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Early childhood education: Factors that determine the parental selection of a
preschool program

Abstract

Throughout the ages of mankind, parents have been motivated to provide the best for their children. It has
been demonstrated by recent research that parents do have a critical influence on their children's
education and development (Grotberg, 1979).
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CHAPTER 1

THE PROELEM

Introduction

Throughout the ages of mankKind, parents have been
motivated to prduide the best for their children. It has
been demonstrated by recent research that parents do have a
critical influence on their children’s education and
development (Grotberg, 1%7%).

FParents have helped their children to develop
emotionally and socially by éxploring and testing their
environment. In the latter half of the twentieth century.
research findings have cauced people of many nations to
accept early childhood education (Bruce, 1983). Throughout

the United States

u

nd other parts of the world, much time and
energy has been spent developing and designing programs for
young children. Figures compiled world-wide reflect the
growth of early childhood programs. @&t the beginning of the
20°s, the percentage of children enrolled in some sort of
preschoal education rose by: 20X in Great Britain, 734X in
Weet Germany, 24X in Spain, 394 in France, 204 in the
NMetherlands, %44 in Belgium and 324 in the United States
{Bruce, 1%83). O0One fact is clear, where it is available,
parents are choosing early childhood education programs for
their children.

In the United States, the number of public school

Kindergartens is increasing, as are the public programs for



children three-, four—, and five-years old. Private schools
are growing in number as tax auppcrtakand credits for child
care increases (Cryan & Surbeck, 1979). In 1978 in the
United States, there were over 4.2 million three- and
four—-year old children enrcolled in preschool programs of one
type or another. Additionally, over 2 million children
attended Kindergarten programs (Cryan & Surbeck, 1972). In
1922, according to the United Statee Bureau of Census, 514
of the total populaticon of children aged three to six were
enrolled in an early childhood education program; 21.8X in a
preschocl program, and 29.9% in a Kindergarten program.

With this new growth and acceptance of early childhood
education, many diftferent types of programs have been
developed to meet the various needs of children and their
families. Each of these different programs are based on a
set of beliefs and philoscophies about how children learn,
what their needs are, the learning envirconment, and many
ather aspects of early childhood education. This has
supplied parents with an abundance of choices from which to
select a program for their children. These choices concern
differences in location, discipline methods, program
philosophies, types of programs, class sizes, age limits,
state standards, curriculums, teacher certification,
policies, costs, size and arex within the facility, egquipment
and teaching materials, food services, evaluation procedures,
parent involvement, activities, service hours, and many other

aspects.
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The aAmerican family has alwars shouldered the
responsibility for rearing its young; but now, && never
before, many parents are becoming more aware of children’s
need to experience their environment. These experiences
contribute to the child’s academic, =sccial, mental, phrsical,
and emoticnal develapment. For various reasons, more parents
are utilizing the services of trained educators to prowvide
educational stimulation and growth for their child. Because
parents want the best for their children, one question
continues to be asked by parents: How Do 1 Choose Which

Program Is the Best For My Child? -

Statement of the Purpoze

The purpose of this study is to examine the impact of
the need for and the effects of early childhood education on
the parental selection of & program for their child. No
distinction or claritication will be made between differing
models of programs. Also, no distinction is assumed between

the normally developing and handicapped child, since it i

mn

broposed that any early childhood program should be dedicated
to meeting the needs of the population of children for which

it is providing services.

Statement of the Froblem

The purpose of this study involves determining reacsons
why parents choose an early childhood education program. The

questions that evolve from this problem are:



1> Is there a need for early childhoad education?

2) What are the effects of ear]y‘childhood education?

3» What are the factors which cause parents to celect
an early childhood education program?

This problem and ite questions will be studied by
conducting a literature search. Only recent research
findings, which include studies published from 193& through

1984, will be reported in this investigation.

Importance of the Study

During the last three years, the author has taught
preschool and encountered many concerned parents who want to
select an appropriate preschool program for their child.
Often parents do not kKnow how to make this selection for
their children.

Man» parents feel it ie the responsibility of educators
to help them select the best program for their child. We who
are early childhood educators, need to be aware of how
parents makKe program selections. Knowing this, we may be
prepared to better assist parents in their program selection

process.,

Limitations of the Study

This study iz limited to the review of literature which
was published within the last thirty years, 1?P54-1924. Also,
this investigation was limited to sources in the University

of MNorthern lowa Library.
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Deftinitions

For the purposes of this study the following terms are

cperationally defined:

Appropriate selection: choosing a program which will

best match the needs of the family and of the individual

preschool child.

Early childhoaod education: the total curriculum +or

children in preschool and Kindergarten (&nabar, 1982).

Farent: the primary caretaker of the child, either male
or female, and of any relation to the child (i.e.
grandparent, foster parent, aunt or uncle, or group home

parents) (lWolfendale, 1783).

Parent education: efforts to provide parents with

information which will increase their Knowledge of factars
that allow them to make an appropriate selection of a

preschool program (Anabar 19827,

Freschool: refers collectively to programs for children

between the ages of three to six.

