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Abstrak

Pembelajaran kosa kata dianggap sebagai proses utama dalam pemerolehan Bahasa Inggeris
sebagai bahasa asing (EFL). Dalam proses tersebut, pelajar telah membangunkan beberapa
strategi pembelajaran kosa kata (VLSs). Kebanyakan pelajar EFL, yang menyedari
kepentingan kosa kata dalam pembelajaran bahasa juga memahami bahawa pengetahuan
pemilihan kata bahasa Inggeris dapat meningkatkan kemahiran linguistik mereka secara
keseluruhan, membantu mereka berkomunikasi dengan orang lain dan menyatakan idea.
Kajian ini dijalankan untuk menyiasat VLSs yang digunakan oleh sekumpulan pelajar Arab
Saudi dalam konteks EFL. Rasional kajian ini adalah bagi menjelaskan kekurangan
penyelidikan dalam konteks EFL di Sekolah-sekolah Arab Saudi Luar Negara (SSA), dan
kekurangan kajian terdahulu mengenai strategi pembelajaran kosa kata dalam konteks ini.
Secara khususnya, kajian ini berhasrat untuk mengenal pasti cara pelajar-pelajar di Sekolah
Saudi Malaysia (SSM) menggunakan VLSs dalam proses pembelajaran sebenar. Objektif
kedua kajian ini meneliti perbezaaan yang signifikan dalam VLSs yang digunakan oleh
peserta kajian berdasarkan jantina, umur, gred, tempoh mempelajari bahasa Inggeris dan
kecekapan bahasa. Objektif ketiga kajian ini adalah ingin meneroka faktor-faktor utama yang
memberi kesan terhadap penggunaan VLSs dalam kalangan peserta kajian. Objektif terakhir
kajian ini menyiasat penggunaan strategi-strategi dalam 5-peringkat pembelajaran kosa kata
(Brown & Payne, 1994, model 5-peringkat). Konteks kajian ini telah dijalankan di SSM
dengan jumlah penyertaan seramai 120 orang peserta. Kaedah pendekatan campuran telah
digunakan untuk mencapai objektif-objektif tersebut. Analisis data kuantitatif menunjukkan
kelima-lima strategi yang dikenal pasti (penemuan, penggunaan kosa kata, pemerolehan,
metakognitif dan simpanan); skor min untuk empat strategi berada pada tahap penggunaan
sederhana oleh peserta kajian kecuali ‘simpanan’ yang berada di bawah tahap sederhana.
Tambahan pula, jantina, umur, jumlah tahun mempelajari bahasa Inggeris dan gred adalah
tidak signifikan dari segi strategi yang digunakan oleh peserta. Namun, terdapat perbezaan
signifikan dalam strategi-strategi yang digunakan oleh peserta kajian dengan perbezaan
penguasaan bahasa apabila pelajar yang dikenal pasti sebagai pelajar yang sangat baik
didapati lebih banyak menggunakan strategi-strategi seperti ‘penggunaan kosa kata’ dan
‘penemuan’ berbanding strategi-strategi yang lain. Analisis data kualitatif menunjukkan
persekitaran pembelajaran bahasa, sikap, kepercayaan dan motivasi dianggap sebagai faktor
utama yang memberi kesan kepada penggunaan VLSs dalam kalangan peserta kajian. Tema
utama juga dinyatakan peserta mengenai strategi-strategi yang digunakan dalam kelima-
lima peringkat pembelajaran kosa kata, iaitu strategi meneka, penggunaan ekabahasa dan
kamus bergambar, penggunaan strategi ingatan dan akhir sekali penggunaan perkataan
baharu beserta ganding kata yang berkaitan. Kebanyakan peserta yang terlibat dengan kajian
ini memahami kepentingam pembelajaran kosa kata walaupun strategi-strategi yang
digunakan adalah pada tahap sederhana. Secara khususnya, fokus dan penekanan yang berat
perlu diberikan terhadap peranan strategi-strategi (VLSs) berbanding penghafalan peraturan
dan struktur tatabahasa supaya pelajar (EFL) dapat mencapai matlamat pembelajaran kosa
kata dengan berkesan dan berjaya.

Kata kunci: Bahasa Inggeris sebagai bahasa asing (EFL), Strategi-strategi pembelajaran
kosa kata (VLSs), Sekolah Saudi Malaysia (SSM), Perbezaan dalam VLSs, Faktor VLSs, 5-
peringkat pembelajaran kosa kata
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Abstract

Vocabulary learning is considered as a major process in acquisition of English as a foreign
language (EFL). During the process, a learner manages to develop a few vocabulary learning
strategies (VLSs). A majority of EFL learners, who have realized the importance of
vocabulary in their language learning, also understand that knowledge of the English diction
can enhance their overall linguistic skills, facilitating their communication with people and
expressing their ideas. This study is dedicated to the research of VLSs employed by a group
of Saudi Arabian learners in an EFL context. The rationale for the study is to clarify a
pronounced lack of research on the EFL context in Saudi Schools Abroad (SSA), and a
dearth of prior research into VLSs in this context. In particular, this research intends to
identify how students at Saudi School Malaysia (SSM) employ VLSs in their actual learning
process. The second objective deals with examining the significant differences in VLSs
adopted by the participants based on their, gender, age, grade, years of studying English and
language proficiency. Thirdly, this study is also interested in exploring the major factors
which affect the use of VLSs among participants. The final objective of this study concerns
with investigating the use of strategies in all 5-stages of vocabulary learning (Brown &
Payne’s, 1994, 5-stages model). The context of this research has taken place at SSM where
the total number of participants is 120. A mixed method used in order to fulfil the above
objectives. Analysis of quantitative data revealed that all five strategies identified (i.e.
discovery, vocabulary use, retrieval, metacognitive and storage); the mean scores for the four
strategies were all at medium usage by the participants except ‘storage’ which fell below the
average range. In addition, gender, age, years of studying English and grade were not
significant in terms of strategies adopted by the participants. However, there were significant
differences of strategies adopted by the participants of different language proficiency ability
since students who identified as very good were found to be employing the strategies of
‘vocabulary use’ and ‘discovery’ more than other strategies. Analysis of the qualitative data
revealed that language learning environment, attitudes, beliefs, and motivation were
considered as major factors affecting the use of VLSs among participants. Major themes also
have been stated by the participants regarding the strategies they used in all 5-stages of
vocabulary learning, such as guessing strategies, using monolingual and picture dictionaries,
using memory strategies and lastly using the new word with all its possible collocations.
Many participants involved in this study understand the importance of vocabulary learning
albeit much of the strategies they employed were at a moderate level. Particularly, the focus
and great emphasis should be on the role of strategies (VLSs) rather than on memorizing
grammar rules and structures, thus learners (EFL) can achieve the goal of vocabulary
learning efficiently and successfully.

KEYWORDS: English foreign language (EFL), Vocabulary learning strategies (VLSs),
Saudi School Malaysia (SSM), Differences in VLSs, Factors of VLSs, 5-Stages of

vocabulary learning
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CHAPTER ONE
INTRODUCTION

1.1 Overview

English has emerged as a global language and language of science and technology. It
is a language which is the medium of communication among many international
communities and it is being taught as a second and official language in many
countries. Due to its rich literature and global acceptability, it has emerged as a living
and growing global language. Understanding its importance, people from across the
world try to learn this language. Kuo (2006) claimed that English is one of the most
spoken languages the world has ever witnessed; a language developed from a small
island and emerged as one of the global languages in terms of written, verbal and
oral communication. The reason why English has become the greatest global
language is not only due to its variety and literature but also its usage. In other
words, it is international and worldwide in its significance and importance such as, in
the international field, diplomacy, economy and agreements, global air travel, higher
studies, research, peace negotiation, and affairs of international cooperation around

the world. It is a shared language of individuals throughout the world today.

Though the development of science, technology, and economics has contributed a lot
to the development of both a global culture and internationalization, we cannot
undermine or deny the contribution of English language; it is played a significant
role in the progression of the globalization of culture and trade (Spolsky, 1998). It is

important for the usage and development of the Internet and The World Wide Web.



REFERENCES

Aalto, Eija. (1994). Alussa on sana —systemaattisuutta sanaston opettamiseen in Suni,
Minna and Aalto, Eija (Eds.) Korkeakoulujen Kielikeskusten selosteita
Suuntaa suomenopetukseen —tuntumaa tutkimukseen. Jyvaskyla: Jyvéskyldn

yliopisto, korkeakoulujen kielikeskus.

Abdulwahab, S. (1997). Vocabulary acquisition activities: An analysis of 20 second
language learners’ guessing techniques. Unpublished master’s Thesis,

Central Missouri State University, Warrensburg.

Aebersold, J. A., and Field, M. (1997). From reader to reading teacher: issues and

for second language classroom. Cambridge: Cambridge University Press.

Afghari, A. & Khayatan, P. (2017). Collaborative Learning and Iranian EFL
learners’ Vocabulary Improvement through Snowball and Word-Webbing
Techniques. [International Journal of English Language & Translation

Studies. 5(2). 122-131.

Agustin-Llach, M.P. & Alonso, C. A. (2017). Fostering Learner Autonomy Through
Vocabulary Strategy Training, in Pawlak M. et al. (eds.), Autonomy in Second
Language Learning: Managing the Resources. Second Language Learning

and Teaching, Springer.

Ahmadi, M., Ismaiel, H., & Abdullah, M. (2012). Improving Vocabulary Learning in
Foreign Language Learning Through Reciprocal Teaching Strategy.

International Journal of Learning & Development, 2, (6), 186-201.

299



Ahmed, M. O. (1989). Vocabulary learning strategies. In P. Meara (Ed.), Beyond
words (pp.3-14). London: British Association for Applied Linguistics, in

association with Centre for Information on Language Teaching and Research.

Aitchison, J. (1994). Words in the mind: An introduction to the mental lexicon.

Oxford: Blackwell.

Al-Adulkader, A. (1978). A survey of the contribution of higher education of the
development of human resources in the kingdom of Saudi Arabia. PhD thesis,

University of Kansas.

Al-Ahaydib, M. E. (1986). Teaching English as a foreign language in the
intermediate and secondary schools of Saudi Arabia: diagnostic study. PhD

thesis, University of Kansas.

Al-Ghamdi, A. & Al-Saadat, E. (2002). The development of the educational system

in Saudi Arabia. Riyadh.

Al-Guayyed, E. H. (1997). The future of English teaching in Saudi Arabia.

Knowledge, 53(1), 62-69.

Al-Haisoni, E. (2012). Language learning strategy use of Saudi EFL students in an

intensive English learning context. Asian Social Science, 8(13), 115-127.

Al-Hajailan, T. A. (1999). Evaluation of English as a foreign language textbook for
third grade secondary boys' schools in Saudi Arabia. Unpublished doctoral

dissertation, Mississippi State University, USA.

Al-Hajailan, T. A. (2003). Teaching English in Saudi Arabia. Riyadh: Aldar

Alsawlatia.

300



Al-Hazmi, S., & Scholfield, P. (2007). Enforced revision with checklist and peer
feedback in EFL writing: The example of Saudi university students. Scientific

Journal of King Faisal University, 8(2), 237-267.

Al-Homoud, F. (2007). Vocabulary acquisition via extensive input. Unpublished

doctoral dissertation. University of Nottingham.

Ali, E. & Ahmed, A. (2015). The Impact of Teaching English Past Tenses through
Literature in Sudanese EFL Classrooms on the Promotion of Students’

Performance. IJALEL, 4(3), 1-8.

Al-Jarf, R. (2006). Making Connections in Vocabulary Instruction. Paper Presented

at the 2" CIASIC Conference. Singapore

Al-Jarf, R. (2007). Teaching vocabulary to EFL college students online. CALL-EJ

Online, 8(2).

Al-Kaloby, S. A. A. (2001). Teaching and learning vocabulary in Saudi Arabian
public schools: An exploratory study of some possible reasons behind
students’ failure to learn English vocabulary. Unpublished Doctoral

Dissertation, the University of Essex, UK.

Allen, V. F. (1983). Techniques in teaching vocabulary. Oxford: Oxford University

Press.

Al-Otaibi, G. (2004). Language learning strategy use among Saudi ESL students and
its relationship to language proficiency level, gender and motivation.

Unpublished doctoral dissertation. Indiana University of Pennsylvania, USA.

301



Alqgarni, I. (2018). Saudi English Major Freshmen Students’ Vocabulary Learning
Strategies: An Exploratory Study. [International Journal of Applied

Linguistics & English Literature. 7 (1), 141 145

Al-Qarni, L. R. (2003). Rote repetition in Saudi Arabian foreign language vocabulary

acquisition. Unpublished doctoral dissertation, Ball State University, USA.

Alromi, Naif. (2000). Vocational Education in Saudi Arabia. State College, PA:

Penn State University.

Al-Sugayyer, K. M. (2006). The Saudi student departs English beyond school

premises. Knowledge, 123(1), 118-121.

Al-Wahibee, K. (2000). The Relationship between Language Learning Strategies
and the English Language Oral Proficiency of Saudi University-Level ESL

Students. Unpublished doctoral dissertation, University of Kansas, Kansas.

Alyousef, H. (2006). Teaching reading comprehension to ESL/EFL learners. Journal

of Language and Learning, 5(1), 63-73.

Al-Zayid, A. (2012). The role of motivation in the L2 acquisition of English by Saudi
Students: A dynamic perspective. Unpublished master’s thesis. Southern

Illinois University Carbondale, Carbondale, US.

Arnaud, P. J. L., & Savignon, S. J. (1997). Rare words, complex lexical units and the
advanced learner. In J. Coady & T. Huckin (Eds.), Second language
vocabulary acquisition (pp. 157-173). Cambridge: Cambridge University

Press.

302



Asgari, A. & Mustapha, G. (2011). The Influence of Informal Language Learning
Environment (Parents and Home environment) on the Vocabulary Learning

Strategies. English Language and Literature Studies, 1(1), 7-13.

Asgari, A. & Mustapha, G. (2011). The Type of Vocabulary Learning Strategies
Used by ESL Students in University Putra Malaysia. English Language

Teaching, 4, (2), 84-90.

Asher, James J. (1966). The learning strategy of the total physical response: A

review. Modern Language Journal 50(2), 79-84.

Atay & C. Ozbulgan (2007). Memory strategy instruction, contextual learning and

ESP vocabulary recall. English for Specific Purposes 26(1), 39-51.

Atkinson, R. C. (1975). Mnemotechnics in second-language learning. American

Psychologist, 30(1), 821-828.

Atkinson, R. C., & Raugh, M. R. (1975). An application of the mnemonic keyword
method to the acquisition of a Russian vocabulary. Journal of Experimental

Psychology, 104(1), 126-133.

Auberbach, C. F, & Silverstein, L. B., (2003). Qualitative data: An introduction to

coding and analysis. New York: New York University Press.

Avila, E., and Sadoski, M. (1996). Exploring new applications of the keyword

method to acquire English vocabulary. Language Learning, 46 (3): 379-395.

Bagdi, A., & Pfister, I. (2006). Childhood stressors and coping actions: A
comparison of children and parents perspectives. Child and Youth Care

Forum, 35(1), 21-40.

303



Bagheri, A. & Pihie L., Z. (2014). Factors shaping entrepreneurial

intentions. Newcastle upon Tyne: Cambridge Scholars Publishing.

Bahns, J., & Eldaw, M. (1993). Should we teach EFL students collocations? System,

21(1), 101-114.

Babhrick, H. P. (1984). Semantic memory content in permastore: Fifty years of
memory for Spanish learned in school. Journal of Experimental Psychology:

General, 113(1).

Baker, J., and Westrup, H. (2000). The English language teacher’s handbook: How

to teach large classes with few resources. London: Continuum.

Baxter, J. (1980). The dictionary and vocabulary behaviour: A single word or a

handful. TESOL Quarterly, 14(1), 325-336.

Beech, J. (2004). Using a dictionary: It’s influence on children’s reading, spelling,
and phonology. Reading Psychology, Professional Development Collection

database, 25(1), 19-36.

Beers, J., & Henderson, E. (1977). A study of developing orthographic concepts
among first grade children. Research in the Teaching of English, 11(2), 133-

148.

Beers, K. (2003). When kids can’t read, what teachers can do: A guide for teachers,

6-12. Portsmouth: Heinemann.

Bejoint, H. (1981). The foreign student's use of monolingual English dictionaries: A
study of language needs and reference skills. Applied Linguistics, 2(3), 207-

222.

304



Bialystock, E. (1983). Some factors in the selection and implementation of
communication strategies, in Faerch, C. and G. Kasper (eds.) Strategies in

Interlanguage Communication. London: Longman, 100-118.

Bilash, O., William, S., Gregoret, C., & Loewen, B. (1999). Using classroom
dictionaries in second-language classrooms. Mosaic: A Journal for Language

Teachers, 6(2), 3-9.

Black, N.J., Lockett, A., Ennew, C., Winklhofer, H., and McKechnie, S. (2002).
Modelling customer choice of distribution channels: An illustration from

financial services. International Journal of Bank Marketing. 20(4), 161-173.

Bogdan, R., & Biklen, S. (1992). Qualitative research for education: An introduction

to theory and methods. Boston: Allyn & Bacon.

Borg, M. (2001). Key concepts in EFL teaching: Teachers' beliefs. ELT Journal,

55(2), 186-188.

Brown, C. (1993). Factors affecting the acquisition of vocabulary: Frequency and
saliency of words. In T. Huckin, M. Haynes & J. Coady (Eds.), Second

language reading and vocabulary learning. Norwood: Ablex.

Brown, C., & Payne, M. E. (1994). Five essential steps of processes in vocabulary
learning. Paper presented at the TESOL Convention, Baltimore. In E. Hatch
& C. Brown (Eds.), Vocabulary, semantics, and language education (p. 373).

Cambridge: Cambridge University Press.

Brown, H. D. (1987). Principles of Language Learning and Teaching. New York:

Prentice-Hall.

305



Brown, J. D. (1988). Understanding research in second language learning.

Cambridge: Cambridge University Press.

Brown, J. D. (2001). Using surveys in language programs. Cambridge: Cambridge

University Press.
Bryman, A. (2001). Social Research Method. Oxford, Oxford University Press.

