying degrees. Throughout the system, 
spontaneous and intentional use of Maltese and English is fre­
quent among teachers and learners and school administrators. As 
a system, this evolved naturally as a result of interaction between 
bilingual teachers and bilingual learners who mostly speak in 
Maltese, but read and write in English. Farrugia (2017) aptly illus­
trates codeswitching in Maltese classrooms by providing examples 
from mathematics lessons. Her research findings are similar to 
other research output based on classroom discourse that has been 
carried out over the last thirty years. Research basically confirms 
the efficient and effective use of two languages as medium of 
instruction across the curriculum. 
In the national 16+ examinations, which serve as the gateway to 
post-secondary education, candidates are allowed to answer ques­
tions in either Maltese or English in some subjects, namely, 
Religious Instruction, History, Environmental Studies, and Social 
Studies. In the matriculation exams prior to entry to university, 
European Studies and Systems of Knowledge are added to this 
list. At university level, students of medicine who have not 
obtained a pass in the national examination are required to have 
a qualification in Medical Maltese in order to be allowed to study 
and to practice. Students of law are also obliged to have 
'Advanced' level passes in Maltese and English. For the past thir­
teen years, students studying to become primary school teachers 
were expected to be in possession of a pass in the Maltese and 
English proficiency tests organized by the Department of 
Education. As of the 2017-2018 academic year, proficiency cours­
es in Maltese and English became mandatory for student-teachers 
who would not have obtained a high grade in the matriculation 
exams. 
The 2012 national curricular document (Ministry for Education 
and Employment, 2012) encourages schools to reflect on their 
own language policy. This document refers to Maltese and 
English as the core languages, and gives importance to bilingual­
ism in education by highlighting the need for the simultaneous 
development of these two languages. Furthermore, in the 
"Language Policy for the Early Years in Malta and Gozo" 
(Ministry for Education and Employment 2016) it is stated that: 
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( 1) Maltese and English are the languages of schooling; 
(2) All children should have the opportunity to develop these two 
languages; 
(3) Educators should be fluent in both, and impart positive atti­
tudes toward both languages; and 
(4) Educators can adopt language mediation, i.e. switching lan­
guages in order to facilitate comprehension and communication. 
The 2016 language policy for the early years is undoubtedly a 
step in the right direction, even if it is as yet unknown to what 
extent and how it is being implemented. As with every policy doc­
ument, implementation is crucial. For instance, with reference to 
the 1999 national curriculum which dictated an English-only 
medium for most subjects without codeswitching, we find that in 
those schools where this policy was implemented it had a poten­
tial negative effect on the Maltese-speaking child. Indeed, 
Farrugia (2009: 21) noticed "the discomfort of some pupils" who 
"held back from asking questions because they were afraid that 
they would make mistakes or because they were not sure how to 
ask the question in English''. 
Similarly, Zerafa (2016) reports on a study intended to gain 
insight into whether language (Maltese or English) has an impact 
on the Maltese child's ability to solve arithmetic word problems 
(age 7-8). Zerafa concluded that pupils found word problems 
more challenging than non-verbal computations, presumably due 
to the language component. Moreover, "when problems were in 
their first language they [the children] understood and recalled 
them better, as well as solved them using the correct operations. 
They also managed to do so quicker'' (Zerafa 2016: 20 I). 
Other research results tally with those of Farrugia and Zerafa. 
Ventura (2016) reviewed a number of studies that analyzed the 
effect of language in the Maltese science classroom. In science, 
only English is used for reading and writing purposes. Ventura 
(2016: 249) concluded that "all the studies under review support 
the hypothesis that the language of assessment has a variable 
effect on performance in science tests and examinations depend­
ing on the students' ability in the language". For example, weaker 
learners fared better in a science test given in Maltese in their first 
year of secondary school when compared to their performance on 
the test in English. Even at sixth form level (age 16-18), among 
students who achieve highly in science, there are some who need 
support to overcome the linguistic challenges posed by the scien­
tific register in English (Ventura, 2016). Ventura (2016) thinks 
that if candidates were allowed to answer in Maltese and to 
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TIIE CHAILENGES 
OF GWBAUZATION 
IN MALTESE 
EDUCATION 

