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Place-identity is a concept that examines the corresponding relationship between 

the self and space. Much work has been accomplished on this topic in environmental 

psychology and geography, but sociological research is scarce. This project employs 

reflexive participant photography, qualitative methods and an analytical framework 

derived from place-identity theory to research the affect of socioeconomic status on 

place-identity in the Republic of Moldova. Socioeconomic status consists of four sub-

variables - parents’ professions, formative loci and experience from formative loci - 

which further represent class-status and community-society constructs, respectively. 

These constructs were compared to assess the predominate variables in the data. There 

are two major findings: Socioeconomic status affects Moldovan place-identity, 

particularly in economic and recreation related spaces to a greater measure than in 

religious and commercial related spaces, and; class-status constructs, represented by 

parents’ professions, affected more change in the data than community-society 

constructs, represented by formative loci and experience from formative loci. 
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CHAPTER I 

INTRODUCTION 

 

This project employed qualitative methodology with reflexive participant 

photography to assess the affect of socioeconomic status (SES) on place-identity in the 

Republic of Moldova, a former Soviet Republic. Place-identity is a concept with little 

attention in sociology, but has a comprehensive body of work in the environmental 

psychology and geography fields. I borrow this concept and apply it on the basis that 

identities are collective, which is reflected by the independent variable, SES (more detail 

on this variable is provided in the research design and execution chapter). Participants 

were classified in a tri-group hierarchy according to their order within the sub-variables of 

the independent variable, SES. The sub-variables are the following; formative loci, 

experience from formative loci, mother profession and father profession.  

In the first step of the project, participants were given cameras and instructed to 

take pictures of locations where they perform twelve universal actions; relax, play, work, 

learn, pray, budget, shop, eat, wash, socialize, sleep and groom. These actions are 

discussed at length in the research design and execution chapter. Participants were then 

interviewed on the images with prompts developed out of the place-identity literature. 

The participant sample is a representation of the first generation in an independent 

Moldova. The age range of participants, 18-26, is significant because they were born 

around the year the Soviet Union dissolved and Moldova became sovereign. 
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The three fold analytic process is discussed at length in the research execution 

and design chapter. In the first analysis, images were sorted by SES and scrutinized 

thematically, contextually and by place representation to observe SES groups’ 

differences. This work helped establish a more divisive approach to the following 

analyses.  

To my knowledge, there is no literature that formally tests the functions of place-

identity posited by Proshansky, Fabian and Kaminoff (1983). Therefore, in the second 

analysis I created matrices of the five functions of place-identity. The functions - 

recognition, meaning, expressive-requirement, mediating change, and anxiety and 

defense – and their corresponding indicators are discussed in the literature review. In 

this part of the analysis, I examined same and original responses among SES groups 

per action within each function. In the third and final analysis, participants were 

reclassified into the sub-variables distinct for class-status (parents’ professions) and 

community-society (formative loci and experience from formative loci) constructs, to 

assess the predominate variable.  

This research contributes to understanding the way place-identity reveals itself 

through the functions proposed by Proshansky et al. (1983) in relation to SES 

constructs. It asks the questions: Does SES affect the functioning of Moldovan place-

identity? Which SES sub-variable predominately affects Moldovan place-identity, class-

status or community-society? This research area is important because it begins “to 

highlight how social classes view, use, and react to physical settings, and also how each 

group perceives and solves problems of privacy, personal space, crowding, and 

territoriality” (Proshansky et.al. 1983:81). 

In the following I provide a picture of the historical, political and geographical 

Moldovan context. The next chapter reviews relevant literature on identity, place, place-
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identity, community and society, class and status, and reflexive participant photography. 

In chapter three, the research design and execution is described. Chapter four provides 

information on analysis execution and findings. Finally the conclusion elucidates major 

findings and suggestions for future work.  

 

MOLDOVA: HISTORY AND PLACE 

Moldova is a landlocked country situated in Eastern Europe between Romania 

and Ukraine. To the east and west, the country is bordered by the Rivers Prut and 

Nistru. Historically, there have been many nations interested in the territory including 

Hungary, the Ottoman Empire and Russia. All have left indelible marks on the present 

culture, politics and economy.  

Moldova, a former Soviet Republic, struggled economically after The Union’s 

break-up and their subsequent independence in 1991. Currently, the majority of its 

income is derived from services and agricultural produce. It is often said to be the 

poorest country in Europe with the nominal GDP at $6.14 billion and $1,725 per capita 

(World Economic Outlook Database 2015). The following is a brief discussion of the 

country’s political history, information on current issues the country faces, and Moldova, 

the place.  

 

History 

 From the 14th century to 1812 the Principality of Moldavia was historically under 

Hungarian and Ottoman rule. Territorially, Moldavia was land east of the Carpathian 

Mountains and west of the Nistru (Dniester) River. This land consists of modern day 

Eastern Romania, Moldova and parts of Ukraine. Stephen the Great (1433-1504) is a 

venerated ruler of the territory because he staved off other countries’ interests for 
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expansion. He maintained an independent Moldavia during most of his reign and even 

extended the territory to Transylvania. At the end of his time in power, the Ottoman 

Empire began to gain back control of the territory and in the 16th century, it became 

Moldavia’s overlord. At the same time the Ottomans were establishing authority in the 

territory, Russian interests began moving south.  

 

 

Figure 1 - Present Day Moldova 

  

 The Russo-Turkish wars began in 1676 and after the eighth (1806-1812) the 

Ottoman Empire ceded the land “Bessarabia” to Imperial Russia. Bessarabia was a 

portion of the Principality of Moldavia, but bounded by the two rivers, Prut and Nistru, 

which comprises modern day Moldova and parts of Ukraine near the Black Sea (see 

figure 1). Based on the Treaty of Bucharest and the subsequent Treaty of Adrianople 

(1829), Bessarabia expected to be autonomous as a Russian protectorate: however, 

Russofication began in the political and social spheres. Moldavians were deported to 
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other locations throughout the Russian empire, while ethnic Russians moved into the 

territory and were given jobs in high government positions.    

 In 1917, during the Russian Revolution, the area of Bessarabia was proposed to 

become part of the Russian State: however, the Romanian Army intervened, resulting in 

Bessarabia’s independence and later union with the Kingdom of Romania. The Soviet 

Union contested the legality of this union and put pressure on Romania. In 1939 the 

secret protocol of the Molotov-Ribbentrop pact divided Eastern Europe into Nazi and 

Soviet “spheres of influence” (Hallsall 1977), thus politically separating the land of 

Romania and Moldova to each side of the Prut River.  In 1940 the Moldavian Soviet 

Socialist Republic (SSR) was established. Following World War II, in 1947, the Paris 

Treaty ratified the Soviet-Romanian border along the Prut River preserving the 

Moldavian SSR.  

The Moldavian SSR became the Republic of Moldova, independent from the 

Soviet Union, in 1991. On March 1, 1992, one day prior to the UN’s recognition of 

Moldovan independence, the Transnistrian War, a civil war between Moldova and 

Transnistria, began. Transnistria (a.k.a. Trans-Dniestr or Transdniestria) is a parcel of 

land to the east of the Nistru River, which declared independence in 1990 as a Soviet 

Socialist Republic. This declaration occurred as a response to a rising Moldovan 

Nationalism combined with rumors of reunification with Romania. The war ended as a 

result of a ceasefire that was held in July of 1992. Transnistria is not currently 

recognized by the international community as an independent country, but operates 

autonomously from Moldova, with its own monetary system and military.  

The Republic of Moldova’s formative years were shaped by the Transnistrian war 

and mass emigration to Russia and some European countries due to economic and 

energy crises, which resulted in nationwide black outs. Additionally, internal political 
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issues that arose still exist today, such as: Dispute over the national language being 

called Moldovan or Romanian; changing the alphabet from Cyrillic (changed during the 

Soviet period) back to Latin; support for mandatory Russian language in schools; 

instability related to Transnistria and Gagauzia (another autonomous region in Southern 

Moldova, whose primary language is Turkic), and; systemic corruption affecting politics 

and economics in the country.  

Mobility throughout the world for Moldovans after the fall of the USSR was 

heavily restricted and required costly visas to enter most European countries. In 2007, 

neighboring Romania was accepted into the European Union (EU) and put visa 

restrictions on Moldovans. At that time, many Moldovans began applying for Romanian 

citizenship, which was their genealogical right, having grandparents that were part of the 

Moldavian Principality and/or Bessarabia. The visa requirement to enter the EU was 

then lifted on April 28, 2014 as part of an agreement towards the progress of becoming 

an EU member state. However, the dependence on Russia continues to impact the 

current state of the country.  

Russia was a major importer of Moldovan wines and other agricultural produce 

until recently, when bans were put in place as Moldova’s economic and political 

relationship with the EU became friendlier. Moldova also imports a large portion of its 

gas from Russia and there are frequent news reports indicating a potential cut off or an 

increase in prices, which would halt production and development in the country. Added 

to this was the recent Ukrainian conflict that stirred rumors about Russian troops 

advancing to Transnistria, planning to descend upon Moldova. At this time, international 

awareness of this border increased dramatically.  

 These events indicate the ideological shift from communism to democracy has 

been far from smooth and the most pointed area of conflict today is within the political 
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sphere. After seven years of independence, in 1998, the Communist Party regained 

legal authority to exist in the country, securing 41 of 101 seats in Parliament. In the 2001 

election, the Party of Communists overwhelmingly won and gained a majority of 71 seats 

in the Parliament. This was the first former Soviet country in Europe to democratically 

elect a Communist government since the collapse of the Union (Vanhee et.al. 2009).  

In 2009, Moldova held elections and the Communist Party was elected for the 

third time: however, they did not gain a majority of seats in the Parliament and were 

powerless to appoint a president. The country was at an impasse, which led to protests 

and rioting at the parliament building and president’s office. During this time, in 2010, 

Vlad Filat, the Moldovan Prime Minister, filled the role of interim President. It wasn’t until 

2012 that a majority was secured in the government and Nicolae Timofti was elected 

President with Iurie Leanc�  becoming Prime Minister in 2013.  

The ruling alliance for this government was the Pro-European Coalition under the 

direction of former Prime Minister, Vlad Filat, and the other former acting President, 

Marian Lupu. In the 2014 election the parties maintained their majorities in government. 

Hope to join the European Union (EU) and defeat political corruption was at an all time 

high. Unfortunately this did not last long. 

The most recent crisis threatening to destabilize Moldova is an embezzlement 

scandal that occurred four days prior to the 2014 national election. It was reported that 

three of Moldova’s fourteen banks were missing one billion dollars (12-15% of Moldova’s 

GDP). This created widespread panic and mass withdrawals from the banks implicated.  

In February 2015, the culminating effects were a 40% decrease the Moldovan Leu 

(MDL) and a temporary withdraw of economic support from the IMF and the EU.  Figure 

2 shows the trending ratio of MDL to United States Dollars (USD) over four years.  
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On October 15, 2015, Vlad Filat, the former acting president, Prime Minister and 

leader of the Pro-European Coalition was arrested for allegedly taking $260 million 

dollars in bribes to cover up the embezzlement (Chadwick 2015). In response to the 

crisis and the assumption of politicians’ roles in the event there were daily protests with 

people camping out in front of the parliament building asking for the dissolution of the 

government. As a result, on October 28th, 2015 the Moldovan Government was 

dismissed by the Parliament on a no confidence vote. The future of the country at this 

point is unclear. Moldova was indicated to be the best example of a former Soviet state 

vying for a place as a member state in the EU, but political corruption has been its 

downfall.  

 

 

Figure 2 - MDL to USD: 2012-2016 1 

 

Moldova is a fulcrum point between diverse ideologies on its east and west. It 

rotates to different angles depending on the weight being given to different ideals within 

the country and heavier international alliances relating to promises of prosperity. Within 

cities to the north, asking directions in Romanian will do you no good. You must speak 

Russian. However, the most frequent conversation I had while living in the village 

(speaking Romanian) was that Russians who have lived in Moldova their whole lives 

refuse to learn “the native language”. Following, there is often a conversation of whether 

                                                             
1 Google Report: February 15, 2016 
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we are speaking Romanian or Moldovan - further suggesting feelings about a national 

identity gone astray.  

 

Place 

 Moldova is about 1/4th the area of Illinois and sits on the margin of Eastern 

Europe. It’s location between the Prut and the Nistru Rivers is hilly and semi forested 

with a rich top soil contributing to its agricultural heritage. Moldova has a proud Soviet 

history. Many older people explain that during that time the quality of goods was much 

better and cheaper than what they can buy today. This sounds simple, but is a visible 

comparison Moldovans make while being recognized as EU’s poorest neighbor.  

Many structural aspects of Moldovan society are reflective of the way they were 

during the Soviet Union. As a Soviet country, class was ideologically irrelevant as the 

status of an individual gained prominence. The goods and style of one’s life reflected a 

person’s position within their community. This was because employment and housing 

were allocated by the government; literally linking one’s identity to their place. After 

independence, citizens were made owners of their homes and collective farms were 

divided up to be portioned to households based on employment during the Soviet period. 

The most populated and largest city in Moldova is the capital, Chisinau. As you 

walk the city streets it is often hard to come up with a description that accurately fits the 

architectural style. You’ll see a few buildings in Georgian and Romanesque styles, but 

often the uniform concrete slab architecture befitting of the Soviet Period is your 

background. The most distinct buildings are the Orthodox churches with their colorful 

walls, onion domes and meticulously organized grounds. Other notable buildings in the 

city include the Circus, the Arch de Triumph and the Cathedral.  

It is well documented that during the Soviet period, re-appropriation and 
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destruction of churches occurred and I had conversations with Moldovans who 

mentioned the destruction of other ‘beautiful and historical’ buildings. However, there is 

little knowledge of the destruction of notable buildings. The most remarkable urban 

planning proposal I heard was to make Chisinau “The White City”. This was suggested 

in an election season by the city’s mayor. The idea relates to Romania’s former 

communist leader, Nicolae Ceau� escu’s urban planning scheme, in which he painted all 

of Bucharest’s landmark buildings white. This plan was not enacted in my time in the 

country. 

 

 

Image 1 - Chisinau Circus 

 

  A visitor to Moldova might hear that the villages are disappearing because only 

children and elderly remain in them, as the median aged population has moved to the 

cities or gone abroad to find more lucrative and stable work. The Moldovan Intelligence 

and Security Service reports that an estimated 600,000 to 1 million Moldovan citizens 

are working abroad and remittances coming into the country are the fifth highest 

percentage in the world, contributing to 24.9% of the country’s entire GDP (The World 
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Bank 2015).  Additionally, an approximate loss of 470,000 citizens was reported in the 

2014 census (National Bureau of Statistics Moldova 2014). This leaves many of the 

villages struggling to sustain their populace, which has been dissipating since the 1990s.   

However, when discussion on place occurs and I reflect on my experience, I 

believe the village is an authentic representation of Moldovan identity. For example, 

though many Moldovans have left the villages, the elderly often rely on their children and 

grandchildren financially and agriculturally. I learned of this expectation during interviews 

with participants from Chisinau when I asked where they grew up. Some told me they 

grew up in the village with their grandparents. At first I believed that they meant their 

parents had left the country, but rarely was this the case.  

 

 

Image 2 - Home in Moldovan Village 

 
 

Instead, participants explained that they spent summers at their grandparents 

house and this is where they found out what it meant to “have seven years at home”, 

relating to formative social education on how to behave appropriately in Moldovan 
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society. They discuss the challenges of this lifestyle as teaching moments that were 

integral to the formation of their identities. What this confirmed for me is that to live in the 

village is a rite of passage for Moldovans and to be authentically Moldovan is to have 

that experience.
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CHAPTER II 

LITERATURE REVIEW 

“To be human is to live in a world that is filled 
with significant places: to be human is to have 

and know your place” (Relph 1976:1). 

 
Questions about ‘who we are’ are inextricably linked to questions about ‘where 

we are’ (Dixon and Durrheim 2000) because; to be human is to exist in space whilst 

cognitively recognizing and assigning meaning to objects, events and inhabitants. These 

spaces have a reciprocal relationship of influence and submission to the needs and 

preferences of the elements and activities occupying them. When this happens, spaces 

become places; essential containers cognitively and physically meeting expectations of 

function and form within a society.  

Research on self-in-environment from environmental psychology and social 

geography has been very fruitful. The three most researched place constructs are place-

identity, place-dependence and place-attachment (Jorgensen 2001). Place based 

sociological research gained ground in the latter part of the century: however, some 

researchers argue that relationships between place constructs is poorly understood 

(Jorgensen 2001). This is unsurprising as most of the sociological scholarship has been 

focused in the fertile concept of place-attachment; examining the positive bond occurring 

between groups and individuals with their environments (Altman & Low 1992). Place-

identity, like gender and class, is a sub-structure of self identification (Proshansky et.al. 

1983). The research of place-identity illuminates how, where we are affects who we are, 

and later; how, who we are affects where we are. 
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 To my knowledge, only one sociological article has been published related to the 

concept of place-identity (Cuba and Hummon 1993). This thesis makes an effort to fill a 

gap in the sociological literature, researching the concept of place-identity and 

distinguishing it from other place based research by removing affective components in 

the participant directions; participants took images in locations of places they perform 

universal actions. Additionally, since the theory of place-identity has seldom been used 

in sociological scholarships, its functional characteristics (Proshansky et.al. 1983) have 

not been confirmed. Therefore, this analysis uses the five functions of place-identity – 

recognition, meaning, expressive-requirement, mediating change, and anxiety-defense – 

in measurement matrices with corresponding indicators.   

Place-identity was an especially interesting research topic where I was a Peace 

Corps volunteer in the Republic of Moldova. The former Soviet country is on the margin 

of Europe and Asia. It is supported by a predominately agrarian economy and has 

consistently felt the thrashing of political hemispheres in its twenty-three years of 

independence. About 90% of the land is rural, but half of the population lives within the 

country’s major cities. The cultural, topographical and historical context of Moldova has 

shaped visible disparity between class-status and community-society constructs. This 

thesis aggregates these theoretical concepts into a SES variable to examine the affect of 

systemic stratification on Moldovan place-identity.  

Another aspect of this project is the use and interpretation of reflexive participant 

photography. Thomas Gieryn explained, in sociological research on place, “so much is 

lost in translation of street scenes to measurement or narration or abstraction” (2000: 

483). Therefore, this project incorporates photographic image as a complement to the 

abstraction of narratives, to visualize the experience of participants’ lives.  
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 The following is a discussion of the theoretical bases and literature reviews for 

the concepts used within this research: identity, place, place-identity, community and 

society, class and status, and reflexive participant photography.  

 

IDENTITY 

 Self identity is formed through interactions with other individuals and helps to 

guide oneself through interactions with people and objects by developing individual 

beliefs, values and interpretations of situations throughout a lifetime. The research into 

this topic has been popular since its foundation because it attempts to answer the 

question, ‘Who am I?’ and ‘What does it mean to be me?’. G. H. Mead (1934) theorized 

that a person cognitively acknowledges themselves as an individual among other 

individuals when they evaluate themselves in a similar way in which they evaluate 

others. This process of evaluation of oneself is the formation of self identity.  

 An early theoretical perspective of identity emerged during the Enlightenment 

Period by John Locke. His “…work is connected to empiricism: the belief that all 

knowledge derives from observation, rather than a priori reasoning. [Through this 

perspective,] the self is created by the accumulation of experience and knowledge in the 

mind” (Benwell and Stokoe 2007:19). Thus, ‘identity is something volatile that bonds with 

changing surroundings’ and experiences (Ballantyne 2007). Identity theory of this period 

focused on the concept as a product of the self. In contrast, contemporary sociological 

research examines the concept as a product of a social environment (Benwell and 

Stokoe 2007) because, “an individual’s self-consciousness never exists in isolation…it 

always exists in relationship to an ‘other’ or ‘others’ who serve to validate its existence” 

(Hall 2004:51).  
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Owens, Robinson and Smith-Lovin’s (2010) comprehensive article explains the 

three predominating directions of identity theory: classic identity theories; cultural and 

situational context identity theories, and; collective identity theories. The first two theory 

directions indicate four “key sources of identity characterizations; personal or individual 

identity, role-based identity, category-based identity, and group membership–based 

identity” (Owens et.al. 2010:479). Personal identity is comprised of the identifiers 

individuals assume to differentiate themselves from others. Role-based identity is the 

existence of position for an individual within a larger social structural system (i.e. 

teacher, student, mother, child etc). Category and group based identities occur when we 

are categorized with an ethnicity or participate in voluntary associations, creating in-

groups and out-group associations. 

 Primary locations such as the home, school and neighborhood are key places 

where the identity of an individual is initially formed and which cultivates a personal 

catalog of cultural preferences, mores and values to which an identity can relate to while 

navigating social situations during the lifetime. The above mentioned identities evolve 

based on situations happening within one’s immediate surroundings. This corresponds 

to a divergence in identity evolution as a result of circumstance, which relates to the third 

direction of identity theory, collective identity.  

“Collective identity is a concept grounded in classic sociological constructs: 

Durkheim’s “collective conscience,” Marx’s “class consciousness,” Weber’s Verstehen, 

and Tonnies’ Gemeinschaft” (Cerulo 1997:386). At the moment, literature on collective 

identity doesn’t have a predominating theory so much as it has explored concepts and 

processes. For the purpose of this research, to bring place-identity into a sociological 

context, it is important to highlight research on collective identities, which correspond to 

the Moldovan context, where the data was gathered.  
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According to Mead (1934) as one interacts with individuals and groups, 

meanings about objects and places become shared and therefore ‘inform the social and 

cultural values, rules and expectations of oneself’ (Lalli 1992). Further, as contact with 

in-groups increases commonality in interests and futures, tension and competition for 

resources with out-groups stimulates collective identity formation (Owens et.al. 2010). 

Research indicates the promotion of collective identities relates to competition within a 

territory; competition related to economics (Olzak 1994) and the cultural division of labor 

(Hechter 1978, 2000). Olzak (1994) argues that when cultural and economic boundaries 

arise, then culture influences collective identity formation more so than economics.  

To be clear, sociological research in collective identities is often related to 

research on mobilized action. However, tacit competitive structures in the daily life of 

disparate individuals and groups still establish an un-mobilized collective identity, lying 

dormant, until the “other” is present. Therefore, able to be studied are peoples 

aggregated within collective identities relating to all kinds of topics. Density, for example 

is a nice locus of study in an agrarian society because simple territorial distinctions – 

urban and rural – establish cultural and economic commonalities creating respective 

collective-identities.  

The tenuous economic climate and the cultural structure of labor as a residual of 

Soviet occupation indicate that Moldova’s distinct urban and rural territories are 

vulnerable to collective identity formations. The urban and rural territories in this country 

display a division of labor as well as economic disparity. This paper therefore makes the 

supposition that the territorial boundaries and economic distinctions within Moldova form 

collective identities.  
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PLACE 

 Relph (1976) writes, “To be human is to live in a world that is filled with significant 

places: to be human is to have and to know your place” (p.1). All humans move through 

and occupy space from the moment they are born to the moment they die. As infants, 

the immediate surroundings are what is understood as space and through the process of 

aging humans learn in a micro to macro process about the boundaries of home, 

neighborhood and region (Tuan 1977). These identifiable spaces become places when 

they are ascribed meaning, through social, affective and cognitive interactions 

encountered within the parameters of space. Eventually, “what begins as 

undifferentiated space becomes place as we get to know it better and endow it with 

value...As we think of space as that which allows movement, then place is pause; each 

pause in movement makes it possible for location to be transformed into place” (Tuan 

1977:6). The difference between space and place are the memories, thoughts and 

feelings that exist when an individual thinks or engages with a space, thus creating 

place.  

 At a macro level, Thomas Gieryn (2000) explains that throughout the research 

done on place, there are three significant identifiers to perceive places. All places have a 

geographical location, material form and are invested with meaning and value.2 The 

meaning and value of the geographical location and material forms become a part of the 

inevitable discourse of place. It is within this discourse that places evolve over time and 

become fragments of their past. Bourdieu (1981) theorized, “buildings become 

objectified history: systems of classifications, hierarchies and oppositions inscribed in the 

durability of wood, mud, and brick.” Furthermore, Soja (1989) explains, “Space can be 

made to hide consequences from us; relations of power and discipline are inscribed into 

                                                             
2 Gieryn (2000) does not explore virtual places, which would not meet the criteria of his three 
identifiers.  
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the apparently innocent spatiality of social life”. Materials become weathered and the 

territory around a place may change but when doing research into place, it is the 

meanings and values given to these elements that is deserving of a critical look. This 

type of examination will divulge information on the existing social classifications and 

hierarchies within a community and society at a given point in time.  

On the individual or group level, cognitions of place-making are a consequence 

of interaction with space and involves recognition and meaning making functions, which 

help to make sense of the environment. The recognition and meaning making functions 

are succeeded by conditioned knowledge of what is acceptable to meet needs and 

match aesthetic preferences. Eventually it is understood that places are: “safe or 

dangerous; public or private; unfamiliar or known; rich or poor; black or white; beautiful 

or ugly; new or old; accessible or not” (Gieryn 2000:472). The greater number of 

experiences one has, the more critical the eye becomes of place and therefore, the more 

each individual learns to adapt or avoid different environments to fit requirements. When 

places do not conform to the needs of the individual engaging with them, there is an 

inherent desire to either avoid or manipulate a place in order to create the environment 

that one expects it to be. These processes of self-place alignment are the functions of 

place-identity laid out by Proshansky et.al (1983): recognition, meaning, expressive-

requirement, mediating change and anxiety-defense.  

 

PLACE-IDENTITY 

 Proshanksy et.al. (1983) posit that not only can an individual differentiate 

themselves from other people, but in fact as humans, we differentiate ourselves from all 

things that we are not, including objects. He writes, “In effect, the subjective sense of self 

is defined and expressed not simply by one's relationship to other people, but also by 
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one's relationships to the various physical settings that define and structure day-to-day 

life” (Proshansky et.al. 1983: 58). Proshansky et.al. (1983) go on to explain and define 

place-identity in the following:  

To begin with, it is a sub-structure of the self-identity of the person consisting of, broadly 
conceived, cognitions about the physical world in which the individual lives. The 
cognitions represent memories, ideas, feelings, attitudes, values, preferences, meanings, 
and conceptions of behavior and experience which relate to the variety and complexity of 
physical settings that define the day-to-day existence of every human being. At the core 
of such physical environment-related cognitions is the 'environmental past' of the person; 
a past consisting of places, spaces and their properties which have served instrumentally 
in the satisfaction of the person's biological, psychological, social, and cultural needs 
(p.59). 

 Humans learn to navigate space throughout their lives and place-identity focuses 

on “how people make sense of their ‘self’ via attribution of meanings to places” (Benwell 

and Stokoe 2007:212). The physical environment communicates to individuals as they 

survey the spaces they are in, while simultaneously recalling one’s environmental past 

which distinguishes the similarities and differences in the environments.  This knowledge 

provides for easier interaction with new environments because by using places as 

referents, there is logical reasoning to the positioning of the individual’s body in space. 

This positioning is what Proshansky et.al. (1983) coined environmental competency. 

 The most significant contexts that an individual will encounter while growing into 

maturity are the home, school and neighborhood. These three contexts essentially 

develop the environmental past that is the basis of an individual’s place-identity 

(Proshansky et.al. 1983). This is because the child, growing into maturity, learns to 

recognize themselves as individuals by playing the roles of intimate others within 

intimate places (Mead 1934). It is within these contexts, “the self as both subject and 

object becomes the essence of being social” (Coser 1977).  

 An important aspect of place-identity is that its development, which begins at 

birth, evolves (similarly to other sub-identities) over the lifetime due to experiences that 

expand individual knowledge. Proshansky et al. (1983) explain that, “The common 
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theme among theorists…of self- and place-identity is the notion that the psychologically 

healthy state of a person's sense of self is not a static one, rather it is characterized by 

growth and change in response to [interacting with] a changing physical and social 

world” (p.59). The knowledge of various places provides human beings with an 

understood visual language as they move through space and subconsciously reference 

their cognitive map in order to react appropriately to new places. Individuals will have 

varying levels of environmental competence based factors that influence number and 

types of interactions. These factors include gender, age, and education as well as the 

concepts, class-status and community-society, discussed in the following sections.  