Byrne, B. M. (2010). Structural Equation Modeling with AMOS: Basic concepts,

applications, and programming (2" ed.). New York: Routledge.

Cameron, L. (2001). Teaching languages to young learners. Cambridge: Cambridge

University Press.

Carlson, R. F., Kincaid, J. P., Lance, S., & Hodgson, T. (1976). Spontaneous use of

mnemonics and grade point average. Journal of Psychology, 92(1), 117-122.

Carney, R. N., & Levin, J. R. (2000). Mnemonic instruction with a focus on transfer.

Journal of Educational Psychology, 92, 4(783-790).

Carter, R. (1987). Vocabulary: Applied linguistic perspectives. London: Allen &

Unwin.

Carter, R., & McCarthy, M. (1988). Vocabulary and language teaching. Essex:

Longman.

Catalan, J. & Rosa M. (2003). Sex differences in L2 vocabulary learning strategies.

International Journal of Applied Linguistics, 13(1), 54-77.

Catalan, R. M. J. (2003) Sex differences in L2 vocabulary learning strategies.

International Journal of Applied Linguistics, 13 (1): 54-77.

306



Celik, S.,& Toptas, V. (2010). Vocabulary learning strategy use of Turkish EFL

learners. Procedia Social and Behavioural Sciences, 3, 62-71.

Chamot & Lisa K. (1990). Learning strategies in foreign language instruction.

Foreign Language Annals, 22(1), 13-24.

Chamot, A. U., Barnhardt, S., El-Dinary, P. B., & Robbins, J. (1999). The learning

strategies handbook. White Plains, NY: Addison Wesley Longman.

Chamot, A.U. & Pamela B. El-Dinary, (1999). Children’s learning strategies in

language immersion classrooms. Modern Language Journal, 83(3), 319-341.

Chamot, A.U. (2004). Issues in Language Learning Strategy Research and

Teaching. Electronic Journal of Foreign Language Teaching, 1(1), 14-26.

Chang Tsai, C. & Chang, 1. (2009). An Examination of EFL Vocabulary Learning
Strategies of Students at the University of Technology of Taiwan.

International Forum of Teaching and Studies, 5(2), 32-38.

Chen, C., & Truscott, J. (2010). The effects of repetition and L1 lexicalization on

incidental vocabulary acquisition. Applied Linguistics, 31(1), 693-713.

Chen, M-C. (1998). The role of individual difference in adults benefits from the
mnemonic keyword method for foreign vocabulary learning. Unpublished

Doctoral Dissertation, University of Southern Illinois at Carbondale, USA.

Cheung, C. Y. (2004). The effectiveness of vocabulary learning strategies of Chinese
low achievers. Unpublished master’s thesis, The University of Hong Kong,

Hong Kong.

307



Clarke, D. F., & Nation, I. S. P. (1980). Guessing the meanings of words from

context: Strategy and techniques. System, 8(1), 211-220.

Cohen, A. D. (1987). The use of verbal and imagery mnemonics in second-language

vocabulary learning. Studies in Second Language Acquisition, 9(1), 43-62.

Cohen, A. D. (1998). Strategies in learning and using a second language. London:

Longman.

Cohen, A. D., & Aphek, E. (1980). Retention of second-language vocabulary over

time: Investigating the role of mnemonic associations. System, 8(1), 221-235.

Cohen, A. D., and Scott, K. (1996). A synthesis of approaches to assessing language
learning strategies. In R. Oxford (ed.), Language learning strategies around
the world: Cross cultural perspectives (pp. 89-108). Hawaii: Second

Language Teaching and Curriculum Centre, University of Hawaii.

Cohen, L. & Lawrence M. (1994). Research Methods in Education (4”’ ed),

Routledge. Continuum.

Cohen, L., and Manion, L. (2002). Research methods in education. London:

Routledge.

Connor, U. (1996). Contrastive rhetoric: Cross-cultural aspects of second language

writing. London. Cambridge University Press.
Cook, V. (2001). Second language learning and leaching (3rd Ed.). London: Arnold.

Coulthard, M., Knowles, M., Moon, R., & Deignan, A. (2000). Lexis. Birmingham:

University of Birmingham.

308



Coyle, J., & Williams, B. (2000). An exploration of the epistemological intricacies of
using qualitative data to develop a quantitative measure of user views of

health care. Journal of Advanced Nursing, 31, 1235-1243.

Craik, F.ILM., & Tulving, E. (1975). Depth of processing and the retention of words
in episodic memory. Journal of Experimental Psychology: General, 10(4),

268-294.

Creswell, J. W. & Plano Clark, V.L. (2011). Designing and conducting mixed

methods research. Los Angeles: Sage.

Creswell, J. W. (2003). Research design: Qualitative and quantitative approaches.

Thousand Oaks, CA: Sage.

Crystal, D. (1995). The Cambridge encyclopaedia of language. Cambridge:

Cambridge University Press.
Cunningsworth, A., (1995). Choosing your course book. Oxford: Heinemann.

Davidson, C., & Tolich, M. (Eds.). (1999). Social science research in New Zealand:

Many paths to understanding. Auckland, New Zealand: Longman.

De Groot, A.M.B. and Van Den Brink, R.C.L. (2010). Foreign language vocabulary
learning: Word-type effect during the labeling stage, in M. Kail and M.
Hickman (eds.), Language acquisition across linguistic and cognitive

systems, Amsterdam-Philadelphia: Bemjamins.

Decarrico, J. (2001). Vocabulary Learning and Teaching. In M. Celce-Murcia (Ed.),
Teaching English as a Second or Foreign Language (3rd Ed.). Boston:

Heinle & Heinle.

309



Denscombe, M. (2003). The good research guides (2nd ed.). Philadelphia: Open

University Press.

Development of Education in the Kingdom of Saudi Arabia. (1996). National Report,

Riyadh, Saudi Arabia.

Doczi, B. (2011). The Vocabulary Learning Strategies of High School and

University Students: A Pilot Study. WoPalLP, 5, 138-158

Dornyei, Z. (2003). Questionnaires in second language research: Construction,

administration, and processing. Mahwah, New Jersey: Lawrence Erlbaum.

Dornyei, Z. (2007). Research methods in applied linguistics. Oxford: Oxford

University Press.

East, M. (2007). Bilingual dictionaries in tests of L2 writing proficiency: Do they

make a difference. Language Testing, 24(3), 331-353.

Ediger, M. (1999). Reading and vocabulary development. Journal of Instructional.

Eeds, M., & Cockrum, W. A. (1985). Teaching word meanings by expanding
schemata vs. dictionary work vs. reading in context. Journal of Reading,

28(1), 492-497.

Ehrman, M. E., and Oxford, R. (1990). Effect of sex differences, career choice, and
psychological type on adult language learning strategies. The Modern

Language Journal, 73 (1): 11-12.

Ellis, R. (1990). 4 way with words: Vocabulary development activities for learners of

English (Book 2). Cambridge: Cambridge University Press.

310



Ellis, R. (1993). Pictorial communication in virtual and real environment. London:

Taylor & Francis Ltd.

Ellis, R. (1994). The Study of Second Language Acquisition. Oxford: OUP.

Erickson, F. (1986). Qualitative methods in research on teaching. In C. W. Merlin,

(Ed.). Handbook on research on teaching. New York: Macmillian.

Fan, M. Y. (2003). Frequency of use, perceived usefulness and actual usefulness of
second language vocabulary strategies: a study of Hong Kong learners. The

Modern Language Journal, 87(2), 222-241.

Fatima, I. & Pathan, Z. (2016). Investigating Learning Strategies for Vocabulary
Development: A Comparative Study of Two Universities of Quetta, Pakistan.

Advances in Language and Literary Studies, 7 ( 2), 7-12.

Fauss, R. (2001). Bilingual electronic dictionaries: Choosing the best. Paper

presented at the JALT 2001, Kitakyushu, Japan.

Flower, J. (2000). Start building your vocabulary. Hove: Language Teaching.

Frath, P., & Gledhill, C. (2005). Free-range clusters or frozen chunks? Reference as a
defining criterion for linguistic units. Recherches Anglaises et Nord

ameéricaines, 38 (1), 25-43.

Frey, N., & Fisher, D. (2009). Vocabulary Instruction that Boosts Achievement in all

Subject Areas. Portsmouth: Heinemann.

Fu, Y. (2003). Motivation and vocabulary learning strategies. Unpublished Master

Thesis, Southwest Jiaotong University, Chengdu, P.R. China.

311



Gairns, R. & Redman, S. (1986). Working with words. A guide to teaching and
learning vocabulary. Cambridge handbooks for language learners.

Cambridge: Cambridge University Press.

Gallo-Crail, R., and Zerwekh, R. (2002). Language learning and the internet: Student
strategies in vocabulary acquisition. In C.A. Spreen (ed.), New technologies
and language learning: Cases in the less commonly taught languages
technical report. Honolulu, HI: University of Hawaii, Second language

teaching and curriculum center (pp. 55-79).
Gay, L. R. (1996). Educational research (5™ ed.). New Jersey: Merrill.
Gerngross, G., & Puchta, H. (1992). Pictures in action. New York: Prentice Hall.

Ghazal, L. (2007). Learning vocabulary in EFL contexts through vocabulary learning

strategies. Novitas-ROYAL, 1(2), 84-91.
Gledhill, C. (2000). Collocations in science writing. Narr: Tiibingen.

Gonzalez, O. (1999). Building vocabulary: Dictionary consultation and the ESL

student. Journal of Adolescent & Adult Literacy, 43(3), 264-270.

Graham, M., Milanowski, A., & Miller, J. (2012). Measuring and Promoting Inter-
Rater Agreement of Teacher and Principal Performance Ratings. USA:

Center for Educator Compensation Reform.

Gray, R. (1997). Mnemonics in the ESL/EFL classroom. The Language Teacher,

21(4), 18-21.

Green, J., and Oxford, R. (1995). A closer look at learning strategies, L2 proficiency

and gender. TESOL Quarterly, 29(2), 261-297.

312


https://www.researchgate.net/journal/1081-3004_Journal_of_Adolescent_Adult_Literacy

Greidanus, T., & Nienhuis, L. (2001). Testing the quality of word knowledge in a
second language by means of word associations: Types of distractors and

types of associations. Modern Language Journal, 85(4), 567-577.

Greidanus, T., Becks, B., & Wakely, R. (2005). Testing the development of French
word knowledge by advanced Dutch- and English-speaking learners and

native speakers. Modern Language Journal, 89(2), 221-233.

Griffiths, C. (2003). Patterns of language learning strategy use. System, 31(3), 367-

83.

Gu, P. Y. (2002). Gender, academic major, and vocabulary learning strategies of

Chinese EFL learners. RELC Journal, 33 (1): 35-54.

Gu, P. Y. (2005). Learning strategies: prototypical core and dimensions of variation.
Working Paper 10. Centre for Research in International Education, AIS St

Helens.

Gu, Y. (2003). Vocabulary learning in a second language: person, task, context and

strategies. TESL-EJ, 7(2).

Gu, Y., & Johnson, R. K. (1996). Vocabulary learning strategies and language

learning outcomes. Language Learning, 46(1), 643-679.

Hair, J. F., Black, W. C., Basin, B. J., and Anderson, R. E. (2010). Multivariate data

Analysis. ( 7" ed. ). New Jersey: Upper Saddle River, Pearson Prentice Hall.

Hair, J., Black, W., Babin, B., Anderson, R., and Tatham, R. (2006). Multivariate

data analysis (6”’ed. ). Uppersaddle River, N.J.: Pearson Prentice Hall.

313



Hall, B. T. (2000). Issues in teaching vocabulary. Available: http://www.suite101

com.htm

Hamza, R. (2009). Teaching English in Saudi Arabia. From http://www.

www.mugtareb.saudistudents.org/index.html.

Hamzah, M. S. G., Kalifpour , R. & Abdullah, S. K. (2009). Vocabulary Learning
Strategies of Iranian Undergraduate EFL Students and Its Relation to Their

Vocabulary Size. European Journal of Social Sciences, 1(1), 39-50.
Harmer, J. (1991). The practice of English language teaching. London: Longman.

Hatch, E., & Brown, C. (1995). Vocabulary, semantics, and language education.

Cambridge: Cambridge University Press.

Hausmann, F. J. (1989). Le dictionnaire de collocations. /n R. O. Hausmann F.J.,

Wiegand H.E., Zgusta L (Ed.), (pp. 1010-1019). New-Y ork: De Gruyter.

Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford:

Oxford University Press.

Hiebert, E., & Kamil, M. L. (2005). Teaching and learning vocabulary: Bringing

research to practice. Mawhah, NJ: Lawrence Erlbaum Associates.
Hill, D. A. (1990). Visual impact. Harlow: Longman.
Hill, J. (1999). Collocational competence. English teaching professional, 11(1), 3-6.

Hill, M. (1994). A word in your ear: to what extent does hearing a new word help
learners to remember it? In N. Bird, P. Palvey, A.B.M. Taui, D.M. Allison, A.
McNeill, & R. J. Webb (Eds.), Language Learning (pp. 447-462). Hong

Kong, China: Hong Kong Institute of Language Learning in Education.
314


http://www.suite101_/
http://www/
http://www.muqtareb.saudistudents.org/index.html

Hong, K. (2006). Beliefs about Language Learning and Language Learning Strategy
Use in an EFL Context: a Comparison Study of Monolingual Korean and
Bilingual Korean-Chinese University Students. University of North Texas

Electronic Theses and Dissertations.

Horst, M., Cobb, T., & Meara, P. (1998). Beyond a clockwork orange: Acquiring
second language vocabulary through reading. Reading in a Foreign

Language, 11(1), 207-223.

Horwitz, (1987). Surveying student beliefs about language learning, In A. Wenden &
J. Rubin (Eds.). Learner Strategies in Language Learning. Englewood Cliffs,

NIJ: Prentice Hall, 119-129.

Horwitz, (1988). The beliefs about language learning of beginning university foreign

language students. Modern Language Journal, 72(3), 283-294.

Horwitz, (1999). Cultural and situational influences on foreign language learners'
beliefs about language learning: A review of BALLI studies. System, 27(4),

557-576.

Horwitz, Elaine K. (1985). Using student beliefs about language learning and
teaching in the foreign language methods course. Foreign Language Annals,

18(4), 333-340.

Huang, Shenghui C. (2001). Effects of Language Learning Strategy Training on
English Learning. Paper accepted at the Tenth International Symposium and

Book Fair on.

315



Huckin, T., & Coady, J. (1999). Incidental vocabulary acquisition in a second

language. Studies in Second Language Acquisition, 21(1), 181-193.

Hunston, S., & Francis, G. (2000). Pattern grammar: A corpus-driven approach to

the lexical grammar of English. Amsterdam: John Benjamins.

Hunt, A., & Belglar, D. (2005). A framework for developing EFL reading

vocabulary. Reading in a Foreign Language, 1(7), 1-31.

Hurd, S. (2003). Learner difference in independent language learning contexts. Good
practice guide. Commissioned by The National Centre for Languages (CiLT)

and the LTSN Subject Centre for Languages, Linguistics and Area Studies.

Hwang, Y., & Levin, J. R. (2002). Examination of middle-school students’
independent use of a complex mnemonic system. The Journal of

Experimental Education, 71(1), 25-38.

Jackson, H., & Amvela, E. Z. (2007). Words, meaning and vocabulary. New Y ork:

Kachru, B. B. (2005) Standards, codification and sociolinguistic realism: the English
language in the outer circle. In R. Quirk and H.G. Widdowson (Eds), English
in the world: Teaching and learning the language and literatures (pp. 11-30).

Cambridge: Cambridge University Press.

Kalajahi, S., Safian, N., & Malakar, S. (2014). Exploring Vocabulary Learning
Strategies Used by UPM TESL Undergraduates. Advances in Language and

Literary Studies, 5, (5), 1-4.

316



Kamali, S., Mostapha, G., B. & Baki, R., B. (2012). The Influence of Formal
Language LearningEnvironment on Vocabulary Learning Strategies. Journal

of Language Teaching and Research, 3(1), 23-29.

Kelly, P. (1992). Does the ear assist the eye in the long-term retention of lexis? IRAL,

30(1), 137-145.

Kess, J. F. (1992). Psycholinguistics: Psychology, linguistics and the study of natural

language. Amsterdam: John Benjamins Publishing Company.

Khan, I. A. (2011). Learning difficulties in English: Diagnosis and pedagogy in

Saudi Arabia. Educational Research, 2(7), 1248-1257.

Kitajima, R. (2001). The effect of instructional conditions on students’ vocabulary

retention. Foreign Language Annals, 34(5): 482.

Kline, R. B. (2011). Principles and practice of structural equation modeling

(3" ed.). New York: The Guilford Press.

Knight, S. (1994). Dictionary use while reading: The effects on comprehension and
vocabulary acquisition for students of different verbal abilities. The Modern

Language Journal, 78(1), 285-299.

Kojic-Sabo, 1., and Lightbown, P. M. (1999). Students’ approaches to vocabulary
learning and their relationship to success. The Modern Language Journal, 83:

176-192.

Kost, C., Foss, P., & Lenzini, J. (1999). Textual and pictorial gloss: Effectiveness on
incidental vocabulary growth when reading in a foreign language. Foreign

Language Annals, 32(1), 89-113.

317



Krashen, S. D., and Terrell, T. D. (2000). The natural approach: Language

acquisition in the classroom. New York: Longman.

Kraut. R.E, and Resnick, P. (2012). Building successful online communication. The

MIT Press.

Kristiansen, Irene, (1998). Tehokkaita oppimisstrategioita esimerkkind kielet.

Vantaa: WSOY.

Krueger R. A. & Casey M. A. (2001). Focus Groups: A Practical Guide for Applied

Research, (3rd ed). Thousand Oaks, CA: Sage Publications.

Kudo, Y. (1999). L2 vocabulary learning strategies. Available: http://www.nflrc.

hawaii.edu.networks/NW 14/Kumamoto Presentation.

Kumaravadivelu, B. (1999). Critical classroom discourse analysis. TESOL Quarterly,

33(3), 453-484,

Kung, W. I. & Chen, S. E. (2004). An Exploratory on Vocabulary Learning
Strategies b  Taiwanese EFL Elementary Students. Unpublished Master

Degree Thesis, National Taipei Teachers College.