codeswitch in their examination answers, this would increase the 
validity of science examinations as it would be a better reflection 
of the candidates' true knowledge of the subject. 
In Camilleri Grima (2013) I review the pedagogical functions of 
codeswitching between Maltese and English in classroom dis­
course. There are a number of legitimate reasons why teachers 
and learners use all their linguistic resources in classroom interac­
tion, such as the explanation of subject content, and learner par­
ticipation. The teacher switches from English to Maltese, and uses 
a mixed code, to make sure that the learners can make sense of 
the subject matter. As Lemke (1989: 136) explains, in order to 
comprehend a text we need "to be able to paraphrase it, restate it 
in our own words, and translate its meaningl! into the more com­
fortable patterns of spoken language". 
Research in Maltese classrooms has provided us with enough evi­
dence to back the continued use of the Maltese language and of 
codeswitching, as a mediwn of instruction. If the Maltese-speak­
ing child is immersed in an English-only school environment they 
will definitely be at a disadvantage, and in danger of educational 
disengagement. The evidence presented by Farrugia (2009), 
Zerafa (2016) and Ventura (2016) clearly shows that the exclusive 
use of English is detrimental to the Maltese-speaking part of the 
student population. Furthermore, the Council of Europe's Malta 
Po� Pr'!fik (2015: 12) states that "the incidence of English lan­
guage use is consistently higher among the managerial and pro­
fessional classes". Thus, children coming from the lower social 
classes are more likely to be speakers of Maltese. Therefore, I 
maintain that it is absolutely necessary for Maltese-speaking chil­
dren to have access to education through Maltese, alongside 
English. 
This leads me to the new challenge that our education system is 
facing and that could potentially undermine the current context 
of positive bilingualism. I posit that Maltese is beginning to expe­
rience the negative aspect of internationalization in education. 
Notwithstanding the vitality of the Maltese language in society, in 
the domain of education there are some worrisome signs as I will 
now explain. 

Globalization is described by Marlina (2013: 1) as "porous geo­
graphical boundaries allowing ideas, people, services and goods to 
move rapidly across borders". The effects of globalization can be 
examined from a nwnber of perspectives, such as the linguistic, 
economic, social and political. From the linguistic point of view, 
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globalization seems to have empowered speakers of English, irre­
spective of whether they are native speakers or have learned 
English as a second or foreign language. As a result, governments 
and schools all over the world are emphasizing the teaching and 
learning of English, possibly to the detriment of other languages. 
Such decisions are not necessarily always to the benefit of language 
users, nor of the economy they purport to support. Schuftan (2018) 
blames globalization for the deterioration of human rights and 
because it enriches the already well-off few at the expense of 
improving the life of the many have-nots. Similarly, Romaine (2015) 
and Piller (2016) describe situations where the fast shift to English­
meclium education is having very undesirable consequences such as 
educational failure and lifelong repercussions with considerable cost 
to the economy and to future generations. 
This article highlights one effect of globalization on language use in 
education essentially deriving from the rapid movement of people 
across borders. In fact, as long as learners in Maltese classrooms 
were all Maltese, there seemed to be no difficulty in concurring with 
a bilingual medium of instruction because the use of English was not 
perceived as a threat to Maltese. On the contrary, Maltese held a 
rightful place as a medium of instruction and served as a scaffold to 
the learning of English. However, as a consequence of the presence 
of an increasing nwnber of newly arriving non-Maltese children in 
schools, we are experiencing a switch to an English-only medium of 
instruction. When non-Maltese children are in class, teachers tend 
to use English only, without providing learners with an explanation 
of the subject in Maltese, and in the meantime also ignoring the 
pedagogical functions of codeswitching, because they assume that 
the Maltese children are able to follow the lesson in English, while 
the non-Maltese would not be able to widerstand any Maltese. 
From a school experience project carried out by twelve post-gradu­
ate students of education during scholastic year 2016-17, it was 
fowtd that in four out of the twelve state schools observed, English 
was used exclusively when non-Maltese learners were present in the 
classroom. This challenges the perception that hilingualism in edu­
cation is still the norm, and alerts us to the possibility that the 
Maltese education system might be slowly resorting to an English­
only medium. The problems arising from this shift relate to the 
rights of the Maltese-speaking child to participate fully in their edu­
cation. There can be no doubt that education is one of the most 
decisive factors in determining the life chances and human develop­
ment of the child. In fact, choice of language as medium of instruc­
tion is one of the most important factors leading to their success or 
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EMPOWERING 
TIIE MALTESE 
LANGUAGE 
AND ITS USERS 

