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CHAFTER 1
THE SIGNIFICANCE OF PHILIPPINE NATIONALISM

Statement of the problem. «- The temper of Fhilippine nationalism is
the alingle wost important factor today in understanding Filipinos and thelr
aspirations, It is on the fundamental features of this nationalism that
higher education in the Philippines must rely and base i{ts arguments for
the relevance of its academic goals, its rationale for teaching, and its need

for freedom to follow the truth wherever it may lead,

This study is centered on the following questions:

(1) Does Catholic Higher Education in
the Fhilippines recognize the importance of nationalism in its
educational planning?

(2) To what extent are the present
sducational programs and policies of Catholic Higher Education
designed to facilitate the achievement of FPhilippine national
goals?

(3) To what degree has Cathollic

Higher Education been Filipiniged?

Thege questions will be investigated with the following assumptions:

(1) Catholic Higher Education in the

FPhilippines has historical reasons for its cautiousness towards nationalisnm,
(2) A fundamental feature of Catholic

university structure in the Fhilippines is that it was imported from abroad,
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(3) it is important to the development
of Fhilippine national consclousness that the country possess a univeralty
system that is responsive tc Filipino aspirations and expressive of its

genius,

This study is limited to the following investigation: a search for
evidence on the attitudes and relationship of Catholic Higher Education and
Philippine nationalism at three levels: (1) educational policy, (2) educa-
tional practice, and (3) educational outcome. The period stressed is from

1946 to 1967,

Procedures for the study. == (1) A survey of the relevant
literature was initlally made in order to limit the problem and to discover
the primary and seccondary sources that could be used, An extensive biblioce

graphy resulted from this initial atage of exploration.

A conparative study was made of the relationships obtaining between
nationalism and religlous education in nacions that had emerged from differing
colonial systems. These nations are Burma, Indonesia, Peru, and Pakistan.
This paper includes a more extensive treatment of the history of nationalism
in the United States of America, in India, and in the Congoe-Brassaville area.
This comparative analysis hoped to show the many facets of nationalism and to
give examples of educational systems whose development towards an indigenous
systenm might prove of value for the Fhilippine situation,

(2) Letters were sent to Catholic

University Presidents and Deans to ask thelr views on Philippine nationalism




3
and to see whether :they had articulated plans for the Filipinization of their
university administration., A professor of Philippine history and a graduate
student in sociology were contacted to provide fleld work in collecting data
from Philippine sources and to interview college personnel and administrators.
A national student association based in Manila offered to poll student pers

sonnel practices in Catholic universities in the Fhilippines,

(3) Finally, the conclusions of this

study will be presented together with possibdle recommendations.

The rise of the spirit of nationalism, -~ It was from the ruins of
Empires and the wreckage of Churches that modern nationalism emerged, Its
emergence helped to break the fabric of the universal Empire by dividing
humanity into separate and sovereign states that were free to cultivate their
peculiar national identity and native tongues. Nationaliam hastened the rise
of a new merchant class that was linked in oppoaition to the nobility and who
fought the enforcement of uniform laws in order to preserve regional differ-
snces, Against the universal Church, nationalism patronised cultures that
wvere highly secular and organised churches on & national basis. This secular

ideclogy gave rise to a new loyalty, one no longer dus to a king or bishop,

but to an imparsonal nation,!

1A nation can be defined aa a community of people who feel that they
belong together in deeply sharing a common heritage with a common destiny for
the future, Abba Eban has des~ribed its emotional element in a apeech before
the General Assembly of the United XNationa:

",.+those vho enter Israsl'’s gates shall bs men and women the central
passion of whose lives shall be devotion to Israel's flag, loyalty to
Israel's independence, seal for Israsl's welfare and security, and a

‘ yeadiness to defend her,,." -- New York Times, October &4, 1933,
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The emergence of nationalism in Western countries occurred at economid
and social levels different from those of the under-developed countries of
Africa and Asla, WUestern countries generally achieved national unity when
their middle classes had concentrated most of the wealth into their hands,

As shopkeepers and bankers monopolised trade and finance, they were able to
undertake the development of industry and communications to~other with an avid

search for oversea outlets,

On the other hand, nationalism arose amidst a geography of hunger and
poverty among the under-developed nations. Sometimes, it drew its nourishment
from the blood that freely fiowed during colonial revoits. Gften, Asian and
African nationalism posed grave obstructions to the ewergence of a stable
democratic life and became a problem of high explosive potential for the
international commmity. This form of nationalism confronted the opulence of
Jestern soclety with & world without engineers, without doctors, without bread,
This was a confrontation that time and time again underlined the evils that

colonialism had let loose to multiply among the colonised t\at:mm.“z

Asian nationalism and religion., -« Religion has a profound influence

on the inhabdbitants of Asia. Indonesian Moslems, for example, total approxie
mately 90% of the population and control the main centers of political
activity in that country., In Burma, the whole national culture is permeated

by Buddhism. A Burmese peasant, if asked to specify his race, is often wont

2ppants Fanony et trans, Constance
Farrington (New York: Grove Press, Inc., 1966), pp. 7377,
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to reply: *]1 am a Buddhist.® In the Philippines, the first census taken under
the American regime in 1903 showsd that of a total population of 7,633,426
persons, 6,987,686 were Roman Catholics, Today, 83.8 per cent of the

Filipinos continue to profess the Catholic religion,

Religlion in Asia has sometimes baen used as a mifying factor among
the colonised pcopln,‘ dividing the rulersz from the ruled, and providing
ambitious politicians with a spiritual platform for their nationallsm. T[he
forcible intrusion of iWestern ways into Asia is sometimes countered by a
local veligious revival that symbolises native resistance to the foreign
system as well as providing a source of security and of stability in the face

of threatened changes in village 1life and ruling structures.3

Although religlous thought was an effective element in {nitiating
nationallist movements, its efficacy to maintain itself on the political scene
weakened soon after World War 11, The leaders of postwar Asia came from the
ranks of the Marxists and the secularista. The pressing problem no longer
revolved around the interpretations of the Koran or the Blble, but on the

secular problems of irrigation, taxation, industry, and transportation.

At the time Marxism and secularism vere becoming the dynamic movemwents
in Asia, religion withdrev into the past, sseking the nation®s identity in
& past Golden Age when religion reigned supreme. This religious posture
looked weak when placed side by side with the concepts of progress and future

3Fred K. von der kehden, Religion and Nationalism in Southeast
Asle: Burma, Indonesia, the Fhilippines (Madison: The University of Wisconsin

Fress, 1963), pp. 3+25,
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developrent that the secular and Marxist nationalists proposed as goals. It
seems that if religion is to remain as a vital force in Asia, it sust somehow
succeed in harmonizing a sense of gontinuity and a dedication to the future,
Uthervwise, the leadership vacuum will be filled by radicals committed to a
violent break with the past in order to stimulate rapid social changes that

could lead Asia to social chaos.®

Nationallsm and education. «« The course of educational development
has been greatly influenced by nationalism. Often, the advent of nationalism
made popular education possible, In the concepts of nationalism that sube
geribed to the philosophies of Hegel and Fichte, education became a tool for
the glorification of the State and for the propagation of racial and cultural

superiority,

The influence of nationalism on the curriculum has also been felt,
Native culture, language, literature, and history were revived to gserve the
ends of the nation-state, New trends tovards centralized control of education
arose under the aegis of politiclans concerned more with reglimentation and
indoctrination rather than with the training and formetion of young minds.
kducational methodology was also affected by nationalism., For example,
liberal nationalizs of the Rousseaulstic variety, paved the way for
Pestalossi's (1746-1827) doctrine of looking upon education as releasing the

apontanecus expression of the childs inherent abilities and goodness.

4robert N, Bellah (ed.), Religion and Progress in Modern Asia
(New York: The Free Press, 1965), pp. 171.22%,
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Another product of naticnalism was the rise of National Education,
This sought to preserve and transmit the cultural heritage of the nation by
fostering patriotism among the youth, At times, National Education sponsored
the publication of textbooks that glorified the past achievements of the
nation even at the expense of historieal truth. Centraliged control and
government interference in academic matters are more easily introduced in

the name of patriotism,




CHAPTER 11
A COMPARATIVE STUDY OF NATIONALISM AND HIGHER EDUCATION

American Nationalism
Introduction, =+ The United States of America decided for nearly
fifty years what ideas, values, attitudes and skills were appropriate for the
Filipinos to acquire in their devslopment as a demoeratic nation. America was
to serve as model for the Fhillippine experiment, In his address to the Tenth
Philippine Legislature on Novemwber 14, 1935, Governor General Frank Murphy
re-expressed this concept:

Having found democracy good for herself, America helleved it was good for
the people of the Fhilippines. + + « the sarly American administrators
and their devoted coeworkers in the field of education undertook to
educate and train the people of these Islands in the principles and
techniquae of self«government,
Thus, a study of the growth of American national consciousness, the
role of Catholic Higher Education in this respect and of education in general

has great value in understanding contemporary Fhilippine nationalism,

Historical background, == American nationalism presents a unique
pattern, The eatablishmant of the United States as a nation transcended the
usual elements that constitute a separate and sovereign country, Common

descent and an ancestral soil were not crucial to its nationhood. Although

1Phﬂ!ppino Couonmlth Imugunt:im Comictu, ; Mk gf gg




raligion vas a potent force in forming the national character of some Asian
and European countries, it found no common creative voice in the Thirteen
Colonies, ¢n the contrary, the various religiong have been gradually
Americaniged by the de<emphasis of theologlcal speculations and the stress,

instead, on soclal activities and practical works.?

Unlike most of the colonised peoples of today's emerging countries,
the settlers of North America did not fight for their independences against a
foreign domination, Thelr arme challenged England®s might precisely because
they were Englishmen themselves who felt that thay were upholding English
constitutional righta. As Benjamin Franklin loyally stated:

e ¢ o it wvas a resistance in favor of a British Constitution, which
every Englishman might share in enjoying who should come to live among
them: it was resisting arbitrary ilmpositions that ware contrary to
common right and to their fundamental constitutions, and to constant
ancient gug.. it was indeed a resistance in favor of the liberties of
England,

There was no loss of cultural identity involved in the American
Revolution whose leaders considered themselves better interpreters of the
Anglo«Saxon heritage than their British rulers. It was not long, however,
before the American desire to interpret and defend their British rights

broadened into the far more revolutionary idea of human rights for all men.

Thus, in a land undespoiled by the corruptions of aristocratic courts and

25ee W11l Herberg, Protestant-Catholie-Jew; An Essay In Awerican
Religious Soelology (New York: Doubleday, 1933),

3uil1iam Temple Franklin (ed.), The Private Correspondence of,
Benjamin Franklin (London: Henry Colburn, 1817), I, 193,
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unshackled by religious tyrannies, the believers of Progress and the disciples
of Rousseau believed they were finally to witness the unfblding of the Promised

lLand,

This sense of having transcended the quarrels of the Uld vorld gave
Americans a sense of self.identification with the cause of liberty, America's
first great nationalist historlan, George Bancroft, observed that "the Americans
seiged as thelr peculiar inheritance the tradition of liberty. « . « The
mechanics and merchants and laborers of Boston knew that they were acting not
for a province of America, but for freedom itself.*® Later, more objective
historians were to correct this innocent monopoly over liberty and to point
out that the United States was herself the cultural heir of Western Europe

and the political offspring of British eonstitutional thought,

A gradual but steady drift away from the Britlsh mold occurred with
the expansion of the western froutier which wasz soon peopled with Americans
from various States and with immigrants from lands traditionally hostile to
England, Professor Billington wrote: ™, . « no one force did more to
Anericanise the nation's people and ingtitutions than the repeated rebirth of
eivilisation around the western edge of settlement during the thres centuries

required to occupy the continent "3

"Gcerxo Baneroft, ggtgfx of the United States of America
(New York: D, Appleton, 1883118 s IV, 3.3,

SHans Kohn, Amperi Nationalisms % Interpretative Essay
(New Yorks The Maemillan Co., 195/), pPpe 32=37.
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The diverse origins of cltisens constantly being assimilated into the
country's expanding frontiers and the absence of gcommon traditions and rollgluﬁ
faith rendered it difficult for posteievolution America to answer the question:
*Who is an American?® It soon became clear that if the various peoples making
up the United States of America were to develop an identity compounded of
common values, attitudes and bshaviors which could be identified as American,
then, a aoclally sensitive agency would have to accept the mandate to promote

a set of native mores and folkways.

No other American social institution fitted that task botter than
the public school system, The immigrant family with {ts foreign ways and
tongue could not be entrusted with the transmission of American cultural
values, The competing churches, already diseatablished, were likewise handi-
capped by their lack of unity and by the foreign attachments of some of their
organisations,® Consequently, it remained for the public school to become

the chief agency of Awericanization,

Urged and abetted by soclal workers and civic leaders, and confronted
by inecreasing urbanisation and industrialisation that needed massive peasant
immigration of the last part of the nineteenth century, the school reached out
tc areas previously belonging to the home, Educators felt that in the name of

a strong and unified nation, they had to prepare peasant and rural folk for

Srorris Isaiah Berger, “The Settlement, the Immigrant and the Public
Schools. A Study of the Settlement Movement and the New Migration upon Fublie
Education: 1890.1924" (unpublished doctoral dissertation, Columbia University,
1936), p. 129,
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urban living and to remake the home to better prepare the child for 1ife in an
American soeuty.7 Schools involvaed themselves in civic asctivities, became
meeting places of improvement groups, and fungtioned as polling places and

soclal centers of the cormmity,

The Americanisation of edugation. = Foreign scholars and foreigne.
trained Americans dominated the t'aéulcy of the early graduate schools, In hias
study of American ‘miversities, Visher found that in 1903, one hundred twentye
seven of the outstanding American scientists had received doctorates in
universities abroad, notably in Beriin, Gottingen, Heldelberg, Leipsig, Munich
and Wuresburg.? Hofstadrer and Metsger observed that of the fiftyethree
profassors and lecturers on the Johns Hopkins staff in 1884, nearly all had
studied at German universities.? It was only after native educators inecreased
in number and in the quality of their professionalism that the development of

2 wmique American university system took placs,

In 1892, the Committes of Ten, appointed by the National Council of

TGladys A. Wiggin, Education and Nationalism (New York: MeGraweltll
Book Cosy Ince, 1962)’ 104«113,

S8stephen Sargent Visher, Sclentists Starred, 190341943, in American
Men of Sciences A Study of Collegiate and Doctoral Iraining, Birthplace,

Distribution, Bu?%gg: an4 Developmental Influsnces (Baltimore: Johns
Hﬁpkinl Pms. 1 }’ 77 78‘
%Richard Hofstadter and Walter P, Metzger, The Development of

w&w (New York: Columbia University Press,
1935), 377,
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fdueation president, developed the outline of an "openeladder nystu"m that
locosened the hold of the colleges on the secondary schools and wmade possible
the American ideal of wunprejudiced access of as many citizens as possible to a
better education, Its recommendations, especially Resolutions 6 and 12, called
for eliminating the barrier of a restricted and fixed group of subjects for
college entrance. In this way, it permitted secondary schools to adjust their

programs to community needs and to the persona)] tastes and talents of students|

By the time the Commission on the Reorganization of Secondary
Education (1913.1918) finished with its deliberations, it became clear that
the secondary school had changed into an instrument for mass education,
Training for citizsenship became the primary interest rather than the relatione
al problems existing batween the secondary school and college curricula.
Social studies aimed at helping the young citisen acquire group solidarity;
science subjects were to look into the improvement of the nation's health
and the development of her industries; history was to introduce its students
into an informed patriotism; and Latin was tolerated so long as it helped in

developing the mother tongue,

In the 1930%s, higher education reassessed its Europeanetinged
offerings and took cognizance of the needs of a young American student

population that had just come from secondary schools where they had received

10ceorge H, Martin defined this system as one "by which all grades
of schools, from the kindergarten to the college, shall be so correlated
that there shall be a straight and open pathway from the lowest to the
highest.” In "Report of the Committee on College Entrance Requirements W

Journal of Proceedings and Addresses, 38th Annual Yeeting of the National
Education Association (Chicago: University of Chicago Press, 1899), 639,
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a general education for cltlumh!p.n The American Association of University
Women examined the status of liberal arts colleges in modernizing education,
vhile student personnel services offered vocational guidance and mental health
programs. The faculties of higher education endorsed their Americanisation
function and sought to deepen the student's concept of citisenship by proe
moting a better understanding of the complexities and conflicts of American

society, 12

When it came time, in 1962, to celebrate the centennial of the

Morrill Land-Grant College Act, American Higher Education ecould record the

llthe term "general education® was defined by Dy, Wriston, president
of Lawrence College, as having two meanings. First of all, it was Bgeneral"
because 1t referred to all students as potential candidates for the educational
program, But, secondly, it also possessed a qualitative meaning in that it
had "universz1 validity"” since it considered the acquivrement of a discipline
that was to be useful to all who had it in all times and under sll circume
stances. This discipline consisted of precision, appreciation, hypothesis,
and reflective synthesis «« habits of thought to be acquired in a general
education, See: William S, Gray (ed.), General Education, Its Nature, Sco .
and Essential Elements: ings of th itute Admin ative

Offlcers of Higher Institutions (Chicago: University of Chicago Press, 1934),

Pe 1.

129.., Ts Ro MeConnell (chairman), General Edueation, FiftyeFirst
Yearbook of the National Soclety for the Study of Education, Part 1
(Bloomington, Iil. : Public School Publishing Co., 1932).

The need for an enlightened nationalism became an important educatione
al objective for universities. Textbook writers had earlier painted the
ideal American partly through contrast with the defects of other nationalities,
The MeGuffey Readers unblushingly stated that it was America's manifest
destiny to shed light on the dark places of Europe and of Asia. Elementary
and secondary textbooks of 1932 stressed the altrulsm of America, for example,
in ocoupying the Fhilippines and condemned the savagery of the natives who
opposed the American troops. Cf, Jesus E, Perpinan, "The Fhilippines in

American Textbooks," Journal of Experimental Education, II (June, 1934),

PPe 369‘372.
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establ ishment of a domestic school system suited to the American .xpnrianco.13
The American university became a combination of the German«inspired Graduate
School superimposed upon a foure.year, English-inspired undergraduate college:
a combination which permitted the graduate faculties to vemain closely allied
with the teaching programs of the wundergraduate division, Another charactere
istic of the American university system was its support of two structures:
the private and the state-supported, The Dartmouth College decision given
in 1819 by the Supreme Court assured strong legal sanction for this dual

system,

The emergence of the state university, the land-grant college, the
junior or community college, and the movement for co-education and women's
colleges~-all these have concretised the American ideal to end restrictions
on academic opportunity, This is not to deny that American higher education
has fully reconciled the tensions existing between the searcn for excellence
(the Hamiltonian elitist viewpoint) and the democratic ideal of the "opene
door policy" (the Jacksonian egalitarian strain). Ameriecan educators have
sought to resolve this dilemma by inatituting a more gra“ual screening of

students than is found in the English and continental European systems.