Preschool child: the child from 2 to & »e:

D
oy
=
W
]
-+,
o
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(Roberts, 1977},



Preschool curriculum: the program in a school for

preschool children based on the school’s and teacher’s

philosophy, policies, methods, materials, and goals.

Prezchool education: the results of the methodes and

theories used to guide young children in preschools {(Roberts,

197%).

Preschool oprogram: the curriculum, environment, and

total experiences offered to children three to six vears of

age within a school or child care facility (Mincey, 198

Fa

.



CHAPTER 2

Review of the Literature

there a need for early childhood education?

—
H

Children in a number of countries are deprived of the
basic necessities for survival and are forced to work in
dangerous, unhealthy conditions by their society and their
own lower socio-economic parents (Challed and Eliman, 1%97%).
They are denied cpportunities to enjoy childhood and to
experience early stimulation and training. A major theme of
the International Athens Symposium (Doxiades, ed. 17772 which
was held to consider the situation and needs of the child,
was that, "progress in scciety can only be guaranteed if all
forme of social planning explicitly take account of the
chitd",

In an increased number of societies, including the
United States, children are now guaranteed physical surviwval
and basic health care. The present century has been called,
"the century of the child" (Kennedy, 1%71) because D% the
amount of legislation and the number of government reports
designed to improve the quality of children’s lives and
protect their rights. Each child is now recognized as having
needs and the right to develop to his/her optimum level of

development.

The family unit has always had & large responsibility in

meeting the needs of its children. In America, the



traditional family unit has consisted of a workKing father,
and & mother that remains at home to provide for the
children. During the late 60°s, the traditional family unit
started to undergo drastic changes. Numerous factors, far
cutside the controls of the family, continued to have an
influence on the capabilities of families to parent
constructively and competesntly (Smith, 1978). This <ituation
has created an environment that has had an enormous impact on
the American child.

The family of the &80‘s has had to struggle to maintain
economic security. In 1222, one in every five familiezs was
headed by & female single parent with an average of two
children (U.S. Bureau of Census, 1¥83>. This has caused many
women, who in the past have been home caring for their
children, to seek emplorment to provide for their children.
These women spend four to ten hours x day, working cut of the
home. The number of employed mothers continues to rise. In

1948 the chances of a child, of any age, having a working

fi

mother; wae one chance in eight. In 1974 the chances of

e

having a working mother were: MNewborn to three-year old
childy 1 in 3: three- to five-year old child; 1 in 2: and
for the schoolage child, there was more than a2 1 in 2 chance
that the mother was emplorved outside the home (Llomen‘z
Bureau, 1%77). The Urban Institute of Washington projects
that by 19920, 454 of all children under six-years of age,
about 10 million children, will have working mothers (Cryan &

Surbeck 1%7%).



These facts point out a definite need for child care,
which makes it clear that for‘long periocdse of time during the
day hours, children are required to be with somecne other
than their parents. But this still does not demonstrate =
need for early childhood education. Before the current
recognized need for child care providers was Known, esducators
and researchers had made many interesting discoveries.
Research on animals and humane democnstrated a proncounced
relationship between environmental stimulation during infancy
and later child devliopment (Hebb, 1947, 1%&4: Spitz, 1945:
Dennis, 1%980: Skeel & Dye, 193%). Skeels & Dye as early as
193%, conducted an experiment with a group of
institutionalized infants with a mean I[.Q@. of 44. The
children in the experimental group were given large amounts
of time with & mother—surrogate plaring, talking, and
training the children. The children in the contraol group
were not given any special ftime, attention, or stimulation.
The resulte were chockKing: The children in the experimental
group showed gains of from 7 to 58 I1.Q. points, while the
children in the control group showed losses of between ¥ to

4% 1.Q8. points., Wayne Dennis in 19840, found similar results

i}

in his investigation. He studied young institutionalized

children in Iran from two contrasting environments; one being
deprived of adequate stimulation and the other within an
enriched environment. He di;couered that the children in the
deprived environment were considered delayved in intellectual

and phrsical dewvwelopment, while the children in the enriched



environment were progressing normally or above normal. Hunt
in 1¥41, liKewise found a large differénce in children’s
intelligence quotient. He summarized a number of studies
which provided evidence that early experience greatly
influences intellectual development. He concluded that
experience accounts for about 80¥ of measured intelligence,
and that heredity accounts for only 204. Bloom in 1949, also
made investigations into the effects of environmental
influences. While it had been generally accepted that
intelligence was fixed, both Hunt and EBloom challenged that
belief and asserted that the environment alsoc greatly
influenced the young child’s development and skills. Blocom
concluded that the first four wears of life are the critical
pericd in which differences in the rate of development become
set. Frost (19492 supported Bloom's conclusions by reporting
the findings of longitudinal studies which identified the
early years as the period of most rapid growth in human
characteristices and the most susceptible period for learning
through stimulation.

More recent studies have been conducted in thizs area.

Cryan & Surbeck (1979) have concluded from their studies that

]

cognitive and motor development, languag itian,

[y}

acqui
cancept formation and problem sclwing, are directly related
to opportunities which provide practice, experience and
allows for feedback. They also found that children need
opportunities to experience a variety of materials, people

and places with adults or older children who can answer
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questions and stimulate +urther explorations. The young
child who experiences a dull, repetitiQe environment, day
after day, simply does not have the opportunities to exercise
the mind and body toward new sKills and understandings. The
young child who watches several hours of television every dayr
is missing deuefopmentally ezsential learning opportunities
from interactions with pegers, materials and adults (Crran &
Surbeck, 1979).

