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| CHAPTER I
STATEMENT OF THE PROBLEM

Does the American soclety as a system exert greater influencq
over the basic values of 1ts members than do the subsystems
called social classes? Which in general takes priority when
choices are made by members of both? This 1s the problem the
present study sets out to lnvestigate.

Parsons! intrepretation of the American system in terms of
the universalism-achievement (or performance) pattern, implies
that the strategic subsystem 1s the occupational.1 But the kind
of work one does is closely related (in general) to ones income,
education, and place of residence, These, in turn, are soclal
class indices., Therefore, 1f soclal classes differ 1ln their
value systems, as Centera found, what is the relative strength
of the two value systems?

The point of concern here is not the distinguishing of the
kinds of values that predominate, but rather the identifylng of
which set is dominant, that of the system or that of the sub-
system, when the matter of applying value cholces 1s presented
to persons belonging to one of the three major subsystems called

social classes in the larger cultural system,

lralcott Parsons, Essays in Sociological Theory (Glencoe,
1954), pp. 386-439.

2Richard Centers, The Psychology of Social Classes (Prince-
ton, 1949), p. 92,

1




2

For years students of soclclogy who focused on values as the
field of thelr research provoked dissension, for from the time of
jte organlzation as a separate diascipline, soclology was plagued
py controversies over the approach to the study of values,
Eventually two major trends emerged; representative of one is
Parsong, of the other ls Lundberg,

An important factor contributing toward a more willing accept
ance of values as part of the soclological field was the develop.-
ment within the past few decades of instruments attempting to
méasure in an objective way a phenomenon so subjective as values,
The Allport-Vernon Study of Values, first of these attempts, has
been the most extensively used by investigators, With this test,
more than with any other, research has been conducted to assess
relationshipes of personal values within subsystems built around
such variables as sex, major academic interest, achlevement,
occupation and vocatlional interest, friendshlp and marriage,
religlious backgrounds, dlscrimlnatory practices, rural-urban and
social-~clags differences, and cultural similarities and
differences,

Most work has been done with college and university students
and other adult populations; little on the secondary school level,
and less on the elementary. The question of immaturity and
changing values in youth and children has complicated the problem,
Studies carried out on high school students and upper grade chil-

dren give evidence of a "stable and contlnuous development of
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psycnological discérimination by pupils with respect to social-

motivational values functioning in the classrooms of our American
culture."3 However, this research has reflected no soclal class
differences, Likewise, inter-cultural testing has revealed
little difference in values between members of different cultures,
The purpose of this chapter 1s to sketch the general back-
ground for the present work by stating briefly and specifically,
contemporary sttitudes of sociologiasts towards the study of
values; by outlining what has been done in this field to relate
values to a number of varliables; and by drawing up the hypothesis
followed by operational definitions of the terms to be used.
Values as the object of soliological research have aroused
controversy from the early history of the discipline when Weber
protested against the declaration of Comte that only that which 1
observable constitutes subject matter for soelology students,
Weber's question was: can values be Judged by overt action alonep
His own answer was 1n the negative,
Disagreements over the issue di1d not abate with time, Fichtpr,
reviewing close to a hundred years of the history of gsoclology,
commented:
Perhaps no other subject has caused so much controversy
among soclologlats as the study of values, Their attempt

to act as "value-free" sgclentists has sometimes led to the
suggestion that they belleve soclal values have no reality,

3. L. Witryol, "Age Trends in Children's Evaluation of Teadher
Approved and Teacher~Disapproved Behavior," Genetic Psycholeical
Monograph, XLI (1950), 320,




L

cannot be studied without the involvement of one's personal
values, or are purely psychological and ethical entities,
outside the orblt of gocial science. At the present time,
however, 1t 1s generally agreed smong sociologists that
values are lmportant soclal facts and that they can be
submitted to scientific study and analysls.4

In 1938, Hart, at the termination of an exhaustive inquiry,
published these concluslons:

b

It is widely asserted by soclologists, and denied by none,
g2 far as the oresent writer has discovered, that ethleal
valuations, ideals, approvals, and disaspprovals, slnce

they are socially conditioned, and asince they influence

social behavior and social change, enter in very important

ways into the sublect matter of soclology, are a odrorer
concern of sclentiflc aociglogy, and indeed cannot be
ignored by the soclologist,

However, beyond the general point of agreement thatl"values
exiet and ¢zn be studied by socciologists as social faota,"
disseneion continues, How are values to be studied? Lundberg
and Dodd and their followers hold Comte's original eontention
that the observable is the limit of a soclologistle research, and
thie can be translated into statlstics and formulas which, 1f
properly manipulated, will eventually result in laws of behavlorw,

On the other hand, Weber's "verstehen" approach llves on in
Parsons, Merton, Furfey, and others--an aspproach whith was

succinotly verbalized by an anthropologist 1n 1356:

“Joeeph Fichter, Sociology (Chicago, 1957), p. 273,

SHornell Hart, *Value-Judgments in Sociology," American
Sociologlcal neview, III (December 1938), 866.
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. » o The student of tha community has two positinng to
gssume, ., ,in communiecating what he has learned, . . He
must first take the position of the nomsd or agricultural
worker or citizen ., . ., and lonk out on scmething as that
person looks out upon it. The investigator heas to see the
meaning, understand the valuation, and feel the feeling
connected with the object or act in the mind of the
native, Only when he has sean it from the native's point
of view may the investigator change his viewpoint and look
at that objeot or aot-~together with the meaning and the
value 1t has for the natlive--as an object of scientifio
interest now to be Adeacribed from the outside and related
by the investigator to other thingas according to the demands
of a more detached and abstract understanding.

The necesaity to see the thing firast from the inaside
and then from the outgide arises in understanding anything
personal or cultural,

The problem of studying values took on inoreasing importance
with tha 1930's baecause an inatrument for measuring such phenomens
objectively had been constructed by Allpo»t and Vernon’ early in
the decads, following Thurstone's demonstration of thg utility of
psychophysica in studying values a few years earlierS gana
uaheringf%he first concrete attempt to score personal values by
dietribution of weights by the respondent,

The search for a means of applying a definite type of

objective measure to subjestive values had been begun ss early as

6nobert Redfield, The Little Community (Chicago, 1756), p. 8}

7G. @. Allport and P, E, Vernon, A Study of Vslues (Boston,
1931).

BL. L. Thurstone, "The Method of Paired Comparisons for
Social Values," Journal of Abnormal Soclal Psychology, XXI
(1227), 384400,
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1780 by Rentham?, However, socliologists and snthropologists
1nvestigat1ng group or pergonal valuesa prior to 192710 adopted
case hlestories, fleld work, and observation as their techniques.
durkheim and others had used the statisticsl method, but not for
measuring personal values,

nesearch Instruments for Studylng Vslues, The Publication of

The Study of Values was followed by a spurt not only in research
in the fleld of values, but also in the production for the market
of a number of other tests of values, Among these were: Lurie'sll
approach to the Spranger types by the method of factor analyeils;
Thorndlke'slz work on individusl differences as well as on the
valuation of certain ralns and related experienceslB; Jaococb's

focus on the investigation of values held by students on the

37. Bentham An Introduction to the Principles of Morals
and Legisiation tNew York, 17807,

101,2p1ay, Sumner, Ward, Znanieckl, Furfey, Benedict, Mead
Malinowgki, Boas, and others,

1ly, a. Lurie, "A Study of Spranger's Value Types by the
Metihod cf Faotor Analysis," Journal of Social Paycholopy, VIII
(January; 1937), 17-37.

125, L. Thorndike, “Individual Differences in Valuation,®
Journal of Abnormal Soceial Psychology, X¥XIII (1938) 71-85.

13z, L. Thowndike, "Valuation of Certaln Pains, Devrivations,|
and Frustrations," Journal of Genetic Psychology, LI (1937),
227-239,




?
wer?t Coastla; the concentrstion of Vsn Dusen, Winberly, snd
Mogieﬂ‘on standard}zing a valuesg 1nventory15; Glagerta 2nd Yglleris
gveciallzation 1n measurling interest Valueslé; Wickert'a prnduc-
ticn of a test for personsl goal-valuesl7 and Cohen'a for sesthet-
ic valuela; Woodruff's identification of means teo relate rewscnal
vslueg to the direction of behaviorlg; Harding'es preparation of
20

a generalizations test of value-types®”; Friedman's clarification

of the foundations of the messurament of Valu9321;

g w. Jaoobs, *Investigating the Student's System of
Values," California Journal of Secondary Education, YIV (1929),

155, C. Van Dusen, S. Wiimberly, and C. I. Mosler, "Standard-’
izatlon of a Values Inventory," Journal of Educational Psychology,l
Xxx (1939), 53-62,

165, M. Glaser and J. B. Maller, "The Measurement of Interest
Valusa,” Character and Personality, IX (1940), 67-31,

17F, Wickert, "A Test for Personal Goal-Values," Journsl of
Socisl Paychology, XI (1940), 259-27L4.

187, B. Cohen, "A Scale for the Measuvement of sttitude toward
the Aesthetic Value,"*Journal of Paychology, XII (1911), 75-79.

194, D. Woodruff, "Personal Values and the Direction of
Behavior," School Review, L (1%42), 32-42,

201, w, Harding, "A Value-Type Genevalization Test," Journsl
£ Social Psychology, XIX (1944), 53-79.

R o

2lp, Friedman, "Fouandations of the Measuremant of Values,"
Teachers College Contributions to Education, No. 214 (1946),
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white's explanation of the nature and use of the value-anslysis
metnodzz; and Thurstone's comprehensive work on th2 measurement
of valu@sz3, to mentlion sone,

Research in Values of Adult Fopulation after 1931. Researchd

ers intereated in the fleld of valuea, provided with this variety
of tools, undertook projects to such an extent that Werkmelster's
statenent of poassibilitlesg for sociologlcal reseawch, mede in 1959
could have been mistsken for a summary of the arees 4in which
investigations had been extended since Hart'e2¥ deelavetion

twventy years earlier,

The conditione wnder which values arise, the specific
values accepted by particular groups, the ways in which
values become modified, the effacts of valuations on
human behavior--all these social scientists are concerned,
Sociagl studles . ., . may involve attempts to detarmine
what value Judgments are actually made by a psrticular
group and how the vslue commitments of one gvogp daitfer
from similar commitments of aome other gvoup.z

All of the variables listed by Hart had been singled out for
research., However, a relatively large number of them were oon-

cerned with gathering data ". . .to determine what value JudgmentT

22&. K. White, Value-Analysls, the Nature and Use of the
Method (Cardner, 1951).

23L. L. Thuratone, The Measursment of Values (Chicago, 1952),

24part, p. 866,

254, H, Werkmeister, "Theory Construction and the Problem of
Objectivity," Symposium on Sogiological Theory, ed. L. Gross
(Evanston, 1959), p. 499.
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are aqtually made by a particular group and how the value commit-
nments of one group differs from similar commitments of some othewn
group."zé ?he present study zlso belongs to thie category., For
this reason, a brief summary of investigstions of thils type 1is
presented here, Although a number of methods of inquiry were
used in the prolects to be discussed, a majority of them used

the Allport-Vernon Study of Values (college level).

Sex Differences and Similsrities. The syudies of Cantril
and Allpo~t??, Pinter?8, Hartmann2?, sSpoerl30, and Triplett3l,
among others, indilcated sex differences in the adult population
they teated; men eoored hilgher than women on Allport-Vernon
theoraetical, economle, and political values, but lower on the

aesthetic, religlous, and scclal values.

261p14,

27&. Cantril and G. W, Allport, "Recent Applicatichs of the
Study of Values," Journal of Abnormal Social Psychology, YXVII

¢

285, Pinter, "A Comparison of Interests, Abilitles, and
Attitudes," Journal of Abnormal Sooial Paychology, XXvII (1933),
351-357.

2%G. . Hertmann, "Sex Differences in Valuational Attitudes,|
Journal of Soclal Psychology, V (1934), 106, 112,

39p. spoerl, "The Values of the Post-War College Student"
Journal of Social Psychology, XXXV (1952), 217-225.