The concept of service to its comsunity and to democracy has been
another impressive characteristic of American higher education., American

universities show far greater interest in the student's personal and psychoe

13411148 Rudy, "Higher Education in the United States, 1862+1962%
A Cent of Higher Education, ed, William W, Brickman and Stanley Lehrer
(New York: Soclety for the Advancement of Education, 1962), 1931,
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logical wellebeing than 1is found in European circles, Concern for the totale
ity of the student's development gave rise to better housing arrangements,
to personal and educational counseling, and to placement services. Pragmatic
America saw its liberal arts colleges gradually involved in business schools

and the last two undergraduate years devoted to professional apecialiszations.

Une final trend in American higher education of the last fifty years
must be noted. This is its international commitment which parallels the
emergance of the United States as a world power., The cnactment of measures
such as the Fulbright Act and the Smith.Mundt Act have encouraged American
scholars to study abroad and do research work all over the worid, The Instie
tute of International Education in its publication: Upen Doors, 1963, reports
that there are more than 18,000 American students abroad, of which some 7500
are enrolled in United States undergraduate college-sponsored programs. Likee
vise, American universities have created new educational institutions in
Pakistan and Africa, and American professors have advised the ministries of
education in underdeveloped countries. In 1966, 1400 of the 2000 American

institutions of higher learning enrolled about 100,000 foreign students,.

The Americanization of higher education in the United States was
achieved because, instead of creating an enclave community that considered
itself disinterasted in national needs, the American universities consistently
engaged the culture about them and were responsive to the needs and goals of
the democratic soclety they served, The American university took seriously

to heart the msndate given by Thomas Jefferson at the iniversity of Virginia:
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To form the statesmen, legislators, and judges, on whom public
prosperity and individual happiness are so much to depend; to sxpound
the principles of government, the laws which regulate the intercourse
of nations, those formed municipally for our own government, and a
sound spirit of legislation, which, banishing all arbitrary and un-
necessary restraint on individual action, shall leave us free to do
vhatever does not violate the equal rights of anotherj; to harmonise
and promote the interests of agriculture,mnufactures, and comerce,
and by well-informed views of political economy to give free scope to
the public industry; to develop the reasoning faculties of our youth,
enlarge thelir minds, cultivate their morals, and instill into them the
precepts of virtue and order; to enlighten them with mathematical and
physical sciences, and advance the arts and administer to the health,
the subsistence, and the comforts of human 1ife; and finally to form
them into habits of reflection and correct action, rendering them
examples of virtue to others and of happiness vwithin themselves.

These are the objects of that higher grade of education, the benefits
and blessings of which the Legislature now propose to provide for the
good and ornament of their country, and the gratification and happiness
of their fellow-citizens.!

“‘g#udingg and Report of the Commissioners for the University
of V inia Ricm‘. Va.. 1818)0
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American Catholic ligher Education and Nationalism

The crisis in Catholic education today. -- These are indeed trying
times for American Catholie higher education., An increasing stream of crie
ticism, mostly from faculty and graduates of her own institutions, has recedtly
been aimed at her goals, function, and organiszations.l’ The prestigious
report of the Danforth Commission on Church Colleges and Universities re-
luctantly turned out to be "an lconoclastic document® that showed the vast
discrepancy between the ideal and the reality.l® The study reported that ix
general, churcherelated institutions did not evidence a seriousness of inst§.
tutional purpose; that faculty were often unimaginatively recruited, inadee
quately paid, and wastefully deployed; and that student selection was stiil

fairly naive with 1ittle attempt made to match students and educational

programs.

The Danforth report goes on to probe the very essence of religious
institutions when it observed that "one might expect that church colleges,

vhich purport to have a clear and time~tested view of life, wauld point the

3s5ister Mary Ignatia Griffin, B.V.M., "The Cperative Goals of
Catholie Higher Education: A Critical View," T New Di ions of

MM_MM%, ed, Louis C. Vaccaro (Arlington, Va.: Education
Research Assoclates, 1967), l«11. See also: John Tracy Ellls, American
Catholigs and the Intellectual Life (Chicago: The Heritage Foundation, 1956)

16Manning M. Patillo, Jr., and Donald M, Mackensie, Church-Spons

Higher Education in the United Statess Report of the Danforth Commission
Waghingbon, D.Cet American Council on Edueation, 1966), The majority (42%)

of the 817 churcherelated institutions of higher education studied for three
years by the Danforth Commission are Roman Catholie, with the Methodist Churgh,
the next largest denomination, representing only 12 per cent,
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way for other institutions in this area, Yet . . . on the whole, churche
related higher education is not doing much better in helping students face
fundamental questions than are other lnatitutions."17 The report further
states that students in Protestant colleges find their religion courses by
and large stimulating while Catholic college students "frequently complain

that the courses are artificial and unrelated to contemporary interests,."

The relevance of the schools that American missionaries have estabe
lished in mission lands like Latin America has also come in for its share of
criticism, Imbued with the American experience in eduecation, United States
Catholios have spontaneously relied on schools vhen considering how they might
contribute to the development of the mission churches. Critics now point out
that this educational apostolate often meant little more than the trans-
plantation of the North American school system to regions like Latin America,
and that Catholic private education in mission lands often cater to the
wealthy and are not easily i{dentified with the renovation of the existing

evils of the social ordor.la

Historical background, «- Criticisms that strike at the very core of

171 the preliminary report of the Danforth Commission which
appeared in April, 1963 as: Eight Hundred Colleges Face the Future
(St. Louis, 1963), p. 40, Another example of an excellent study was the two
years of exhaustive analyses of ths faculty, administrators, student body,
alumae (and their husbands) of Mundelein College, Chicago. The results were

published by N, J. Hruby in Truth and Consequences: Mundelein College Emerges
from Analysis (Chicago: Hundelein College, 1965),

18ppancis P. Chamberlain, "The Catholic School," Amerieca, April 2,
1966, pp. 442444,
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its existence are not new to the Catholic Church. The early history of
Catholic universities in America is riddled with such criticisms,!® Catholic
education has been especially vulnerable to secular misunderstandings because
of its historical departure from prevalling American norms: (1) socialiyee
since most of lts teachers and students, then, came from ethniec and socioce
sconomic classes different from the other American teachers and students;

(2) institutionallyeesince the hierarchical pattern of Catholic authority
claghed with the democratic orientation of the public institutions of higher

loarntng?O and (3) ideologically-esince the beliefs, attitudes, and values of

197or example, this warning from a Reverend Kirk: "But the main
consideration to excite our fears, is not the transient phases of an
immigrant soclety, nor the rush of adventurers to rich lands and gold regions,
¢ o « it i3 the calm, shrewd, steady, systematic movement of the Jesuit
Order nov attempting to do in California and in the Mississippi Valley what
it mnce did in Austria . . . to crush the spirit of liberty. There, Erethren,
there our great battle with the Jesuit, on Western soil, is to be waged,."

E. N. Kirk, Discourse before the Sgg;gt¥ for the Promotion o§ Collegiate
and Theological Education at the West. (pamphlet, 18%6), 28.29,

2°Thc Protestant churches early aligned themselves with democracy.
The simple organisation of the Baptists and Congregationalists was along
democratic lines with the pecple electing their own religious leaders and
dismissing them when they failed to please the majority. The Methodists,
the first church in the United States to possess an independent national
form of ecclesiastical organisation had, by 1784, fully adopted the
American ideal of a republican commonwealth government through a general
conference. The Presbyterian church was a federated Christian commonwealth,

not a hierarchy. It was governed by assemblies, not by individual church
officials, and its bede-rock principle was constitutional republicanism,
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Catholies differed from thogse held by other Americans in the majority edue

cational systan.n

An understanding, then, of the contributions made by Catholic higher
educatiocn to the Armerican scene must center on the institutional and social
and ideological adjustments which Catholic educators made in order to estabe
lish their institutions as Americansand ystywithout compromising their

religious tenets,

The early Anglo-American Catholies labored under severe restrictions
during the colonial period of the seventeenth and eighteenth centuries. They
were proscribed by law from holding office, from voting, and from opening
Catholic schools, By the time of the American Revolution, however, Catholie
loyalty to the cause of freedom rendered them soclally acceptable, and they

soon enjoyed full legal and political rights as wall.zz

Thus, though still numerically and politically insignificant, Cathe
olics were solidly on their way to achievins status and prestige in the
United States of America. However, the onset of massive fmmigration in the
1830's from Ireland and Germany vastly enlarged the original Angloe-American

stock of the Cathelic population, and served to slow down the Anericanisation

21Phllip Gleason, "American Catholic Higher Education: A Historical
Perspective,” The Shape of Catholie H ueat s od. Robert Hassenger
(Chlcago: University of Chicago Press, 1967), p. 15.

22Th!s turn of events came about chiefly through the {nfluence of
the Carroll family whose leadership among the Catholics of Maryland and
Pennsylvania proved decisive in aligning the hesitant Catholies to the side
of American liberty. The fact that Catholie Franece (in 1778) and Spain (in
1779) were the first foreign powers to recognise the American cause also helped,
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of the Roman Catholiec Church. Overnight, the Catholic image became that of
the poor, uncultivated foreigner aggressively demending respect for his em-
battled religion, The established Protestant majority did not look kindly on

the foreign ways and Romee-centered religion of this new immigrant folk.

In turn, the Catholics, now mostly composed of immigrants and none
Anglo Saxon races, opposed the common school which they termed "“irreligious”
and Catholics went on to establish a clergy<dominated school system to protect
their ancient faith and morality from the dangers of a secular aoclcty.23
Thus was the pattern inaugurated of a self-sufficient Catholic school system
standing aloof from the faculties of the great secular universities. Exclusive
academic societies appeared: The American Catholic Philosophical Assoclation,
the American Catholic Historieal Assoeciation, The Catholic Sociological Assoe
clation . « « {indications of the Catholie intellectual community's retreat
into a ghetto, Thomas O'Dea in his American Catholic Dilemma (1958) eone
cluded that genuine intellectual life among Axmerican Catholics was hindered

by formalism, authoritarianism, clericaliem, and dcfon:lvcncna.za

This posture of defensiveness, fortunately, was not allowed to harden,

230restes A. Brownson, a eonvert to Catholicism and of New England
stock, urged his coe-religionists in 1854 to dissociate their faith from their
alien nationality, pointing out that the American nationality was already set
in a basically Anglo<Saxon mold., Cf. Orestes A, Brownson, "Native Americans,"

Browngon's Quarterly Review, July 2, 1854, pp. 328354,

245 judgment echoed by Danisl Callahan in his essay: “The Catholic
University: The American Experience," 1 and th iversity: An
Ecumenical Investigation, ed. John Coulson (Baltimore: Helicon Press, 1964),
ppe 66477,
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The desire of the lmmigrants from traditional societies to found Catholie
colleges and seminaries to preserve their ethnic and religlous values was soon
thwarted by the very school system they had established for this purpose.
catholic higher education invariably promoted social mobility and served to
siphon off the new gensration of Catholics who now refused to return to the

old ways of their own people,

Language has always been an important factor in nationalism, In the
United States, language, together with religion, played an important part in
preserving ethnic identity among the immigrants. Catholic schools, especially
among the GermaneAmerican Catholics of the late nineteenth century, were exe
pected to foster the use of the mother tongue as religiously as they were to
preserve the Faith, On the other hand, the Irish, who arrived the earliest
and in the largest nuubers, did not have to resist linguistic assimilation
since they already spoke Inglish., Consequently, the Irish were able to focus
their ethnic loyalty on their Catholic religion and on politiecs. This
snabled the Irish to establish universities that were linguistically suited

for adaptation into American life,

By the baginning of the twentieth century, the improved occupational
and soclial status of the second-generation Catholle led to increased enrollment
at sescular universities, This inerease of Cathollic enrcllment in the bettere

known secular universities was seen as symptomatic of Catholic dssatisfaction
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with an education suited for an immigrant -lcuacion.zs The szecond<generation
Catholic was demanding a better quality of university education during a
period when his sense of ethnic distinctiveness was being sharply attenuated
by his successful entry into the sophistication and intellectual orientation

of the upperemiddle class., He was at last turning into the “typical American."

If the typieal Catholic, indeed, no longer differed from his fellow
citisen in occupation, wealth, and status, could it also be sald that the
typical Catholie university now approximated the ideal norm of an American
institution of higher learning? How strongly committed had Catholle higher
education become to the demoeratic ethos, to the unhampered pursuit of truth,

and to academic freedom?Z6

Acadenically, the development of Catholic colleges has caught up
with the general pattern existing in American college education. Some degree
of electivism has been accepted and the classis were de-emphasised with the

affi{liation of professional schools to the liberal arts program. There has

23A survey made in 1907 showed that Harvard had 480 Catholic
students; Radcliffe«-43 Catholic women studentsj Valparailso, Indiana-«300
Catholic men students and 100 Catholic women students. Today, wore than
500,000 Catholic students are enrolled in non<Catholiec ¢olleges and universi«
ties. A survey by Clifford and Callahan shows that in 19631964, two out of
every three Catholic students were found in secular campuses. Cf. Re. J.
CI‘ffm' SeJe and W, R, Call&h&n, 3eJey "Catholies in Higher Education,®
America,CII (1964), pp. 288.291,

25A1chough there have been recent examples to support the nagging
susplcion that academic freedom is limited on Catholic campuses, still, of
the twenty institutions whose administrators were censured in 19661967 by
the American Assoclation of University Professors for violation of the
association’s principles of academic freedom, only two wers Catholie, Cct.
John H. Smith, ®"The Greater Glory: Scholarship and the Catholie University,”
Toward New Dimensi £ | § ducatic Louis C. Vaccaro

RPN
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been & marked quantitative growth of Catholic graduate education singe the
establishment of the Catholie University of America back in 1889, sStill, the
quality of Catholic graduate work calls for further {mprovement. Berelson's
1960 study of graduate education did not list a single Catholic university
among its top twentystwo universities, Catholic universities were also barely
keaping pace with the general increass in the conferral of doctoral degrees.
Of the grand total of 104, 139 doctorates for the decade 1933.1964, only

3,277 or 3.14 per cent were conferred by Catholic universities,2’

1deoclogically, Catholic higher education In America had ingrained
resarvations against assimilation into the secular, scientific, and vocatione
al speclalizations that characterised American education, Fr. George Bull,S.J,
chairman of the department of philesophy at Fordham University in the 1930's,
saw the antinomles between the Catholiec position and the research thrust of
secular universities as irreconcilable, viewing them as Catholic unity bravely
opposing secular disintegration, principles opposing facts, and ancient

wiadom versus unstable progrc:l.38

Today, a atrong and uniform Catholic movement to oppose its own
religious<philosophical synthesis against the particularistic spirit of
science is no longer as frequently voiced as previocusly, Catholie scholars

no longer adamantly subscribe to the balief that they alone possess absolute

27phi1lp Gleason, 4243,

286.0:3. Bully SeJ¢y "The Funetion of the Catholiec College,"
America (New York: America Press, 1933),
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truths., Instead, following in the footsteps of Tellhard de Chardin, they
Justify thelir greater involvement in research on the grounds that reality
and our knowledge of it, far from being fixed and fully apprehended, undere

go a eontinucus process of development,

Adherence to this dynamlic, developmental view of reality by Catholie
scholars has resulted in some inatitutional problems, Catholic universities
have been pressured to reexamine their goals and to judge vhether they ecan
become full partners with the national, pluralistic, academic commmity withe
out diminution of their religious concerns. One conclusion of such a ree
axamination came from the Mundelein College Institutional Analysis of 1962.
1964, probably one of the most controlled and searching investigation done to
date on a Catholic college:

The Catholic college does not exist primarily for the good of the
Chureh or for the good of the faith, It exists primarily for the
intel.isctual good of the human person who is faced with the perennial
need of reconciling and/or unifying in a universe of intellectual
order the intellectual claims of human reason and those of his faith,
It is the precise function of the Catholic college gua Catholie to
raise consciously and deliberately and then to meet the intellectual
problens whica arise because of man's twoefold source of knowledge,
The Catholiec college is not a church, Therefore, as an intellectual
enterprise it does not have as ics primary funecion the deepening

or Iincreasing of the faith,29

“The Catholiec college does not exist primarily for the good of the
Church or for the good of the faith." This statement seems to reject the

stated goals of Catholic c¢olleges and universities as found in nearly all of

2% tster Mary Ignatia Griffin, B.V.Me, pe 6o
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their school catalogues and in presidential addresses. It seems that by
proposing that religion assume only a supporting role in a Catholic university,
the Mundelein Analysis underscored the one major area where Catholic institue
tions still diverge from the American norm, namely, clerical control. A
Catholic scholar sees the problem thus:

+ o «In the Catholie university, the faculty today is predominantly
lay and the administrators (except a few rare cases) priests., In
such circumstances, the faculty critic is in a doubly diffieult poe
sition: a oriticism of m!wnlty’gouay iu_ tantamount to lay ine
subordination towards the clergy.

This problem is being resclutely faced by severul Catholic unie
versities such as Notre Dame, 5t., Louls, and Fordham. These have announced
Plans to open their boards of trustees to laymen of all denominations. The
pattern of governance that seems to be emerging here seeks to establish a
middle position between the traditional arrangement in which all or almost
all of the legal trustees are members of the religious order responsible for

the institutions, and that pattern more common among private nonedanominatione

al institutions whoae boards of trustees are composed totally of laymen,

30panie: Cailahan, 7576, Ramparts magasine printed an article
deplcting the clericalelay problem in Jesult institutions:

"The Jesuit administrator is ordinarily pleasant, charitable, well.
meaning, almost avuncular. But he doesn't listen. The little jolt
of anguish one often feels just after closing an interview with a
Jesuit administrator is the knowledge that beneath the superficial
kindness and the patlence, the administrator simply didn't listen,
that the words used by a professional lay person do not exist for
him, The Jesuit does not wish to be uncooperative; rather, he cannot
see that anything outside his own Order is significant enough to make
any ultimate difference in the career of the university or Catholie
thought,* « Robert O, Bowen, "The lLay Faculty on the Jesuit Campus ,*

Ramparts, II1 (1963), p. 16,
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Fr. Paul C, Reinert, S.J, of St. Louils University, 1ists the reasons for
reconstituting the board of trustees in Catholic univarsities;

(1) To place legal responsibility in a board composed of leaders
from various fields of American society, so that it will truly
represent the various interests and needs of the University's
many conatituencles « o .

