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Introduction 

CHAPTER 1 

THE PROBLEM 

Throughout the ages of mankind, parents have been 

motivated to provide the best for their children. It has 

been demonstrated by recent research that parents do have a 

critical influence on their children's education and 

development <Grotberg, 1979). 

Parents have helped their children to develop 

emotionally and socially by exploring and testing their 

environment. In the latter half of the twentieth century. 

research findings have caused people of many nations to 

accept early childhood education (Bruce, 1983). 

1 

the United States and other parts of the world, much time and 

energy has been spent developing and designing programs for 

young children. Figures compiled world-wide reflect the 

growth of early childhood programs. At the beginning of the 

80' s, the per·,:1:n tage ,:if chi 1 dr·en H1r·cil 1 ed in -:.c,me sort of 

preschool education rose by: 80% in Great Britain, 73% in 

West Germany, 24% in Spain, 39% in France, 90% in the 

Netherlands, 96% in Belgium and 32% in the United States 

(Bruce, 1983). One f.:i.ct is clea.r·, t.o..ihere it i-=- available,, 

parents are choosing early childhood education programs for 

the i r ch i 1 dr· en • 

In the United States, the number· of publ i c ·:-chocil 

K i n de r· g .:j. r· tens i s i n c r· e .:j. s i n g , a. s a. r· e the pub 1 i c pro gr· ams for 



children three-, four-, and five-years old. Private schools 

are growing in number as tax supports and credits for child 

care increases (Cryan & SurbecK, 1979). In 1 978 i n the 

United States, there were over 4.8 mill ion three- and 

four-year old children enrolled in preschool programs of one 

type or another·. Addi ti c,na 11 y, c,ver· ~: mi 11 i c,n chi 1 dr·en 

attended Kindergarten programs (Cryan & Surbeck, 1979). In 

1982, according to the United States Bureau of Census, 51% 

of the total population of children aged three to six were 

enrolled in an early childhood education program; 21.8% in a 

preschoc,J pr·c,gram, and 29. 91/. in a Kindergarten pr·ogr·am. 

With this new growth and acceptance of early childhood 

education, many different types of programs have been 

developed to meet the various needs of children and their 

f am i l i es. Each of these different programs are based on a 

set of beliefs and philosophies about how children learn, 

what their needs are, the learning environment, and many 

other aspects of early childhood education. This has 

supplied parents with an abundance of choices from which to 

select a program for their children. These choices concern 

differences in location, discipline methods, program 

philosophies, types of programs, class sizes, age 1 imits, 

state standards, curriculums, teacher certification, 

2 

pol i c i es, cc,·:-ts, size and ar·ea ,,.... i thin the -f ac i l i ty, equipment 

and teaching materials, food services, evaluation procedures, 

parent involvement, activities, service hours, and many other 

aspect-=-. 
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The American family has always shouldered the 

responsibility for rearing its young; but now, as never 

before, many parents are becoming more aware of children's 

need to experience their environment. These experiences 

contribute to the child's academic, :,ocial, menta.1, ph:>•1 sica.l, 

and emotional development. For various reasons, more parents 

are utilizing the services of trained educators to provide 

educational stimulation and growth for their child. Because 

parents want the best for their children, one question 

continues to be asked by parents: How Do I Choose Which 

Program Is the Best For My Child? 

Statement of the Purpose 

The purpose of this study is to examine the impact of 

the need for and the effects of early childhood education on 

the parental selection of a program for their child. No 

distinction or clarification will be made between differing 

models of programs. Also, no distinction is assumed between 

the normally developing and handicapped child, since it is 

proposed that any early childhood program should be dedicated 

to meeting the needs of the population of children for which 

it is providing services. 

Statement of the Problem 

The purpose of this study involves determining reasons 

why parents choose an early childhood education program. The 

questions that evolve from this problem are: 



1) Is there a need for early childhood education? 

2) What are the effects of early childhood education? 

3) What are the factors which cause parents to select 

an early childhood education program? 

This problem and its questions will be studied by 

conducting a l i ter·a tur·e search. On 1 >·· recent rese.:i.r·ch 

findings, which include studies published from 1956 through 

1 986, w i 1 1 be rep c,r· t e d i n th i s i n vest i ga t i or, . 

Importance of the Study 

During the last three years, the author has taught 

preschool and encountered many concerned parents who want.to 

select an appropriate preschool program for their child. 

Often parents do not know how to make this selection for 

their· childr·er,. 
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Many par· en ts feel i t i ~- the r· e -=·Pon·=· i bi l i t y of e d•J c .at or· s 

to help them select the best program for their child. We who 

are early childhood educators, need to be aware of how 

parents make program selections. Knowing this, we may be 

prepared to better assist parents in their program selection 

pr·ocess. 

Limitations of the Study 

Thi·=- study i -=· l i mi ted to the re•J i e1,0J c,f 1 i tera ture a. ... ,h i ch 

was published within the last thirty years, 1956-1986. Also, 

this investigation wa·;. limited to sources in the Uni \}er·si ty 

of Northern Iowa Library. 



Definitions. 

For the purposes of this study the following terms are 

operationally defined: 

Appropriat~ selection: choosing a program which will 

best match the needs of the family and of the individual 

pr·eschool chi 1 d. 

Early childhood education: the total curriculum for 

children in preschool and Kindergarten <Anabar, 1982). 

C' ._, 

the primary caretaker of the child, either male 

or fema.le, and of any rel-:i.tion to the child (i.e. 

grandparent, foster parent, aunt or uncle, or group home 

parents) <Wolfendale, 1983). 

Parent educatinn: efforts to provide parents with 

i n f or ma t i on ,,._, h j ,: h w i 1 1 i n c r· e a-=· e t h e i r k n ot,J l e d g e of f -~- ,: t or s 

that allow them to make an appropriate selection of a 

preschool program <Anabar 1982). 

Preschool: refers collectively to programs for children 

between the ages of three to six. 

Pr·eschool chi 1 d: the child from 3 to 6 years of age 



Preschool curriculum: the program in a school for 

preschool children based on the school's and teacher's 

philosophy, policies, methods, materials, and goals. 

Preschool education: the results of the methods and 

6 

theories used to guide young children in preschools (Roberts, 

1979). 