Therefore, the place-identity of an individual is a field that braces the most recent 

interactions and the newest places to the cognitive map, slowly modifying it to make 

room for the evolving self.  

 Qualitative research into the place-identity concept has gained little ground within 

the sociological discipline. However, Cuba and Hummon (1993) did research on how 

individuals identify with places at a dwelling, community and region level. Their research 

indicated that, “most respondents located a sense of self in more than one 

place”…leading to an inability to hierarchically model place attachment (p.121-2).  They 

further explain that their research shows “place identification is shaped by people’s 

interpretation of place, their experiences with place, and the demographic characteristics 

they bring to place” (p.126).  

Cuba and Hummon’s (1993) research is confusing because they use the terms 

place-identity and place-attachment interchangeably - often starting a paragraph with 

place-identity and continuing through the middle, citing work on place attachment. The 

difference between these two concepts Carla Trentelman (2009) explained is that “place 

attachment is the emotional or affective component of people’s relationships with places 
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which are typically presumed to be positive”. Place-identity reflects on statements such 

as, “This place is part of my identity; my affiliation with this place is part of how I want 

others to think of me” (p.201).  This can be added to by including; not only is place-

identity a reflection of the way I want others to think of me, but it is also part of how I 

think of myself. Previous research indicated attachment precedes identity (Clayton 2003; 

Hernandez et.al. 2007): however, like gender, place is culturally assigned and therefore 

understood to be the precursor of attachment.  

It is clear place-identity is closely associated to place-attachment, which is 

indicated by Proshanksy et.al. (1983). Place belongingness, discussed towards the end 

of the paper is a result of positively inclining cognitions in places where identity is 

shaped; thus establishing a link to place attachment. Allowing for these distinctions, 

Cuba and Hummon’s (1993) confusion on the “complex nature of place identification” is 

a result of doing research contrary to the order of action. Proshansky et.al’s (1983) 

place-identity work “points to a wider range of functions than implied by ‘attachment’” 

(Hopkins and Dixon 2015; p.176), which provide the researcher an opportunity to 

remove place based affective components in order to uncover answers to the way in 

which place-identity “is shaped by people’s interpretation of place, their experiences with 

place, and the demographic characteristics they bring to place” (Cuba and Hummon; 

p.126). Thusly, Cuba and Hummon’s (1993) research contributes to scholarship on 

patterns in place belongingness and attachment, not to the literature on place-identity.  

Geography and environmental psychology provide a wealth of information on 

place-identity. One study uncovered geographical inequalities in health based on social 

class and neighborhoods (Bolam et.al. 2006). Bolam et.al.’s (2006) did research into 

health inequalities while focusing on geographical dimensions of places in order keep 

sight of how stratification also affects contextual aspects of places in regard to pollution, 
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space and community. Their research revealed that there is a hierarchical difference in 

the importance of place-identity for individuals when it comes to spatial and social 

elements.  

McCabe and Stokoe’s (2004) research found that through discourse of place, 

individuals depict their place-identity to researchers.  Accounts of a ‘‘‘spatio-moral’’ order 

of places and types of tourists, through formulations of activities in tourism sites, 

descriptions of scenes and terrain, and stories about other users’ normative and 

transgressive uses of space” linked discourse to place-identity theories (McCabe and 

Stokoe 2004; 601). 

 A case study of how racial desegregation affects place-identity structures in 

South Africa found that a political change such as desegregation can not only change 

the perception of self to other, but can also change the perception that individuals have 

with the identity of a place such as a public beach that changed from a ‘whites only’ 

environment to a public space for all citizens (Dixon and Durrheim 2004). This research 

alludes to the importance of understanding the implications to changes in locations 

where there is a strong sense of ‘territoriality attachment’ and the need for creating a 

new space that can dissolve racial boundaries and create a sense of unity between 

groups of people. 

 Research done by Harner (2001) found that factors that affect an individual’s 

meaning associated with the landscape and material reality of place came in the form of 

how legitimate authority affects perceptions of harmony between these two realms. This 

harmony the authors pose results in the emergence of place-identity.  

Rico and Jennings (2012) researched trans-generational transmission of place-

identity in Catalonia, Spain. They found that parent-child alignment varies dependent on 

the homogeneity of parental place identities, where sons and daughters take cues from 
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same-sex parents and there is a decline in the ethnic make-up corresponding to parent 

identity in their neighborhoods.   

 To empirically test the affects of place on identity, scholars have used a number 

of models which combine multiple indicators and their effects on the way in which a 

person feels about the location in which they live. Four indicators to examine guided 

action through place and identity processes were uncovered by Twigger-Ross (1996). 

These indicators are distinctiveness, continuity, self esteem and self-efficacy. It was 

found that “there were differences between the attached and nonattached respondents 

in their discussion of their local environment” (p.205). Additionally, the research shows 

that “identity processes have a dynamic relationship with the residential 

environment…the environment becomes a salient part of the identity as opposed to 

merely setting a context in which identity can be established and developed” (p.218).  

In order to contribute to the literature and bring place-identity into the sociological 

field I used the five functions of place-identity from the original theory and removed the 

affective components to further distinguish the concept from place attachment and 

dependency. The functions of place-identity posited by Proshansky et al. (1983) are the 

following: recognition, meaning, expressive-requirement, mediating change, and anxiety-

defense. Table 1 indicates the functions’ corresponding indicators for this project. The 

following is a discussion on each function and their application within the project. 

The recognition function of place-identity is when the stability of the physical 

world reinforces the self-identity. Extreme variations in the physical world threaten the 

self identity (e.g. prisons, psych wards, etc.). The recognition function lets us understand 

what is considered normal by elucidating the cognitions participants experienced while 

considering what spaces they would go to for the specified actions. The coded indicators 

in the recognition function are the following: activities, frequency, place, other activities 
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and other places. This allows us to see how the participant recognizes appropriate 

places for actions and the frequency with which to perform the action.  

The meaning function of place-identity occurs when a cognitive connection is 

made between a setting and identities relating to who inhabits the space and what 

behavior is fitted. A key identity (i.e. personal, role, categorical or group) in essence will 

align with a space. The space will indicate to the user what their role or behaviors should 

be or vice versa. The coded indicators in the meaning function are the following: identity 

reinforcement, absences and presences. From absences we learn that participants’ 

responses are representations of who a participant is not. I go here, but “they” don’t, ipso 

facto I am not “them”. This is essentially a way to understand in and out groups within 

the participants’ perspectives. Further these variables allow the researcher to see how 

the participant aligns a space with specific roles related to understandings of their 

identity in relation to others, thus allowing the meaning making function to take root 

within place. 

The expressive-requirement function has two indicators which function in the 

same way to relay the non-physical and physical aspects that support action within 

space. A user will cognitively “normalize” or personalize a space to suit the expressive 

needs and requirements that are suited for an identity to complete tasks. The 

requirement part is a result of basic needs to meet the requirements of people to 

function appropriately within a given environment and the cognitions to recognize those 

basic needs for light, heat, etc. The expressive part relates to tastes and preferences 

which satisfy an aesthetic that is developed through socio-cultural structures that are 

encountered through the life cycle. This is the beginning of the problem solving 

cognitions that help to navigate space to find or make “our” place. The indicators coded 
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in the analysis include the following: special objects, non-physical values, physical 

values, non-physical weaknesses and physical weaknesses.  

The mediating change function is the cognitive understanding of what is right and 

wrong and needs to be done to bring about change in the three ways: physical space, 

regarding others’ behaviors as human objects (i.e. territorialization, demarcation) or 

changing one’s own behavior (coping mechanisms). These cognitive understandings 

relate to knowing what potential changes or lack thereof will mean for one’s own identity 

in place. If there is no sense of control in place or point of contrast, it is less likely that 

participants would indicate cognitions for change. The indicators coded in the analysis 

are the following: cognitions to change behavior of others, own behavior and the 

physical space. 

Anxiety-Defense functions are cognitive apprehensions to basic threats and 

dangers communicated via place based signals. This can result in different ways 

including place avoidance and/or place blame and judgment. Exaction of these 

behaviors is a result of a non-alliance between a setting and an identity, which is 

interpreted as a threat to the self or a threat to the enactment of the activity’s goal. The 

indicator coded in the analysis is places not to perform the specified action.  

The literature review presented above indicates place-identity is a fertile concept 

of study because it is a fundamental part of the evolving self concept. The development 

of the cognitive map or place-identity is dependent upon the circumstances and chances 

that are encountered throughout the lifetime. Factors of influence on this development 

include class-status and community-society stratifications, which create collective place-

identities; a plentiful locus of study.  
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Table 1. Place-Identity Functions’ Indicators  

Recognition Meaning 
Expressive- 
Requirement 

Mediating 
Change 

Anxiety-
Defense 

1. Activities 
2. Place 
3. Frequency 
4. Other 

Activities 
5. Other 

Places 

1. Identity 
Reinforcement 

2. Presences 
3. Absences 

1. Special 
Objects 

2. Non-physical 
Values 

3. Physical 
Values 

4. Non-Physical 
Weaknesses 

5. Physical 
Weaknesses 

1. Behavior of 
Others 

2. Own 
Behavior 

3. Physical 
Space 
 

1. Places 
not to 
go 

 

 In the following sections, I continue discussion on the theories of community and 

society, and class and status. This sets up the project to uncover the affect of SES on 

Moldovan place-identity.  

 

COMMUNITY AND SOCIETY 

 As previously discussed, an inherent aspect of day-to-day life is that people must 

navigate through the physical environment constructed by their community and society. 

These concepts have been prevalent areas for sociological research because they are 

the core conceptual structures in places that humans reside. There are infinite nuances 

such as history, culture, politics, economics, etc. that have influence over the 

development of communities and societies. And within these spaces, identities are 

formed based on an amalgam of potential experiences contingent upon exposure to 

accessible ‘in groups’ and ‘in places’. As a result of these dynamics, research on this 

topic has been especially fruitful, but also complex.   

 Throughout the theoretical literature it is clear that community and society (or the 

Gemeinschaft and Gesellschaft) are concepts used to describe the places where 

humans organize, interact and meet their daily needs (Tonnies 1887). Further analysis 
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from the scholar Roland Warren (1966) aptly put that it is an “inescapable fact that the 

clustering of people for residence and sustenance involves a relationship of social 

interaction within a geography.”  However, in the 1960s confusion began to develop in 

terms of what is the most accurate definition of community. This dilemma was addressed 

by Bell and Newby (1971) when they examined numerous definitions throughout the 

literature and found that the common components of community are: area, social 

interaction and common ties.  

Area is a vague concept that has been replaced in more contemporary literature 

with the term territoriality, put forth by Wilkinson (1991) and will replace the term area 

henceforth in this project. Wilkinson (1991) made clear that each community and society 

ever to exist has had a geographic location even though the boundaries of such spaces 

are never fixed or sharply drawn. He explained, “community requires a locality where 

people can meet their daily needs together and a local society where social contacts can 

produce a holistic structure” (Wilkinson 1991:59). Territoriality thus helps to reinforce ties 

and interactions within communities and societies. Territoriality is a key component of life 

because a defined environment is a necessity to sustain a community. In order for 

society to proliferate, there must be an established territory that encompasses distinct 

structures, which orient and accommodate residents to participate in daily activities. 

Therefore, interaction followed by relational development, are key aspects to develop 

communities and societies within a territory. 

 The community is a dynamic structure that is in constant flux with the continual 

interaction of its members. Through continuous interaction, “community will persist and 

give rise to collective identity and action” in the boundaries in which people perform their 

daily roles (Wilkinson 1991). The focus on interaction as the basis for community and 

society has been in existence since the foundation of the research done by Ferdinand 
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Tonnies (1887). His theory explained that community is an intimate and non-rational 

sense of interaction between individuals that occurs organically throughout the life cycle. 

Individuals live within a community with strata of sub-communities, where the primary 

home is the foundational community. The boundaries to the community are fluid as 

individuals move within one community and into another. There are therefore, other 

communities in which individuals interact outside of the immediate territory of home 

which is also defined as a community. The relationship between individuals and groups, 

within these communities, is our third concept in the definition of community, common 

ties; a type of bond between humans developed through different levels of interaction.  

 Society, according to Tonnies (1887) is the more formal, rational interactions that 

individuals partake in, which provide non-intimate connections to secure a perceptible 

better well-being for each individual. The difference between community and society is 

that the latter lacks intimacy in relationships. Society can resemble community in the 

sense that individuals live and dwell together peacefully (Tonnies 1887). However, in 

society, there is no spirit of unity. Instead, “nobody wants to grant and produce anything 

for another individual, nor will he be inclined to give ungrudgingly to another individual, if 

it not be in exchange for a gift or labor of equivalent that he considers at least equal to 

what he has given” (Tonnies 1887:65). 

There are two forms of common ties that exist in communities and societies; 

strong ties and weak ties. “The strength of a tie is a combination of the amount of time, 

the emotional intensity, the intimacy, and the reciprocal services which characterize the 

tie” (Granovetter 1973).  The strong ties are repetitive intimate ties that typify a 

community. Weak ties are the ties that are portrayed in society and are formed through 

one-dimensional interactions.  
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Access to strong or weak ties varies based on numerous factors and it has been 

posited by theorists that individuals within lower classes have less access to weak ties 

than those individuals within upper classes (Small 2009). Further research indicates that 

neighborhoods become “organizers of life chances” where “deficiencies in the 

environment must clearly limit an individual’s potential” (Peet 1975: from Logan and 

Molotch 2007). Therefore, the connection to lower classes often living in rural areas 

further reduces the potential for weak ties as the density of the territory and access to 

resources is influenced by these factors.  

Concepts of community and society have an influence on our lives, in that the 

territorial experience affects the interactions had, subsequently reflecting the number 

and types of ties gained throughout the lifetime. It is proposed that community as a 

reflection of rural and urban formative loci and society related to the places experienced 

will influence patterns of stratification in place-identity. The other concepts of study which 

are also hypothesized to have an influence on patterns of place-identity stratification are 

class and status, discussed below.  

  

CLASS AND STATUS 

 Social hierarchies are inherent to all societies and each individual is born into a 

particular stratum of the system based on the circumstances and position of their 

parents. It is this social structure within a society that actors are expected to navigate 

while interacting with other actors (Weber 1964). Weber (1970) posited that the 

foundations of stratification within communities and societies are class and status which 

are the ‘phenomena of the distribution of power’. This remains true for both modern and 

feudal civilizations: however, the concepts rarely equal prominence in different societies. 

This is instead dependent upon the structure of the cultural and political systems in 
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place. Thus, we begin the discussion of class and status as a system of stratification 

within communities and societies which determines the amount of power, control, 

agency and opportunities an individual is provided, which is hypothesized to have 

differing affects on the place-identity of individuals.  

 Class and status are similar in that they are identifiable by their constraints, 

“which unify the members of each,” but the foundation of the structure for each concept 

is distinct (Barbalet 1980:411). The primary difference between class and status is that, 

“'classes' are stratified according to their relations to the production and acquisition of 

goods; whereas 'status groups' are stratified according to the principles of their 

consumption of goods as represented by special 'styles of life'” (Weber 1970). For 

Weber (1970) it is not the possession of property or otherwise that determines the class 

situation of individuals, but the meaning which they can and do give to the utilization of 

property. Additionally, Barbalet (1980) explains that status operates in the absence of 

the market and is capable of founding social communities. 

 Classes are not communities. Weber (1970) explains that we may speak of 

'class' when (1) a number of people have in common a specific causal component of 

their life chances, in so far as (2) this component is represented exclusively by economic 

interests in the possession of goods and opportunities for income, and (3) is represented 

under the conditions of commodity or labor markets (p.181). Furthermore, he explains 

that, “‘Classes’ are groups of people who from the standpoint of specific interests have 

the same economic position” (p.405). However, we must keep in mind that class groups 

can evolve into status groups. Randall Collins (1994) writes, “classes are groups that 

share a particular degree of monopolization on some market. They do this by becoming 

organized, by forming a community, acquiring a consciousness through some legal or 

cultural barriers around themselves – in short by becoming status groups” (p. 88). During 
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the lifespan, individuals learn of the expectations and values that are held for them due 

to the economic interest and labor market dynamics of their culture’s structure of 

stratification. Each individual therefore has the opportunity to achieve economic stability 

or successes within the constraints that their class position allots them.  

Status is a concept which is projected through interactions with others and based 

on differing cultural qualifications. Bourdieu (1984) theorized that the aspects of status, 

including cultural tastes and consumption develop a symbolic communication towards 

other members of society to create distinction and hierarchies separate from economic 

advantage. Consequently, status hierarchy is a “structure of relations of perceived, and 

in some degree accepted, social superiority, equality, and inferiority among individuals. 

This label does not reflect personal qualities, but instead reflects the degree of "social 

honor" attached to certain positional or ascribed attributes (e.g. birth or ethnicity)” 

(Weber 1968:932-939).  

These perceptible distinctions of status are present within the neighborhoods, 

activities, education, etc., that are an everyday experience. Chan et al. (2007) found 

empirical support that differences in lifestyle are associated with and are an expression 

of stratification by status more so than class. They explain, "Lifestyle is the most typical 

way through which members of different status groups, even within the purely 

conventional and relatively loose status orders of modern societies seek to define their 

boundaries - that is to establish cues or markers of inclusion and exclusion” (p.522).  

 The occupation that an individual holds is indicative of the status that they 

assume within a society and community. According to the structural theory of prestige, 

there is a worldwide hierarchy of prestige for different occupations (Treiman 1976, 

1977). It is “because all societies face similar functional imperatives, a similar division of 

labor develops irrespective of time and place. The more powerful and privileged 
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occupations are the same in all societies, and they are always more highly regarded” 

(Leeuwen 2010:433-434). However, according to “industrialization theory, there is both 

more upward and more downward career mobility in industrialized societies than in 

agrarian societies” (Treiman 1977; Leeuwen 2010).  Individuals in agrarian societies 

gain status and class distinction based on their heredity, however as societies moved 

into industrialization, it became possible to distinguish oneself outside of the family 

ascription and earn a status based on personal achievements while simultaneously 

changing one’s economic situation in order to mobilize within differing class strata. This 

is because the industrialization of societies provides a level of anonymity, which 

allocates opportunity for achievement based on skill rather than intrinsic ascension. 

Thus, within an industrialized society, there is a chance to affect the "range of movement 

through a number of class situations which individual's may pass" (Barbalet 1980). 

 With that said however, studies show strong connections between class strata 

and three resultant events: 1. risks of unemployment; 2. short-term variability in 

earnings; 3. long-term earnings prospects (Goldthorpe 2006; Chan 2007). In the United 

States, lower classes in dense urban areas suffer from a social structural issue 

inadvertently imposed upon them, many times, by government policies which aid more 

affluent areas. This creates a lack of access to resources, jobs, acceptable housing, etc. 

(Wacquant 1989). Wacquant (1989) explains that, individuals at a higher risk of poverty 

face a ‘closed opportunity structure’ which decreases the likelihood of class mobility or 

even worse class sustainability. For example, individuals in a higher social class have 

the opportunity to look at many job options available to them due to a comparably more 

prestigious education and a greater number of weak connections that their families have 

formed over a lifetime; while individuals within a lower social class will not easily find an 
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opportunity to mobilize to a field of work much unlike that of their parents (Leeuwen 

2010). 

 An indicator of the ‘closed opportunity structure’ can be examined historically, as 

towns have consistently been structured so that groups within the same class or status 

live together in an area, forming neighborhoods (Gilmore 1977). Thus, categorization of 

not just the individuals but entire neighborhoods becomes the embodiment of a 

prescribed identity. Studies that have been done in high poverty areas have shown this 

affect on its residents through their personal attitudes towards their environments. For 

example, Wacquant (1989) explains in his research that, “Blacks who live in extreme 

poverty areas have a noticeably more negative opinion of their neighborhood." Having a 

favorable or non favorable outlook of the neighborhood in which someone resides 

inadvertently affects the identity of an individual in the ways in which they understand 

what is acceptable or not and inevitably influences how strong their feelings are towards 

those opinions.  

 “Who we are, and where we find ourselves, is distinctly political in nature” 

(Manzo 2003). This will essentially influence the choice of ‘in groups’ and ‘in places’ in 

an individual’s daily life because membership within distinct social categories ‘can affect 

interaction in the world, and limit the kinds of places [and people] we connect with’ 

(Benwell and Stokoe 2007). Consequently, the chances provided to individuals instill 

varying levels of motivation to gain experiences, which as discussed previously, is a 

means to the evolution of place-identity. Furthermore, class and status affect the overall 

agency an individual will actually have to change an environment to suit their particular 

place-identity needs. Thus the affect that class and status have on evolving identities is 

expected to create visible patterns of place-identity stratification.  
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REFLEXIVE PARTICIPANT PHOTOGRAPHY 

 “Photography and sociology have approximately the same birth date” (Becker 

1974: 1) and there has been scientific use of photography since the arrival of the 

daguerreotype in 1839. The use of photography has been historically contended as a 

scientific tool to document information about the world. However, the use of photography 

in sociological research was not popular until qualitative methods began its resurgence 

as a legitimate method of gathering sociological data in the 1980’s (Hurworth et. al. 

2005). Upon recognizing this, the use of photography became more prevalent and has 

been explored and used by many researchers in the recent past.  

 Howard Becker (1974) has been a proponent of the symbiotic relationship 

between photography and sociology. He explains that many sociologists believe in the 

objectivity of the camera’s recorded image and therefore believe it has no more depth 

than what is within the image’s boundaries. Becker (2007) indicates that this perspective 

ignores the subjective decisions made by the photographer and should be remedied. 

Instead the subjective decisions made by the photographer should begin to be 

something that sociologists consider when seeing images that hold political, social and 

cultural significance.  

The established photographic methods used for sociological research are photo-

elicitation, auto-driving, reflexive photographs, photo novella and photo-voice (Hurworth 

et.al. 2005). To explore patterns in place-identity stratification related to class and status 

and community and society, this research employed the use of photography taken by 

participants to guide subsequent interviews. This method is called reflexive photography.   

Reflexive photography has been used in various place studies. Projects were 

done with youth at universities allowing students to explore their impressions of their 

school (Harrington 1998), and; to reflect on their perception as a minority of the campus 
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(Douglas 1998). Projects specific to place attachment included elderly in a rural location 

portraying their community (Ponzetti 2003); Canadian residents provided photographs 

related to place values (Beckley, Stedman, Wallace and Ambard 2007), and; home 

owners illustrated their place attachment to high amenity locations (Stedman, Beckley, 

Wallace and Ambard 2004). Research benefits of photographic methods were indicated 

in a study done on female nurse’s, in which the researchers argued that the method 

gave more detailed descriptions of the day-to-day life of nurses than interviewing could 

have done alone (Bennett 1995).  

 Viewers of participant photography are given the opportunity to see how 

participants encounter locations, as an inhabitant using the space. According to Harper 

(1988), "In the reflexive photographic method, the subject shares in the definition of 

meaning; thus, the definitions are said to ‘reflect back’ from the subject" (pp. 64-65). 

Additionally, Stedman et.al. (2004) indicate that participant employed photography 

“offers significant advantages for the study of place; (1) it is capable of conveying 

multilayered meanings, as photographs can represent multiple things simultaneously; (2) 

photographs can serve as a reference point and a focus of the interviews; (3) 

photographs are “placed” in ways not easily captured in survey research” (p.586).  

It is important when using photography as a tool that the researcher recognizes 

that it is a multilayered media. Peim (2005) explains that when using photography, the 

researcher should be cognizant that as we look at photographs “we occupy, by 

implication, the viewing position of the photographer” and therefore, we must consider 

the concept of “present absences” within photographs (Ho, Rochelle and Yuen 2010). 

Present absences are the meanings and feelings connected to a photograph, but they 

are also the physical contexts and objects in space, not photographed, but surrounding 

the photographer at the time the image is taken.  
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Present absences can also deal with the historical significances of the setting. 

Ho, et.al. (2010) made note of the present absences of place during their research and 

explained some activities or locations were not “open” to being photographed by 

participants for reasons such as seasonal activities and proximity. These aspects of the 

participants’ lives were referred to at the end of the interview when they were asked if 

they would have liked to photograph something, but could not. 

 To gain a better understanding of individual and group perceptions of places, it 

has been argued that qualitative methods are ideal because the process can accumulate 

the idiosyncrasies of what is being said in a scientific compilation (Stage 1992). 

Participant photography thus becomes a supplementary tool that adds information 

regarding these idiosyncrasies. Meaning that through the use reflexive participant 

photography, “the analysis of community [and society will] shift from a focus on territory 

to a focus on the social life of the people whose behaviors give the territory its social 

meaning” (Wilkinson 1991:24). 

 Any study on the concepts of place will be substantially better informed with the 

use of photography. This is because there is a concreteness and understanding that 

develops between the researcher and the interviewee that provides for valid and reliable 

data to be accumulated. To understand the participant’s narratives that relate to a 

specific space, not only are images useful to trigger memories or thoughts, but they also 

aid the researcher to be able to see the physical composition of the environment that is 

being remembered and discussed. This allows the researcher to compare specific social 

patterns that exist within specific social and physical contexts.   
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CHAPTER III 

RESEARCH DESIGN AND EXECUTION 

 

 This project uses participant photography and qualitative data to assess 

disparities of place-identity in the Republic of Moldova as an affect of SES. The study 

was done in Moldova because I, the co-primary researcher, was stationed there for three 

years as a Peace Corps volunteer. Research participants were provided cameras and 

asked to take pictures in locations participants perform universal actions. I then used 

their photographs to guide in-depth interviews. During interviews, I asked participants to 

reflexively recall memories, thoughts and feelings related to and “reflected back” from 

their images. This qualitative research method is called reflexive participant photography 

(Hurworth, 2003).   

There were many steps to completing this project in Moldova. The preparatory 

stages included translating the consent documents and participant instructions into 

Romanian, finding and buying cameras, and planning for participant recruitment. Once 

participants tentatively agreed to participate, I traveled to their homes to explain the 

project, answer questions, give them a camera and instructions, and have them sign the 

consent documents. Following this, I waited a month to hear back from them. I contacted 

those I did not hear from to see if they had any questions or were close to finishing. 

Once the cameras were returned I had the images developed into digital format at local 

photography stores. I then contacted participants to schedule a second meeting to do 

the interviews.  



 

39 
 

Data collection commenced on July 23, 2013 and terminated on February 23, 

2015. There were a total of 28 participants, who provided 303 images. The interviews 

totaled about 63 hours, which took approximately 190 hours to transcribe. The average 

time between the first and the second meeting with participants was 3.3 months; the 

shortest time was one month and the longest time was eight months. Delays were 

related to participants not taking the pictures and schedule conflicts, as many 

participants were preparing for final exams. The following is a detailed description of 

each step and explains their respective challenges and successes.   

 

PARTICIPANT PROTECTIONS 

The consent documents (see appendices A.1, A.2, B.1, B.2, C.1, C.2, D.1 and 

D.2) were translated after my first six months in country with the help of my Romanian 

tutor and the language coordinator at the Moldova Peace Corps office. At the time of the 

translations, I was at an intermediate level in Romanian and relied heavily on my 

Romanian tutor, who is fluent in English. The Peace Corps language coordinator 

provided a second review of the documents to clarify any awkward phrases. 

Unfortunately, the project would have benefitted from greater review of the instructions 

as some translated actions were not entirely clear to participants. For example, the 

action socialize was translated to ‘interact with people’. Participants said this was 

ambiguous, which resulted in the action having the lowest return rate.  

The assignment for participants was to take pictures of locations in which they 

perform twelve universal actions: budget, eat, groom, learn, play, pray, relax, shop, 

sleep, socialize, wash and work (see ACTIONS for discussion on context in Moldova).  

Each participant received instructions at the first meeting with this list of actions, asking 

them to take two images in locations in which they perform each of the actions. It was 
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explained that the images did not need to be identical and taking two images was a 

precaution to assure one of the two images was developed well. Prior to beginning the 

interview, participants were asked to select one of the two images for each action. The 

images selected were marked down and are the ones used in the project analysis.  