(2) To give laymen a clearecut opportunity to participate in university
l1ife at the pollcyemaking level, in line with the general movement
within the Catholic Church, as expressed by Vatican II, to place
laymen in highly responsible positions on all levels throughout
the church,

(3) Separating the general, overall policy.making function from the
internal administration of the University In keeping with modern
university practice, thus eliminating the inconsistencies in a
system of governance under which the men who made the policies
also carried them out and audited them.

(4) To enable thgllhlvmlty to strengthen and broaden its influence

and support.

Catholic higher education has also shared in one of the signal
failures of the American Catholie Churcheethe Negro apostolate., Out of
the estimated twenty million Negroes in the United States today, only
766,838 are Catholies, in contrast to the millions of Negro Baptists and

Methodists. In a strongly worded statement dated November 1, 1967, the

Reverend Pedro Arrupe, supsrior general of the Society of Jesus, examines

31paul c. Retnert, S.J., "First Mesting of a Board," Jesuit
Educational Quarterly, October, 1967, pp, 112-113. The introduction
of lay members to religlous board of trustees has met opposition from
some religious educators. The reasons for thelr opposition often come
under these headings: (1) Unfavorable reaction of alusni, parents, students,
and benefactors to such a move; (2) The power of the religious provincisl
and genaral would be lessened; (3) The danger of secularisation and the loss
of a unique religious spirit; (4) lay trustees are often not qualified in
the areas of theology and of philosophy; (3) The personal morale of the
religious members would weaken and fewer vocations could result; (6) The
anomaly of having noneChristians and non«Catholics in a Catholie universitys
(7) There is danger of allenation of church property: "a hundred million
dollar giveaway."” Finally, although not usually volced, there is the fear

that priests without academic degrees might no longer qualify for university
appointments,
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why so little Jesult effort in the past was expended in work for and with the
Negro., He lists causes for this situatione--a failure to appreciate fully the
practical implications of the Christian concept of manj an uncri-ical accepte
ance of certain stereotypes and prejudices regarding the Negro, acquired by
the Jesuit in his youth and not effectively eradicated by the training he
received in Jesulit scholasticates; the insulation of far too many Jesuits

from the actual living conditions of the poorj and an unconseious conformity
to the discriminatory and prejudiced action patterns of the surrounding

white community. He then give his directives calling for more Negro vocaticns
to the Jesult Order, for greater enrollment of qualified Negro students in
Jesuit universities, and for the establishment of institutes of human relatiors

and of urban affairs in Jesuit eolhsn.’z

QROFTOW. »= Cne fact emerges

clearly from the American Catholic experience in higher education, namely,
that it is impossible to have a first.rate university that is isolated from
the mainstream of the nation's life. So much Catholic intellectual energy
has been spent on stubborn resistance against the Reformation, the Enlightens
ment, Modernisam, and Sclence, In the end, it took the vision and courage of

Pope John XXIII to make the Roman Church truly catholic in her quest for truth,

Pope John's insights created the atmosphere that made it poasible

recently for Catholic educators of America and of Canada to study how a

3Ihe Reglater, November 19, 1967, p. 10,
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Catholie university can more fully achieve the ideal of an authentic academic

institution., Under the suspices of the North Americ-n region of the Inter-

national Federation of Catholic Universities, a group of univeraity leaders ,

met at Land O'Lakes, Wisconsin on July 21«23, 1967 and published these guide-

lines for the Catholic university of tomorrow:

169

(2)

(3

%)

(&)

The Catholic university must have a trus autonomy and academic
freedom in the face of authority of whatever kind, lay or
clarical, external to the academic community itself,

There must be no theological or philosophical imperialismg
all scientific and disciplinary methods and methodologles,
must be given dus honor and respect.

The Catholliec university should aerve as the critical reflective
intelligence of its society and carry on a continual examination
and objective evaluation of all aspects and activities of the
Churech,

Undergraduate education should draw knowledge and understanding
from all the traditions of mankind and should explore the
insights and achievements of the great men of every age. The
whole world of knowledge and ideas must be open to the student;
there must be no outlawed books or subjects,

Students will be able to participate in and contribute to a
variety of liturgieal furstions, at best creatively contemporary
and experimental,d3

Csrtainly, the Catholic universities of America and their leaders

have come a long way from the narrow viewpoints espoused by some pontiffs,

notably Pope Gregory XVI, who in his encyclical Mirari vos (August 13, 1832)
denounced religious freedom in crusading words: "Now from this evilesmelling

spring of indifferentism flows the erroneous and ahsurd opinions-or rather,

america, August 12, 1967, pp. 154+136,
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derangement-«that froedom of conscience must be asserted and vindicated for
everyone. This most pestilential error . . ."3" it 1s not without signif.
icance that the main architect of Vatican 11's declaration on religious
freedom was an American, the product of Catholic higher sducation, the late

John Courtney Murray, S.J.

34corman J. Barry (ed.), Readings in Chureh History, I1I, &4,
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Indian Nationaliem and EFducation
Introduction,~«From the very beginning of English education in
India (1835+1834), we find serious concern among the British policy makers to:
e « smake as vigorous an lmpression upon the Asiatic mind es possible,
to rouse it from the torpor into which it has subsided for some hundred
ysars past, and to place it in a condition for mggvlng and digesting
the results of European progress and gclvilisation,
The implementation of this colonial policy has relevance for the
study of Philippine nationalism sinee the Spanish and American coloniszers
were imbued with simi{lar sentiments, It is helpful to see the Indlan reaction

to this WYestern policy and to trace its impact on the national 1life of India.

Historical bac d,.eesEngland chose as the chief instrument for the
diffusion of European thought among the natives of India-<the English language
The government hoped that linguistic education would create a superior class
of natives for higher employment in the Civil Service, The missionaries, for
their part, saw in the adoption of English by Indians & golden opportunity for
the triumph of Christianity in that pagan land, However, Orthodox lindus took
a pragmatic view concaerning the imposition of this alien tongue, and sald:

*If the knowledge of English does not lead to eternal bliss, it paves the way

to wealth, Inglish is to us a moneyemaking hxowlodgc."”

35Report of the Boayd of Education for the Year 1843 (Bombay, 1843),

p.zz.

”J. Weyp *The Recent Anti-Missionary Movements among the Hindus,"

Caloutta Christian Cbserver, XX (1831), 294,
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Loxrd Macaulay, with his scornful belief that there was nothing of

worth in the wvhole native literature of India, was most influsntial in fostere
ing England®s colonial policy to c¢reate "a class of persons Indian in blood
and colour, but English in tastes, in opinions, in morals and in intellact,."37
This viewpolint was opposed by John Wilson, only representative of the Scote
tish Missionary Society in Bombay in the early nineteenth century. He
founded an advanced institution vhere no boys were allowed to enter until they
could read their own vernacular fluently. VWilson believed that English would

never be really mastered by those who neglected their own native tongue,

While official efforts to establish fnglish schools in India lagged,
the missionary educational movement prospered. Like their cos-workers in
Bombay and Calcutta, the Madras missicnaries established schools for the
“superior" academic grades. By 1834, the education of the country, except for
three government institutions, was entirely in the hands of the Protestant
nissionary societies, with the Scottish group taking the initiative in

developing higher education,38

It was only in the latter part of the nineteenth century that liberal
political theorists in England brought about the acceptance of the doctrine
that popular education wvas one of the duties incumbent upon the British

Empire towards its subjects. In India, still without a university system,

37quoted in Sir Erie Ashby, Veste
Iradition (Cambridge: Mass.: Harvard University Press, 1964),

383ruge T. MoCully, Engl .
Nationalism (Gloucester, Mass.: Peter
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the promulgation in July, 1834 of the Educational Despatch became a source of
mixed blessings. The authors of the Despatch unabashedly proglaimed that
*we most emphatically declare that the education which we desire to see
extended in Indla is that which has for its object the diffusion of the
improved arts, science, philosophy, and literature of Europej in short, of
European knowledge."3?

On the other hand, the Educational Despatch made the observation
that hitherto, European learning had been confined to a small segment of the
native population., It insisted that future efforts must seek to widen the
base of nativesexposed to European knowledge. In this wayy sducation would
supply the government with natives equipped for Civil Service positions.
Education, too, would promote England's material interests in India, assuring
her of a larger supply of consumers for her manufactures. The Despatch also
called for the establishment of universities at Calcutta and Bombay and

“wherever else necessary,"

By the end of the ninetesenth century, the three universities of
Caleutta, Bombay, and Madras stood at the apex of the educational system of
India., They possessed decisive authority over the curricula and character
of the colleges and schools within their ambit. The University entrance

examinations which determined entrance into college studies was heavily

3%great Britain, Parliamentary Papers, XLVII(1854), 393, However,
British overseas policy has travelled a long way since the days of Lord
Macaulay. Uhen British educators prepared a 1939 draft charter for the
University of Ghana, they stated: "The University of Ghana shall take its
place among the foremost universities of the world . « As a great African

seat of learning, it shall give leadership to Afriean thought..." Quoted in
Sir Eric Ashdy, p. 1.
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welighted with Europea: learning. By subjecting all the graduates of secondary
education to the same testing standards and content, the universities pro-
duced a body of Indian natives unified by a common intellectual heritage«s

that of Furope.

India’s sducated class,~-Contrary to the expectations of the English
who shaped India's educational system, the wealthy classes of India avoided
sending their sons to higher education in their country. They deemed thelr
nobility as coming from their rank and caste, not from educational attainment,
Consequently, the Indian educated class came from the middle and lower income
groupss These were mostly Hindus in thelr rellgious profession, This situse
tion was helping "0 create social disorder wherein the sons of farmers and of
shopkeepers were assuming public posts that gave them power over the higher

castes and over Mohammedans,

Another volatile social situation resulted from the fact that as the
numbers of educated natives increased, so did their poverty. Since higher
education gave undue attention to philosophy and literature rether than to
agrioulture and the sciences, overcrowding resulted in the legal, Judieial,
and administrative positions. The Hindoo Patriot, a Calcutta journal, |
deplcted the plight of the unemployed scholar:

The number of educated men 1s annually increasing by thoussnds, and

how are they to live? The sort of education given to them chiefly
qualifies them for government employment and that field is already

overe-crowded, Agriculturs and trade are the only hope of the peopla,
but unfortunately, the men who come out of the schools and colleges
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have no experience in agriculture . . 40

Another characteristic of the educated class, one which Srougm: the
contempt of Orthodox Hindus, was their aping of Inglish manners, customs, and
gestures in order to get some footing in English society. Young students
affected ignorance of their vernacular, and the members of the Young HBengal
Movement of the 19208 took pride in shaking off the mores of their commmity.’}
An Indian scholar noted sadly:

In Poland, the vernacular is of the highest political importance
for it is the great bond of union . . « it preserves for them

the annals of all that is dear to them . . . our vernaculars are
poor and undeveloped and serve only to divide and disunite us,52

The rise of Indian nationalism,~-Despite exposure to a hybrid

culture and the attraction of English ways, the educated c¢lazs became the
matrix of indian nationalism. Exposed to the principles of freedom and of
equality that run through the pages of England's great literature, equipped

with & common language, English, for exchanging ideas among their ranks, the

4% 1ndoo Pstriot, Caleutta, February 235, 1878, Another indication
of the frustration permeating the ranks of university graduates came from
a contribution to tha Indian Spectator, May 27, 1883:

“How many university graduates go without work? The luckiest of them
is often too glad to begin life as a clerk. Now, look at his Englisa

contemporary. The very first appointment he holds is that of Assistant
Judge . . « What a difference when both had worked equalliy hardl"

415,s. Dikshit, Nationalisw and Indian Education (Delhi: Stezling
Publishers, Ltd,., 1966), p, 12,

42quoted iIn Bruce T. MeCully, 211.212.
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sducated class produced the leaders who advocated national unity, A native
press soon developed increasing the number of vernacular papers in existence.
Sinece it eontrolled the native press, the educated Indian swiftly gained
identification with his community whose sconomic and political aspirations

were championed In editorials and columms,

Certain characteristics of India's cultural nationalism started to
become manifest: (1) it held that foreign culture and religion had destroyed
Indian nationality and must now be exorcised if Indiu is to be regenerated;
(2) it placed greater emphasis on the historic superiority of the Aryan cul-
ture, recalling a Golden Age when Aryan India was free and became the mother
of philosophy, of scisnce, and the arts; (3) Sanskrit languange and literaturs
were revived and extolled as "that glorious language of the godsi™ and (4)

Mother India became a recurring theme for nationalist poems and orations,

Along with cultural nationalism came a strong economic nationalism
with its own characteristics. It claimed that (1) India was poor owing to
the ruin of her industries brought about by the passing of economic control
into the hands of British capitalists; (2) Indians were once a great maritime
and commercial nation. They first developed the great spice trade., Their
commercial intercourse brought civilisation to the Burmese and Malays, (3)
India was not only an agricultural nation, but a menufacturing one. But this
role declined vhen Indians acquiesced in favoring the eonsumption of foreign
goods, Finally, Indian economic nationalism claimed that (4) .ndians should
direct a wmilitant boycott of inglishemede goods and demand increased technical

education,
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Not all forms of Indian nationalism demanded & break with England,
Some Indian leaders taught that God in his divine providence had chosen
En;land as the bearer of the light of civilisation to a land mired in superstls
tions and decadence.3 This faction considered the political subordination
of India to England as a necessary price for India's progress, and strongly
favored the iuntroduction of England's political institutions into Indla thragh

constitutional agitation rather than through armed rebellion.

Alongside the marked growth in the field of political journalism
was the establishment of nationalistic organisations among the educated. In
1874, Ananda Mohan Bose, a Cambridge scholar, and Surendra Nath Banerjea
founded the Calcutta Students Association which became the platform for
the Italian Masgini's gospel of national unity. This period also saw the
appearance of many literary and social associations that were usually ore
ganiged by young men who had been educated in colleges. But unlike Massini®s
Young Italy and Young Germany movements, these Indian groups did not espouse

mass insurrection.

) £ ta of In natjionalism.~-Nationalism in India
is debtor to many foreign influences. It received its dogma from Guiseppe
Massini, who in 1831, organised scattered groups of nationalists into the
secret socliety termed "Young Italy." India's nationalist leaders were ree
cruited from the ranks of the intelligentsia produced by contact with English

education, As if to erase these foreign contributions, Indian nationalists

:$3From an editorial entitled: "Loyalty® in the Indian NMirror,
Sunday edition, April 14, 1878,
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strive to discover a native scil for their nation's idetity in Aryan history
which has been romanticized as a period of heroes, seers, and virtuous tribal

fc .k whom Indians can emulate.

Since the citadel of Indian nationalism remained with the educated
Hindus, a highly articulate group who presented Indla's unity in terms of the
Hindu race and culture, a widening split occurred between them and the Moe
hammedans, In this respect, English education failed to unify the two great
Indian commmities because it helped to qualify for Ulvil Service a dise
proportionate number of Hindus over the Moslems, This division was to have
tragic consequences that ultimately led to the partition of this sube.continent

into Pakistan and India,

The wilitary factor was almost negligible in the risc¢ of Indian
nationalism, while the constitutional factor was powerful. This does not
deny the vioclent tendemcies that appeared in Indla through the years. Butv
with the coming of Gandhi, the concept of non-violence captured the nationale.

fst scene and Indians renocunced force as & means of winning their freedon.

Christianity failed to become a dominant factor in Indla's nationale
ism, The majority of the people have remained Hindus, Moslems, and Buddhists.
Christianity was often seen as an {importation from the Yest, and it was not

politically an asset to be converted to this foreign religion.
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Bducation and Nationalism in the French Congo

Introduction.=--This study will now proceed to invoaclgatd. for come
parative purposes, another example of a Europsan educational system that was
superimposed upon an indigenous system and how an already acculturated native
minority, desirous of replacing their European masters, sought the support of
their people. This comparative study seeks to examine French efforts to
commnicate their Western ideas, attit._des, and skills to the Congolese within
the framework of a school situation that was greatly influenced by the Catho.
1ic Church, The problem faced by both the coloniser and the colonized centers
on the transfer of formal, Europsan educational Iinstitutiona to an Afriean
setting, and the consequent use by the newly self.determined society of the

Congo-Brasgzaville of these schools,

The educational monopoly of the Catholiec Missions (1883+1903) =~ It

was unusual for the anti.clerical Third Republic of France to encourage the
establishment of Catholic mission schools in the Congo during the latter part
of the nineteenth century., The reason for this state of affairs came as a
consequance of France's inability to finance a government school system in
the Congo due to its colonial ventures in Asla and elsewhere in Africa. The
moral and finaneial support that the French government gave to the Catholic
missionaries was niggardly, since France tolerated the situation as being

the most sconomical way of spreading the French language and culture among

its Congolese subjects,

Catholic educational work in the Congo was under the immediate
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missionary control of a single religious eongregation-«the Peres du Sailnt-Ese
prit or the Fathers of the Holy Spirit. Their mission policy was mindful of
giving the Africans a Christian education truly adapted to their scciety and
appropriate to the resources of the country., The recurrent theme of the
Fathers' directives stressed that the missionaries' educational accounpl ishments
be African in subatance as well as in appearance. Unlike the British in Indiay
officlal French educational policy did not try to transform the Congolese iInto
80 many more buyers of French goods. Instead, it insisted that all teaching
should respect Congolese sentiments, However, it insisted that the French

language be the exclusive medium for teaching in the schools.