Preschool orooram: the curriculum, environment, and 

total experiences offered to children three to six years of 

age within a school or child care facility (Mincey~ 1982). 
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CHAPTER 2 

Review of the Literature 

Ic there a need for early childhood education? 

Children in a number of countries are deprived of the 

basic necessities for survival and are forced to work in 

dangerous, unhealthy conditions by their society and their 

own lower socio-economic parent~ (Challed and El iman, 1979). 

They are denied opportunities to enJoy childhood and to 

experience early stimulation and training. A major theme of 

the International Athens Symposium (Doxiades, ed. 1979) which 

was held to consider the situation and needs of the child, 

~\la-:. that, 11 prc,gr·e·:-s in sc,c i et::-- can on 1 )' be guar·an teed if a 11 

forms of -:.ocial planning explicitly take account c•f the 

chi 1 d". 

In an increased number of societies, including the 

United States, children are now guaranteed physical survival 

and basic health care. The present century has been called, 

"the century of the child" <Kennedy, 1971) because of the 

amount of legislation and the number of government reports 

designed to i mprotJe the qu.~ 1 i ty of ,:hi 1 dr·en,. ·=- l i ves and 

protect their rights. Each child is now recognized as having 

needs and the right to develop to his/her optimum level of 

development. 

The family unit has always had a large responsibiJ ity in 

meeting the needs of its children. I n Ame r i c a , t h e 



traditional family unit has consisted of a working father, 

and a mother that remains at home to provide for the 

c h i 1 d r e n • Du r i n g t h e 1 a. t e 6 0 " s , t h e t r ad i t i on a 1 f am i 1 y u n i t 

started to undergo drastic changes. Numerous factors, far 

outside the controls of the family, continued to have an 

i n f 1 1.J e n c e on t h e · c a p ab i 1 i t i e s of f am i 1 i e s t o p a r e n t 
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constructively and competently (Smith, 1978). This situation 

has created an environment that has had an enormous impact on 

the American child. 

The family of the BO"s has had to struggle to maintain 

economic security. In 1982, one in every five families was 

headed by a female single parent with an average of two 

children (U.S. Bureau of Census, 1983). This has caused many 

women, who in the past have been home caring for their 

children, to seek employment to provide for their children. 

These women spend four to ten hours a day, working out of the 

home. The number of employed mothers continues to rise. In 

1948 the chances of a child, of any age, having a working 

mother; was one chance in eight. In 1976 the chances of 

having a working mother were: Newborn to three-year old 

child; 1 in 3: three- to five-year old child; 1 in 2: and 

for· the -:.chool age chi 1 d, ther·e was mc,r·e th21.n .:1, 1 in 2 chance 

that the mother was employed outside the home (Women"s 

Bureau, 1977). The Urban Institute of Washington projects 

that by 1990, 45% of all children under six-years of age, 

about 10 mill ion children, will have working mothers (Cryan & 

Sur beck 1 $'7'?). 
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These facts point out a definite need for child care, 

which makes it clear that for long periods of time during the 

day hours, children are required to be with someone other 

than their parents. But this still does not demonstrate a 

need for early childhood education. Before the current 

recognized need for child care providers was Known, educators 

and researchers had made many interesting discoveries. 

Research on animals and humans demonstrated a pronounced 

relationship between environmental stimulation during infancy 

and later child devlopment (Hebb, 1947, 1964: Spitz, 1945: 

Dennis, 1960: Skeel & Dye, 1939). Skeels & Dye as early as 

1939, conducted an experiment with a group of 

i n st i tut i on a 1 i zed i n fan t ·s tA.ti th a me an I . Q. of 64. The 

children in the experimental group were given large amounts 

of time with a mother-surrogate playing, talking, and 

training the children. The children in the control group 

were not given any special time, attention, or stimulation. 

The results were shocking: The children in the experimental 

group showed gains of from 7 to 58 I.Q. points, while the 

children in the control group showed losses of between 9 to 

45 I.Q. points. Wayne Dennis in 1960, found similar results 

in his i n•v•e~.t i g.a ti c,n. He studied yo1Jn•~ i n~.t i t1J ti ona 1 i zed 

children in Iran from two contrasting environments; one being 

deprived of adequate stimulation and the other within an 

enriched environment. He discovered that the children in the 

deprived environment were considered delayed in intellectual 

and physical development, while the children in the enriched 
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environment were progressing normally or above normal. Hunt 

in 1961, 1 ikewise found a large difference in children's 

intelligence quotient. He summarized a number of studies 

which provided evidence that early experience greatly 

influences intellectual development. He concluded that 

experience accoJnts for about BOX of measured intelligence, 

and that heredity accounts for only 20%. Bloom in 1969, also 

made investigations into the effects of environmental 

influences. While it had been generally accepted that 

intelligence was fixed, both Hunt and Bloom challenged that 

belief and asserted that the environment also greatly 

influenced the young child's development and skills. Bloom 

concluded that the first four years of 1 ife are the critical 

period in which differences in the rate of development become 

set. Frost (1969) supported Bloom's conclusions by reporting 

the findings of longitudinal studies which identified the 

early years as the period of most rapid growth in human 

characteristics and the most susceptible period for learning 

through stimulation. 

More recent studies have been conducted in this area. 

Cryan & SurbecK (1979) have concluded from their studies that 

cognitive and motor development, language acquisition, 

concept formation and problem solving, are directly related 

to opportunities which provide practice, experience and 

allows for feedback. They also found that children need 

opportunities to experience a variety of materials, people 

and places with adults or older children who can answer 
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questions and stimulate further explorations. The young 

child who experiences a dull, repetitive environment, day 

after day, simply does not have the opportunities to exercise 

the mind and body toward new skills and understandings. The 

young child who watches several hours of television every day 

is missing developmentally essential learning opportunities 

from interactions with peers, materials and adults (Cryan & 

SurbecK, 1979). 

These new findings were very promising, but would early 

childhood education be effective? Many educators supported 

the need for early childhood education for the benefit of our 

children and our nation. Parents agreed that early 

stimulation was very important for their children. Many 

different people, from all walks of 1 ife, wrote and spoke of 

the need for children's early education. 

Marilyn Smith (1978) in a presentation at the Family 

Setting Priorities Symposium, stated; 

This society has a history of rationalizing children's 

programs and services by presenting them as essential to 

groups other than children. It is interesting to ponder 

why we as a society are still unwilling to state clearly 

that the developments, needs and rights of young 

children are the reasons for providing early childhood 

programs and services. 