Protections put in place for the participants include safety and confidentiality. 

Since the research assignment for the participants required them to engage with 

different locations unknown to the researcher, it was written on and read to the 

participants not go anywhere they feel uncomfortable or do not have permission to take 

pictures. 

Conducting a research project that includes photography creates a risk of 

participant exposure. Participants were instructed to take pictures of spaces in which 

they perform activities. Many asked if they should be in the picture or not. I left it up to 

the participant’s discretion, but made sure that they would get permission from anyone 

they included in the pictures. If participants saw an image they did not want used, they 

had the opportunity to mark that on the photographic release form.  

An additional implication of research that includes photography is the question of 

who owns the photographs at the end of the project. After participants reviewed their 

images, they were given the photographic release form, giving me ownership of their 

images. All participants signed this document and only two used the opportunity to 

exclude some images from the final sample.  

 

PARTICIPANT SELECTION 

For initial participant selection I created a dichotomy composed of participants 

from villages (rural) and cities (urban). This fit the cultural context, as village (sat) and 

city (ora� ) are the words used to describe inhabited space in Moldova. I was living in a 
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rural village three hours from the capital city and found it difficult to find groups or 

collectives of youth, aged 18-24 that would participate in the project. Therefore, I 

approached this challenge first. In the winter of 2013, I reached out to the Peace Corps 

volunteer community and asked them to help me.  

 

 

Figure 3 - Moldova Map:  
Illustrating Participant Formative Loci and Number of Participants per Locus 

 
If the volunteer lived in a village, I asked them to put up flyers in hopes of finding 

1-2 participants to meet and talk about the project. Though participants living in district 

centers (called both villages and cities in the Romanian language) were willing take part, 

I originally preferred having a clear distinction between urban and rural and only 

accepted participants from villages. Figure 3 is a map of Moldova with dots that indicate 
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the dispersion of participants and include values representing the number of participants 

from the location.  

In the end, five participants from district centers were permitted to participate. 

This inclusion diversified the formative loci (childhood to adolescent home) of 

participants. Therefore, I decided to use this variable in concert with participant 

experience of international travel and parents’ professions to establish a broader 

spectrum and a more robust indicator of SES (see socioeconomic status umbrella). 

Four participants who agreed and signed the consent form after the first meeting 

did not complete the project. Three, of the four, I did not hear from after the first meeting 

and though I tried to get in touch with them for a few months, eventually I did not follow 

up any further. The fourth participant did return the camera but unfortunately had opened 

the rear door and exposed the film. She was given a second camera with film to 

complete the project again, but I did not hear from her nor did I follow up, as data 

collection was coming to completion. 

Participants ranged in age from 18-26. In Moldova, this age group experiences 

similar benchmarks into adulthood (e.g., graduating high school, attending University, 

contemplating moving out of the house, getting a job, etc.). Though having a similar 

proportion of males to female among groups would have been ideal to control for gender 

variation, this was not possible.  

 

SOCIOECONOMIC STATUS UMBRELLA  

The geographical location of study is Moldova. Our participants are the first 

generation after independence from the Soviet Union. It was the impact from the fall of 

the union and subsequent democratization that was a backdrop of their formative years. 

Moldova was a country coming to terms with changing expectations related to state aid, 
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secularism, division of labor, etc.  As a result of these experiences the location of 

participants’ formative years was highly influential in identity development.  Therefore, it 

was always my intention to use formative loci (i.e. place within which participants grew 

up) as an independent variable. This variable allows the examination of how place based 

meanings and values in a former Soviet republic reveal schisms amidst social 

hierarchies in Moldovan society.   

Halfway through data collection, it became clear that the two categories for 

formative loci, rural (village) and urban (city), were insufficient. This was apparent at the 

time of interviews when some participants revealed that they were not from a rural 

village, but a district center (suburb) or they actually did not live in the capital, but in a 

district center not far from the capital. Additional factors of participants’ lives that needed 

to be accounted for related to prior moves from a village to a city, or vice versa. I 

decided participants could not be classified in the original dichotomy. Furthermore, not 

enough participants were within these exceptions to create a suburban classification. 

Therefore, I broadened the spectrum of variable affect on place-identity and used 

participant formative loci with three supplementary variables; parents’ professions and 

international travel experience. These four sub-variables are aggregated to make up the 

umbrella independent variable, SES.  

I chose these sub-variables in correspondence with the literature review because 

they represent the two theoretical concepts, class-status and community-society. Class-

status (CS) consists of mother and father professions. Community-society consists of 

the other two variables, formative loci and experience from formative loci, to establish 

participants’ place experience (PE). This thesis hypothesizes that class-status and 

community-society factors influence the evolution of the place-identity.  
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As stated in the literature review, “classes are stratified according to their 

relations to the production and acquisition of goods’ and ‘status groups’ are stratified 

according to the principles of their consumption of goods as represented by special 

‘styles of life’’’ (Weber 1970). For this project, I do not distinguish between class and 

status because in the Moldovan context profession reflects both contexts. This is 

because its identity straddles an agrarian society and industrial society thus making the 

concepts almost indistinguishable.  

Additionally, based on interview data, participants explained that where a person 

grew up is directly related to their profession, economic position and lifestyle. During the 

Soviet period, people were given apartments and homes in relation to their work. In the 

city, apartment blocks were constructed in co-ordinance with the work zoned for a 

specified area. In rural areas, collective farms existed and homes were constructed to 

keep the people close to their labor. This was maintained at the fall of the USSR, when 

families were given deeds becoming owners of property and collective farms were 

divided up and portioned to families based on labor in Soviet times. For example, one 

participant describes the area she grew up in, Malina Mica, as a medical community: 

It is a medical neighborhood. I forgot to mention I was born on June 20th and in 93, it was 
the 3rd Sunday of June and every year, this is a national medical day, doctor’s day. So it 
was something like in the blood. It was meant for me to become a doctor, to go for 
medicine. The neighborhood is called Malina Mica…It is a small medical city. There are a 
lot of University [apartments], 5 or 6 even. There are 10 hospitals and the morgue. There 
are also 17 apartment dorms for students. The apartments where we lived were full of 
doctors, or the people that would be doctors during the Soviet period, they would receive 
an apartment as my grandfather received. Everything around me was about medicine. 
For 20 years I lived there. My grandpa lived there then my parents, then my aunt and 
uncle lived there.  

 
Today, in Moldova, these divisions remain and it is understood that the location in which 

a person lives reflects the status of the individual which was associated to their 

profession. It is clear to see that formative loci also becomes intertwined in these 

concepts and makes sense to aggregate the information under one larger concept.  
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 During interviews, I began the discussion on participant history and place 

experiences. There was a clear difference between participants who had travel 

experience and those that did not. As the project’s core concepts associate with 

interaction of people and places, I wanted to see if there was a place-identity affect 

connected to place experience. Therefore, I included experience from formative loci 

(international travel) to establish an indicator under community-society concept.  

Identity theory indicates the greatest influence on identity formation is repeat 

interactions. Therefore, I considered that in the study of place-identity this meant 

interactions not just with people but also interactions with different places and cultures. 

As stated in the literature review, ‘as we encounter new places and the number of places 

we experience increases, the navigation mechanism (our cognitive map) evolves to 

incorporate new understandings of places to be used in the future.’ Our interactions 

influence the types and number of ties we have as well; formative loci reflects 

community and strong ties, and experience from formative loci reflects society and weak 

ties. I consequently hypothesized, that more place experiences are associated with 

evidence of place-identity evolution. Therefore, the community-society variables are 

formative loci and experience from formative loci, combined to reflect place experience.  

Table 2 shows the makeup of the sub-variables; formative loci, territorial 

experience and parents’ professions, each having their own scale. I aggregated a sum of 

all indicators to create a fifteen point classification system, establishing three SES 

groups each with 5 points (SES 1 - 1-5; SES 2 – 6-10; SES 3 11-15).  

Table 3 displays the gender and ages of participants by SES groups. SES 1 has 

a greater representation of males and the youngest average age. SES 2 has the 

greatest proportion of female participants. SES 3 has the highest average age. This 
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information is provided to the reader to understand the demographics of the sample 

group.  

Table 2. SES Sub-Variable Classifications  
  0 1 2 3 4 

C
om

m
un

ity
 

S
oc

ie
ty

  

Formative  

Loci 
Rural Rural to 

Urban 
Semi 
Urban 

Urban to 
Semi 
Urban 

Urban 

Countries 
Visited* None R, RUk** 

RE, 
RUkE, 

RUkEAs, 
RUkEU** 

RUkEUAs, 
RUkEUAf** ------ 

C
la

ss
 –

 S
ta

tu
s Mother’s  

Job*** Agriculture Village 
Employee 

Manager 
-Teacher 

Accountant 
- School 
Director 

Doctor - 
University 

Department 
Chair 

Father’s  
Job*** 

Agriculture, 
Deceased 

Driver, 
Market 

Salesperson 

Manager 
- 

Teacher 

Engineer – 
Business 

Owner 

Doctor – 
Lawyer 

Notes: * Countries visited are grouped based on where participants indicated they have traveled. 
Each grouping is separated by a comma. For example, in the one point category, R and RUk are 
separated to indicate that participants have only gone to Romania, while other, different 
participants have traveled to both Romania and Ukraine. Further, for one point, participants 
indicated that they had been to RUk, meaning Romania and Ukraine and for two points, 
participants indicated that they had been to RE, meaning Romania and Europe. 
**Country Abbreviations: R = Romania; Uk = Ukraine; E = Western Europe; As = Asia; U = United 
States; Af = Africa.  
*** For a full list of parent jobs, see appendix H. 

 

 
 
 

Table 3. Participant Gender and Age by SES 

 Male Female 18-19 20-21 22-24 25-26 Avg. Age 
SES 1 4 2 4 1 2 - 20.14 
SES 2 2 11 4 5 4 - 20.54 
SES 3 2 6 2 3 2 1 21.63 

 

 

 



 

47 
 

ACTIONS 

It is pertinent to provide a discussion on the actions and their implications in the 

Moldovan context. Action choice was based on my own assumptions of what universal 

actions are performed on a regular basis. I believed that the participants would have 

used these words to describe actions they had done at some point in their recent lives.  

Additionally, I felt it was important to remove the affective component, so as not to 

confuse place-identity with place attachment or dependence.  

In the contextual visual analysis, findings revealed dominant patterns emerging in 

specific actions, which led to focus of the analysis consisting solely of the following 

actions: relax, play, work, learn, pray, budget and shop. Therefore, the following 

discussion does not include the actions eat, sleep, wash, groom and socialize.  

Pray in the Moldovan context, is a cultural activity channeled through a larger 

institution, often the Eastern Orthodox Church, directly connected to faith in a divine 

being.  The action meditate was also an option provided to participants. Meditation is not 

mutually exclusive from divine beings and can also be related to cultural processes of 

reflection. However, meditation, as represented by participants is distinct from the 

Eastern Orthodox Church.  

The 2004 census recorded 93.3% of the Moldovan population as Orthodox. This 

is the highest Orthodox Church membership in the world. Additionally, during the Soviet 

period, religion was controlled and suppressed in the former secular state, establishing a 

former national rejection of this cultural experience. Therefore, when participants 

indicate they meditate and are not religious but still participate in religious tradition, the 

cultural influence is not easily ignored. For example, a participant stated the following of 

herself and her family: 
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“We are all orthodox, we are all baptized. I'm just not, well for instance, we go on Easter. 
We go to the cemetery and there is a night, you go to the church with food that must be 
blessed. We do that, but I don't consider myself religious.”  

 Information is provided in the tables 4 and 5, created by Müller (2011). They 

indicate research done on Moldova, Ukraine and Romania in 1990 and 2008, to 

document the change in denominational affiliation, church attendance, trust in church, 

belief in God and religious self-assessment.   

 

Table 4. Moldova, Romania and Ukraine: Denomination al Affiliation, Church  
Attendance and Trust in Church, 1990-2008  

 Denominational 
Affiliation Church Attendance Trust in Church 

1990 2008 Diff. 1990 2008 Diff. 1990 2008 Diff. 
Romania 94 c 98 o +4 31 c 50 o +19 72 86 +14 
Moldova 85 f 98 r +13 23 f 26 r +3 77 a 70 -7 
Ukraine 66 f 73 r +7 18 f 25 r +8 67 a 79 +12 
Notes: (Sources)  Denominational Affiliation, in percent: Church Attendance, those who report going to 
church monthly or more often, in percent: Trust in Church, those who report having “a lot” or “quite a lot” of 
confidence, in percent: a WVS 1994-1999; c EVS 1990-1993; f WVS 1994-1999; o EVS 2008; r WVS 2005-
2007.  
  

 

Table 5. Moldova, Romania and Ukraine: Belief in Go d and Religious Self- 
Assessment, 1990-2008 

 Belief in God Religious Self-Assessment 
1990 2008 Diff. 1990 2008 Diff. 

Romania 89 95 +6 75 82 +7 
Moldova 86 a 98 +12 82 a 83 +1 
Ukraine 65 a 85 +20 64 a 87 +23 
Notes: (Sources) Belief in God, 2-point scale (“yes”/”no”); those answering “yes” in percent; Religious self-
assessment, 3-point scale (Religious – Not Religious – Convinced Atheist); those who consider themselves 
as religious: (a WVS 1995-97).  

 

Corresponding with the participant statement above, Moldova had the greatest increase 

in denominational affiliation, but the lowest in church attendance. It is interesting that 

similar to Ukraine and Romania, both categories are positive, but there is a dramatic 

decrease for trust in church. Additionally, Moldova has the lowest increase in religious 

self-assessment but has the highest percentage for belief in God.  
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Shop is an activity related to commerce, the buying and selling of goods. It 

reflecting choices available as a result of domestic production, international imports and 

is directly related to economic circumstance. In my experience, part of the agricultural 

heritage in Moldova is the canning of foods from the garden, which reduces the cost of 

living in winter. For shopping, there are large open markets, convenience stores, 

supermarkets and malls. Clothing items sold at the open markets are often imported 

from Italy and Russia. Food items in open markets and in groceries stores are imported 

from all over the world. One participant reflected on her image associating Christmas 

with the sales of citrus foods. She said:  

I like the colors, the variety. There is something ironic about the fact that they are selling 
citrus and bananas because we don't grow them. It is funny the amount of imported 
products they sell. It makes it very colorful… They sell oranges and stuff in the winter. 
That is the link you have with Christmas, the smell of mandarins.  

Interviewer - Where are they coming from?  

I don’t know, maybe Turkey or something. When we have birthday parties and when you 
want it to look well you'd have bananas and oranges. When I was growing up there 
wasn't as much good food, or fancy food; the oranges and bananas represented a good 
way of living.  

 
 

 

Image 3 - Shop (SES 3) 

 

Relax relates to recreation and choice-making associated with resources and 

circumstance, it is also connected to stasis or absence of directed activity. Relax had an 
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image return rate of 100%, indicating lack of cognitive inhibitions to represent this action. 

This seems to be an activity, which allows for many variations of activity that does not 

include work. Sunday is the day of rest and walking around my village I often found 

myself invited to do social activities, but reminded that it was a day of rest, so I could do 

anything I wanted on that day. Play is also related to recreation and reflective of choice-

making and circumstance, but in contrast to relax is connected to intentional activity for 

enjoyment. Play did not have as high of an image return rate. When I was in my first few 

months of training, living in a suburb of Chisinau, with other volunteers, we were 

instructed not to play cards in a public space because it indicates a lack of worth ethic 

and is looked down upon by society. Many participants indeed indicated that play is for 

children and there is an age restriction to this activity.  

Learn is an activity related to acquiring knowledge from diverse sources, but 

often reflected in the images as an institutionally guided process through the regulation 

of the Ministry of Education. Controversy occurred while I was living in Moldova related 

to teachers accepting bribes for better final exam grades and also for overlooking 

students cheating. Regulations were put in place, but political turmoil resulted in the 

removal of a progressive Minister of Education who was in the process of making 

sweeping changes to the educational system. Additional controversy relates to the 

difference in education for urban and rural youth. Participants often noted this 

discrepancy in the interviews. One participant, trained to be an English teacher 

explained:  

In my village, we had just one English teacher. One day she is sick, another we just read 
a text and translate. I know this isn't good, working with children you have to change your 
tasks, not sit for an hour on the same thing. Here [in Chisinau] there are more 
possibilities. You can see that children in the classroom really try and do improve…I 
would like to work in a village though because I want to improve something. And also to 
make children from the villages feel like they are the same as children from the city…I 
want to work in a village to teach some children and to show people in the city that even 
though they're from the village, they know English very well.  
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Work is related to educational attainment and a reflection of current and future 

economic positions and statuses in communities. In Moldova there are two words used 

for ‘to work’; a lucra and a munca. The former, lucra is the word I used in the instructions 

and relates to a more formal style of work. I heard munca most often associated with 

physical, domestic or agricultural labor. They are used interchangeably though and as 

such participants represented both. Below is an excerpt from an interview indicating 

difference in urban and rural experience, related to work:  

I mean, we weren't kids like those from the US or in the city. There is a big difference. In 
the cities, they go to dances, classes, learn English at a young age. For us it wasn't like 
this, not just me, but all the kids in my neighborhood, from every family. We work, but 
when 5pm arrived, we all went outside to the road, we were like 20 kids. I'm not sad; I 
would never say to my mom that it was bad she put me to work, never. I'm happy that I 
am not afraid of work. It is embarrassing to not work, to stay home, or to go and steal 
something.  

Budget relates to economic position and circumstance. Moldova is indicated to 

be the poorest country in Europe and the average monthly salary per person is between 

1800 lei ($90) to 2400 lei ($120). Many families live month to month, unable to save, 

supplementing costs with subsistence agriculture. One participant indicated that his 

family has communal finances and the little that they do have is unable to be saved. He 

said:  

There isn't a problem with your money or my money. [Our family has] communal 
money…We don't have that much [money] that we would keep it at the bank. 3-4 
thousand lei per month.  

Interviewer - Can you save some of this? 

Not really.  

Another participant explained how he understands a problem with economics in 

Moldova:  

We have very little financial education [in Moldova]. Now, you'd be amazed at what rate 
people take credits here. It would be nice to have a greater financial literacy, for say what 
it means to buy something now with a credit or buy it later, cheaper. The people that have 
savings here is very low.  
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 When there is not much diversity in images or interview data, this represents 

cognitive homogeneity in actions, where the SES variable has minimally affected the 

data. In contrast, greater diversity indicates cognitive heterogeneity among SES groups.  

 

CAMERAS 

The first two participants were youths in my host village, Flori�oaia Veche. I gave 

the first participant my digital camera and the second participant said she would use her 

own. After receiving pictures from the second participant that included images she had 

taken off of her computer from three years ago, I decided it best to provide future 

participants a camera to assure uniformity in the image formats and to control the time 

period depicted. I found a camera store and purchased ten 35 mm cameras with rolls of 

36 exposure film. 

 The 35mm cameras were sufficient for the project; however, the technology was 

outdated and some participants complained about the embarrassing noise and flash that 

happened as they took pictures. As mentioned above, one participant opened the back 

of the camera, unknowingly exposing the film, which later resulted in her exclusion from 

the project. With consideration of these aspects, providing cameras to participants was 

the right choice due to the parameters of the project. A photography based research 

project related to disparity in SES must not require all participants to provide their own 

cameras because it would exclude participants without the resources. Additionally, 

based on the type of camera and experience each participant possesses, the quality of 

the images would vary and distract from the overall goal of the research. The cameras 

purchased gave the same resources to each participant and required them to depict 

their current life.  
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INTERVIEWS AND TRANSCRIPTIONS 

Based on the preferences of participants, interviews took place in schools, 

homes, offices and cafes. Interviews were conducted in both Romanian and English. 

Table 6 displays the number of interviews in English and Romanian, sorted by SES 

group. Materials used to direct the interviews were the interview guide (appendix F.1 and 

F.2) and participants’ images (appendix K).  

 

Table 6. Language Spoken in Interviews 

 Romanian English Both 

SES 1 7 - - 
SES 2 6 4 3 
SES 3 - 7 1 

 

Specific questions were included in the interview guide to link this research to the place-

identity functions proposed by Proshansky et.al. (1983), which then helped to create a 

matrices for coding and analyzing the data.  

 

BIASES AND BENEFITS 

Participant Recruitment 

Twelve of twenty-eight participants were recruited through Peace Corps 

volunteers who reached out to rural youth through their English classes. This reveals a 

bias towards more affluent students, already speaking English. However, the SES 

indicator scale allowed for broader distinctions between participants which accounts for 

aspects of affluence within the sample population. Urban youth were easier to recruit 

and this part of the project went quicker as all participants were within one location; 

Chisinau. These participants were recruited through snowball sampling and through two 

organizations that put me in contact with members of their communities.   
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The primary benefit of this mixed style of participant recruitment was the 

accountability of participants who had a friend also participating in the project. By 

connecting to people through peers and friends, their actions were accounted for by 

each other. However, the inherent limitations to our sampling method are participant 

similarities (or copying) and lack of generalizability.  

Participant similarities did happen in the beginning of the project. Two 

participants worked together to take pictures in the same contexts. However, the impact 

to the project was mitigated during the interview because I was able to get at why the 

participant took pictures the way they did and how that relates or doesn’t to their life, 

differentiating information between participants. After this I made sure to tell participants 

they must work on the project autonomously and not to discuss the interview with each 

other until the project was complete. In regard to generalizability, it should be clear that it 

is not my intention to make general statements from the findings. This instead reflects 

patterns of place-identity in the Republic of Moldova that can be used as a reference for 

future research.  

 

Role of the Interviewer and Transcriptions 

After two months of language training, I tested at the intermediate mid level. At 

this level, a person “can create with language, ask and answer simple questions on 

familiar topics, and handle a simple situation or transaction” (Peace Corps 2005). After 

one year, the interviews began and the level of my language had increased. I could 

clarify if I did not think participants were responding to the question correctly and if I did 

not understand something. The language made it important for audio recordings to be 

done well and with the software I used, it was possible to slow down and adjust sound 

quality to make it clear for transcription. However, for the first interviews, probing 
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questions were minimal. Therefore, the order of participants’ interviews represents a 

bias in the project.  

Participant order is a bias because there is variation in the interviews as I 

became more comfortable with Romanian and gained more experience interviewing. 

The first participant group is from rural sites; the second from urban sites. In the first five 

or six interviews probing was at a minimum and I simply moved methodically through the 

interview guide. It is important to admit that being able to speak English with more 

participants in the later interviews allowed me more flexibility in the way I spoke and 

formed questions. This experience, to work through the interview guide in English, later 

aided my ability to probe in Romanian interviews. 

In addition to participant order and language competency, there are some 

aspects of who I am that show a bias in this project. First I am aware that I have formed 

westernized preconceptions about the topic I am researching. Therefore, my coding 

likely reflects this. Additionally, my interpretation of the language during transcriptions 

should be considered as bias. I first began transcribing to Romanian with the intention of 

translating later, but this was quite cumbersome and time consuming. Therefore, all 

Romanian interviews were directly transcribed to English. This is an admitted bias in my 

interpretation of participant discussions. However, when phrases or words came up with 

which I was unfamiliar during the interview or in the process of transcription, I clarified 

with participants, used Google Translate or confirmed with a native Romanian speaker 

fluent in English.  

 

Benefits 

At the end of the interviews, I asked participants if they had anything else to say 

about the project and how they felt it went. Many participants said that they enjoyed the 
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project because it challenged them to look at their environment in a new way and that 

they enjoyed the process of dissecting the images during the interview. For some 

participants, it was the first exercise they’ve ever had to examine their environments, 

which at times was revealing and interesting for them.  

Participants were given their images and audio recordings at the end of data 

collection. Participants enjoyed having the audio recordings and images because they 

said it will be interesting to listen when they are older and remember who they were at 

this time. 

A continued goal after completion of the project is to create a visual exhibition 

online or in a public space to open a discussion on Moldovans in place. A large portion 

of the population considers their best option for their future is to leave the country, which 

is creating a crisis in Moldova.  A benefit to participants will be the ability to contribute to 

the conversation on Moldovan identity and having their images exhibited during that 

discussion. 
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CHAPTER IV 

ANALYSIS EXECUTION AND FINDINGS 

 

ANALYSIS APPROACH 

 In Nvivo software I organized data by action and classified participants within the 

variables; formative loci, experience from formative loci, mother profession and father 

profession. These were aggregated to assign each participant to one of the three 

hierarchical SES categories. Images were sorted and coded allowing for a contextual 

visual analysis. After observing patterns and establishing visual themes, I analyzed 

interview data by action. I noticed the place-identity theory functions naturally emerged 

during coding, thus creating a coding model for the actions. Finally, participants were 

reclassified to dichotomize class-status and community-society constructs to assess the 

predominate variables. The completed analyses are the following: contextual visual 

analysis, SES group analysis and variable affect analysis.  

 

CONTEXTUAL VISUAL ANALYSIS APPROACH 

Participant photography has gained recognition in sociological research as a 

multifaceted tool that provides researchers an opportunity to examine a contextual visual 

representation of the participant perspective. In this research, I decided to use this tool 

to observe how SES translates to participants’ representations of their environments. 

After organizing the images in their respective SES classification and doing contextual 

coding, emerging visual patterns were apparent. Following with simple frequencies of 
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specific themes led to a more decisive analytical approach because I was able to 

exclude the actions that were not contributing to the overall discussion on SES affect.  

Prior to conducting the analyses, the participant photography provided 

confirmation of my own observations of urban and rural experiences in Moldova. In the 

country, there is a clear distinction in lifestyle among those that live in urban and those 

that live in rural areas. At first glance, the rural environment of Moldova is an agrarian 

lifestyle, where you can watch the cows come home at sunset with their respective 

families. Chisinau, is a small metropolis with planned streets, markets and parks. All are 

crowded at expected times with automobiles, students, market vendors, business people 

buzzing around at rush hours and the occasional dog pack wandering the side streets 

looking for food.  An observation of the country reveals these environments as visible 

dichotomies of lifestyle and every day experience.  This territorial dichotomy is visible in 

participant photography as a result of the sub-variable formative loci. The other sub-

variables, experience from formative loci, and parents’ professions are present within the 

images but require deeper analysis to be seen.  

Table 7 indicates the number of images received and interviews analyzed per 

action by SES. Relax and sleep had the highest return rates. Socialize, shop, pray and 

budget had the lowest return rates. The low return rate for socialize is related to the 

translation: “interact with people”. Responses to why participants did not take the picture 

indicated the action was too open ended and participants did not know what was 

expected. The actions pray, budget and shop also had a low image return rates. For 

pray and budget, I believe that this is related to the sensitivity of religion and economics 

in Moldova. In budget, participants said they didn’t know what to do or they simply don’t 

work with money. Pray will be discussed in greater detail later, but the former secular 

state I suspect increased the likelihood of participant avoidance of this action. 
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Nonetheless, a great amount detail was garnered from the interviews of these actions.  

As table 7 illustrates, only 23 participants returned images for pray but, 27 were 

interviewed on the action. 

 

Table 7. Images Received and Interviews Completed  
per Action by SES 

 Images Interviews 
Action # S1 S2 S3 # S1 S2 S3 
Relax 28 7 13 8 28 7 13 8 
Play 26 6 12 8 27 6 13 8 
Work 27 7 12 8 28 7 13 8 
Learn 26 5 13 8 27 6 13 8 
Pray 23 5 10 8 27 6 13 8 
Budget 24 6 11 7 24 6 10 8 
Shop 23 5 11 7 26 6 13 7 
Groom 24 5 12 7 23 5 10 8 
Sleep 28 7 13 8 28 7 13 8 
Eat 26 6 12 8 27 6 13 8 
Wash 26 6 12 8 26 6 12 8 
Socialize 22 4 11 7 26 7 12 7 
Total 303 69 142 92 317 75 148 94 

  

 

In order to see the utility of the photography provided, the following analysis is 

based on frequency and weighted averages within the indicated themes: distance from 

formative loci; interior and exterior; micro and macro places; micro places with 

computers; actions with computers, and; community or solitary actions. This contextual 

visual analysis provided information on image diversity among SES groups, which 

established an order to analyze the interview data. The findings showed that actions in 

the public realm – relax, play, work, learn, pray, budget and shop – had the most 

diversity and were thusly the actions of analysis for the remainder of the project.  
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CONTEXTUAL VISUAL ANALYSIS 

Visual Themes 

Table 8 shows the distance from formative loci (DFFL) represented in the 

images. This provides information tangential to Proshansky et.al.’s (1983) concepts of 

environmental past and competency. The environmental past consists of three contexts, 

home, school and neighborhood, which are the foundational locations of an individual’s 

place-identity. Environmental competence is the relationship between experience and 

dealing with the complexities of a space, where more experience in a type of space 

leads to better understanding of related spatial complexities (i.e. behaviors, aesthetics 

and basic requirements). Therefore, it was an interesting way to code the images, based 

on whether or not participants presented images within their environmental past (their 

formative loci) or beyond.  