Kuo, I. C. (2006). Addressing the Issue of Teaching English as a Lingua Franca. ELT

Journal, 60(3), 213-220.

Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing.

Thousand Oaks, California: SAGE.

Lai, Y. (2005). Teaching vocabulary learning strategies: Awareness, beliefs, and
practices. A survey of Taiwanese EFL senior high school teachers.

Unpublished master's thesis, University of Essex, Colchester.

318


http://www.nflrc/

Laufer, B. & Sim, D. (1985). Measuring and Explaining the Reading Threshold
needed for English for Academic Purposes Texts. Foreign Language Annals,

18,405-411.

Laufer, B. (1990). Ease and difficulty in vocabulary learning: some teaching

implications. Foreign Language Annals, 23(2), 147-156.

Laufer, B. (1991). Knowing a word: What is so difficult about it? English Teachers’

Journal, 4(2), 82-88.

Laufer, B. (1992). How much lexis is necessary for reading comprehension? In H.
Bejoint & P. Arnaud (Eds.), Vocabulary and applied linguistics (pp. 126-

132). London: Macmillan.

Laufer, B. (1997). The lexical plight in second language reading, in J. Coady & T.
Huckin (eds.) Second Language Vocabulary Acquisition. Cambridge: CUP,

20-34.

Laufer, B. (1997). What’s in a word that makes it hard or easy: Some intralexical
factors that affect the learning of words. In N. Schmitt, & M. McCarthy
(Eds.), Vocabulary: Description, acquisition and pedagogy (pp. 140-180).

Cambridge: Cambridge University Press.

Laufer, B. (2005). Focus on form in second language vocabulary learning.

EUROSLA Yearbook, 5(1), 223-250.

Laufer, B., & Hadar, L. (1997). Assessing the effectiveness of monolingual,
bilingual, and "bilingualised" dictionaries in the comprehension and

production of new words. The Modern Language Journal, 81(1), 189-196.

319



Laufer, B., & Hill, M. (2000). What lexical information do L2 learners select in a
CALL dictionary and how does it affect word retention. Language Learning

& Technology, 3(1), 58-76.

Laufer, B., & Kimmel, M. (1997). Bilingualised dictionaries: How learners really use

them. System, 25(1), 361-3609.

Laufer, B., Meara, Paul & I. S. Paul Nation. (2005). Ten best ideas for teaching
Vocabulary. The Language Teacher Online, 29 (07). Html document:

Learning. New York: Prentice Hall, 15 30.

Lawson, J. M. & Hogben, D. (1996). The vocabulary learning strategies of foreign

language students. Language Learning, 46(1), 101-135.

Lengeling, M. (2013). Borrowing the use of ethnographic notes from the social
sciences for classroom observations in central Mexico. In J. Edge & S. Mann
(Eds.), Inmnovations in pre service education and training for English

language teachers (pp. 63-80). London: The British Council.

Lessard-Clouston, M. (2008). Strategies and success in technical vocabulary
learning: Students’ approaches in one academic context. Indian Journal of

Applied Linguistics, 34(1), 31-63.

Lewis, M. (1993). The lexical approach: The state of ELT and a way forward. Hove:

Language Teaching Publications.

Lewis, M. (2000). Teaching collocation: Further development in the lexical

approach. Hove: Language Teaching Publications.

320



Li, J., & Schmitt, N. (2009). The acquisition of lexical phrases in academic writing:
A longitudinal case study. Journal of Second Language Writing, 18(1), 85-

102.

Liao, P. S. (2006). EFL learners’ beliefs about and strategy use of translation in

English learning. RELC Journal, 37(2), 191-215.

Liao, Yi F. (2004). A survey study of Taiwanese EFL freshmen’s vocabulary

learning strategies. Journal of Pingtung Teachers College, 21, 271-288.

Liu, N., & Nation, I. S. P. (1985). Factors affecting guessing vocabulary in context.

RELC Journal, 16(1), 33-42.

Lotfi, G. (2007). Learning vocabulary in EFL contexts through vocabulary learning

strategies. Novitas-ROYAL, 1(2).

Loucky, J. P. (2003). Enhancing the learning, teaching and testing of new
vocabulary by systematically using a depth of lexical processing scale and a

vocabulary learning strategies taxonomy. Japan Language Testing.

Loucky, J. P. (2010). Comparing electronic dictionary functions and use. CALICO

Journal, 28.

Luo, Y. (2009). The influence of the intermediary system of cognition on vocabulary
acquisition for Chinese English-majors. English Language Teaching, 2(1),

173-178.

Luppescu, S., & Day, R. R. (1993). Reading, dictionaries, and vocabulary learning.

Language Learning, 43(1), 263-287.

321



Macaro, E. (2003). Second language teachers and second language classroom

researchers. Language Learning Journal 27: 43-51.

Malcolm, D. (2009). Reading strategy awareness of Arabic-speaking medical

students studying in English. System, 37(4), 640-651.

Maley, A., Duff, A., & Grellet, F. (1980). The mind’s eye. Using pictures creatively

in language learning. Cambridge: Cambridge University Press.

Manzo. (1983). Guidelines for teaching vocabulary  (Grades  3-8),

(http://teacher.scholastic.com/reading/bestpractices/vocabulary/pdf/guideline

voc ab.pdf) .

Marefat, H. (2003). The impact of teaching direct learning strategies on the retention

of vocabulary by EFL learners. The Reading Matrix, 3 (2): 47-62.

Marttinen, M. (2008). Vocabulary Learning Strategies Used by Upper Secondary
School Students Studying English as a Second Language. Unpublished

Master Thesis, University of Jyvaskyla, Finland.

Mastropieri, M. A., & Scruggs, T. E. (1991). Teaching students ways to remember:

Strategies for learning mnemonically. Cambridge: Brookline Books.

Mastropieri, M. A., Scruggs, T. E., & Fulk, B. M. (1990). Teaching abstract
vocabulary with the keyword method: Effects on recall and comprehension.

Journal of Learning Disabilities, 23(1), 92-96.

Mastropieri, M. A., Sweda, J., & Scruggs, T. E. (2000). Teacher use of mnemonic
strategy instruction. Learning Disabilities Research and Practice, 15(1), 69-

74.

322


http://teacher.scholastic.com/reading/bestpractices/vocabulary/pdf/guideline%20voc
http://teacher.scholastic.com/reading/bestpractices/vocabulary/pdf/guideline%20voc

McCarthy, M. J. (1984). A new look at vocabulary in EFL. Applied Linguistics, 5(1),

12-22.

McCarthy, M. J. (1990). Vocabulary. Oxford: Oxford University Press.

McDaniel, M. A., & Pressley, M. (1989). Keyword and context instruction of new
vocabulary meanings: effects on text comprehension and memory. Journal of

Educational Psychology, 81(1),204-213.

McDonough, S. (1995). Strategy and skill in learning a foreign language. London:

Arnold, Edward.

Meara, P. (1996). The dimensions of lexical competence, in G. Brown, K. Malmkjaer
& J. Williams (eds.) Performance and Competence in Second Language

Acquisition. Cambridge: CUP, 35-53.

Meara, P. (1997a). Towards a new approach to modelling vocabulary acquisition. In
N. Schmitt & M. McCarthy (Eds.), vocabulary: Description, Acquisition,

Pedagogy (pp. 109-121). Cambridge: CUP.

Meara, P. (1997b). Classroom as lexical environments. Language Teaching

Research, 1(1), 28-47.

Meara, P. (2002). The rediscovery of vocabulary. Second Language Research 18:

393-407

Meara, P. (2004). Modelling vocabulary loss. Applied Linguistics, 25(2), 137-155.

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation.

San Francisco, CA: Jossey-Bass.

323



Merriam, S.B. (1998). Qualitative research and case study applications in education.

San Francisco: Jossey-Bass.

Metz, M. H. (2000). Sociology and qualitative methodologies in educational

research. Harvard Educational Review, 70 (1): 60-74.

Miller, G. A. (1996). The science of words. New York: Scientific American Library.

Miller, J. (2006). An investigation into the effect of English learners’ dictionaries on
international students’ acquisition of the English article system. International

Education Journal, 7(4), 435 445.

Ministry of Education. Centre for Statistical Data and Educational Documentation.
(1996). The Development of education in the Kingdom of Saudi Arabia.

International Conference on Education, 45th session, Geneva.

Ministry of Education. Educational Development Center. (2001). General Directorate
for Educational Research. Development of education. National report about
education in the Kingdom of Saudi Arabia. International Conference on

Education, 46th session, Geneva.

Ministry of Education. General Directorate for Planning. (2005). Executive Summary

of the Ministry of Education Ten-year Plan, 2004-2014 (2ed.).

Ministry of Education. Ministry of Higher Education. (2004). General Organization
for Technical Education and Vocational Training. The Development of

education. International Conference on Education, 47th session, Geneva.

324



Mokhtar, A., Rawian, R., Yahaya, M., Abdullah, A., & Mohamed, A. (2009).
Vocabulary learning strategies of adult ESL learners. The English Teacher,

38(1), 133 -145.

Moon, R. (1997). Vocabulary connections: Multi-word items in English. In N.
Schmitt & M. McCarthy (Eds.), Vocabulary: Description, Acquisition and

Pedagogy. Cambridge: Cambridge University Press.

Moras, S., and Carlos, S. (2001). Teaching vocabulary to advanced students: A
lexical ~ approach. Available: http://www.3.telus.net/  linguistics

issues/teaching vocabulary.html

Morse, J. M., & Chung, S. E. (2003). Toward holism: The significance of
methodological pluralism. International Journal of Qualitative Methods,

2(3), 1-12.

Nandy, M. (1994). Vocabulary and grammar for G.C.E. ‘O’ level English. Singapore:

Composite Study Aids.

Nation, I. S. P. & Coady, J. (1988). Vocabulary and reading. In R. Carter & M.
McCarthy (Eds.), Vocabulary and language teaching (pp. 97-110). London:

Longman.

Nation, I. S. P. & Gu, P. Y. (2007). Focus on vocabulary. Sydney: National Centre

for English Language Teaching and Research.

Nation, I. S. P. & Hwang, K. (1995). Where would general service vocabulary stop

and special purpose vocabulary begin? System, 23(1), 35-41.

325



Nation, I. S. P. & Jonathan Newton. (1997). “Teaching vocabulary”. In J. Coady &

T. Huckin (eds.) Second Language Vocabulary Acquisition. Cambridge:

CUP, 238-254.

Nation, I. S. P. & Meara, P. (2002). Vocabulary. In N. Schmitt (Ed.), 4n Introduction

to applied linguistics (pp. 35-54). London: Hodder Arnold.

Nation, I. S. P. (1982). Beginning to learn foreign vocabulary: A review of the

research. RELC Journal, 13(1), 14-36.

Nation, L. S. P. (1990). Teaching and learning vocabulary. Boston: Heinle & Heinle

Publishers.

Nation, I. S. P. (1993). Measuring readiness for simplified material: a test of the first
1,000 words of English, in Simplification: Theory and Application ed.

M.L.Tickoo, RELC Anthology Series, No 31, pp 193-203.

Nation, 1. S. P. (1994). Review of four vocabulary course books. System, 22(2), 283-

287.

Nation, I. S. P. (1998). Helping learners take control of their vocabulary learning.
GRETA 6/1: 9-18. Html document:
<http://www.victoria.ac.nz/lals/staff/paulnation/ Publications/1998%20

Autonomy%20GRETA.pdf>.

Nation, 1. S. P. (2001). Learning vocabulary in another language. Cambridge:

Cambridge University Press.

Nation, 1. S. P. (2005). Teaching vocabulary. Asian EFL Journal: English Language

Teaching and Research Articles, 7(3), 2-5.

326



Nation, I. S. P. (2006). How large a vocabulary is needed for reading and listening.

The Canadian Modern Language Review, 63(1), 59-82.

Nation, I. S. P. (2008). Teaching vocabulary: Strategies and techniques. Boston:

Heinle.

Nation, I.S.P. and Moir, J. (2008). Vocabulary learning and the good language
learner, in Carol Griffins (ed.) Lessons from Good Language Learners,

Cambridge: Cambridge University Press.

National Research Council (1998). Preventing reading difficulties in young children.

Washington, DC: National Academy Press.

Nattinger, F. (1988). Some Current Trends in Vocabulary Teaching. In R. Carter &

M. McCarthy (Eds.), (pp. 62-82).

Nemati, A. (2008). Use and Ranking of Vocabulary Learning Strategies by Indian

EFL Learners. Language in India, §(4), 2-11.

Nesselhauf, N. (2003). The use of collocations by advanced learners of English and

some implications for teaching. Applied Linguistics, 24(2), 223-242.

Neuman, L. (2003). Social Research Methods: Qualitative and Quantitative

Approaches. 5" edition, Allyn and Bacon, Boston, Massachusetts.

Nilsen, A. P. & Nilsen D. L. F. (2003). A new spin on teaching vocabulary: A source

based approach. The Reading Teaching, 56(5), 436-439.

Nisbet, D. L., Tindall, E. R., & Arroyo, A. A. (2005). Language learning strategies
and English proficiency of Chinese university students. Foreign Language

Annals, 38(1), 100-107.

327



Nizonkiza, D. (2011). The relationship between lexical competence, collocational
competence, and second language proficiency. English Text Construction,

4(1), 113-145.

Nov, O. Arazy, O. Lopez, C and Brusilovsky, P. (2013). Exploring personality
targeted Ul design in online social participation system. Conference on

human factor in computing system, ACM.

Nunan, D. (1997). Strategy training in the language classroom. RELC Journal, 28
(2): 56-73.

Nunan, D. (1999). Second Language Teaching and Learning. Boston, MA: Heinle &

Heinle.

Nunnally, J. C. (1978). Psychometric theory (2nd ed.). New York, NY: McGraw-

Hill.

Nyikos, M. (1990). Sex-related differences in adult language learning: Socialisation

and memory factors. The Modern Language Journal, 74 (3): 273-287.

O’Cathain, A., Murphy, E., & Nicholl, J. (2010). Three techniques for integrating

data in mixed methods studies. British Medical Journal, 314, 1147-1150.

O’Malley, J. M. & Chamot, A.U. (1990). Learning Strategies in Second Language

Acquisition. Cambridge: Cambridge University Press.

O'Malley, J. M. & Chamot, A. U. (1985b). Learning strategies applications with

students of English as a second language. TESOL Quarterly 19: 285-96.

O'Malley, J. M. (1987). The effects of training in the use of learning strategies on

acquiring English as a second language, in A. Wenden & J. Rubin (eds.)

328



Learner Strategies in Language Learning. Englewood Cliffs, NI:

Prentice/Hall International, 133-144.

O'Malley, J. M. Chamot, A. U., Stewner-Manzanares, Gloria, Kupper, Lisa & Rocco
Russo. (1985a). Learning strategies used by beginning and intermediate ESL

students. Language Learning, 35/1: 21-46.

Ooi, D., and Lee, K.S. J. (1996). Vocabulary teaching: Looking behind the word.

English Language Teaching Journal, 50 (1): 1-7.

Oxford, R. & B. J. Burry-Stock. (1995). Assessing the use of language learning
strategies worldwide with the ESL/EFL version of the Strategy Inventory for

Language Learning. System, 23(2), 153-175.

Oxford, R. & Nyikos, M. (1989). Variables affecting choice of language learning
strategies by university students. The Modern Language Journal, 73 (3): 291-

300.

Oxford, R. (1990). Language learning strategies: What every teacher should know.

Boston: Newbury House.

Oxford, R. (1994). Language Learning Strategies: An Update. Centre for Applied
Linguistics  (CAL) online resources: Digests. Html document:

<http://www.cal.org/ resources/digest/ oxford01.html>.

Oxford, R. (1995). Gender differences in language learning styles: What do they
mean? In J. M. Reid (Ed.), Learning styles in the ESL/EFL classroom.

Boston, Mass.: Heinle & Heinle.

329



Oxford, R. (1996). Language Learning Strategies around the World: Crosscultural
Perspectives. Honolulu: University of Hawai'i, Second Language Teaching &

Curriculum Center.

Oxford, R. (2003). Toward A More Systematic Model Pf L2 Learner Autonomy. In
Palfreyman, P., and Smith, R.(Eds.), Learner Autonomy Across Cultures:
Language Education Perspectives (pp. 75-91). Great Britain: Palgrave

Macmillan.

Oxford, R.L. (2001). Language learning strategies in R. Carter & D. Nunan. (Eds.).
The Cambridge Guide to Teaching English to Speakers of Other Languages

(pp-166-172).: Cambridge University Press.

Paivio, A. & Desrochers. A. (1981). Mnemonic techniques in second-language

proficiency. Journal of Educational Psychology, 73(1), 780-795.

Pakir, A. (2000). The development of English as a ‘glocal’ language: New concerns
in the old saga of language teaching. In H-W. Kam & C.Ward (Eds.),
Language in the Global Context: Implications for the Language Classroom.

Singapore: SEAMEO Regional Language Centre.
Pallant, J. (2007). SPSS Survival Manual, (3rd Ed). New South Wales, Crows West.

Peacock, M. (1999). Beliefs about language learning and their relationship to

proficiency. International Journal of Applied Linguistics, 9/2: 247-265.

Perry, B. (1997). Electronic learners’ dictionaries: An overview. Paper presented at

the CALL: Basics and Beyond. JALT, Tokyo.

330



Pigada, M., & Schmitt, N. (2006). Vocabulary acquisition from extensive reading: A

case study. Reading in a Foreign Language, 18(1), 1-28.

Pihie, L. Z., Amir S., and Habibah E. (2011). Analysis of Head of Departments
Leadership Styles: Implication for Improving Research University
Management Practices. Procedia - Social and Behavioural Sciences, 29:

1081-90.

Pittman, W. (2003). Building vocabulary through prefixes, roots & suffixes. The
Internet TESL Journal, 1X(7).Retrieved from

http://iteslj.org/Techniques/Pittman-BuildingVocabulary.html.

Prichard, C. (2008). Evaluating L2 readers” vocabulary strategies and dictionary

use. Reading in a Foreign Language, 20(2), 216-231.