Norma Law (1979) also wrote about the value of early 

childhood stimulation. In an article titled; What is Early 

Childhood Education? Some Definitions and Issues, she 
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stated; 

If children are the future, their beginning years are 

precious to everyone. A rich society has vital 

opposites to reconcile in their care and education. Its 

basic convictic,ns are on the line (p. 14). 

Walter Mondale {1976) addressing the American Federation of 

Teachers convention on August 16, 1976, stated; 

There is no issue before America today that is more 

critical than the one we discuss here today, for they 

involve the country's most precious heritage, our most 

precious resource, namely our children. The investment 

we make as a nation in the education of our country,. 

will determine profoundly the Kind of country that we 

i,,..1i 11 have over not just the ne::<t deca.de, b•Jt the next 

century a.swell. 

For many reasons, it is apparent that a growing number 

of families need preschool child care outside the home. Many 

p a r· e n t s de =· i r e · t c, p u r s u e p e r· son a 1 gr· ov~• t h an d de v e 1 C• pm e n t of 

their own skills and Knowledge, which for a time, draws them 

away from their children and family duties. Although at one 

time grandparents or older siblings might have taken care of 

the young, grandparents are now frequently employed 

themselves, and the siblings are staying in school longer. 

Another stimulus for interest and expansion in early 

childhood education in many parts of the world, is the slow 

but steady improvement in basic child health, which has been 
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a c c om p 1 i sh e d by gr e .:1, t e r a. t t e n t i on t o -=· o c i .:j. 1 a. n d i n t e 1 l e c t u a. 1 

development of the child. Because of these three major 

changes in the American 1 ifestyle of the 80's, what started 

out to help breaK the cycle of poverty, (U.S. Office of 

Economic Opportunity, 1967) with goals such as; 

improving children's health, emotional and social 

development, thinking, reasoning, and speaking ability, 

and to broaden children's experiences in order to 

increase their ease of conversation and improve their 

understanding of the world, providing frequent chances 

to succeed in a climate of confidence, increasing their 

interpersonal skills and strengthening the mutual 

understanding within families, developing responsible 

attitudes toward society and a sense of belonging in the 

community, providing opportunities for a variety of 

c cimm u n i t >~ gr· o u p s t o 1/J or· K v,, i t h t h e p c, or i n so l 1J i n g 

problems, reducing fear of authority figures, improving 

manners, behavior, confidence, self respect and dignity 

( p. 2 .~ 3) , 

has become generally thought of as a valuable and needed 

e x p e r i e n c e f or a 1 l c h i 1 d r e n ( P C•l.oJ e 1 l , 1 9 8 0 ) . 

During this generation, as never before, we have seen an 

emphasis on educational and technological advances. This has 

created a competitive spirit in parents and a desire to allow 

their children to do the very best that they can possibly do. 

( Lan gw a y , 1..T a c K -=·on , 1 '? B 3 ) . Ma. n y p ·='· r e n t -=· f e e l t h ·='· t t h e i r 

children need the services of educational program. These 
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par·en ts fee 1 inadequate to do, IA•ha t they be l i e1v1 '=', a.n ear-1 y 

childhood education program can do (Langway & Jackson, 1983). 

On the other hand, there ar-e those who question the need of 

=-chool attendance f c,r· chi 1 dren, e-:.pec i al 1 y in 1 i •Jh t of its 

curr-ent popularity (Moore, Moon, & Moore, 1972). Moore and 

Moore (1973) stated that; "there is much talk these days, 

stimulated partly by accident and partly by design, that a 

young child cannot normally be fulfilled and optimately 

developed un 1 ess he/she gc,es to a good pr-eschc,ol 11 
( p. 14). 

They review the maternal deprivation r-esearch and the 

research on early and late school entrants from the 1930's to 

early 1960's and conclude that preschool attendance provides 

material freedom at the expense of the child and threatens 

the integrity of the home. They believe that early schooling 

separates the family, threatens the welfare of the child, and 

risKs speeding the children's development prior to their 

neurophysiological and perceptual readiness for learning. 

Moore and Moore concludes that: "for the highest and best 

cognitive, affective and physiological development, parents 

should do all they can to develop a wholesome home and Keep 

the ch i 1 d the r· e 11 
( p • 1 4) . They suggest that sch oo 1 i n g be 

delayed until the child is 7 or 8 years old. 

In answer to these beliefs, early childhood educators 

(Highberger & Teets, 1974) have noted their inappropriate 

equation of preschool and maternal deprivation. They believe 

that preschool programs for 3-, 4-, and 5-year old children 

are not harmful because they Keep the children in school for 
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a shorter time than elementary school and provide more 

expressive language development. Further, they believe that 

the preschool staff is knowledgeable of child development and 

is able to provide meaningful environments in which the 

children can learn through play and socialization, and that 

the thought of many mothers staying home, full-time with 

their young children, is an impossibility for them at this 

time! 

In summary, there is a clear picture that, within the 

last thirty years there have been many changes. These 

changes have come in the areas of: economics, child care, 

early childhood education, children ✓ s health and development, 

research knowledge, early childhood learning theories, the 

family unit, educational and technological advances, parental 

attitudes, and family needs. These changes and research 

findings, do demonstrate that the majority of educators and 

parents believe there is a need for early childhood 

education, to assure that the child will develop to his/her 

opt i mum 1 eve 1 • 

What are the effects of early childhood education? 

A wealth of evaluational data for preschool 

effectiveness has emerged over the past thirty years. The 

pattern of outcomes from studies of preschool education is 

complex as well as controversial. One reason may be the lacK 

of a clear. consistency of programs. In the past, 1 ittle has 
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been done to demand high quality preschool education. 

Therefore study results that are found in one program, may 

never be true about the results attained from another 

program. For example, the total time children spend in 

Kindergarten and the qualifications of their teachers vary 

considerably from state to state. In Vermont in 1981, a 

five-year old might have attended school for 2 hours a day, 

or 10 hours a week, or 360 hours per school year. During 

that same year, a Kindergartener in Hawaii, could have spent 

6 hours a day in school, 30 hours a week, or 1,080 hours a 

year in school Meanwhile, a majority of Kindergartener 

teachers in most states have bachelors degrees. But some. 

states hire teachers without degrees, and others prefer to 

hire teachers with advanced degrees. State policies dealing 

with preschool education programs for children younger than 

5, are even less consistent (Robinson, 1982). 