The early Catholic mission schools, aside from the top priority they
gave to religious instruction, trained the Congolese for better agricultural
methods mand for animal husbandry. These schools emphasised the arts and
trades as well. They promoted the establishment of a native clergy whom the
French missionaries trained in theological studies identical to those given
in French seminaries. Bishop Carrie of Loango reflected the importance given
to the education of Congolese priests when he stated: "An uneducated priest

will be despised by the “uropsans and of little use to the natlvu.”“

The introduction of noneFrench educational factors took plage in

1909 with the arrival of the Swedish Evangelical Misaion personnel. The

4hFrom 1879 to 1938, a total of 168 Congolese students entered the
Mayoumba Seminary founded by Bishop Derouet. Of these seminarians, 28
reached theology and 15 were ordained., These graduates, ineluding those who
left before ordination, were among the most highly educated Congolese,
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Congolese were treated to the sight of a European group that was indifferent
to the spread of French influence, language, and culture. Since the Proe-
testant Church was less centralised and less authoritarian, the Congolese
were likewise provided with an escape from the rigidities of the French and
Catholic administrators. The Protestant group, although obeying the regulae
tion on the use ¢f French as the medium of academic instruction, made it a
point to give reiigious instruction in the Ki-Kongo dialect and thus gave
the budding nationalist movements an example of respect for cne aspect of

African culturse~«its native tonguu.“s

A double school system grew in the main urban centers: a native
system that was of a terminal character and prepared its students for sub=
ordinate civil positicas, and a metropolitan one that catered mostly to
French children in temporary residence in the Congo. The curriculum of
these metropolitan schools led to higher education in France and prepared
their students for decision-making positions in the colony. Although French
officials insisted that both systems were of equal quality, Congolese leaders
considered the native schools inferlor and pressed hard for the "harmonisae

tion" of Congolese and mutropolitan sehool programs,

On September 28, 1958, the Congo chose autonomy within the French
Community and full responsibility for educational development and administrae

tion fell on the Congolese leaders. At this time, the Congolese school system

43Gerard Lucas, "Formal Education in the Congo~Brassaville: A Study
of Educational Policy and Practice,* a as an I :_of National

Poliey in gl&tg Developing Nationg, ed. Paul R. Hanna (Stanford: Stanford
University, 1964), p.66,
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was one of the best In Africa with about seventy-two per cent of the schoole
age population attending school. Except for minor adaptations, the Congolese

schools wvere replicas of the French school system minus higher education.

Any evaluation >f the role of the Catholic missions in the development
of education in the Congo is difficult. It can be remarked that as far as
religious conversion, the training of catechists, and the establishment of a
Congolese clergy are concerned, the Fr nch accomplishments did not live up to
expectations, However, most of the students of the Catholic mission schools
and gseminaries becamo more receptive to modern ideas, and their influence has
helped this poorest of the four French equatorial territories to maintain a

leading position in the socioecultural evolution of middle Africa.

Today's Congolese nationalism,e-At their independence, Congolese
leadership evaluated the French system of educatica in their country. They
expressed satisfaction with its general aims, content, and structure; but
the new leaders saw the need to provide educational opportunities for more of
their people. There was also a pressing need to train the Congolese for

administrative and technical positions,

Another concern was for the establishment of universities. It was
seaen, however, that the Congo would not be able to supply either students or
funds to keep a full-fledged university operating. France proposed a central
university to serve all four equatorial African republics and which was to be
located at Brassaville, This suggestion was carried out and the new univere

sity was first nown as "Centre d'Etudes Administratives et Techniques
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Superieures.” It was reorganised and decentralized in 1961 at the insistence
of the Gabonese Minister of Education, and subsequently becams known as
"Fondation de 1l'Enseignement Superieur d'Afrique,” and administered by a
board composed of the four Ministers of Education of the Equatorial Republics
and of French representatives. At present, this "Fondation" offers courses

in law, literature, science, and medicine.

Since independence, Congolese leadership has followed a course of
close cooperation with France and Western Europe, a cooperation that was
essential if it were to receive the financlal and technical assistance needed
for industrialisation. The European orientation of Congolese politiclans and
econonists was made possible by the education given Congolese youth in French
and Catholic schools, which taught loyalty to a broader social and political

entity.

The adaptive policy of France in the Congo was always aware that
only selected elements of the French educational system gould be transferred
to that colony. Thus, France was reluctant to introduce purely academle and
classical studlies, and even mission schools concentrated on practical curricue
la and offered much manual labor in school gardens and shops, Yet, the Congoe
lese school system, instead of becoming Africanized, tended to become more and
more French., The major reason for this phenomenon ig to be found in the
attitude of the Congolese leaders themselves who deemed a "different™ school
system to be synonymous with an "inferior" school system. They were insistent

that the Congo's schools be identical with French institutions,
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Another unforeseen result occurred-«the lack of Congolese interest
in agriculture and industrial production. The French and Cathollc schools
seemed to have failed in communicating to their students the desire and skills
to change farm conditions in their country. O(nce again, a measure of the
fault must be assigned to the Congolese at whose insistence French sducational
institutions were transplanted to thelr country, This was a Europsan system
suited to a modern, industrialiged nation that had long since swerged from an
agricultural socliety with limited scope for vertical modility, The French
system was leadership«oriented, one whose premature introduction into an
under<daveloped country could only result in the education of Congolese youth
for positions that did not exist {n their economy, and whose unrealistic

expectations spoiled them from performing msnual labor,

Gededeiiede
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CHAPTER III

PHILIPPINE NATIONALISM

The word "person® originally meant a mask, a symbolism that aptly
describes the national personality of the Philippines, a nation that for ale
most four-hundred years had to put on various masks to satisfy three poswerful
masters. The historical expressions of her role as a Spanish colony differed
from those precautions and pretensions she displayed under the American regime.|
Filipinos did not present themselves in the same manner to the Catholic friar
as they did to the Protestant public school teacher. The Filipino assumed a
different role as he bowed before the Japanese sentry, and effusively greeted
his G.Is liberator. It is no wonder that historians of this archipelago have
found it no easy task to determine the nature of her nationalism, seeing that

her history took shape under ideologies so mixed and conflicting.

ilippine na alism und in,==If {t is essential to the con=
cept of nationhood that there be an established political entity based on
bonds of common descent, a defined territory, as well as of common languages,
traditions, and customs, then it can be said that there was no Philippine
nation existing when Ferdinand Magellan discovered the islands in 1521 for
the Spanish Crown. The ancient Filipino settlements were peopled by imsmigrants
from Malayan and Indonesian centers who coexisted without benefit of a central

authority,

Spain quickly started to forge these separate settlements into a
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national unity under its control, The chief architects for this imperial
project were the -mmmndw1 and the religious friars. The Spanish engomene
deros vere responsible for the defence of his trust territory or engomienda
from external attack, for the maintenance of peace and order within it, and
for the support of the missionaries in thelr catechetiecal work. In turn, the
sngomendero acquired the right to collect tribute from the natives. At best,
the encomienda system was a paternalistic relationship, and at {ts worst, it
resembled a concentration camp, Natives who refused payment of the tribute

sometines saw their homes burned and their persons sold into slavery.

The first missionaries to the Philippines were the Augustinians who
came with Legaspi in 1365, These were followed by the Franciscans in 1577;
the Jesuits in 1381; the Dominicans in 15873 and the Augustinians (Recollects)
in 1606, The First Synod of Manila, which Bishop Domingo de Salasar convoked,
ordered the teaching of Christian doctrine in the native languages rather than
in Spanish. As a result, few Filipinos learned Spanish unless they resided
in and around Manila. Another directive given by Bighop Salasar was to ask
his priests to collect the dispersed Filipino clans into larger commmities
in order to facilitate the methodical instruction of Christian life and veuhiq
We still see traces of this decision in the characteristic arrangsment of
Filipino towns today~-a central town square dominated by the church and its

bell tower that tolled to call the converts to church and catnhim.z

The term sncomendero is derived from the Spanish verb--sngomendar,
{.8.4 O entrust,

?Horacto de 1a Costa, S.J., Resdings in Philiopine History (Manilas

Bookmark, 1963), pp. 26427,
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Since Church and State were united in Spain, the beginnings of
Philippine education (1365.1863) were predominantly centered on the service of
the King of Spain and the Majesty of God, Church schools were partly sube
sidised by the Spanish State which gave free passage to all missionaries and
stipends of one hundred pesos and two and & half bushels of rice yearly.3
Eventually, this small stirend became an insignificant source of income once

the religious orders acquired huge estates in the Fhilippines,

Formal education beyond the primary and catechetical levels was, In
the beginning, reserved only to the children of Spaniards, In 1395, the
Jesuits opened a grammar school in Manila which was later to develop into a
university, the Ateneo de Man'la, The Dominlicans founded in 1611 the Unie
versity of Santo Tomas to whom Pope Urban VIII (1637) and Philip IV granted
in perpetuum the title of Royal and Pontifical University. In these Spanish
institutions, the course of studies followed the traditional Spanish pattern
with students going through the study of Caesar, Virgil, Horace, Clcero, and
Homer, followed by the study of the philosophy of St, Thomas Aquinas, Candie
dates for the priesthood went on to theological courses wvhile future lavyers
added civil law and canon lav to thelr scholastic repertoire. The education
of girls vas more practical with instructions in sewing, music, and lace-

making. Finally, in the latter part of the seventesnth century, young

3spanish Chureh and State relations were governed by the terms of
the Patronato based on the Bull Universalis Egclesiae of Julius II. This
arrangement granted to King Ferdinand and his successors the exclusive right
(1) to ereet churches in the Spanish coloniesi (2) to the presentation of
suitable gandidates for coladal bishoprics and other church benefices; and
(3) to the disposition of church personnel and the division of church ters
ritory. In exchange, the Kii g of Spain agreed to defray church expenses.
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Filipinos from the province of Pampanga were admitted to the Jesuit university
as college servants and granted some form of secondary instruetiou. At about
the same time, the Dominican College of San Juan de Letran began admitting

Spanish mestizos of mixed blood,

The lo of a nati s=«Philippine nationalism cannot
be properly understood without an examination into the Spanish clergy's
attitudes and actions concerning the fostering of prisstly vocations among
the Filipinos. The strong opposition that Spanish friars consistently gave
to the rise of a Filipino clergy can be placed in historiecal perspective by
examining a similar situation in Mexico. There, the Spanish King had founded
in 1336 the College of Santiago Tlabelolco for training a Mexican clergy among
the sons of the native aristocracy. But by 1344, the Spanish priests and
bishops were writing to the Spanish Xing to have him ¢lose the seninary.
The Spanish clergy in Mexico, In the First Council of Mexico (1533), declared
that saered orders should not be conferred on Indians, mestisos, and mulattoes
gince these wers descendants of infidel Moors and of persons gsentenced by the

Inquisition.’

This ecclesiastical policy was extended to the Fhilippines., HManila's
Governor Coreuera set up the admission rules for the Seminary of Ssn Felipe
de Austria which he founded in 1641, Rule 3 decreed that "the colleglates

must be of pure race and have no mixture of Moorish or Jewish blood, to the

“Hmclo de la Costa, S.J.s "The Development of the Native Clergy in

the Philippines," Theological Studies, VIII, June, 1947, 227,
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fourth degree, and shall have no Negro or Bengal blood, or that of any

similar nation, in their veins, or a fourth part of Filipino blood."s

The other Spanish institution that retarded the growth of a Filipino
clergy was the Patronato. The entire Fhilippines had already been divided into
mission territories by 1600 among the religious orders leaving no room for the
secular clergy. Since the friar was often the only colonial official willing
to take up permanent residence among the natives, the Spanish Crown was ree
luctant to replace such a person whose very presence served Spanish eolonial
interests and saved her Treasury the expense and effort of maintaining large
armed forces outside Manila,b Hence,it was understandable for Governor Pedro
Sarrio to stress the indispensability of the ubiquitous friar when he wrote
in December 22, 1787 to the King of Spain:

ssed second consideration vhich has decided me not to remove the
religious from the missions is that, even if the indios’ and Chinese
mestizos possessed all the necessary qualifications, it would never
conduce to the advantage of the State and the royal serviece of Your
Majesty to hand over to them all the parishes. The experience of more
than two eenturies has shown that in all the wars, rebellions, and

uprisings that have broken out, the religious parish priests were the
ones who contributed most to the pacification of the malcontents.B

S1bid., 228,

Sother civil duties of the parish priest included--being the ins-
pector of primary schools, president of the boards uf health and charities,
inspector of taxation, president of the board of publiec works, and censor of
plays. By law he was obliged to be present when there were elections, and he
passed on the mmicipal budget. Cf., Cesar Adib Majul,

Ihe Political and
Q&MJLL_‘ELWWB_& (Queson City: University
of the Fhilippines, 1957), 101,
TThe term "indio" was a Spanish expression of contempt for Filipinos.

SHoracio de 1a Costas, S.J., "The Development...," 226,
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But the royal conscience of the Spanish King, mindful of the Fone
tifical Bulls requiring the formation of a native clergy in mission lands,
continued to press for the development of Filipino vocations to the prieste
hood. Finally, in the early part of the eighteenth century, the two Manila
universities, Dominican and Jesult, agreed to admit a few selected Filipinos

to the theological studies that led to ordination,?

It was galling for the religicus orders, who had never admitted a

Filipino into their priestly ranks, to have to be ordered to train native
priests for the secular clergy. They sought to obay the King*s order while
preservin; thelr doubts about the advisability of admitting the Filipino into
the Catholic priesthood, The theo’ogical education they imparted reluctantly
to their native candidates was in diluted form that consisted of Just enough
theology to fit the Filipinos as assistants to the religious pastors. Governal
Simon de Anda saw this clearly when he wrote:

It 1s to the interest of the religious orders that there should not

be formed and should never be any secular clergy, for so, there being

no one to take their places, they may continue in their possession of

the curacies, and the King in his longestanding and thoroughly troublee

some burden of sending out mbsionaries at his own expanse, wvho wvhen

they arrive here are 30 many more enemies to his interests. In aceorde
ance with this policy and with remarkable harmony, the two wniversities

%The Augustinian, Fray Gaspar de San Agustin, writing in 1725,
foresaw disaster in such a course:

"It does not seem good that I should refrain from touching on a matter
vhich is mest worthy of consideration, and th~t is, that if God because
of our sins and theirs should desire to chastise the flourishing Christe
fan commmities of these {slands by placing them in the hands of the
natives ordained to the priesthvod (vhich seems 1lkely to happen soon),
if, I say, God does not provide a remedy for this, what abominations
vill result from {ti" Quoted in H, de la Costa, Readings, $0-91,
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have made it an invariable rule to impart a merely cursory training,
in order to spoil in this way even the small nuwber of assistan
priests,10 :

The question of a Filipino clergy became more complicated due to
the shortesighted though well.meaning policy of Basilio Sancho de Santa
Justa y Rufina, sent in 1767 by Carlos II] as Archbishop of Manila, uhen
the religious orders fought his epliscopal right to the visitation of their
parishes, he proceeded to wage open war with them and expellied the religious
pastors from their parishes and installed in their places poorly trained
Filipino priests. These priests were hastily ordained by the good Bishop,
and the current jest in Manila eirecles was that "there were no carsmen to be

found for the Manila river boats because His Grace the Archbishop had ordained

them au."u

The resulting scandals only confirmed the religious groups in their
belief that the Filipinos were congenitally incapable for the full respone
sibilities of the priesthood, and should be employed merely as servants of
the Spanish regulars. In creating this unjust situation, the Spanish clergy
accumulated a vast reservoir of hatred from which Filipino nationalists were
to drav a continual supply of anti.clerical material. The possession by the

religious orders of large tracts of rich agricultural lands tilled by tenants

107, H, Pardo de Tavera, Una memcria de Anda y Salasar (vanila, 1899),
pe 10} cited in H, de la Costa, "The Development . . .," 239.240,

11y, Buseta, 0,S.A, and F, Bravo, 0.S.A., Diceil io afico,
estadistico, historico de las Islas Filipinas (Madrid, 183%1), II, 279,
Quoted in H. de la Costa, "The Development . . .," 242,
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under their control only served to add fuel to the coming revolution, The
Taft Commission Report of 1900 estimated the friar land holdings in the Tagale
og area, where the best lands were located, as covering forty-eight per cent

2 These and other friar holdings made the

of the total gricultural axe'u.x
mendicant religlous groups wealthy and politically powerful, so that oppositien
against the Catholic friars often meant for the Filipinos the burning of their

homes and the exile of their leading citizens,

The rise o lippin luti national ism, ~elostility towards
the Spanish friars and sympathy for the cause of a Filipino clergy united
three groups of Filipinos: (1) the i1lustradosil the new Filipino elite of the
latter nineteenth century, and who were scns of wealthy Filipino and Spanish
mestisos generally; (2) the Filipino secular priestse<whose differences with
the Spanish regulars gave Philippine nationalism its first martyrsi and (3)
the tenants--uneducated, long exploited, and whose proverbial patience wvas
running out and from vhose ranks were recruited the leaders and soldiers of

Asia's first anti.colonial revolution,

Two years after Napoleon's invasion of Spain, the Spanish Cortes
met in 1810 in Cadis, then the only free territory left in Spain, This

representative assembly drew up and passed a constitution modelled after the

12George E. Taylor, Th ines_and the Unit a lems
of Partnership (New York: Published for the Couneil on Foreign Relations by
Frederick A. Praeger, Publisher, 1964), 82.83,

13The cpening of Manila to foreign trade in 1834 led to increased
sconomic activity, and soon wealthy Filipinos could afford to send their sons
to study in Manila or in Europe. The {lustrados provided the political and
constitutional ideas of the rhilippine Revolution,
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1iberal documents of the French Revolution,and the Cortes extended the rights
of citizenship to all Spanish subjects. The 1869 opening of the Suez Canal
facilitated the flow of liberal ideas into the Philippines despite a detere
mined Church effort to ban the works of liberals 1ike Voltaire, Rousseau,

and Renan,

Filipinos were soon heard to reason that, if the Spanish Cortes had
indeed made Spanish citizens of them all, then, Filipinos ought to be exempted
from the onerous payment of slave tribute and of undergoing forced labor,

But the Spanish authorities in the Philippines, backed by a show of arms from
their nilitia, quickly disabused the Filipinos of these liberal interpretatiom.
Another effect of the increasing 1iberalism in Spain and her peninsular governw
ment was that it drove many Spanish religious to seek refuge in the Philip.
pines vhere the old order remained supreme in the hands of the Chureh, The

few parishes still administered by native priests were given to these exiles,

Early Filipino attempts to bring about reform were scattered, and
poorly organised revolts were easily put down. Often, Filipinos were used
by the Spanish authorities to fight and ki1l other Filipinos. However, iIn
1872, the Spaniards lost their patience and made the mistake of providing
the natives with a rallying point for rebellion, In January of that year, an
easily suppressed mutiny of 250 native infantry and marines at the Cavite
naval arsenal vas used by the Spanfards as a pretext to execute three
Filipino secular priestse. Fathers Jose Burges, Mariano Gomes, and Jacinto

Zamora, These three priests had been particularly active in ealling for the
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secularization of the parishes, They were hastily executed by 5motlns.m

The Propagands Movement of 1882.1896 sponsored by the i}ﬁsgados
set the intellectual climate that paved the way to open rebellion, The |
Filipino intelligentsia joined secret soctieties and Masonic lodges such as
Madrid's Revolucion and Solidaridad. These Fillpino leaders, whose prestige
came from thelr economic wealth as well ag from their education, were content
to campaign for limited nationalistic aime, namely, for a provincial status
for the Philippines within the Spanish Empire, for representation in the
Spanish Cortes, for the secularisation of Catholic parishes, and for a greater
hand in the political control of their country. These were conservative ree

forms which {f granted would benefit the jlustrado class financially.