Qian, D. D. (2002). Investigating the relationship between vocabulary knowledge
and academic reading performance: An assessment perspective. Language

Learning, 52 (53): 513-536.

Rabadi, R. ( 2016 ). Vocabulary Learning Strategies Employed by Undergraduate
EFL Jordanian Students. English Language and Literature Studies, 6, (1) 47-

38.

Rabiee, F. (2007). Focus-group interview and data analysis. Proceedings of the

Nutrition Society, 63(4), 655-660.

Radwan, A. A. (2011). Effects of L2 proficiency and gender on choice of language
learning strategies by university students majoring in English. Asian EFL

Journal, 13(1), 114-162.

331


http://iteslj.org/Techniques/Pittman-BuildingVocabulary.html

Ranalli, James M. (2003). The treatment of key vocabulary learning strategies in
current ELT coursebooks: repetition, resource use, recording. Unpublished

MA Thesis, University of Birmingham.

Rasekh, Z. E., and Ranjbary, R. (2003). Metacognitive strategy training for

vocabulary learning. Teaching English as a Second or Foreign Language, 7

(2): 1-21.

Read, J. (1993). The development of a new measure of L2 vocabulary knowledge.

Language Testing, 10(1), 355-371.

Read, J. (2000). Assessing vocabulary. United Kingdom: Cambridge University

Press.

Read, J. (2004). Research in teaching vocabulary. Amnnual Review of Applied

Linguistics, 24(1), 146-161.

Reid, J. M. (1987). The learning style preferences of ESL students. TESOL

Quarterly, 21 (1): 87 111.

Reid, J. M. (1995). Learning styles: issues and answers, in J. M. Reid (ed.) Learning
Styles in the ESL/EFL Classroom. Boston: Heinle and Heinle, 3-34.

Research. Buckingham: Open University Press.

Richards, J. C. (1985). The context of language teaching. Cambridge: Cambridge

University Press.

Richards, J. C., Platt, J., & Weber, H. (1985). Longman dictionary of applied

linguistics. Essex: Longman.

332



Richards, J. C., Platt, J., and Platt, H. (1992). Language teaching and applied

linguistics (2nd ed.). Essex, England: Longman.

Robson, C. (2002). Real world research: A resource for social scientist and

practitioner-researcher. Oxford: Blackwell.

Rodriguez, M., & Sadowki, M. (2000). Effects of rote, context, keyword, and
context/keyword methods on retention of vocabulary in EFL classrooms

language learning. Language Learning, 50(2), 385-412.

Rogers, G., & Bouey, E. (1996). Collecting your data. In L. Tutty, M. Rothery, R.
Grinnell (Eds.), Qualitative research for social workers: Phases, steps, and

tasks (4th ed.), (pp. 50-87). Boston: Ally & Bacon.

Rubin, H. J. (1987). Learner strategies: Theoretical assumptions, research history and

typology, In A. Wenden & J. Rubin (eds.) Learner Strategies in Language.

Rubin, H. J., & Rubin, 1. S. (1995). Qualitative interviewing: The art of hearing data.

Thousand Oaks: Sage Publications.

Rubin, H. J., & Thompson, L. (1994). How to be a more successful language learner:

Toward learner autonomy (2nd ed.). Boston, MA: Heinle & Heinle.

Rubin, H., & Rubin, 1. (2005). Qualitative interviewing: The art of hearing data.

(2nd ed.). Thousand Oaks, CA: Sage.

Rudzka, B., Channell, J., Ostyn, P., & Putseys, Y. (1981). The words you need.

London: Macmillan.

Rumelhart, D., & Norman, D. (1981). Analogical processes in learning. In J. R.

Anderson (Ed.), Cognitive Skills and their Acquisition. Hillsdale: Erlbaum.

333



Ruutmets, K. (2005). Vocabulary Learning Strategies in Studying English as a
Foreign Language. Master’s thesis. Html
document:<http://www.utlib.ee/ekollekt/diss/mag/2005/b17557100/ruutmets.

pdf>.

Sadoski, M., & Paivio, A. (2001). Imagery and text: A dual coding theory of reading

and writing. New York: Lawrence Erlbaum.

Saengpakdeejit, R. (2014). Awareness of Vocabulary Learning Strategies among
EFL Students in Khon Kaen University. Theory and Practice in Language

Studies, 4 (6),1101-1108.

Sag, 1. A., Baldwin, T., Bond, F., Copestake, A., & Flickinger, D. (2002). Multiword
expressions. A pain in the neck for NLP. Paper presented at the Third
International Conference on Intelligent Text Processing and Computational

Linguistics, Mexico City.

Sanaoui, R. (1995). Adult learners’ approaches to learning vocabulary in second

languages. The Modern Language Journal 79(1), 15-28.

Sansome, R. (2000). Applying lexical research to the teaching of phrasal verbs.

IRAL, 38(1), 59-69.

Sarani, A. & Kafipour, R. (2008). The study of language learning strategies use by
Turkish and Kurdish EFL university students. Language Forum, 34, (2), 173-

188.

Schmidt, R. & Watanabe Y. (2001). Motivation, strategy use and pedagogical

preferences in foreign language learning, in Z. Dornyei & R. Schmidt (eds.)

334



Motivation and Second Language Acquisition. Honolulu: University of

Hawai’i, Second Language Teaching & Curriculum Center, 313-359.

Schmitt, N. & Diane S. (1995). Vocabulary notebooks: theoretical underpinnings and

practical suggestions. ELT Journal 49/2: 133-143.

Schmitt, N. & Paul M. (1997). Researching vocabulary through a word knowledge

framework. Studies in Second Language Acquisition 19: 17-36.

Schmitt, N. (1995). A fresh approach to vocabulary: using a word knowledge

framework. RELC Journal 26(1), 86-94.

Schmitt, N. (1997). Vocabulary learning strategies. In N. Schmitt & M. McCarthy
(Eds.), Vocabulary: Description, acquisition, and pedagogy,199-227.

Cambridge: Cambridge University Press.

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge

University Press.

Schmitt, N. (2008). Instructed second language vocabulary learning. Language

Teaching Research, 12(1), 329-363.

Schmitt, N., (1998). Tracking the incremental acquisition of second language

vocabulary: a longitudinal study. Language Learning 48/2: 281-317.

Schnotz, W., Bannert, W., & Seufert, T. (2002). Towards an integrative view of text
and picture comprehension: Visualization effects on the construction of
mental models. In A. Graessser, J. Otero & J.A. Leon (Eds.), The psychology

of science text comprehension (p 385-416). Hillsdale, NJ: Erlbaum.

335



Schofield, P. (1982). Using the English dictionary for comprehension. 7ESOL

Quarterly, 16(2), 185-194.

Segler, T. M. (2001). Second language vocabulary acquisition and learning

strategies in ICALL environments. PhD Research Proposal.
Sekular, R., & Blake, R. (1985). Perception. New York: Alfred A. Knopf.

Shen, M. C. (2006). The relationship between beliefs about language learning and
learning strategy use of junior high school students. Unpublished M.A.

thesis, Leader University.

Sinclair, J. (1991). Corpus, concordance, collocation. Oxford: Oxford University

Press.
Sinclair, J. (1996). The search for units of meaning. Textus, 9(1), 75-106.

Sixiang, P. & Srikhao, S. (2009). English Vocabulary Learning Strategies of Miao
Students in Senior High School in China-A Pilot Study. US-China Foreign

Language, 7(2), 12-17.

Siyanova, A., & Schmitt, N. (2008). L2 learner production and processing of
collocation: A multi study perspective. Canadian Modern Language Review,

64(1), 429-458.

Smadja, F. A., & McKeown, K. R. (1990). Automatically extracting and
representing collocations for language generation. Paper presented at the

ACL’90, Pittsburgh, Pennsylvania.

Smith, R. K. (1998). Building vocabulary for college (4th ed.). Boston: Houghton
Mifflin.

336



Sékmen, Anita J. (1997). “Current trends in teaching second language vocabulary”,
in N. Schmitt & M. Michael (eds.) Vocabulary: Description, Acquisition and

Pedagogy. Cambridge: CUP, 237-257.

Sorbi, A. (2010). The relationship among word knowledge, word prediction and
reading comprehension. International Journal of Language Studies, 4(1), 1-

28.
Spolsky, B. (1998). Sociolinguistics. Oxford: Oxford University Press.

Stage, F., & Russel, R. (1993). Using method triangulation in college student

research. Journal of College Student Development, 33, 485-490.

Stemler, Steven E. (2004). A comparison of consensus, consistency, and
measurement approaches to estimating interrater reliability. Practical
Assessment, Research & Evaluation, 9(4). Retrieved March 10, 2015 from

http://PAREonline.net/getvn.asp?v=9&n=4 .

Stern, H. H. (1983). Fundamental concepts of language teaching. Oxford: Oxford

University Press.

Stoffer, 1. (1995). University foreign language students’ choice of vocabulary
learning strategies as related to individual difference variables. Unpublished

Doctoral Dissertation, the University of Alabama, USA.

Storch, N., & Aldosari, A. (2010). Learners’ use of first language (Arabic) in pair

work in an EFL class. Language Teaching Research, 14(4), 355-375.

337



Taichi, N. (2000). The use of vocabulary learning strategies: The case of Japanese
EFL learners in two different learning environments. Unpublished Doctoral

Dissertation, University of Essex, UK.

Taiwo, R. (2001). Lexico-semantic relations errors in senior secondary school

students' writing. Nordic Journal of African Studies, 10 (3), 76.

Taiwo, R. (2004). Helping ESL Learners to Minimize Collocational Errors. The
Internet TESL Journal, X (4). Retrieved from

http://iteslj.org/Techniques/Taiwo-  Collocation.html.

Taiwo, R. (2007). Components of lexical knowledge and some methodological
considerations for ESL vocabulary teaching. Retrieved March 16, 2011, from

Lagos Papers in English Studies.

Taylor, L. (1990). Teaching and learning vocabulary. Cambridge: Prentice Hall

International UK Ltd.
Taylor, L. (1992). Vocabulary in action. New York: Prentice Hall.

Templeton, S. (1983). Using the spelling-meaning connection to develop word

knowledge in older students. Journal of Reading, 27(1), 8-14.

Tercanlioglu, L. (2004). Exploring gender effect on adult foreign language learning
strategies. Issues in Educational Research 14/2: 181-193. Html document:
<http://www.iier.org.au/iier14/tercanlioglu.html>. TESOL Quarterly 15/3:

285-295.

The Educational Policy in the Saudi Arabian Kingdom. (1980). Riyadh, S.A.

Ministry of Education.

338



The Saudi English student’s book for third intermediate level. (2006). 1st edition.

Unit 5, Lesson 3, p. 44.

Thomas, L., MacMillan, J., McColl, E., Hale, C., & Bond, S. (1995). Comparison of
focus group and individual interview methodology in examining patient

satisfaction with nursing care. Social Sciences in Health 1, 206-219.

Thompson, G. (1987). Using bilingual dictionaries. ELT Journal, 41(1), 282-286.

Thompson, 1. (1987). Memory in language learning, in A. Wenden & J. Rubin (eds.)

Learner Strategies in Language Learning. New York: Prentice Hall, 43- 56.

Thornbury, S. (2004). How to teach vocabulary. Essex: Pearson Education Limited.

Tran, T. V. (1988). Sex differences in English language acculturation and learning
strategies among Vietnamese adults aged 40 and over in the United States.

Sex Roles 19/11-12: 747-758.

Uberti, H. Z., Scruggs, T. E., & Mastropieri, M. A. (2003). Keywords make the
difference! Mnemonic instruction in inclusive classrooms. Teaching

Exceptional Children, 10(3), 56-61.

Underhill, A. (1980). Use your dictionary. London: Oxford University Press.

Underhill, A. (1985). Working with the monolingual learners' dictionary. In R. Ilson
(Ed.), Dictionaries, Lexicography and Language Learning (pp. 103—114).

Oxford: Pergamon Press.

urRahman, M. M., & Alhaisoni, E. (2013). Teaching English in Saudi Arabia:

Prospects and challenges. Academic Research International, 4(1), 112-118.

339



Van Hell, J. G., and Mahn, C. A. (1997). Keyword mnemonics versus rote rehearsal:
Learning concrete and abstract foreign words by experienced and

inexperienced learners. Language Learning, 47 (3): 507-546.

Webb, S. (2007). The effects of repetition on vocabulary knowledge. Applied

Linguistics, 28(1), 46 65.

Webber, N. E. (1978). Pictures and words as stimuli in learning foreign language

responses. Journal of Psychology, 98(1), 57-63.

Wei, M. (2007). An Examination of Vocabulary Learning of College-level learners

of English in China. The Asian EFL Journal, 9(2), 93-114.

Wenden, A. & Joan R. (eds.) (1987). Learner Strategies in Language Learning. New

York: Prentice Hall.

Wenden, A. (1986). “Helping L2 learners think about learning”. English Language

Teaching Journal 40/1: 3-12.

Wenden, A. (1987). How to be a successful learner: insights and prescriptions from
L2 learners, in A. Wenden & J. Rubin (eds.) Learner Strategies in Language

Learning.

Wenden, A. (1991). Learner strategies for learner autonomy. Hemel Hepstead:

Prentice Hall.

Wharton, G. (2000). Language learning strategy use of bilingual foreign language

learners in Singapore. Language Learning, 50(2), 203-244.

Whitcut, J. (1979). Learning with LDOCE. London: Longman.

Wilkins, D. A. (1972). Linguistics and language teaching. London: Edward Arnold.
340



Williams, M. & Burden, R. L. (1997). Psychology for Language Teachers: a Social

Constructivist Approach. Cambridge: Cambridge University Press.

Wingate, U. (2004). Dictionary use - The need to teach strategies. Language

Learning Journal, 29(1), 5-11.

Winke, P. (2001). Strategies for vocabulary acquisition in a Chinese as a foreign

language classroom. Available:http://epsilon3.georgetown.edu/~pmw2/ppers/

QP1.html.

Winters, R. (2001). Vocabulary anchors: Building conceptual connections with

young readers. The Reading Teacher, 54(1), 659-662.

Wittrock, M. C. (1988). A constructive review of research on learning strategies. In
C. E. Weinstein, E. T. Goetz & P. A. Alexander (Eds.), Learning and study
strategies: Issues in assessment, instruction, and evaluation. New York:

Academic Press.

Wolter, B. (2001). Comparing the L1 and L2 mental lexicon: A depth of individual
word knowledge model. Studies in Second Language Acquisition, 23(1), 41-

69.

Woolfolk, A. E. (1993). Educational psychology. Boston: Allyn and Bacon.

Wright, A. (1990). Pictures for language learning. Cambridge: Cambridge

University Press.

Xhaferi, B. & Xhaferi, G. (2008). Vocabulary learning strategies used by students at

seeu in terms of gender and teachers' attitudes toward teaching vocabulary.

Unpublished MA thesis, University of Sv. Kliment Ohridski, Shkup.

341


http://epsilon3.georgetown.edu/~pmw2/ppers/

Yang, N. D. (1999). The relationship between EFL learners’ beliefs and learning

strategy use. System 27(4), 515-535.

Zhi-liang, L. (2010). Study on English Vocabulary Learning Strategies for Non-
English Majorsin Independent College. Cross-Cultural Communication, 8(4),

152-164.

Zikmund, W. G. (2003). Business Research Methods. (7" Ed.). Ohio: Thomson

Learning South-Western.

342



Appendix A

Permission for Data Collection at Saudi School Malaysia

343



Appendix B
Allowing for Data Collection (Saudi School Malaysia)
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Appendix C

Invitation Letter

Dear Participant,

I am currently a PhD candidate in the Department of Applied Linguistics, Faculty of
Education and Modern Languages, College Of Arts And Sciences, University Utara

Malaysia (UUM).

I am planning to study issues related vocabulary learning strategies (VLSs) in the
secondary school, Saudi School Malaysia (SSM), for my dissertation. The aim of this
study is to examine VLSs among secondary students in order to assist the researcher
to investigate the use of strategies among those groups of students at SSM. Towards
this, I plan to distribute a questionnaire, and conduct classroom observations,
individual interviews and focus group discussions (FGD). This will offer EFL
students an opportunity to think about their vocabulary learning and draw guidelines

for particular strategies (VLSs) in a foreign language context.

The information collected will remain confidential and only be used for research
purposes. I need your help in collecting the data and I hope you will help me by

sparing some time.

I do appreciate your cooperation.

Sincerely,

Ayman Al-Obaisy
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Appendix D

Participant Consent Form

() I am interested in participating in the study.

() I am not interested in participating in the study.

Name:

Age:

Grade (Level Study):

E-mail address:

(Mobile) phone No.:

. Number of years you have been studying English:

. Number of years you have been studying at Saudi School Malaysia (SSM):
. Which class would be best for you to participate in the study?

. What time would be best for you to participate in the study?
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Appendix E
Vocabulary Learning Strategies Questionnaire (VLSQ)

A. Background Information

Please, answer these questions first, before you continue on to the following questionnaire. Circle one:

1. Name:

2. Sex: Male () Female ()

3. Age:

4. Grade: First year secondary grade ( ) Second year secondary grade ()

Third year secondary grade ()
5. Number of years you have studied English:  0-5( ) 6-10( ) +10( )
6. How do you rate your English proficiency? Poor ( ) Average( ) Good( ) Verygood( )

B. Vocabulary Learning Strategies Questionnaire (VLSQ)

The researcher would like you to complete this questionnaire about what you really do when you are
studying English vocabulary. The questionnaire describes vocabulary learning strategies that you
probably use to study vocabulary. Read each statement carefully and then circle the option that best
suits you according to the following scale: if you always use the vocabulary learning strategy, circle

No. (5). On the contrary, if you never use it, circle No. (1), as follows:

1= Never (0%)

2= Seldom (30%)
3= Often (60%)
4= Normally (80%)
5= Always (100%)

Never Always

1. Understanding / Discovery

A. Guessing:

1. I make guesses to understand the meaning of unfamiliar English words by looking at the context
where they are embedded and the topic of the whole paragraph.
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3. When guessing the meaning of a word, I try to find out the logical development of the paragraph
where it is embedded (e.g. cause-effect, action-consequence, etc. usually signaled by connectors such
as: “However, although, thus...).