Another reason for such inconsistency and confusion in 

research findings, may be the lack of a clear statement of 

mission. Without such a statement, it is difficult to 

determine an appropriate criterion measure for emperical 

testing of the preschool influences. Every program may have 

differing goals and objectives that would influence the 

effectiveness of that program. For the goals of emotional 

and social development, which are usually somewhat consistent 

among programs, evaluation has usually been subjective, which 

again does not allow for consistency of judgement between 

programs. <Evans, 1975; Goodlad, Klein & Novathey, 1973). 
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Another factor that is not consistent or considered in 

evaluation results is the population from which the testing 

results are obtained. The evaluation results from a number 

of low-income deprived children, may not match the evaluation 

results of a preschool class of middle-income children. 

Research in the area of preschool effectiveness seems to 

fall into three differing categories: 

1) immediate effects of preschool education (those 

effects found within one or two years after the child 

progresses beyond the preschool age), 

2) long-term effects of preschool education (results 

that are found by following-up evaluations on those children 

with preschool experiences compared to those children who did 

not have preschool education) and, 

3) beliefs of educators and scholars (these are usually 

general in view of comparative effectiveness or professional 

research, but seem to be of great value within the field of 

early childhood education). 

Immediate effects of preschool education 

The research results of preschool's impact on children's 

cognitive, social-emotional development, and health status, 

as well as its impact on families and communities was studied 

within the Head Start programs. It was found that: 

1) Children enrolled in Head Start enjoyed significant 

immediate gains in cognitive test scores, social-emotional 

test scores and health status. 
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2) Children from low-income families who attended a good 

preschool child development program, were better prepared for 

school; academically and socially. (McKey, et. p. 1) 

The New York State Prekindergarten program (Irvine, 

1982) operating at dozens of sites was found to produce not 

only a short-term effect on intellectual skills, but also a 

positive effect on grade placement during elementary school. 

This reduced special education placements and grade 

repetitions by one third, from an expected 26% of students to 

an a c tu a 1 1 8% • F 1 i n t i n 1 979 found t hat pre-=· c ho o 1 attendance 

has been related positively to children ✓ s extraversion and 

verbal competence as measured by the California Preschool 

Competency Test. 

Many others found that preschool had positive effects on 

children. These positive effects were revealed by growth in 

the ch i l dr en 1
• s: se 1 f-e st e em, soc i a 1 i n t er act i on s and r o 1 e -=·, 

and cognitive development, especially for low social-economic 

level children (Bronfenbrenner, 1979; Kirchner, 1973; Wexley, 

Gu i di ba 1 di , and Keh 1 e , 1 974) • 

Children who have attended Kindergarten significantly 

out perform non-Kindergarten children on academic readiness 

a t t h e be g i n n i n g c, f f i r s t gr ad e < P i r K 1 e , 1 $' 7 4 ; 1,.,.J i 1 l i am-:. , 

1974). They received better report card ratings (Conway, 

1968), easier school adaptation (Conway, 1968), higher 

language and social studies achievement, (Chatburn, 1973; 

Ley, 1 $'76), i mpr·oved Piaget i a.n cc,gn it i ve deve 1 opmen t ta-:.Ks 

( Russe 11 , 1973), increased me a.sure·=- of men ta 1 m.a tur i ty in 



first grade (Conway, 1968), and higher achievements in 

reading, spelling, and arithmetic in second grade <Conway, 

1968). 
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Miller in 1979, was interested in comparative 

effectiveness studies of different preschool curriculum 

models. He summarized the findings of three studies in which 

at least four different curriculum models were used and 

evaluated. According to Miller, it appeared that all 

well-developed models had beneficial effects on children, 

when the children were compared to those who had no preschool 

education. However, in terms of specific measures, those 

models with strong academic emphasis yielded greater gains on 

academic tests than did other models, maybe because these are 

the easiest to test. 

The research findings of the immediate effects of 

preschool education seemed to be very clearly one sided. In 

general, children in preschool programs did develop to a 

greater potential than did those children who did not attend 

preschool education. But do these children who get a head 

start, maintain their level of excellence? 

Long-term effects of preschool education 

In 1975 investigators in the United States who had 

offered special preschool programs to the children of 

low-income families in the 60 ✓ s~ began coordinating studies 

of the graduates of their various programs in order to 

ascertain whether any long-term effects could be detected. 



Under the title of the Consortium on Developmental 

Continuity, the investigators applied a variety of measures 

to the graduates of their preschool programs who ranged in 

age from 9 to 19. The following results emerged: 
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1) Preschool education significantly reduced the number 

of low-income children assigned to special education classes. 

2) Preschool education had an "average" effect on 

reducing the incidence of grade failure among low-income 

children. 

3) Children who had preschool education more often met 

the grade level expectation of· their schools. 

4) Preschool education positively affected later school 

performance independently of the effects of the early 

background measures. 

5) Preschool graduates gave achievement related reasons 

for feeling proud of themselves more often than control group 

children. 

6) When 10 program characteristics were tested for their 

contribution to the effects (i .e; length of program, degree 

of parental influence, program location, professional vs 

paraprofessional staff, ect.) none appeared more influential 

than others. 

A more recent report of follow-up data on graduates of 

the Perry Preschool Project (Schweinhart and Wei Kart, 1980) 

confirmed the same pattern of positive outcomes. They also 

did an analysis of the economic implications of the long-term 

effects showing that the investment in preschool education 
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can yield substantial savings in terms of the cost of special 

education, subsequent employment, law enforcement, and 

teen-age pregnancy support. 

Sprigle and Schaefer, of Florida State University (1984) 

investigated the influences of different program models and 

their long-term educational effects. They found that 

disadvantaged children who, along with their parents, tooK 

part in an intensive preschool program, reap substantially 

more academic benefits than peers who attended a preschool 

program that was less comprehensive. This study also found 

that high-quality preschool education can help poor children 

to lead significantly more successful 1 ives by the time they 

reached 18 years of age. Those who had an intensive 

preschool program had significantly higher grades in reading 

and mathematics in fourth and fifth grade. Far fewer of 

these children were held back a grade or required special 

education classes. Academic advantages observed for the 

experimental group in the fourth and fifth grade disappeared 

in the sixth g~ade, but the achievement differences 

reappeared in junior high school. 