Distance 1 (D1) is the formative loci, which includes the home, homes of 

relatives, neighborhood and village. Distance 2 (D2) is represented by images within 

Moldova, but outside of D1. Distance 3 (D3) is represented by images that were taken 

out of the country.  

Considering this theme, it is also worth acknowledging that some of the 

participants living in a village move within it to different mahale3, which could produce D2 

depiction. The validity of this space being outside of the D1 designation varies with the 

size of villages, as populations range between 800 and 7000. For example, a person 

may move through many mahale on their way to school. However, this did not present a 

challenge to coding of DFFL since participants did not represent village spaces in 

different mahale, and instead places remained within the D1 categorization. In contrast, 

participants living in more urban environments also may not leave their larger territory, 

                                                             
3 Mahala (singular) – A smaller territory within a village made up of neighbors. Boundaries are 
ambiguous though often reflect territorial distinctions comprising of familial ties.  
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the city, but venture into different territories distinct from D1, formative loci, and are 

coded for D2 locations though they are still within the same larger territory.  

There is an inverse relationship between SES and DFFL; as SES increases, the 

number of images representing D1 decreases. This means participants in SES 3 

represent D2 places more frequently than SES 2 and SES 1. Table 9 shows that there is 

also an inverse relationship between interior and exterior representation related to SES. 

As SES increases, exterior representation decreases and interior representation 

increases. With just these two analyses, it is clear that image examination quickly 

reflects the variable formative loci – purposely classified to expose disparity in urban and 

rural experience.  

 

Table 8. Average Distance from  
Formative Loci, by SES 

DFFL SES1 SES2 SES3 

D1 8 6.4 5.6 
D2 1.4 4.2 5.6 
D3 0 0.15* 0.125 

Note: * SES 2 participant provided two 
images in D3 spaces from an earlier time 
period.  

  

These findings indicate that as SES increases or, as the groups become more 

urban, there is an increase in the experiences within interior environments and places 

dissimilar from the participants’ environmental pasts.  As SES decreases and 

experiences are depicted to be more rural, there is a represented increase in exterior 

environment experience and places of participants’ environmental pasts.  

These two themes initiate more questions about the life of our SES groups 

related to territorial density. Density typically relates to the number of people per square 

mile, but can also relate to the number of buildings used for activities. The density of an 
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urban place is greater than that of a rural place, and therefore has more buildings and a 

greater diversity of activity specific to those buildings.  In Moldovan villages, rural 

dwellers experience less building space with greater expanses of exterior space. All of 

these spaces, inside or outside of buildings do have cultural and defined boundaries, 

creating containers. Therefore, all places interior and exterior, are containers with 

physical or cultural boundaries. This provides a concept with which to compare density 

in relation to macro and micro container representation.  

 

Table 9. Interior and Exterior 
Images by SES  

 
SES 1 SES 2 SES 3 

Exterior 37.68% 26.76% 19.56% 
Interior 62.31% 71.83% 76.08% 
Virtual 0% 0% 3.26% 
Objects 0% 1.40% 1.09% 

 
  

Macro places are larger containers consisting of micro places. Micro places are 

the smaller containers within a larger context. For example, the macro container ‘home’ 

includes the micro containers; bedroom, bathroom, kitchen, yard, etc. This ‘Matryoshka’ 

style of classification could proceed ad infinitum, but is retained to the obvious 

containers identified by participants (i.e. room, building, neighborhood, village or city).  

 

Table 10. Micro and Macro Places  
Average per Participant  
by SES 

SES 1 SES 2 SES 3 
Macro Spaces 3.43 4.77 5.25 
Micro Spaces 6.43 8.00 9.25 
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Table 10 shows that the average number of macro and micro containers 

increases with SES. The most evident statement is that the increase in container 

representation indicates an increased experience with density as SES increases.  Less 

obvious is that it also indicates an increase in movement and spatial flexibility. This is 

because high variety in container representation indicates participant mobility between 

actions, while less container variety indicates relative stasis, necessitating spatial 

flexibility or multi-purposing of space. 

This provides evidence that as SES decreases participants live a more rural 

experience, spending more time in exterior places, in their environmental past where 

buildings are utilized for many activities. As SES increases, participants live more urban 

experiences, spending more time in interior spaces, though they do transition between 

single purpose buildings outside of their environmental past.  

Table 11 provides a percentage of micro places depicted by participants per SES 

group. The bedroom is the most represented in all SES groups. The second most 

represented micro space for SES 1 and 2 are commercials spaces. For SES 3 the 

second highest representations of micro spaces are both commercial spaces and public 

exterior spaces.  

Negative trends occur in the following micro places: commercial, home kitchen 

and home garden/yard/balcony. A likely reason for the lack of garden/yard 

representation as SES increases is simply that urban participants do not have these 

spaces to inhabit.  

It is interesting that commercial place representation decreases as SES 

increases because I had expected greater representation in higher SES categories. In 

the coding, all SES groups have images for the actions shop and play in commercial 

spaces. The difference occurs in SES 1 and 2 because they also represented 
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commercial spaces for the following actions: relax, work, learn, pray, budget, groom and 

socialize. Having seven more actions occurring in commercial related space lends 

support of the discussion related to multi-purposing containers of activity as SES 

decreases.  

 

Table 11. Micro Place Representation by SES 

Micro Places SES1 % SES2 % SES3 % 

Home: Bedroom 26.09 25.35 27.17 
Commercial  17.39 11.97 9.78 
Public Exterior Space* 13.04 4.93 9.78 
Home: Living Room 10.14 11.97 3.26 
Home: Kitchen 7.25 5.63 4.35 
Home: Garden/yard 5.80 4.23 0.00 
Home: Bathroom 5.80 8.45 6.52 
Home: Family Member's room 4.35 0.70 0.00 
School: Classroom 2.90 2.82 6.52 
Home: Circulation Space 2.90 0.70 1.09 
School: Yard 1.45 2.82 2.17 
Bank 1.45 2.11 2.17 
Church 1.45 2.82 0.00 
School: Library 0.00 0.70 1.09 
School: Gym 0.00 0.00 1.09 
School: Cafeteria 0.00 0.00 1.09 

School: Hallway 0.00 0.00 2.17 

Office Space 0.00 5.63 6.52 
Friend/Family Home 0.00 4.93 6.52 
Space for Arts/Exhibitions 0.00 1.41 0.00 
Undefined/object 0.00 1.41 2.17 
Restaurant 0.00 0.70 4.35 
Library 0.00 0.70 0.00 
Extracurricular group space** 0.00 0.00 2.17 

Notes: * Public Exterior Space: Street spaces, parks, nature spaces 
**Extracurricular group space: Kentford building, American Councils group 
space 
 

 

A positive pattern occurs in the following micro places: bank, office space, 

restaurant and friend/family home. This suggests an influence from variables other than 
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formative loci. An example in the pattern from micro places, restaurant and home 

kitchen. There is an inverse association - restaurant depiction increases with SES and 

home kitchen depiction decreases. The interpretation of this is manifold. It could 

represent lack of restaurants in rural spaces, inherent cultural boundaries associated 

with home cooked meals and/or a lack of financial resources required to eat at a 

restaurant. Further, a positive pattern in office and bank places implies that as SES 

increases so too does experience with locations traditionally used for economic related 

actions. This means that through ordering and coding the images, the affect of SES sub-

variables constructs of class-status and community-society can begin to emerge.  

Table 12 shows aggregated micro places to illustrate macro place depiction 

differences among SES groups. The patterns for religious, bank, office, friend/family 

home and undefined representations remain the same as in table 11 because these are 

considered both macro and micro places. Two things happening in macro place 

representation indicate disparity among SES groups; a negative pattern in home place 

indicates that as SES decreases, home representation increases, and; a positive pattern 

in educational place representation indicates that as SES increases, representation of 

educational places also increases.  

This information provides a more detailed understanding of place in association 

with SES. From the tables 11 and 12 the combined spaces of home and commercial 

comprise the majority of images. Adding the two values together, the percentages for 

each group, SES 1 (79.71%), SES 2 (69.01%) and SES 3 (52.71%), further supports the 

finding that mobility increases and multi-purposed space decreases as SES increases. 

Further, places related to economics and education have increasing representation from 

participants as SES increases. This alludes to a structural disparity that will be discussed 

in more detail in the interview data analysis.  
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Table 12. Macro Place Representation by SES 

Macro Places SES1 % SES2 % SES3 % 

Home 62.32 57.04 42.39 

Public* 30.43 19.01 23.91 

Educational 4.35 7.04 16.30 

Religious 1.45 2.82 0.00 

Bank 1.45 2.11 2.17 

Office Space 0.00 5.63 6.52 

Friend/Family Home 0.00 4.93 6.52 

Undefined 0.00 1.41 2.17 

Notes: *Public: Exterior Space, Commercial, Exhibition Space, 
Restaurant 

 

 

One salient element of the images is computer based technology (CBT) 

representation and within which actions and places this appeared. Tables 13 and 14 

provide information on which actions and which micro places the SES groups depicted 

CBT. The bedroom has the highest representation for all SES groups. However, the 

secondary places are as follows: SES 1 – Living room; SES 2 – Office, and; SES 3 – 

Classroom.  This is associated with the positive pattern in educational and office place 

representation. Therefore, as SES increases there is a distancing of CBT use from the 

home.  

Analysis of the actions with computers exposes an interesting use of CBT that is 

represented differently for SES groups. As SES increases, participants are more likely to 

use CBT in the working and relaxing actions. Lower SES groups represented CBT more 

often in the learning and playing actions. Only SES 3 depicts CBT in the budget action. 

This implies a cognitive discrepancy among SES groups for appropriate actions with 

which to display CBT; work or learn and play or relax. 
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Image 4 - Learn (SES 1) 

 

 

Image 5 - Learn (SES 2) 

 

Table 13. Micro Place Images with CBT by SES 

Micro Places SES 1 
% (w)* 

SES 2 
% (w)* 

SES 3 
% (w)* 

Bedroom 19.87% 18.93% 18.93% 
Living Room 9.94% 4.73% 0.00% 
Office 0.00% 11.83% 6.31% 

Classroom 0.00% 0.00% 9.46% 

Notes: * Weighted coefficients for micro places with 
CBT images: SES 1 (1.16), SES 2 (.83) and SES 3 
(1.10). 

 

 

Table 14. Actions with CBT by SES 

Actions 
SES 1 
% (w)* 

SES 2 
% (w)* 

SES 3 
% (w)* 

Learn 13.25% 14.20% 6.31% 
Work 3.31% 11.83% 15.77% 
Play 13.25% 2.37% 3.15% 
Relax 0.00% 7.10% 6.31% 
Budget 0.00% 0.00% 3.15% 

Notes: * Weighted coefficients for actions with CBT 
images: SES 1 (1.16), SES 2 (.83) and SES 3 (1.10). 

  

 Based on my conversation with participants, an argument could be made that 

participants could have easily switched the work and learn places or the play and relax 

places, as the interpretation for them is dependent on the situation. For example, a 

participant from SES 1, a high school student, chose to use her image including CBT for 
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work, not learn. She explained that she is a student and her work is to learn; thus 

discussing learn would be a redundancy. If she did in fact switch the image to learn and 

not work, the findings would be modified, but only to reinforce the CBT places and action 

connection, where SES 1 shows learning places as those with CBT not work. Further, 

this participant said they considered taking an image doing the dishes for work, but didn’t 

think it matched what I was expecting for the image.  

This brings up a key aspect of the project related to participant cognitions of 

these actions. A definitive understanding of work versus learn and play versus relax is 

not the goal. Instead the goal is to understand to how participants associate space with 

action as a reflection of their place-identity. These are cognitions that for example make 

associations between roles and space. (e.g. A writer in a cable knit sweater sits in a 

large red leather chair at an antique oak desk in a naturally lit study. Her back faces a 

wall of books and she spends her days typing on a Remington SL3). This thesis probes 

the cognitions that make the role of writer fit a place and action. The research found both 

cognitive similarity within groups and discrepancy among groups.  

Therefore, the way in which participants paired pictures and actions could never 

be incongruous. As the participant discussed, this is the way in which she perceived the 

action work for her life. She also wanted to present what her cognition was for the action, 

as she thought it was expected. By comparing the images and coding the interviews, the 

influence of participants’ cognitive congruencies between actions actually helps to make 

record of place-identity.  

The goal of this thesis is to uncover and describe disparity in Moldovan place-

identity as an influence of SES. Therefore, based on the emerging visual patterns 

discussed above, I decided that interview analysis would focus on specific actions with 

the most salient contextual variations. There was a clear distinction between actions in 
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the public and private realms. Quick assessments of the private space actions - groom, 

eat, sleep, and wash – exhibited a great amount of uniformity. This characteristic 

remained true through the contextual visual analysis. The most public actions: budget, 

pray, learn, work, relax, play and shop had the greatest amount of contextual variety. 

Though socialize is a public experience for participants, it was excluded from analysis 

due to the poor interpretation of the action’s translation and low representation across all 

SES groups. In the following, I conclude the contextual visual analysis by examining 

community and solitary actions, excluding the actions groom, eat, sleep, wash and 

socialize.  

 The method with which participants decided to take the images can be reflective 

of life and community experiences.  Tables 15 and 16 show patterns from the images 

related to whether or not participants chose to include others by having someone else 

take the photo or having friends, family and/or community members in the images. The 

presence of others in the images has been coded as community based action (COM). 

When participants depicted a partial of themselves or only the place for the action, 

indicating an absence of others in the images, it was coded as solitary based action 

(SOLO).  

 
Table 15. Images with Community  

or Solitary Representation 

  COM SOLO 

Budget 8 16 

Pray 9 14 

Work 13 14 

Relax 15 13 

Play 13 13 

Learn 14 12 

Shop 12 11 
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Table 15 illustrates budget and pray have the most SOLO representations; a 

margin of eight in budget and a margin of five in prayer. However, table 16 indicates a 

difference among SES groups related to both actions. Budget is a SOLO action for SES 

2 and 3, but is represented by SES 1 as a COM.  

Pray has equal COM and SOLO representation in SES 2.  Pray has low COM 

representation in SES 1 and even lower in SES 3.  This pattern is similar to the pattern 

of church micro place representation (table 11), where SES 2 has the highest 

percentage, followed by SES 1. SES 3 does not have church representation (see pray 

action in following section for further discussion). 

Relax and learn are the two actions that are COMs most often but only by a 

margin of two. Table 16 indicates these actions and work have negative patterns in 

COM. As SES increases, COM decreases in relax, learn and work actions. However, it 

is worth noting that compared to relax and work, the decreasing pattern is less steep in 

the learn action. This also corresponds to CBT representation in higher SES groups for 

relax and work places. The computer therefore also represents solitary action in higher 

SES groups, while it does not as SES decreases. Indeed, action learn has a higher 

percentage of COM for SES 1.  

The one constant among groups is the action play, where all groups have equal 

representation of COM (50%) and SOLO images (50%). The shop action has the most 

notable disparity, indicating that while it has the most SOLO representation for SES 1, it 

is the most COM for both SES 2 and 3.  

Averaging together all the images of COM and SOLO indicates that there is a 

negative pattern. As SES increases, COM decreases. This reveals that participants in 

more rural areas provide images with people more often than participants in urban 

areas.  
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Table 16. Percentage of Images in SES with Communit y or Solitary  
Representations per Action 

SES 1 SES 2 SES 3 

  Com Solo   Com Solo   Com Solo 

Shop 20% 80% Budget 27% 73% Budget 14% 86% 
Pray 40% 60% Play 50% 50% Work 25% 75% 
Play 50% 50% Work 50% 50% Pray 25% 75% 
Learn 60% 40% Pray 50% 50% Relax 38% 63% 
Budget 67% 33% Relax 54% 46% Play 50% 50% 
Relax 71% 29% Learn 54% 46% Learn 50% 50% 

Work 71% 29% Shop 55% 45% Shop 71% 29% 
Average 54.14% 45.86%  48.57% 51.43%  39.00% 61.14% 

 

 The following continues with a short discussion on the images within each 

action. It is included in order to shed light on emerging patterns for the actions and as a 

contextual reference for later findings.  

    

Images By Action 

 
Relax. Relax and sleep had the highest return rates for images. Relax is also the 

most community oriented action under analysis. 15 of the 28 images include the 

participant, a friend or family member of the participant. This is the highest compared to 

all the other actions.  

Table 17 shows that the most common context in relaxing spaces among groups 

was nature, followed by family. The images show technology in different ways: SES 1 

depicted themselves with a television relaxing and SES 2 and 3 depicted themselves 

relaxing with computers, on the internet. The place often presented by participants for 

relax was the home. Following this were park spaces with the most frequent 

representation occurring in SES 1 and 2.  
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Table 17. Relax Place Context by SES 

 SES 1 SES 2 SES 3 

TV 2 - - 
Family 2 1 3 
Nature 3 2 2 
Internet - 3 2 
Socializing - 3 1 
Bed - 3 - 
Façade  - 1 - 

 

 

 

Table 18. Relax Place by SES 

 SES 1 SES 2 SES 3 

Public Building - 2 - 
Park 3 4 1 
Home 4 6 3 
Grandparents’ - 1 2 
Street near Home - - 1 
Org Space - - 1 

 
 

 

 

Image 6 - Relax (SES 2) 

 

Image 7 - Relax (SES 1)  
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 Play.  Play had the fourth highest return rate with eat, wash and learn. There is 

an equal representation of play spaces in COM and SOLO across all SES groups. For 

play, CBT is highly represented in SES 1, but less so in SES 2 and SES 3. Instead, SES 

2 and 3 represent their play places most often with table games. Playing sports is the 

second most frequent context for groups SES 2 and 3.  

 

Table 19. Play Place Context by SES 

 SES 1 SES 2 SES 3 

With Younger Sibling 1 - 1 
Interior with Table Game 1 4 4 
Computer 4 1 1 
Playing Sports - 3 2 
Instrument - 2 - 
With Animal - 1 - 
Front Yard - 1 - 

 

 

Table 20. Play Place by SES 

 SES 1 SES 2 SES 3 

House (General) 2 4 1 
Bedroom 3 3 1 
School - 2 3 
Kitchen - 1 - 
Bowling Alley - 1 - 
Outside - 1 - 
Bar - - 1 
Game Café - - 2 

 
 

Table 20 shows that the most frequently represented macro container for play is 

the home, accounting for 15 images. The bedroom is the most frequent micro container 

presented. Varity of place is greater as SES increases. SES 1 only represents play in 

the home, while SES 2 and 3 present a higher percentage of public spaces, which 

include school, bowling alley, outside, a bar and a game café.  
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Image 8 - Play  (SES 3)  

Image 9 - Play (SES 2)  

 

 
Work.  Work had the third highest return rate, following sleep and relax. Work 

images are represented most often in participants’ homes. There is less contextual 

variety in the images for work compared to the other actions. However, there is concrete 

difference among groups in contextual representation. As SES decreases, more 

participants show a space doing agricultural labor or house work. As SES increases, the 

more likely participants are to depict a formal environment, desk setting.  

 

 

Table 21. Work Place Context by SES 

 SES 1 SES 2 SES 3 

Exterior Labor 4 3 - 

House Work 2 3 - 

Desk w/Computer 1 4 5 

Cohort - 1 2 

Books/Papers - 1 1 
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  An interesting observation of this action’s representation is the difference 

between SES 2 and 3 and the proximity to their image subject when it is an office space. 

Participants in SES 3 consistently took these images with their subjects at a closer 

range. Participants in SES 2 unfailingly stood further back from their subject.  

 

Table 22. Work Place by SES 

  SES 1 SES 2 SES 3 

Home 4 6 3 

Work 1 3 1 

School 2 2 1 

NGO - 1 1 

Library - - 1 

Int’l Conf - - 1 
 

 

 

 

Image 10 - Work (SES 2) 

 

Image 11 - Work (SES 3)  

 

 Learn.  Learn had the fourth highest return rate for images. Two participants in 

SES 1 did not represent a learning space. As mentioned earlier, one participant 

indicated that since they are a student, their learning and working spaces are the same 

and decided to discuss the action as work and not learn.  
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Image 12 - Learn (SES 3) 

 

Image 13 - Learn (SES 2)  

 

Table 23: Learn Place Context by SES 

 SES 1 SES 2 SES 3 

Desk w/ Computer 4 3 - 

Person Reading 1 3 1 

Materials - 3 1 

Classroom Cohort - 2 3 

Class notes - 1 2 

Façade - 1 1 

 

 

Table 24. Learn Place by SES 

 SES 1 SES 2 SES 3 

Living room 1 1 - 

Outside 1 1 - 

Bedroom 3 7 2 

University / School - 2 5 

Work - 1 1 

Store - 1 - 

 

In the learn action, as SES decreases, there is a higher representation of CBT 

images. As SES increases, participants do not show CBT; instead they present images 

of institutional learning spaces in classrooms and universities. Findings in macro place 

representation correspond to Table 24, which illustrates that as SES decreases 
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participants are more likely to depict images in their homes; whereas representation of a 

school environment increases with SES.  

 

 Pray.  As discussed earlier, the pray action had the second lowest return rate, 

with shop. I believe the instructions given to participants were a contributing factor to this 

low return rate. While translating the instruction guide, I was influenced by my translator 

to include the word meditate, giving participants the option of pray or meditate for their 

activity. This somewhat ambiguous direction was a likely factor in the low return rate of 

images. However, understanding the historical context of the secular state of former 

Soviet Moldavia indicated that this was the best approach.  

To identify how participants interpreted the action, table 25 provides quotes from 

participants explaining what they are doing in the action. Table 26 then provides a 

frequency count of participants representing pray or meditate.  

Micro places table 11 indicates that formal religious space representation only 

occurs in SES 1 and 2. Table 27 shows the percent per group that represented this 

action with a traditional Orthodox image or a non-Orthodox image. In SES 1 there is 

greater representation of non Orthodox space, but only by a small margin. The highest 

rate of presentation of traditional Orthodox places is by SES 2. A salient characteristic of 

the table indicates all participants in SES 3, provided non-orthodox content. This 

corresponds to table 26 indicating SES 3 discussed meditate and not pray during the 

interviews. 

Pray has the greatest disparity in visual contexts, as table 28 illustrates there are 

few overlapping elements among SES groups. SES 1 and 2 are the groups presenting 

images with religious context; their overlapping elements include prayer objects and 

church façades. There are no contextual similarities between SES 1 and SES 3. 
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Though, sorting the images by place indicates greater similarity between SES 1 and 

SES 3 than first realized. 

 

Table 25. Pray and Meditate Participant Understandi ng 

SES Prayer Meditation 

1 

‘At night I say a prayer before bed to guard me 
from the little devils or when I have a problem in 
that [prayer] can help me…I prayed a lot before my 
baccalaureate exam. I came to the icon and asked 
to "give well", to "give well". And I think that my 
prayers went. I hope they were heard. ‘ 

“I meditate, when something has happened. 
For what happened to me, whether it was 
good or bad. I think how I can change what I 
did, or how I can change what others did.”  

2 

“I wanted to take a picture of a hospital because I 
think that is the second place where people pray. 
In there, under some conditions you start praying, 
because you are so scared, too afraid to lose or to 
be lost... I realize that is the probably a place 
where the prayers are even stronger than the 
people that come into church. Because the pain in 
that prayer is from a hospital is bigger than the 
pain in the simple prayers from the church.”  

“I like looking out the window and seeing 
what people do, what the world does, what 
systems do.”  

3 
“I like to go to church alone when there are not too 
many people, just to speak to god and have this 
connection.”   

“I think my actions are ordinary. Lie in the 
grass, look into the sky. Let your imagination 
float, don't try to suppress something or try to 
think hard about anything…you can just lie 
and watch the wind for example how the 
leaves are moving, or how the branches, 
what do they form, what patterns can you 
see.  You can get very imaginative.”  

 

 

 

Table 26. Prayer or Meditation by SES 

 SES 1 SES 2 SES 3 

Prayer 3 8 1 

Meditation 3 4 7 

Neither - 1 - 

 

 

  Pray place by SES indicates that SES 1 and 3 have similar places for prayer; 

home and parks. However, the way in which the groups displayed the images was 

dissimilar. Participants in SES 1 show themselves in a reflective pose alongside the 
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Nistru River, while all participants in SES 3 provide SOLO images; preferring to simply 

show themselves on an urban street or the sky with elements of nature.  

 

Table 27. Orthodox and Non Orthodox 
Image Representation 

 Orthodox Non Orthodox 

SES 1 2 40% 3 60% 

SES 2 6 60% 4 40% 

SES 3 - - 8 100% 

 

 

Table 28. Pray Place Context by SES 

 SES 1 SES 2 SES 3 

Participant in Nature 2 - - 

Small Room 1 - - 

Prayer Object 1 3 - 

Church Façade 1 2 - 

Inside Church - 2 - 

Window - 3 1 

Bed - - 1 

Street - - 3 

Sky - - 3 

 

 

Table 29. Pray Place by SES 

 SES 1 SES 2 SES 3 

Work 1 - - 
Church 1 4 - 
Home 1 4 2 
Park 2 - 3 
Home of Other - 2 - 
Chisinau Street - - 3 
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Image 14 - Pray (SES 1) 

 

 

 

Image 15 - Pray (SES 3) 

 

 

 

Image 16 - Pray (SES 2) 

 

 

Image 17 - Pray (SES 3) 

 

There is a clear distinction in pray/meditate representation among SES groups. 

Participants in SES 1 have a mixture of exterior image content; a church façade and 

pictures of participants sitting in nature. In SES 2, the images are Orthodox, 

predominately represented within interior space containers with iconography or of church 

façades. SES 3 participants indicate an intention towards openness within the images 

showing themselves in transition or reflecting in nature without people. 

 

 Budget. Budget, translated to ‘work with money’, had the fourth lowest image 

return rate. Factors related to this are likely the age of participants and the Moldovan 
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economy. Four participants from the sample were employed full time during the course 

of this project. Other participants with more experience working in agricultural labor are 

participating in communal family finances and are not the direct recipients of an income. 

Other participants with less working experience are supported by their parents’ income. 

Therefore, age as a factor of experience with personal money likely affected the image 

return rate.  

Another factor is the economic state of Moldova, often said to be the poorest 

country in Europe. This was a sensitive topic and the perception of me as the researcher 

from the United States I believe impacted the return rate and willingness to discuss this 

action. However, interview content on budget for those that did agree to discuss the 

action was very fruitful and provided insight to place-identity construction in the 

Moldovan context. 

There is a frequent representation of cash based experiences in SES1 and 2. 

This is different from SES3, which is the only SES group using CBT. SES1 represented 

budget by depicting themselves counting cash or at a commercial space. SES 2 

represented budget with pictures of wallets, bill paying and at banks. SES3 included 

CBT, ATM use and images of coin savings. 