to their exclusion. In the previous section I expJamed how research 
studies in Malta support this claim, and how bilingualism in educa­
tion functions in the Maltese context. In brief, implementing an 
English-only policy in education cannot be morally justified once it 
interferes with learning the mother-tongue, or the other subject 
knowledge which can be at risk if the medium of instruction 
(English) acts as a barrier rather than a medium. 
In parallel to the situation witnessed in schools, the University of 
Malta is strongly emphasizing the English proficiency of its students. 
It is obliging undergraduate students to follow up to 12 ECTS 
(European Credit Transfer System) worth of study-units in English, 
in addition to their normal course requirements, in order to equip 
them with an enhanced competence in the English language. 
Unfortunately, there is no equivalent effort to support proficiency 
levels in Maltese. 
When English takes over as a result of internationalization to the 
detriment of local languages, then the diversity of language knowl­
edge will no longer be sustained, let alone enhanced. As Piller (2016) 
explains, "the other side of the equation between English and acad­
emic excellence is the devaluation of knowledge researched and dis­
seminated in languages other than English". This has two important 
consequences: (i) The loss of linguistic diversity which is a serious 
loss of cultural diversity, arguably equivalent to that of environmen­
tal impoverishment, from which mankind as a whole will suffer (e.g. 
the non-market values of a language related to issues like identity, 
and the enjoyment of literature and other cultural products in one's 
own language); and (ii) the heavy cost of acquiring proficiency in a 
foreign language while losing self-respect with the likelihood that a 
local variety of English, distant from the native model or with at 
least a good level of international intelligibility, will develop anyway 
(Van Parijs 2015; Piller 2016; Ricento 2015). 
In order to retain positive bilingualism in Malta, the support for lan­
guages needs to be balanced Therefore, I will now consider some 
language policy proposals in the hope that internationalization 
through English will not undermine the positive advantages of 
bilingualism in Maltese education. 

Wiley and Garcia (2016) draw attention to the fact that prestige is 
a crucial element in sustainable language use. They argue that 
while status planning is focused on the language itself, the status 
of a language has implications for its speakers. Conversely, the 
status of the speakers may also have implications for the language 
variety spoken. In the domain of education, prestige is accorded 
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on two cowits: (i) the attitudes/status of the subject-matter that is 
dealt with in a particular language, and (ii) the status of the users 
of a particular language. McColl Millar (2005) uses the metaphor 
of a dine (continuum or gradation) to describe how using a par­
ticular language in certain domains gives it, and its speakers, the 
relevant status. According to McColl Millar (2005) the cline starts 
with use of a language in local contexts at a linguistic level 
described as 'folk' or non-literary, to the next stage when a lan­
guage is used in the humanities in 'elevated' style, to the top level 
where a language is used for scientific and technical purposes in 
research. The 'elevated' style would also be used in the media, in 
drama and in schools. The use of a language in research then implies 
that the language is used at university level, for scho1arly articles � 
ciated with science and technology. 
It is pertinent 1D ask: to what extent is the Maltese language being 
allowed to flourish at the top level of research, and what status is 
accorded to those university students and academics who write and 
publish in Maltese? Indeed, while Maltese is flourishing in an elevated 
style in the literary field, and is used on a daily basis in politie5, in the 
law courts, in parliament and in the media, the same cannot be said 
for schools and in particular with reference to the University of Malta. 
Few dissertations are written in Maltese and the PhD regulations are 
clear: English must be used except for a thesis in areas of study involv­
ing a language that may be written in that language. The obstacle to 
using Maltese in university level research seems to run count.er to the 
designation of Maltese as an EU official language and the right to use 
it in all domains, including the technical and scientific ones. 
In brief, I recommend the following policy measures in order to safe­
guard (i) the continuation ofbilingualism; (ii} the right of the Maltese­
speaking child to access education at all levels through their first lan­
guage; and (ii) full respect for Maltese as one of the EU official lan­
guages: 
1. Continue to use both Maltese and English as a bilingual medium of 