In summary, all of the available follow-up data on the 

lasting effects of preschool education indicate general 

positive effects. It should be noted that all of the 

long-term data available thus far is generated by specially 

and carefully operated preschool programs, often in a 

laboratory-type environment, with funds for staff training, 



testing, and other program amenities. Also, most of these 

results are from a test population of low-income children. 

These outcomes give a picture of the potential benefits of 

preschool education, when careful planning, operation, and 

monitoring of the programs are possible. 

General beliefs of educators and scholars 
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The third area of preschool effectiveness is beliefs of 

educators and scholars in this field. These are usually not 

based on specific research findings but are attitudes which 

are based on the total presch6ol education picture. This 

seems to be an area of evaluation which allows for a high 

degree of controversy, and maybe unreliable data because of 

the degree of personal opinion. 

Kagan (1976) suggests a critical skepticism of the view 

of child development. He states that during the first few 

years, individual differences are Just as 1 iKely to result 

from differences in rates of development as they are to be 

products of experiences. Have the experiences caused the 

growth or has the normal development of the child caused the 

growth? Would the growth have had an opportunity to happen 

without the experiences? 

Begley (1973) believes that children may learn to mimic, 

but not develop a creative or curious mind from the 

influences of early childhood education. Along with this, 

many psychologists question and fear that intense early 

learning may not only harm the child, but impede other 
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skills. They are concerned that experiences infused with 

unpleasant emotions may never reach the memory banks and have 

detrimental effects upon the following learning experiences 

< Begl e,', 19E:3). She a 1 so be 1 i eves that chi 1 dr·en can be made 

11 sm a r t er " by pres ch o o 1 i n g , bu t they c an a,: h i eve no more th a. n 

their brain allows. She concluded that early childhood 

education could save children who would pounder in 

impoverished homes, but it does no more for young intellects 

than interested caring parents can do! The fear of pushing 

or demanding too much from the child is also shared by Bertha 

Campbell (1985), head of the Bureau of Child Development at 

the New York State Department of Education. She believes 

that demanding preschool programs create too much stress for 

children and can have damaging consequences. She warni that 

data is available to show absolutely that if you structure 

too q u i c K 1 y, you w i 1 1 K i 1 1 the ch i 1 d ✓ s c r· eat i v e th i n k i n g. 

David Elkind, child psychologist at Tufts University 

(1984), fears that children may experience failure and loose 

self-esteem, not because they are unable to do something, but 

because they are presented with inappropriate materials and 

demands that they are unable to handle at an early age. 

Other fears about preschool education are based on the issue 

of safety for the children in preschool programs. Recent 

accounts of sexual abuse in day-care centers in New York, 

California and Illinois have caused much concern for state 

officials and educators and heightened parental anxiety 

(Thornton, 1984). 
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Many peop 1 e have positive be 1 i ef s about the genera 1 

effects of early childhood education. Jorde (1986) states 

that "many view early education as the most promising vehicle 

for preventing poor academic performance by students during 

their late school years" (p. 173). Hymes (1985) states, 

"I've had a lon~-standing professional conviction that early 

childhood education is good for all children (p. 16). Also, 

many families believe that their children have grown in all 

areas of development because of their preschool experiences. 

In summary, because of these beliefs, coupled with the 

need for child care, many parents are enrolling their 

children in early childhood education programs. It is at 

this time that parents face the problem of making a choice, 

and being knowledgeable about the possible choices to make. 

The available preschool programs amount to a virtual 

smorgasbord, ranging from sheer play to highly intensive 

instruction in languages and computer skills. Consequently, 

parents face the problem of choosing an appropriate early 

childhood program for their children. 

What are the factors which cause parents to select an early 

childhood education prooram? 

We have discovered through research that: 1) a vast 

majority of American fami 1 ies are in need of child care 

services. 2) for many, there is a need for early childhood 

education to create an environment that will stimulate each 
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child ✓ s ability to develop to his/her optimum developmental 

1 eve 1 • 3) for· many parent·:- ther·e is a be 1 i ef that an ear 1 y 

childhood program can provide their child with experiences 

that the family could not give, 4) the short- and long-term 

effects of preschool education are generally very positive in 

na tur·e, and supp or· t the be 1 i e-f that ea.r· l y chi 1 dhc,c,d educ at i c,n 

is valuable, and 5) there are concerns and fears about the 

h a r· m f u 1 e f f e c t -=· t hat -=· c,me pre ·:-c h o cil pr· c, gr· .:c.m s may ca us. e some 

children. With these findings in mind, we will now look at 

the factors related to the parental selection of a preschool 

program. 

For every child enrolled in an early childhood program, 

a parent(s) has faced the problem of making a choice 

concerning which program to select. Is it really a problem? 

Some may say, "There is a preschool program down the street, 

I have to be to work at 9:30, the babysitter will pick him up 

from school because it is close, and our neighbor Edith, told 

me that she knew a friend whose friend brought her girl to 

that pre·s.chool · and they 1 i Ked it, ·;,o I ✓ 11 sign him up and he 

w i 1 1 st a.r· t next v.Je e K 11 ! Or, is it as James Young, professor 

of Early Childhood Education at Georgia State University 

says: 11 MaKing a choice is becoming one of the most troubling 

problems many par en ts f .:i.ce 11 (Thorn tc,n, 1 '?84, p. 76). 

Some previous research results to determine how and why 

parents selected their child ✓ s early childhood program, have 

br·c,ught to l i •;iht the fa.ct th.:1.t ma.ny par·ent·=· .:i.r·e- not 

particularly thoughtful about their choice of a program. 
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They seem satisfied to obtain second-hand information about 

the program from relatives, friends, or neighbors, rather 

than to systematically visit or compare several local 

programs <Bradbard, Endsley & ReaddicK, 1983; Powell, 1980; 

Su e l z 1 e , Gan s &: Ka t z , 1 9 7 7 ) • Powe 1 1 < 1 $' 8 0 ) r· e p or· t e d t h a t t h e 

parents in his D~troit sample were more 1 ikely to use 

"informal" sources of information (i.e. family, friends, 

neighbors or co-workers) than more formal sources Ci .e. 

welfare officials, referral services or newsletters) prior to 

maKing a program selection. In Powell's research, parents 

said they investigated the prdgram they eventually selected, 

but a clear distinction was not made between the number of 

parents who investigated programs by first-hand methods, 

(i.e. visiting, observing in the program with the teacher and 

children present) as opposed to second-hand methods, such as 

phoning or asking other people. 