31R. J. Triplett, "Interests of Commercial Students," Journal
of Abnormal Soclal Psychology, XXIX (1935), 409-414.
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The facet of sex simllarities was emphasized as an outcome of]

gtudieé by Crissman32 gnd Skaggs33. Hartmann, attempting to re-
concile differences with similarities, arrived at the cbnclunion
that an elemental approach de-emphasizes psychological differences
between the sexes, whereas "a more comprehensive framework accent-
uates tham, because even though the elements are identlcal, the
orgenizetion may be different,"34
Major Academic Interest. In the investigations attempting to
35

relate values to major academic interest undertsken by Whitely -,

Cantril and Allpcrt36, Harris37, Triplett38, W1ekert39, Barrcttugu
and Gcldonul, commercial and business students scored above the

Allport-Vernon norm for the economlc velue, but below the norm

32?. Crissman, "Temporel Change and Sexual Difference in
Moral Judgments,” Journal of Social Psychology, XVI (1942), 29-38

33k, B, Skaggs, "Sex Differences in Moral Attitudes," Journ
of Social Psychology, XI (1940), 3-10.

3hﬁartmann, "Sex Differences in Valuational Attitudes."

35p. L. Whitdy, "A Study of the Allport-Vernon Test for Per-
Zonal Values," Journal of Abnormal Social Fsychology, ¥XVII (1933),
=13,

36Cantril and Allport, p. 265.

3Tp, Harris, "Group Differences in Values with’a University,’
Journal of Abnormal Social Psychology, XXIV (193L4), 95-102.

38gr, J. Triplett, pp. L413-L41l.

39, Wickert, "The Interrelationships of Some General and
zpecirie Preferences," Journal of Socisl Psychology, YXVIII (1933]),
—13‘

40p, M. Barrvett, "Aptitude and Interest Patterns of Art 1z joils
ig Liberal Arts College,"” Journal of Applied Psychology, XXIX (1945),
3" 920

Lo ’hlis &. Golgen: SPersgna}}§¥ ?f&ﬁ&?_°ééﬁ£EWé_S°h°°1 Students1”
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for the aesthetlc. Students of literature and drama ranged above
;verage on the aesthetic valus, and those of sclence, on the
theoretical. Medical stpdents scored higher‘than those in law,
pusiness, or engineering, on the theoretical, but lower than the
jaw students on the political. Liberal arts students'scores
ghowed them to be more aesthetilc and more theoretical than busip-
ress or enginering students, but business and law students were
more political than those in the liberal arts. Law students
scored lower on the economic value than those 1n busineas, bdbut
nigher than those in the liberal arts, these latter being higher
on the economic than medioal.atudents.'

Achievement. Arsenian?, Seagoe¥3, and Rothey4*, in focusing
on relationships between valuea and achievement, concluded that a
positive relationship exists.between the social value and both

intelligence and class marks, and a negative relatlonship between

425, Apsenian, "The Relation of Evaluative Attitudes to
Vocational Interest and Socilal Adjustment,® Journal of Soclal
Psychology, XVII (1943), 17-24,

43y, V. -Seagoe, "Péermanence of Intérest in Teaching," Journal
of Educational Researoh, XXXVIII (1945), 678-68L.

hha. W. M. Rothey, "Evaluative Attitudes and Academic Succesg,"

Journal of Educational Psychology, XXVII (1936), 292298)
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1ntelllgenoe snd the political and economnic velues, Arsenisan
lemphselized the positive nature of the findings: “Suppoft for the
pbserved relationship between the social value and schievement in
college may be found in the significantly higher gocial values of
those who successfully complete college, as compared to those of
A thdrawals, " 45

Cccupation and Vocational Interest. The relation of values

to occupation and voesational interest is quite similar to their
relation to major academic interest, as revealed by spudies in thg
two filelds, In relating values to cccupatlon, Pughué, McCarthy“7,
and Petersus found persons in religious occupations or trslning
programs scoring unusually high on the religious value in the

original Allport-Vernon test, confirming expectations,

qursenian » Do 22

46T. J. Pugh, "A Comparative Study of the Values of a Group
of Hiniasters and Two Groups of Laymen," Journal of Social

Psychology, XXXIII (1351), 225-235.

4 . .
?T. J. McCathy, "Personality Tralits of Seminarians,"
Studies in Psgchologx and Psychiatry of the Catholic University of]
America, V , No. L.

48H. Peters,"A Study of Inter-Correlations of Persohallty

Traits Among a Group of Novices in Religlous Comnmunities,"

Studles ég‘Psxcho%o§y gnd Psychistry of the Catholic University
v
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van Dusen?, Sarbin with Reri1e50, Duffy with Crissy5l, ’
Burgeméiater52, Ferguson with Humphreys and stvong53, and others,
gought to relate resultas of value atudles to those of vbcational~
interest iaventories, Most conslstently weported relatinnships
iinked positively interest in belng an office worker to the
economic and soclal values; an artist to aesthetic; and an gngin—
eer or scientist to theoreticsl; s —hysleian to theoretical, soc-
1al, and religious. Negative relationships included enginegr—
political; office worker-theoretical; and a"tlatﬁpciantist-,
physician-, and archittot-econonmle.

Friendship and Harriage. 1In the area of friendship and

marriage, significent value relationshipa hetween husband and
wife and between pairs of mutual friends h@ve been

demonstrated by the findings of Schooley5“, RiohardaonSS,

49A. ¢. Van Dusen, pp. $3-62.

507, ». Sarbin and ?, F. Berdie, "Relation of Measured
Interests to the Allport-Vernon Study of Values," Journal of
Applied Psychology, XXIV (1940), 287-296,

51g, puffy and W. J. Crissy, "Evaluative attitudes as Relateq

to Yocational Interests and Academic Achievement," Journal of
Abnormal Soclal Pasyehology, XXXV (1940), 226-245.

523, Burgeneister, "Permanence of Interests of Women College
students," Archives of Psychology, New York, 1940, No. 255,

531,. W. Ferguson, L. G. Humphreys, and F. W. Strong, "

sk

Factorial Analysis of Interests and Values," Journal of Educational

Pgsychology, XXXII (1941), 137-204.

S54M, schooley, “Personallty Resemblances Among Married Coupl
Journal of Abnormal Social Psyohology, XXXI (1936), 340-347.

55H. M. Richardson, "Community of Values as a Facto» in Frle
ships of College and Adult Women," Journal of Social Psychology,

*

28,

nd-

XTI (I9007T, 303=212°
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peader and Engllsh57, Mitchell58, Precker59, and Thompson and
Nishlmuraéc, among others,

religlous Backgrounds snd Discriminatory Practices. Wood=uffdl

adninistered his Study of Chances (not the Allpo»t-Vernon in this
cage) to twelve groups of persons who differed in »eliglous _
affiliations and in geographic and soclo-economlc background, to
study the effect of religious background on value o=lentztlons.
He found a wider range of variation in religlocus values than in

any other,

575. Reader and H. English,"Perscnality in Adolescent Female
Friendships," Journal of Consultative Psychology, XL (1947), 212-2p0.

58p, H. Mitohell, "An Evaluation of the Relationship of
values to Soclometric Selection,” Microfilm Abstract, XI (1951),
304-305.

573, a. Preoker, "Similarity of Valuings as =2 Factor in
gdelection of Pe=rs and Near-Authority Figures," Journal of
Abnormal Social Psychology, XLVII (1352), 406-41k.

60,4, R. Thompson snd R. Nishimura, "3ome Determinants of
Friendship,® Journsl of Personality, XX (1752), 305-314.

élA. D. Woodruff, "Pergonal Values and Religious Backgrounds,f
Journal of Social Psychology, XXIT (1345), 1u4l-1k7.
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In probing the effects of discriminatory practices on values,
zagleson and Bellsz, and Grayé3 found that southern white and
Negro women of limited cultural advantages scored higheét on
peligious and lowsst on aesthetloc values.

Rural-Urban Differances, The varlable of rprar-uwbaq differ-

ences was slngled out for study by Landiséa who, however, was
not able to substantlate the hypothegais that rural girls ave
more economic and less aesthetlc than urban girlas,

On the other hand, Centersé5 found a positive relationship
between town slze and radicallism-conservatlsm, although Haer's
study66 showed this to be negligible, and Kerr67 discovered

differences in certain value aveas, but nct in others,

625. 3. Bell, "The Values of Negro Women College students,*
Journal of Social Psychology, XXII (1945), 143-15k4.

635, Gray, "A Note on the Velues of Southéern College Women,
White and Negro," Journal of Social Psychology, YXv (1947), 239-24

6“?. H. Landls, “Personallty Ditfegences'of 3irls fr»om Farn,
Town, and City." Rural Scclology, XIV {(1943), 10-20.

55Genters, The Psychology of Social Classes, P. 95.

66J.'L. Hae», "Conservatism-Radlcallsm and the Rural-Urban
Continuum," Rural Sociology, XVII (1952), 111-125.

67%. 4, Kett, "Untangling the Liberalism-Conse vatisnm
Continuum,* Journal of Zocisl Psychology, XXXV (1952), 111-125.
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II.

rhese three did not use the Allpo»t-Ve-non test,

regearch in this sres has been that of "enters mentioned nve-
viously. 9”88168, Roissman69, dordon’® Cube~ and kenkel71

follingshead™, and others?? nave studled soclal class and
goclal stratification in a general way, without concentrating
gpecifically on its relatlion to values. A numbgr of stu@les
focusing on this vaviable have been carried out, however, with
elementary and secondary school children., Thede will be mentioned

iater in this chapter, and discussed at greater length in Chapter

16

Social Class Diffe-encss. One of the outatanding works of

States (New York, 1954).

Dollard, and others.

685, Bergel, Joclal Stratification (New York, 1962).

69L. Reissman, Qlass in American Society (Glencoe, 1959).
70M,Gordon, Soclal Class in American Soclology (Durham, 1958)}

717, Cuber and W, Kenkel, Soclal Stratification in the United

724, Hollingshead, Elmtown's Youth (New York, 1347).

?3The Lynds, Wavner, Lenskl, Hinkle, Broom, Kahl, Cox,
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Cultural Differences. Although MoGranahan's data’ pointed

up differences between the soclal attiudes of German and American
youth after world War II, several other cross-cultural studles
have falled to uncover slgnificant differences between American
and other-cultural vailue systems as expressed by the tested
groups. This was true of Morrls' comparison of preferencss for
various occupations75 anong Aslana, as well as of lo's au"vey76
of Chinese college students, and Goodman's’’ and Nobechi's and
Klmura's78 teating of Japanese college population, These will
be discussaed more fully in Chapte» II,

Using the field method and observation combined with case

74p, v, MoGranahan, "4 Comparison of Sooisl Attitudes Among °
American and German Youth," Journal of Abnormsl Sociel Psychology,l
XLI (1946). 245-247~

750. Morria, “Comparative Strength of Life-Ideals in Eastern
and Western Cultures," Essays ln Esst-West Philosophy, ed. C. A,
Moore (Honolulu, 1951), pp. 353-370.

76c. F. Lo, YMorsl Judgnents of Chinese Students," Journal
of sbnormal Social Psychology, XXXVII (1942), 264-2693;

774, =, Goodman, "Values, Attitudes, and Social Conéeprts of
Japaneae and American Children," American Anthropologist, LIX
(1957), 957-9930

78M. Nobechi and T. Kimura, "Study of Values Applied te
Japenese Students," Pasyohologia, I (1957), 120-122,
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studles as nethodology, Benedict??, 4eadB0, Malinow=xa8l, nearye1ab2

H
spitaer83, and Lewisau, to mention a few, have c¢onducted frultful
research relative to values in other cultures., ¥, Whyte used a
guestionnalre of his own for hls study 1in Linma, Peru.85

Research 1n Values with Secondary and EZlementary School

studeats as Sublects. Although the Allport-Vernon Ztudy of Values

86

is only one of several standardlzed ta2sts of values avallable

(as has been menticoned previously), it has been used by a large

majority of investigators in preference to othe*987. One of 1ts

79R. Benediot, Patterns of Culture (New York, 1934), and other

works,

80y, ead, Growing Up in New Guinea (New York, 1930); Fronm ggg

——
.
’

South Seas (New York, l93§) and others.