These new findings were very promising, but would early
childhood education be effective? Many educators supported
the need for early childhood education for the benefit of our
children and our nation. Parents agreed that early
stimulation was very important for their children. Many
different pecple, from all walks of life, wrote and spoke of
the need for children’s early education.

Marilyn Smith (1278) in a presentation at the Family
Setting Priorities Symposium, stated;

This society has a history of rationalizing children’s

programes and serwvices by presenting them as essential to

groups other than children. It is interesting to ponder
why we as & society are still unwilling to state clearly
that the developments, nseds and rights of young

children a

5

e the reaszsons for providing early childhood
programs and services,

Norma Law (197%) aleo wrote about the vwalue of =arly

childhood stimulation. In an article titled; blhat is Early

Childhood Education? Some Definitions and Issuez, she



I+ children are the futuﬁe, their‘beginning Years are
preciocus to everyone. @A rich society has vital
opposites to reconcile in their care and education. Its
basic convicticons are on the line (p. 14),

Walter Mondale (1974) addressing the American Federation of

Teachers convention on August 14, 1975, stated;
There is no issue before America today that is more
critical than the one we discuss here today, for they
invalve the country’s moset precicus heritage, our most
precious resource, namely our children. The investment
we make as 3 nation in the education of ocur country,.
will determine profoundly the kKind of country that we
will have over not just the mext decade, but the next

century as well,

For many reasons, it is apparent that a growing number
of families need preschool child care cutside the home. Many
parents desire to pursue personal growth and development of
their own skills and Knowledge, which for a time, draws them
away from their children and family dutie=s. Although at aone
time grandparents or older siblings might have taken care of
the young, grandparents are now frequently emploved
themselves, and the siblings are staring in school longer.
Ancther stimulus for interest and expansion in sarly
childhgood educaticon in many parts of the world, is the slow

but steady improvement in basic child health, which has been
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accomplished by greater attention to social and intellectual
development of the child. Becéuge of tﬁese three major
changes in the American lifestyle of the 807z, what started
ocut to help break the crcle of poverty, (U.5. Office of

Economic Opportunity, 19472 with goals such

=3

-

improving children’s health, emotional and social
development, thinking, reasconing, and speaking ability,
and to broaden children’s experiences in order to
increase their ease of conversation and improve their
understanding of the wdrld, providing frequent chances
to succeed in a climate of confidence, increasing their
interpersonal <Kills and strengthening the mutual
understanding within families, developing responsible
attitudez toward =ociety and & cense of belonging in the
community, providing cpportunities for a variety of
communi ty groupe to work with the poor in solwing
problems, reducing fear of authority figures, improving
manners, behavior, confidence, self respect and dignity
(p. 2 & 33,

has become generally thought of as a waluable and needed

experience for all children (Fowell, 1%?20).

During this generation, as never b

T
L

fore, we hawve seen an
emphasis on educational and technological advances. This has
created a competitive spirit in parents and a desire to allow
their children to do the very beet that they can possibly do.
(Langway, Jackson, 1983). Many parents feel that their

children need the services of educational program. These
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parents feel inadequate to do, what they believe, an early
childhood education program can do (Laﬁgway & Jackson, 19832).
Orn the other hand, there are those who gquestion the need of
sechool attendance for children, especially in light of it=s
current popularity (Moore, Moon, & Moore, 1¥72). Moore and
Moore (1%732) stated that; "there is much talk these dayrs,
stimulated partly by accident and partly by design, that a
young child cannot normally be fulfilled and optimately
developed unless hes/she goes to a good preschool" (p. 14},
They review the maternal deprivation research and the
research on early and late school entrants from the 19307s to
early 1%40°s and conclude that preschocl attendance provides
material freedom at the expense of the child and threatens
the integrity of the home. They believe that early schoaling
separates the family, threatens the welfare of the child, and
ricks speeding the children’s development prior to their
neurophrsiological and perceptual readiness for learning.
Moore and Moore concludes that: "for the highest and becst
cognitive, affective and phrsiclogical development, parents
should do all they can to develop a wholesome home and Keep
the child there” (p. 14). They suggest that schooling be
delayed until the child i 7 or 8 years old.

In answer to thecse beliefs, early childhood educators
(Highberger & Teets, 1774} have noted their inapproprixte
equation of preschool and mafernal deprivation. They believe
that preschool programs for 3-, 4-, and S-year cold children

are not harmful because they Keep the children in school for
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a shorter time than elementary school and provide more
exprescive language deuelopmenf. Further, they believe that
the preschool staff is Knowledgeable of child development and
is able to provide meaningful environments in which the
children can learn through play and socialization, and that
the thought of many mothers staying home, full-time with
their young children, is an impossibility for them at this

time!