The most distinguished of the Filipino jlustradoereformers was the
Jesuitetrained Dr. Jose P, Risal, now the national hero of the Philippines.
Through his essays and novels, he warned Spain that unless reforss vere forthe
coming, her officials would soon face, not local rebellions, but a fullescale

national strife.

The Filipino masses did not always understand the ilustrado-sponsored
doctrine of limited reform. Talk of the equality of man, the sacred rights
of eitisenship, and the sassential brotherhood of all men tended to become
abstract metaphors for the uneducated peasant. He could better understand
a language that told of his physical need for rice snd for the lands needed

to grow his crops on. The Filipino peasant found a leader who spoke this

l4George E. Taylor, 1ippines « « «, 323,
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concretely in Andres Bonifaclio, a former warehouse vorker, who founded the
Katipunan movement (from the Tagalog title: Kataas-taasan Kagalangegalang na
Katipunan ng mga Anak ng Bayan; l.e., "The Most High and Most Venerable Urder

of the Sons of the People'), a secret soclety whose membershlp soon totalled
close to four hundred thousand. The masses had wrested control from the
ilustrados during the final and decisive stage in the growth of rhilippine

national consclousness.

Bonifacioy together with Emilio Jacinto, publishad an underground
newspaper, the Kalayaan,ie., "Freedom,” which popularized pre~Spanish culturey
attacked colonialism, and sulogized the three martyrepriests of Cavite. Long
before Vestorn educators arrived to school the natives in democracy, Emilio
Jaginto had already drawn up the principles of the Katipunan movement in these
terms;

All men are equal, vhether the c¢olor of thelr skin be white or black.

One man may surpass another in wisdom, wealth, or beauty, but not in

that which makes him a man, + ¢ o Champion the oppressed and defy the
oppressor. A mants worth does not consist in being a king, or in having
a sharp nose and a white skin, or in filling as a2 priest the office of
God's representative, What though a man be born and ralsed in the wildere
ness and gpeak no other language but his own? If hig wvays are gentle, if
his word is trus, if he cherishes his good name, if he neither suffers

nor commits injustice, if he knows how to love the land that gave him
birth and to come to her assistance, that man is truly great.

In August, 1896, the Katipunan was discovered by the Spanish authorie.
ties, Bouifacio escaped and on August 26, 1896, raised the ory of revolt at

Balintawak just outside Manila, Frightened, the Spanish officials blundered

and hastened events by once more executing a sacrificial victim, This time

lsﬂc de la Costa, Readings . « <y 234,
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the chosen victim was Dr. Jose P, Risal, the ilustrado leader who had been
offered by the Katipunan to lead the revolt and had refused. The Spaniards
executed him publicly to the joyous pealing of church bells in Manila, and
before a festive crowd of Spanish families and friars on December 30, 1896,
It was probably Manila's last occasion for festivity for soon after Risal's

death, the Filipino revolution quickly spread to all the islands,

It is interesting to note one form of response made by the Filipino
elite on the eve of their country®s revolt. Although they were basically
in sympathy with the insurgents, the jlustrados strongly felt that the revoe
lution was premature. Many of these Filipinos hastened to assure the Spanish
authorities of their loyalty to Mother Spain. Others, expecting the breaking
up of the huge Spanish haciendas, hastily backed the new Philippine government
that had been established in Malolos, Bulacan, By occupying key position in
this assembly, the jlustrados assured their economic domination and landlord

status,

Meanvhile, the Filipino troops now under Gen, Emilio Agulnaldo,
achieved a number of victories over the outnumbered Spanish troops, but had
to settle for a truce when the Spaniards agreed to pay indemnities, undertake
some reforms, and declare a general amnesty. Aguinaldo and about thirty other
Filipino leaders went to voluntary exile in Honglung, carrying with them
$40,000 as part of the promised indemnity by Spain, The consequent refusal
of Spain, soL. after, to honor most of the amesty terms led to the return

of Aguinaldo and the renewal of hostilities in Mareh, 1898, A month later,
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Admiral Devey entered Manila Bay and ushered a new colonialism for the

Philippines,.

a fon of ippin on_under Spain,e-Between 1365 and
1863, Philippine education was predominantly Church operated vlt:i\ partial
subsidisation by the Spanish State. The Educational Decree of 1863 given by
the SMish Minister of War and Colonles bravely stated that it was the aim
of Spain "te provide instruction and training to as many Filipino children as
possible in religion, Spanish, and whatever skill or knowledge is basically
needed for ordinary living."19 Spain succeeded in giving the Philippines
an elementary education that was better than those found in other colonies.
When the Taft Commission evaluated the condition of Philippine education soon
after the American ocoupation in 1900, it reported that some tiree to four
thousand elementary schools,with about 200,000 students, the equivalent of
about 23 per cent of the country's schooleage population, were in existence.
On the secondary level, the combined enrollment of the eountry's four normal
schools, eleven trade and technical schools, sixty.eight Latin schools, and

ten colegios came to about seven thousand. !’

Spain established only two institutions of higher learming in the
Philippines during her more than three centuries of occupation, These were
the Royal and Pontifical University of Santo Tomas under the Domirican Order,

10james LeRoy, The Amsriesns in the Philippines (Boston: Houghton
Miff1in Couy 191‘)‘ I, 36441,

17Prederick Fox, S.J., Cne Hundged Years of F
1860+1960 (Unpublished manuscript, 1963), I, 228320,
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and the Royal College of San Jose under the Society of Jesus. Most of the
university students were Spaniards or children born of Spanish parents in
the Philippines. The attempt on the part of Segismundo Moret, the liberal
Minister of the Colonies, to rewove the Dominicans from the University of
Santo Tomas and to place this institution of higher learning under secular
control was successfully opposed in 1868, To the present time, this venerable
university, wvhich has witnessed three centuries of Fhilippine history, has

steadfastly remained wnder the control of the Spanish Dominicans,

The enrollment in the various departments at the University of Santo

Tomas is given in :his table;l8

University of Santo Tomas
Enrollment by Departments, 1396 « 1897

Department BEnrollment
Theology 16
Canon Law 5
Civil lLaw 479
Notarial Seience 93
Medicine (2e.year) 361
Pharmacy 90
Pharmacy (2eysar) 93
Philosophy and Letters 51
Selences 14
Midvifery 13

TO1bid., 1%,
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The graduates of the University of Santo Tomas were also required to
make profession of the Catheolic Faith, to swear to keep the thlv&alty'c
statutes and customs, and to meet on March 7 which was University Day, or be
fined, The Monroe Commission's 1923 report chssrved that the laboratory e-
quipmant and library facilities of the Univarsity of Santo Towmas vere i{nade~

quate. 19

Spanish university education in the Philippines was geared mainly
to perpstuate a closed colonial system that prevented talented Filipino stus
dents from being trained for responsible positirns. This restrictivencass
in both the aims and content of Philippine Catholic universities forced more
and more wealthy Filipino families to send their sons to Europe for advanced

degrees and for professional training.

The educated Filipino was far from revolutionary in deed though his
inflammatory propaganda helped incite the peasants to revolt. His Hispanised
culture and landlord status made it difficult for his instintive loyalty to
be given to the Filipino masses. Risal himself described the Katipunan ree.
volt as an impossible task and a barbarous undertaking., He believed that
reforms should come from above since those that started from the masses often

led to bloodshed.?® But the time had come for new leaders exemplified by an

1%0au1 Monroe (chairman), A
ine 13 38 DY ENne Joard o1 E€

® 19 )g
20h6racto de 1a Costa, S.Jey Readings . « + 2194220,

Printin
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Andres Bonifaclo who could rally the masses in these words:
Reason tells us that we cannot expect anything but suffering upon
suffering, treachery upon tresachery, contempt upon contempt, tyranny
upon tyranny. Reason tells us that we must not waste our time waiting
in vain for promises of fellcity that will never come . + « Reason
tells us that we must rely upon ourselves alone and never entrust our
rights and our 1ife to anyone else , . . 80 that uﬂay acquire the
strength to erush the evil that affects our pecple.

And thus it came to pass that wvhat was reason for the peasants was
unereason for the intellectuzls, The colonial context is usually character-
ised by the dichotomies it imposes upon the peoples it subjugates. The co-
ionial world is a world divided into compartmentse«the white Spaniard and the
brown Filipino, the Catholic faithful and the Moro pagan, the rich hacendero
and the poor tenant farmer. Catholic higher education in the Philippines
seemed to foster this disunity., Controlled by the very religious orders who
ouned extensive hagiendas, the wmiversities were careful to differentiate
between the Spanish student with pure Castillan blood and the mestiso with

s fourth part J£ Fllipino blood,

The Spanishedominated administration of the universities and the
authoritarian relationships between the religious professors and thelir
students offered few opportunities for tralning Filipinos for a free and
demoecratic society., Any criticism of university education by Filipinos was

considered a threat against the national security and against faith and moralsd

2lpndres Bonifacio,"Ang dapat mabstid ng mge tagalog,” in Epifanio
de los Santos, "Andres Bonifacio,” Philippine Review (Manila, 1918), III,
Pr. 4438,
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When, in November, 1870, some students of the University of Santo Tomas

circulated anonymous letters criticising the methods of instruction of their
professors and petitioning that new chairs be endowed for more competent lay
professors, student leaders and their families were arrested and charged with

conspiraecy against the Stato.n

As a result, Catholic higher education in the Philippines during the
Spanish period lost its influence over the Filipino intelligentsia, Native
leaders renounced their Catholic faith at the time of the revolution and bee
came Masons. The ease with which Filipinos renounced the religion in which
they were baptised seems to indicate that the Spanishefostc ‘ed religion failed
tc take deep roots among the populace. Lacking a native claergy who could have
given leadership and stability to Catholicism in the Philippines, the Filipino
convert retained superstitious beliefs while reciting the Apostles® Creed.
This creation of a semi-Christian religion was not reserved to the unlettered
farmer. The Filipino elite also adapted Christianity to his situation, He
was the faithful Mass attendant who,at the same time,treated his tenants as
slaves. What the unarmed St, Patrick did for the Irish, St. Augustine for
the English, and St. Boniface for the Germans , namely, to successfully plant
Christianity in the ver, heart and soul of the peoples they missionized, the
Spanish friars, backed by Spain's imperial might, falled to accomplish in

the Philippines during their three centuries of tenure.

22j0racto de 1a Costa, S,J., Readings « + «, 219,
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Such, then, was the state of Catholiec education and religion in the
Philippines when the Most Reverend Michael J. O'Doherty, Archbishop of Manila
from 1916 to 1949 wrote:

A careful analysis of after events will lead one to the eonclusion that
if the Spanish friars made a mistake in their policy of governing the
Filipinos, it was solely in this, that they failed to realise that the
day might come when Spanish sovereignty in the Islands would cease,
Hence, they made no plans for an emergency such as happened in 1898,
They neglected the Catholic principle that no church ean Eut upon a
substantial basis unless it is manned by a native clergy.:d




Philippine Nationalism under the
United States: 1899 « 1946

Introduction,--The colonial mind of the Philippines did not enter the
twentieth century as a tabula rasa. Philippine history housed the bloody
memories of revolts and uprisings against foreipn domination., Now, at the
turn of & new century, while its peasant troops were winning the major island
of Luson from the Spanish troops, the Philippines encountered a master who was
new in the colonial ¢rafte-the United States of America, That great nation,
which had achieved its own identity through revolution, should have been exe
pected to welcome the birth of the young Philippine Republic. Instead, like
Spain of old invoking the divine right to bring Christianity to pagan lands,
the United States of America proceeded to occupy the Philippines in order to

¥eivilize and Christianize™ the country.

Ristorical background,--Spain, by the terms of the Treaty of Paris
in December 10, 1898, sold the Philippines to the United States for twenty
million dollars together with the right of admittance of Spanish ships and
merchandise to the Philippines for a ten"year period under the same terms as
United States ships and merchandise. The Filipinos were not consulted in this

bargain vhere they were handed over from one power to another.

After a while, conquerors begin to look the same to the conquered,
The Filipinos first met the Spaniard, drawn sword in one hand and the Cross
lifted in the other. The Filipinos also met the American, Krag rifle in one
hand and a textbook on democracy in the other., It was at best an ambiguous

situatione<to offer Christianity through the sword, and to offer democracy
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through bullets, President McKinley, in anguish over a situation that seemed
irreconcilable with American ideals, found in the Bible a rationale for cone
quering that {lle.starred country. To a delegation of Protestant missionaries
vho urged him to the conquest of the Philippines in the name of Christ, the
American President gave the following account of how he arrived at his moe

mentous decision to retain the islands:

When next I realised that the Philippines had dropped into our laps,
I confess I did not know what to do with them., I sought coungel from
all sides-<Democrats as well as Republicans<-but got little help, I
thought first that we would take only Manilaj then Lusonj then other
Islands, perhaps, also. I walked the floor of the White House night
after night until midnight; and I am not ashamed to tell you, gentlee
men, that I went down on my knees and prayed nightly to Almighty God
for light and guidance. And one night late it came to me this waye.
I don't know how but it came to me this way: (1) that we could not
glve them back to Spain=<that would be cowardly and dishonorable;

(2) that we could not turn them over to France or Germanye--our oome
mercial rivals in the Oriente-<that would be bad business and discre-
ditable; (3) that we could not leave them to themselvese<they vere
unfit for government, and they would soon have anarchy and misrule
over there worse than Spain's wasj and (4) that there was nothing
left for us to do but to take them all, and to educate the Filipinos,
and uplift and civilise and Christianise them, and by God's grace do
the very best we could for them, as our fellowmen for whom Christ
also died, And then I went to bed, and went to sleep, and slept
soundly, and the next morning I sent for the Chief Engineer of the
War Department (our map maker) and told him to put the Philippines

on the map of the United States (pointing to a large map on the wall
of his otﬂ«h and there they are, and there they will stay wvhile I
am President,

MeKinley's decision to put the Fhilippines on the map of the United
States proved to be a costly one, Soms 16,000 Filipino soldiers died while

100,000 civilians were casualties from famine and disease born of the war,

2"Quotnd in Graysoa Kirk, Philippine Independence (New York:

Farrar and Rinehart, 1936), p. 17.
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The United States Armed Forces lost 4,234 dead, 2,818 wounded during the two
years of warfare that ultimately cost six hundred million dollars. Admiral
Dewey strove to keep American casualties at & minimum by arming the Filipinos
to fight the Spaniards, a plan he describes thus:

Then, he (Aguinaldo) began operation toward Manila, and he did

wonderfully well, He whipped the Spaniards battle after battle,

and finally put one of those old smoothbore guns on a barge, and

he wanted me to tow it up so he could attack the city with it, I

said, "Ch, no, noj we can do nothing until our troops come,” 1

knew he eould not take the city without the help of our navy, withe

out my assistance, and I knew what he was doingeedriving the Spanlards

{ineewas saving our own troops. '

Tutelage under America.-~The United States of America undertook a

colonial responsibility without the benefit of a colonial poliey or tradition.
Once the bloody “pacification® of the Philippines was over, President MeKine
ley sent a commission headed by Willlam Howard Taft whose {nstructions, draft-
ed by the Secretary of State, Elihu Root, embodied the principles and idesls
of America’s "benevolent assimilation® of the Philippineas

In all the forms of government and zdministrative provisions which

they are authorized to prescribe, the Commission should bear in mind
that the government which they are establishing is designed not for

23prom a statement of Admiral Dewey to the United States Senate as
reported in: Dean C. Worcester, The Philippines: Past and Present, ed,
Ralston Hayden (New York: Macmillan, 1930), 124.123, It is interesting to
note in view of its Vietnam similarity, that when hostilities sterted between
Filipino and American troops, Aguinaldo hoped, through guerilla warfare to
prolong the eonflict and influence the 1900 United States presidential elect.
fon through the intercession of Americans tired of the war, The Chinese
nationalist leader, Sun Yate.sen made an effort to send a shipload of arms to
Aguinaldo from Japan together with Japanese officers to train the Fllipinocs,

But the ship was loat at sea, In: Marius Jansen, The Japanese and Sun Yate
sen (Cambridge: Harvard University Press, 1954), 68-74, ;
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our satisfaction or for the expression of our theoretical views,

but for the happiness, peace, and prosperity of the people of the

Philippines, and the wmeasures adopted should be made to conform to

their customs, their habits, and even their prejudices, to the fullest

sxtent consistent with the accomplishment of the indispensable requi-

sites of juat and effective government, . « « 6

The United States seriously undertoock its tutelage of an Asian

people and sought to establish institutional structures that would ensure
democratic processes. Through the newly aestablished Bureau of Health, a
vigorous campaign of health education was carried out that gradually elim-
inated the epidemic diseases that for centuries had been taking a heavy toll
of Filipino lives. Commerce and trade received impetus through improved
means of communication and transportation, The American doctrine of the
separation of Church and State was imposed, taking away from the friars the
political powers they used to enjoy. English was made the language of inse
truction, One of the major achievements of the American rule in the country
vas the establishment of a public school system over which the clergy had no

control, bringing a shift from a Hispanice<Catholic value system to & Protest~

antesecular culzuro.v
26charies Burke Ellfott, The Philippines to the fnd of the Com-
mission Government (Indianapolis: Bobbs-Merrill, 1917), 488-489,

27Chnttr L. Hunt and Thomas R, McHale, “Education and Philippine
Economic Development,” Comparative Education Review, February, 1963, 63.73.
The public school system became the main channel for the transmission of the
vpProtestant Ethie"™ to a largely Catholie population, Most of the Filipinos
sent abroad were enrolled {n American Frotestant schools. On their return,
these aeducators took charge of the public schools as their supervisors and
principals, It was only within the last ten years that Catholiecs could hope
to achieve advancement to the top positions of the public schools,
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American historians, following the soclological theories of Max Weber,
sometimes argue that the indolence of the Filipinos was in large measure the
outcome of the religious teachings they received from the friars vho glorified
poverty as a virtue, warned against earthly riches, and encouraged the natives

to accept their station in 1ife as a sign of God's mu.”