813, Malinowski, The Father in Primitive Psychology (New Yotk

1927); A Scientific Theory of Culture gnd Other FEssays (New York,
1960); and others,

v

82y, Redfield, Chan Kom, a Maya Village (Chicaso, 1934);
A Village That Chose Progress (Chicago, 1950); and others.

SBA spitzer, "Notes on a HMerida Parish," Anthropological
Guarterly, XXXI (January 1958), 3-20; and othe» articles,

8“0. Lewis, Life in a Mexican Village: Tepoztlan Restudied
(Urbana, 1951); The Five Families (New York, 185§5; The Ghildren

of Sanchez (New York, 1961).

4

851nformation from a letter to the write~ from Rose Goldsen,
Cornell University, February 19, 1963, W. F. Whyte's wo~k was
part of the Cornell Values-3tudy Research Program. Results of
hies work are not avallable yet. .

865, puffy, "Tests of Evaluative Attitude," Psychologioal

-

Bulletin, XXXVII (1940), 597-612.

*
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advantages lles in 1ts belng the ploneer test of 1ts type. The
concenfratlon of studles on the college o2nd university population
may be one of the consequences of this fact, since the originel
instrument constructed in 1331 and the revigsed form of 1751 were
both on the college level. The wavisions of 1960 were only on
material in the Manual.

Rothney's adaptation®® of the test to the high school level
in 1936 ylelded a reliability coefficlent of only .42 and, thewe-

fore, Was not adopted by other reses~chew»a to any significant

degree. The only other attempt to modlfy The 3tudy of zg;ues

for use at a lower than collage level was that of Levy"?

, prasent
coordinato» of the Staff Development Prog~am for the Western
Interstate Commissson for Higher Education at the Unive-sity of
Colorado in Boulder, Colorado., Besides making the sdaptation

for the twelfth grade, he further simplified the vocabulary for
readability at the seventh grada level, These two tests of Levy
are still in the process of atandardization (1963) and have not
besn mads avallable to the public fo~ reseanch purposes except
with his pewsonal permission. Levy's simplest form was used as
the basls for the tasting instrument used in the present study.
For this reason it will be discussed further in Chapter IIT.

To date, studies below the college level have generally used othet

tools of measurement.

Bauurry, p. 5%8.

89 vy. "Modlfied Form of the Study of Values,” Unpubg
ighe orm.
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A second probable reagon for the dearth of w»esearch in value
of children may be the problem of changing values in a child as h
natures. The age at which a ohild can be expected to have a
gystem of values astable enough for testing with the confidence
that the sutcome will be mo»e than a mere transitory phase 1in
development, has not yat been ascertalned. Childw»en do, of
course, have a sense of values at different ages in varyling
depress., Piagetge held that a child 1s a moral realist, a wresult i
partly of hig own realism 1ln general and partly of adult restraing,.
He Jufiges acts predominantly in terms of objective responsibility))
that 18, by materlal consequences, not by intentions. On the
other hand, Murphy and Newcomb questioned the valldity of attrib.
uting a gystem of values to a young c¢hlld as implying more
conceptualization than can be expeoted of hlmgl.

Experimenters who have worked with children identifly speocifig
value patterns they have dlsoovered, Ebgrhartgz found evidence

of reapect for property in 8ix-year-olds, and a team of

905, Piaget, Language and Thought of the Child (New Yo=k, 1936).

71G, Murphy, L. Murphy, snd T. M. Newcomb, Experimental
Social Psychology (New York, 1937).

927, C. Eberhart, "Attitudes towand property:’ A Genetlo
Study by the Paired-Comparisons fating of Uffenses," Journsl
of Genetic Psychology, LX (1942%, 3-35,
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1nvestigator393 concluded that the five-to-one ratios of own-group
acceptance to own-group rejeotions in Catholic, Jewlsh, and Pro-
testant children, aged five to elght, are a possible indication of
fairly well developed‘soeial gcales and attitudes in young childrei.
Goodnman's work94 uncovered definite ocitizenship values angd
xaowledge of right and wrong in four-year-olds and Hollingsworth's
stud18895 indlcated that 2thical insight develops early in life,
Arnold and Frances (Gesell held that children of eight have an
awareness of values: "Eight wants to be good., He is now aware of
the two opposing forces of good and bad., He feels thelr operation

when he 18 acting one way or the other,"96

’

93Marlan Radke-Yarrow, H. G. Trager, and H. Davis, "Soclal
Perception and Attitudes of Children," Genetioc Psychologiocal
Monogram, XL (1949), 327-L47,

9“M. E. Goodmah, "Study of Relevant Values of Four-!ear~Olds,T
¢hildhood Education, XXXV (February 1959), 248251,

95&. L. Hollingsworth, Psychology and Fthics (New York, 1949)

‘96Arncld and Frances Gesell, The Child from Five to Ten (New

York, 1946), p. 184,
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Hawkes®? considered elementary school children suff'iciently

stable in values to warrant their measurement, as did Engbretson9ah

whose research disclosed that the ninee, tene, and eleven-year-ol
children he worked with had begun to examine values for themselves
Seven- or elight-year-clds tended to respond to rroblems of values
by ascribing in an almost blanket manner to the values they had
learned earlier, but the nine-, tene, and eleven-vear-olds showed
a progressive decline in applying or acting on values without
question, In studying older children, the same investigator noted
that the value climate of the peer group becams the dominant 1ine
fluence for the youngsters in the upper grades and throughout the
teons., Thompson similarly identified trends in peer-acceptance
and peer-unacceptance behavior among adolescents,??

Thompson also found evidence of change in veluation with age

97H. Hawkaa“ "Study of the Personal Values of Elementary
School Children,” Education and Paychologlical Measurements, IV
(1952), 65L663,

98w. Engbreton, "Values of Children," Childhood Education,

XXXV (1959), 25-61,

996. Thompson, "Age Trends in Social Values during the
Adolescent Years," American Psychologist, IV (1959), 250
(Abstract),
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in his study roeuaing bn the aesthetic.loo Preferences for rec-
tangles shifted from those of width~length ratios of .70-.75 for
gixth graders to those approximating the mean for adults.

On the other hand, while TurnerlOl deuongirated that social
values as represented by altrulsm appear earlj, yet within the
range of his sample {nine to sixteen-year-old boys), age was not
found significantly related to altrulsm; bup W1try011°2, vorking
with boye and girls in grades six to twelve, did identify the
changing guallity of values among the members of this catepory:

The findings of this investigation demonstrate rather
clearly the stable and continuous development of psycholog-
ical discrimination by puplls with respect to social-
motivational values functionling in the classrooms of the
Anerican culture, . ., . These social values are probably

a product of psychologlical matvuration and learning in a
given culture, A reasonable explanation of the consistent-
1y high correlation between adjacent age and sex groups

nay lle in the effeetes of a fairly homogeneous culture,
with whlch chlldren have extensive contacts during the
pre-adolescent and adoleascent school years, . . . The
result of this interaction between 1levels of

1006. Thompson, "The Tffect of Chronological Age on Aesthetie
Preferences for Rectangles of Different Proportions," Journal of
Experimental Paychology, XXXVI (1946), 50-58. —

é

lOlw. D, Turner, "Altrulsnm and Its Messurement in Children,*

Journal of Abnormal Social Psychology, XLITI (13L8), 502Z-516,

102 ’ R
wWitryol, pp. 271-326,
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maturity and a fairly stable and homogeneous culture are reo-
flected in the rankings and dispersions of the social values
at the various age~-grade levels. . . . 3chool children pro-
gressively learn with age to make more confident ang gora
definite appralsals of thesse valuves in our culture, 0
This i1s in agreement with Werner's contentionloh that child-
pen have a flexible scale of values which "naturally changes not
only to meet demands of the current situation, but also with the
age level,” but his explanation that a "falrly homogensous culture
could possible account for the "econsisbently high correlation be-
tween adjacent age and sex groups” raises tne question: how
nrairly homogeneous™ is the culture?

It 1s true that Cuber and Kenkell®® contend that the differ-
ences in wealth, privilege, and possessions range along a con-
tinuwn "with imperceptible gradation from one person to another,"

but Meadloé. Myrda1107, and others have made it clear that the
ideal of hemogeneity 1s verbalized but not practlced in the

1031p14., p. 320.

10“H. Werner, Comparatlive Psychology of Mental Development
(Chicago, 1948), p. 384, ’

105Cuber and Kenkel, p. 13.

106y, Mesd, And Keep Your Powder Dry (New York, 1943).

107q, Myrdal, An American Dilemma (New York, 194L).
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concrete, Warnerloa, the Lyndalog, ard Dollardllo, among others,

found concrete evidence of an American social class ay;tem, and
centarslll, focusing specifically on the psychologiocal espect of
this problem, was able to show differences in values among the
members of the varlous American soecial classes.

Building on the findings just presented: 1) that ohildren are
capable of developing a value system which tends toward adult
standards of preference as the child matures, and 2) that in the
culture under consideration, class consciousness including a
value system is present-~the logicel question to raise is: what
is the relation of the first to the second? In other words, 1k
the gociel class system which is part of this culture reflected in|
the personal value systems of its children?

In searching for an answer in studies carried out to date, the

writer found that Witryol's work with boys and girls from grades

108w. L. Warner, "American Caste and Class," American Journal
of Scciolo XLII (September 1936), 234~237; see slso his Yankee
CIty Serl

eries,

109%0bert and Helen Lynd, Middletown (New York, 1929).

1107, pollard, Caste and Class

$s in a Southern Town (New Haven,
1937%.

1110entera, Ihe Psychology of Social Classes.
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gix to twelvell2 involved no control of the social elass varisble,
yoodruffts researchl3 on the values of 397 children resulted in
differences 1n relation to sex, age groups, and 1ndividual differa
ences; no record was made of differences between socio-sconomic
groups, although the sample included "two urban schools with
different soclo-economic student populations." FNeglecting other
factors rendered the findings of Dolger and Ginandaallh in this
field uncertain. Steinerll5 found evidonce of soclio~sconomic
value differences in his work with high school students, testing
the effectiveness of defining social c¢lass objectively and sube
jectively. Rothman116, with hls design specifically geared to

test differences between lower-middle and upper-lower groups of

high school students, found none, "It is ~ posaible," he explain%,

121tryol, pp. 271-326,

1134, b, Woodruff, "Personal Values and the Direction of
Behavior," School Review, L (1942), 32-42.

1lhy,, Dolger and J. Ginandes, "Children's Attitudes Toward
Discipline as Related to Socioeconomic Status,” Journal of

Experimental Edusation, XV (1946), 161-165. One group was from a
progressive sohool, the other from a traditional.

115p, Steiner, "Some Soclal Values Associated with Objectivel
and Subjectively Defined Class Memberships," Social Forces, XXXI
(1953), 327-332, .

116pn111p Rothman, "Socio-sconomic Status and the Values of
Junior High School Students,” Journal of Educational Sociology,
XXVIII (195h4), 126-130. - -

y




l'F'" N
27

"¢hat the two groups are a core-group and not distinct and differ-

ente” ‘This is in agreement with the continuum explsnation of
soclal class11l? wentioned previously.

These studies focusing on the socioeconomic variable as re-
lated to social class values are discussed at greater length in
Chapler Il.

This review of studies involving the relation of wvalues to
various variables, and of the research carried out with children
has been pursued at some length because 1t eonstitutes the back-
ground for the problem undertaken in the present study. A number
of varlables, when controlled, have given evidence of being relat-
ed to the value systems of the subjesets involved; inter-class and
cross-cultural studies have failed to do this in any consistent
way. Yet a clear understanding of class and cultural differences
in velation to value systems is of importance to soclological
theory; for, as Werkmeister says, "In social matters, explanation
and prediction are impossible without reference to the basie value
commitments of the agents involved. A change in those commitments
nay alter the whole series of events with which the social scient-
ist is conecerned. But once hasic value commitments are understood}
many otherwise inexplicable phenomena fall inte a eoherent pattern

and find thelr explanation in their relation to those commitments.fll

117cuber and Kenkel, p. 13.
118yerkmeister, p. 499.
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In this light, the original problem becomes significant:
American soclety as a system has basie cultural values; the social
classes as subsystems hold specific values. What is the relative
position of these two sets of values to each other? Which "commif-
ments” exercise greater influence when choices are made? Further|]
because the present study was made with sixth grade children for
reasons which will be explained in Chapter III, it is further
important to ask: how pronounced are these values in children of
elementary school age?