In summary, there is a clear picture that, within the
last thirty years there have been many changes. These
changee have come in the areas of: economices, child care,
early childhood education, children’s health and development,
researéh Knowltedge, early childhood learning theories, the
family unit, educational and technological advances, parental
attitudes, and family needs. These changees and research
findings, do demonestrate that the majority of educators and
parents believe there is a need for =2arly childhood

education, to assure that the child will develop to his/her

optimum level.

What are the effectz of early childhood education?

A wealth of evaluational data for preschool
effectiveness has emerged cver the past thirty rears. The
pattern of outcomes from studies of preschool education is
complex asz well as controversial. UOne reason may be the lack

of a clear . consistency of programs. In the past, little has



been done to demand high quality preschool education.
Theretore study results that are found in one progQram, may
never be true about the results attained from anocther
program. For example, the total time children spend in
Kindergarten and the gqualifications of their teachers vary
considerably from state to state. In Vermont in 1981, a
five-year old might have attended school for 2 hours a day,
or 10 hours & weelk, or 2&0 hours per school year. During
that same year, a Kindergartener in Hawaii, could have spent
& hours a day in school, 20 hours a week, or 1,080 hours a
yeﬁr in school. Meanwhile, a majority of Kindergartener
teachers in most states have bachelors degrees. But some.
states hire teachers without degrees, and others prefer to
hire teachers with advanced degrees., State policies dealing
with preschool education programs for children younger than
5, are even less consistent {(Robinson, 1782).

Another reason for such inconsistency and confusion in
research findings, may be the lack of a clear statement of
mission. Without such a statement, it is difficult to
determine an appropriate criterion measure for emperical
testing of the preschool influences. Ewery program may have
differing goals and chjectives that would influence the
effectiveness of that program. For the goals of emotional
and social development, which are usually somewhat consistent
among programs, evaluation has usually been subliective, which
again does not allow for consistency of Jjudgement between

programs. (Evans, 19753 Goodlad, Klein & MNovathey, 1273).
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Another factor that is not consistent or considered in
evaluation results is the popufation ¥Eom which the testing
results are obtained. The evaluation results from a number
of low-income deprived children, may not match the evaluation
results of a preschool class of middle-income children.

Research in the area of preschool effectivenese seems to
fall into three differing categories:

1) immediate effects of preschool education (thoce
effecte found within one or two years after the child
progresses beyond the preschocl age),

2) long—term effects of pfeschonl education (results
that are found by following-up evaluations on those children
with preschool experiences compared to those children who did
not have preschool education) and,

3) beliefs of educators and scholars (these are usually
general in view of comparative effectiveness or professional
research, but seem to be of agreat value within the field of

early childhood education).

Immediate effects of pre=choal education

The research resulte of preschool’se impact on children‘s
cognitive, social-emotional development, and health status,
as well as its impact on families and communities was studied
within the Head Start programs. It was found that:

1 Children enrclled in Head Start enjored significant
immediate gains in cognitive test =scores, social-emotional

tecst zcores and health status.
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2) Children from low-income families who attended a good
preschool child development program, wére better prepared for
school; academically and socially. (McKer, et. p. 1)

The New YorK State PrekKindergarten program {Irvine,
1932) operating at dozens of sites was found to produce not
only a short-term effect on intellectual skills, but also a
positive effect on grade placement during elementary school.
This reduced special education placements and grade
repetitions by one third, from an expected 2é4 of students to
an actual 184. Flint in 1979 found that preschool attendance
has been related positively to children’s extraversion and
verbal competence as measured by the California Preschool.
Competency Test,.

Many others found that preschool had positive effects on
children. These positive effects were revealed by growth in
the children’s: self-esteem, social interactione and roles,
and cognitive development, especially for low social—-economic
level children (Bronfenbrenner, 197%; Kirchner, 1%732; Wexley,
Guidibaldi, and Kehle, 1974},

Children who have attended Kindergarten significantly
out perform non-Kindergarten children on academic readiness
at the beginning of tirst grade (Pirkle, 19745 Williams,
1974)., They received better report card ratings (Conway,
1948), easier school adaptation (Conway, 1742), higher
language and social studies achievement, (Chatburn, 1%273;
Ley, 1%74), improved Piagetian cognitive development tasks
(Russell, 1%73), incr

ased measures of mental maturity in

]
T
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first grade (Conwayr, 1968), and higher achiesvements in
reading, spelling, and arithmétic in sécond grade (Conway,
1948 .

Miller in 1%7%, was interested in comparative
effectiveness studies of different preschool! curriculum
models. He summarized the findings of three studies in which
at least four different curriculum models were used and
evaluated. @According to Miller, it appeared that zall
well~developed models had beneficial effects on children,
when the children were compared to those who had no preschool
education. However, in terms of specific measures, those
models with strong academic emphasie yielded greater gains on
academic tests than did other models, maybe because these are
the easiest to test.

The research findings of the immediate sffects of
preschool education seemed to be wvery clearly one sided. In
general} children in preschoal programs did develop to a
greater potential than did those children who did not attend
preschool education. But do these children who get a head

start, maintain their level of excellence?

Long—term effectse of preschool education

In 1975 investigators in the United States who had
offered special preschool programs to the children of
low~income families in the &0°s, began coordinating studies
of the graduates of their various programs in order to

ascertain whether any long—term effects could be detected.