4. T look for any word, expression, definition or paraphrase in the passage that supports my guess
about the meaning of a word.

6. I try to find out the meaning of a new word by dividing it into chunks (prefix, root, suffix...) that I
understand.

B. Analysing / Reasoning:

7. 1 derive hypothesis about the meaning of words by applying general rules that I already know.

8. I make use of my common sense and previous knowledge when trying to understand the meaning
of new words.

C. Dictionary:

11. Whenever I see an unfamiliar word, I look it up in a dictionary
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12. When I want to confirm my guess about the meaning of a word, I look it up in a dictionary.

13. T only look up words that are crucial to the understanding of the sentence or paragraph in which
they are embedded.

14. When looking up a word in the dictionary, I read the sample sentences illustrating all the senses of
the word.

15. When I consult a dictionary, I pay attention not only to the meaning of the word, but also to other
aspects of word knowledge, such as its Arabic equivalent, its pronunciation, its derivatives, frequent
contexts of occurrence, etc.

D. Asking for help:

17. When facing an unfamiliar English word, I ask the teacher for an explanation or a translation in
Arabic

18. When facing an unfamiliar English word, I ask the teacher for a sentence including the new word,
so as to illustrate its meaning.
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I1. Storage into Memory

A. Rehearsal

21. When trying to memorize a word, I repeat it aloud to myself

22. When trying to memorize a word, I write it down several times. | memorize how it is spelt letter
by letter.

B. Creating mental linkages

23. 1 group new English words together so as to remember them.

24. 1 group new English words and expressions related to the same topic (e.g. Computing: computer,
monitor, software...), so as to remember them.

25. 1 group new English words and expressions related to the same everyday life situation (e.g. Bank:
cash, cheque, open an account.), so as to remember them.

26. I remember a group of new words that share a similar part in spelling (happy, happily, unhappy,
happiness).

27. 1 analyse word parts (prefixes, stems, suffixes) and memorize the most commonly used prefixes
and suffixes.

28. I pay attention to the words that normally go with the word I am learning and try to remember
them as if they were a fixed expression.
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29. I try to create semantic networks in my mind and remember words in meaningful groups.

30. When I encounter a new word, I search in my memory to check if I have any synonyms and
antonyms in my vocabulary stock.

C. Applying images and sounds

34. 1 create a mental image or drawing of the new word to help me remember it.

35. I remember new English words or expressions by remembering their location on the page, on the
board, etc.

36. I draw a “map” or diagram in which I represent the semantic relationship between a central word
and the related ones by means of lines or arrows so as to remember them.

37. I remember a new English word by identifying a familiar word in my own language that sounds
like the new English one that I am trying to remember. Then, I create a visual image of the new word
and the native familiar one interacting.
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38. I associate a new word with a known English word that sounds similar (e.g. family /familiar,
goat/coat...).

D. Review

40. I have reviews from time to time of new words I have memorized.

E. Employing action

42. 1 associate the word I am trying to remember to the physical sensation I was experimenting when I
first met it (coldness, tiredness, joy...).

43. I physically act out the meaning of new English words, so as to remember them (e.g. I make the
action of the verb I am studying).

F. Note taking

44. 1 make vocabulary lists of new words that I meet.
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II1. Vocabulary Retrieval

47. 1 make use of the already learnt words in English in situational sets, so as to retrieve them from
memory (e.g. Bank: open an account, cheque, and cash...).

48. I make use of the already learnt words in English in semantic sets (synonyms, antonyms, word
families...), so as to retrieve them from memory.

49. T make use of the words that usually surround the English term I have already memorized as a
fixed expression, so as to retrieve it from memory.

IV. Vocabulary Use

50. I try to read and resort to English-language media (songs, movies, press...), so that I can make use
of the words that I have already learnt.

52. I try to use the newly learnt words as much as possible in speech and writing, either in real or in
imaginary situations.

53. When I want to say something and I do not know the exact word, I make up a new English word
(either totally new, a derived one or a compound one), so as to express myself overcoming my own
vocabulary limitations.

V. Metacognitive Regulation

54. T know when a new word or phrase is essential for adequate comprehension of a passage.
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55. When I come across a new word or expression, I know whether it is important for me to learn it or
not.

61. T use all means that I can to make clear words that I am not very sure of.

I do not like having doubts

Could please you mention any other strategy or technique that you use when trying to learn English
vocabulary?

Thank you very much for your cooperation. If there is anything else you would like to mention, please
do so below.
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Vocabulary Learning Strategy Questionnaire (VLSQ)

Dear secondary students at Saudi School Malaysia (SSM),

The present questionnaire is part of a research thesis aimed at investigating the Vocabulary Learning
Strategies (VLSs) of secondary students at SSM.
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The questionnaire describes VLSs that you probably use to study vocabulary. Read each statement
carefully and then circle the option that best suits you, according to the following scale: if you always
use the learning strategy described circle No. (5). On the contrary, if you never use it, circle No. (1).
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Appendix F

Classroom Observation Guideline

Instructor: Course:
Date:

No. of students enrolled:

Level:

Time class begins: Time class
ends:

Objective of the class:

The following elements of classroom aspects will be observed, described and analysed to
understand the use of vocabulary learning strategies practiced by secondary students at Saudi

School Malaysia.

Elements Dimension Dimension Description

Environment

Classroom physical setting Context
Resources

Who is present?
Who is absent
Participants What are their characteristics?

What is about?
What is going on?
How is interaction taking place?

How are people and activities
. . . connected?
Activities and interaction How long did it last?
Is it one-way or two-way
interaction?

Informal & unplanned activities
Non-verbal communication

What did not happen
Subtle factors

What should have taken place

Observer’s own comments What is going on?

(Adapted from Merriam, 1998). Merriam, S.B. (1998). Qualitative research and case
study applications in education. San Francisco: Jossey-Bass.
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Appendix G

Classroom Observation Notes

Instructor: Teacher Ibrahim Course: Vocabulary &Grammar
Date: 23/3/2016 (Wednesday)
No. of students enrolled: 21 Students

Level: Three (Secondary-Students- grade-3)

Time class begins: 11:20 a.m. Time class ends:

12:05 p.m.

Objective of the class: Students should elicit the main idea of the lesson and think

critically.

The following elements of classroom aspects will be observed, described and

analysed to understand the use of vocabulary learning strategies practiced by

secondary students at Saudi School Malaysia.

1- Classroom physical setting

a.

Environment: A quite big and well-lit classroom with four big class
windows. In the front of the class, just by the door is the teacher’s table
and behind it is a white board which was fixed on the wall. Also, on the
left side of the board, there’s a T.V. which was fixed on the wall and on
the teacher’s table, there’s a computer and a projector were connected
together. In other words, to the connect computer to the T.V. or to the
projector in order to display what’s being shown. The classroom chairs
were organized in two sets of rows, on the right and left of the classroom.
10 students were sitting on the right side of the class and 11 students on
the left side. Apart from that, the physical environment in which students
were learning could be just as important as the educational material itself.
The air conditioning in the class is good since there are two air
conditioners in one-classroom. They are quite big and the class is

moderate and not so cool.
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b. Context: Secondary students (grade-3) were studying vocabulary as a

part from their English textbooks; there are two textbooks; student’s book
and workbook for secondary students at Saudi School Malaysia. I arrived
to the school early morning (7:30 a.m.) to meet students and their teacher
and took long time with them before the classroom observation started. I
went to the class with the teacher when the class started at 11:20 a.m. and
ended at 12:05 p.m. in which 19 students were in the classroom and 2

students were absent.

Resources: Textbooks, board, T.V. computer and data show projector.

The teacher seemed to play the role of a facilitator.

2- Participants

a.

Who is present?

- 19 students, the teacher and researcher.

b. Who is absent?

C.

- 2 students were absent. The teacher knows in every class who is
absent by the school management since he receives the students’ list
from the registrar daily.

What are their characteristics?

A lot of students in the class were very active (11-students). Some of
them were moderate (4-students). Some were weak (4-students) and a few
of them were chatting while others were working on the activities.
Teacher praised students who answered the questions and encouraged
others to try by calling their names. The teacher asked students to pay
attention for the new vocabulary they just have learnt such as asking
students to use the new words in different contexts. This revealed

teacher’s experience of the importance of vocabulary teaching.
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3. Activities and interaction

a. What is about?

A Student’s book is divided into 4-modules and each module contains two-
units. Each unit deals with all language skills such as reading, listening,
speaking, writing as well as grammar and vocabulary. The lesson was about
vocabulary & grammar; module 3-unit 6 in which the content for unit was
about ‘Work & Money’. The teacher asked students to complete the sentences
using the correct form of the words in the boxes. He asked them to use the
new-words in different contexts and help them to speak freely using the new
words they just have learnt. The teacher also tried to connect between
previous and current lessons in terms of vocabulary learning. In other words,
this shows teacher’s awareness about helping students in remembering and
memorizing new vocabulary through all different language skills at the same

unit.

b. What is going on?

Teacher started class by saying “Assalamalaikaum” and welcomed the

students in the class. Then he started a lesson by turning on ‘data show

projector’. The lesson was about vocabulary and grammar of Module-3-
unit-6 ‘Work& Money’. The teacher has presented a well-planned lesson
that by doing some effective steps as follows:

1- He drew students’ attention to some exercises about the lesson in
students’ textbooks taking them step by step to deal with and answer
the questions about it.

2- In the class, students were divided into 4-groups (4-5 students in each
group), so the teacher asked each group to take a part of the question
and gave 5-mintues for all groups to answer the questions.

3- Teacher asked some questions which were not available in the
textbooks, but developed during the preparation for the lesson. This
helped students to guess the meaning for the new-words and activated

them to use the vocabulary in different contexts also.
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4- Teacher’s engorgement for each group to work together. He asked
them to express freely using the new vocabulary they just have learnt.
No matter if students’ answers were correct or not; just they need to
speak up and saying what they could express. At the same time,
teacher played the role of a facilitator and praised students. In other
words, teacher’s motivation for students and variation in classroom
activities as well as the management of class time were notable
aspects in the classroom.

5- When the teacher gives the students 5-minutes to answer and
“compete the sentences using the new words in boxes”, he at the
moment walks in the classroom checking all groups and to be near
them if any group needs more explanation or assistance.

6- The teacher always informs all students when anyone likes to
participate by saying that “please...speak up ....... raise your voice” to
make sure that all students in the class could hear the participation for
their colleagues.

7- Some students (3-4 students) were not working with their groups in
doing the activities and the teacher didn’t comment on that for those
who didn’t engage in the group-work activities.

8- Lastly, the teacher praises all groups for their good responses and

answers and modifying the inappropriate ones.

C. How is interaction taking place?

The teacher presented the lesson.

He asked, commented, shared on students’ answers and participation.
Students discussed with each other and then answered the questions.

Students asked the teacher for more clarification on some of the point.
Teacher focuses basically on vocabulary leaning strategies (VLSs) ‘guessing
strategies’ in order to help students overcome vocabulary learning difficulties
(i.e. students tried to guess the meaning of unknown words in the lesson
based on the context. Students also tried to match the words highlighted in

the text with their meanings). In other words, students have to look at the
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words highlighted in the text and guess their meaning (i.e. choose a, b, c, or

d).

How people and activities are connected?

There are two-types of activities in the classroom; individual and group-work
activities.

The teacher several times went around class to make sure that all students
were working on the exercises and activities of the lesson, but there were few
of them (3-4 students) especially in group work activates didn’t work and
sometimes looked sleepy.

Teacher mostly tried to encourage students to engage in class-activities and
helped them to think deeply by taking them from one level of understanding
to a deeper level such as asking some questions that stimulated their thinking.
Briefly, this indicated thatcher’s awareness in how to assist students in the

class to comprehend the lesson very well.

How long did it last?
11:20 a.m. to 12:05 p.m. (45-mitues per-class).

Is it one-way or two-way interaction?

Almost two-way interaction.

Teacher facilitated students’ learning vocabulary by practicing one of the
affective vocabulary learning strategies (guessing strategies). In other words,
this revealed teacher’s experience of vocabulary teaching for the secondary

students at Saudi School Malaysia.

Subtle factors
Informal and unplanned activities
Asking students to do some exercises in their textbooks after he (the teacher)

had asked them to get ready for a reading task.

368



i

Non-verbal communication
Sleeping; few students (2-3 students) looked sleepy either they were tired or

sick.

. What did not happen?

Teacher didn’t comment on those students who didn’t work in group-
activities.
Letters in data show projector were not clear especially for those who sat in

the back.

What should have taken place?

Teacher should have considered ‘classroom management’ to help all students
sharing their colleagues in ‘group-work activities’.

Teacher should use board to explain some points in vocabulary learning such
as ‘word combinations’. In other words, displaying the lesson just on data
show projector is not enough for students to catch the points very clearly.
Apart from that, students also should use the board particularly for the new
words they just have been learnt because one the effective VLSs is ‘Doing

spoken and written repletion’.

Observer’s own comments

What is going on?

During the whole class time, teacher was seen working actively to facilitate
students’ vocabulary learning and helping them to comprehend the lesson
very well (i.e. words with multiple meanings and word combinations).

The teacher set a good introduction to assist students get into the lesson
smoothly and motivated them to interact with him by encouraging them to
participate, praising their trials to answer his questions, and friendly
correcting their inappropriate ones.

Not all students were seen participating in classroom discussions; however,

teacher encouraged passive students to participate. Yet the teacher didn’t
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comment on group work activities which didn’t seem to be very active as
some students were seen working individually.

The relationship between teacher and students in classroom looked to be
friendly; teacher walked in the class to be a close with them.

Teacher’s voice is clearly and loudly, so all students in the class, especially
those who sit in the back, could hear the lesson very-well.

Lastly, during teacher’s discussion with students and explanation the lesson,
he used several times some praise and encouragement phrases to appreciate
and motivate students such as “Great.... Excellent.... Very Good.... Thank

2

you’.
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/0CABULARY

Complete the sentences with the correct form of the words/phrases in the box. There are three extra
“words/phrases which you do not need to use.

;, Fortunately, people are becoming more and more health CO nscions

bbar is a(n) \/O “ Teq” on our project to clean the beach.
Keith ? €S Uy Paul to come with us tonight. 3
Last night we tasted some of the local S IO ecia b ties . They were )del/icious.

. We need to ‘W 14— @ our old furniture with somethin; Jore modern.

,/,

6 Any __Su9gcs lons as to how I can lose a few kilos?

3 7. The _\[ €N dung Mmac Lj"'lgn our school canteen doesn’t work.
. The headmaster’s p fo P 05 to build a new féotball pitch was approved by the Mayor.
9, T am writing in mﬂ/cf {:O your last letter.

10 May I have your attentlon, please? I have an important annourg to make.

"EXAMINATION PRACTICE

Read the text and complete the gaps witH the correct form of the words in capitals.

A New Way to View Masterpieces

" In the future, the way we see art may #vell change (1) CO nsi AL[/ 14 bjy duetoa
3 number of factors. There has been A lot of (2) 9{4 <6‘/{§5/ (24 concerning how

to increase the numbers of peop}é who can view a world class work of art. Generally, this

4 means the painting or sculptuge has to travel and be exhibited. However, apart from the fact
) N
- that this is extremely (3) o Nenue , it has been proven that it is also
ieves ' ] very(4) ndrms 3 to keep moving paintings around. For example,

| curators at the Reina Softa Museum in Madrid have recently made an
) __ahno un {that Picasso’s anti-war masterpiece, ‘Guernica’, has

- | been damaged, probably as a result of bei g transported to exhibitions all over the
- | world. There is a great (6) V‘CCCSS for something to be done before

irreparable damage is done to these masterpleces But what can be done? On the
one hand, there is a strong (7) 492 4 ""C/‘/{ for banning all this travelling and

| Waiting until better art conservation techniques have been developed. On the other

j 1 hand, there is the hope that the (8) X P } 0Slen in computer technology,
Particularly in vjrtual (9 ' , can be the answer. Perhaps a

(10) ( I aflonof the twﬁs the way we will experience great art in the future.
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VOCABULARY

40

.

r

Unit 6 - Student’s Book pp. 70-71

A. Complete the text with the correct word/phrase. There are two extra words/phrases which you do not need to use,

extinction solar futuristic species global warming
accessible aware of power fossil fuels alternative

We must all become (1) a Wasceo /p the fact that (2) g, * Db ’\[ W 0 €My js no longer just a myth, but a real threat
to our lives. Sea levels are rising and threatening to flood coastal areas. Heatwaves are becoming more and more frequent

and intense. Droughts and wildfires are also occurring more often and pushing many (3) S Peeaes of animals to

@_£€ ]CH NETION . We need to find (5)_¢ éﬁ 52‘0{'\ W€ sources of energy like (6)__So \c energy or
hydroelectric (7) EO Weg , which can be (8)__4 CGSsibly o everyone if we are to do anything about this

situation.

B. Circle the correct answer.

1. If you want a room at our hotel, you must book a month in @ / ahead.

2. Alan, drive carefully, because the road is renewable /(slippe/;i.

3. Pm afraid your advertisement for the mobile phone is eye/f;per.ling / @

4. In our neighbourhood there are plenty of sport@/ guidelines.

5. You don’t need to bring any sheets or pillowcases as'él@ straw is provided by the hotel.

L
6. Attendance fAdmission\o the lecture is free for'all the students of the college.

J

C. Match the words with their definitions. Tﬁen use the correct form of the words to complete the sentences.
/

. currently a. r7lated to a city/town

. disabled b,a person living in a place

. generate £. give money to charities

d. cause to exist, produce

. urban e. somebody who cannot use part of their body due to permanent illness or injury

. donate / f. now, at this period of time

CGIQIBICIN @

1
2
3
4. charge
5
6
7.

. resident / g. an amount of money you have to pay
/

1 O 0 " __u iwanted clothes to a charity is far better than throwing them away.
2. Happy __xt.5 1‘ % are celebrating the opening of a bicycle path through the neighbourhood.
3. The summer sales are u¢ 0‘6}‘\} l", on in all high street shops.
4. This parking space is reserved for the /A« Sy k
5. He is a great author and always 66 Y §aLCs a lot of interest when he brings out a new book.
6. What's the CL‘.‘I ral for an extra night at the hotel?
7. The local council has announced plans to add green spaces and water fountains to all U fé4h areas: &
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/0CABULARY

omplete the sentences with the words/phrases in
the box. There is one extra word/phrase which you
" do not need to use.