Financial institutions are represented in all groups, however there is a difference 

related to the proximity to the subject. This is similar to the work action, where as SES 

increased, proximity to the subject is closer. Images of financial institutions taken by 

SES1 and 2 are whole building façades. SES 3 depicts a more intimate relationship with 

their subject. One interpretation of this characteristic is that participants with a close up 

indicate more familiarity in place.  
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Image 18 - Budget (SES 1) 

 

Image 19 - Budget (SES 3) 

   

Table 30. Budget Place Context by SES 

 SES 1 SES 2 SES 3 

Pia�a Stalls - 1 - 

Façade Commercial 2 - - 

Person with Money 3 3 - 

Façade – Bank 1 3 - 

Wallet - 4 1 

Technology - - 3 

Piggy Bank Savings - - 2 

Money Exchange - - 1 
  

 

Table 31. Budget Place by SES 

 SES 1 SES 2 SES 3 

Commercial 3 1 - 

Bank 1 3 2 

Home 2 6 4 

Friend Home - 1 - 

Public  - - 1 

  

As mentioned earlier, COM and SOLO images are also indicative of a 

discrepancy among groups. SES 1 often shows themselves or members of their 

immediate community within budget images. SES 2 and 3 have greater representation of 

SOLO budget images. An interpretation of this is associated with practicing communal 
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family finances, which as indicated by participants is often a case in Moldova’s rural 

areas. This alludes to a comfort with others in place not present in SES 3’s images. 

 

 

Image 20 -  Budget (SES 2) 

 

Image 21 - Budget (SES 3) 

   

 Shop. The action shop had the second lowest return rate of images, with pray.  

There is less variety in context and place compared to previous actions. As mentioned 

above, there is a distinction among SES groups and COM or SOLO representation. SES 

1 represented shop as a solitary action. SES 2 and 3 represented shop as their most 

social activities.  

 

Table 32. Shop Place Context by SES 

 SES 1 SES 2 SES 3 

Building Façade 4 3 1 

Shop Exterior 1 5 3 

Shop Interior - 1 3 

Interior from Exterior - 2 - 
 
 

 

Table 32 shows participants provided the most representation for shop of 

building façades and exterior places. Consistent with earlier findings, interior images 

were provided most often by SES 3. In table 33 it is indicated that lower SES has greater 
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representation in convenience stores. Higher SES indicates an increase in pia�a, street 

vendor and supermarket representations.  

 

 
Table 33. Shop Place by SES 

 SES 1 SES 2 SES 3 

City Street - 1 - 

Mall - 1 - 

Convenience Store 4 2 1 

Pia�a 1 3 1 

Street Vendor - 1 2 

Supermarket - 3 3 

 

 

 

Image 22 - Shop (SES 3) 

 

 

Image 23 - Shop (SES 1) 

 

 

Contextual Visual Analysis Conclusion 

It is important with this analysis to consider that participant photography gives a 

view of participants identification of places fit for the specified actions. The images reflect 

the participants’ perceptions of a place paired with an action, prior to the interviews. This 

information elicits stories of place. From my image analyses by action, I have identified 

that the most disparate visual context is provided in the work, pray and budget actions. 
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The most uniform visual context is provided in the shop, relax and play actions. There is 

more similarity in action places than there is in image context. This provided clues to the 

operation of place-identity in regard to similarities and differences among groups in 

selection of locations and context for the different actions. The following provides 

summaries by SES group according to the previous findings.    

SES 1 most often depicted places for the specified actions within their formative 

loci, D1 space, and has a high representation of exterior space. The variety of locations 

presented is low, which indicates little mobility between actions and an increase in multi-

purposed space. This relates to an association with living in a low density territory, in 

rural Moldova.  

The most frequent places depicted by SES 1 are the home and commercial 

space, comprising of almost 80% of the total images provided. SES 1 represents CBT in 

the bedroom and living room for the actions learning and playing. Their most solitary 

actions are shop and pray, while their most communal activities are budget, relax and 

work.  

 

Image 24 - Work (SES 1) 

 

Image 25 - Relax (SES 1) 
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Image 26 - Eat (SES 1) 

 

Image 27 - Relax (SES 1) 

 

 

 

Image 28 - Work (SES 1) 

 

Image 29 - Learn  (SES 1)  

 
 

SES 1’s work is typically domestic labor inside and outside of their home. SES 1 

goes to their bedroom desk where they have a computer to use when they need to learn. 

Sometimes, they also use the computer to play. When relaxing, they are typically at 

home with family or in nature at parks. While in nature, at these parks they may find 

themselves praying or meditating. Often SES 1 heads to the local convenience store to 

buy necessities with Moldovan lei.  
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Image 30 - Play  (SES 1) 

 
 

 

Image 31 - Relax  (SES 1) 

 

 

Image 32 - Relax (SES 1) 

 
 

 

Image 33 - Pray (SES 1) 

 
 

 

Image 34 - Budget (SES 1) 

 

Image 35 - Shop (SES 1) 

 

Discussing the themes, DFFL, interior and exteriority, and micro and macro 

places, for SES 2 is difficult because all results for group, for these themes, are situated 

in the middle of the data. This is because of the character of the sample; five participants 

live in rural space, five in live urban space and three live in suburban spaces.  This 

indicates that these themes are highly representative of formative loci and the territorial 
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variety of SES 2 generated results for these themes fitted precisely between the other 

more “neatly packaged” urban and rural groups.   

The most frequent places depicted by SES 2 are the home and commercial 

space, comprising of almost 70% of the total images. The most frequent macro places in 

addition to home and in public are educational, office, and friend/family home spaces. 

SES 2 represents CBT in the bedroom, office, and living room for the actions learn, 

work, relax, and play; the highest representation is in the action learn followed by work. 

The most solitary action is budget, while all other actions have between 50-55% 

representations of COM activities.  

 

 

 

Image 36 - Learn (SES 2) 

 

Image 37 - Relax (SES 2) 

 

 

SES 2’s work is typically at home sitting at a desk with a computer or doing 

domestic labor inside and outside of the house. When they need to learn they head to 

their bedroom to read a book, work on the computer at their desk, or work on school 

assignments. Sometimes, they play sports or a table game at home. When relaxing, they 

are typically at home on their bed with their computer. Sometimes they also relax 

socializing with friends in parks. They are practicing the Orthodox religion and can be 
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found in prayer at church or at home praying to their iconography. In order to keep track 

of their finances, they spend time at home organizing their Moldovan lei in their wallet. 

This is so when they go shopping at the pia�a or supermarket they know how much they 

have to spend.  

 

 

Image 38 - Work (SES 2) 

 

Image 39 - Work (SES 2)  

 

 

Image 40 - Learn (SES 2)  

 

Image 41 - Play (SES 2)  

 
 

 

Image 42 - Relax (SES 2) 

 

 

Image 43 - Pray (SES 2) 
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Image 44 - Budget (SES 2) 

 

 

Image 45 - Shop (SES 2) 

 

 

SES 3 represented places for the specified actions at an equal percentage in 

their formative loci, D1 space and beyond, in the D2 space. They have a high 

representation of interior space. The variety of locations presented is high, which 

indicates mobility between actions and a decrease in multi-purposed space. This relates 

to an association with living in a high density territory, in urban Moldova.  

The most frequent micro places depicted by SES 3 are the bedroom, commercial 

space, and public exterior space. The most frequent macro places, in addition to home 

and in public are educational, office and friend/family home spaces. SES 3 represents 

CBT in the bedroom, classroom, and office for the actions work, relax, learn, play and 

budget; the highest representation being in the action work.  Their most solitary actions 

are budget, work and pray, while their most communal activities are shop, learn and 

play.  

SES 3’s work is typically at home sitting at a desk with a computer. When it is 

time to learn they head to their university to spend time in class with their cohort.  

Sometimes, they stay at school to play sports or find a nice place for a table game. 

When relaxing, they are either at home on the computer or spending time at their 

grandparent’s house. They often find themselves meditating while walking down a 

Chisinau street or while in a park staring at the sky. They try to save money with the aid 
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of technology and when going shopping, they might stop at an ATM to get some 

Moldovan lei before going to the supermarket. 

 

 

Image 46 - Shop (SES 3) 

 

Image 47 - Budget (SES 3) 

 

 

Image 48 - Work (SES 3) 

 

Image 49 - Shop (SES 3) 

 

Image 50 - Work (SES 3) 

 

Image 51 - Learn (SES 3) 
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Image 52 - Play (SES 3) 

 

Image 53 - Relax (SES 3) 

 

Image 54 - Pray (SES 3) 

 

 

Image 55 - Pray (SES 3)  

 

Image 56 - Budget (SES 3) 

 

Image 57 - Shop (SES 3) 

 

These summaries provide insight to the life of Moldovan youth, contingent to the 

construct of SES stratification. The images helped establish a more specific approach to 

future analyses. The original selection of actions was based on my own understanding of 

universal actions, before knowing anything of the Moldovan context. To be clear, the 

directions stated for participants to take a picture of their lives, not an interpretation of a 

universal space. These representations provided by participants are current and a real 

part of their lives - not an interpretation of what participants have seen these actions look 
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like, for example, in movies (though media is definitely considered an experiential 

influence on participants, it is not under analysis in this project). Further, semantic 

interpretation of the actions varies and allows place-identity to emerge from the images 

and indicate differences among groups. The contextual visual analysis provides 

information on the way in which participants’ interpretations of actions indicates 

differences and similarities among group place-identities. 

There were immediate visual differences that established a clear interpretive and 

place experience difference among SES groups. These were mostly present in the 

actions budget, pray and work. In budget and work, the contrast in SES, not just urban-

rural distinctions, but class distinction was visible. In these images, participants from 

SES 3 took the images at location such as banks and offices at a more detailed or closer 

range. This indicates a level of familiarity within the spaces, which by contrast does not 

exist in SES 2’s group images. This is interesting because the groups show similar rates 

of place presentation (table 11). However, their way of representing the places belies an 

underlying disparity likely related to frequency interacting with banks and office spaces.  

SES 1 remains the most distinct in actions budget and work. The cognition of the 

action work was represented in exterior places doing manual labor. The majority of the 

group’s images for budget were represented in shopping places or with cash. Making 

comparisons among these two actions indicated structural disparity among groups in the 

places they inhabit now, which allows for a level of prediction related to place and 

societal mobility. Meaning that one group interpreting the action work to mean manual 

labor and budget to mean working with cash or spending money, while another group of 

participants interprets the action work to mean in an office and budget to mean working 

with a bank is a likely indicator of the future place experiences for the disparate groups 

that will sustain a disparity among groups into their future.  
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The other action that revealed a distinction among groups in their depiction was 

pray. As I said, I adjusted the instructions for participants to include meditate in order to 

account for participants who may not pray. This was a good choice because it provided 

an option for participants to interpret and represent their spirituality in multiple ways.  

This action was interesting because as Müller’s (2011) tables (p.49) indicate, in Moldova 

denominational affiliation and belief in god have increased dramatically since 

independence while trust in church has decreased. Unfortunately there is not more 

information on the causes and effects of these changes in Moldova in Müller’s (2011) 

article. There was, however, much sentiment of this lack of trust in participant 

discussions, which is indicated in SES group analysis.  

In the images, SES 2 had the highest representation of religious places, while 

SES 3 images were collectively without religious artifact. Based on my image coding, 

there was very little overlap in context among groups. However, place representation 

altered the amount of disparity among groups to reveal more overlap. Further 

assessment on the verbal context of these images will later reveal the impact of the 

predominate religion, Eastern Orthodoxy, on the place-identity responses from the 

participants, which indicates more cognitive similarity among all groups that the images 

indicate.  

The actions I directed participants to take pictures of happen within territories to 

sustain daily life. The general analysis showed a difference between SES 1 and 3 based 

on their formative experience in urban and rural locations. Within these places, each 

action reflects larger macro processes happening, which are informative for place-

identity theory. The myriad expectations of place and influences upon the self that 

develop are a result of the structure in place. When group images reflect multi-purposing 

space or mobilizing between actions there are different cognitions of problem solving 
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occurring within participants’ lives. One is a question of how do I get from here to there 

in an allotted amount of time, the other is how do I re-establish my expectations of place 

to meet the needs of a different action within the same space. Both are skills involving 

place assessment and reestablishment. These two actions represent a divergence in 

spatial awareness and mediation among participant groups. These divergences relate to 

personal resources and territorial resources at one’s disposal that affect the change 

cognitions of groups of people within a territory. Stating the cognitions to multi-purpose 

space or mobilize within a larger territory allows us to consider how place creates strong 

change cognitions contingent to power one has learned to exert upon a specific place.  

In contextual visual analysis, abundant information emerges that suggests the 

materialization of a Moldova place-identity affected by SES. Based on image coding 

within SES groups I was able to reduce the number of actions for analysis to allow for 

those actions that indicated the most disparity among groups. The images show 

distinction in the way participants recognize places fit for action and who shares space in 

the depicted places. Which people are in what place indicates the in-group and out-

group patterns of identity that help to take on specific roles, fit for place. Interiority and 

exteriority, and CBT relay information that clue into how SES influences expressions 

and/or requirements in place. These three features provided already refer to the first 

three place-identity functions; recognition, meaning and expressive-requirement. 

Additionally, multi-purposing space or mobilizing between actions indicates initial 

understandings of participants’ abilities to mediate change within their environment. 

More information is needed from the interview data to expand on place-identity functions 

and the present absences of the images, which allowed me to understand the anxiety 

defense function’s indicator, places not to go.  
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SES GROUP ANALYSIS APPROACH 

Interview data was coded by the functions of place-identity consequent to the 

theoretical bases presented in the literature review. Table 1 shows the aforementioned 

functions and their corresponding indicators. The data was aggregated by action and 

then coded according to the place-identity function indicators. I did a comparative 

analysis for each action among SES groups by analyzing same and original responses 

in the following groupings: All SES groups, SES 1 and 2, SES 2 and 3, SES 1 and 3, 

only SES1, SES2 or SES 3. The number of responses within each indicator were 

summed and averaged to show hierarchy of groupings. Subsequently, an average of the 

groupings within the entire action was calculated and then adjusted4 to see which 

grouping was strongest in the action.  

Tables 34 is an example of the relax action, recognition function. Table 35 is an 

example of the recognition function same and original response percentages by action. 

Table 36 is an example of the relax place-identity functions’ same and original response 

percentages.  These are provided to show the connection across actions and functions, 

derived from the coded interview data. The bolded information indicates how the results 

are linked to the original data. This organization of the data was carried out for each 

action under each function, which allowed for patterns to be seen in same and original 

responses among all groups. 

 

 

 
                                                             
4 The findings needed to be adjusted because the number of participants per group varies, skewing the 
results of the data. Therefore, the data was adjusted to account for this discrepancy. Since number of 
responses is the unit of analysis, I took a frequency count of the total number of responses per SES group, 
per action and adjusted the data corresponding to these numbers. This allowed for the data to be more 
representative accounting for the difference in number of participants and related difference in response 
frequency per SES group.  
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Table 34. Relax Recognition Function Comparison by SES 

 
Activities Freq Place Other  

Activities 
Other  
Places 

% of All 
Responses 

% of All 
Responses 
(Adjusted) 

All SES 30 0 15 0 18 35.80% 22.28% 

1&2 2 9 4 3 16 19.32% 16.03% 

2&3 6 0 7 2 7 12.50% 9.99% 

1&3 0 9 0 0 0 5.11% 6.75% 

1 1 0 0 2 2 2.84% 7.98% 

2 4 4 1 12 11 18.18% 21.41% 

3 1 1 1 4 4 6.25% 15.56% 

 

Table 35. Recognition Function Same and Original Re sponse Percentages 

 
Average % of All Functions Averages 

 
Same Responses Original Responses 

Similar Orig 

 All SES 1&2 2&3 1&3 1 2 3 

Relax 22.28% 16.03% 9.99% 6.75% 7.98% 21.41% 15.56% 55.05% 44.95% 

Play 26.75% 8.92% 15.88% 1.11% 15.22% 11.84% 20.29% 52.66% 47.34% 

Work 17.47% 19.42% 11.86% 2.76% 15.93% 8.92% 23.64% 51.51% 48.49% 

Learn 32.06% 4.26% 22.19% 1.76% 17.77% 9.85% 12.12% 60.27% 39.73% 

Pray 28.42% 23.21% 13.90% 12.16% 4.05% 4.75% 13.51% 77.69% 22.31% 

Budget 12.87% 18.63% 12.39% 1.86% 18.65% 13.72% 21.89% 45.74% 54.26% 

Shop 37.63% 6.61% 14.23% 0.00% 17.43% 21.85% 2.25% 58.47% 41.53% 

AVG 25.36% 13.87% 14.35% 3.77% 13.86% 13.19% 15.61% 57.34% 42.66% 

 
 

Table 36. Relax Place-Identity Functions’ Same and Original Response  
Percentages  

 
All SES 1&2 2&3 1&3 1 2 3 

Recognition 22.28% 16.03% 9.99% 6.75% 7.98% 21.41% 15.56% 

Meaning 15.98% 16.93% 24.28% 7.56% 9.33% 13.10% 12.83% 

ER 26.90% 14.41% 12.32% 2.75% 9.17% 15.66% 18.79% 

Med x-ng 12.48% 16.12% 0.00% 4.60% 8.79% 24.17% 33.84% 

AD 0.00% 7.61% 16.06% 6.88% 16.06% 27.10% 26.28% 

Average  15.53% 14.22% 12.53% 5.71% 10.26% 20.29% 2 1.46% 

 
 

Further analysis was achieved by aggregating the averages as a whole under a 

function matrix revealing discrepancies among SES groups within each of the functions 
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across all actions. The bolded average in the bottom row of tables 35 corresponds to the 

recognition row in table 37; all action averages. The bolded average in the bottom row of 

table 36 corresponds to the relax row in table 38; all function averages. The aggregated 

data allowed for findings to contribute to the theory of place-identity.  

 
SES Group Analysis 

Tables 37and 38 provide two ways to look at the findings. They display the action 

and function averages of same and original responses. Same responses are categorized 

to indicate percentages of same response among SES groups (All SES) and between 

SES 1 and 2, SES 2 and 3, and SES 1 and 3. Original response columns indicate the 

percentages of responses that are specific to each SES group. From these tables, 

patterns emerge that begin to unravel detail related to the influences of SES 

classifications on place-identity. 

Table 37 shows all action averages in same and original responses sorted by 

place-identity functions. To the right of the table similar response and original response 

averages have been aggregated. The bottom overall averages indicate that there are 

more similar responses (51.64%), or overlapping responses in the data than there are 

original responses (48.36%). This indicates greater similarity among all groups, than 

difference. To be clear though, this does not indicate a percentage of same responses in 

all SES groups (this value is reflected in the first column under ALL SES). These 

aggregated averages indicate same responses occurring in different SES group 

combinations.  

This side of the table also indicates that there is a negative association with the 

functions in the percentages of similar responses. Moving through the functions, there is 

a steady decrease in similar response percentages. This is maintained under ALL SES 

same response percentages. In contrast, there is a positive association in SES 2 & 3, in 
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relation to the hierarchy of the place-identity functions. Same response percentages in 

All SES decreases through the place-identity function hierarchy, while the percentage in 

same responses between SES 2 and 3 increases.  

 

Table 37. All Action Averages in Same and Original Responses 

 
Average % of All Actions in the Place-Identity Functions Averages 

 
Same Responses Original Responses 

Similar Orig 

 
All SES 1&2 2&3 1&3 1 2 3 

Rec 25.36% 13.87% 14.35% 3.77% 13.86% 13.19% 15.61% 57.34% 42.66% 

Mean 20.57% 7.80% 21.19% 5.21% 10.60% 16.53% 18.10% 54.77% 45.23% 

ER 18.67% 9.57% 21.23% 4.45% 11.87% 17.54% 16.67% 53.92% 46.08% 

M-Ch 15.93% 3.87% 21.48% 5.74% 16.77% 17.49% 18.72% 47.03% 52.97% 

AD 10.93% 8.87% 24.38% 0.98% 11.18% 26.96% 16.69% 45.16% 54.84% 

AVG 18.29% 8.79% 20.53% 4.03% 12.86% 18.34% 17.16% 51.64% 48.36% 

        

This pattern was a surprise. Proshansky et.al. (1983) do not indicate a hierarchy 

to the functions. One hypothesis for this is that the preceding functions are indicative of 

cultural place-identity. The latter functions reflect more circumstantial aspects of life and 

therefore have less similarity in an observation of SES affect. Later in the findings, more 

information provides clues to the reason for this pattern’s emergence.  

Another finding indicated that SES 2 and 3 have the highest average percentage 

(20.53%) of same response answers. This is followed by All SES (18.29%) in same 

responses. Same response percentages between SES 1 and 2, and SES 1 and 3 are 

the lowest average percentages in the entire table. The percentages show greater 

similarity between SES 1 and 2 than between SES 1 and 3. For the groups that include 

SES 1, the highest percentage, (aside from ALL SES) for this group is in original 

response. This provides evidence that SES 1 has the greatest divergence in place-

identity related responses. Therefore, though there is a greater than 50% similarity 
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among group responses, SES affects the place-identity of the Moldovan youth in this 

project.  

 

Table 38. All Function Averages in Same and Origina l Responses 

 Average % of All Functions Averages 

 Same Responses Original Responses 
Same Orig 

 All SES 1&2 2&3 1&3 1 2 3 

Relax 15.53% 14.22% 12.53% 5.71% 10.26% 20.29% 21.46% 47.99% 52.01% 

Play 20.03% 6.00% 16.86% 1.32% 15.57% 20.36% 19.86% 44.21% 55.79% 

Work 17.48% 8.83% 21.73% 3.44% 12.46% 15.53% 20.52% 51.49% 48.51% 

Learn 16.73% 5.99% 24.17% 4.32% 11.85% 17.50% 19.44% 51.21% 48.79% 

Pray 17.20% 12.87% 23.53% 6.86% 12.26% 15.08% 12.20% 60.46% 39.54% 

Budget 11.66% 6.33% 14.07% 2.91% 21.71% 23.81% 19.51% 34.97% 65.03% 

Shop 29.43% 7.32% 30.78% 3.66% 5.86% 15.83% 7.12% 71.19% 28.81% 

AVG 18.29% 8.79% 20.53% 4.03% 12.86% 18.34% 17.16% 51.64% 48.36% 

 

Table 38 looks at the same data in a different way to understand how patterns 

emerge in the actions. The bottom averages are identical to the averages in table 37 

because it is the same information restructured to distinguish SES affect on groups 

related to the actions.  

The highest percentages in the table indicate where homogeneous place-identity 

cognitions are occurring among SES groups. On the right, where similar response 

answers are aggregated, the table reveals the shop and pray actions have the highest 

percentages. This indicates that shop and pray, discussed previously as actions 

representative of commerce and religious culture are the most homogenous actions in 

the project. Below, I review the coded same responses, to offer an illustration of 

homogeneous Moldovan place-identity in the shop and pray actions. Following this, I 

discuss coded responses in the actions reported to have the highest percentages for the 

groupings SES 1 and 2, SES 2 and 3, and SES 1 and 3. 
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In shop, all groups have participants that indicate they buy food infrequently or 

weekly at convenience stores, supermarkets and pia�as. They usually go with family and 

think that the reason someone wouldn’t shop in the same places they do is because they 

live far away. All SES groups have participants that value the following in commercial 

spaces: finding what they need, nice staff, affordability, minimal clerk intervention and a 

location close to their own home. Often, weaknesses in shop places include angry clerks 

who are deceptive and poorly laid out spaces with unpleasant smells. Changes 

participants indicated they’d like to see happen in others related to employees yelling 

and a mentality, which focuses only on making money. In regard to this, one participant 

stated that ‘the mentality of Moldovan store owners is, if [a product] expired they aren't 

interested in that. They just [want to] make money.’  In the spaces depicted, all SES 

groups indicate they would like to see renovations done including ‘more parking, roof 

repairs and improving stairs’. Places participants indicated they do not go are those that 

are at inconvenient distance. 

 

 

Image 58 - Shop (SES 1) 

 

Image 59 - Shop (SES 3) 

 

In pray, all SES groups have participants that indicated they spontaneously 

meditate at home, for calm, and on life. All SES groups reported that they pray 

infrequently in celebrations at the Orthodox Church or ‘in the mind’. All groups have 
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participants that once attended church regularly, but no longer attend. The common 

presence in pray places for all groups is the family, but most often participants pray or 

meditate alone. Values in pray places include nature, solitude and quiet. Physical space 

change cognitions among all groups occur in the church to add seating, which is absent 

from Orthodox churches and relate to other small renovations. For example, one 

participant indicated in the church she attends, “some of the pictures, painted on the 

walls, they are very old. They need to be restored. If I would have money, I would give it 

to them.”  Participants in all groups indicate a desire to be in other spaces such as nicer 

churches, beaches and forests when they pray. There are no common responses 

among all groups in weaknesses, changes in one’s or others’ behaviors and places not 

to pray. 

 

 

Image 60 - Pray (SES 1) 

 

Image 61 - Pray (SES 2) 

 

As discussed previously, groups 1 and 2 do not have high same response 

percentages, however in actions, their highest percentages were in relax and pray. For 

relax, same responses in these groups indicate that to relax, they read or use the 

computer daily. They also like to relax in nature, a forest, their front yards, and actually 

indicate that there is no place that they would not relax. Participants in both SES 1 and 2 

identify the presence of their mothers and siblings and say special objects in their relax 
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places are trees, forest and animals. They value cleanliness and quiet, and feel they 

could get this most at the sea or by erecting new places to enhance their experiences in 

their relaxing places. Though an absence mentioned is their grandparents, these spaces 

often connect them back to their youth. For example, a participant said:  

‘This is the swing, made by my dad when we were really young. He made this not just for 
us, but for the whole village. Now, I go and relax there because it is broken …I remember 
a time when I was there with about ten cousins and here we each waited a turn. We took 
a turn and tried to push so that we could get up to the highest it would go. We have 
pictures and it was the girls that got the highest. It was always full of people. Everyone 
waited in line, older and younger.”  

For the action pray, groups 1 and 2 indicate they perform this daily with 

iconography, at church, or in their bedrooms. Absences include people of other religions 

and those without knowledge of these places. Special objects mentioned by participants 

in both SES groups include iconography. Participants state that they value iconography, 

good air quality, a good location and a large church. Correspondingly, a weakness is 

when the space is too small and participants of these groups feel they can not 

accomplish the action. Additionally, these groups indicated that they have changed their 

affiliation with churches in the past but the common response in places not to pray is 

with a different religion.  

SES 2 and 3 have the highest same response percentages in the shop and 

learn. For shop, these groups patron the same places; supermarkets, street vendors, 

second hand, and Metro (a wholesale store). They often go alone or with friends, but 

indicate the elderly and rich people do not shop where they do. Participants in these 

groups value saving time, the game of hunting and surprise at second hand shops, 

cleanliness, large spaces, conditioned air, accessibility and a physical structure. 
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Image 62 - Relax (SES 2) 

 

 

Image 63 - Pray (SES 2) 

 
 

Weaknesses in shop places include high costs, the presence of alcoholics, 

insistent vendors, noise, suspicious clerks, dirtiness, low quality products and spaces 

reflecting a lack of development. The alcoholics, poor interactions, insistent staff and 

poor service are mentioned by participants in both groups as cognitions for changing 

behavior of others. In their own behavior, they change their spending habits to find 

bargains and avoid some shopping places. Physical space change cognitions relate to 
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making shopping places more convenient, in better locations. Places participants in 

these groups state they do not go include the pia�a, the mall and expensive stores.  

 

 

Image 64 - Shop (SES 2) 

 

Image 65 - Shop (SES 3) 

 

In the learn action, participants in SES 2 and 3 indicate that they learn daily at 

school with peers and in the office with coworkers. They learn by doing homework or 

searching on the computer. Participants in these groups indicate that they often remove 

themselves from technology to improve learning. They consider learning a lifelong 

activity and reflect on using the places they depicted in the project in the future with a 

different role, such as teacher. People they do not encounter in their learning places are 

those who don’t want to learn or without time. Objects important for the learning process 

include books, co-workers, decorations and computers. They value team work, a variety 

of activities, edibles, internet, light quality, good furniture and a temperate climate. 