Under the title of the Consortium on Developmental
Continuity, the investigators applied a‘uariety of measures
to the graduates of their preschool programs whe ranged in
age from ? to 19. The following results emerged:

1> Preschool education significantly reduced the numbsr
of low—income children assigned to zpecial education classes.

2) Preschool education had an "average" effect on
reducing the incidence of grade failure among low-income
children.

3) Children who had preschool education more often met
the grade level expectation of their schools.

4) Preschool education positively atfected tater school
performance independently of the effects of the early
background measures.

9) Preschool graduates gave achievement related reasons
for feeling proud of themselves more often than control group
children.

4> When 10 program characteristics were tested for their
contribution to the effects (i.e; length of program, degree
of parental influence, program location, professional wvs
paraprofessional staff, ect.) none appeared more influential
than others,

A more recent report of follow—up data on graduates of
the Perry Preschool Project (Schweinhart and bWeikart, 1980)
confirmed the same pattern of positive cutcomes. They also
did an analysis of the economic implications of the long-term

effects showing that the investment in preschool education
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can yield substantial savings in terms of the cost of special
education, subsequent employmeht, Taw eh*arcement, and
teen—age pregnancy support.

Sprigle and Schaefer, of Flaorida State University (1784)
investigated the influences of different program models and
their ]ong—termveducationa\ effects, They found that
disadvantaged children who, along with their parents, took
part in an intensive preschool program, reap substantially
more academic benefits than peers who attended a preschool
program that was less comprehensive. This study also found
that high—-quality preschool education can help poor children
to lead significantly more successful lives by the time they
reached 18 years of age. Those who had an intensive
preschool program had significantly higher grades in reading
and mathematics in fourth and fifth grade. Far fewer of
these children were held back a grade or required special
education classes. Academic advantages observed for the
experimental group in the fourth and fifth grade disappeared
in the sixth grade, but the achievement differences

reappeared in junior high school.

In summary, all of the available follow-up daté on the
lasting effects of preschool education indicate general
positive effects., It should be noted that all of the
long—term data available thus far is generated by specially
and carefully operated preschool programs, often in a

laboratory—tvpe environment, with funds for staff training,
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testing, and other program amenities. @also, most of these
results are from a test population of ldw—income children.
These ocutcomes qive a picture of the potential benefits of
preschool education, when careful planning, operation, and

monitoring of the programs are possible.

General beliefe of educators and scholars

The third area of preschool effectiveness is beliefs of
educators and scholars in this ftield. These are usually not
based on specific research findings but are attitudes which
are based on the total preschool education picture. This
seems to be an area of evaluation which allows for a high.
degree of controversy, and marbe unreliable data because of
the degree of personal opinion.

Kagan (1%97&) suggests a critical skepticism of the view
of child development. He states that during the first few
years, individual differences are just as liKely to recsult
from differences in rates of development as they are to be
products of experiences, Have the experiences caused the
growth or has the normal development of the child caused the
growth? Would the growth have had an opportunity to happen
without the experiences?

Begley (1%973) believes that children may learn to mimic,
but not develop a creative or curicus mind from the
influences of early childhood education. &long with this,
many psrychologists question and fear that intense early

learning may not only harm the child, but impede other
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skille., They» are concerned that experiences infused with
unpleasant emoticons may never reach the.memory banks and have
detrimental effects upon the following learning experiences
(Begley, 1?83), She also believes that children can be made
"smarter" by preschooling, but they camn achieve no more than
their brain allows. She concluded that early childhood
education could save children who would pounder in
impoverished homes, but it does no more +or young intellects
than interested caring parents can do! The fear of pushing
or demanding too much from the child is also shared by Bertha
Campbell {1933), head of the Bureau of Child Development zat
the Mew York State Department of Education. She believes
that demanding preschool programs create too much stress for
children and can have damaging consegquences. She warns that
data is available to show absclutely that if you structure
too quickly, you will Kill the child’s creative thinking.
David Elkind, child psychologist at Tufts University
(1984), feare that children may experience failure and loose
self-esteem, not because they are unable to do something, but
because they are presented with inappropriate materials and
demands that they are unable to handle at an early age.
Other feare about preschool edu;ation are based on the iscsue
of safety for the children in preschool programs. Recent
accounte of sexual abuse in day-care centers in Mew York,
California and Illinzis have caused much concern for state
officiales and educators and heightened parental anxiety

(Thornton, 1784).



Many people have positive beliefs about the general
effecte of early childhoad education. Jorde (1984) states
that "many view early education as the most promising vehicle
for preventing poor academic performance by students during
their late school years" (p. 173). Hymes (1985) states,
"I1“ve had a long—atanding profescsional conviction that early
childhood education is good for all children (p. 18). Also,
many families believe that their children have grown in all

areas of development because of their preschool experiences.

In summary, because of these beliefs, coupled with the
need for child care, many parents are enrolling their
children in early childhood education programs. It is at
this time that parents face the problem of making a choice,
and being Knowledgeable about the poszesible choices to make.
The available preschool programs amount to a virtoal
smorgasbord, ranging from sheer play to highly intensive
instruction in lanquages and computer =kKills. Consequently,
parents face the problem of choosing an appropriate early

childhood program for their children.