instruction. Both the Maltese language and codeswitching are to be 
aclmowledged as pedagogical resources, essential for the inclusion of the 
Maltese speaking child. Research has proved that cockswitr.hing serves 
fundamental purposes like participation in learning events, the explanation 
of subject matter and for establishing a rapport between learners and 
teachers. At the same time, English continues to serve as a crucial link to 
the world and an open door to furthering knowledge. Codcswitclring is an 

inclusive measure for both the Maltese and the non-Maltese speaking 
learner. 

2. Increase efforts in the teaching of Maltese as a foreign languagi: (FL) at all 
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CONCLUSION 

education levels, including in adult education. The � of Maltese 
by the non-Maltese speaking learner will ascertain the continued use of 
Maltese by the Maltese leamen and their teachers without feeling guilty 
that they might be shutting out their non-Maltese peers. hritiatives could 
include: more teachers and lessons dedicated to the teaching of Maltese as 

a FL at all school .levds; the provision of more teaching materials and the 
creation of national examinations in Maltese as a FL. The non-Maltese 
learner will, in this way, acquire enough proficiency to be able to partici­
pate in all the (bilingual) lessons, and for adults to feel included in the 
Maltese culwre and society at large. 

3. Rule that all student-teachers and teachers should be bilingual in Maltese 
and English, and offer =s in Maltese as a FL to non-Maltese teachers 
who are normally employed on temporary contracts. For education in 
Malta to continue to be bilingual, and thus inclusive, it is essential for every 
teacher to be fluent in at least these two languages. Non-Maltese teachers 
must be obliged to learn Maltese in order to safeguard the inclusion of the 
Maltese-speaking learners in the lesson, for example, when they ask ques­
tions or require further explanation. 

4. Provide courses in Maltese proficiency for all students at university. 
Furthermore, the use of Maltese in professional coun;es and especially in 
the writing of a thesis from undergraduate to post-doctoral level should 
be encouraged. This would ensure that the Maltese language is retained 
as a linguistic and cultural capital and be considered at a par with other 
official EU languagt:s. 

5. Visiting students at the University of Malta are already offered the option 
to learn Maltese as a FL, and it is only right for non-Maltese staff to also 
be given opportunities to learn Maltese as a FL as part of their contin­
ued professional development. A basic knowledge of Maltese would 
avoid the embarrassment of university staff who, for instance, are 
WJ.ab!e to respond to simple queries in Maltese. 

I have argued that the Maltese speaking child, and the student at 
the University of Malta have a linguistic right to an education 
which respects the Maltese language. Indeed, linguistic rights are 
inseparable from other human rights and are interdependent with 
other rights, such as the right to the freedom of expres&on (opin­
ions are expressed in a language), to development (through an edu­
cation that respects the child's language) and self-determination 
(the right to make one's own choices, including choice oflanguage). 
UNESCO's Universal. Declaration on Cultural Diversity (Article 5) 
makes it clear that "all persons should therefore be able to express 
themselves and to create and disseminate their work in the lan­
guage of their choice, and particularly in their mother-tongue". 
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