Suelzle, Gans, and Katz in 1977, conducted a study of 

parents in the Evanston, Illinois area. From this survey, 

they found that parents frequently sought the advice of 

" s e c on d a r· y c c, n s u l t an t -=· " ( i • e • n e i g h b or· s , f r i e n d-=- , or f .:1.m i 1 y ) 

prior to making their child's program choice. They found 

that mothers in their sample (with only peripheral help from 

their spouse) did a.11 the "1 eg ,,..mr·~~ 11 and made the f i na 1 

choice of their child's program. Joffe (1977) and Kamerman 

( 1 '?80) i n the i r stud i es, ·=·IJ g•~e ·=- t e d th a. t the 11 1 e g l-•,1or· ~~ 11 .:1.n d 

how the final decision was made added up to be: 1) seeking 

advice from neighbors, friends, or relatives, 2) child's 



needs. This may mean that the mother would look for a 

preschool that offers a learning program, opportunities for 

children to interact socially with competent adults and 

peers, and a program that provides quality meals or snacks. 

3) consideration of cost. Most parents are in favor of the 

cost factors being relatively low, and 4) finding a school 

with hours which match the parent's work schedules. 
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Marcia Forbes conducted a survey in 1960, in the state 

of Florida. She included parents of children who were 

presently enrolled in half-day or full-day preschool 

programs. She was interested in finding, not only, reasons 

for parental selections but also if there was a difference in 

the means of selection because of program choice. She found 

t h e f cil 1 01,.._1 i r11~ : 

T.3.ble I 

Forbes: Parental Selection Factors: 
Half-Day/Full-Day Program 

Percent of parent's responding from each program. 

Ha.1 f-Day 

5 L.'/ ._,,. 

1 71/~ 
1 11/. 

Fu 1 1 -D-:i.y 

54% 

~:E:% 
27;~ 

Find in 9-=· 

Loe.a ted the -=-chc,cil thrc,u,;ih a 
friend 

Wanted enrichment in art and 
music 

Location was most important 
School hours was most 

i mpc,r· tan t 
Visited/children present 
Vi~ited/children not present 
No visit or teacher meeting 
Because mother is not at home 
Mother is full-time workers 
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Parents of children in half-day schools indicated that 

they sent their children to these schools to prepare them for 

first grade and to furnish opportunities for social 

experiences with children there own age. Parents who visited 

the school befor·e enr·ol ling their chi 1 d, thc•ught that the 

teacher's ability and teacher-child relationships were 

important to them. Several of these parents mentioned that 

the program adequacy, and cheerfulness of indoor and outdoor 

space was important. A few parents mentioned that the 

cl e an l i n e-:.-:. c,f the f ac i 1 i t i es· wa-:. imp or· tan t i n the i r 

selection of a program. 

Forbes, looking at the parental differences in 

selection techniques and program selections, then drew 

'=· e v e r· a 1 c c, n c 1 u ·=- i c, n s f r· om h e r· s u r· v e >' r e s u 1 t ·=- • · Sh e f ,:, u n d t h a. t 

parents with children in the half-day programs were different 

in their preparation and reasons for choosing a program, than 

the parents with children in the full-day programs. Parental 

reasons for their program selection, between the two sets of 

parents, were very different. She found that the majority of 

parents with children in the full-day programs, made their 

program selection because of parental needs to have full-day 

care for their children, while at worK, school, or elsewhere. 

She also found that these parents did not do as much research 

to assure themselves of their children being placed in 

quality preschools. 



She concluded that the majority of the children whose 

parents enrolled them in half-day programs, had 

considerations and desires for the development of their 

child. Most of these children were enrolled in programs 

because of the parent's choice, or the child's need, not 

because of ne~essity. These parents also reported doing more 

r·esearch t,::i a.ss.ur·e their chi 1 dr·en' s p 1 acemen t in qua 1 i ty 

preschool programs. 

Bradbard, Endsley and ReaddicK (1983) conducted a 

telephone interview study of two southeastern college 

communities in which the children attended six different 

profit making education programs. Their study was done with 

86 parents who had a high-school education, many of whom 

also had at least two years of college. Parental approval 

was gained before each preschool program provided the names 

and telephone numbers of the parents. Most of the interview 

questions were open ended, allowing parents to have complete 

freedom in answering. A precoded form, which contained a 

variety of possible responses to each question and additional 

spaces for "other II respon·:-es. \.1,1.:1.·5 used by the in ter·v i ev.Jer-:- to 

expedite on-the-spot classification of the data. Their 

findings were very interesting, as they questioned the areas 

of parental selection factors. 

Pr· i c:ir·· to enr·ol 1 i ng their· chi 1 dr·en, nine out c,f ten 

parents visited the program that they selected for their 

child (which was a much higher percentage rate than other 

studies have found), but 66% of these pa~ents did not visit 
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any other programs to make comparisons. This seems to be a 

statement that shows that parents either: 1) suppose that 

all preschool programs are quite the same, so they see no 

need to further investigate, or 2) before the parent enters 

a preschool of his/her choice, they have almost made the 

f i n a 1 c h o i c e t c, · c h c, c, -=· e t h a t p r· o gr· am • A l m c, -=· t t e n p e r· c e n t c, f 

the parents that made no prior visit to the preschool they 

selected, felt that a visit was not necessary, because the 

s c h ,::i o l c, r· i t s d i r· e c t or h ad an II e x c e 1 1 e n t r e p u t a t i on 11 
( P OIA• e l l 

also found this parental attitude in his study in 1980). 

Thus, these parents were relying solely on the second-hand 

recommendations of other people (many of whom the authors. 

suspected had probably never made first-hand comparisons 

among preschools themselves!). 

A question was asked of the parents who did visit the 

program that they selected for their child (90 percent): 

What did you do while visiting the preschool program? The 

answers were very interesting and give a picture of the 

parent's Knowledge in judging quality in a preschool program. 

Their answers were as follows: 



Table II 

Bradbard, Endsley, and ReaddicK: Parental Participation 
1v' i ·=- i tat i ,:in 

Percent 

37 . . ~:.,: 
~:2. 6X 
24. 41/. 