What are the factorse which cause parents to select an early

childhood education program?

We have discovered through research that: 1) a vast
majority of American families are in need of child care
cervices, 23 for many, there iz a need for early childhood

education to create an environment that will =timulate sach



child‘s ability to develop to hiss/her optimum developmental
level. 32> for many parents there is a Eelie{ that an early
childhood program can provide their child with experiences
that the family could not give, 4 the short- and long—-term
effects of preschool education are generally very positive in
nature, and suppbrt the belief that early childhood education
is valuable, and 5) there are concerns and fears about the
harmful effects that zome preschool programs may cause some
children. With these findings in mind, we will now look at
the factors related to the parental selection of a preschaool
program.

For every child enroclled in an early childhood program,
a parent(s) has taced the problem of making a choice
concerning which program to select., Is it really a problem?
Some mar sar, "There is a preschool program down the street,
I have to be to work at 9:20, the babysitter will pick him up
from school because it ie close, and our neighbor Edith, told
me that she Knew a friend whose friend brought her girl to
that preschool "and they liked it, so I“11 <ign him up and he
will start next week"! 0Or, is it as James Young, professor
of Early Childhood Education at Georgia State University
says: "Making a choice is becoming one of the most troubling
problems many parents face" (Thornton, 17284, p. 752,

Some previous research resultse to determine how and why
parents selected their child’s early childhood program, have
brought to light the fact that many parents are not

particularly thoughtful about their choice of a program.
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They seem satisfied to obtain second-hand information about
the program from relatives, friends, ar neighbors, rather
than to srstematically visit or compare several local
programs (Bradbard, Endsley & Readdick, 1983; Powell, 1980;
Suelzle, Gans & Katz, 19772, Powell (1780} reported that the
parents in his Detroit sample were more likely to use
"informal" sources of information (i.e. family, friends,
neighbcors or co-workers? than more formal sources Ci.e.
welfare officials, referral services or newsletters) prior to
making a program selection. In Powell’s research, parents
said they investigated the program they eventually selected,
but & clear distinction was not made between the number of
parents who iﬁueetigated programs by first—-hand methods,

(i.e. visiting, observing in the program with the fteacher and

0
i}

children pres

i

nt) as opposed to second-hand methods, such as
phoning or asking other people.

Suelzle, Gans, and Katz in 1777, conducted a study of
parents in the Evanston, Illincis area. From this survey,
they found that parents fregquently sought the advice of
"secondary consultante" {(i.e. neighbors, friends, or familyl
prior to makKing their child's program choice. They found
that mothere in their sample (with only peripheral help fraom

their spoucse) did 311 the "leg work" and made the final

choice of their child”

[0

program,. Joffe (1777) and Kamerman

(19280) in their tudies

n

., suggested that the "leg work" and
how the final decision was made added up to be: 15 seeking

advice from neighbores, friends, or relatives, 2 child’s
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needs. This may mean that the mother would look for a
preschool that offers a learnihg progr#m, opportunities for
children to interact socially with competent adults and
peers, and & program that provides quality meals or znacks.
2) consideration of cost. Most parents are in favor of the
cost factors befng relatively low, and 4> finding a school
with hours which match the parent’s work schedules.

Marcia Forbee conducted a survey in 1940, in the state
of Florida. She included parents of children who were
presently enrclled in half-day or full-day preschool
programs. She was interested in finding, not only, reasons
for parental selections but alsoc if there was a difference in
the means of selection because of program choice., She found

the following:

Table 1
Forbes: Parental Selection Factore:
Hal +-DayvsFull-Day Frogram

Half-Day Full=Day Findings
3y S4x Located the school through a
friend
S&A Warnted enrichment in art and
music
ci=v Location was most important
277 School hours was most
important
oS4 324 Visitedschildren present
174 o Visited/children not present
114 194 Mo visit or teacher meeting
og Because mother is not at home

PacyA Mother is full—=time workers



Parents of children in half-day scﬁoala indicated that
they sent their children to these schools to prepare them for
first grade and to furnish opportunities for social
experiences with children there own age. Parentse who visited
the school before enrolling their child, thought that the
teacher’s ability and teacher-child relationships were
important to them. Several of these parents mentioned that
the program adequacy, and cheerfulness of indoor and cutdoor
space was important. A few parents mentioned that the
cleanliness of the facilities was important in their
cselection of & program.

Forbes, lookKing at the parental differences in
selection techniques and program selecticons, then drew
several conclusions from her survey resultse. She found that
parents with children in the half-dar programs were different
in their preparation and reasons for choosing a program, than
the parents with children in the full-day programs. Parental
reasons for their program selection, betwsen the two sets of
parents, were very diffterent. She found that the majority of
parents with children in the full-day programs, made their
program selection because of parental needs to have full-day
care for their children, while at work, school, or elzewhere,
She alsa found that these parents did not do as much research
to assure themselwves of thei} children being placed in

quality preschools.