1. Are foxes a(n) Gnolantaafed Species ?

- 2. Did you make much of a 4
when you sold your house?

3. What are the usual mo\rca\ig/\)rs ofa
chef’s salad?

4, My cousins have redecorated their home in

very __agpea \ W\Jﬁ pastel colours.

o 5 _D¥ some marmalade

on your bread; it’s delicious.

C. Circle the correct answer.

B. Complete the sentences with the correct form of
the phrasal verbs in the box. There is an extra one
which you do not need to use.

1. Spectators must e pitch at all times.
2. Neither of them is telling ts the truth. They are
ething_loac'e

shouting, you will be sent out of

the sign-posted path, there is no

‘ A
1. My cousins won’t return; they’ve moved to Austraha for a while / _@
2. All online course registrations must be completed without delay d doubt.

3. Can we try the fish and chips at Doug’s Restaurant tonight for a ¢iange Dwhile?

4, The terrorists stormed the building without fail / @P

5, 1lived in Bangkok for
6. Witho
7. I'll be at your house for good

ileY sure in the late 90s.

y 9:30.

8. In the event of a fire in the factory, safety instructions must be followed withouftfai
9. The new training programme applies to all members of the team without(exce

GRAMMAR

D. Choose the correct answer g, b, c or d.

1. George phoned to say that he be late as
there’s been an accident on the motorway.
a.mightnot b. can might d. must not
. You believe this, but I once met the Prime
Minister.
a. might b. could not @might not d.could

. Household chores be very tiring. My mum
is always complaining of backache.

a. will b. can’t must d. could

. You be tired. You've been relaxing all day.
b. could

5. You needn’t worry about anything. The report
be ready today, sir.
ﬁ ill b. can’t ¢. may
6. Murad be at the doctor’s office. He
mentioned that he had made an appointment to see him.
@must b. can’t c.will d. could

a. must c. might not can’t

d. won’t
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bt fail, he'is our country’s greatest inventor.

here is the possibility of another snowstorm tonight.

There W“OXWX be andher gnow srema \-m\%\"r

2. Asit’s nearly midnight and Lesley isn’t answering her
phone, I expect she’s sleeping.
Lesley musf g ¢ She ignt amgnen B \mime,

3. There is a car in the dnve but Abdul doesn’t dnve
That cavrcowitbe S e dodsn'} Mve

4, Eric isn’t coming unless the weather cools down.
Unless eods Ao, B o ¢ Comne
5. You can trust Ron to find out the time of the last
train home.
Ron will Palod o fane of he lathvars Wome. .
6. ’'m not sure if those are Toby’s boots as he doesn’t play
football as much as he used to.
{
Thosg MWV\G’( L&—B:U\S g5 e Aozert P{qd} % [
a8 yvda s e osed A _ N
Cd




D. Choose the correct answer a, b or c.

1. Unless you

ake b. took c. will take

2. If Fadi a lot of money, he would spend most of it on travelling.

ins b. won c. will win

3. If you visit the Louvre in Paris,

your brother with you, you can’t go out.

me a poster.

@ buy b. bought c. will buy

4. If Jason could do that alone, he

ouldn’t ask

for your'help.
a. doesn’t ask
5. If I were the manager, I
ey
a. change {bjwould change

6. If you in a hurry, let’s have lynch. -

@aren’t b. wasn’t

EXAMINATION PRACTICE

E. Read the text below and complete the gaps. Use only one word in each gap.

Environmental activists have welcomed scientific research which’' may soon make it possible to use windows asa _

source of solar (1) _powey . This will involve applyirig a see-through chemical liquid (2) _an\

!! m; scientists can actually succeed

deed be a major breakthrough, which will

the surface of glass to capture light from the sun’s rays. (3
4) in developing this technique, it will
5) woke a huge difference in our lives.

A similar technique was developed in the 1970¢(6) b it was abandoned as it didn’t prove to be very

efficient. A team of researchers from the Masgachusetts Institute of Technology (MIT) who specialise

@ in developing renewable sources of energy (8) Mmook a lot of research into what
9) wa wrong and (10) Mﬁ‘ made important changes to the technology since then. As a

result, scientists are now confident that much more green energy will be available for everyday use. It seems that
the Earth cannot be saved (11) !F a lot more money is spent (12) I similar schemes

around the world.
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)CABULARY

: hoose the correct preposition to complete the sentences.

4

MY brother studied Business Administration but he specialised Accounting.
2. 0n Jin c.to d. with
7. Keep studying and you'll succeed getting your degree.
4. with b.on @.in d.to
Every month Natalie spends a lot of money clothes.
a.to b.in c. with @on
] can’t comment Paul’s unacceptable behaviour. 4
- [@on b.in c.to d. with
Timothy, concentrate your test please.
ato b.in c. with on

Jeremy insisted Khalid coming along to the match, but he refused.
~ a.with b. to c.in @on
7. Children depend

.on b. with cto d.in

their parents for love and support.

K Peter’s hard work contributed his success.
44

j a.on b.in c. with

i i’ 5
- .
. B. Circle the correct answer.

, The local authorities are going to revise / @ the old Town Hall.
=) Mary’s power /| @ is History of Art.
g The ice at the@/ layers is gradually pdelting.
There was such a friendly @ nature in our meeting!
| 5. We should all try hard to recount the amount of exhaust fumes produced by cars.

- - 6. Which places do you(recommenyl / resolve I visit here?

3

-

e
GRAMMAR
| C. Put the verbs in brackets in the correct tense.
’ L1 you turn this switch, the lights 9 v (go) out.
i If Gafar _ Were— (be) here, he would be very angry.
| 3 When you want to make an appointment with the doctor, 3{ b5 (give) him a call.
‘ ,,‘ - If you 2N l'1‘4 €€ (not hurry), we might miss the train.
;,5- Eric won’t pass the exam unless he S’\' Uaats (study) more.
. A ‘
; 6. If I were you, |_tAOOW H n’] {wﬂé (not talk) to him like that.
as. b
V¥
<}?\>
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EXAMINATION PRACTICE ¥

42

D. Choose the correct answer a, b or c.

1. Unless you your brother with you, you can’t go out. v
@take b. took c. will take Fa .
2. If Fadi a lot of money, he would spend most of it ’/travelling.
a. wins @won c. will win /n
3. If you visit the Louvre in Paris, me a poster/

@buy b. bought c. will buy
4. If Jason could do that alone, he for youf help.

a. doesn’t ask Qwouldn’t ask c. won’t/ask
5. If I were the manager, I the rulej/
a. change @would change c. will change

6. If you in a hurry, let’s have lynch.

@ aren’t b. wasn’t c. won't be

E. Read the text below and complete the gaps. Use only one word in each gap.

Hope for.

Environmental activists have welcomed scjentific research which may soon make it possible to use windows as a

source of solar (1) Cre: ¢{Thig will involve applying a see-through chemical liquid (2) an ,

the surface of glass to capture light frogh the sun’s rays. (3) I scientists can actually succeed

4 I developing this technique, it will indeed be a major breakthrough, which will

(5) MAL a huge differeyice in our lives.

A similar technique was developed in the 1970s (6) b"d» it was abandoned as it didn’t prove to be verf

efficient. A team of researchefs from the Massachusetts Institute of Technology (MIT) who specialise

7) n developing renewable sources of energy (8) @‘A a lot of research into what
©__We V\A’ wrong and (10) h aNte ”1"5 made important changes to the technology since then. As a ;

result, scientists are now confident that much more green energy will be available for everyday use. It seems that

the Earth cannot be saved (11) U "V(‘(/Si a lot more money is spent (12) O n similar schemes A

around the world.

376




Appendix H

Interview Sample Questions: (Students)

Research Title: Vocabulary Learning Strategies Employed by Secondary Students at

Saudi School Malaysia

10.

11.

12.

How many hours a week do you study English at Saudi School Malaysia? Do
you think it is enough? Why?
What do you think about learning English? Why?

. How do you see the relation between learning English and studying at Saudi

School Malaysia? Why?

What do think about learning vocabulary? Why?

What could be the aspect that helps you to learn and expand your vocabulary?
When you encounter a new English word for the first time, what do you do in
order to learn the meaning of that word? Why?

When you encounter a new English word for the first time, do you guess the
word? Why or why not?

Do you think that the parts of speech/parts of the sentence and the
grammatical features of the new word assist you to guess its meaning? Why
or why not?

As a student, do you make use of the pictures that come with the vocabulary
lessons in your textbooks to guess the meaning of the new vocabulary in
those lessons? Why or why not?

Do you think that knowing the roots, prefixes and suffixes can help you to
guess the meaning of many words? Why or why not?

Do you prefer using a dictionary to get the form of a new word? Why or why
not?

Do you do spoken/written repetition to practice the pronunciation and

spelling of the new word? Why?
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13.

14.

15.

16.

17.

18.

19.

20.
21.

Do you prefer using an English-English dictionary to get the meaning of a
new word? Why or why not?

From your opinion, what are the benefits you get when use English-English
dictionaries?

If you use a monolingual dictionary, do you make use of the icons and
pictures in that dictionary to learn the meaning of the new word?

How do you consolidate the form (spelling, pronunciation...etc.) and
meaning of a new English word in your memory?

Do you make use of ‘grouping words strategy’ to consolidate the form and
meaning of the new word in your memory?

Some students believe that ‘imaging or drawing’ the meaning of the new
word is a helpful way to consolidate the meaning in their memories, do you
agree? Why or why not?

Do you apply verbal/written repetition? Why or why not?

How do you use the new vocabulary?

What do you think about connecting the new words to already known words

by using them in chunks and collocations? Why or why not?

This is the end of the interview. Thank you so much for participation.
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Appendix I

Interview Sample Transcription: (Student)

Date: 20/4/2016

Time: 11a.m.

Duration: 45 mins.

Venue: Saudi School Malaysia (SSM), Kuala Lumpur

I: Assalamalaikum brother Ahmad...how are you and hope you are doing well?

S: Wa’alaikum assalam teacher Ayman...aa...Alhamdulillah I'm fine.

I: OK...brother...I'm a PhD student at University Utara Malaysia (UUM)...aa...and
’m trying in my thesis...um...I mean the study to investigate the strategies of
vocabulary learning you probably use to learn the new vocabulary...um...so there are
several interview questions deal with this issue...aa...simply...aa...I need to share
your views, opinions and experience in terms of vocabulary learning...aa... because
later...um...this will help me so much to draw such guidelines for particular
strategies in learning new vocabulary among foreign language learners...aa...I mean
especially in this unique context at Saudi school Malaysia.

S: OK...teacher Ayman...of course.

I: At the beginning...aa...may I know how many hours a week do you study English
at Saudi School Malaysia?

S: Aaa....4 hours per a week.

I: Do you think it is enough? Why?

S: Um....yeah...it is enough...um...because language is easy and it is ok 4 hours per a
week.

I: So brother, what do you think about learning English? Why?

S: Of course!!l... English is really important because it is considered as a global
language...aa...because we need to use English in many situations and places around
the world.

I: Ok....brother...aa...what do you think about learning English exactly here...um...I
mean at Saudi School Malaysia?

S: Yeah..here is very very important...aa....because people here speak and
understand English...um...so it is considered as a means of communication and
interaction with people here.

I: Ok...good brother...aa...what do you think about vocabulary learning? Why?

S: Of course!!! learning vocabulary is so important...um...I mean...aa...it is not
good for you to repeat the same words in every time...um...I mean if you are in a
meeting or dealing with others...aa...because this will embarrass you especially in
the future when you speak in front of a group of people...aa...because you will

repeat the same words again and again because you have limited words.
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I: Do you agree that all basic language skills (e.g. listening, speaking, reading and
writing) depend strongly on your level of vocabulary learning?

S: Yeah...you are right...aa...I mean...when you like to listen to a new word and you
don’t know its meaning...aa...so how can will be able to understand the
conversation or how to speak if your vocabs are limited.

I: Nice...brother...aa...in terms of learning new vocabulary...um...what could be the
aspect that helps you to expand your level of vocabulary learning?

S: Um...actually...aa...I think the environment...um...I mean the place around you
where people speak English...aa...because the environment will push you to develop
your English...aa...so you can learn more new words and so on...um...but if you
stay or study at Saudi Arabia..aa...] mean in a place where people speak
Arabic...um...so you will not be interested more to expand your vocabs because
there is no much need for learning new words...aa...because you can go anywhere
and buy and talk with people in Arabic...aa...so you don’t need to use English for
that.

I: Ok...good...aa...when you encounter a new English word for the first time, what
do you do in order to learn the meaning of that word? Why?

S: Um...for me...aa...I’d like to use the new words in my conversation and talking
with others...um...in order to help me to remember them from time to time...aa...but
if I don’t know the meaning of the word which I face...um...normally...aa...I ask
someone about its meaning or check google for its meaning.

I: OK...brother... do you apply the strategy of guessing when you face a new word?
Why?

S: Yeah...aa...you are right...um...I always use this way...um...I mean to guess the
meaning of the new words based on the context or the sentence...aa...I mean...aa...I
try to understand the part of the sentence...um...this actually helps me a lot to guess
the meaning.

I: So...can we say that guessing strategies are helpful in understanding the meaning
of new words.

S: Yes...right...aa...it is really good...um...it helps me a lot to understand the words
which I face quickly...umm...] mean based on the context or the sentence
itself...um...I try to guess the meaning and then use the word also.

I: Yeah brother...what do you mean by the parts of the sentence? Do they help you
to guess the meaning of the new words?

S: Yeah...um...I mean to know if the word is a verb or noun or an adjective based
on its part of the sentence.

I: Ok brother... I will give you an example and then...aa...I’d like to answer
that...ok.

S: OK.

I: John will..... an apple. John ate an apple ..... ly. Brother can you guess the missing
words in both two sentences?
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S: Yes...right...because from the sentence...aa...]I can guess the missing
word...aa...] mean based on its part of the sentence...um...as a verb or an
adjective...um...I think...aa.. it depends on the sentence itself but if the context is
difficult...aa...it will be difficult..

I: Aha...what do you mean brother by if the context is difficult?

S: Um...I mean sometimes I face some difficult sentences...aa...so it is difficult to
guess the meaning of the new words unless there are some clauses or phrases that I
know their meanings before...um...so it will help me so much to guess the meaning
and understand the sentence generally.

I: Ok...brother what about if you know some grammatical features...aa...I mean if
you know some plural and singular forms, punctuations and question
marks....um...do you think that they can help you to guess the meaning of unknown
words in a text?

S: Yeah...of course!!!...aa...they will help a lot.

I: Ok...I will give you a sentence and I’d like to tell me the meaning of the word
‘nicotine’ based on the sentence.

S: Ok.

I: Nicotine, a colorless and oily drug in tobacco, stains the teeth of chain
smokers....ok...so what is the meaning of the word nicotine?

S: Aaa...yes...um...from the commas...aa...I can understand the meaning of the
word nicotine...umm...I think this way is really good in my opinion.

I: So knowing some grammatical features can help you to guess the meaning of the
new vocabulary?

S: Yeah exactly...yes.

I: Nice brother...um...as a student do you make use of the pictures that come with
the vocabulary lessons in your textbooks to guess the meaning of the new vocabulary
in those lessons? Why or why not?

S: Yeah...aa...it is really very good and beneficial...um...for example the word
‘punch’...aa...so if I don’t know the meaning of this word and see a picture...um... I
can guess its meaning based on the picture...um...I mean at least I can understand
the meaning of this word because the picture refers to something about
hitting...um...in my opinion...aa...this way...aa..I mean to guess the meaning
through a picture is considered a very good way...um...actually this way helps me a
lot to understand the meaning around 95% approximately.

I: OK...brother...good...aa...I will give you this picture and I’d like to give me the
meaning of the word ‘trashbin’ based on your understating of the picture...ok.

S: Yeah...I understand it...um...it is about something to throw away.

I: Nice!!l...brother...do you have an idea about the roots, suffixes and prefixes in
English? 1 mean...um...do you think they can assist you to guess the meaning of
many new words?
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S: Aaa...yeah... um...I know that through my previous learning and I still remember
some of them.

I: OK...for example the word ‘hopeless’...um...so if you know the meaning of the
suffix ‘less’...aa....does it make sense to you?

S: Yeah...of course....um...because if I don’t know the meaning of the suffix
‘less’....aa... I will see this word ‘hopeless’ as a strange or a new word...um...but if
know the meaning of the suffix ‘less’...umm...it will help me to understand the word
‘hope’ or at least it makes the meaning very closing.

I: Do you prefer using a dictionary to get the form of a new word?...aa...I mean its
spelling and pronunciation? Why

S: A dictionary...um...of course...yeah... I prefer to use it..um...yes...of
course...umm...this way is my favorite way and I have used it for long
time...aa...also I use the dictionary to check the spelling of the new word and how
can it be pronounced...umm...so I have used to use this way ...aa... it is good and
beneficial.

I: Ok...Do you apply verbal/written repetition to practice the pronunciation and the
spelling of the new word? Why?

S: Yeah...aa...it is good...um...I mean if I repeat the word many times and keep
repeating it...aa...it is really beneficial...um...because I may do a mistake in learning
the new word at first time...aa...but I do the way of repetition...um...it will help me
to learn the word correctly...aa... I think doing this way is very good.

I: OK...but how do you do if you like to understand the meaning of the new
vocabulary?

S: Aaa...for understanding the meaning...um...normally 1 have to check a
dictionary.

I: OK...good...um...do you have an idea about using a monolingual dictionary to get
the meaning of a new word?

S: Yeah...aa...I have used to use the Oxford English dictionary...um...because it is
really helpful and I can understand the meaning in English...um...also I can find the
meaning of many words which I look for...aa...I mean not like the English-Arabic
dictionary.

I: Ok...so can we say that using a monolingual dictionary helps learners to expand
their vocabs ...aa...in other words, we can get a lot of new words through searching
for the exact meaning.

S: Of course!!!...that’s right...um...and learners can make use of that more than
using an English-Arabic dictionary.

I: Right!!!..um...but do you make use of the icons and pictures in those
dictionaries...I mean the monolingual dictionaries to learn the meaning of the new
word?