From the pragmatioc point of view, the need for the informa-
tion gathered in this kind of research must be measured sgainst
the fact that at present 1t is estimated that approximately 1100
persons a year from North America and Europe make their way to
Latin America to offer their skills in aiding the people of that
developing area.119 The rise of Inter-Cultural Training Centerslq0
for the preparation of such persons reflects the necessity for
acquiring accurate knowledge on the basis of whiech programs can bd
set up intelllgently and efficiently.

Likewlse, the Alllance for Progress, in listing among 1its

119%ggr. Ivan D, Illich, Executive Director of the Center of
Inter-Cultursl Formation at Cuernavaca, Mexico, in a lecture to
the student body at that Center, February 11, 1963.

1205t present (November, 1963), there are seven under Catholfle
auspices: Bogata, Columbia; Cruzpatambo, Peru; Cochabamba,
Bolivia; Huehuetenango, Guatemala; Cuernavaca, Mexico; and
Petropolis, Brazil; and Ponce, Puertorico.
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goels the elimination of i1lliteracy and the attainment of universah

primary education, rre-supposes cross»pultgral.and inter~class
understanding of velues if the over #1,020,000,000 gent to date tof
nineteen countrieslzl, plus that whieh lies in future plzne, ie to
bear results in proportion to the sums sent,

Hypothesig and Cperational Definitions, For these theoreti-

cal and pregmetic reasons the present gtudy was set up to explore
the relationships between verbalized values and social class in the
gchools of two cultures on the levels of three socisl classes,
This provides a test for the ocultural factor‘as well ag Tor the
social claes variebie, end for both of them in relation to the
educational institutiona on the elementary school level,

In general terms it was hypothesized thet the besic vslues
of nenbers of the same sceclal class in two different cultures zre
nore similar than those of members of different soclal clessee in
the same culture--the values of the class subsystem are expected
to be doninznt over those of the larger socizl systen.

The declslon as to which set of velves would be expected to
predoninate wes mede on the obsgervatlion of Oscar Lewls that there
is a remarksble sinllerity in the way of 1life of lower class mele

122

bers of different cultures, Would this be true also of other

social classes? Would Lewis! observetion be confirmed in a

o . P

121%pne Alllance for Progress," CIF Reports, II (June 1963),
No. 3, pp. 100-103, -

122pne Five Families, p. XXV. (Introduoction).
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controlled empirical study?
For practical purposes of testing, the general hypothesis
was broken down into 12 sub-hypotheses to be applied at the sixth
grade level in Chicago and Lima. These were to compare the intere

class with the cross-cultural differences in the following manner:

Chicego Inter~Class Lima Inter~-Class
Cross~Cultural

Hypotheals I Middle Upper Upper
Hypothesis II Lower Upper Upper
Hypothesis III Upper Middle Middle
Hypothesis IV Lower Middle Middle
Hypothesis V Upper Lower Lower
Hypothesls VI Middle Lower Lower
Hypothesls VII Upper Upper Mlddle
Hypothesis VIII Upper Upper Lower
Eypothesis IX Middle Middle Upper
Hypothesis X Middle Middle Lower
Hypothesis X1 Lower Lower Upper
Hypothesis XII Lower Lower Middls

Eypothesis I: The basic values of the upper class in Chicago

are more similar to the basic values of the upper class in Lima
than they are to those of the middle olass in Chicago.

Hypothesis II: The basic values of the upper class in
Chicago are more similar to the basic values of the upper class in
Lima than they are those of the lower class in Chicago,

Hypothesis III: The basic values of the middle class in

Chicago are more similar to the basie values of the middle class
in Lima than they are to those of the upper olass in Chicego.
Hypothesis IV: The basic values of the middle claas in

Chicage are more similar to the basic values of the middle class
in Lims tkan they are to those of the lower oclass in Chieazo.
Hypothesis V: The basic values of the lower class in Chicago
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are more similar to the basic values of the lower class in Lima
than they are to those of the upper class in Chicago.

Hypothesis VI: The basic values of the lower clasﬁ in
Chicsgo are more similar to the basic values of the lower class
in Lima than they are those of the middle class in Chicago.

Hypothesis VII: The basic values of the upper class in Lima

are more similar to the basic values of the upper class in Chicg G
than they are to those of the middle class in Lima.
Hypothesis VIII: The basic values of the upper class in Limg

are more similar to the basic values of the upper ¢lass in Chicagg
than they are to those of the lower c¢lass in Lima,

Hypothesis IX: The basic values of the Middle class in Lima
are more similar to the basic values of the middle class in
Chicago than they are to those of the upper class in Lima,

Hypothesis X: The basic values of the middle class in Lima
are more similar to the basic values of the middle class in
Chicago than they are to those of the lower class in Lima.

Hypothesis XI: The basic values of the lower class in Lima
are more similar to the basic values of the lower class in Chlcagg
than they are to those of the upper class in Lima,

Hypothesis XII: The basic values of the lower class in Lima

are more similar to the basic values of the lower class in Chicag¢
than they are to those of the middle class in Lima.
Operational Definitions, Basic values in this study are

understood to include the six Spranger types incorporated by
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Allport and Vernon into the testing instrument which was modified
by Levy and sdapted for this research: theoretlcal, seconomie,
gesthetic, social, political, and religious, These wili be ex~-
plained in detail in Chapter III.
Social Class will be understoon here to follow the definition

of Gordon: "the horizontal stratification of the population by
means of faectors in some way related to the economic life of the
society."laB Criteria for classification will be fully described
in Chapter III.

Inter-class will refer to relations between two of the three

soclial classes with which the study will be concerned: upper, midhle
and lower,

Cross-cultural refers to comparisons between Chicago and Lims,

"More similar" will be interpreted to mean showing less diff-
erence in median scores. Specifically, as spplied to the six
values in the test, the relationship (either inter-class or cross-
cultural) which registers a smaller number of statisticslly sign-
1ficant differences as measured by the Chi-square tests of signifi-
cance, will be considered "more similar" than the level registering
8 larger number of statistically significant differences. If both
levels produce the same number of statistically significant diffen-
ences, méfMlian scores will be compared on both levels (i.e., interd

class and eross~cultural) for those values which do not yleld

123411ton M. Gordon, Social Class in American Sociology

__(Duprham, 1958), p, 3.
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gtatistically significant differences, and the level on which the
difference is smaller in score points or fractions thereof, will
pe considered "more similar" than the level on which tbé score
difference is greater. However, statistically insignificant medlen
gcore differences will be given attention only under those
hypotheses in which the signiflcant differences on both levels
are equal in number.

Becsuse the study will involve the United States and Latin
America, "North American" will be used in referring to that which
comes from or belongs to the United States, rather than the simple
"American" commonly used in the United States, except in direct
quotations that use the word "American." Latin Amerlcans resent
the restriction of "American" in this way. South and Central
Americans are also "American", they point out,.

Summary. Chapter I has set the framework for the present
study in values which consists of testing the relative strength
of the values of a system as compared with those of a subsystem.
A controversial area from the beginning, the fleld of values has
attained recognition as valid materisl for sociological studles,
although disagreement on aspproaches and methods stlll continues.
The publication of the Allport-Vernon Study of Values, the first
attempt to set up an instrument for measuring values objectively
using a theoretical approach, ushered in numerous research projeeﬁs
attempting to relate values to other variables.

Crogs-cultural and inter-sociceconomic class studles to date
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have failed to reveal gsignificant differences, and both areas
call fér further testing and investigation. Awareness of this
gap has resulted in the development of the hypothesis and
subhypotheses to be tosted in this dissertation. A more detalled
review of the literature on culture and social classes,as directly

related to the hypotheals, 1s the subject of Chapter II,




CHAPTFR II
REVIFW OF LITFRATURE

With the acceptance of values as phenomena for sociological
study and the construction of instruments of measurement, numerous
research projects were executed to relate values to many different
variables., Value system similarities and differences were regist-
ered in greater or lesser degrees bestween different categories of
persons., However, the sponsors of cross-cultural and inter-sociod
economic class studies have little to show for their work. The
results are rather confusing because in some cases they are con-
tradictory and in others they reveal similarities where differe
ences could be expested.

It remains, then, for continued inquiries to investigate
further these two facets of value-research: the relationship of
values to soclsl class and to culturs,

The present study undertakes to apply an adaptation of the
Modified Study of Values to three social classes: upper, middle,

and lower, in two cultures: North American-urban and Latin
American-urban; specifically, in Chicago and Lima, Peru,

A few years sgo Whetten wrote: "It scems almost axiomatic
that any disecipline aspiring to become a sclence will develop fast
er if it is promoted by scholars living and working under widely
varying social situations., . . . It would appear that the wider
the discipline of Sociology can be extended into different soc-
ieties of the world, the greater will be the opportunities for

}
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measuring, eliminating, or taking into account the influences of
differént types of variables."1

As previously noted one such study was conducted by Goodman?
of Tufts Unlversity, to compare values, attitudes, and social
concepts of school children in Japan with those in the Unilted
states by analyzing their occupational aspirations. One thousand
two hundred and fifty Japanese children of central Honshu and
3750 Worth American children of the Northwestern United States,
in grades one through eight, were asked to write a composition on
the topie: "What I want to be when I grow up and vhy." In clasgs
sifying the cholces according to sex and age groups, Goodman found
that groups in both cultures when equated on these varisbles (sex
and age) were interested in the same range of occupations. Like-
wise, sex differences of the same nature appeared in both culturesg.
However,the North American children in general showed "greater
sophistication than Japanese concerning voocations characteristio
of an extremely urban-teechnologlcal soclety."3

The reasons given for cholces were classified into "Cthers=-
Orientation” and "Self-Opientation.” The firat included a motl-
vation related to concernf or the scecial welfare of others or focpse

on satisfying some relative, frequently e parent. The second

1N. L. whetten, "Needed Sociological Research in Latin
America," Southwestern Social Science Quarterly, XXXVIII (Decembep

24, B, Goodmen, "Values, Attitudes, and Social Concepts of
Jananage eand American Children,” American Anthropologist, LIX (19F7)

3Ibid., p. 99L.
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embraced five types of reasons: "I like or want"; personal
pleasure; prosperity or security; travel; fame, respect, etc.
whereas approximately LO per cent of the Japanese boys in grades
5.8 expressed self-orientstion reasons, 71 per cent of the North
American boys didj of the Japanese girls, 50 per cent were in
this category, as compared with 69.2 per cent of the North Amer-
jcan girls. "Others~orientation" reasons were given by close to
50 per cent of the Japanese boys but by only 2y per cent of the
North American boys in grades 5-8; of the Japanese girls, close
to 1}0 per cent were in this class, but slightly over 27 per cent
of the North American girls.h

In concluding, Goodmen generalized that although occupational
gspirations of children in both cultures were markedly similar,
the reasons for the cholees pointed to the Japanese as being less
egocentric than the North American.

Since all the children included in this study were of "urban
or suburban residence and of middle class family background,” no
comparisons could be made on the social glass variable.

Similar research was conducted by Mbrrisg in 1950 on adult
Chinese and Japanese in Hawaii., When he compared the ococupatlonal
cholces of the Asian university students with those of North
Americans in the same category, he found "no support for the

stereotype of the resigned, patient, receptive Oriental and the

b1o1d., p. 989.
5C, Morpris, "Comparative Strength of Life-Ideals in Fastern

Moore (Honelulu, 19%51), Pp. ;53:375. |
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gotive, ageressive American. Fach national group preferred in
agbout equal amounts paths characterized by dependence and wermth,
by striving and dominance, and by detachment and passivity."