She concluded that the majority of the children whose
parents enrolled them in haldeay progfama, had
considerations and desirese for the development of their
child. Most of these children were enrclled in programs
because of the parent’s choice, or the child’s need, not
because of necessity. These parents aleo reported doing more

r

[

search to assure their children‘s placement in guality
preschoal programs.

Eradbard, Endsley and Eezaddick (1983} conducted =
telephone interview study of two scutheastern college
communities in which the children attended six different
profit makKing education program=s. Their study was done with
84 parents who had a high-school educxtion, many of whom
also had at least two vears of college. Farental approval
wae gained before each preschocl program provided the names
and telephone numbers of the parents. Most of the interview
questions were open ended, axllowing parents to have complete
freedom in answering. @A precoded form, which contained a
variety of possible responzes to esach question and additicnal
spaces for "other" responses was used by the interviewers to

tion of the data. Their

3]
W

expedite on—the-spot classiti
findings were very interesting, as they questiocned the aresas
cf parental =selection factors.

Prior to enrolling their children, nine out of ten
parents vizited the program that they celected for their
child {which was a much higher percentage rate than other

ctudies have found), but 444 of these parents did not visit



any other programs to make comparisons, This seems to be a
statement that shows that parents eithér: 1) suppose that
311 preschool programs are quite the same, 30 they see no
need to further investigate, or 2) before the parent enters
a preschool of his/her choice, they have almost made the
final choice to chaocse that program. Almost ten percent of
the parenfs that made no prior vwisit to the preschool they
selected, felt that a visit was not necessary, becaucse the
school or its director had an "excellent reputation” (Powell
also found this parental attitude in his study in 17807,
Thus, these parents were relying solely on the second-hand
recommendations of other peaople (many of whom the auvthore.

sU

in

pected had probabliy never madg first-hand comparisons
among preschools themselwvestl,

A question was asked of the parents who did visit the
program that they selected for their child (90 percentl:
What did you do while visiting the preschool program? The
answers were very interesting and give a picture of the
parent’s Knowledge in judging guality in a preschool program.

Their answers were as follows:



Table 11

Bradbard, Endsleyr, and Readdick: PFParental Participation
During & Preschool Wisitation

Percent Parental Participation

&1 . &% spoke to the preschool director
37.5% observed the children in class
2064 ocbserved on-going activities

24 .47 observed the teachers

20,94 checked the play equipment

24.94 engaged in a variety of activities,

(explanation of policies, asking
situational and disciplinary
procedure questions, and

touring the total school building?.

It seems that very few parents involved themselves in a
total check of program gquality, teacher credentials, or
program goals, to determine if a particular program would
meet the neede of their child., It could be speculated that
parents wanted to assure program gquzality, but were not aware
of the procedures for doing this!

As their initial step in finding a program for their
child, 304X of the parents surveyed used the Yellow Fages and
2874 used the telephone as their first step in finding out
about 2 school., OFf the parents surveyed, 164 caid that they
took only one step in the selection process, which was to
talk with the school director about the preschool program.
This did not involuve observation of the program. Twenty—-four
percent took two steps in the selection process. The most

common two-step pattern involved use of the telephone and
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then visiting the center. Forty-five percent of the parents
took three steps in their selection prdcess. The most common
pattern was, talking with friends or neighbors, telephoning
the preschocl, and then visiting. Only fifteen percent took
four'steps. They talked to friends and neighbors, telephoned
the preschocl, visited and then talked with the preschool
director.

They alsoc asked parents to rank order the five most
important items they considered in making their program
decigion. They found that the parents most important
selection factors were:

1% providing an educational program
2) staff competency
3) preschool location

4) cost - relatively inexpensive fees

1

S» nutriticus meals or snack

In summary, many parents do receive help to make their
child’s program selection., This help may come from child
care referral services, neighbors, friends, program
directors, or yellow pages. The final decicsion of which
program to select, does rest primarily with the parents. Can
the parents make a terrible choice? Will the child’s 1ite be
affected sither pozitively or negitively? We have discovered
from this research that there are many positive immediate-

and long-term effects from preschool education. e have al
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lists and
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learned of the many concerns and fears of speci
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educators., It seems that the preschool choice and the

atfects, either positive or negative, may make a difference

o

in a child’s life. Many educators beliesve that the first
year of schocl profoundly affects the student’s future
performance, which will affect the following years. This
choice seemsz to be of great importance!

Beliefs about parents making this choice run from one
extreme to the other. BEradbard, Endsley and Readick stated
that, "In fact, it has been our distinct impression that
parente are much more likKely to comparison shop before
purchasing many major household goods and services than thew
are prior to choosing program services for their own
children,.. (1%82, p. 140)., On the other hand, Barbara
Beowman of Chicagos Ericson Institute =ays, "some parents
think that if their child doesn’t enter just the right
preschocl, he or she won‘t get into the right college
(Thornton, 184). Kamerman & Suelzle (1977, 1¥30) have
concluded that choosing an educational program is & wvery
elusive process for many parents. It was very evident to
them that while parents might be trying to obhtain all the
necessary information to make a quality program choice, they
might not Know the whole range of thinges to loock for, ar the
appropriate guestions to ask when visiting a program. In
fact, they state that during the course of the parent
interviews, sewveral parents spontanecusly menticoned that they

felt insecure about how to choose an appropriate program.