382



S: Aaa...well...um...actually for me I don’t like to use pictures...um...but this
strategy is really good...aa...it helps me a lot to understand the meaning of the new
vocabulary...um...but in my opinion... I prefer to use this way particularly for kids.
I: If you have already learnt a new word, so how do you consolidate its form
(spelling, pronunciation...etc.) and meaning in your memory?

S: Um...usually...aa...if I face a new word and I like to learn it....aa...I directly
write it in a small notebook and write also its meaning...umm...and when I have free
time...aa...I can revise that notebook and reading all the words which I have written
many times...umm...this way helps me to consolidate the word from time to time.

I: So what about connecting the new word with other words to be in
groups....aa...Does this way assist you to consolidate the form and meaning of the
new word in your memory?

S: Of course!!!....aa....and this way also is very good...um...sometimes I connect
the new words and try to link them with something helps me to consolidate the
meaning...um...so I can remember the new words directly.

I: Nice brother...um...we call this way as ‘grouping words strategy’.

S: Yeah...it is really good and helpful.

I: Apart from that brother....aa...some students believe that ‘imaging or drawing’
the meaning of the new word is a helpful strategy to consolidate the meaning in their
memories, do you agree?

picture or an image...aa...I mean...aa [ try to connect the word with something helps
me to remember it...um...so I usually give a name in my mind for the picture which
it refers to the word ...um...so [ can remember it once I need to use it and so on.

I: Ok...good brother...Do you apply verbal/written repetition? Why or why not?

S: Yeah...um... the way of repetition is very practical and beneficial in
consolidating the meaning in my memory...aa....but I think the written repetition is
more helpful in terms of consolidating the form of the word...aa... I mean to
consolidate its spelling in opposite of the verbal repetition.

I: In your opinion, if you have learnt a new word, how do you use it?

S: Well...aa...I think the best way is to use the new words in my
conversation...aa...and talking with others and...aa...also to use the new words in
my writing

I: Lastly brother, what do you think about connecting the new words to already
known words by using them in chunks and collocations?

S: Um...yeah...this way is very good....aa...because if I connect the new word with
its collocation...um...so it will help me easily and quickly to use the new word

I: For example ‘save-time’ ‘catch the bus’

S: Yeah...it is really good.

I: Thank you very much brother Ahmad....aa...may I know if you have anything
else like to add or comment?
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S: Welcome teacher Ayman...it is ok.
I: Thank you.
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Appendix J

Interview Sample Questions: (Teacher)

Research Title: Vocabulary Learning Strategies Employed by Secondary
Students at Saudi School Malaysia

1. How many hours per a week do you teach English for secondary students at Saudi

school Malaysia? Do you think it is enough? Why?

2. Do you think that your students like studying English vocabulary? Why?

3. In your opinion, why do they study English vocabulary?

4. Do you think that English vocabulary is difficult to learn?

5. Do you think it is worth spending class time on the teaching of vocabulary or do

you prefer other aspects, such as grammar?

6. In your opinion, what are the best strategies to teach vocabulary for your students

at Saudi School Malaysia? Why?

7. Do you think the way you teach vocabulary is good and effective?

8. Do you think that the way you teach vocabulary meets your students’

expectations?

9. In your opinion, what is the role of the teacher?

10. Do you think learning strategies should be taught during English lessons or not?

11. In your opinion, what are the particular factors that affect your student in learning

vocabulary?
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12. What do your students do to guess the new words?

13. Are they using a dictionary to understand the form (spelling and pronunciation)

of the new word?

14. Do they use the strategy of repetition to learn the form of the new word?

15. What do you think of using a monolingual dictionary to understand the meaning

of the new word? Is it helpful for your students?

16. Do your students make use of pictures in their textbooks to understand the

meaning of the new word?

17. Once your students have learnt the new vocabulary, from your experience, what
is the best strategy to consolidate the form and meaning of the new words in their

memory? Why?

18. In your opinion, teaching the new word with all its possible collocations, is it a

good strategy? Why?

19. Thank you very much teacher Ibrahim for all your kind help and dealing, may I

know if there is anything else you like to add/comment/share?
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Appendix K

Interview Sample Transcription: (Teacher)

Date: 26/4/2016 Time: 10 a.m.
Duration: 45 mins. Teacher: Ibrahim

Venue: Saudi School Malaysia (SSM)

I: Ok...brother Ibrahim...aa...this study deals with vocabulary learning strategies
employed by secondary students at Saudi School Malaysia...aa...so in this
interview...um... may I share your experience...aa...you know teacher Ibrahim...I
have to go in depth with this study...um...so this interview will help me a lot to
understand such particular objectives of this study....ok teacher Ibrahim at the
beginning...aa...may I know how many hours per a week do you teach English for
secondary students?

T: Ok...um...you are talking about the secondary students.

I: Yeah...

T: Yes...um...actually 3 hours per a week.

I: Per a week...!!

T: Yeah.

I: Yeah...um...so what about...aa...I mean how many classes do the third secondary
students have per a week?

T: Ahaa...for the secondary stage...aa...I give them 4-classes and every class is
around 45-mins and sometimes I add and take some classes from my
colleagues...um...so 3-hours per a week.

I: Do you think, it is enough for the students to understand and deal with all the
lessons in their textbooks?

T: Umm...I think 3-hours per a week is not enough...aa... actually I need around 5-
hours per a week

I: Ok...brother...from your opinion do you think your students like studying English
vocabulary? Why?

T: Actually...aa...if the students want to talk, listen and write...aa...they have to use
vocabulary ....um...if they don’t have many vocabs...um...they will face difficulties
and challenges and sometimes they face problems also in writing, speaking and even
in listening...um...so students need vocabs to understand what they want to do.

I: Ahaa...ok brother...do you think they like studying vocabulary?
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T: In my opinion...aa... students don’t like studying vocabulary...um...because it is
difficult to memorize the new words daily...you know...aa...every day we have new
words, and the students need to memorize many new words in their textbooks...aa...I
mean they have to do a great effort for this.

I: So, in other words, students think that vocabulary learning is difficult.

T: Yes...yes...

I: OK...brother...aa...if the students have recognized that vocabulary learning helps
them to be skilled in all language skills...um.....do you think knowing that will
change their ideas towards vocabulary learning...aa... I mean to focus more on
vocabulary learning?

T: Maybe...yes...aa...if the students change their strategies and their
learning...um... may be they will improve their level of vocabulary learning and
expand their vocabs also.

I: Because brother...aa...for example, when I’'m student...um...I understand that
learning grammar is more important than learning vocabulary...um...so may be
some students think like that ...aa... | mean may students think that to focus on
reading and writing skills are more important than to focus more on vocabulary
learning.

T: Well...aa...actually if students want to read and write in a good way...aa...they
have to expand their vocabs...um...because sometimes you need to use new vocabs
and you don’t know the meaning...um...so this makes such problems for the
students and they will be disappointed...um... because they don’t understand the
context or all the words in the context...aa...so students need to understand and
expand their vocabs...um...need to learn everyday a new word because in my
opinion...aa... to focus more on vocabulary learning is more important than
grammar.

I: So...teacher Ibrahim...aa... do you think it is worth spending class time on
vocabulary teaching or do you prefer other aspects as grammar?

T: You mean...aa...one class just for learning vocabs?

I: In mean in general, do you prefer in every class to spend more time on vocabulary
teaching?

T: Aaa...actually...brother I like to spend more time on vocabs...um...but this is
mostly for the primary levels, I mean for the 4th and 5th grades, but you know
brother the syllabus for the secondary level doesn’t give me this
chance...aa...because the syllabus in each new lesson deals with 3 or 4 highlighted
words with yellow colors...um...and there is only one vocabulary strategy...aa...I
mean the strategy of ‘guessing’...um...so it is limited and the students will deal with
this strategy only all the year...um...I mean...aa....I can’t use more strategies
because I have to follow the syllabus...um...so students use this strategy through a
context...aa...and using the context to guess the meaning in my opinion is good but
not enough...um...not enough.
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I: Yeah...teacher Ibrahim...um...but from your experience, what is the best strategy
to teach vocabulary for your students at Saudi School Malaysia?

T: In my opinion...aa... the best strategy is the situations, conversations, real
conversations and situations...aa...I mean if you put the students in a situation with
native speakers of English...aa.. they will learn more vocabs and they will be
interactive and active....um....but if you know, if the students use the normal
strategy every day and every class...um...they will be bored and they will be...you
know...aa... their vocabs will be decreased.

I: Thanks so much brother...aa...may I know...does the syllabus assist students to
expand their vocabs?

T: Aaa...yeah brother if you are talking about the syllabus...um...it is effective
yes... because the syllabus is made for high level students...aa...but actually
students” level don’t reach that level of the syllabus...aa...so I face a
problem...aa...you have a high syllabus level and the students don’t understand
that...um...I mean...aa...they can’t understand the advanced words in their
textbooks...aa...so in my opinion...aa...we need to use more vocabulary learning
strategies because the situation, you know...um...force me to do
that...um...sometimes | have to use videos to teach the students new vocabs and
expressions, you know sometimes I have to use programs...aa...films and also
pictures.

I: Yeah, you are right...aa...because when [ have discussed the students...aa... |
mean the focus group discussions and also from the interviews...um...I found that
many students like to expand their learning vocabulary through YouTube and
videos...um they also prefer images and pictures.

T: Yeah...brother...um...you mean the visual aids

I: Yeah...also I give the students a small test...aa...for example some pictures which
refer to new words...um...actually some students don’t understand the meaning of
the new words...um... but when they see the pictures...aa... they directly know the
meaning.

T: Yeah...brother...aa...actually one of the new vocabulary strategies used over the
world that teaching vocabs should be done through visual aids because the students
when look at the pictures and listen...um... they will try to use the new
vocabulary...aa.. and they will learn more and more words, but in our syllabus you
know...aa...just dealing with 18 years old students...aa...so the teacher should teach
and use the vocabulary strategies and try to make students involve in a
situation...aa...in real situations to improve their vocabs.

I: But brother....aa... do you think that your vocabulary teaching...I mean dos it
meet your students expectations?

T: In my opinion...aa...vocabulary teaching by only the strategy of guessing is not
enough.
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I: Aaa...because one of the effective strategies in learning vocabulary is to guess the
meaning through a context or pictures.

T: Of course!!!...yeah...aa...I know brother...aa...but when I use this strategy all the
year...um...it is not enough...aa...because students need to master other vocabulary
learning strategies in order to understand and deal with any new word.

I: Because, based on the meeting with students...aa... I mean according to their
interviews and discussions, I have tried to teach them some particular strategies in
learning new vocabulary in order to help them later to be self-directed learners.

T: Yeah...brother Ayman...aa....you are right.

I: Ok...teacher Ibrahim...from your point of view what is the role of the teacher in a
classroom?

T: Umm...I think... in terms of vocabulary learning...aa.. the teacher should use
more strategies and gives the students...aaa...] mean the chance to master the new
words...um... but you know the syllabus is very jammed... and the teacher must be
more quickly...um...because if he spends more time on vocabs...aa... this will affect
other skills such as grammar, reading, listening, and vocabs also....generally...aa.. I
think the teacher needs to give more time on teaching vocabulary for his students.

I: So you believe of the importance of teaching vocabulary learning strategies for
your students?

T: Absolutely!!!...aa... learning new strategies assist students to master the new
words...yeah.

I: Do you think...aa...teacher Ibrahim... this is should be done in the class or outside
the classroom?

T: Maybe both, inside and outside the class.

I: Umm...because one of the advantages of learning strategies is that to make the
students more confident and also to be more independent learners...aa...so they can
learn any new word without any help from others.

T: Aaa...in my opinion, if the students make effort to get the knowledge, they will
never forget the words ....I mean if students make effort to get and learn the new
words...um...but you know...aa...they learn the vocabs in normal and easy
way,....so I think they will forget the vocabs quickly.

I: So, from your observing...aa...what do students normally do when they face a
new word?

T: Actually...aa... they just understand the word and they are not doing
anything...um... I have tried to make them to put the words in sentences...um... and
some students are doing this, and others don’t.

I: But, do the students ask you about the meaning....um...teacher what is the
meaning of this blalblala...

T: Actually...aa...they rarely ask me about the meaning of the new words and also
their using.
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I: That is mean... aa...the students directly learn the meaning of the new words by
themselves.

T: I think...aa...in their age... they should do this...um... In other words, the
teacher is just a monitor and gives them just advices and the teacher should let the
students depend on themselves and the syllabus is made for this.

I: But, when the students face a new word, do they ask their friends or what they do
to get the meaning of the new words?

T: Maybe, they ask their friends.

I: Yeah...um...but normally what the students do?

T: Actually, some students are shy to ask the teacher...um...maybe they ask their
friends, or maybe they are using a dictionary.

I: But, they don’t ask you for help.

T: Some students ask for this.

I: OK....teacher Ibrahim, you know, there are some aspects that affect vocabulary
learning...um... from your experience, what are the particular aspects that effect on
their vocabulary learning strategies?

T: Well...aaa...I think the using of visual aids if we have time...um... this is good
and also if the students get involved with native speakers...aa... they will ask about
the new vocabs if they don’t know anything from the native speakers...aaa they will
ask about this and they will be more interested in learning vocabs...um.. but the
negative thing...aa... we don’t have time to do this and the syllabus is a very high-
level...um... I mean an advanced level and the students are not advanced-
level...aaa...yeah, some of them are advanced, but the majority of them are not
advanced.....um...so they face a problem here, I mean face a problem to get these
difficult vocabs and they are trying to get this knowledge...um...but you know they
are facing a problem...aa...maybe they are shy...may they don’t like to bother the
teacher....aa...sometimes like this.

I: Ok...Teacher Ibrahim...in your opinion what are the major factors that push your
students to learn vocabs?

T: I think...aa... motivation is good for students, because when I motivate
them...um...they will be more knowledgeable to understand and master many new
words...aa... I think, motivation is really a good factor to make a force for their
personality to learn vocabulary.

I: OK....since the students study at Saudi School Malaysia, so what about the
environment?

T: Actually..aaa... the environment is good for students at Saudi school Malaysia
because it helps them to practice English all the year...aa... and some students don’t
have problems with practicing and speaking with the locals here...um...but some
students like to practice English with their collogues and friends.
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I: Yeah... teacher Ibrahim...um...from the interviews and discussions with the
students...um...I found that most of them agree that environment plays a
considerable role here in Malaysia.

T: Yeah...aa...it is a good factor.

I: Ok...brother what do students do when encounter new words?

T: Actually...um... normally we discuss the paragraphs with each other...aa...and
there are per-questions for each paragraph...um...so students normally look at the
context and then try to guess the meaning of the new vocabulary and there are
options....I mean choices for the meanings....um...for example...we have questions
in every reading class and we have questions for this...um...I mean special questions
for guessing strategies...um... so students will be asked to read the new words and
they look at the line (the question mentions a line which refers to the new
vocabulary) such as, the word ‘bulk’ line 22...0k...aa...so the students will be asked
to look at the new word and what its function and they have at least 3 options...I
mean 3-words to choose the answer.

I: Ok...do your students use a dictionary to check the spelling...aa...I mean to know
the form of the new word such as its spelling and pronunciation?

T: Yes...yes...of course....aa...they are using a dictionary for the spelling and for
how to pronounce the new word.

I: So....aa...the students do that strategy?

T: Yeah...but not all of them.

I: Ok...um...brother, may I know if your students practice the strategy of repetition
in order to learn the spelling or the pronunciation of the new word?

T: I think...um... repetition for high-level students is not appropriate...um... it is
good but for low-level students is so effective, but you know as for 18 years old-
students not good to repeat...aa...and they don’t like this way.

I: Actually....teacher Ibrahim...um... what I mean is that the strategy of repetition...I
mean to be done by the students themselves alone not inside the class.

T: Ohh!!!...you mean not inside the class...ahaha....maybe yes...repeating is a good
strategy...alone...yes.

I: The strategy of repetition is to repeat with yourself to get the form of the new
word.

T: Yeah...yeah...aa...repetition is a good strategy.

I: Yeah...teacher Ibrahim...aa...according to the interviews and discussions, most
students agree that repetition is a good strategy to learn the new vocabulary.

T: Yes...maybe alone...um... but inside the class...um...I do face a problem with
this because I have tried to do this, but some students repeat and some feel
that...umm... this is for kids not for them.

I: Ok...brother, regarding the using of monolingual dictionaries, do you think the
using of that to understand the meaning of the new word...aa... is it helpful for your
students?
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T: Actually...um... it is a good strategy, but you know, sometimes you have multi-
meanings for one word, and you see if you open a dictionary for a specific
word...um... you will find 3 or 4 meanings, so how the students will understand the
meaning of the new vocabulary...um... do you expect that students will memorize
all the meanings...um... you will face a problem here because they will be
confused...aa...so through the context and through guessing strategies, the students
can understand and know what is exactly the function of the word and exactly its
meaning.

I: But according to the student’s textbook...I mean does it give one meaning for the
new word or several meanings?

T: No...no... just one meaning.

I: Ok...teacher Ibrahim...normally there are many pictures in their textbooks

T: Yeah...yes.

I: Ok...do you think that your students can make use of pictures to understand the
meaning of the new words?

T: Of course...yes...um... we first discuss the pictures in a lesson with the students
because the pictures refer to the meaning implicitly not explicitly

I: So... um...this is considered as a first step...aa...I mean discussing the pictures in
a lesson will help students to have a background about the new words ...um...so
they can later understand their meanings also.

T: Yeah...aa...of course...when we discuss the pictures...aa...we discuss the
paragraphs as a whole and then ask some questions in order to introduce the general
ideas...um...and search for the gestures...um... you know...aaa... so the students
will get an idea about what they will deal with and what are the new words you are
talking about.

I: Ok... brother...nice...I think teacher Ibrahim... one of the challenging issues in
vocabulary learning... you know...aa...it is forgetting the words quickly.

T: Yeah, right...yes.

I: From your experience, what is the best strategy to consolidate the word form and
meaning in your students’ memory?

T: Brother...aa... actually...um.. it depends on the students’ abilities...um... but if
you’re asking me about my opinion....I think the best strategy is by
writing...aa...writing a sentence for example... writing an article and use the new
words in the article...um...so students will never forget the new words
quickly...because I have tried and wused this way when I was in their
ages...um...actually it was a very effective and proficient strategy.