Because of the free and universal compulsory primary education that
America established in the Philippines, literacy rose from about 20 per cent
in 1903 to 60 per cent by 1948, UNESCO statistics for 1964 show that the
percentage of {lliteracy in the Fhilippines is 28,1% compared to Indonesia's

83%, Pakistan*s 80%, and India's 76.3 per emt:.z9

The development of Fhilippine economy depends partly on the quality
of the country’s educational system. Philippine education now "produces an
impressive flow of graduates with minimum technical and professional skills.™30
The major features of the program for economic development by the Bureau of
Public Schools are concentrated on vocational, egricultural, and industrial
education, The development of the home industries is also emphasiszed at all

educational lmb.:’ 1

28508 K. Fiske, The Story of the Philippines (New York: The Army

”Iuo Amagl (ed,), Edueation in Asia (Tokyo: Ministry of Education,
1964),

30prank H, Golay, Philippines: Pub liey and Nationa
Esonomic Development (New York: Cornell University Press, 1961), 54,

3yenancio Trinidad and Miguel B. Gaffud, 11ippin t

Schools (Manila: V, Trinidad, 1958), 29,
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FPhilippine education during the American era alsc helped in the

formation of a growing body of Filipino entrepreneurs, Today, the percentage
of local business leaders vwho have attended college is far above that of the
total populatlon.32 Higher education likewise contributed to the emergence of
a "white~collar"work force. As of May, 1961, an estimated 193,000 Filipinos
had received a college education, and of this number, about 76 per cent had
majored in education and law,33 Like the Indian scholar whose diploma did not
alwvays guarantes him employment, the Filipino college graduate often found
himself jobless, About 26.6 per cent of the Philippine college population of
1961 had no employment, and 18,2 per cent of this group was listed down as
still looking for employments-a percentage higher than that of the entire labar
force of the country, This situation could indlicate the fact that higher
education, by raising the level of expsctations of its graduates, rendered

them unsatisfied with the avallable joba that had little preatige value,

The public school in the United States was not merely an academic
institution, since it wvas also meant to mold peoples of diverse origins into
one nation, This uniqua concept of the schools as melting pots was also
relevant to the Philippine situation where peoples differing in language and

custom faced the coxmon task of building one nation,

The early FPhilippine pudblie school curriculum and aims were heavily

3250nn J. Carroll, S.J., The Fillipino Manufacturing Entrepreneur: A

Study of the Origins of Business leadership in a Developing Economy (Cornell
University Press, 1964), 179,

33Too£ilo Masulit, "Jork Attitudes Among Persons with Higher Educatin}]
Philippine labor, May-June, 1963, p, 18,
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permeated with American concepts of individual dignity and constitutional
rights for all men regardless of the vagaries of their birth., The Filipinos
soon realized that the American venture was a self-liquidating enterprise
that would end with Philippine independence once certain criteria had been
met, This promise generally satisfied the Filipinos even though the criteria
for independence were vaguely stated with the United States acting as judge

and jury at the same tinme.

In 1934, powerful economic interests in the United States, which
hoped to gain by the cutting off of the Philippines from free trade with the
United States, brought about the passing of the TydingseMcDuffie Act, which
set a definite date for Philippine Independence in 1943 after ten years of a
Commonwealth government. This Act specified that after independence all
Philippine goods were to be subject to the full United States tariff rates on
foralign goods, a condition especially agreeable to the American farmers vwho
belleved that their critical position in the 19308 resulted from the competie.
tion of market duty-free products from the Philippines, American labor also
succeeded in limiting Filipino immigration to the United States, while the
American military demanded that United States bases continue to function in

the Philippines even after its independence,

The Filipinos wanted their independence badly enough, and although
the price put on it by America was high and could spell economic ruin, they
accepted the conditions. Freedom, indeed, is a heady wine, and the Filipinos
had tasted it for one brief moment before Dewey's guns shattered their dreams.

They felt they had waited long enough,
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Philippine Nationalism under Japan
1941 - 1943

When Pearl Harbor was attacked, the Philippine Commonwealth found
itself in the helpless position of a country that had neither control of its
foreign relations policy nor responsibility for its own national defence.
It was within the jurisdiction of the United States to involve the country
legally in any military venture against American enemies. Soon after Fearl
Harbor, President Quezon, head of the Philippine Commonwealth, sought to
disengage his country from a war of someone else’s choosing. He proposed that
the United States grant immedlate independence to the Philippines, and that
both America and Japan agree to Philippine neutralization and the removal of
all their military personnel and bases. It was considered a utopian plan in
Washington, D.C. where President Roosevelt promised Queson, not neutralisation,]

but the eventual libsration of his country from the Japanese lnvadcrs.s"'

Quegon, before leaving Corrigidor Island for Washington, D.C., left
behind & nucleus of Fllipino leaders to face the Japanese. He instructed them
to do the best thay eould to protect their people from Japaness brutality and
to kesp the country unified until its lidberation, These Filipino leaders,
later tried as traitors to the United States, parformed a difficult role
{mpressively. One of them, Senator Claro Recto, described thelr delicate

task during the enemy ogcupatior:

3‘f‘c;m:'go Ee Taylor, 103,
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They had to tax their ingenuity and wmake the must of their practical
wisdom to meet the grave implications of the new enemy invasion and
occupation, in the face of the defenselessness and bewilderment of the
people., They had to felgn cooperation and pretend to play into the
hands of thy wily enomy because the latter vas not only suspicicus
but already convinced that the Filipinos were just waiting for the
opportune moment to strike back . . . In the midst of these terrible
times, this handful of Filipino leaders was entrusted with the task
of looking after the well«bsing of their own people and trying to
save the country frox abject misery, even possible extinotion,33
The Japanese, in order to win Filipino sympathy for their cause,
granted "independence" to the Philippines on COctober 14, 1943 with Dr. Jose
Laurel as president, The Philippines was made a member of the Greater EZast
Asia CoeProsperity Sphere, a group of satellite nations centered on Japan's
leadership. Under the terms of their grant of independence, the Japanese
demanded that the new republic agree to furnish all kinds of military facilie-
ties for Japanese troops. They also wished to recruit Filipino troopsj but
Laurel bluntly told the Japanese authorities there would be no conscription

of Filipino youth, The Japanese prudently let the matter drop.

Philippine guerrilla activities against the Japanese were extensive,
Filipino underground soldiers provided Intelligence data to the United States
Forces, and guerrillas prevented Japanese control of large areas of the nationg
Many of the guerrilla units were under American officers from whom they re-
ceived supplies and direction, After the war, these units were singled out

for compsnsation,

The Huks were the most organized of the Fhilippine guerrilla units,

331p44,, 104,
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and their frequent raids deep into the Central Luzon provinces inflicted
severe losses on the Japanese troops. To their aggressive anti-Japanese
campaign, the Commmnistic Huks added agrarian revolt, liquidating Filipino
landlords vhom they judged as collaborators or simply unsympathetie to their

cause,

During the war, American official propaganda left the touchy question
of collaboration to the peoples of each occupied country to settle, But when
American troops entered Manila, they imprisoned a large segment of the Filipie
no elite whom President Queson had left behind to deal with the enemy: "The
economic, political, and legal elite of the country confined in the very pri.
sons to which, as lavmakers, prosecutors or judges, they had themselves sent
ordinary criminals."3® rPresident Truman intervened and called the Philippine
President to task for delays in prosecuting the collaborators. The Huks, for
once, agreed with the American President., Were it not for these "collaborators|
whose actuations in occupied<Philippines prevented pro-Japanese Filipinos and
the Japanese themselves from directly controlling the nation's affairs, the

Commun ist movement would have emerged as the great defenders of the people.

Truman's interference caused a serious division in the ruling class
of the Philippines, now divided between collaborators and non-collaborators,
between traitors and patriots, Several years later, General Macirthur
declared that although he disagreed with Truman, still, he was under instructe

ions to try Laurel, Recto, and other Filipinos as war eriminals., MacArthur

361bsd., 117.
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told Laurel: "There was never any doubt in my mind that you and the others
who worked with you during the Japanese occupation acted only in what you
belleved to be the best interests of your country. President Queson come

pletely approved of your actlm."”

What was the state of the nation on the eve of its independence?
A month befc:’e the Filipino flag flew alone for the first time on July &4,
1946, the newly elected President Manuel Roxas described the state of his
coumtry. The government, he said, was bankrupt and faced an anticipated
revenue of forty million pesos for a budget requiring two hundred fifty
milliion pesos. He continued:
Practically all of our tractors and alxty per cent of our work animals
disappeared through the war . ., . Our transportation faclilities . « »
have been completely disrupted , . . Publiec health and sanitation have
retreated far from the level which existed before the war, Epidemic
is a constant threat . . . Famine is a strong possibility . « . Today
sixty per cent of our sugar mills are destroyed . . . Our gold mines
are still flooded . . « In the central Luson provinces . . . force

prevalls rather than law . « « It is estimated that over 300,000 arms
are illegally held In the Philippines today,38

Ihe American terms of independence.--It is possible that the United

States failed to comprehend the extent of devastation wrought on the young
republic as a result of the war., For, after World War II, despite the ene
tirely changed circumstances of the postwar ere, the United States used "its

great power to bully and blackmail the Fllipinos inte concessichs to special

371bid., 118<119,
381b1d,, 123,
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American lntcrutl."”

The Fhilippine Trade Act of 1946 set absolute quotas for ‘cwmty-oight
yvears on Philippine exports to America of sugar, cordage, rice, cigars, scrap
and f£iller, tobaceco, coconut oil, pearl buttons and on any goods in compotu:lad
with simlilar American goods--an onerous condition that was not applied by the
United States to imports of other countries. The Phillppine peso was made
dependent on the American dollar, and its exchange rate could not be altered
without the consent of the President of the United Statesi so that, as Cone
gresaman Mills explained, vhen the original invested capital decides to revert
to the United States, it may vreturn to America without any depreciation of its

dollar vulu.."u

The Trade Act also steted that American citizens and corporations
were to possess the same rights as Filipinos in the exploitation of Philippine
natural resources and the smership and operation of publie utilities. The
President of the United States had power to revoks any part of the Trade Act
if the Philippines discriminated against American citisens and corporations.
This parity provision required an amendment to the Philippine Constitution
and the Filipino legislators passed the amendment by an overwvhelming majority.
The United States State Department protested in vain against the injustices

of the Trade Act, agreeing with Congressman Jere Cooper of Tennessee who said,

391b14d., 115.

40pnited States Congress, House, The Trade Relations Bill, 79th
Conge., 2nd Sess., Report 1821,
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"The people of the United States, in all fairness, stand a far greater chance
and opportunity to benefit under this legislature than do the peopls of the

Philippines,.' 4l

The dublous quality of Philippine independence was underlined once
more by the Military Assistance Act passed in 1946 by the United States
Congress., This Act gave the United States twenty-three Army, Navy, and Alir-
force bases over the length and breadth of the new republic for a period of
ninety.nine yuu-a..“z Moreover, the Philippines was to agree to purchase the
bulk of its military equipment in the United States, and to secure American
approval of purchagses made elsevhere. Thus, the United States continues to
hold considerable Influence over the sise and character of the Philippine

military fmu.“a

When the United States finally handed over to the Filipinos that
independence denied them for almost fifty years, during which Amerca carried
on a democratic experiment in their country, the Filipinos could only be
grateful that they were finally a free and sovereign naticn. This was the

first of colonial settlements the world was to witness in the twentieth cene

“Shlrhy Jenkins, "Great Expectations in the Phitippines,” Far

Eastern Survey, August 13, 1947, pp. 169.174,
42yunited States Dame of Foreign Affairs Truey Sorla:,

betwesen the Rep ic of the F ppines and the Uni Stat
MW&O December, 1948, pp. 16&-160.
43A1vin Seaff, The Philippi t (Stanford: Stanford

University Press, 1955), 26.27, The Hukc were able to arm themselves with
modern American guns and with plenty of ammunition due to the carelessness of
Anerican soldiers in the distribution and sale of weapons, leanwhile, the
nevly organised Philippine Army was supplied with wer.worn arms.
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tury, but the special privileges America exacted from the Philippines
diminighed its value as a model of generosity and altruism on the part of the

coloniging nation,

dYhicher Philippine Nationalism?e--Recently, President Marcos of the

Philippines was asked where he thought the future of his country lay. He
replied immediately: "In Asia! Ve are first and foremost Asians, even if we
are determined to expand our relations with Europe and put our relations with

W it would seem that

the United States on a footing of equality and dignity,
Philippine domoeracy, in order to prove its viability, must loosen its bonds

wvith the very country that mothered its republic,

The loosening of Philippine bonds with America is sesn in Phillippine
demands to have the United States reduce the size of its military bases and
to shorten the duration of the agreement that authoriszes their presence on
Philippine soil for ninetyenine years. Finally, there is strong antagonism
against the parity agreement, which allows American companies to operate with
the same rights as Philippine enterprises until the year 1974, Congressman
Coopar®s prediction of American prosperity under the terms of the Trade Act
of 1946 has been fulfilled. Today, in the FPhilippines, there are 800 Amerie
can firms and 400 joint United States~Philippine eoncerns whose financial
power straddles petrolsum refineries, iron, gold, and chrome mines, sugar
and pineapple plantations and canning factories., Profits flowing into the

United States have exceeded new investments in each postewar year. In 1963,

44 jean Wets, "The Violent, Vital Philippines,” Manila Chronicle
(United States edition), December 20, 1966, p. 3.
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fortyefive per cent of Fhillippine exports went to the United States, and

thirty-four per cent of its imports c¢ame from that eounery.“s

The Philippine government, to show its people that it desired to be
independent of America, changed the date of Philippine independence from
July &, 1946««the date arranged by the United States Congresse-and, instead,
chose June 12, 1898, the date on which General Aguinaldo first proclaimed the
independence of the Philippines from Spain, But the process of de-Americanie
sation 18 not an easy one. During his election campaign, Marcos had strongly
denounced his predecessor, President Macapagal, whom he attacked for wanting
to drag the Philippines into the Vietnam War, But soon after his election,
Marcos sent a token force of 2,000 Filipino soldiers to Vietnamj then, he
visited Washington, D.,C. to seek a renewal of economic aid and a supplementary
loan of three hundred million dollars to guarantes the stability of the Philipd
pine peso., Thus the education of the nevw Philippine President started early:
he learned that even a modest program of economic development could not be

successfully undertaken without American blonins.“

Meanvwhile, the Filipino peasant continues to live in abject poverty
with an annual income per capita of less than two hundred dollars. At the
outset of the American regime, nineteen per cent of the farms in the Philipe
pines were operated by tenants vho wers share-croppers; by 1918, after the

settlement of the friar lands, the tenancy rate increased to twenty-two per

. 43chanchal Sarkar, "AntieAmericanism in Asia,” Atlas, November, 1967,
Pe .

“Jm Wets, 4.3,
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cent. By the latter part of the 19308, the tenancy rate wes above forty per
cent, Philippine figures for 1963 show that tenancy today embraces eight
million out of twentyeseven million Filipinos. In the Central Luson provinces,)
65.87 per cent of all farms are tenant operated. Luils Tarue, the man who
led the Huks after the Japanese war, described what being a tenant entailed:

Perhaps the biggest fact in my 1ife was the landlord, VWhen I was

still eravling in the dust of the barrio street, I remember the

landlord coming into the barrio, shouting: "Hey, you s,0.b.I1" and

making the peasants run to carry out their demands, Our people would

have to catch the fattest hen, get milk and eggs, and bring the biggest

fish to the landlord. If they delayed, or perhaps did not do things

to the landlord?®s liking, thay were fined or given axtra work, In an

extreme case they might be evicted, And vhere would they go for 47

justice? The landlord owned the barrio, He was the justice, tool

Some observers predict that should Philippine economy continue In

its present sad plight, the country will be pressured to join the neutralist
countries. Alrsady, there are indications of this trend. President Marcos
has recently sent trade missions to Russia and China, More and more Filipino
politicians decry the "tragedy of isolation™ imposed on the FPhilippines by ics
close ties with America. If Philippine nationaliss finally swings into the
neutralist orbit and into the ranks of the "uncommitted® nations, then the
whole Asian plcture will drastically change both for the United States and

for the nation it had hoped to present to Asians as *"the showcase of demoe

cracy,.”

47
eadin I:u:s :amzx:g Born of the People, p. 13. Quoted in H., De La Costa,
E g . o Pe [
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CHAPTER 1V
CATHOLIC HIGHER EDUCATION AND PHILIPPINE NATIONALISM

Introduction.~-The Catholic Church assists Philippine education by
maintaining and supervising schools administered by religlous groups and pars
ish priests. The Catholic Educational Assoclation of the Philippines (CEAP),
a voluntary assoclation of Catholic schools patterned after the American
National Catholie Educational Assoclation, 1ists a membership of 999 Catholic
educational institutions that include nine universities, 134 colleges, 815
high schools, 430 slementary schools and fortyefive seminaries whose combined

1966 enrolliment is over 600,000 students,.}

In the fleld of higher education, the government operates two state
universities ith a combined enrollment of about 16,000 students; private
groups operate fifteen universities with a student population of around two
hundred thousand students while the Catholic Church administers eight unie
versities for nearly forty thousand students, The Catholiec universities are:

(1) University of Santo Tomas
Administered by Spanish Dominicans
Faculty: 34 priests, 1200 Filipino lay teachers
Total enrollment: 29,365,

(2) Ateneo de Manila University
Administered by an .merican Jesuit Rector
Faculty: 64 vreligious, 243 lay teachers
Total enrollment: 5,443,

(3) Adamson University
Regently acquirsd by the Spanish Vinecentians
Faculty: 4 priests, 140 lay teachers
Total enroliment: about 3,000,

Icatholie Di £ i 1967 (Manila: Catholic Trade
Sohool. 1 .
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(4) Saint Louis University
Adrinistered by the Belgian Congregation of the
Immaculate Heart of Mary .
Faculty data not avallable
Total enrollment: 4,792,

(3) University of Negros Occidental-Recoletos
Administered by Spanish Recollect priests
Faculty: 10 religlous, 136 lay teschers
Total enrcllment: "576.

(6) University of San Agustin
Administered by Spanish Augustinians
Faculty: 13 religious, 308 lay teachers
Total ewroliment: 10,832,
(7) University of San Carlos
Administered by the German Society of the
Divine Word
Faculty: 33 religious, 320 1ay teachers
Total enrollment: 10,133,
(8) Xavier University
Administered by the Soctety of Jesus.
(At present, this is the only Catholie university
that has a Filipino Rector and President.)