Weaknesses they encounter in the learning places include inadequate resources, old 

Soviet styles and inflexible rules in the library. They reflect that teachers they’ve had 

need to be better, but they adapt their behavior in learning space to help others 

understand. Places they indicate they don’t go to learn are the library and other 

universities.  
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As was discussed previously, groups 1 and 3 have the lowest percentage of 

same responses. However, their highest same response percentages were in pray and 

relax. In the pray action participants in these groups indicate they meditate in parks, in 

nature. They value being near water and having space available to them. However, both 

groups have participants that indicate the locations of bars, near their meditation places 

and the presence of trash are weaknesses of place they’ve experienced. Often 

mentioned by participants in these groups is the enactment of using this activity as a 

means to escape others. 

 

 

Image 66 - Learn (SES 2) 

 

Image 67 - Learn (SES 3) 

 

The frequency with which participants in SES 1 and 3 indicate they relax is 

weekly and seasonally but they do not have same responses for activities or places. 

However, participants in both groups relax doing group activities and stated that places 

they do not relax are locations with ‘out-group’ people. Similar to the connection to youth 

mentioned as a same response answer among all groups in the relax action, participants 

in SES 1 and 3 connected their relaxing places specifically to a grandparent story. For 

example, one participant discussed the willow tree in his picture. He said: 

 “There is this willow tree, it is very special. It has been there since I was young when I 
visited with my grandfather and he told me he grew up with this willow tree too. He grew 
up with it. My parents grew up with it and now I also grew up with it.  
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Image 68 - Relax (SES 1) 

 
Another participant provided an image for relax at his grandparent’s home in the 

village. He provided a nice story of childhood mischievousness in comparison with his 

grandmother’s prudence with foods as a result to her life experience “surviving the 

second world war and also the hunger period in Moldova”. He said:  

She always saved and was efficient. For the stove, she'd only use one match and yelled 
at you if you used more. Even with food when it was abundant, she would keep it until the 
last day to spread out the time to have some food accessible. I didn't understand these 
things when I was young. I just wanted something good and tasty all the time. So I 
learned how to pick a lock on the doors in the house. I'd use every trick I could to enter 
into the forbidden cellars. The sweets were in the back room, locked. One time I wanted 
to go in this room, there were three doors to go through. The first I went through a 
window, then I picked the lock of the next one, in an old door with really large teeth 
components in the lock…The reward was behind the door. As a kid it seemed more of a 
game. It was funny because my grandma would call me a child devil because I was able 
to go through all these doors without unlocking them and she couldn't comprehend how I 
did it. In one of the rooms I also found an extra set of keys to the cellar, so she couldn't 
figure it all out.  

In image 69, his father sits at the stove his grandmother would light with “just one 

match”. It is unsurprising therefore that the values mentioned by participants in both SES 

1 and 3 are history and quality objects.  

Described in detail above are the same response actions with the highest 

percentages among SES groups. Able to be seen is how the descriptions create 

different experiences among the groupings in the same actions. For example, pray, shop 

and relax all occur multiple times in the highest percentages among groups. However, 
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there is a distinct difference in the same responses between SES 1 and 2 and between 

SES 1 and 3 in the pray action. This difference relates to the religiosity reflected in the 

homogeneous place-identity responses between SES 1 and 2, which is absent from 

SES 1 and 3. By understanding these nuances in same responses, the diverging place-

identities indicate that SES indeed affects the place-identities of the participants. 

Discussion on the lowest percentages, in the following, helps provide more information 

that indicates in which actions SES groups are the least similar in place-identity function 

responses.  

 

 

Image 69 - Relax (SES 3) 

 

 
Aggregated similar response percentages illustrated in table 38 show the lowest 

percentages occur in budget, play and relax. This indicates the greatest place-identity 

heterogeneity occurs in the actions associated with economics, static recreation and 

active recreation. Relax is interesting because as indicated above, it is the action with 

highest same response percentages between SES 1 and 2 and between SES 1 and 3: 

however when aggregated, it is actually ranked 5th in similar response percentages. 

This is because the averaged same response percentages between these groups are 

relatively low (8.79% and 4.03%) compared to the percentages under All SES, SES 2 
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and 3, and original responses for SES 1, 2 and 3. This means that the difference 

occurring in the relax action as an affect of SES is greater than the similarities.   

Of all the actions, budget and play, are the two that reflect economics and active 

recreation. Further perusal of the table, illustrates that SES 1 and 3 have the greatest 

place-identity disparity in play and budget. These groups are the most disparate, and 

their most heterogeneous actions mirror the aggregated data. Therefore, it can be stated 

that the findings show the greatest place-identity discrepancy occurs in relation to places 

associated with economics and active recreation. As this analysis seeks to distinguish 

affects of SES on place-identity, it is unsurprising that these two actions would have the 

greatest response variation between the most disparate groups and the SES 

classifications. 

SES 1 and 2 have the greatest place-identity disparity in actions learn and play. 

In original response percentages for SES 1 and SES 2, play occurs consistently with 

higher percentages. This indicates that play, for these groups is highly distinct. However, 

the place-identity difference in the learn space for SES 1 and 2, provides a little insight 

into a place-identity discrepancy in action associated with educational institutions. The 

participant photography alluded to this discrepancy as there was a positive pattern in 

representation of macro education places. Indeed, in all the place-identity functions for 

the action learn, there were a total of 279 responses given by both SES 1 and 2, but only 

19 responses are the same between these groups in the action representative of 

institutional education.  

As indicated SES 2 and 3 have the highest aggregated same response 

percentage and the most same response percentages in learn and shop. However, they 

show the greatest place-identity discrepancy in relax and budget. In original responses 
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for SES 2 and SES 3, relax and budget percentages are consistently high, indicating 

action heterogeneity.  

Similar response percentages aggregated in table 38 show that work and learn 

are situated in the middle of the data, closest to equal in similar and original responses 

percentages. Both indicate marginally higher similar response percentages than original 

response percentages. It can also be seen that SES 2 and 3 and SES 1 and 3 have a 

higher same response percentages in learn (24.17% & 4.32%) than in work (21.73% & 

3.44%). Whereas, SES 1 and 2 has a higher same response percentage in work 

(8.83%) than in learn (5.99%). This indicates SES 3 has a place-identity more similar to 

SES 1 and 2 in educational institutions (learn), than in spaces reflecting educational 

attainment and economic earnings (work). Contrastingly, SES 1 and 2 have more 

similarity in spaces reflecting educational attainment and economic earnings (work), than 

in educational institutions (learn). Simply stated, SES 3 has a more homogenous place-

identity with SES 1 and 2 in learning places, but is less homogenous in working places. 

SES 1 and 2 have a homogenous place-identity in work, but less so in learn. This 

reveals the way in which place-identity theory can tangentially reflect class mobility 

cognitions associated with stratified circumstances.  

 

SES Group Analysis Conclusion 

It is important to realize that the level of place-identity homogeneity varies based 

on actions, because universal actions pervade territories and levels of cultural adoption 

are different dependent upon action. The actions with the most homogenous place-

identity responses are shop and pray; the most heterogeneous are budget, play and 

relax. Work and learn vacillate within the functions. However, there was evidence 

indicating that SES 3 has a more similar place-identity with SES 1 and 2 in learn, than it 
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does in work places. SES 1 and 2 have a more similar place-identity in work places than 

in learn places.  

It is unsurprising to me that pray had a high percentage in similar responses, 

which indicated homogeneous place-identity among groups. As discussed, Eastern 

Orthodoxy is the primary religion in Moldova. However, the secular state of Soviet 

Moldavia reverberates in the ideology of today creating an atmosphere suspicious of 

religion and its motives to control and manipulate within territories. Visually, the churches 

are unmistakable with their onion domes, crucifix plans and vibrantly colored facades 

and the Orthodox rituals are a visible part of the cultural identity of the country.  

In the contextual visual analysis, I found that the image context had very little 

overlap and SES groups do not indicate a similar level of religiosity. However, the place-

identity responses contradict this, showing an underlying force within the country 

creating homogeneous place-identity functions for pray spaces in the way participants 

recognize, give meaning and understand expressive-requirements for place. This 

indicates the impact of pervasive institutions that establish structure in participants’ lives 

from childhood into adulthood, which affect identity structures later in life, indifferent of 

choices made to reject parts of the institution.  

Surprising to me was the homogeneity in place-identity responses in the action 

shop. As discussed, shop is a commercial activity that reflects choices available as a 

result of domestic production and international imports. Because it is directly related to 

economic circumstance, I am surprised by the uniformity in place-identity responses. All 

participants indicate that they get goods at convenience stores, supermarkets and 

pia�as, which are the three options I encountered in Moldova (with the exclusion of 

subsistence agriculture). The responses indicating participant recognition, meaning 

making, expressive-requirements, mediating change and anxiety and defense in 
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shopping places are similar across SES groups. This may indicate a lack of experiential 

variety throughout the country in commercial places or a level of equality among 

participants in their identity related to purchasing power and choice making behavior. It 

is possible that comparing the place-identity of a different age group, comparing by SES, 

would result in a different level of experience in these places that diverge as economic 

circumstances become more concrete and disparate based on the categorization of SES 

at a later age. Later analysis that assesses predominate variable affects will contribute to 

the understanding of the homogeneous place-identity responses among groups in the 

shop action.  

Consistent with image analysis, budget provided the most disparate place-

identity responses. This means that due to the variables formative loci, experience from 

formative loci and parents’ professions participants under each SES category 

participants have variable place experiences which influenced the functions of their 

collective place-identity and interpretation of the action budget. Relax and play were also 

the less homogeneous than the other actions. Both are similar in that they are 

interpretations for recreational actions, however relax is the absence of directed activity, 

while play indicates intention or participation in an activity for a specific goal.  

In my Moldovan experience, play was an acceptable activity for children, but 

there was an age restriction to this, which I learned of personally and heard from 

participants. However during discussions, urban participants intimated a more 

progressive attitude towards this cultural understanding to end play at a certain age. One 

participant said that her opinion on the appropriate age of play changed because of her 

experience abroad. She said:  

It is very stereotypical at what age, what you should be doing. Right now, it is very often, 
when you are 15-16 you should start go clubbing. This is very normal, so [my peers] don't 
consider playing board games; they think it is for small children. When I was in the US 
and my host father proposed that we play battleship, it was very interesting because I 
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hadn't played chess since I was 10, because it started to become uncommon. Then I got 
there and I was like, “What?” You play board games and I saw people playing board 
games. It was a shock. 

In addition to this, participants in SES 3 provided images of a game café in 

Chisinau that is popular with youth who enjoy a variety of board games. Contrasting 

these discussions were participants in SES 1 who indicated that they would not play in 

the future because they would be adults. For example when asked if he will play in five 

to ten years, one participant in this group said “No, no. Then I will have kids and they will 

play, not me.”  

In relax there was a lot of contextual overlap in the images. With my experience 

in Moldova, it was acceptable and encouraged to take time to relax. Often this occurred 

on Sundays, if the weather permitted, outside in the forest or sitting to eat with friends 

and family at a “masa” (meal). Due to the overlap in visual context, my experience in the 

country and the higher homogeneity between SES 1 and 2 and SES 1 and 3 (in 

comparison to the other actions), it is surprising that the similar response percentage is 

low among all groups. I’ve discussed relax as an action that indicates participants’ 

choices related to static recreation. It makes sense to me that this would vary based on 

access to different types of static recreation like television, internet and nature. However 

there is not enough information to expand on this action. More information provided by 

later analysis looking at predominate variables under the SES umbrella will contribute to 

this understanding.  

As was discussed, participants in SES 2 were categorized uniformly in relation to 

urban (5), suburban (3) and rural (5) formative loci. Within the initial contextual visual 

analysis this group’s representations fit squarely between the other two in the themes 

distance from formative loci, interior and exteriority and micro-macro containers. 

However, findings in SES group analysis confirmed that SES stratification affects 
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Moldovan place-identity by illustrating that SES 2 and 3 have the highest same response 

percentage, while SES 1 has the most distinct place-identity responses. This means 

there is more similarity in general place-identity related to the actions and functions 

analyzed among SES 2 and 3 than there is with SES 1. 

SES 1 has the most distinct general place-identity responses. The categorization 

of SES - this group has a lifetime experience in a rural environment with parents whose 

professions are not relatively high paying or high status - has therefore distinguished 

their responses from those of their peers. The functioning cognitions to recognize, create 

meaning, establish expressive requirement, mediate change and places not to go in the 

specific actions are different from those of their peers as a result of these classifications.   

These differences in place-identity related to actions and group similarity allow 

me to consider a hypothesis for the initial observation of the descending percentage in 

ALL SES same response percentages in relation to the place-identity functions to create 

a function hierarchy. This pattern was another surprise in the data. Proshansky et.al. 

(1983) don’t indicate a hierarchy to the functions. One hypothesis for this is that the first 

functions are indicative of a pervasive cultural place-identity. The latter functions reflect 

more circumstantial aspects of life susceptible to systemic stratification, related to SES.  

Due to the many surprises and questions brought up by the SES group analysis, 

I wanted to look at how the variables under the SES umbrella were affecting the data. In 

the final analysis, I break down the SES variable into two subsets: class-status and 

community-society to expose the predominate variable affecting the data. This analysis 

aids the discussion on place-identity function hierarchy and provides relevant insight and 

confirmation of the other findings.  
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ANALYZING VARIABLE AFFECTS APPROACH 

Following analysis among SES groups, the data was analyzed to assess the 

predominate sub-variables of SES. Parsed from the umbrella variable were the 

community-society variables – formative loci and experience from formative loci – and 

the class-status variables – mother profession and father profession. These were 

labeled place experience (PE) and class-status (CS), respectively.  

Participants were reclassified and their responses were reanalyzed 

corresponding to the modified classifications. This produced coded responses in the 

following classifications: SES 1, SES 2, SES3, PE 1, PE 2, PE 3, CS 1, CS 2 and CS3. 

The responses in PE and CS were then analyzed against SES independently, which 

highlighted the total change occurring between classifications5.  

 

Table 39. Predominate Classification  
per Action in the Recognition  
Function 

  CS Affect - 
PE Affect 

Predominate 
Classification 

Relax 2.9% CS 

Play 2.9% CS 

Work 13.0% CS 

Learn 5.0% CS 

Pray 1.3% CS 

Budget -2.1% PE 

Shop -0.04% PE 

 

 
The percent of change occurring in PE was subtracted from the total change 

occurring in CS. If the final coefficient was positive, the total change by CS was larger 

and if the final coefficient was negative, the total change in PE was larger. These final 

                                                             
5 The data required adjustment to account for disparity in number of participants per classification group, 
which (similar to SES group analysis) affected the number of responses (see appendix I).  
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numbers show whether CS or PE was the predominate variable on SES (see appendix I 

for more detail). This mathematical formula was applied to all actions, allowing for micro 

analysis to identify the predominate variable of each action and within the functions. 

Table 40 is an example of the predominate affect results in the recognition function, 

which directly connects to the data provided in the subsequent table 41, showing all 

predominate variable affects in actions, by function. 

 
 

Variable Affects Analysis 
 

In the SES group analysis it was indicated that there is a disparity between the 

place-identity of SES 1 group with SES 2 and to a greater degree with SES 3. 

Additionally, the grouping of SES 2 and 3 has the highest percent of same responses, 

indicating homogenous place-identity cognitions. Understanding that this is occurring 

leads to the question, why?  

The undercurrent moving data around is important to understand as my goal has 

been to understand not only if there is difference in place-identity, related to SES, but 

also to understand which societal constructs, class-status or community-society, have 

greater impact on place-identity. Further, Olzak’s study (1994) argued that when cultural 

and economic boundaries arise, then culture influences collective identity formation, 

more so than economics. This provided an interesting way to look at the data. By setting 

new classifiers to represent the two major concepts, I was able to analyze the affect of 

these variables and see if this finding is maintained.  

Table 41 provides information on predominate variable affects by function. Relax 

and play, across all functions, consistently result in a predominate CS affect. The 

strongest CS affect for relax is under the anxiety-defense function, indicating ‘places not 

to relax’ has the most change occurring as a result of the class-status variables. The 
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weakest CS affect for relax is in the mediating change function, which used indicators to 

uncover cognitions for changes in ‘one’s own and others’ behaviors and the physical 

relax space’.  Being close to zero (0.70) indicates that CS did not have a much greater 

affect than PE on the SES results. 

The strongest CS affect for play is under the mediating change function, 

representative of cognitions for change of ‘one’s own and others’ behaviors and the 

physical play space’. The weakest CS affect for play is under the anxiety-defense 

function. Being close to zero (0.16) indicates that CS did not have a much greater affect 

than PE on places not to play.   

 

Table 40. Predominate Variable Affects by Function 

 
Recognition Meaning 

Expressive-
Requirement 

Mediating 
Change 

Anxiety- 
Defense 

Relax 
CS 

(2.92) 
CS 

(9.28) 
CS 

(4.67) 
CS 

(0.70) 
CS 

(21.33) 

Play 
CS 

(2.86) 
CS 

(6.83) 
CS 

(5.68) 
CS 

(7.80) 
CS 

(0.16) 

Work 
CS 

(12.98) 
CS 

(7.47) 
CS 

(4.33) 
CS 

(3.58) 
PE 

(-4.02) 

Learn 
CS 

(4.97) 
PE 

(-4.44) 
CS 

(4.20) 
CS 

(9.16) 
CS 

(1.70) 

Pray 
CS 

(1.31) 
CS 

(8.05) 
CS 

(7.74) 
CS 

(2.08) 
PE 

(-8.84) 

Budget 
PE 

(-2.05) 
CS 

(6.59) 
PE 

(-3.51) 
PE 

(-1.36) 
CS 

(20.41) 

Shop 
PE 

(-0.04) 
PE 

(-1.15) 
CS 

(3.74) 
CS 

(2.69) 
CS 

(3.83) 

 

 

 Play and relax both indicate types of recreation. Therefore, it is interesting to see 

the strongest and weakest CS affects are opposite in the play and relax actions. 

However, recognition, meaning and expressive-requirement are ordered in the same 
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hierarchical pattern. Tables in appendix J for the functions mediating change and 

anxiety-defense are similar for play and relax. In mediating change, average same 

responses for play (27.81%) is smaller than relax (33.20%). In anxiety-defense, play 

(42.71%) is larger than relax (30.55%). This indicates that a higher same response 

percentage would result in a lower CS affect. This is a pattern to further the 

understanding of differences in place-identity cognitions for these actions. It does not 

hold up, however, through all side by side analyses of actions.  

Actions begin having functions with PE operating as the predominate variable. 

Work and pray have PE as the predominate variable affecting the anxiety-defense 

function. This means participant responses regarding places not to work and pray have 

more change occurring as a result of the formative loci and experience from formative 

loci classifications.  

All other functions for these actions have results indicating CS the predominate 

variable. The strongest CS affect for work is in the recognition function, which examines 

responses related to cognitions of activities, places and frequency of work. For pray, the 

strongest CS affect is in the meaning function, which identifies cognitions of ‘identity 

reinforcement, presences and absences’ are most affected in the SES analysis by 

parents’ professions. 

Learn has a predominate PE affect in the meaning function; all other functions 

are affected to a greater degree by CS. A predominate PE affect indicates cognitions 

regarding ‘identity reinforcement indicators, presences and absences’ have more 

change occurring as a result of place experience. The strongest CS affect for learn is 

under the mediating change function, which indicates cognitions to change ‘one’s own 

and others’ behaviors and physical space’. 
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Shop has predominate PE affects in the recognition and meaning functions, the 

former showing the stronger affect. This indicates that cognitions in shop based actions 

related to places, activities, frequency, presences and absences are all more affected by 

formative loci and experience from formative loci, than by parents’ professions.  The 

strongest CS affect for shop is under the anxiety-defense function, highlighting 

cognitions of places not to shop. 

Lastly, budget has the most PE affects occurring in the recognition, expressive-

requirement and mediating change functions. In the expressive requirement function, 

budget indicates the greatest change occurring as an affect of PE variables. This 

indicates that participant responses regarding ‘special objects, physical and non physical 

values and weaknesses’ are more affected by the place experience variables. This is 

followed by cognitions of ‘activities, places, frequency, changing one’s own or others’ 

behaviors and the physical budget space’, all are more affected by place experience 

than by class-status.  The strongest CS affect for budget is under the anxiety-defense 

function, indicating places not to budget.  

 

Table 41. Overall Affect and  
Predominate Variable  
by Action 

  

Overall 
Predominate 

Variable 

Overall 
Affect 

Relax CS 7.78% 

Work CS 4.87% 

Play CS 4.67% 

Budget CS 4.02% 

Learn CS 3.12% 

Pray CS 2.07% 

Shop CS 1.81% 
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It is clear from the data, that the predominating variables initiating the most 

change are parents’ professions, represented by CS. Table 42 shows the combined 

averages for each action, indicating the affect of CS on all specified actions is 

predominating. The table shows that relax, work, play and budget are the most affected 

by CS. Learn, pray and shop, are also more affected by the CS variables than the PE 

variables, however to a lesser measure. This is interesting because it indicates that the 

way participants reflect the functions of place-identity in recreation and economic related 

spaces is more affected by class-status variables, than are institution and culture related 

spaces. This continues to reflect, with the exclusion of work and learn, the same 

response percentage hierarchy, where shop and pray are the highest and budget, play 

and relax are the lowest.  

 

Table 42. Average Affect of CS  
and PE on Functions 

Function Avg 
Affect 

Anxiety-Defense 4.94% 

Meaning 4.66% 

Expressive-Requirement 3.84% 

Mediating change 3.52% 

Recognition 3.28% 

 

The last finding presented is a hierarchy related to average CS and PE variable 

affects on the place-identity functions. All the functions are more affected by CS than 

PE. The function indicated to have the strongest CS affect is anxiety-defense, while the 

weakest is recognition. This would indicate that the recognition function (i.e., cognitions 

for activities, places and frequency) operates with the weakest influence from the CS 
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variable. The anxiety-defense function (i.e., cognitions in places not to go) is affected the 

most by CS constructions.  

Findings in SES group analysis indicated that the same responses among all 

SES groups exhibit a negative pattern, moving through place-identity functions. This also 

corresponded to the positive pattern, moving through place-identity functions in the SES 

2 and 3 grouping, which has the highest percent of same responses. I guessed that 

these patterns are associated to the nature of the sub-variables under SES; class-status 

and community-society structures.  

I had assumed that recognition and meaning had a higher same response 

percentage because these functions reflect culture, pervading the Moldovan landscape 

to reflect national identity constructs. Mediating change and anxiety-defense cognitions I 

had therefore connected were influenced by constructs related to power and economics, 

which would generate more variety in participants’ responses as they would associate 

with the SES construct. Expressive-requirement made sense to be the middle function 

because it simultaneously reflects cognitions related to values and weaknesses in place, 

which I concluded are affected by both macro cultural identity as well as micro territorial 

tastes and economic identities.  

It is therefore surprising that mediating change and meaning functions are in 

locations opposed to the same response hierarchy finding. I had expected mediating 

change would have a greater affect from the CS variables than both expressive 

requirement and meaning. Additionally, I had expected meaning cognitions to be 

contingent to cultural norms, thus reflecting PE as reflection of a national identity related 

to territory, and positioned in this finding slightly above recognition.  

This suggests that meaning, as cognitions of identity reinforcement, presences 

and absence is more affected by class-status constructs that I had imagined. Also, 
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cognitions for mediating change of one’s own and others’ behaviors and physical space 

is less affected by class-status than expressive requirement, meaning and anxiety and 

defense cognitions. Therefore there I cannot report a conclusive finding on the 

hierarchical pattern occurring in the place-identity functions. More research on this topic 

needs to be done.   

 

Variable Affects Analysis Conclusion 

In this analysis, coded responses to the majority of the questions change more of 

an affect from class-status or parents’ professions than they do as an affect of place 

experience, represented by formative loci and EFFL. In regard to the minimal change 

affect place experience has on data, I surmise that this is because our minds experience 

place from many sources including films, television, books, etc. Access to these varies 

because of many aspects of life. Class-status differences are likely to impact admission 

and motivation to access these entertainments to a greater degree than formative loci 

and experience from formative loci. In fact, this may indicate that actual experience from 

formative loci may not influence place-identity any more than “arm chair traveling”. This 

is because the project is studying interpretations of places with which one interacts. For 

some watching a film might have the same cognitive impact on place-identity as it does 

for someone who travels to the place where a movie someone else saw was filmed.  

In addition to more change affect occurring as a result of the class-status 

variables, it was found that relax, work and play are the most affected by CS, while shop, 

pray and learn are the least. Budget has the most often predominate place-experience 

change affect in the functions, but when the coefficients are averaged, it is located in the 

middle of the actions. In the SES group analysis findings, it was shown that shop and 

pray had the greatest response homogeneity while budget and play had the most 
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response heterogeneity. For the most part this indicates that a lower class-status affect 

is related to a more homogeneous response in the place-identity functions and vice 

versa, a greater class-status affect as in relax and play, indicates a more heterogeneous 

response in the place-identity functions.  

Based on the previous discussion in response homogeneity in the action shop, I 

proposed that this finding indicated two possible reasons for the outcome. First, 

participants have a level of equality related to purchasing power or second, they have 

limited options within the country that lead to lack of variety in place experience while 

shopping. Based on the findings in this section, it is shown that class-status affects the 

data for shop the least. This means that though participants are influenced by parents’ 

professions in their shopping place-identity, this action has the least amount of impact 

from these variables and it is likely a case of both of my previous suppositions. At this 

point in their lives, participants have similar levels of purchasing power, which direct 

them to similar places that have national uniformity impacting the place experience and 

cognitions of all SES groups in a similar manner.  

Another action, relax, was indicated to have higher same response percentages 

between groups, but a lower similar response percentage among all groups. In this 

analysis it is indicated that relax indeed has the most change occurring in the data due 

to class-status variables parents’ profession. This alludes to a strong impact on static 

recreation related to class-status influences. It is understandable that the cognitions for 

relaxation are related to economic circumstances that provide access to different 

varieties of relaxation. Relax and play, recreational activities, can start to establish place-

identity patterns related to status and lifestyle. The place experience divergence in these 

actions which are based on possibility and choice is greater among groups because the 
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class-status variables affect the options and choices for relaxation in a way that is 

different from options related to the other actions.   

The position of work and learn in the table relates to a finding previously 

mentioned, where SES 3 had more disparate place-identity responses in work places, 

and more homogeneous responses with SES 1 and 2 in the learn space. Here, it is 

indicated that more change occurs in the work action as a result of CS than it does in the 

learn action. The previous discussion on the impact from institutions such as the Eastern 

Orthodox religion can be extended here to provide a discussion on the learning 

environments for Moldovans as another representation of a pervasive institution that has 

a uniform influence on the formative lives of the participants.  

The Ministry of education has a pervasive influence on the experience of 

Moldovans within the schooling system. Aesthetically, most schools have the post soviet 

architectural style of concrete slab constructions with drafty windows and poor heating 

systems. Due to the pervasive experience in these types of places, controlled by the 

national government and physical constructions of a previous era, it is unsurprising that 

class-status variables have a lower influence of change in the learning environment. It is 

clear also that SES 3 would have more similarity with the other groups in these spaces, 

while work place-identity responses would begin to diverge from the SES 1 and 2. 

Contrastingly, SES 1 and 2 would have more similarity in work places. This is because 

institutions like the ministry of education that create policy and an ethos of education that 

is distributed uniformly throughout the country that creates an environment that 

establishes more uniform cognitive processes than would an action like work that does 

not have a pervasive institutional body. Though work is reflective of a previous 

educational attainment, it begins to get at participants’ future and options related not just 
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to an institutional experience but other factors such as networks based on strong and 

weak ties established within their lifetime.  