34. 91/. 

During A Preschool 

Parental Participation 

spoke to the preschool director 
observed the children in class 
observed on-going activities 
observed the teachers 
checked the play equipment 
engaged in a variety of activities, 
<explanation c,f pol i c i e·=-, a-=-K i ng 
situational and disciplinary 
procedur, questions, and 
touring the total school building). 

It seems that very few parents involved themselves in a 

t c, t a. l c h e c K ,:, f p r· o gr am q u a 1 i t y , t e ·='· ,: h e r· c r· e de n t i a l -=· , c, r· 

program goals, to determine if a particular program would 

meet the needs of their child. It could be speculated that 

parents wanted to assure program quality, but were not aware 

of the procedures for doing this! 

As their initial step in finding a program for their 

child, 30% of the parents surveyed used the Yellow Pages and 

28% used the telephone as their first step in finding out 

ab c, u t a =· c h o o l • 0 f t h e p ·='· r· e n t ·=· =· u r· v e ye d , 1 6:--: s a i d t h a t t h e >' 

took only one step in the selection process, which was to 

talk with the school director about the preschool program. 

This did not involve observation of the program. Twenty-four 

percent took two steps in the selection process. The most 

common two-step pattern involved use of the telephone and 



then visiting the center. Forty-five percent of the parents 

took three steps in their selection process. The most common 

pattern was, talking with friends or neighbors, telephoning 

the preschool , arid then visit in,;,. On 1 y fifteen percent t,::aok 

four steps. They talked to friends and neighbors, telephoned 

the pr· e ·:-ch oo 1 , v .i s i t e d and then ta 1 Ke d w i th the pr· es.ch c,o 1 

director. 

They also asked parents to rank order the five most 

important items they considered in making their program 

decision. They found that the parents most important 

selection factors were: 

1) providing an educational program 

2) staff competency 

3) preschool location 

4) cost - relatively inexpensive fees 

5) nutritious meals or snacks 

In summary, many parents do receive help to make their 

child ✓ s program selection. This help may come from child 

care referral services, neighbors, friends, program 

directors, or yellow pages. The final decision of which 

program to select, does rest primarily with the parents. Can 

the parents make a terrible choice? Will the child's 1 ife be 

affected e\ther pos\t\ve\y or neg\t\ve\y? We have discovered 

from this research that there are many positive immediate

and long-term effects from preschool education. We have also 

learned of the many concerns and fears of specialists and 



educators. It seems that the preschool choice and the 

affects, either positive or negative, may make a difference 

in a chi 1 d-'s 1 i fe. Many ed1Jcators believe that the f i r·st 

year of school profoundly affects the student.,s future 

performance, which will affect the following years. This 

choice seems to be of great importance! 

Beliefs about parents making this choice run from one 

extreme to the other. Bradbard, Endsley and Readick stated 

that, 11 In fact, it has been our distinct impres-:.ion that 

parents are much morel iKely to comparison shop before 

purchasing many major household goods and services than they 

are prior to choosing program services for their own 

children ••. (1983, p. 160). On the other hand, Barbara 

Bowman of Chicago's Ericson Institute says, 11 some parents 

think that if their child doesn-'t enter just the right 

pr·eschool , he or she i..aJon., t get in to the right college 

(Thornton, 1984). Kamerman & Suelzle (1977, 1980) have 

concluded that choosing an educational program is a very 

elusive process for many parents. It was very evident to 

th em that 1,a.Jh i l e p .ar· en ts mi gh t be tr·>' i n g to c,b ta i n -:i.1 l the 

necessary information to make a quality program choice, they 

might not Know the whole range of things to looK for, or the 

appropriate questions to ask when visiting a program. In 

fact, they state that during the course of the parent 

interviews, several parents spontaneously mentioned that they 

felt insecure about how to choose an appropriate program. 
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For example, one mother said: 

Something really needs to be done to help parents select 

a program ••• ! didn't know what I was doing ••• leaving my 

ch i 1 d 1,oJa s a trauma t i c exp er· i enc e , u n t i 1 I r· ea 1 i zed -=-he 

could lear~ more from the school than from being at home 

v-J i th me (Sue 1 z 1 e , 1 $'77, p . 1 65) . 

Something does need to be done! Knowing how and why 

families select early childhood programs for their young 

children is important. With ~his Knowledge, provisions can 

be made to offer a service to educate parents to be 

Knowledgeable consumers of these services, that are Known to 

var·y ·:.ubst.an ti .:e.11 y in qua 1 i ty, and that can mal<e a difference 

in·='· child·'·=- life! 



CHAPTER III 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary and Conclusions 

The past thirty years of research and its results have 

brought us to an awareness that learning is a continuous, 

1 ifelong process. It has been researched by many and 

concluded that the qua.lit::r' of a child-'s life, i-:. dir·ectly 

r· el ate d t c, ear 1 y ch i 1 dh c11:11::I exp'=' r· i enc es that e -=·tab 1 i sh the 

f o u n d-~. t i on f or t h i s 1 i f e 1 c, n g 1 e ·='- r· n i n g ( H ::r··m e ·s , 1 9 8 5 , p • 1 6 ) • 

Children can grow up in a world of negative influences 

and experiences, which will form the foundation for their 

later learning. We Know that many of these children mature 

to add to the pop u 1 a. t i on s c,f de pr i 1,,1 e d, de 1 i n q u en ts, ,..,Je, 1 far· e 

dependants, drop-outs, jobless and prison mates. If a 

.-,C' .,:..._, 

child-'s creative expressions or opportunities to learn are 

stiffled, then the failure of that child to develop toward 

his or her potential, will rob the world of solutions to the 

problems created by this negativeness, and only add to the 

problems. 

However, if a child-'s ea~ly years are filled with many 

experiences that range from free choice activities within a 

stimulating environment, to well planned and directed 

instruction, it will enable the child to progress at his or 

her individual rate of development. This child will have an 

enriched foundation on which to build further learning 
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experiences. 

There is virtually a smorgasbord of early childhood 

programs, each offering and working towards their own 

individual goals and purposes. The ideas and basics that 

form the foundation of early childhood education should be 

constant in every preschool program, but beyond this 

foundation, there are no two programs that are operated, 

taught, or have exactly the same results. Just as each 

program is unique so are the children, for which they exist. 