Faculty: 34 religious, 126 lay teachers
Total enroliment: 3,048,

Foreign elements in Catholie Higher Education In the Milippines, e~

A fundamental feature of universities in the Philippines that ware established
under Catholic auspices is that their personnel and models have been imported
from abroed. Catholic universities have tended to develop the same institu.
tional patterns and ecurricula as the universities of Spain and of the United
States. For example, the pattern followed during the early years of the
University of Santo Tomas came from the great Spanish universities of the
seventeenth century. The Jesuiteadministered Ateneo de Manila University

is Fordham and Georgetown universities transplanted into the troplics. The

Ateneo graduate took the same courses and studied from the same textbooks as
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did the students of Jesuit universities in the United States.

Today, except for avier University whose Rector-President is a Filie

pino Jesuit, the presidents of Catholic universities in the Philippines are
foreign priests. Spanish clerical presidents administer four universities:
Santo Tomas, Adamson, Negros Occidental, and San Agustin, A German priest
heads San Carlos University on the island of Cebuj a New York Jesuit, the
Atenec de Manila; and a Belgian priest, the University of St, Louls in Bagulo
City. £xcept to a minimal degree in a couple of universities, the Filipino
layman has no voice at all in the top levels of administration, In view,
however, of Vatican II's spirit to give laymen greater responsibilities and
povers, the Ateneo de Manila University recently formed a Faculty Senate
composed of a majority of lay representatives from different academic departe

ments,

Catholic universities in the Phillppines state, in season and out
of season, that they are Filipino universities engaged in promoting the ethos
of Philippine society "by investigating and reconstructing its past and
traditions through the historical sciences, by inquiring into the present
needs and problems of the commmity . . ."2 Catholic foreign educators all
state that the present monopoly of the top administrative positions by the
foreign religious priests is temporary; that once Filipinos have met certain
criteria the foreign administrators will readily relinquish this administrae

tive responsibility in favor of qualified native priests or laywen,

2Ag¢nac de Manila College Catalogue, 1966-1967, p, 7.

[
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Catholic administrators, to date, have no policles to clarify what
criteria Filipinos must weet before they can be entrusted with the full ad.
ministration of their universities. A situation of forelign control that has
lasted for more than a century can hardly be described as “temporary." Arche
bishop O'Doherty®s conclusion of his study of the Philippine religlious sit.
uation under Spain can be aptly appllied to today's vacuum of Fllipino leaders
within the Catholic academic worlds that the day might come when foreign
sovereignty in the Islands would cease., The expulsion of foreign missionaries|
need not be the result of a communistic {nvasion, It could as easily come
about from nationalistic pressures, For example, in August of 1967, Philipe.
pine Foreign Secretary Karciso Ramos proposed to curdb the entry of foreign
missionaries to the Philippines, In an interview, Secretary Ramos explained
his position: "After four centuries of Christianization, the Fhilippines cane
not forever be a probing ground for competing religious beliefs ., . ."3 His
mexo also observed that these missionaries are given tax exemption privileges
in the importation of luxury items and that, like foreign business investors,

they remit part of their income to their headquarters abroad,

The religious orders continue to fail in enlisting native vocations
to their ranks, and have mainly relied on recruiting foreign personnel to
administer their schools. The Augustinians, who came to the Philippines in
1565, have today six Filipino priests in their Order. The Recollects, estab-

1ished in 1606, have fifteen Filipino prieasts and two native novices. The

3sentinel (Manila: Philippines), S¢;tember 3, 1967, p. 2.
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Congregation of the Immaculate Heart of Mary, who founded Saint Louis Uni.
versity, have 208 Belgian priests in the Philippines and only sixteen Filipino
priests in their congregation, The Dominicans,vwho administer the University
of Santo Tomas, were established in 1587 and have a total of forty«four native
prieats working with 108 foreign priests, mostly Spanish. The Soclety of the
Divine Word of San Carlos University, established in 1909, has sixty.ome
Filipino priests compared to 183 foreign members, mostly Germans. The
Vincentian priests, first established in 1862, have twelve Filipino priests
to seventy-four foreign priests, mnstly Spanish., The one bright spot in this
1ist concerns the Society of Jesus, first established in 1381 and whch now has
119 Filipino vocations and 151 foreign missionaries, mostly Americans from

New York and Maryland.”

Besides the continuin;: laek of Filipino clerical members among the
religious orders, other factors seem to point to the continued and all but
permanent presence of foreign Catholic administrators in the Philippines,

This is the existence of complex wuniversity plants that were made possible
chiefly through the generosity of contributions from foreign sources. Because
the Philippine government doaes not give financial ald to private education,
and since Cathollc universities lack financial support flom their alumni,

it has been necessar; for adminlstrators to go abroad for help, For example,
Jesuit university projects in the Philippines such as the weather observatory,
the chemistry laboratery, and the educational television center would not have

been initiated without American funds. But the grant of these funds often

4cagholic Directory « « ., 906-907.
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depends on the contacts an American administrator has with American government
and private firms, Also, the availability of these funds is conditioned by
the capacity of the university to give top priority to projects that benefit
primarily the sponsoring agencies-in this case, American agencies. It does
not come as a surprise, then, to see an institute devoted to Philippine cultum

publish as its main report of the year: a study of Peace Corps projects.

Father Vincent J. Donovan, & Holy Spirit missionary stationed in
East Africa for ten years, has termed this viewpoint ase<"The missione-compound
complex,” He axplains that:
OQur first contact with the people is ofren an economic one instead
of & spiritual one . . . The first thing missionaries do is to acquire
land , + + I am more and more convinced that every single building we
put up, every institution we begin out there ., . . require the cone
tinued presence of white men to run and sujervise and maintain, and
puts off the day when the African Church can come into existence on
its own,3
In a country vhere Communism seeks to wrest the leadershi» in the
cause of nationalism, the Catholic Church in its university system seems to
offer as an alternative«.a colonial form of leadership., However benevolent
the original intentions of foreign missionaries might have been, still, their
present poliecy to hold on as long as possible to positions of dominance in
academic matters merely opens them to the charge of nationalists that their

institutions are anti«.Filipino and western infiltrated,

3Vincent J. Donovan, C.S.Spe, "The Church in East Africa: One-Hundred
Futile Years,” The National Catholic Re s May 24, 1967, p. S.
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Are foreign educators working in the Philippines sympathetic and
knowledgeable of Filipino aims and aspirations? This is not an easy question
to answer since religious administrators have not left a body of literature
from which historians can deduce thelr attitudes towards the Philippines.

In general, it seems that Catholic administrators give their foremost loyalty,
not to the country of their labors, but to the universal Church or religious
order they have vowed to defend, When the good of the Church is threatened
by a national poliecy, religious educators generally rally to defend Church
interest. For example, in 1951, the year that marked the golden jubilee of
the Fhilippine educational system, the Catholic universities opposed the
recompendation made at the second plecary session of the Educators® Congress
to have Filipino students read the nationalistic novels of Dr, Jose Rizal
since they argued that Risal's works eontained teachings against the Church.
Moreover, Catholic foreign administrators have paild little attention to the
development of the native languages. Until recently, it has been a school
regulation in Jesuit schools that the student, {f heard speaking his native

dlalect on campus, was to be punished by writing an Inglish compogition,

The linguistic policy imposed on the Filipino student by foreign
educators has produced a Filipino elite unable to communicate to its own
people except through an amusing mixture of various languages, A Filipino
journalist has described the commmiecation problem in the Philippines:

Because of their lack of command of inglish, the Filipinos have
got used to only half.understanding what 1s said to them in English,

They appreciate the sound without knowing the sense . . ., Thus we
find In our soclety a deplorable lack of serious thinking among
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great sect.ons of the population, Ve half understand books and

periodicals written in English, We find it an ordeal to commmicate

with each other through a foreign medium and have so neglscted our

native language that we now find ourselves at a loss in expressing

ourselves in this language.f

The recruitment of foreign educational personnel for a Catholic

country such as the Philippines, wher s the clergy is revered and its authority
largely unchallenged by a passive laity, is important., It is important pre-
ciszly because the presidents, deans, and prefects of Philippine universities
coma largely from the ranks of those who have been assigned to the missions.
It should then be expected that the selection procedures of mission groups

are capable of screening volunteers for mission lands.

A former American Jesuit Provineial to the Fhilipghes has recently
written on the yroblems involved in sending volunteers to the missions. He
writes that religious superiors seldom inquire into the fitness of those
they assign to the missions, that "¢ mere act of volunteering can lead to
escapism or sublimation "by which wmen feel that their particular intellectual,
character, or soclal difficulties will be solved by going to the Missions,
where the heroie sacrifice will somehow endow them with new capablilities and
God will somehow give them superabundant gracc.“7 Lacking the background of
& good orientation program to prepare them for insertion into a new milieu,

unprepared missionaries sometimes experience cultural shock,

5Quo!:cd in: Dr. Van Der Kroef, "The Long, Long Hangover," The lyceum,
August, 1966, p.6,

7Frmch X¢ Clark, S.J., "The Foreign Missions-«Preparing for Service
in the Jesuit Apostolate,” Proceedings of the Conference on the T al Dev -
ment of the Jesult Priest. ed, Robert J. Henle, S.J. (Santa Claras University

of Santa Clara, 1375. 55.100,
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Cultural shock is8 anxiety that results from losing allcf one's

familiar signs and symbols of soclal intercourse, People react to this loss
in various ways: (1) by rejecting the environment which causes the discomfort;
(2) by regressing to the extent that the home culture and manners become
overly superior in comparison with the new eulture and its manners; (3) by
expressing hostility against the natives; (4) and by spiritual passivity,
It is not unusual for some foseign educators to limit their Filipino contacts
only within the orbit of Manila's social elite whose ways are Western. A lack
of sensitivity over the presence of massive poverty among the lower classes
can lead foreign priests to see nothing wrong in accepting membership in

axclusive country clubs and in vacationing among wealthy alumni students.

It is little wonder, then, that cut off from the realities of the
Philippine situation outside of Manila, educators at Catholic universities
have no literature worth mentioning that describes their encounter with the
Filipinos, no tales told in a spirit of inquiry and wonder; no history detail.
ing their educational efforts to help the country, What one gleans from their
contemporary writings is a preponderant concern for the glory of their res-
pective religious congregations, rather than for the better welfare of the

country on whose land their institutions rest,

This tendency of religious educators to defend their congregations
against even the most constructive of criticisms has caused the Catholic
Educational Association of the Philippines a number of setbacks in pursuing

its educational aims, Founded on February 2, 1941 as a clearing house and
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central coordinating body for Catholic schools, the CEAP hoped to minimize
government interference by encouraging Catholie institutions to establish
their own accreditation agency. However, institutional rivalries among the
religious groups made the task of an objective evaluation of academic strengtiy
and wealknesses almost impossible. Since this setback, the CEAP has limited
itself to book distribution programs, and to professional development through
periodic workshops, seminars, and conferences, Catholic education in the
Philippines continues to operate without benefit of objective data for pure
poses of periodic evaluation, What Monsignor John Tracy Ellis remarked of
Catholic education in the United States is basically true of the Philippines:

One of the key weaknesses in the attitude of Catholics . . . has been
a lingering reluctance or inability to scrutinisze themselves and to
admit their defects and errors with calm and poise., In fact, some
have shown an almost paranoiac reaction which would suggest an evil
conspiracy and sinister motivation on the part of those who encourage
such eriticism . « . In any case, enough of the psychology of the
ghetto still prevails, enough of the tendenecy or impulse to gloss over
one's shortcomings, and to hush them up lest the enemy uncover them,
to impair lmprovmneé not only of tne's self but of the Catholie
commmity as a whole,

Iraining the elite. At the first Aszian Regional Conference of
Catholic Universities held in Manila last August, 1967, the Rector of the
University of Santo Tomas, Reverend Jesus Dias, O,P., declared:

Despite the terrifying lessons of Catholic Cuba, many Catholic instie
tutions continue to set up economic and social barriers to the bulkier
segments of the population, thereby maintaining an elite whose children

are not totally appreciative of the problems of the nation. And yet,
these very children will one day assume the reins of leadership.®

8 jotn Tracy Ellis, "Contemporary American Catholicism in the Light
of History,” The Critic, JuneeJuly 1966, p. 10,

98«\!.:1:\01, August 13, 1967, p. 1.
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The Reverend Diaz went on to warn that Catholic universities situated

in van explosive area like Asia can no longer afford this md;awal {solation
barricaded largely by high matriculation fees and exclusive section of traineeq

from the higher clus."w

The elitist orientation of Catholic higher education in the Fhilipe
pines is the result of several factors: (1) the indifference of the government
in granting financlal ald to higher education which now has to depend mainly
on tuition fees for financlal stability; (2) the haphasard policies of Cathoe
1ic education concerning scholarships} and (3) the Renaissance~inspired goal
adopted by Catholic educators that they should train the leaders who will then

spontanecusly improve the education of the masses.

The Phillippine government spends approximately twenty-six per cent
of its total budget for education., But its support is concentrated on the
elementary level wvhere even the lack of adequate finances makes it impossible
to enforce compulsory attendance, Under the joint FhilippineAmerican Eco-
nomic Development FProgram, the two countries pledged to contribute financially
to the improvement of Philippine educattion, But this prograsm doss not help
higher education since its major aim is to improve the quality of elementary
and secondary education in some 29,000 schools with an estimated enrolliment

of 4.1 million pupus.u

Scholarship programs from Catholic universities have been meagre, and

- lolbido’ Pe 4,

uNatioml Economi¢ Coumell ual t on F Ald
in ¢t Philippines feor hclgaca s De .
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have not sueceeded in changing the elitist composition of the Catholic student
body., The few poor students who obtain scholarships from Catholie universi.
ties soon feel uneasy in the midst of classmates from aristocratic familles,
and find many difficulties in assimlilating into an academic culture that

reflects the wealth and sophistication of its main student body,

The Atoneo de Manila University has tried to expand its scholarship
program. During the school year 19661967, it administered scholarships to
176 students from funds totalling 129,786 pesos. Outside agencles, such as
the alumni and business firms, gave an additional 14,000 pesos worth of
scholarships to fifteen scholars, For the year, 1967.1968, this university's
source of scholarship funds were: (1) University sources«+36,000 pesos; (2)
Alumni Foundations««12,000 pesos; and (3) Interest-founded scholarships-e
20,419 pesos, But the university has been informed that by next year, its
outside sources of scholarship worth around 22,000 pesos will be discontinued.
Despite an intensive and personal effort on the part of the president of the
Ateneo de Manila to interest its alumi, who are among the most powerful and
wealthy in the country, no significant support of scholarships has resulted.
Intentionally or not, by refusing to support the scholarship program, the
alusni insured that their children will continue to be the majority group in
the Catholic universities whose semestral tuition in college now comes close
to five-hundred pesos. Since the annual per capita income of the average
Filipino wage sarner is less than eight-hundred pesos, it can be seen that

Catholic higher education will long remain as the preserve of the rich.
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The leadership that has resulted from exposure to Catholic education
in the Philippines has been of a truncated forme--the intelligentsia and the
elite have been Westernized while the peasant remeins wedded to ancient
Malayan ways. Whereas previcusly, the characteristic landscape of the
Philippines featured a town radiating from a central church edifice, today's
Filipino cities and towns depict a fragmented socletye«the suburban homes of
the wealthy surrounded by walls and barbed wires and protected by a private

army of 18,00C security police.

India, in many respects, was more fortunate, finding in Gandhi a
distinctive way of 1ife and a set of values by which her citizens eould
readily identify themselves with, But there are no heroic figures in the
Philippines today. The land is riddled with graft and corruption. Crimes
in Manila rose forty«five per cent in 1966 and 107 per cent in the provinces
ringing Manila. Thievery has assumed staggering proportions, and i{n terms of
dollar value, almost as much is smuggled into the country each year as is
imported legally. Because about seventy million dollars worth of textiles
are smuggled in, the country's once~flourishing textile industry has been
reduced to onesfourth of its normal production, Yet, few smugglers are caught
since custom officials are easily bribed and politiclans have been known to

protect smugglers who are thelr nhtlm.xz

These are mostly the leaders trained by the Catholic universities.

These leaders live in a land which has yet to solve the most fundamental

120‘0!’(0 de Carvalho, "A Dirty Campaign on the Corruption Issue,”
Life, August 12, 1966, pp., 78a«86,
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problems of civilized socletye-«food, sheliter, and social justice., Some
eighty per cent of the population still live in barrios of 300 to 1000 persons,
isolated, without roads, electricity, and public services, Tﬁis is the only
Catholic nation in povertyestricken Asia, But Catholic universities chose to
serve only the wealthy, and the very location of their campuses attests to
this choice, Central Luson, where the sgrarian problem is moat serious, does

not have a single Catholiec university in its midst,

The College of Agriculture of Xavier University. Abraham Lineoln

once stated: “If we could first know vhere we are, and whither we are tending,
we could then better judge what to do, and how to do 1t One Catholic
educator who realiszed clearly that he was in an Asiatic land dependent on
agriculture for its daily rice, vet, whose soll, depleted by poor cultivation
was unable to produce enough of this staple food for the country's needs, was
the Reverend William F, Masterson, a Jesuit priest from New York. In 1933,
despite opposition from his Jesulit brethren who thought he was drifting away
from the liberal education decreed by the Ratio studiorum, Fr. Masterson
inaugurated the College of Agriculture at Xavier University. It started with
thirteen students, Today, it embraces three divisions with students from
all over the Orient. It has expsrimental units for commercial farming, for
coconut and cattle production and improvement. In June, 1963, the German
Bishops® wmission organisation, }isereor, completely financed the Southeast

Asia Rural Social Leadership Institute which the College of Agriculture

1"’th:od in: Frederick Harbison, Toward a More Integrated Analyses
of Opportunities for Assistance to Developing Countries (Princeton University,
mimsographed, 1967), p. 1.
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sponsored. This Institute now trains some thirty area-level leaders ysarly,
and 150 barrio-level lesders in three-week courses., To date, this is the
only college of agriculture among the Catholic universities in the Philippines,
It could very well remain for many more years to come as an example of
deviancy from the mainstream of Catholic higher education in the islands, The
president of the Jesuit university in Manila has explicitly stated that there
is no room on its campus for an agricultural college:

Let it be placed on record that the Ateneo de Manila has no intention
of becoming a multiversity . . . Ve will neither be lured nor driven
into a3 proliferation of courses or the multiplication of prograws.