Pocusing specifically on moral judgments, L06 surveyed
Chinese students in China: high achool, college, and university
students of both sexes, in the period between 1936 and 1941, askin
them to rank in order of seriousneas, the fifteen vices which
Brogan7 had used with North American students in 1925 and 1927;
also, to rank the 1list of ideals as Hunt® had asked North Americar
students to do in 1935, This formed a basis for comparative
study, although not of contemporary students in the two cultures.

In general, both North American and Chinese students regardeq
sex irregularity, stesling, cheating, and lylng as serlous offensg
Dancing, smoking were generally tclerated. In renking ideals,
both North American and Chinese students ranked honesty as the
highest ideal, Other ideals considered lmportant by both groups
were courage, initiative, and cooperation,

"There was general agreement," concludes Lo, "In ranking such
ideals as obedience, thrift, and reverence among the lowest and

least important. The greatest d4ifferences were ssen in the renkir

6c. T. Lo, "Moral Judgments of Chinese Students,” Journal ef
Abnormel Social Pszchalogx%mXXXVII (19&2?. 2 h-229. P =

570 7Ta., P. Brogan, "What Is a Sin in College?" Nation,CXX (1935

8A. MeC. Hunt, "A Study of the Relative Value of Certain IdeTla,

g

£8

Journal of Abnormal Social Psychology, XXX (1935), 222-228,
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of cleanliness and courtesy. With North Zmerican subjects,
cleanliness was considered much more important than courteay.
with Chinese men and women, cleanliness was the least ihportant
of all ideals, and courtesy was ranked much higher than obedience,
thrift, and cheerfulness"9,

A fourth study involving comparison of North American with
Aslen = college and university students was carried out at
Doshiska University in Japan in 1956, Kimura adapted the Allport-
Vernon Study of Values in its original 1931 form, for Japanese
use, and Nobeehl followed the same pattern using the revised form
of 1951,10

In both cases#he results did not show sny great differences
between the Japanese students and those of the United States
except in the religious value on which the Orientals scored lower
than the North Americans, although the subjects of the study were
from a Chrlstian University and College. A second difference,
although not as pronounced as that of religious value scores, was
that social values were not preferred among the Japanese as much
as among the North Americans. This seems contrary to the Goodman
findings that Japanese children were more "others-orliented" and

therefore less self-centered than North American ohildren.ll

9L0’ PP, 268"269 .
10M, Nobechi and T. Kimura, "Study of Vslues Anplied %o
Japanese Students," Psychologla, I (I§E7I, 120-122,

llGOQdmm, Pe 9980
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Secondly, 1f the trend shown in Goodmen's study were consist
ent, the reverse of the Nobechi-Kimura findings wouvld be expected
for the children in the former survey showed an increase in "othe
orlentation” reasons for occcupationsl aspirations with an increas
in age levellz. There may bhe a point at which thils reaches a
climax and the trend is reversed. Such a possibility has not yet
been explored and awaits further research.

The final cross-cultural study to be discussed hers was msade
by McGranahanl3 while he was on duty in Germany with the Informa-

tion Control Division after YWorld War II. It represents an

attempt to obtain "comparable data on certain broad moral and soe
jal aspects of personallity among German and Americarn youth.," The
background information requested from the subjects was: age, sex,
religion, and father's occupation., The North American sample

conasisted of high school students between the ages of 1l and 18,
of both sexes, the three faiths, and the three social classes.

The German sample, selected from the food-rationing cards,included
191 young people I'rom Bad Homburg, of the same age bracket and sexn
cornposition as the North Americans. This group was recngnized as
not representative of all Gserman youth, but was comparable to the
residents of Oak Fark, a suburb of Chicago, which was included in

the North American sampls,

121h3d., p. 999,

13p, v, MeGranahan, "A Comparison of Socigl At¢itudes amon
American ané Cerman ° outh, "Journal o? 3bn9rma§ S { Paycht g‘g‘

ALITTI9NSY; 205=257,
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From the answers glven to fourteen questions, the following
generalizations were drawn: differences between patterns of values
of Garman and North American post-war youth indlecated that thpse
in the German sample valued power and subjection to the Stats, zand
desplte defeat retalned an attitude of national superiority over
other specifie groups, North Arericans excepted for obvious reasong.
The Horth Americans, on the other hand, valued individual =2etion,
freedon of expression, and falth in the common man., MoGranahan
concluded that: "In both ocountries, the data on sex differences
sugrect that 1t is the glrls who tend more to reflect the typleal
national pattern, while the boys tend to deviate from it,"1¥

Although of the five cross-cultural studies disocussed, this
is the only one attempiing a comparison with another lestern
culturse group, it surprisingly discloses more and greater differ-
ences of values and attlitudes than the studies involving subjleots
of Eastern and Western cultures-~the reverse of what might be exe
pected. It is noteworthy, however, that the time of the German-
North American study could account for some of the differences,
Gernan youth having been exposed to Nazi indoctrination throughout
practically the whole of their short lives,

Be 1t noted by way of sunmnary, that of the five croese-cultur-
al research projects reviewed, four showed nore similarities than

differences in value patterns. Would the same be true in studies

Wrpia., p. 257,
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gtudles comparing Latin Americans with North Americans? Are the
culturés of the world bassed on the same value systems? Culture
has been defined as "All those patterned ways of thinkiﬁg, feel-
ing, and reacting acquired and transmitted by soclal learning,
including thelir embodiments in artifacts, and in social processes
and structnres.“ls This includes the non-material as well as the
material aspects, for these are always interdependent.

Observations and studies of the materlial aspects of the Latin
American culture, as well as of 1ts socelal and religious organ-
izations have been made by a number of anthropologists including
Parsonsl6, Redfiald17, Gillinle, Levisl9, Davidaonzo, and
Spitzerdl,

155, L, Kroeber and C. Kluckhohn, "The Concept of Culture:
A Critical Review of Definitions," Papers of the Peabody Museum
(Harvard University), XLI (1950).

16, ¢, Parsons, Milta: Town of the Souls (Chicago, 1936).

17R., Redfield, Tepotzlan, A Mexican Village (Chicago, 1930);
The Follk Culture of Yucatan !éﬁ!hago, 195173 A Village That Chose
Progress (Chlcago, 1 .

185, G111in, "Houses, Food, and the Contact of Cultures in a
Guatemalan Town," Acta AmerIcana, I (19437, 34L-359; and other
articles,

190gcar Lewis, The Five Families (New York, 1959), and other
works .

20y, Davidson, "Rural Latin American Culture," Social Forces,
XXV (March 1924’7), 21-[-9""2520

ZIA. Spitzer, "Notes on a Merida Parish," Anthropolopical
Quarterly, XXXI (January 1958), 3-20,
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G¢111in, on the basis of his participant observation among the
patin Americans since 1943, drew up a comparative picture of the
three major ethos components in modern Latin Amerlcan culture as
compared and contrasted with these seme or related components 1in
the North American system of values.zz Since this work employs
the cultural approach to the atudy of the personal values which
the present study takes as a focal point, hls contribution on the
gsubject 1s presented here at length, in combination with the pointis
of view of other writers in the fleld,

G111in equates ethos with themes, implicit premises, values,
controlling patterns. As he sees them, the three major components
gre: 1) those related to the concept of man as a personality; 2)
those related to the concept of man in society (in relation to
other men); and 3) those related to man's concept of reallity-<his
view of the world snd its purpeses.

Bota cultures under consideration, hé points out, place a
high value on the individual personality, but for different
reasons. North Americans value a man because in some very import-
ant respects he is the same as others. He has the right to an
equal opportunity. Latin Americans, on the other hand, value a
man precisely because he is not like anyone else. He has a "soul'
which makes him distinct and by his own right worthy of respect.
Latin Americans refer to this as "dignidad," but contrary to

North American "dignity," it is an internal matter, not connected

| culeurer RnSEIAR, anEtRoR TomRORenS] 10 (Y888TY BEIEo4TOn en
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with soclal class or status,23

Williams, in examining the North Amerlcan concept of the
4ndividual personality, lumps together all Western society, thus
combining the United States and Latin America as having a concept
pasically alike, but in contrast to that of the Oriental culture:
", . « in the religious tradition of Western society. . . the
value of the individual has stood in close relation to the relig-
jous doctrine of the soul. . . . To be a person is to be independ-
ent, responaible, and self-respecting, and thereby to be worthy
of concern and respect 1n one's own right, . . to be an autonomous
and responsible agent, not merely a reflection of external
pressures, and to have an internal center of gravlity, a set of
standards and a conviction of perpetual worth."2l

Thus far, Gillin would agree, the two cultures hold identical
views; but Williams moves on to the difference. To be able to
maintalin sueh a high valuation of individual personsliity, he admit?,
is a "difficult and precarious feat," because some members of
soclety with pronounced utilitarian interests "use" people as
"tools" rather than as personalities; he concludes, ". . . an
overwhelming stress on profitmaking in organized economic enter-
prises quite obviously would tend toward impatlence with individ-

ual scruples, needs, and peculiarities and toward a calculating,

231p1d., p. 491

h6§hR°bin M. Williams, Jr., American Soclety (New York, 1960),
p. .
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jmpersonal use of éthers 80lely as a means toward the dominant
end-"25

That is the point of difference between the North énd the
Latin American approach: the regarding of persons as "tools" of
an economy 1is thus far more common in an industriaslized North
Amarlcan setting. The Latin man sees it as the attitude ascompanyp
ing industrialization which is just beginning in his part of the
world, and he does not want it. This conclusion was reached by
Tumin and Feldman26 in their exhaustiva study of certain phases
of Latin American culture in Puerto Rico where the two cultures
have come cloger together than in any other part of the world
for the obvlious reason that the Island has been a possession of
the United States since 1898,

Among other things, they report the serious concern that
thinking Puerto Ricans express about the changes that will come
with industrialization of the Island: ", . . one of the greatest
sources of concern about the future frequently expressed by
intellligent and sensitive Puerto Ricans 1s: whether Puserto Rico
must become., . . In its guiding values, like certain elements in
American culture where the primary interest in life scems to be
in living and appearing to live in as luxurious a style as next
yearts income might permit, . . . Our data suggest . . . that even

in those outcomes of industrialization which have occourped. . .

251p1d., p. Lél.

| 26M, Tumin and A, Feldman, Socisl Cless and Social Change in |
EuerEO HIQQ ”I‘IDOOEOH, I;SI’, PPe EEI"‘EEE.
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there 1s a margin of freedom,"27
It is this which will "save" the Latin American from becoming

absorbed in things rather than persons and purposes, if'they can

preserve this "margin of freedom” amid industrial change. Tumin
and Feldman recognize the same phenomenon as Gillin: "This
mgrgin of freedom 1s to be found first in the values expressed in
measuring man's worth, . . . also in the commitment to a set of
reasonably traditional famlly relationships., And it 1s visible in
the mixture of reluctance and enthusisrm wlth which Puerto Ricans
confront the requirements of earning a living in the modern in-
dustrial fashlion, For, 1t 1s possible to view the reluctance not
only as a drag on the process of change, but also as & hesitation
born of wisdom sbout some of the probable outcomes of involvement
in the new modes and styles of 11re,"28

Thus the fear of being fssed with what Williams has described
as a "difficult and precarious feat" of maintaining s high evalua-
tion of the individual personality in a soclety where utilitarian
values are prominent, has caused the Latin American to heslitats to
accept the North American brand of culture en toto, despite the
trémsndoua material advantages which would be likely to accrue
from such a change,

There is a difference, then, between the Latin Amerlcan

271b1d., p. L56.

281p14,
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evaluation of a man's worth ou the basis of what he is as a
unique‘soul, and the North Americsn definition on the basis of a
man's ecuallty with others.