This brings back the discussion on cultural place-identity and place-identities 

more sensitive to systemic stratification, which I proposed was the reason for the 

function hierarchy uncovered in SES group analysis. I had expected (or hoped) the 

same hierarchical pattern to emerge as it did in the previous analysis and it partially 

does (however, life is not that simple). Recognition has the lowest CS affect, and 

anxiety-defense has the highest.  However, meaning and mediating change have 

changed locations in the hierarchy. I had guessed that in the SES group analysis that 

recognition and meaning had a higher same response percentage because these 

functions reflect culture, pervading the Moldovan landscape to reflect national place-

identity construct. Mediating change and anxiety-defense cognitions I had therefore 

connected were influenced by constructs related to power and economics, which would 

generate more variety in participants’ responses due to the SES construct. Expressive-

requirement made sense to be the middle function because it simultaneously reflects 

macro cultural identity as well as micro territorial tastes and economic identities. It is 

therefore surprising that mediating change and meaning functions are in locations 

opposed to the same response hierarchy finding. I haven’t come up with a good reason 

for this change, and therefore, suggest it for future research.  
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CHAPTER V 

CONCLUSION 

“Place-identities of different ethnic, social, national and religious 
groups in a given culture should reveal not only different uses 
and experiences with space and place, but corresponding 
variations in the social values, meaning and ideas which underlie 
the use of those spaces” (Proshansky et.al. 1983:64). 

 
The objective of this project is to contribute to the understanding of place-identity 

in a sociological context through the use of photography and qualitative data to assess 

the affect of SES in the Republic of Moldova; an underrepresented location of research. 

It was hypothesized that SES would affect Moldovan place-identity, which would be 

revealed using a framework of the five functions of place-identity; recognition, meaning, 

expressive-requirement, mediating change and anxiety-defense. Photography was used 

as a tool to elicit visual context and participant perspective. This media led to a more 

decisive analytical approach by eliminating actions from subsequent analyses that were 

not contributing to the overall discussion on place-identity differences among 

participants. After the results confirmed SES influence on Moldovan place-identity, 

greater understanding was pursued to uncover the impact of the sub variables, 

representing class-status and community-society constructs, on the findings. The 

analytical process solidified place-identity as a sociological concept similar to other 

identity constructs. 

The use of photography provided visual representation of participant perspective.  

The actions’ analyses indicated difference among SES groups in the in the context and 

places they chose to represent the actions specified. The contextual visual analysis 
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exposed patterns of difference among SES groups in the representation of distances 

from formative loci, interiority and exteriority, macro and micro places, computer based 

technology, and community or solitary action.  

These analyses helped to confirm my own preconceptions and also led to my 

increased awareness of participants’ lives. Furthermore, as Moldova is an 

underrepresented context for research, the images provide the reader a greater 

awareness of the Moldovan environment. They also provided a way for the participants 

to process the places they’ve experienced prior to the interviews. The traditional 

processing of the 35mm film provided a level of excitement to the interview experience 

as participants were eager to see their pictures.  In addition to participants’ benefits, the 

contributions of the images to the project findings provide support for using participant 

photography in future place related research.  

Image disparity was most notable in the actions occurring in the public realm. 

Place depiction had a lot of similarity, alluding to a more uniform recognition pattern to 

present the specified actions. The most obvious contextual difference occurred in the 

actions budget, pray, work and learn. The most uniform visual context occurred in play, 

relax and shop. This is interesting because it is not what is found in later analyses. 

Instead, SES group analysis indicated that pray and shop had more uniform place-

identity responses, while budget, play and relax were more diverse.  

The contextual visual analysis found SES affects place-identity by bringing to life 

the functions of the theory. The recognition of activity in a place is associated with place 

selection cognitions for spaces fit for action.  Meaning related to in-group association of 

place was represented by community and solitary image representation. Cognitions for 

expressive-requirements in place correspond to CBT, interiority and exteriority, spatial 

flexibility and mobility between actions. The data is also associated to differences among 
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SES groups in mobility, spatial variety and multi-purposed space, which indicate varied 

place related cognitions and skills developed through place experiences which provide 

participants power to exert change on within environments. However, the idea discussed 

in the literature review about present absences means that to understand how these 

images related to place-identity, supplemental verbal context is required.  Furthermore, 

once SES group analysis was complete, the action pray that had the most visual 

disparity in the images, then had one of the most homogeneous place-identity response 

percentages. This contradicted the divergence among groups in the initial visual coding 

scheme. Therefore, the interviews were essential for a comprehensive analysis of SES 

affect on Moldovan place-identity.  

The analysis of SES groups looked at the way participants responded to prompts 

based on the five functions of place-identity. Same responses among and between 

groups were assessed and averaged. These were also aggregated to create a similar 

response percentage to compare against original group responses. Findings revealed 

that there were more similar response answers among all groups than there were 

original responses per SES group. This means that the three groups were not 

homogenous, but there was more similarity between groups (SES 1 and 2, SES 2 and 3, 

SES 1 and 3) and among groups (All SES) than there was originality in SES group 

responses.  

The actions shop and pray had the most homogenous responses and play and 

budget had the most heterogeneous responses. This indicates that in actions related to 

commerce and religious culture, place-identity is more homogenous and less affected by 

SES.  The lowest percentages for similar responses occur in budget, play and relax 

actions, indicating that for actions related to economics and recreation, place-identity is 

more heterogeneous.  
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Place-identity similarity among groups is different dependent upon actions 

because each requires spaces and interactions that are connected to societal influences 

in unlike ways. I discussed in the analyses’ conclusions the impact of institutions and the 

homogenizing affects they have had on participants’ place-identities in this project. The 

two primary ones discussed were the Eastern Orthodox Church for the pray action and 

the Ministry of Education for the learn action. I believe that doing similar research in a 

location of a different scale with less pervasive religious and educational institutions 

would find more heterogeneous place-identity response.  

In this research project actions relax and play had the most diversity in place-

identity response (following budget) and had the most change occurring as an affect of 

class status categorization. This indicates autonomy in recreation spaces for participants 

to make choices based on resources and lifestyles, which are very different among 

groups. Budget was also an action that indicates high percentage of group response 

disparity. This was unsurprising. Participants were categorized to reflect different place 

experiences related to both community-society and class-status factors. Any study that 

compares experience related to SES, would likely have similar results regarding 

economic related actions.  

Same response percentages showed that the SES 2 and 3 grouping had the 

highest average percentage (20.53%). The grouping of SES 1 and 3 had the lowest 

same response percentage; meaning the greatest disparity in place-identity occurs 

between these two groups. The grouping of SES 1 and 2 resulted in a higher percentage 

than SES 1 and 3, but only by a small margin.  Further examination indicated that 

original response rate for SES 1 had the highest percentage for a grouping including 

SES 1, with the exclusion of ALL SES. Therefore, of all groups, SES 1 has the most 

unique place-identity responses. 
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In addition to the difference in place-identity dependent upon action, there were 

patterns that emerged when the data was organized by function. Place-identity 

homogeneity was shown to occur to a greater degree in the three functions: recognition, 

meaning and expressive-requirement, which all had similar response percentages above 

50%. This provides evidence that in cognitions of activity, frequency, place, identity 

reinforcement indicators, absences, presences, and physical and non-physical values 

and weaknesses participants’ responses were less heterogeneous than in the final two 

functions; mediating change and anxiety-defense. These had similar response 

percentages below 50%, indicating disparate cognitions among groups for changing 

one’s own or others’ behaviors, changing physical space and places not to go. This 

relates to the discussion on the place-identity function hierarchy that occurred in SES 

group analysis. One hypothesis for this is that the first functions are indicative of a 

pervasive cultural place-identity. The latter functions reflect more circumstantial aspects 

of life susceptible to systemic stratification, related to SES. However, there needs to be 

more information to confirm this supposition.  

After confirming a difference in Moldovan place-identity associated with SES and 

not having much support for my guess as to why the hierarchy was occurring in the 

place-identity functions, I wanted to understand which societal constructs, class-status or 

community-society, were having the greater impact on place-identity. It made sense to 

me that place experience, represented by where we grow up and where we go would 

have a greater impact than other variables on our place-identities. This is because as 

identity theory indicates, it is interaction that influences identity formation and evolution. 

Place experience, formative loci and experience from it, is therefore indicative of place 

interactions which I supposed become the prevailing influence of place-identity 

formation. However, the findings in this project indicate that class-status, represented by 
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parents’ professions has a greater affect on place-identity than does community-society, 

place experience variables.  

In the literature review it was indicated that Olzak (2004) found evidence that 

collective identities form to a greater degree from cultural influences than economics 

when boundaries arise. However, the findings herein counter this finding, revealing that 

place-identity is influenced more by class-status than by community-society variables, 

reflecting culture. As I discussed, this may be because we experience place from many 

sources including films, television, books, etc. It may indicate that actual experience from 

formative loci may not influence place-identity any more than “arm chair traveling”. 

Meaning that for some, watching a film might have the same cognitive impact on place-

identity as it does for someone who travels to the place where a movie someone else 

saw was filmed.  

The specific finding that requires more insight in order to contribute to the theory 

of place-identity and its functions is the place-identity function hierarchy. There was a 

negative pattern in average and ALL SES same response answers and a positive 

pattern in same response answers between SES 2 & 3, in relation to the hierarchy of the 

place-identity functions. Proshansky et.al. (1983) never directly indicate a hierarchy, but 

do relate the way in which they discuss the functions is related to the development of the 

place-identity. However, more information provided insight on this pattern, leading to an 

inconclusive argument of the order of functions.  

In the variable affect analysis the recognition function operates with the weakest 

influence from the CS variable. The anxiety-defense is affected the most by CS 

constructions. However, the location of meaning and mediating change do not follow the 

same place-identity function hierarchy that occurs in the SES group analysis. They are 

located in opposing locations. This suggests that meaning, indicated by cognitions of 
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identity reinforcement, presences and absence is the second most affected function by 

class-status. Also, mediating change is only more affected by CS than the recognition 

function.  

A hierarchy in the place-identity function existing when comparing SES groups 

but becoming inconsistent when comparing variable affects poses a few questions: is 

the hierarchy in SES group analysis a fluke? If it is not a fluke, then how does it relate to 

the SES group and variable affect analyses? Why are meaning and mediating change 

functions moving, while recognition, expressive requirement and anxiety-defense 

functions remain in place?  

Further similarities between the analyses occurred with the findings indicating 

that CS affects relax, work, play, and budget the most. This is associated to the findings 

in similar responses between SES groups, which found that budget, relax and play, 

respectively have the lowest same response percentages. Correspondingly, learn, pray 

and shop, although more affected by the CS variables than the PE variables, are 

affected to a lesser measure than the former actions. This is associated with pray and 

shop having a high similar response percentage.  

Another way to consider the information is that groups are more heterogeneous 

and affected by class-status variables in recreation and economic related spaces. 

Religious culture and commerce related space however are more homogeneous and 

less affected by the class-status variables. Work and learn, representative of educational 

attainment, economics and institutional education, are situated in the middle of same 

response and in variable affect comparison, it is indicated work is more affected by CS, 

learn is less affected by CS. This therefore indicates that again an economic related 

action, work, is impacted to a greater degree by CS, than learn a more pervasive 

institutional action.  
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One more connection to the SES group analysis with the variable affect analysis 

can be drawn to the same response percentages between SES 2 and 3, and the lower 

percentages between SES 1 and 2 and SES 1 and 3. Since CS is the predominating 

variable it indicates that the place-identity corresponding to parents’ professions is 

strongest between SES 2 and SES 3. Parents’ professions affect greater disparity 

between SES 1 with SES 2 and 3, perhaps to a lesser degree than PE.  

Allowing that the actions with the greatest affect by class status are those that 

reflect economics and recreation, an argument can be made that the function hierarchy, 

which is made up of the combined percentages of actions under the function, relates to 

cultural and power structures concordant with the class-status construct. This would 

mean that the foremost functions in the hierarchy are reflective of cultural constructs, 

whereas the lattermost functions in the hierarchy are more reflective of economic 

position. Expressive-requirement would therefore be reflective of both cultural constructs 

and economic positioning, seen in physical and non-physical values and weaknesses. 

This for example, reflects cultural aesthetics, but also purchasing power and status 

attainment.  

This argument is however countered with the positioning of the meaning and 

mediating change functions in the CS affect hierarchy. Therefore at this point, there is no 

conclusive data for a successful supposition on the occurrence of these patterns. It is 

likely a reflection of the class-status and community-society variables in relation to the 

way in which the functions reflect cultural identities and class-status identities: however, 

this does not completely answer what is happening.  

 In regard to the place-identity functions, Proshansky et.al. (1983) use extreme 

examples to make clear the argument for each of the functions of place-identity. For 

example, the recognition function relates to the sense of stability one has in 
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environments, where what is expected is what is available. A person removed from 

society and placed within a prison for example would have a place-identity crisis as they 

would need to re-associate their self in this new place to recognize proper places, 

activities and frequency. In this project, exposing these types of extreme experiences 

was not necessary because place-identity as a concept exists as a result of being social.   

The unique situation I was in when designing this project didn’t allow me to do 

research on the location in which I would be doing the project because I didn’t know 

where I would be. The purpose of providing participants with the directive to take images 

of locations they perform universal actions was to remove affective components within 

the instructions to distinguishing the work from place attachment and dependency. The 

actions were intended to cover likely activity occurring in a normal week. After three 

years, I feel comfortable in my discussion on actions, professions and institutions in 

Moldova. However, designing research that would use actions (or some other construct) 

with an understanding of how one compares to the other within the communities or 

societies of focus would provide a tighter analysis because it could be more directed 

from the beginning. 

It was an interesting juxtaposition between cognitions and participants 

experience that was worth considering during interviews and analysis. It was important 

to keep in mind that the way in which participants represent the actions relate to their 

interpretation of that action in their lives. The scenario of a writer wearing cable-knit 

sweater sitting in the study on a Remington SL3 is a cognition that associates an identity 

with a place, similar to the way in which participants paired themselves to the actions 

specified. These cognitions relate to interactions with people, media and places. All 

these interactions are affected by place experience, but as was indicated, they are more 

affected by class-status. However, the pervasive cultural aspect may be the underlying 
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link to inconclusive findings above. Therefore, a research endeavor of place-identity 

related to exposure to pervasive elements of media such as television, books, video 

games, internet, etc., would likely be fruitful.  

Additionally, a more pointed research approach is suggested for future research. 

This project was designed to observe the place-identity of Moldovans and has revealed 

many micro findings. A research project could be done on just one action within one 

community and provide useful place-identity information related to stratification within a 

group. Other possibilities for research are to compare two groups of different ages to 

interpret place-identity responses within specific actions, which would provide more 

information of the changes that would have occurred between generations. Another type 

of study that would provide interesting results would be a comparison of different scales. 

Meaning that this study took country wide participants in a small country but in a larger 

country or comparison of different communities would likely provide different results.  

 The findings herein are specific to the participant sample, a group of youth living 

in the Republic of Moldova, spread out across the country. Youths who are part of the 

first generation in a new ideology shifted from communism to democracy. Due to 

sampling method, these are not generalizable findings: however, they do provide a story 

of place-identity for youth in Moldova. How do these discussions relate to the future of 

the participants? In this isolated study, it is hard to make conjectures as to how place-

identity evolves and what it means for society. It is hard to predict without more analyses 

and comparisons of place-identity in a sociological context. Taking another sample of 

participants 20 years older, the parents of this group, would likely reflect more 

information of a reverberating soviet place-identity versus a current more “democratic” 

place-identity. How would SES groups of different ages diverge if categorized by SES 

within each of the actions? Perhaps we’d see a more similar representation within 
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different actions, which could relate to the impact of an ideology related to uniformity 

within populations. Perhaps it would diverge more than a younger generation as their 

experience from the greater institutions of education is long gone, and the work 

experience well worn into the groove of place-identity.  

The place-identity functions provided a strong framework with which to analyze 

place-identity. More analysis on place-identity within this framework with other 

categorical demographics will continue to distinguish the concept of place-identity from 

the other place based concepts while also creating a bridge expanding into the latter part 

of the theory, place belongingness - closely associated to attachment. More research 

would also help to establish a clearer distinction of the way in which the functions of 

place-identity operate.  Based on these findings, using a similar framework with the 

responses participants provided, a quantitative study could be done in the Republic of 

Moldova. Also, this data was accumulated within Moldova, but this method is applicable 

to other locations. This could then be used to better understand how place-identity is 

affected by systemic stratification globally.  

The project as a whole is a photographic and qualitative observation of a 

borrowed concept, place-identity, in an underrepresented location for research, Moldova. 

It employed participant photography to uncover a visual story of the place-identity of 

participants as an affect of SES. Understanding that differences do occur as a result of 

SES, furthermore, to a greater degree, resultant from class-status stratification, begins to 

reveal that including place-identity in the sociological literature is a grand opportunity to 

uncovering the precursors for social values, meaning and ideas that influence spatial 

use and experience.  
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APPENDIX A.1 

CONSENT FORM (ENG) 

 My name is Robyn Savacool. I am conducting research to learn about the built 
environment of your town and how people in your town understand their place within this 
environment.  I am investigating this because I am a Master’s Student at Illinois State University 
in Illinois and this is my thesis project.  
 If you agree to participate you will be expected to attend a general meeting with all the 
other participants, meet with me at my office - located at ______________ - to get instructions for 
the project and collect a camera to take pictures according to the directions of the project. Once 
you are done taking the pictures you will bring the camera and the SD card to my office to have 
the images you have taken developed. During this time you will be asked to construct a map of 
your environment that includes the location in which you took all of your pictures. After you have 
constructed your map and the images have been developed, I will contact you to schedule an 
interview to discuss your photographs and map. These interviews are intended to last between 
two and three hours. At the end of the interview, the researcher will return the camera to you, to 
keep. As a participant you may be asked to come to a follow up interview in order to clarify some 
thoughts or to answer new questions.  
 What is discussed during the interview is completely confidential. With your consent, the 
interviews will be audio recorded. The audio recording will only be used for analysis by the 
research team. There will be no public use of the recordings or images. No information which 
could identify you will be included in the final production of the research paper. Furthermore, this 
interview and your images will not be used for any other purpose outside of this thesis project. At 
the end of the interview, the researcher will give you the opportunity to decide if there are certain 
images that you do not wish to have put in the completed project. These images will be excluded 
from the completed document.  
 If you take part in this project you will be provided a camera and will have your pictures 
developed at no expense to you. Taking part in this project is entirely up to you, and no one will 
hold it against you if you decide not to do it.  If you do take part, you may stop at any time without 
penalty.  In addition, you may ask to have your data withdrawn from the study after the research 
has been conducted. 
 If you want to know more about this research project, please contact me at ______ 
(address). This project has been approved by the Institutional Review Board at Illinois State 
University and by the Peace Corps headquarters in _________ (country). Information on Illinois 
State University policy and procedure for research involving humans can be obtained from 
__________, Chair of the Institutional Review Board, telephone ____________.  
 
You will get a copy of this consent form. 
 
Sincerely,  
 
 
Robyn Savacool 
Graduate Student, Illinois State University 2011-2014 
Peace Corps Volunteer 2012-2014 
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APPENDIX A.2  
 

CONSENT FORM (ROM) 
 
Formular de Acord 
 

M�  numesc Robyn Savacool. Fac acest proiect pentru a inv�� a despre mediul comunitar � i cum 
oamenii din comunitatea dumneavoastr�  în�eleg locul potrivit în acest mediu. Investighez aceasta, fiindc�  
sunt student�  la masterat la universitatea din statul Illinois � i aceasta este teza mea. Participând în acest 
proiect, v�  rog respectuos s�  face�i dou� sprezece poze în mediul comunita�ii � i apoi s�  v�   întâlni�i cu 
subsemnata (Robyn Savacool)  pentru un interviu ca s�  discuta�i în baza acestor poze.  

Daca sunte�i de acord s�  participa�i, va trebui s�  asista�i la o adunare cu Robyn Savacool unde ve�i  
primi instruc�iuni pentru acest proiect � i un aparat de fotografiat s�  face�i poze. Dupa ce ve�i face toate 
pozele, dumneavoastr�  va trebui  s�  aduce�i aparatul de fotografiat la biroul lui Robyn Savacool. Acolo ve�i 
stabili o intâlnire cu dumneaei. Participând,  s-ar  putea s�   fi�i rugat(� ) s�  reveni�i  pentru un alt interviu în 
scopul clarific� rii anumitor  intreb� ri. Timpul rezervat pentru acest proiect este 1-2 luni. 

Discu�iile din timpul interviului sunt confiden�iale. Daca sunte�i de acord, interviul va fi înregistrat 
audio. Inregistrarea  audio va fi folosit�  pentru a fi analizat�  de  catre echipa de s�iin�e sociale. Atât pozele 
cât � i inregistrarea nu vor fi folosite în alt scop decât în acest proiect � i nici o informa�ie despre dvs.  nu va fi 
în ultima variant�  a tezei. De asemenea, la sfâr� itul interviului, dvs  ve�i putea decide dac�  crede�i ca 
anumite poze vre�i s�  fie excluse din proiectul final.  

Este o posibilitate,  dar � i un risc pentru dvs. Acestea implic�   atât emo�ii cât  � i siguran�� . Pentru 
riscul emo�ional, dna Savacool v�  va raspunde onest la orice intrebare  pe care o ave�i � i aceast�  informa�ie 
este privata � i nu va fi împart�� it�  cu nimeni. Pentru siguran�a dvs. când face�i pozele, v�  rog s�  verifica�i ca 
loca�iile sunt locuri potrivite � i permise. De asemenea, în caz c�  cineva nu v�  va permite s�  face�i poze în 
loca�ia unde dori�i, pleca�i de acolo far�  a face poza. V�   rug� m s-o anun�a�i despre acest fapt  pe dna 
Savacool.  

Pentru participarea în acest proiect, dvs ve�i avea pozele imprimate f� r�  plat� . Participarea în acest 
proiect este benevol� . Nimeni nu va fi pedepsit în caz c�  va renun�a s�  participe la acest proiect. De 
asemenea, dvs. pute�i s�  ruga�i ca informa�ia despre dvs. s�  fie omis�  din teza în orice moment, înainte ca 
teza s�  fie încheiata.  

Dup�  participare, vi se va  oferi posibilitatea de a primi interviul înregistrat, transcrierea sau 
ambele, pentru a le p� stra la dvs. De asemenea, ave�i posibilitatea de a cere ca materialele s�  fi donate 
Corpului P� cii, Stevenson Center ISU, arhivei locale,  bibliotecii sau oric� rei alte organiza�ii la alegere. Ve�i 
avea autoritate asupra acestei investig� ri din via�a dvs. 

Acest proiect a fost aprobat de catre Consiliul de Examinare al Universita�ii din Statul Illinois � i 
Corpul Pacii Moldova. Daca ave�i întreb� ri despre proiect, v�  rog s-o contacta�i pe Robyn Savacool la 
num� rul de telefon: 37360735103 sau pe Dr. Frank Beck la adresa electronic� : beckf@ilstu.edu . Cu referire 
la întreb� rile despre drepturile participan�ilor, securitatea personal�  sau alte probleme referitoare la 
participarea în acest proiect, pute�i  contacta Illinois State University Research Ethics & Compliance Office la 
nr. de telefon 1(309) 438-2529. În plus, dna Savacool este obligat�  s�  ac�ioneze în conformitate cu Legea 
din Republica Moldova nr. 17-XVI din 15.02.2007. Dac�  dori�i s�  ob�ine�i o copie pentru a verifica drepturile 
dumneavoastr�  de  participare în acest proiect, dumneaei o va oferi în limba matern� .  În caz c�  sim�i�i  c�  
dna Savacool face o înc� lcare a drepturilor dumneavoastr�  în calitate de participant, ave�i dreptul de a 
contacta Centrul Na�ional pentru Protec�ia Datelor cu Caracter Personal la 37322820801. 
 
Cu respect, 
Savacool Robyn 
Student�  la Masterat, Universitatea din Statul  Illinois 2011-2014 
Voluntar�  în Corpul Pacii 2012-201
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APPENDIX B.1  

CONSENT STATEMENT (ENG) 

I agree to take part in this project.  I know what I will have to do and that I can stop at 
any time. 

________________________________      _____________  
Signature                                                        Date  
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APPENDIX B.2 

CONSENT STATEMENT (ROM) 

 
Declara � ie de Acord  

Eu accept s�  particip în acest proiect. Eu � tiu ce trebuie sa fac � i eu pot s�  refuz  în 
orice moment dac�  vreau.  

________________________________      _____________  
Semn� tura                                                      Data       
 
________________________________     ___________________________________ 
Adresa               Nr. de telefon 
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APPENDIX C.1 

AUDIO CONSENT FORM (ENG) 

 

I agree to audio taping at __________________ on __________. 

___________________________        ______________  
Signature                                                Date  
  

I have been told that I have the right to hear the audio tapes before they are used. I have 
decided that I: 

______ want to hear the tapes 

______ do not want to hear the tapes  
  

Sign below if you do not want to hear the tapes. If you want to hear the tapes, you will be 
asked to sign after hearing them. 

Robyn Savacool and other researchers approved by Illinois State University may use the 
tapes made of me. The original tapes or copies only be used for this research project. 

 

______________________    _________    ________________________  
Signature                                  Date               Address  
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APPENDIX C.2 

AUDIO CONSENT FORM (ROM) 

 

Formular de acord cu inregistrarea audio  

Eu accept inregistrarea audio la biroul lui Robyn Savacool pe 
__________________________. 

________________________________      _____________  
Semn� tura                                                     Data    

Eu am fost informat/�  c�  pot s�  ascult inregistrarea audio înainte ca ea s�  fie folosit�  � i 
analizat� . Eu am decis ca eu: 

______ vreau s�  ascult inregistrarea 

______ nu vreau s�  ascult inregistrarea 
  

Semna�i mai jos daca nu dori�i s�  asculta�i inregistrarea. Daca dori�i s�  asculta�i 
inregistrarea, Dvs. o s�  semna�i dup�  ce o asculta�i.  

Dna Savacool � i alte persoane aprobate de catre Universitatea din Statul Illinois pot s�  
foloseasca inregistrarea audio de la interviul meu. Inregistrarea audio original�  sau copia 
pot s�  fie folosite numai pentru acest proiect. 

 
________________________________      _____________  
Semnatura                                                      Data 
 
________________________________     ___________________________________ 
Adresa               Nr. de telefon 
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APPENDIX D.1 

PHOTOGRAPHIC RELEASE FORM (ENG) 

 
Research Title:  
 Understanding Disparities in Place-Identity as a Product of Systems of Stratification 
 
Researcher:  

Robyn Savacool 
 

Photographic Release Form 
 

As part of this project, you will be taking photographs. Please initial in the spaces below what 
uses of these photographs you consent to, and sign at the end of the release form.  Photos will 
only be used in the ways you consent to.  Your name will not be identified in these photos. 
 
1. ________ I give permission to the researcher to print a duplicate copy of the photographs 

taken. 
 
2. ________ Photographs can be reviewed by the research team.  
 
3.________ Photographs can be published with researcher’s thesis.  
 
4. _______ Photographs can be used for classroom presentations. 
 
5.________ Photographs can be used by researcher indefinitely to address the research  
   purpose if a decision is made to publish the research at a later date.  
 
If there are photographs you have decided you want removed from the study, please indicate this 
on the line below. If you can not write, the researcher will be able to write it in for you.  
______________________________________________________________________

______________________________________________________________________ 

 
_____________________________________________________________ 
Name 
 
______________________________________________________________ 
Signature 
 
________________________________ 
Date 
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APPENDIX D.2 

PHOTOGRAPHIC RELEASE FORM (ROM) 

 
Titlul Proiectului:  

În�elegerea Diferen�elor Locuitorilor Potrivit Identific� rilor  
 
Coordonator:  

Robyn Savacool 
 

Formular de Folosire a Pozelor 
 

Pentru acest proiect Dvs. o s�  face�i poze. V�  rog ini�ial pe lânga afirma�iile de mai jos, s�  indica�i 
dac�  Dvs. sunte�i de acord cu scopurile de folosire � i apoi semna�i la sfar� itul formularului. Pozele 
vor fi folosite dup�  cum Dvs. a�i dat acordul. Numele Dvs. nu va fi identificat cu pozele.  
 
1. ________ Eu permit la echipa de s�iin�e sociale s�  fac�  alte copii ale pozelor facute de mine. 
 
2. ________ Pozele pot s�  fie analizate de echipa de s�iin�e sociale.  
 
3. ________ Echipa de s�iin�e sociale poate s�  publice pozele în teza lor.  
 
4. ________ Pozele pot s�  fie folosite pentru presentare educa�ional� . 
 