We have no plans for a medical school, a dental school, an agricultural
school, an architectural school, or an engineering school of any

kind « . « We will continue to give our greatest attention to our
traditional program of humanistic studies because we belleve that hare
the moﬁ important work of the university is achieved, that of educating
& man,

It can be argued that this adherence to a program of humanistie
studies might be better suited for those who have the wealth to buy the
leisure that comes from playing on the fields of Eton, It can alsc be
pointed out that rhe formation of a wan can also result from the training
one receives from a medical school, or an engineering school, or even from
an agricultural school. There also seems to be more cogent reasons available
for stressing agricultural education in the Philippines over a humanistie
curriculum; reasons such as: (1) that the Philippine population growth of
3.2% 1s one of the world's highestj (2) that the Filipino diet is inadequate

in volume and in nutritional valuej; and (3) that by increased export of

“’Jnm Fo Donelan, S.J, "The Ateneo and the Problems of the Future,"
Weekly Graphic, December 15, 1965, pp. 35152,
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agricultural products, the country can pay for more and more imports for its

industrialtization needs, 13

National Student Assoclations.~<There are four major national

student organisations in the Philippines. Their leaders are skilled iIn
parliamentary strategy, and they attend national leadership training instie.
tute sessions. Their members have passed strongly worded resolutions ree
garding the immedliate abrogation of military bases and economic treaties with
the United States, the recognition of Red China, and the recall of Filipino

troops from Vietnam, These four national student organisations are:

(1) The College Editors Guild of the Philippines., This is an
asgsociation of student editors organized on July 23, 1931, It aims to uphold
the freedom of the college press and to raise the standards of campus journale
ism, Its official organ is called The Guilder. It sponsors press workshops,
forums, and contests,

(2) The Student Councils Association of the Fhilipplues. This is
an association of the highest governing student bodies of Philippine colleges
and universities. O(n September 2, 1957, Catholie university members accused
the assoclation of being Communistic and resigned from this organisation,

(3) The National Union of Students, founded in September, 1967,
is considered by the other student organiszations as representing the Catholie
universities., It has around 150,000 members, is well organized, and takes

an uncompremising stand against communisgm,

3prancis C. Madigan, S.J. (ed.), Human Factors in Philippine Rural

Development (Cagayan de Oro: Xavier University, 1967), p. 76,
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(4) The Conference Delegates Association of the Philippines. This
group began as a YMCA organisation that seeks to promote mutual understanding

among Asian youths,

Most Catholic sducators have not involved themselves with these
student movements., Catholic campus organisations are strictly moderated by
religious prefects who concentrate their attentions chiefly on those student
assoclationas that are founded for spiritual aims and for the fostering of
vocations to the religious lifs., Consequently, most Catholicesponsored
student movements are engaged primarily in charitable works and catechetical

instructic—- rather than with political causes.

However, one national student organization has become the focus of
Catholie interest recently, In a November, 1967 meeting of Catholic educators
the Kabataang Makabayan, f{.¢., the Naticnal Youth Movement,which was founded
in 1964, was denounced by a Jesuit priest as Commmistic. The Kabataang
Makabayan has indewd staged demonstrations and protest marches against
"American imperialism,” but these activities do not provide sufficient proof

of this movement's ties with Moscow or Peking,
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CHAFPTER V
CONCLUSIONS AND RECOMMENDATIONS

The Catholie Universit a matrix Phi Nationalism,ee
A nation, like an individual, nesds a sheltering matrix conganfal to the
development of its national unity and political maturity. The Thirteen
Colonies of the United States found this matrix in the AngloeSaxon world
from which it emerged with a keen sense of historical cortinuity and cultural
fdentity. This desired continuity and ifdentity with the Anglo-Saxon world
made the American school's task of helping to develop national goals that much
eagier, Educational policy tutored its students in the English tongue, and
found no substantial dissent in its efforts to deepen America's historical
and ideoclogical roots with Western Europe. The continued sxperience of success
and stability that the American nation has displayed for a century and a half
seems to indiecate the importance to a young nation of an acceptable ideology

and matrix for sponsoring its entry into the adult political commumity,

On the other hand, the underdeveloped nations of Asia and Africa
emarged into independent status after prolonged inclusion within a foreign
and often repressive colonial matrix. It sesms that political and military
subordination, no matter how benevolent, left scars in the national psyche
of newly emargent nations. The often violent conquest that wmarked Western
intrusion in Asia and Africa served usually to harden authoritarian ncruct:uru.ﬂ

to introduce rigid soeial divisions and language barriers between the native




98
elite and the masses, and to foster the presence of foreign traders who
dominated local cosmerce and remained unassimilated to the native population,
Colonial education tended to become centers of indoctrination into the
language, history, and customs favored by the rulers. Long years of tutelage
within this matrix brought a prolonged moratorium to most educational efforts

that sought to formulate a national tdentity,

This study was initiated with the hope of showing that the Catholic
university system in the Phllippines, far from exhibiting the alien and re-
pressive character of a colonial matrix, was, in truth, a nurturing milieu
that enhanced the growth of a mature Philippine nationalism, There were nany
historical reasons for this expectation of Catholic congruence with nationale
ism. Ilistory can point to the immemorial ties linking the Catholie faith
and various forms of nationalism, Catholic clerics who formed the main
intelligentsia class of medieval soclety helped to promote national literae
ture by writing psalters, homilies, and martyrologies in the vernacular,

The provincial organisation of the Church which divided Europe into areas
called Gallla, Germania, Italia, and Anglia for purposes of dues and donations
to the papal treasury eventually helped delineate national boundaries. The
Church also was not against canonising nationalist saints 1ike St, Denis

for France and St., Patrick for Ireland,

Moreover, in the Philippines, the Catholic universities held the
longest tutelage of any other institution over the Filipinos, and were in

a position to give the country a sense of eontinuity with its origins, The
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international character of these universities could also offer to Philippine
nationalism the needed counterwelight of an international and supranational
viewpoint. The forelgn educators by their unselfish labors Qnro also in a
position to give the Filipinos the unusual spectacle of a non-Filipino group
that was disinterested in merely spreading Western ways. The very length and
breadth of Philippine tutelage under Catholle educators argued in favor of the
hope that Catholic universities would give the Fillpinos the best milieu for

the development of Philippine nationalism,

These expactations of Catholic support and sympathy for Philippine
nationalism have not always been fulfilled on the basis of this study. Ine
dications of this lack of support and sympathy reveal themselves in thres
areas of Catholic academic life«~in its administration, its student body, its

language curriculum,

The adminlistration of Catholie universities, besides being mostly
controlled by foreign religious presidents, has based its academic blueprints

largely on foreign wodels that require prolonged infusion of administrators,

1

personnel, and finances from abroad. The concentration of administrative

lfrants Fanon made the observation that:

", + +if the bullding of a bridge does not enrich the awvareness of tho:e
who work on it, then that bridge ought not to be bullt and the citisens
can go on swimming across the river or going by boat, The bridge should
not be ‘'parachuted down' from above; it should not be imposed by a deus
ex machina upon the social scene; on the contrary, it should come from
the muscles and brains of the citisens. Certainly, there may well be
need of engineers and architects; but the local leaders should be always
present, so that the new teclniques can make their way into the cerebral
desert of the citizen so that the bridge in whole and in part can be taken
up and conceived, and the responsibility for it assumed by the citizen

o 15 m: Frantz Fanon, The Urotched of the EarthdNew York: Grove Press, 1966),

* L J
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of administrative talents and time on bulldings and equiyment should go hand
in hand with the development and effective employment of the human resources

of the country.

The student body of Catholic universities is still largely taken from
the wealthy class., Often enough, the rich Filipinos have turned into a new
class of volonisers who enrich themselves in the midst of national distress.
The poor Filipino, on the other hand, remains fixated in his primitive sur-
roundings where revolutionary currents alone sesm to promise redemption from
his brutal existence, In by.passing the education of the masses, Catholic
universities have become identified as the new friars against whom, once more,

Philippne nationalism must do battle.

The language curriculum of Catholic universities has vigorously
promoted English and Spanish to the seeming detriment of the native languages,
Although Fillpinos realisze the values for them that come from a command of
English, still, much resentment has often resulted from the authoritarian
panner in which the language of the invaders was imposed upon them by Catholic
educators. A university system whose administrators, faculty, and student
body are unable to express themselves in the native language of the islands
can be said to have isolated itself from sensitively relating with the

nationalistic demands of the Philippines.
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Recommendations

Filipinization of Univegsity Administration,--In a coloniged land
destitute of native educational leadership, it made profound wisdom to initiase
Cathelic universities under foreign administrators. The contributions of
these pioneering presidents are enduring and many., The Catholie¢ universities
they established have, through the years, gained institutional strengths
through commitwent to Christian values and to the objective search for truth,
Unlike India‘’s experience with its nobility, Catholic educators succeeded
in attracting the Filipino elite into their classrooms, and today, Catholie

alumni are prominent in every field of Philippine public life.

With the granting of political independence to the Philippines in
1946, a corresponding pressure has arisen to grant Catholic universities
freedom from foreign control. Such a transfer from foreign to native contro!
of Catholic institutions is definitely within the approved Catholic tradition,.
For example, back in 1783, the papal nunclo of Paris addressed a note to
Benjamin Franklin suggesting that since it was no longer possible to maintain
the previous status vherein American Catholies wers subject to the Vicar
Apostolic at London, the Holy See was now proposing the establishment of a

Catholic American buhopr!e.z

The establishment of Filipino leadership in university institutions
is l1ikewise a major Catholic responsibility. Since Catholic universities

have succeeded in graduating alumni{ capable of administering the secular

2 ..
Quoted in: John Courtrrey Murray, S.J., e Hold These Iruths
(New York: Image Books, 1960), 79, vy Tevee
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affairs of the nation, it seems reasonable to expect that Cathollc
seminaries should also have succeeded in graduating priests capable of
assuming academic administration. If such has not been the case and there
is still a dearth of native clerical leadership, it is imperative that
Catholic educators investigate the quality of seminary procedurses for
scresning its candidates, the academic competence of seminary professors, and

the standards of the seminary curriculum,

Unce the Catholic university is able to make an act of faith in the
capacity of the Filipino priest to govern it, a corresponding trust should
also be given the Filipino layman, The Church, after Vatican II, no longer
sees as advisable the total clerical domination of Catholic higher education.
Competence, not the religious state of 1ife,is the most valuable asset for a

position in the university's board of trustees.

Filipinigation of the University’s Elitist Orientation,e-I” was

earlier observed in this study that the typieal Catholic in the United

States gradually became the “typical American® in terms of wealth, status,
and occupation, In the Philippines, the typical Catholic alumus 1s far from
being the "typleal Filipino," The mute masses still live in barrios which
are agricultural, autocratic, and pre-scientific. The Catholic alumnus lives

in a world that is industrial, democratic, and scientifically technologiecal.

The existence of the gap between the rich and the poor in the
Philippines has sowe similarities to the American Depression Era. At that

time, George S. Counts saw the phenomenon of prosperity and depression as
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coming from the "irreconcilable conflict" between the Jeffersonian tradition
of democratic concern for the common man, and the Hamiltonian aristocratic
blas for the landed gentry. In his 1932 pamphlet: Dare the Schools Bulld a
New Soelal Qgggg?a Counts called on the United States teachers to take the
{nitiative in educating boldly for a new social order and in transforming

the schools into centers for building a new America.

In the Fhilippines, the contemporaryenflict is between democracy and
communism. The appsal for initiative in educating for & new social order that
will tip the balance in favor of democracy can be aptly addressed to Catholiec
educators. Trained in ascetical disciplines and vowed to poverty, this
group of educators are in a position to adopt a style of 1ife that proclaims
their alliance with the poor. However, it is often difficult to pursue a
1ife consonant with evangelical poverty when the predominant religious apos-

tolate is mainly with the rich,

It is to the advantage of both church and state that the university
population of Catholie universities become more representative of the soclety.
The poor Filipino student has the right to enjoy the same high quality of
education hereotofore reser—-ed to the rich., vwhere else, if not in the univer-
sity milieu, can the anclient division and animosities between the Filipino
ilustrados and the peasants be finally bridged and healed through rational

discourse instead of through internecine strife, "Civilization," observed

3G¢org¢ Se Counts, Dare the Schools Build a New Soclal Order?

(New York: The John Day Co., 1932),
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Fr. Thomas Gilby, C.P., "is formed by men locked together in argumnt.."A
The Catholic university has the opportunity to remove the traditional cone
frontation between rich and poor away from the scarred plains of Central

Luson into the civilized structure of its classrooms and lecture halls,

Adequate scholarship programs are needed for the poor student,
Finanelal aid, however, i{s often not available in Catholic universities
which yearly operate with a deficit of severa. hundred thousand pesos. The
few scholarship programs in existence in Catholic universities seldom have
the support of alumi and of private industry, There is need here for unie
versity administrators to educate these sectors as well as the government
that they must help pay for the university education of the poor in order to

avert national conflict,

The poor student wishing to enter the Catholie system faces other
hurdles besides the need for financial aid. Since his early education in
the public school often gave him a tenucus command of English, the poor
rural student often receives a low score in admission examinations that
utilize Americanemade test batteries. Catholic admission officers should
prefer tests that are based on local norms and comparatively free of linguise

tic and cultural biases that favor urban students,

There is need for more local research in Catholie universities,

“Quotod in: John Courtney Murray, S.J., We Hold These Truths

(New York: Image Books, 1960), p. 18,
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The over-exposure of the Filipino intellectusl to Western norms and values
has sometimes led to his feelings of frustration, eynicism, and apathy over
local problems. Catholic universities, by promoting the growth of loecal
research directed to using the nation's available resources, can help direct
the intellectual's frustrations Into creative channels. It is important that
sniversities should generate in their students and faculty the desire to overe
come local obstacles instead of veering towards the one or two specislized
fields whose products are more relevant to a foreign situation., For examplae,
& medical education that has not been geared clinically to the underdeveloped
situation of the country because of over-insistence on standards of developed
technological countries might result in the exodus of frustrated doctors and
nurses to foreign hospitals and deny medical aid to the rural people. John
Kenneth Galbraith gives another example taken from the field of economics:
As an economist, I look with considerable discontent on much of the
economies that is taught in the new countries. It is not elinically
concerned with the problems of these countries and pragmatically
with their solutions. Rather, it is often a fashionable elucidation
of the sophisticated models and systems which are currently in fashion
at Cambridge, the London School of Economics or even at Harvard,S
A university that is responsive to local research will also attempt
to establish centers for the promotion of the native languages., These line
guistic departments can work on translating foreign technical literature into
the local idioms. They can sponsor literary and artistic efforts in the

native style and thereby give proof of the university's sincere desire to be

the main trustee of Philippine culture in its entirety, This academic nure

5John Kenneth Galbraith, Educational Develo t _in Ferspective
(Cawbridge, Mass.: Harvard University Press, 1962), 535.56,




106

turance of the native languages and culture can help erase the stain suffered

by Catholic scholarship when the early missionaries, in attempting to produce

a complete break with the noneChristian past, destroyed the records and

monuments of pre-Spanish Phil!ppln«.6

Filipinization of the University's Attitudes.==The relationship

between Philippine nationalism and Catholic universities will remain in a
state of tension sc long as Catholic administrators think on a colonial
rather than a national basis. Catholic universities have to reorient theme
selves to accomodate the Filipino presence and to tolerate the ambiguities
involved in Fillpino formulations of his national identity, Catholic unie
versities should divest thomselves of any display of colonial indignatien
that labels Filipino attempts to be free of foreign domination as anti.
Spanish, or anti-American, or even anti«Catholic manifestations, A Filipino
should be free to think, speak, and act as a Filipino without his subjective
{ntents being questioned, and without losing his acceptability as a person
of "unconditional worth" to those who do not find the Filipino style cone.

genially resonant with Western and Catholic tastes.

The Filipinisation of the Catholie university's attitudes towards
nationalism demands provisions of academic environments characterized by
their psychological safety, Growth towards identity cannot succeed under

threat of punishment, and the road to national maturity 1s made more dif.

james A. LeRoy, The rigan in the Philippines. Vol., I (Boston:
Houghton M1fflin Co., 1514) ,pp.7«8,
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ficult by the introjection of guilt feelings. The Catholic university should
be a laboratory in the exercise of freedom and responsibility. Its campus
publications and student governments should be allowed to operate within a
democratic context rather than an authoritarian one. Since Philippine family
1ife is structured as a hierarchy vwhere initiative is often discouraged, the
Catholic university should offer an alternative model of authority that stressd
@8 autonomous development, Since Fhilippine social 1ife is inhibited by
social taboos that sxaggerate personal conflicta, the Catholic university
should offer the student an environment that rewards daring articulations
of personal theories and experiences. Finally, since Philippine religion is
paternalistic and centered on the dominance of the individual by a priestly
caste, it 1s necessary for the Catholic university to offer its students the
model of a socliety where people are evaluated not because of who they are,

but by what they can accomplish,

Revolution or evolution? There is a decided tendency for the
nationalism of emerging nations to favor revolution as a means of restoring
social justice and of breaking the hold of the traditional power elite,
Nationalism is often impatient of evolutionary policles that seek changes
gradually and rely on moral suasions to bring about needed reform., HNationale
i{sm does not expect the ruling group to become the architects of a soclale

minded poliey caleulated to destroy their privileges and profits.

Contemporary FPhilippine nationalism is becoming equally cynical

and equally impatient. Newspaper editorials and socio-political commentaries
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approximate the bitterness of the France of Voltaire, Diderot, Condorcet, and
d'Alembert, vhose rebel wits were levelled against Church and State. The
writings of today's Filipino intellectuals could well precipitate the emergence
of a charlsmatic, nationalist leader even as the propaganda writings of Rizal
and Mabini paved the way for the rise of the revolutionary, Andres Bonifacio.
But revolution is too stiff a price to pay for the achievement of a nation's

identity.

Catholic universities in the Philippines can help see to it that the
country does not cross once more the bloody threshold of a revolution, A
long tradition in the promotion of peace among men of good will, a doetrinal
consensus on social justice for the poor, and a profound conviction that
virtues operate best in an atmosphere of freedome<these foram the inner capital
of Catholic education when it calls Filipinos to nationebuilding in the name
of peace., But the Church's word of peace and of wisdom must take flesh in the

nation it seeks to serve {f it hopes to redeem the Fhilippines,

dekdeded
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