The second point considered by Gillin is the positiou of man
in relation tosoclety. How do men regard sach other in inter-
peraonal relations? He realizes that the Latin American point of
view is considered paradoxical by North Americans: valulng so
highly the perscnallty of each man, yet accepting social inequale-
ity. In his own words:

The peculiarly Latin American mental pattern or premlse of
individual worth is in fact involved in a cultural configurad
tion that recogniges and accepts the social inequality of
human beings. Latin American societlies are stratified
socleotiea, and there is no question about this among the
members of the populace, whether urban or rural. Every
person realizes that, frocm the point of view of soclal
structure, he 1is not equal with everyone else, either in
position or in opportunity. . . . The "typical informant"

e o« o Will readily admit that there are social categories
above and below him. Yet, he, as an individual with a soul
in his inner consciousness, . . does not have to pay too
much attention to the unfair distribution of rightis gnd
privileges which the soclel system imposes upon him, 9

No one is blind to the fact that Latin soclety is hierarchics
ally stratified, yet it is so accepted by the population in gener-
al that in spite of infiltration of Communist ideologles of a
clasaless soclety and democratic indoctrinations of equal opport-

tunities for all, there remains a surprising lack of protest from
the suffering lower and sub-proletariat classes in proportion to
the amount of effort expended to arouse it. Tumin and Feldman

found this attitude of acceptance of oonditions in Puerto Rico

2961114 n, "%
) P. ,+95o




4

B L8

after several deca&es of American democratic influence. Because
thelir report of thils phenomenon 1s so similar to Gillin's observa-
tions in Central and South America, it is quoted here:

In view of the obvious inequalities 1n life circumstances,
the lowest classes express surprisingly little dissatlasfac~-
tion relative to that expressed by other classes, and
overall, there is a surprisingly great amount of apparent
positive feeling about the past, the present, and the fubure
of the Island. In short, though there are assymetries, they
do not seem to indicate any cruclal disagreement about the
values of economic and soclal development, or any serious
differences in the willingness to do what is required, Both
the commitment to goals and the motivation to perform the
required actlivitles and accept the rewards seem to be fairly
widespread. . . We are led unmistakenly to question what 1t
is that overcomes the possible demoralizing. . . effects of
the objective differences in education, income, and style

of life. We are 1lsd again to the undeniable influence exerts
ed by the general perspectives on themselves and on their
society that the less privileged peoples seem to maintain.30

Two possible explanations are offered for this attitude:
the rituals which are used frequently as a reminder that every
segment of the population is iImportant to the whole, creating a
sense of belonging and unity, and the previously discussed concep-
tion of the personal worth of man regardless of his social position,
Referring to the second, the researchers state thelr conviction
that it i1s this "commitment expressed at all levels and often
enough in the interactlion among members of different classes"
that is so powerful, yet so baffling."31

G11lin further states, however, that a small scale survey he

30rumin and Feldman, p. 496.

3l1pia,
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made recently, including respondents from three sectlions of South
america, indicated that the class system is not rigid and that
there 18 a possibllity for mobility on certain conditiohs. This,
he hastens to add, does not apply to the Indian "castes." Be-

cause the pattern is so allen to North American thinking, Cillin'sg

own explanation 1s quoted here:

« ¢ o according to the Latin American pattern, one may rise
in the social scale if he has the soul to do so0; but at the
same time one recognizes and accepts, at least for the time
being, his position in society. He has no right to expect
more, Strange as 1t may seem tc o North American, the
acceptance of the soclal order as given is not, for Latin
Americans, inconsistent with the concert of individuality
as they conceive it, At one and the same time, therefore,
the average Latin American is motiveted to maintain the
established order and also to take advantage of it for his
own personal ends with thg help of friends, including
kinsmen of various types. 2

Friends mnd relatives are extremely important from the point
of view of Latin Americana, because they are the only ones who
understand the "soul"™ of a person, and, therefore, one can trust
them as one cannot trust those who are impersonal in their
dealings, For this reason they find the North American business
aprroach of contracts with impersonal company agents disturbing
and not to their liking.33

The North American position on stratification, as set forth

in Warner!'s writings, is that social inequality is functionally

3261114n, "Ethos Components in Modern Latin American Cultureﬂ"

P. 497.
33%, T. Hall and W. F, Whyte, "Intercultural Communication:

X

A Guide to lien of Action," Human Organization, XIX (Spring 1960)ﬁ
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pecessary in ccmplex societies like that of the United States,
put channels of social mobility are kept open.3h

The distinctlon made by Williams clearly indicates.the point
on which North American stratification differs from that of Latin
america; "In interpersonal relations, the weight of the value

system 1c on the side of horizontal rather than verticsl emphasis:

peer~relations, not superordinate-subordinate relations; equality
rather than hierarchy.”35 Latin American stratificatlon is
primarily kierarchical.

In suwmarizing the material on the second ethos component
(man in soclety), 1t can be said that on this point North American
and Latin American views differ., The former conslder it possible
for all (1deally) to rise higher by hard work, achievement and
intelligence36; the latter reconciling the position of accepting
a place of Inequality while at the same time using opportunities
to rise wilth the help of relatives and friends.

In discussing the third component--man's concept of reality,
his view of the world and its purpose--Gillin agaln portrays the
Latin American as differing basically from the North samsrican:

On the mundane level. . . Latin Americans on the whole are
not primarily motivated by pragmatic, materialiatic, or

34y, L. Warnsr, Social Class in America (Chicago, 1949).
35%illlems, p. 470.

36ijdo: PI). 100“1010
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utilitarian considerations. This does not imply that they
are not capable of learning patterns whose goals are utili-
tarian, or example, U. 5, corporations and Foint IV
officials have proved that Latin Americans are quite able to
learn and to follow the routines of modern mechanics,
industrialization, scientific agriculture, and so forth,
They learn the routines, but they are not primarily intersstd
ed in or attracted by the underlying premises involved,

Ts true that all Latin Americuns, except the millionaires,
complain of their poverty. . . . but words and perhaps concerts
have a higher value than things for them. The pragmatic,
empirical investigation of premises and off data is not con-
genial or hlghly motivating, to the Latin American, . . We
must be clear that in stating this we do not meke value
Judgments., Who 1s to say that the North American practical
point of view is more valuasble than that of the Latin
Amoricans, who are primerily irtcrested in spiritual valusa?
Yet this is one very fundamental point which. . . Point IV
and similar programs planned to aid under-developed regions
of Latin America have misgsed., And it 1s very understandableq37

These observations, agaln, are 1n full agreement with the
findings of Tumin and Feldman 1in Puerto 3100.38

In the succeeding paragraphs of the article from which the
above exocerpt 1s taken, Gillin polnts out the influence of hise-
torlcal and geographlc condigions on the formation of fundamental
values of the pragmatic~ulilitarisn type in the United States39,
even as Williams does in exploring this value-orientation in the

American cultureuo. Both writers indicate the importance of hard

) 37G1111n, "Ethos Components in Modern Latin American Culture,|"
Pe L97.

38Tumin and Feldman, p. L456.
39(}1111!1, Pe k97"h‘980

bOy1111ams, pp. y15-42h.
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worz and technica1 ingenu1ty es values in a culture developed wher
and where these characteristics were important for survival and fq
improvement of conditlions., VWhat G11lin censures 1is the North Amer
1can applicatlon of the same formula to other countries, This
observation is important in the present context because of the
eross=cultural nature of the study for which this chapter 1s rre-
paring the background. This 1s how 2 scholar, viewing the North
Amerlcan approach sclentifically, evaluates it: "In essence, the
so-called forelipgn ald programs applisd to Tatin America. . . Seem
to rest on the following implicit reasoninz: 'if we give the Latir
Americans our technlcal know-how, and if they will just work as
hard as we did, tney wlll enjoy the materialistic benefits these
things provide for us,! . . « It iz just possible that technology
and pragmatism alone do not ring a bell in the Latin American
culture,"d

Then G1llin briefly sumuarlzes what he considers the ethos
components of the Latin American culture, pinning them to a

climax which even he, as a student of the Latin way of life for

of the Latin American culture are: reallzation of the potentiale
ities of the individual soul; personal adaptation to and/or manie
pulation of an established bierarchicsl social structure; and
satlalfying contect with something beyond this 1life, or mndane

existence. Obviously for people conditioned to sush a culture,

many years, finds difficult to identify: "Some of the basie poald

r

41G1111n, "Ethos Components in Modern Latin American Culture "

. [
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the pragmatlc aud ﬁechnological approaches do not, in themselvses,
constitute what might be called a firste-order appeel, In terms
of the Latin culture, they must be combined with something more ., "}

This "Something more” varles from region to region, from
social class to soclal class, and from one philosophy to another,
pul one of the general manifescvations throughout Latin America,
accordling to Gillin, is the "almost universal precccupation with
death” as transcending the bonds of 1ifs, and the fiestas, which
he interprets as an attempt of the Latin American to tranascsend the
world of every day affalrs end grasp, even though momentarily,
for something more 13

As a final note, Gillin emphasizes the great values Latin
Americans attach to words and concepts at the expense of facts
and concrete action, "The yearning for the idea, the concept, the
word, the creative Interpretstion,is for me, a definite component
of the Latin American ethos. Both the goals and the means
or instruments to thelr realization are highly valued in various
ways smong Latin Americans of all social sﬂ:.at.’nons"'lm

It wovld be expected that in a eulture thus described, the
social, religious, and theoretical values predominate: the soclal},
because man is vslued for himself, not for what he has or is able
to do; the religious, because the "something elsze" that is 1mplieé
in the Latin Americen ethos is related to the hereafter or other-

worldly point of view; and the theoretical, because one who values

421pid,
3 iy

- bhTn1a.
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words and ldeas rather than action will prefer knowledge and
thought to power and leadership, Therefore, the Latin American
systern of values can be expected to reveal itself 1in a population
expressing cholces in keeplng with these dominating concepts.,

4 summary of North American values as presented by Willliams
on the three ethos components which Gillin had singled out for
Latin America, reveals that within the United States there 1s an
emphasis on the individual personality, but because every person
has an equal right to what others hsve, provided that he has
the same innate ability and 1s willing to work hard enough to
attain it. In relation to socciety, the individual's equality 1s
emphasized rather than his super- or sub-ordination. In its
definition of reality, the culture of the United States tends

to be interested in the external world of things and events, of

the palpable and immediate, rather than the inner experlence of
meaning and effect. "Its genius 1s manipulative rather than con-
templative,” frequently justifying the pragmatic with moral
re&som&."LS

In a society with such values 1t would be expected that
choices would be made predominaifly of what 1s economic and
political, of what pertains to ownershlp of material goods, to
securlity; to recognition and superiority.

Although the differonces noted may leead one to presume that
value cholces will vary ocorrespondingly in the responses of mem-

bers of the two cultures, yet it must be recognized that there 1is

_ ﬁg;illiams, 1469-4470.
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a poesibility lhabt verbal expressions of cholce in concrate

casés may colnclde but for different reasons; in other words, the
gae gct may hold s different meaning for peracns from different
cultures, for example, preference of a religious value in a given
gituation may hold a trangﬁmdental meaning for the Latin americanf
and an econortic meaning for the lorth american whose morallistic
orlentatlion connects worldly succeas witu God's blessing.

Thie questlon, then, is: do personal preferences in concrete
cases reflect thhe valus-oriemtations of a national oulture? Cseax
Lewis, basing his answer cn at least twenty years of study of the
Latlin smerican culfure, replics in the negative:

I am lmpressed by the remerkable simllarities in family
structure, the nature of kinship ties, the quality of
husband-wife and parent~-child retgticna, time orientation,
spending vatterns, value gystems and the sensgse of
compunity found in lower class settlements in London, in
Puerto Rico, in Mexlco City slums and Mexican villages,
and amuong lower class Hegroes in the United Statea,

Foverty becomes s dynemic fsctor which affects rartio=-
ipstion in the larger national culture and orsates a sube
culture of itas own. One oan speak of the culture of the
poor, as it has 1ts own modalities and distinctive socisl
and psyechological consequences for its members, It seems
to me that the culture of poverty cuts acrg,s regional,
rural-urban, and even natioral boundaries,

As Lewis sees 1t, the subsulture s=ts the values rather than

the more peneral national culture, and subcultures of the sare
sociel class have some universsl characteristics, although he re-
fers here only tc the lower clasa. On this lavel similarities

Predominate, However, his further remarks designate the area

46 mohesis not in the original.
W10scar Lewls., The Filve FamIlles, p. xxv. (Introduotion)]
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4n which differen#ea can be expected:

« « o« The most effective tools of the anthropologiﬁg are
sympathy and compassion for the people he studies.