Therefore, it is important to 1 note that no single program 

model is best for all children. 

This research has found that many families of the '80s 

have a need for child care. This has caused many parents to 

look outside of the family to meet these needs. Because of 

the many recent findings showing positive effects of early 

childhood stimulation, many preschool programs have come into 

existance, and those already operating, have grown in 

popularity. Many young children who had been deprived, were 

placed in educational programs. Mothers in need of child 

care services also started to use these programs. Many other 

parents who were concerned about providing the best possible 

learning experiences for their child(ren), made preschool 

choices for their children. 

As the growth of preschool participation continued, it 

was concluded that immediate- and long term- positive effects 

were being made by children who had attended quality early 

childhood programs. As these findings continue to be 
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printed, the growth of preschool education continues at a 

rapid rate. With such popularity there are those child 

specialist and educators that have great concerns and fears 

of how early childhood education could affect children. They 

fear that early education programs could cause: high stress 

levels, possibility of failure, poor self concept, loss of 

creativity, poor or negative learning attitudes, and health 

hazards such as physical, emotional, or sexual, child abuse. 

Mill ions of parents each year are making preschool 

choices for their children. It has been found that all 

parents do not use the same selection practices. For some 

parents making a program selection seems to be tramatic. 

These parents are very concerned about the results of their 

choice and the affects it will have on their child. It was 

found that these parents cause themselves to become more 

Knowledgable about early childhood education, and follow more 

steps to assure themselves of a quality program selection. 

For other parents, making a program selection seems of no 

great importance to them. They do very 1 ittle to learn about 

the program, and usually do not take many steps to assure 

program quality. The child is enrolled, taKen to class, and 

picked up after class. All other program selecting parents 

seem to fall somewhere in-between these two extremes. 

It was found that there are many factors related to the 

parental selection of a preschool program. 
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These factors are as follows: 

1) program visitation 

2) help from friends and neighbors 

3) observation/ visitation with program teacher 

4) observation/ visitation with children attending the 

program 

5) visitation with the program director 

6) geographic location 

7) program operation hours 

8) preschool curriculum 

9) cost 

10) program appearance 

11) play equipment and toys 

12) program pol icy 

13) disciplinary methods 

14) parent's use of the Yellow Pages 

15) parent's use of the telephone 

16) staff competency 

17) nutritious meals and snacks 

18) effects of the program 

19) reactions of those who have used the program services 

for their child 

These factors which relate to the parental selection of 

a preschool program seem to be linked with the parents amount 

of concern and reasoning for their child attending a 

preschool program. Those parents who select a program 
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because of child care needs, may do less to find and assure 

themselves that a quality preschool has been chosen. Those 

parents who select a program because of a concern for the 

child and his/her beginning learning experiences, may do more 

work to find and assure themselves that a quality preschool 

program has been chosen. To be assured of a quality program 

selection, parents considered several schools and maKe 

personal judgements to determine if the quality of a program 

will give them the results they want. Then they will act 

upon their decisions. 

It is believed that parents can use selection factors 

successfully to find a quality program that will meet their 

f am i 1 i e -=· n e e d =· , bu t i t s e ems e s s e n t i a 1 t h a. t p a r· e n t =· : 

1) have a clear picture of their reason for sending 

their child to a preschool program. This reasoning will 

de t e rm i n e t h e t y p e of p r· o gr· a.m t h a t t h e p a r· e n t s 1;,1 i 1 1 1 o o K f c, r- , 

what to look for within that program, and assist the parents 

to make a quality program selection. 

2 ) k n 01,..J h m.a..1 t o j u d g e t h e q u a. 1 i t y c, f t h e p r· o gr· am f e a t u r e -=· 

which most interested them. Smith (1978), says that, 

11 p a r· e n t s n e e d t o be avJ a r· e t h a t n o ·=- e t t i n g , i n c 1 u d i n g t h e 

f am i l y , a. s s u r· e -=· c h i 1 d r e n of t h e op p or t u n i t i e s t o f a. c i 1 i h. t e 

rather than inhibit the fulfillment of their potential 11 (p. 

14). The National Council of Jewish Woman/s Window In Day 

Care, reported that only 1% of the programs visited by them, 

q u a 1 i f i e d ~- -s II s u p e r· i or II an d ei n l y 1 5/~ -='· s II go ,::id 11 
( Moor· e , 1 9 7 8 ) • 

Th e q 1J a l i t ::~·· of t h e p r· e ·=· c h c11:al p r· o gr· .:i.m i s de p e n de n t u p on t h e 



parents final judgement in relationship with the child ✓ s 

needs. A good program with methods and materials that is 

best for one child, may not work successfully with another 

child. Children and programs are unique! 
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3) act upon their judgements of program selection. If 

at all possible, the parent needs to follow-up on their 

program selection by visiting the school through the year, 

volunteering to work in the class, going to parent ✓ s 

activities, getting involved with their child ✓ s learnings and 

being interested in what ✓ s happening at school. This will 

enable the parent to continually evaluate the quality of the 

preschool program. 

The wish of every parent, "to provide the best for their 

child(ren)" may be fulfilled by parents that, through a 

careful process, select an appropriate preschool program for 

their child(ren). This may enable him or her to develop to 

the optimum 1 e •J e 1 c,f hi-=· or her· ind i ._, i du -:i.1 c a.p ab i 1 i ties. 

RECOMMENDATIONS 

More research is needed! Early childhood programs have 

been the focus of much research in the last decade, but there 

are still several areas where research is needed: 

-Comparisons between the results of children who attended 

11 h i g h " , 11 m i d d 1 e " , or· " 1 o, ..... , 11 q u .:i. 1 i t y p r· o gr- ams .. 



-Which models of programs are best for which children? 

(different learning methods) 

-Results of parental knowledge of quality preschool program 

factors, and the final early childhood program that is 

selected. 

-Parental satisfaction with different preschool programs. 

-Correlation between parental satisfaction and parental 

involvement with the preschool program? 

-Will early childhood education increase or decrease the 

involvement of parents in education? 

-And maybe most important; The continual development of 

appropriate early childhood education programs for all 

children. 

Many questions still go unanswered about the field of 

educating young children, but as time goes on, these questions 

will be answered, and the children will continue to gain! 
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