5. ________ Pozele pot s�  fie folosite de catre echipa de s�iin�e sociale pentru scopurile tezei ori 
de câte ori ei decid s�  le publice mai tarziu. 
 
Dac�  sunt poze pe care Dvs. a�i decis s�   le inl� tura�i de la teza, v�  rog s�  indica�i aceasta pe 
linia de mai jos. Dac�  nu pute�i s�  scrie�i, dna Savacool o s�  scrie mai jos pentru Dvs.  

_____________________________________________________________________________

_______________________________________________________________ 

 
______________________________________________________________ 
Numele 
 
______________________________________________________________ 
Semnatura 
 
________________________________ 
Data 
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APPENDIX E.1 

PARTICIPANT INSTRUCTIONS (ENG) 

 
First of all, thank you for agreeing to participate in this research project. For this project 
you will be given a digital camera that you will be able to keep after all stages of the 
project, which you are needed for, are finished.  
 
You have two weeks to get all of the pictures for this project. You have been given your 
camera on this date____________________ and are expected to return the camera to 
the researcher at ______________________ on this date______________________.  
 
Assignment: 
Take pictures of the places in which you perform the following twelve activities:  

·  As you photograph each space you perform the actions within you, you can mark 
an X in the box provided next to the action. This will help you to keep track of 
which actions you have already photographed. Additionally, a line is provided 
next to the box so that you can write what place you photographed for this action.  

·  You may take more than one picture of each location, but you will need to 
indicate to the researcher one picture of each action-place that you would like to 
discuss.  

·  For your safety it is important that you do not go into any locations in which you 
do not feel comfortable. Please make sure that the locations you do choose to 
photograph are places that you are permitted to take pictures.  

 
1. work     � ______________________________________ 

2. sleep  � ______________________________________ 

3. eat  � ______________________________________ 

4. learn  � ______________________________________ 

5. play  � ______________________________________ 

6. relax  � ______________________________________ 

7. shop  � ______________________________________ 

8. budget  � ______________________________________ 

9. pray  � ______________________________________ 

10. clean  � ______________________________________ 

11. socialize � ______________________________________ 

12. groom  � ______________________________________ 
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APPENDIX E.2 

PARTICIPANT INSTRUCTIONS (ROM) 

 
Instruc �iunile Participantului  
 
În primul rând,  v�  mul�umim pentru participarea în acest proiect. Pentru acest proiect 
Dvs. o s�  folosi�i un aparat de fotografiat simplu. 
 
Dvs. ave�i dou�  s� pt� mâni s�  face�i toate pozele pentru acest proiect. Dvs. a�i primit 
aparatul de fotografiat pe data de ___________________________ � i trebuie s�  îl 
întoarce�i pe data de________________________.  
 
Instruc�iuni: 
Efectua�i  poze ale locurilor unde Dvs. face�i ac�iunile care sunt indicate mai jos.  

·  Dup�  ce Dvs. face�i pozele, marca�i în patratul pe lâng�  ac�iune. Aceasta o s�  v�  
ajute s�  �ine�i minte care ac�iuni a�i facut. De asemena este o linie pe lânga 
patrat, deci Dvs. pute�i s�  scrie�i în care loc este aceast�  actiune.   

·  Dvs. pute�i s�  face�i mai mult decât o poza în fiecare loc, dar trebuie s�  indica�i o 
poza despre care Dvs. vre�i s�  discuta�i cu dna Savacool.  

·  Pentru siguran�a Dvs. este foarte important ca Dvs. s�  nu merge�i � i s�  face�i 
poze în locurile în care nu v�  sim�i�i comfortabil. V�  rog s�  verifica�i dac�  ave�i 
permisiune în locul ales s�  face�i pozele.  

 
1. Munci�i    � ________________________ 

2. Dormi�i    � ________________________ 

3. Mânca�i                         � ________________________ 

4. Înv�� a�i/Gândi�i             � ________________________ 

5. V�  juca�i              � ________________________ 

6. V�  odihni�i                         � ________________________ 

7. Merge�i la cump� r� turi � ________________________ 

8. Lucra�i cu bani             � ________________________ 

9. V�  ruga�i/Medita�i             � ________________________ 

10. V�  sp� la�i                         � ________________________ 

11. Interac�iona�i cu oamenii � ________________________ 

12.  V�  g� ti�i              � ________________________ 
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APPENDIX F.1 

INTERVIEW GUIDE (ENG) 

 
a. What is your name? 
b. How old are you? 
c. Who are you? 
d. Describe your family.  
e. Describe where you grew up.  
f. Have you been abroad in the past?  

Image 
1. What activity is done in this place? 
2. What space is this? 

a. Are there other people that you [activity] with here? 
b. When do you use this space? 
c. How did you first learn about this location? 
d. How do you use this space for this action? 
e. Tell me a memory you have in this space.  

3. Are there any other spaces that you do this activity in? 
a. What other locations do you do the activity in? 
b. Why did you choose this space to take a picture of that activity, rather 

than those? 
4. Are there any other spaces that you could do this activity in, but choose not to? 

a. Why do you choose this space for this activity instead of other options? 
5. How do you feel in this space? 
6. Are there any particular aspects of the space that you tried to capture in the 

image? 
a. Why? 

7. What do you like about this space? 
8. What do you not like about this space? 
9. Have you changed anything in this space? 
10. What is important to you about this space? 

a. Do you want to change anything? 
11. What is important to you within this space? 

a. Tell me about an object in the room. 
b. Tell me about another object in the room. 

12. What would your ideal space for this activity be like? 
13. Who do you think would not come into this space? 
14. Do you think that you will be using this space in 5, 10, 20 years to perform 

[activity] in?  
 
Next Image 
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APPENDIX F.2  

INTERVIEW GUIDE (ROM) 

 
Ghidul pentru Interviu 

a. Cum v�  numi�i?  
b. Cî�i ani ave�i? 
c. Cine sunte�i? 
d. Descrie�i familia ta.  
e. Descrie�i unde a�i crescut.  
f. A�i fost peste hotare în trecut? 

 
Poza 

1. Ce ac�iune Dvs. face�i în acest loc? 
2. Ce loc este acesta? 

a. Sunt al�i oameni cu care face�i [ac�iune] aici? 
b. Când folosi�i acest spa�iu? 
c. Cum a�i aflat despre acest loc? 
d. Cum folosi�i acest loc pentru aceasta ac�iune? 
e. Povisti�i-mi despre ce face�i în acest loc.  

3. Sunt alte locuri unde face�i aceasta ac�iune? 
a. În care alt loc face�i aceasta ac�iune? 
b. De ce a�i ales s�  face�i poza aici � i nu în alt loc?  

4. Sunt alte locuri unde a�i putea s�  face�i ac�iunea, dar nu dori�i?  
a. De ce a�i ales s�  face�i ac�iunea aici � i nu în alt�  parte?  

5. Cum v�  sim�i�i în acest loc? 
6. Sunt lucruri deosebite în acest loc pe care a�i incercat s�  le p� stra�i în poz� ? 

a. De ce? 
7. Ce v�  place despre acest spa�iu? 
8. Ce nu v�  place despre acest spa�iu? 
9. A�i schimbat ceva in acest spa�iu? 
10. Ce este important pentru Dvs. despre acest spa�iu? 

a. Dori�i s�  schimba�i ceva? 
11. Ce este important pentru Dvs. în acest spa�iu? 

a. Spune�i ceva despre un obiect de aici. 
b. � i înca despre un obiect.  

12. Cum ar fi spa�iul ideal pentru aceasta ac�iune? 
13. Cine crede�i ca nu o s�  vin�  în acest spa�iu?  
14. Crede�i ca Dvs. o s�  folosi�i acest spa�iu pentru aceasta ac�iune peste 5 sau 10 

anii?  
 
Urmatoare Poza  
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APPENDIX G 

ECONOMIC INDICATORS 

 

 
Part. 

Territory 
(rural-
urban) 

Travel Mother’s 
Job 

Father’s 
Job Total 

SES 1 4 0 1 0 0 1 
6 0 0 1 2 3 
7 0 0 2 1 3 
9 0 1 2 0 3 
8 0 0 2 2 4 
5 2 1 1 1 5 

14 0 0 2 3 5 
SES 2 2 1 1 2 2 6 

10 1 2 1 2 6 
12 0 1 3 2 6 
13 1 2 1 2 6 
25 1 3 2 0 6 
1 1 2 3 1 7 
3 0 3 2 2 7 

30 1 2 2 2 7 
18 3 1 2 2 8 
22 4 2 2 0 8 
27 4 2 1 1 8 
11 2 2 3 2 8 
17 4 2 2 2 10 

SES 3 15 2 3 3 3 11 
16 4 2 3 2 11 
21 4 2 2 3 11 
24 4 3 4 0 11 
28 4 2 3 2 11 
19 4 3 3 3 13 
26 4 2 3 4 13 
23 4 2 4 4 14 
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APPENDIX H  

PARENTS’ PROFESSIONS 

 

Points Parent Profession 

0 Agriculture, Unemployed, Deceased 

1 Market Vendor, Village Clerk, Village Post, Baker, Woodwork, Driver 

2 Special Education Teacher, Village Nurse, Preschool Teacher, Abroad, School 
Director Adjunct, Store Manager, Moldtelecom (Phone/Internet provider), 
Construction, Teacher 

3 School Director, Local Public Administration Secretary, Business Owner, 
Accountant, Engineer, Forest Researcher 

4 Doctor, Biology Department Chair, Lawyer 
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APPENDIX I  

PREDOMINATE VARIABLE AFFECT FORMULA 

The data required adjustment to account for disparity in number of participants 

per classification group, which (similar to SES group analysis) affected the number of 

responses. This was achieved by generating an average change percent after dividing 

the absolute difference in the total number of responses within each hierarchical level by 

the total responses. This factor was subtracted from 100 percent and used as a 

multiplier for the total change occurring between SES and PE and SES and CS. This 

adjusted number was then averaged against the total responses possible to establish 

the percentage of change occurring. 

 

CS Affect = (((CC/2) x (100% - |AC|))/ TR) x 100) 
 

PE Affect = (((CP/2) x (100% - |AP|))/ TR) x 100) 
 

Table A-1. PE Affect per Action in the Recognition Function  

 

Total 
Responses 

(TR) 

TCP = 
CP/2 

ADJ P 
= 

100% - 
AP 

ACP =  
TC*ADJ 

P 

PE Affect = 
ACP/TR*100 

Relax 176 35 69% 24.06 13.7% 
Play 182 32 95% 30.24 16.6% 
Work 139 22 78% 17.09 12.3% 
Learn 142 26 73% 18.86 13.3% 
Pray 143 28 84% 23.50 16.4% 
Budget 113 28 71% 19.82 17.5% 
Shop 126 26 69% 17.95 14.2% 
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Table A-2. CS Affect per Action in the Recognition Function 

 

Total 
Responses 

(TR) 

TCC = 
CC/2 

ADJ C 
= 

100% -
AC 

ACC = 
TC*ADJ 

C 

CS Affect = 
ACC/TR*100 

Relax 176 53 55% 29.21 16.6% 
Play 182 50 71% 35.44 19.5% 
Work 139 44 80% 35.14 25.3% 
Learn 142 46 56% 25.92 18.3% 
Pray 143 39 65% 25.36 17.7% 
Budget 113 43 41% 17.50 15.5% 
Shop 126 41 44% 17.90 14.2% 

 
 

FORMULA AND TABLE ABBREVIATIONS 

TR – Total responses  
CC – # of Participant Response changes between SES 

and CS 
CP – # of Participant Response changes between SES 

and PE 
AC = Absolute difference in response count in SES 

and CS: (|SES1 # of responses – CS 1 # of 
responses|+|SES2 # of responses – CS 2 # of 
responses|+|SES3 # of responses – CS 3 # of 
responses|)/Total Responses) 

AP = Absolute difference in response count in SES 
and PE: (|SES1 # of responses – PE 1 # of 
responses|+|SES2 # of responses – PE 2 # of 
responses|+|SES3 # of responses – PE 3 # of 
responses|)/Total Responses) 

TCC – Total Change Coefficient – CS 
TCP – Total Change Coefficient – PE 
ACC = Adjusted Change Value – CS 
ADJ C = Weighted Change Percent – CS  
ACP  = Adjusted Change Value – PE 
ADJ P = Weighted Change Percent – PE  
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APPENDIX J 

FUNCTION AVERAGES PER ACTION 

 
Table A-3. Recognition Function Same and Original R esponse Percentages 

 
Average % of All Functions Averages 

 
Same Responses Original Responses 

Same Orig 

 
All SES 1&2 2&3 1&3 1 2 3 

Relax 22.28% 16.03% 9.99% 6.75% 7.98% 21.41% 15.56% 55.05% 44.95% 

Play 26.75% 8.92% 15.88% 1.11% 15.22% 11.84% 20.29% 52.66% 47.34% 

Work 17.47% 19.42% 11.86% 2.76% 15.93% 8.92% 23.64% 51.51% 48.49% 

Learn 32.06% 4.26% 22.19% 1.76% 17.77% 9.85% 12.12% 60.27% 39.73% 

Pray 28.42% 23.21% 13.90% 12.16% 4.05% 4.75% 13.51% 77.69% 22.31% 

Budget 12.87% 18.63% 12.39% 1.86% 18.65% 13.72% 21.89% 45.74% 54.26% 

Shop 37.63% 6.61% 14.23% 0.00% 17.43% 21.85% 2.25% 58.47% 41.53% 

AVG 25.36% 13.87% 14.35% 3.77% 13.86% 13.19% 15.61% 57.34% 42.66% 

        
Table A-4. Meaning Function Same and Original Respo nse Percentages 

 
Average % of All Functions Averages 

 
Same Responses Original Responses 

Same Original 
 All SES 1&2 2&3 1&3 1 2 3 

Relax 15.98% 16.93% 24.28% 7.56% 9.33% 13.10% 12.83% 64.75% 35.25% 

Play 24.67% 1.52% 18.90% 3.71% 11.33% 20.77% 19.10% 48.80% 51.20% 

Work 21.78% 14.39% 14.08% 0.00% 16.90% 12.20% 20.65% 50.25% 49.75% 

Learn 3.84% 8.00% 26.91% 12.10% 4.49% 18.41% 26.24% 50.86% 49.14% 

Pray 25.88% 9.53% 20.55% 2.68% 12.87% 14.85% 13.65% 58.64% 41.36% 

Budget 15.95% 4.22% 18.24% 4.70% 19.30% 16.51% 21.08% 43.11% 56.89% 

Shop 35.91% 0.00% 25.36% 5.73% 0.00% 19.86% 13.14% 66.99% 33.01% 

AVG 20.57% 7.80% 21.19% 5.21% 10.60% 16.53% 18.10% 54.77% 45.23% 
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Table A-5.  Expressive-Requirement Function Same an d Original Response  
Percentages 

 
Average % of All Functions Averages 

 
Same Responses Original Responses 

Same Original 
 All SES 1&2 2&3 1&3 1 2 3 

Relax 26.90% 14.41% 12.32% 2.75% 9.17% 15.66% 18.79% 56.38% 43.62% 

Play 18.67% 8.92% 19.70% 1.80% 12.68% 19.42% 18.81% 49.09% 50.91% 

Work 14.72% 10.37% 32.24% 2.51% 13.80% 14.39% 11.98% 59.83% 40.17% 

Learn 14.56% 8.26% 28.97% 7.73% 10.97% 13.52% 15.99% 59.52% 40.48% 

Pray 13.18% 13.62% 17.73% 8.35% 6.24% 22.64% 18.24% 52.88% 47.12% 

Budget 7.41% 4.35% 16.88% 7.98% 18.32% 28.51% 16.55% 36.62% 63.38% 

Shop 35.27% 7.08% 20.77% 0.00% 11.89% 8.67% 16.32% 63.12% 36.88% 

AVG 18.67% 9.57% 21.23% 4.45% 11.87% 17.54% 16.67% 53.92% 46.08% 

 
 
Table A-6. Mediating Change Function Same and Origi nal Response Percentages 

 Average % of All Functions Averages 

 
Same Responses Original Responses 

Same Original 
 

All SES 1&2 2&3 1&3 1 2 3 

Relax 12.48% 16.12% 0.00% 4.60% 8.79% 24.17% 33.84% 33.20% 66.80% 

Play 11.66% 0.00% 16.15% 0.00% 26.91% 22.20% 23.07% 27.81% 72.19% 

Work 12.91% 0.00% 31.36% 11.95% 15.68% 9.65% 18.45% 56.22% 43.78% 

Learn 21.69% 0.00% 9.76% 0.00% 26.03% 21.69% 20.82% 31.45% 68.55% 

Pray 18.51% 6.53% 36.24% 11.11% 13.33% 11.11% 3.17% 72.39% 27.61% 

Budget 7.40% 4.44% 10.03% 0.00% 26.66% 23.70% 27.77% 21.88% 78.12% 

Shop 26.88% 0.00% 46.79% 12.55% 0.00% 9.89% 3.89% 86.22% 13.78% 

AVG 15.93% 3.87% 21.48% 5.74% 16.77% 17.49% 18.72% 47.03% 52.97% 
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Table A-7. Anxiety-Defense Function Same and Origin al Response Percentages 

 
Average % of All Functions Averages 

 
Same Responses Original Responses 

Same Original 
 

All SES 1&2 2&3 1&3 1 2 3 

Relax 0.00% 7.61% 16.06% 6.88% 16.06% 27.10% 26.28% 30.55% 69.45% 

Play 18.40% 10.65% 13.66% 0.00% 11.71% 27.56% 18.02% 42.71% 57.29% 

Work 20.53% 0.00% 19.12% 0.00% 0.00% 32.50% 27.86% 39.64% 60.36% 

Learn 11.49% 9.44% 33.03% 0.00% 0.00% 24.02% 22.02% 53.96% 46.04% 

Pray 0.00% 11.46% 29.22% 0.00% 24.83% 22.07% 12.42% 40.68% 59.32% 

Budget 14.65% 0.00% 12.82% 0.00% 25.64% 36.63% 10.26% 27.47% 72.53% 

Shop 11.45% 22.91% 46.77% 0.00% 0.00% 18.87% 0.00% 81.13% 18.87% 

AVG 10.93% 8.87% 24.38% 0.98% 11.18% 26.96% 16.69% 45.16% 54.84% 
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APPENDIX K 
 

PARTICIPANT PHOTOGRAPHY BY ACTION 
 
 

BUDGET 
IMAGES ORDERED BY CONTEXT 

 
PARTICIPANT WITH MONEY 

 
 
 

SES 1 
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SES 2 
 

  
 

 
 
 
 
 

COMMERCIAL FAÇADE 
SES 1 

 

 
 



 

164 
 

BANK FAÇADE  
 

SES 1 
 

 
 

SES 2 
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PIATA STALL 
 

SES 2 
 

 
 

WALLET 
 

SES 2 
 

  
 

 
SES 3 



 

166 
 

 
 

TECHNOLOGY 
 

SES 3 

 

 
 
 
 
 



 

167 
 

SAVINGS 
 

SES 3 

 
 

LENDING AND BORROWING OUTSIDE 
 

SES 3 
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PRAY 
IMAGES ORDERED BY CONTEXT 

 
IN NATURE 

 
SES 1  

 

 
 

SMALL ROOM  
 

SES 1 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

169 
 

PRAYER OBJECTS  
 

SES 1 
 

 
 

SES 2 

 

 
 

 
 
 



 

170 
 

CHURCH FAÇADE  
 

SES 1 
 

 
 

SES 2 
 

 
 

CHURCH INTERIOR 
 

SES 2 
 

 
 



 

171 
 

WINDOW  
 

SES 2 
 

  
 

 
 

SES 3 
 

 
 



 

172 
 

ON STREET  
 

SES 3 
 

 

 
 
 
 
 
 
 
 
 
 
 



 

173 
 

SKY  
 

SES 3 
 

 

 
 

BEDROOM 
 

SES 3 
 

 
 
 
 



 

174 
 

PLAY 
IMAGES ORDERED BY CONTEXT 

 
WITH ANIMAL 

 
SES 2 

 

 
 

IN NATURE 
 

SES 2 
 

 
 
 
 
 
 



 

175 
 

WITH YOUNGER SIBLING 
 

SES 1 
 

 
 

SES 3 
 

 
 

INSTRUMENT 
 

SES 2 
 

  
 
 
 



 

176 
 

COMPUTER/TECHNOLOGY 
 

SES 1 
 

  

 
 

SES 2 
 

 
 
 
 
 
 
 



 

177 
 

SES 3 
 

 
 

PLAYING SPORTS 
 

SES 2 
 

  
 



 

178 
 

 
 

SES 3 
 

 
 

INTERIOR TABLE GAME 
 

SES 1 
 

 
 
 
 
 
 



 

179 
 

SES 2 
 

  

 
SES 3 

 

  



 

180 
 

 
 
 
 

LEARN 
IMAGES ORDERED BY CONTEXT 

 
DESK WITH COMPUTER  

 
SES 1 

 

 
 
 
 
 
 
 
 
 
 
 
 



 

181 
 

SES 2 
 

 
 

PERSON(S) WITH COMPUTER 
 

SES 1 
 

 
SES 2 

 

 
 
 



 

182 
 

PERSON READING 
 

SES 1 
 

 
 

SES 2 
 

 
 

 

 
 
 
 



 

183 
 

SES 3 
 

 
 

CLASSROOM 
 

SES 2 
 

 
SES 3 

 

 



 

184 
 

 
 

CLASS NOTES 
 

SES 2 
 

 
 

SES 3 
 

  
 
 
 
 
 



 

185 
 

EXTERIOR BUILDING 
 

SES 2 
 

 
SES 3 

 
 
 

RELAX 
IMAGES ORDERED BY CONTEXT 

 
IN FRONT OF TV  

 
SES 1 

 

FAMILY SPACE 



 

186 
 

 
SES 1 

 

 

 

SES 2 
 

 
 

SES 3 
 

 
 



 

187 
 

 
 

IN NATURE 
 

SES 1 
 

 
 
 

 
 
 
 
 
 
 



 

188 
 

SES 2 
 

  
 

SES 3 
 

 
 

INTERNET 
 

SES 2 
 

 



 

189 
 

 
 
 

SES 3 
 

  
 
 

SOCIAL ACTIVITY 
 

SES 2 
 

 



 

190 
 

 
 

SES 3 
 

 
 

BED  
 

SES 2 
 

 



 

191 
 

 
 

BUILDING FAÇADE  
 

SES 2 
 

 
 
 
 

WORK 
IMAGES ORDERED BY CONTEXT 

 
EXTERIOR LABOR 

 
SES 1 

 

 
 



 

192 
 

GARDEN 
 

SES 1 
 

 

 
 

 
 

SES 2 
 

  
 
 



 

193 
 

 
 
 
 

HOUSE WORK 
 

SES 1 
 

 
SES 2  

 

 
 



 

194 
 

 
 
 
 

DESK WITH COMPUTER 
 

SES 1 

 
 

SES 2 
 

  



 

195 
 

 
 
 

SES 3 
 

  

 
 

 
 
 
 
 
 
 
 



 

196 
 

ACTIVITY WITH COHORT 
 

SES 2 
 

 
 
 
 

SES 3 
 

  
 
 

BOOKS AND PAPERS 
 

SES 2 
 

 



 

197 
 

SES 3 
 

 
 
 

SOCIALIZE 
IMAGES ORDERED BY CONTEXT 

 
WORKING WITH FRIENDS/AQUAINTENCES 

 
SES 1 

 

 
 
 
 
 
 
 
 
 



 

198 
 

SES 2 
 

 

 
 

SES 3 
 

 
 
 
 
 
 
 
 
 



 

199 
 

OUT WITH FRIENDS 
 

SES 2 
 

 

 
 

SES 3 
 

 
 



 

200 
 

PUBLIC SPACE WITH STRANGERS 
 

SES 1 
 

SES 2 
 

 
 

PUBLIC SPACE 
 

SES 1 
 

 
 
 
 
 



 

201 
 

SES 2 
 

 
 
 

SES 3 
 

 
 

OBJECT REPRESENTATION 
 

SES 2 
 

 
 
 
 



 

202 
 

AT GRANSPARENTS’ HOME 
 

SES 2 
 

 
 
 

SES 3 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

203 
 

EAT 
IMAGES ORDERED BY CONTEXT 

 
NATURE 

 
SES 2 

 

 
 
 
 
 
 

PERSON EATING 
 

SES 1 
 

 



 

204 
 

 
 

SES 2 
 

.  
 

SES 3 
 

 
 
 
 



 

205 
 

KITCHEN 
 

SES 1 
 

 
SES 2 

 

  

  
 



 

206 
 

 
 
 
 
 
 
 

SES 3 
 

 
 
 
 
 
 
 



 

207 
 

MULTIPLE PEOPLE 
 

SES 1 
 

 
 
 

SES 2 
 

  
 

 
 
 



 

208 
 

SES 3 
 

 
 
 
 

FOOD ON TABLE 
 

SES 2 
 

 
 
 
 
 
 
 
 
 
 



 

209 
 

SES 3 
 

  
 
 

 
 
 

GROOM 
IMAGES ORDERED BY CONTEXT 

 
PERSON GROOMING 

 
SES 1 

 



 

210 
 

  

 

 

 
 
 

SES 2 
 

  



 

211 
 

 

 
 

SES 3 
 

 

 
 
 
 



 

212 
 

AT MIRRORS 
 

SES 1 
 

 
 
 

SES 2 
 

  

  



 

213 
 

SES 3 
 

 
 
 

OBJECTS 
 

SES 2 
 

  
 



 

214 
 

 
 
 
 
 

SES 3 
 

 

 
 
 
 
 



 

215 
 

SALON 
 

SES 2 
 

 
 
 
 
 

WASH 
IMAGES ORDERED BY CONTEXT 

 
MOLDOVA RIVER 

 
SES1 

 

 
 
 
 
 



 

216 
 

SES 2 
 

 
 
 
 

SUMMER SHOWER 
 

SES 1 
 

 
 
 
 
 



 

217 
 

MIRROR IN BATHROOM 
 

SES 1 
 

 
 
 

BRUSHING TEETH 
 

SES 1 
 

 
 
 
 



 

218 
 

SES 2 
 

 

 
 
 

WASHING IN SINK 
 

SES 1 
 

 
 

 
 
 
 
 
 
 
 
 
 
 



 

219 
 

SES 2 
 

  
 

 
 

SES 3 
 

 



 

220 
 

 
 

BATHROOM, GENERAL 
 

SES 2 
 

  

  



 

221 
 

 
 
 

SES 3 
 

 

 
 



 

222 
 

DETAILED 
 

SES 3 
 

  
 

 
SLEEP 

IMAGES ORDERED BY CONTEXT 
 

CARPET ON WALL 
 

SES 1 
 

 

 
 



 

223 
 

 
BED WITH WINDOW AT HEAD 

 
SES 1 

 

 
SES 2 

 

 

 
 
 
 
 
 
 
 



 

224 
 

BED WITH SOBA IN BACKGROUND 
 

SES 1 
 

 
 

SES 2 
 

 
 

PEOPLE IN BED 
 

SES 1 
 

 
 
 
 



 

225 
 

SES 2  
 

 
SES 3 

 

 

 
 
 
 
 
 
 
 
 
 



 

226 
 

BED, GENERAL 
 

SES 2 
 

  

 
 
 

SES 3 
 

  



 

227 
 

 

 
 

BED AND DECORATION 
 

SES 2 
 

  



 

228 
 

 
 

SHOP 
IMAGES ORDERED BY CONTEXT 

 
SHOP INTERIOR 

 
SES 2 

 

 

 
 
 
 
 
 



 

229 
 

SES 3 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

230 
 

SHOP IN EXTERIOR 
 

SES 1 
 

 
 

SES 2 
 

  

 
 
 
 



 

231 
 

SES 3 
 

 

 
 

BUILDING FAÇADE 
 

SES 1 
 

  



 

232 
 

 
 

SES 2 
 

 

 
 
 
 
 
 
 
 
 
 
 



 

233 
 

SES 3 
 

 
 
 

 
 