To understand the culture of the poor it is necessary
to live with them, to learn their language and their customs
and to identify with their problems and aspirations. The
anthropologist, trained in the methods of direct observation
and participstion, is well prepared for the job, whether in

his own or in a foreign country, Unfortunately, in man¥

of the underdeveloped countries the educated native elite

;Gheralfz bave 11ttTe first-hand knowledge of the culture
eir own poor, for the hlerarc cal nature of ggle

o
socTety inhibits communlcatlon ACross class lines.,

Living on an entirely different soclal and economic level,
the upper and middle classes of any culture in any country, ir
they neglect the tools of ths anthropologist, find they have
1ittle if any understanding of their fellow-citizens of the
lower strata. It i1s the social class subsystem, then, according
to Lewis rather than the syastem of national culture that marks
off differences not only in externals, but also in value systems,

Viewing the previously discussed inter-cultural studies in
this new light of Oscar Lewis? observations, the present writer
concluded that the similarities between North Americans and other
cultural groups uncovered in that research might be explained
on the grounds of similarity of social ¢lass, a varisble that was
not tested as part of any of the studles cited. The differences
in the study of McGranshan in Germany can be attributed to the

hBOscar Lewis, Children of Sanchez, p. xx (Introduction).

thsoar Lewis, The Five Families, pp. xxv. FEmphasis not in
original,
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post-war period when 1t was mada.so
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Nevertheless, this does not imply that the value systems of
the various cultures are allke; the contrary has dbeen demonstrated
in the preceding pages. It may mean that the national culture
(system) with 1its universal patterns for the nation, does not hold
as much realistlic and concrete meaning for the actors making
cholces in definite situations as do the more particularistic
values embodied in the suboulture (subsystem) of the more immed-

diate social class surroundings. Lewls says as much when he atated
that "poverty becomes a dynamiec faotor which affects participation
in the larger national culture and creates a subculture of its
own,"

To the writer's knowledge, no formal studies have thus far bden
made to test this possibility. However, attempts have been made
to discover social class differences in values among children
and youth within the North American culture. These studles are
reviewed below as related to the present study which would belong
in this category, but is different in that it is extended into twd
cultures,

As previously noted, the first of these was Woodruff's work
in 1941 on directive factors in individual behavior; although not
specifically designed to teat the soclo-economic variable, 1t
included it in the design, for his subjects were "307 students of
the fourth, f£ifth, and sixth grades in four varying sohools-~rurai

m——

5 OMcGranahan s Pe 245,
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publie, rural private, two urban public with different socio=-econdmic

student populations."51

He found sex differences, individual
differences, and age-group differences, but the summary of
conclusions makes no mentlon of findings in regard to differences
related to soclo-econonic level,

In 1946 Dolger and Ginandessz proposed a direct test of this
variable by selecting two groups of children, one from a relatived
1y high, the other from a relatively low soclo=~economic background,
and requested thelr response to a problem of discipline., The higl
group gave relatively more constructive responses, settling the
problem on the basis of reason, and relatively fewer nonconstructive
golutions in which appeal was made to authority or punishment
mentioned, Unfortunately the groups were dissimilar on other
factors ss well as on the soclo-economic, one of the major ones
being that the high group was attending a progressive achool and
the low, straditional. It remains uncertain, therefore, to what

degree soclo-economic status was related to the findings,

slA. D. Woodruff, Mhe Relationship Between Values, Concepts
Zﬁg 2§gitudes," Educational Psychological Measurements, VII (19ué1,

52, Dolger and J. Ginandes, "Children's Attitudes Toward
Discipline as Related to Socioeconomic Status," Journal of
Experimental Education, XV (1946), 161-165,
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Six years latér Steiner53 studied relationships betwesen
soclal values and objectively and subjectively defined social
class membership using 373 high school upper-classmen as subjects,
The results give grounds for the generalization that "The use of
subjective and objective criteria in combination with one another
will define social class categories whose values differ from one
another more than will be the case when only one type of criterion
is employed."su and In this group, evidence of differences in
values between the socioceconomic groups involved was present,

In the same decade a design specifically geared to measure
value-system differences as related to socioceconomic class was
conétructed by Rothman®> who worked with Junior high school
students of the lower-middle and the upper-lower class in the
same school, The 28 ninth graders in each of the two groups were
selected on the basls of the Warner scale and equated for other
characteristios, including I.Q., race, nationality, religion, and
sex. The Instruments used represented a variety of methods and
types. He found no significant differences betwesn the two groups
in the areas of purpose, aspiration,attitude, interest, action,

feeling, thinking, and belisf, which he investigated,

531. D, Steiner, "Some Social Values Assoclated with Objectivie=-
ly and Subgaotively Defined Social Class Memberships," Sccid Forcq;,
XXXI (1953), 327-332.

5"‘5‘51;@11&@:"'& two=fold criteria were applied in choosing the
subjects for the present study, as explained in Chapter III.

55phi14 Rothman, "Socig-economic Status and the Values of
Junlor High School Students,” Jo of E S
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Rothman offers five possible explanations for his fallure to
uncover value differences between the two soclo-aconomiec groups:
1) perhaps there are no distinct value patterns for the two
groups; 2) maybe the American culture is a classless culture in
terms of accepted patterns of value; 3) the lower-middle and
upper=lower groups in this study may be a core-group with common
va1u9556, but other segments of the class structure may be dis-
tinct and different; lj) possibly the value differences of adults
do not exist at the junior high school level; and 5) perhaps the
school and other social institutions have such an influence on a
child at this age that a common set of values exists there regard-
less of social class backgrounds.57

The emphasis of Rothman, like that of Witryolsa (disoussed in
Chapter I), who had explained the insignificant differences in

his findings in terms of our "homogeneous culture,” is on nationa
culture as a major agent in the formation of value patterns. Thi
is In agreement with other sources, despite the lack of evidence

from the inter-cultural research discussed esarlier in this chapteiy.

5610 exclude this possibility in the present study, subjects
were chosen from extremes in soclo-economic clasmses, rather than
from adjacentmogments, as explained in Chapter III, The nmiddle
class sanple was from the middle-middle, to avoild overlap.

5Thothman, p. 130.

585, L. Witryol, "Age Trends in Children's Rvaluation of
Teacher-approved and Teacher-Disapproved Behavior," Genetie
Psychological Monograph, XLI (19%50), 271-326.
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anthropologists like Redfleld, Mead, and Benedict, in studying
North American culture as well as that of foreign countries,
contend that cultures reflect a definite "social character," and
soclologists concur in insisting that cultural differences exist
and that they have a bearing on the value system of the goclety.

An outstanding authority in this field is Wllllams who
devotes a goodly portion of his book on Amerlcan soclety to a
discussion of values after stating the basis on which common
reasoning concludes that distinctive value-orlentations would of
necessity have developed:

There are important grounds for expecting American culture to

be characterized by a value system appreciably different

from other cultures, Most obvious perhaps is the different
environment--~different location, physleal surroundings,
climate, resources, and so on, Fqually impresslive are the
diverse cultural atrains and the subsequent cross-cultural
contacts within the American aggregate. Aside from these,

and from any poasible genetic selectivity, we know that a

society separated from others by spaclal and sociopolitical

barriers will, over gaperiod of time, develop a relatively
distinctive culture.

In the pages following this elaboratlion, Willlams underscores|
the values of American institutions as well as those reflected 1n
the whole soclety as a system.

Other soclologists hold similar views. F[Fitzpatrick eontends
that our economic system has bullt-in values60; Hutohison®l

T e

5%illiams, p. 398.

6050seph Fitzpatrick, "Individualism in American Industry,”
Values in America, ed. Donald N. Barrett (Notre Dame, 1961), pp. Y-l

" 61John Hutohison, “"American Values in the Perspective of Faith,"
Values in America," ed. Donald N, Barrett (Notre Dame, 1961),
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follows the reasoning of Herberg62 in delineating the religious

values characteristic of present-day Americen culture; Kluckhohnéj,
vefore presenting his cross-cultural study of value oppositions,
states: "Values are sitandards which complicate the individual's
gsatisfactlions of his immediate wishes and needa. They take
distinctive forms 1n different cultures, tend to persist tenacloug~
ly through tire, and are not mere random outcomes of conflicting
human desires.,”

In view of the authorities who maintain t he position that
national cultures do have definlte value systems, and the relativd
asbsence of evldence to substantiate this from the limited number
of cross—cultural studles discussed at thne beginning of this
chapter, thls phase of valus~research obviously calls for further
exploration.

Witryol and Rothman, whose research has been discussed in
this chapter, have no argument with those who hold that there
is a cultural system in the United States, embodying its own
values, but their research has not succeeded in uncovering evid-
ence of differences within the system on the basis of social
class, Hence they propose that this culture may be "homogeneous
(Witryol) and "classless in terms of accepted patterns of value"

(Rothman), yet Centers®lt found in his survey that "Nearly half the

624111 Herberg, Protestant, Catholic, Jew (Garden City, 1955)

6301yde Kluekhohn, "The Study of Values," Values in Amariea,
ed., Donald N. Barrett (Notre Dame, 1961), pp. 17-45.,
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population thinks that the mest important thing to know about a
person from the standpoint of membership in its class is (other tHan
occupation) the way the person 'belleves and feels about certain
things.'"

"There is a wealth of implication in such a finding," con-
tinues Centers, "for it 1s just the vossession of common ideolog-
jes, attitudes, velues, and interests that are commonly supnosed
to be basic for the formation of class consciousness. The con=
ception of classes as interest groups 13 clearly not unfoudded
in terms of this evidence, . ."05

In explaining further the results of hls survey, he emphasizés
the importance of a value system as part of class consciousness:
"The primacy of beliefs and attitudes as a criterion of class
membership 1s general, It i1s the first ceriterion of every class,
. » and 1t is likewlse first with every occupational stratum.
Other criteris vary from class to class. "6

Centers! findings point to a difference in values among the
soclal oclasses, or at least to a different emphasis on the same
or similar values in varylng degrees,

It is obvious from the inconclusive or contradictory data or
social class and oross-cultural values that some attention should
be given to examining "other segments of our class system", as
Rothman suggested, than those which have yielded only similaritiedq.
Within the culture of the United States it may be that "the lower-

651’01(1., Pe 92.
Gslbid.
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middle class and the upper-lower class have become or are a common

or core group.“67

Or perhaps "value differences of adult society
do not exist at the junior high school level” or at the.elamentary
school level. Some of the research reviewed in Chapter I tended
to support the belief that quite young chlldren do have a system
of values which continues to develop with age, The juestion, then,
is: 1s it the culture or the "cormon social institutions, espe=
cially the scbool",68 that serves as a major influence in elimin-
ating the differences in the verbslized values of youth? This
gwalts testing.

It i1s evident, therefore, that thnere is a pressing need for
research to uncover the level at which differences exist, in view
of the work done to date in this fleld. Differences in value=-
orientations of the cultures exist, yet the cross-cultural studies
reviewed have falled to identify personal value differences on
any s ignificant scale iIn the samples tested in Oriental-.merican
comparative studles., Oscar Lewls has recognized similarities of
valvues 1In widely different cultures, but on the same soclal class
level--aspacifically, the lower. Would other social classes in the
same culture reveal different vaine systems? Centers' study gives

an affirmative answer. The area, then, which calls for concentrat

ed attention includes both culture and social class; the effects

LS—

67Rotkman, p. 130,

681p14.
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of each can be recognized only by controlling both, other things
being equal,

The following hypothesis initistes one attempt to stage the
test: the basic values of members of the same socisl class in
two different cultures will be more similar than those of members
of different social classes in the same culture,

Chapter III sets forth the reasons for the choice of rileld,
institution, and instrument used in the present study; the

criteria for the selection of the sample; and the methodology.
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CHAPTER III
DESIGN OF THE RESEARCH

Chapter I designated the problem area of the present researchf
the study of the relationship between the values of a national
gystem and those of a soclal clasa subsystem. Secondly, 1t
summarized briefly the work done in this fleld by soclologlsts
and psychologists in attempting to relate values to different
yariables. Finally, it pointed out that because the Allport-
Vernon Study of Values has been used by most researchers whose
gsubjects were gdults, the majority of the studles reviewed were
those in which this particular testing instrument had been used.
An additional resson for interest in this test was the fact that
its modified, adapted form served as the instrument in the present;
study.