For example, one mother said:
Something really needs to be done to help parents select
a program...! didn’t Know what I was doing...leaving my
child was a traumatic experience, until I realized she
could learn more from the school than from being at home

with me (Suelzle, 1977, p. 185>,

Something does need to be done! EKnowing how and why
families select early childhood programs for their young
children is important. With this Knowledqge, provisioﬁa can
be made to offer a service to sducate parents to be
Knowledgeable consumers of these services, that are Known to

Vary

ubstantially in guality, and that can make & ditference

in a child’'s life!



CHAPTER I11

sSuMMARY, COMNCLUSIOMS AMND RECOMMEMDATIOMS

Summary and Conclusions

The past thirty years of research and its results have
brought us to an awareness that learning is= a continuous,
lifelong process. It has been researched by many and
concluded that the quality of a child’s life, is directly
related to early childhood experiences that establish the
foundation for this lifelongvlearning (Hymes, 1985, p. 1&2.

Children can grow up in & world of negative influences
and experiences, which will form the foundation for their
later learning. We Know that many of these children mature
to add to the populations of deprived, delinquents, welfare
dependants, drop-outs, jobless and prison mates. I+ &
child’s creative expressions or opportunities to learn are
stitfled, then the failure of that child to develop toward
hie or her potential, will rob the world of solutions to the
problems created by this negativeness, and only add to the
problems,

Howsver, if a child’s early years are filled with many

i

experiences that range from free choice activities within a
stimulating environment, to well planned and directed
instruction, it will enable the child to progress at his or
her individual rate of development, This child will have an

enriched foundation on which to build further learning



experiences,

There is virtually a emobgasbord ﬁ% early childhood
programs, each offering and working towards their own
individual goale and purposes. The ideas and basics that
form the foundation of early childhood education should be
constant in every preechool program, but beyond this
foundation, there are no two programs that are operated,
taught, or have exactly the same results. Just as each
program 1S unique so are the children, for which they exist.
Theretore, it is important to note that no single program
model is best for all children.

Thie research has found that many families of the “80s
have a need for child care. This has caused many parents to
locok cutside of the family to meet theese needs. Eecause of
the many recent findings showing positive effectse of early
childhood stimulation, many preschool programs have come into
existance, and those already operating, have grown in
popularity. Many »oung children who had been deprived, were
placed in educational programs. Mothers in need of child
care services also started to use these programs. Many other
parente who were concerned about providing the best possible
learning experiences for their child(ren), made preschoocl
choices for their children.

Ac the growth of presechool participation continued, it
was concluded that immediate— and long term— positive effects

were being made by children wheo had attended quality early

ut

childhood programs. @&s these findings continue to be
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printed, the growth of preschool education continues at a
rapid rate. With such populaﬁity theré are those child
specialist and educators that have great concerns and fears
of how early childhood education could affect children. They
fear that early education programs could cause: high stress
levels, posaibi]]ty of failure, poor sel+ concept, loss of
creativity, poor or negative learning attitudes, and health
hazards such as physical, emotional, or sexual, child abuse.
Millions of parents each wear are making preschool
choices for their children. It has been found that all
parents do not use the same selection practices. For some

parents making & program selection seems to be tramatic.

n

These parents are very concerned about the results of their
choice and the affects it will have on their child. It was
found that these parents cause themselyves to become more
Knowledgable about early childhood education, and follow more
steps to assure themselves of a quality program selection.
For other parents, making & program selection seems of no
great importance to them., They do very little to learn about
the program, and usually do not take many steps to assure
program quality. The child is enroclled, taken to class, and
picked up after class. All other program selecting parents
seem to fall somewhere in—betweesn these two extremes.

It was found that there are many factors related to the

-

parental selection of a preschool program.



These factors are as follows:

1
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145

17>

185
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Theze factors which relate to the parental selec

pragram visitation

help from friends and neighbors

observation / visitation with pragram teacher

1)
sl

observation / visitation with children attending the

program

visitation with the program director
geographic location

program operation hours

preschool curriculum

cost

program appearance

play equipment and tors

program policy

disciplinary méthode

parent‘s use of the Yellow Pages
parent’s use of the telephone

statf competency

nutritious meals and s=nacks

effects of the program

reactionsz of those who have used the program

for their child

seryices:

11}

tion of

a preschool program seem to be linkKed with the parents amount

of concern and reasoning for their child attending a

preschoo

! program. Those parents who select

a

program
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because of child care needs, may do less to find and assure
themselves that a quality préschao] hae been chosen. Those
parents who select a program because of a concern for the
child and his/her beginning learning experiences, may do more
work to find and assure themselves that a quality preschool
program has been chosen. To be assured of & qual ity program
selection, parents considered several schools and make
personal judgements to determine i+ the quality of & program
will give them the results they want. Then they will act
upcn their decisions.

It is believed that parénts can use selection factors
successfully to find a quality program that will meet their
families needs, but it seems essential that parents:

1> have a clear picture of their reason for sending
their child to a preschool program. This reasoning will
determine the type of program that the parents will look for,
what to Took for within that program, and assist the parents
to make a quality program selection.

2 Krnow how t