I: Because, brother... you know...aa...writing the new words help students to get the
spelling...aa...pronunciation...um...so they can consolidate the form of the new
vocabulary in their memory easily and strongly also.

T: Yeah...brother...so...um... students can master the new word...um...they can
fully master the new vocabulary...
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I: Ok... you know teacher Ibrahim from your opinion...aa...what about teaching the
vocabulary with all its possible collocations...aaa... I mean...aa... dose applying this
strategy will help to use the new words?

T: Yes... of course...aa...because you know...English language depends on
collocations a lot...aa...and if you connect a new word to another word...um...it will
be an easy way to understand, memorize, and also to use the new word.

I: Aaa...Ok...teacher Ibrahim...but how can the students know the possible
collocations of the new words?

T: Yeah...um... by giving examples...umm...we have in the students’ textbooks... I
mean there are many examples about this function...aa...so the students will be
given some examples of such words with their collocations and they have to read the
examples and there are per-questions...aa...so students try to apply the colocations of
the new words in a new context.

I: Ahaa...but...teacher Ibrahim...do you think that using collocations are a good
strategy in vocabulary learning?

T: Yeah... yes, it is a very effective way.

I: Thanks so much brother Ibrahim for all your kind dealing, help and cooperation

I: Lastly, brother...aa...may I know, if you have anything else like to add or
comment or share?

T: Actually...um...I want to add just one thing that learning vocabulary is
considered an important skill in English...aa...because if you don’t know the
meaning of the words...aa...so how can you write...listen...um...I mean you can’t
use or write any sentence in a good grammar or something like that...aa...because all
skills in any language depend first on vocabulary...um.., and based on that...aa..
when I teach the students in the low-level or the beginners...um...I teach them
vocabs without grammar...just words...just vocabs because you know...aa.. I start to
ask them to form a sentence or to form a phrase and gradually...um...I will teach
them other language skills as....aa...listening, reading, writing and grammar, so the
first thing is just vocabs.

I: Thank you very much teacher Ibrahim again.

T: Thank you.
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Appendix L
Focus Group Interview Sample Questions

Research Title: Vocabulary Learning Strategies Employed by Secondary Students at
Saudi School Malaysia (SSM)

Focus Group Interview Sample Questions (Focus Group Discussion)

1. Why do you focus on learning vocabulary? In other words, in learning English, is

it important to expand our vocabulary learning? Why?

2. How do you learn vocabulary? In other words, what is your personal

experience/strategy in learning new words?

3. What are the aspects that help/push you to learn new vocabulary?

4. How do you know/guess the meaning of the new words?

5. What do you think about using a dictionary to get the form of the new word?

6. What is your opinion about using the strategy of ‘repetition’ (spoken/written

repetition) to practice pronunciation and the spelling of the new word?

7. What do think of using a monolingual dictionary to understand the meaning of the

new word?

8. Do you make use of the pictures in your English textbooks to know the meaning of
the new words? (The interviewer shows some pictures have been taken from their

textbooks to see how those groups of students will deal with them).

9. How do you consolidate the form and meaning of the new words in your memory?
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10. What do you think about connecting the new word with a known word in order to

use it?

11. Do you make use of using the new word with all its possible collocations? Why?

(The interviewer shows to the students a sample of the word ‘business’ with all its

possible collocations).

12. Do you have any comments that you would like to add?
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Appendix M

Focus Group Sample Transcription

Date: 2/5/2016 (Monday)
Duration: 45 Minutes

Participants: 11l Year Secondary Students at Saudi School Malaysia (SSM)

Interviewer: Welcome to this discussion about vocabulary learning strategies. This
discussion will be confidential and nobody is going to listen to our discussion and I
will just make use of it for the research purposes. Okay!...aa...I have some questions
to ask and everybody can participate to answer each question. All opinions are
welcomed and there is no particular answer to any of the questions. You can
comment on the answers or opinions of your friends even. So I am interested to listen
to your opinions about vocabulary learning and the strategies you apply in learning
new vocabulary. Ok!...umm...we can start our discussion from left to right. Or even
the moment you feel you have something to say...aa... you can give it immediately.
I will throw a question and you may give your opinion. You have been secondary
students for almost 2 years. My first question is...um...why do you focus on learning
vocabulary? In other words, in learning English, is it important to expand our
vocabulary learning? Why?

S1: Yes...Of course!...um...because if you don’t have vocabs...um...you can’t
communicate with people in the society you live in...aa...except if you live in your
mother-tongue language...umm...I mean if you live in your country.

S2: Yeah...aa...it is important because you need to improve your
language...umm...that’s by vocabulary and also...aa...it is important for
communication with others.

S3: Actually...um...it is very important...aa...because you can’t speak or talk with
anyone without vocabs.

S4: Aaa...I think, It’s important because words can help you when you want to speak
with anyone.
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S5: Yeah...aa...because when you have more and more words...umm. it will help
you to speak with others...aa...I mean they are connected together and vice versa.
S6: Of course...! aa...because vocabulary helps in mastering all different English
skills.....um...I mean language proficiency depends strongly on your vocabulary
level.

S7: Um...we need to learn new words...aa...for example in reading lesson...aa...in
order to understand what we are reading...um... so vocabs are important and we
should focus on that first

Interviewer: OKk!...so based on our discussion for the first question...aa...we can say
that to focus more on vocabulary learning is really important because all your
English skills depend basically on your vocabulary level.

Interviewer: Ok!...let us go to the second question..how do you learn
vocabulary?...aa...in other words, what is your personal experience and strategy in
learning new words?

S1: Aaa...I learn vocabs by watching ‘YouTube’...um...and also some movies...so, |
can learn and understand the new words at the same time and...aa...actually...by
doing this way...um...from time to time...aa.. I expand my vocabs and also know
how to use them.

S2: Yes...for me...aa...by reading the newspapers...um...because I have to know the
news daily...aa...in other words, I can get 2 things that to know the news and at the
same time learning the new vocabs daily from the news.

S3: Actually...aa...I have used to watch media such as T.V...aa...and reading books
also.

S4: Yeah...um...mostly by reading books...

S5: Um...normally I am interested in learning the new words through newspapers.
S6: Aaa..by practicing the language...um...I mean when I go outside with my
friends and hear some new English words from them...aa...so I would ask them
about the meaning of such new words...and so on...aa...in other words, I learn the
new words usually from my friends when they talk with others.

S7: Yeah...aa...through watching some movies...um...so I can hear some new words
and when [ think...um...they are important...aa...so, I try to look for their meanings
and translation...aa...and also I learn vocabulary by looking at pictures outside in a
road for example.

S8: For me...aa...I learn many new words through watching movies or by see a sign
explains the meaning...um...I mean I like to practice learning the new word
physically as the word ‘run’...aa...for example, a teacher runs a little bit in the
class...um...so students know from the teacher’s movement the meaning of the word
‘run’...aa...and so on.

Interviewer: What are the aspects that help or push you to learn new vocabulary?
S1: Aaa...for me the environment helps me very strongly to look for new words
regularly.
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S2: Actually,...aa...communication with people makes me interested in learning
more new words...um...because I need to communicate with others and friends.

S3: Um...when I feel with myself that I don’t have enough vocabs to talk with
friends or speak with others...aa...because of the less words that I have.

S4: Yeah...aa...when I'm planning to study at one of the universities
outside...um...because I need to expand my vocabs...um.. I mean in order to be able
to reach the level of a university student...aa.. and also it helps me a lot to deal with
new books...etc.

SS: I usually watch T.V...um...and some movies...aa...so normally I face new
words which I don’t know...um...so it makes me interested to know their meanings
S6: Aaa....through watching videos and social media generally...aa...I mean..um... I
prefer to see that in learning new vocabs because they help me to understand the new
words very well and at the same time not to forget their meanings.

Interviewer: Based on our previous presentation regarding the strategies of
vocabulary learning..um...how do you know/guess the meaning of the new words?
S1: Yeah...aa...I can guess the meaning based on a picture.

S2: For me...aa.. I can know and guess the meaning of the new word based on a
context.

S3: The same as what Ali (S2) has been said that by looking at the context.

S4: Aaa...] can guess the meaning of the new word through a picture, context and
watch a video

S5: Yes,...aa...through a context with its picture or video.

S6: Actually,...aa...] have to look at the sentence which contains the new word and
then look at the context again.

Interviewer: OK!...good...what do you think about using a dictionary to get the
form of the new word?

S1: Of course!...aa... it is excellent.

S2: Yeah...um...it is very helpful...um...because it will help me to know the
meaning of the new word first as well as it helps me to understand it’s spelling and
pronunciation.

S3: Yes, ...aa...it is beneficial and the same as what Naser (S2) has been said

S4: Um...It is really very helpful.

SS: Of course!... It is helpful and particularly the electronic dictionaries or the google
translator.

S6: Aaa...It is a very good strategy to understand the word’s spelling and
pronunciation.

Interviewer: What is your opinion about using the strategy of ‘repetition’
(spoken/written repetition) to practice pronunciation and the spelling of the new
word?

S1: Yeah...aa...it is very important because it will help me to consolidate the new
word in my memory.
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S2: Um... It is very beneficial...aa...because it will help me to memorize the new
word.

S3: Yes...aa...It is really good...aa...especially for beginners because it will help
them to memorize the new word and knowing its spelling and pronunciation

S4: The same as what Khaled (S3) has been said

S5: The same as what Khaled (S3) has been said

S6: The same as what Khaled (S3) has been said

Interviewer: OK!...nice...what do think of using a monolingual dictionary to know
the meaning of the new word?

S1: Yeah...aa...I think it is the best than using a bilingual dictionary.

S2: Of course!!...aa...it is very good.

S3: Um...I think...it is the best way to know and understand the meaning of the new
word.

S4: Yeah...um...it is more helpful than using a bilingual dictionary...umm...because
the monolingual dictionary helps in understanding the meaning of the new word
more than memorizing it...aa...so as a result...aa...it will help me to consolidate the
meaning in my memory for long time...aa...but the bilingual dictionary makes me
just focusing more on how to memorize the word more than understanding its
meaning...um...so I will forget its meaning after a period of time.

S5: Yeah...aa...it is very beneficial...um...I mean...aa... it will help me to expand
my vocabs and learn many related new words at the same time.

Interviewer: Do you make use of pictures in your textbooks to understand the
meaning of the new words?...(The interviewer shows some pictures have been taken
from their textbooks to see how those groups of students will deal with them).

S1: Of course!...yes...aa...based on the pictures...um...I can guess and understand
the meaning.

S2: Yeah...aa...it is very helpful...aa...from the pictures directly...um...I can guess
the meaning ...aa...it is the easiest way.

S3: Of course!!...it is very beneficial...um...because it is direct and practical and it
explains the meaning of the word very quickly.

S4: The same as what Ahmad (S3) has been said

meaning of the new words very quickly as well as a picture makes me not forget the
meaning for long time because its image links directly with my memory...aa...so |
can understand the meaning of the words if they connect with pictures.

S6: Yes...aa...the same as what my colleague Fahed (S5) has been said.

Interviewer: OK!!...very good brothers...may I know how do you consolidate the
form and meaning of the new words in your memory?

S1: Actually...aa...for me by doing the strategy of repetition...um...I repeat and write
the new word many times

S2: Umm...the same as what Fasial (S1) has been said.
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S3: Yeah...aa...I try to put the new word in a sentence and use it.

S4: Aaa...I try to use the new words in my speaking and dealing with others.

SS5: Umm...to see a picture...aa...or an image...aa...or a video helps in explaining
the picture

S6: Yes...aa...I try to listen more than one time to the new words and try to use them
in my writing.

S7: Aaa...I write the new word many times...um...and then try to use it in different
sentences.

S8: Actually...um... by practicing the new word many times...aa...I mean...um...I
use the new words in my writing and speaking with others.

Interviewer: Nice!!!....what do you think about connecting the new word with a
known word in order to use it?

S1: Yes...it is good...aa.. for example...um...for example...aa...I know the word
‘smart’, so I connect it with the new word ‘clever’...aa...so now the new word is
saved in my memory for long time ‘smart-clever’.

S2: Yeah...Of course!...um...it is a very beneficial way in using the new vocabs.

S3: I think...aa.. it is helpful...um...such as...aa...’save-time’...I mean sometimes,
there are some words come with familiar words...um...so it is really good to use this
strategy.

S4: Of course...!aa... It is beneficial...um...I mean to connect the new word with a
previous word that I know...aa...so I can make use of using this strategy in two
things...um...that by using the new word and to consolidate it in my memory.

S5: Yeah...um...the same as what my colleagues have been said.

Interviewer: Good brother....aa....the last question in our discussion...um...do you
make use of using the new word with all its possible collocations? Why?.. (The
interviewer shows to the students a sample of the word ‘business’ with all its
possible collocations as an example for the students).

S1: Yeah...it is good...aa...for me I like to listen to a native speaker in order to know
how to use the new words with collocations ...aa...using this way is helpful.

S2: Aaa...I try to practice the new word directly in my conversation...um...I think
using the new word with a collocation is beneficial and it helps in remembering the
new word.

S3: Actually...um...using this way is good...aa...but it depends on the word
itself...aa...] mean some words are easy or known with particular
collocations...aa...such as ‘take-off’.

S4: Yes...aa...normally...um... I ask someone about how to use the word which I
have just learnt...um... and learning vocabs with collocations are helpful and make
their using easy.

S5: Yeah...aa.. Usually.. I try to put the new word in a sentence...um...and using it
with a collocation helps to know both...aa...I mean to know how to use and
memorize them together.
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Interviewer: OK...brother...do you have any comments that you would like to add?
S1: Aaa...actually, watching cartoons...um...movies and T.V...aa...they all help so
much in learning new vocabs...um...I’'m really learning English by doing this
way...aa...I mean through media.

S2: Yeah...aa.. I think learning new words through media is a very good way...um...
because it is enjoyable, easy and clear as well as it is direct ...etc....aa...I mean I can
learn more and more new words through watching my favourite channels and
programs in English language.

S3: Well...um...for me, I think...aa...sharing people who speak English very well is
considered an effective aspect to expand my vocabulary level.

S4: Aaa...I think, in all situations...um...practicing English helps me generally to
build and expand my level of vocabulary learning.

Interviewer: OK!... Any other things?

SS: No.

Interviewer: OK! Thank you. I really appreciate all your kind dealing and
cooperation.
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Appendix N
Vocabulary Level Test (VLT)

Dear secondary students at Saudi School Malaysia (SSM),

The present investigation (study) deals with vocabulary learning strategies (VLSs)
among secondary students at SSM. Based on the presentation and teaching the
vocabulary learning strategies in all 5-stages of vocabulary learning, this test (VLT)
is just as a research tool, that is, basically to measure your vocabulary knowledge.
Besides, the results of this test could be studied in accordance to those data elicited
from the survey (vocabulary Ilearning strategies questionnaire), classroom
observations, interviews and focus group discussions later on. Briefly, this test is an
equivalent version of Nation and Laufer's (1999) Levels Test which has been used by

students across the world.

Instructions: There are 39 questions. Click "T" if a sentence is true. Click "N" if a

sentence is not true. Click "X" if you do not understand the sentence.

Note: the results obtained from the test would not have any influence on your course

marks, so feel relaxed and try to answer all the questions directly.

The first one has been answered for you.

T= True
N= Not true
X =1 don’t understand the question.

Example: We cut time into minutes, hours, and days.

T(V)
N( )
X( )
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1. This one is little. T ( ), N ( ), X ( )

_Z\A

3. Some children call their mother Mama.
TC)HNC)LX()

5. This country is part of the world.

TC)LNC)LX()

7. When something falls, it goes up.
TC)NC)LX()

9. It is easy for children to remain still.
TC)NC)LX()

11. A scene is part of a play.
TC)NC)LX()

13. There is a mountain in every city.

TC)LNC)LX()

15. A chief is the youngest person in a group.

TC)LNC)LX()
17. You can use a pen to make marks on

paper. T( ), N( ), X ()

19. You can go by road from London to New
York. T( ),N( ), X ()

21. Thisisahill. T( ),N( ),X( )

23. We can be sure that one day we will die.

2. You can find these everywhere.

i

T()LN( BX()

4. Show me the way to do it means 'show me
howtodoit' T( ),N( ), X()

6. This can keep people away from your house.

TC)LNC)LX()

8. Most children go to school at night.
T(C)NC)LX()

10. One person can carry this.

TC)LNC)LX()

12. People often think of their home, when
they are away fromit. T( ), N( ), X ( )

14. Every month has the same number of days.

T()NC))LX()

16. Black is a colour.

T()LNC)LX()

18. A family always has at least two people.
TC)NC),LX()

20. Silver costs a lot of money.

TC)HNC))LX()

22. This young person is a girl.
T(C)N(C),LX()

24. A society is made up of people living
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TC)LNC)LX()

25. An example can help you understand.

TC)LNC)LX()

27. When some people attack other people,
they try to hurt them. T ( ), N( ), X ( )

29. Big ships can sail up a stream.

TC)LNC)LX()

31. People often dream when they are
sleeping. T( ),N( ), X( )

33. When something is impossible, it is easy
todoit. T( ),N( ), X( )

35. A square has five sides.

TC)LNC)LX()

37. Cars cannot pass each other on a wide
road. T( ),N( ), X ()

together. T ( ), N( ), X( )

26. Some books have pictures in them.

T(C)LNC)X()

28. When something is ancient, it is very big.

TC)LNC)LX()

30. It is good to keep a promise.
T(C)N(C)LX()

32. This is a date - 10 o'clock.
TC)NC)X()

34. Milkis blue. T ( ), N( ), X ( )

36. Boats are made to travel on land.

T(C)HNC))LX()

38. When you look at something closely, you
can see the details. T ( ),N( ), X( )

39. This partisa handle. T ( ), N( ), X ( )

\

Test validation:

Laufer, B. & Nation, P. (1999), a vocabulary size test of controlled productive

ability. Language Testing, 16(1), 33-51.

Issues in 1000-level testing:

Nation, P. (1993), Measuring readiness for simplified reading: A test of the first 1000

words of English. RELC, 31, 193-203.
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