Chapter II examined in greater detail the particular studles
concerned with the two variables of culture and soclal class as
related to values, arriving at the conclusion that there is need
for testing further in both of thess areas., The chapter terminatqd
with a general hypothesis and twelve subhypotheses embracing both
variables,

The present chapter proposes to cover four major areas: 1)

& statement of the reasons for the wplter's cholce of cultural
area, social institution, level of testing, and instrument used;
2) a deseription of the testing instrument and the procedure by

which it was adapted for oross~cultural purposes; 3) a delimita-
tion of the sample and statement of the oriterla of selectlon;
bb




and l}) an account of the testing procedure and the processing of

the data.

A statement of Reasons for Choices. The need for inter-

cultural studles has been demonstrated in Chapter II by means of
g relatively detailed presentation of the failure of past oross-
cultural research to uncover value differences, and the conclusior
that the soclal class subculture, as suggested by Oscar Lawis,l
has greater motivational value in the immediate sitution for
personal cholices than the broader, more general system of cultural
values, This was true, he claimed, for the culture of poverty
among the lower classes. Thils was good reason for choosing a
eross=cultural study, but the question is: why was the Latin
American culture chosen, rather than some other, for this study?
This was done for theoretical as well as for pragmatic reasons.
The theoretical reasona stem from the fact that the vast
majority of published sociologlical cross-cultural studies of
values of the objective type have by-passed Latin Americsa, as was
obvious from the review of literature in the field. Lewls, Gillin,
Redfield, Davidson, and others who did concentrate on Latin
Amerioca approached their work from the anthropologlical point of
view rather than the sociological, and it is they who emphasize

the need for work by sociologists in the cultures of the Western

Hemlsphere south of the United States,

1oscar Lewis, The Five Families, p. xxv (Introduction),
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Davidson, for'example,z at the concluslon of his enumeration
kf the material characteristics of the Latin culture, adds: "For
too long the question of the Latin Amerlican oulture has been
lneglected. . . . Latin American culture cannot be identified with
any other contemporary culture and. . . therefore 1t is a cultural
entity and must be isolated, ldentified, and characterized." He
then proceeds specifically to designate four flelds in which work

at present is urgently needed, one of these being values,

Whetten3 has already been quoted as stressing the advantages
that will accrue to the discipline of soclology if the work of
measuring various varlables 1s extended into differsent cultures.
He terminates the passage quoted previously with the statement:
fFor this reason it seems appropriate to examine briefly the
development of soclology among our southern nelghbors in the
Latin American republics," and noves on into the area himself,
inspiring in hls readers an lnterest 1in Latin America,

It was the work of Oscar Lewis, however, which served as the
strongest theoretical influence on the cholce of Latin America,
for it is he who made the observation about the similarities rath-
er than the differences among people of the lower class in such
diverse cultures as the English, Puerto Rican, Mexican, and North
American., The possibility of discovering universal elements in a

culture of poverty is intriguing to a sociologlst.

zDavidson, p. 251.
3Whetten, p. 207.
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A pragmatlic reason was also expressed by Lewis: "It seems
to me that the material in this book has important implications
for our thinking end our policy in regard to the underdéveIOped
countries of the world and partiocularly Latin America. It
highlights the social, economic, and psychological complexities
which have to be faced in any effort to tranaform and eliminate
the culture of poverty in the world. It suggests that basic
changes 1in the attitudes and value systems of the poor must go
hand in hand with improvements in the material eonditions of
nving."’*

Lewls, Whetten, and Davidson point in the same direction,
They are a few among many,

The second pragmatic reason is the large number of North
Americans who are offering thelr services in the program of aiding
Latin American development., At the end of November, 1962, there
were 1111 members of the Peace Corps in twelve countries of
Latin America; by June, 1963, there wsre 2250, "making Latin
America the region of highest concentration of its efforts,">
March of 1963 found 177 Papal Voluntsers from 48 dloceses of the

6 In January, 1963, there

United States working in 12 countries.
were 3205 United States priests and Religious in Latin America

according to a report sent Pops John by this nation's Episcopal

hLewia, Children of Sanchez, p. xxx (Introduction).
SCIF Re orts, IT (June 1963), 390.
L Spid.




| 70
commlsgion for Latin America. This was an increase of 675 in the
17 months since August, 1961, when the Holy See had appealed to
the American Church for aid south of the border.7 A 1afge number
of Religlous Congregstions of men and women in the United States
have pledged to send ten per cent of their able-bodied personnel
into the fleld within the ten year period beginning in 1961, in
response to the Holy Father's appesl.

These statistics do not include the workers from Canada and
the countries of Europe, nor volunteers in non-denominational or
Proteastant programs.

Compared with the total population of Latin America, those
figures are insignificant, indeed, but each year they increase,
In view of the fact that even one person who understands a
foreign culture can ascomplish incomparably more in his "mission”
than 2 number of those who lsck this depth, it stands to reason that
with the limited human resources available for this work, every
effort must be made to prepare adequately all personnel before
they proceed into the field, Effective training programs 6an be
constructed only on accurate information; research is one means
of obtalning this,

In a lecture during the Sister Formation Conference in the
summer of 1963, Msgr, Ivan D, Illich, Executive Director of the

Center of Intercultural Formation in Mexlco, startled his audienceﬂ

T1b1d., p. 132.




py bluntly stating that "the Latin Americans shudder at the though
of so many North Americans coming down there without understanding
ghem and their culture, and consequently trying to make them into
spanish-speaking North Americans."a

Finally, Latin America was chosen for this work because of
the writer's deep personal interest in it and its people.

The designation of Lima, Peru, as the specific location for
the Latin American part of the study was the result of two factorsg:
first, 1t is a large city containing the three social classes
roughly approximating Chicago's population, which was the North
Americen oity most accessible to the researcher; secondly, Lima
is to be the plasce 1In which the writer's Congregation will open
its first foreign mission schools {after Puerto Rico) and where
it intends to establish a base from which eventually to radiate
into other Latin American countries, These reassons dictated the
cholce,

The research design was plenned for application in the
educational institutions because the question of the relation of
the influence of schools to values had been raised by Witryolg,

10

Rothman™~, and others, and because of the experience and interest

of the writer in teaching.

8Recounted to the writer by a member of the audience.

9w1tryol, p. 320.

10Rothman, p. 130.
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The test was gilven at the sixth grade level because the
reruvian educational system Indlcated that as the grade best
puited for the purpose. Kindergarten followed by slx years of
gramuar school constitute the elementary grades; then secondary
education begins at the level of the North Amerlcan Junior High
sehool, and includes not only (in North American terms) grades
seven; eight, and nine, but also two more, bringing the high
school to a total of five years beyond the grammar school, but
one year short of the North American senlor high school.

Children of the lower social class do not attend high achool
for economic reasons: 1) even the smallest contribution to the
support of the family by each member 1s necessary for survival,
and children go to work frequently for a pittance or for "room
and board" away from home before completing the elementary schooly
since there are no compulsory education laws; 2) the poor cannot
afford the books, uniforms and transportation required by pudblie
a8 well as by private achools--elementary and high schools,

Some lower class children do not attend school at all becsuse
poverty does not permit the purchase of these necessary articles,

A second reason for non-attendance of school is the tragile
shortage of adequate facilities--classrooms, desks, teachers--to
accommodste the rapidly incressing population., In April, 1963,
when the sohool year opened in Lima,ll one-half million children

1lThe sahool gear in Lima extends from April 1 to about Dec-
ember 23A with a 10-day vacation for atriotic celebrations from

LJul ust 10, Sinhce Lima is south of the Equator, these are
| EEexhﬁ%EE%gﬁTEfEF=§§FIﬁ§'F€EEEH!.
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of school age in that city were not sble to attend because of
these deficiencies,1? Altogether it has been estimated that 53
per cent of Peru 1is illiterate.l3 '

Against the background of these deplorable facts, one can
readlly recognize that the high school population, even in its
first year, is selective; and the college population, very select-
ive. Only about 3 per cent of the people of Per%attend c:ollege.:“'1

Dr. Salazar Romero, Director of Planning for Education and
Pedagogleal Consultant at the Peruvian Ministry of Education, who
wholeheartedly approved the present project and was of invalueble
aid in executing it, observed that the last year of the elementary
school 1s already selective, because many dhildren drop out
before reaching it. However, because of the nature of the test
(requiring the making of judgments), a lower grade could not be
feasible unless drastic revisions would have to be made in the
instrument. Thils was not desirable because the test selected
follows as closely as possible the Levy "Modified Study of Values"
adapted for secondary school use from the Allport-Vernon Study of
Values, and simplified by a language revision to the seventh gradd

leval.ls

121,a Prensa, Lima's daily paper, front page with a pilcture
illustration, April 9, 1963.

13&3 Frensa, April 25, 1963, page lL.

hnrhe Univorsity in Latin America," CIF Reports, IT (May
1963)3 pP. 53.

15Jerome ,Levy, "Hodified Form of the Study of Values,"
Unpublished form,
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For these reasons the cnoice of Latin America, Lima, the
scnool system, ana the sixth grade was made for the present study,

Freparing the Testing Instrument. Three pages of questlons
on personal information prefaced the test of values (see Appendix
A)e “These were included primerily as an aid to matching the
samples of Cnicago and Llmz, and secondarily to provide objective
and subjective criteria for identifying the social class of the
subjects.

The questions concerning the birth place of the subject and
his parents made it possible to exclude those of foreign birth
whose soclalization would have been influenced by the values of
another culture (wuestions 1,2, and 4).

Inquiries were made about age, religion, language and race,
as these were the variables on which the Bubjects were matohed
(Questions 3,12,15 and 18), Only ten- and eleven-year-olds
were accepted, “atholics,and in Lima, Spanish-speaking; in the
United States the Spanish speaking were excluded to avoid an
overlap of culture. In Lims only whites were sampled, but in
Chlcago a sufficient number of all-white lower olass children
could not be found clustered in any four Catholic schools, and
Negroes were used. Nevertheless, the question was useful for
recording this fact.

Inquiries concerning self-identification of social class
membership, amount of family income, size and social status of

family, plans for “after you finish school", and father's present
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pccupation were inciuded as aids 1in classification of subjects
jnto social classes (questions 5,6,7,11,13 and 17).

Question 16, concerning the father's ocoupation at the time
of the sBubjsot's birth, together with Questions 17 and l4--father!
present occupation and the subject's occupational asplirution--werd
intended as possible indicators of mobllity, but little was
obtained from the first question, Ior few knew what their father
nad been doing at the time of bheir bisth. However, the father's
ooccupation was a major help as an objective criterion of soclal
oclass, and the subjects' occupational aspirations revealed a
direct relationshlp to the median value scores, a discovery which
had not been anticipated. A full explanation of this phenomencn
will be given in “hapter V,

Ihe Values Test, A sample of the "Modified Form of the
study of Values" by Dr. Jerome Levy, revised to the seventh grade
readabllity level, was sent by its author to the present writer
on request. FPermisslon was generously granted for adapting,
translating, duplicating, and applying 1t in the present cross-
cultural study. It was chosen becsuse, to the writer's kuowledge,
this is the only objectively scored study of values on the
elementary level that has reached the point of standardization.

It 1s obviously an advantege to use a modified form of an
instrument undergoing standavdization than to attempt to construct
&n original one.

The Levy modification follows closely the 1951 edition of the
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Allport-Vernon Study of Values, requiring, like the college-level
test, a total of 120 answers, 20 of which refer to each of the
gix values. Further simplification to the sixth grade beading
level carefully preserved this same balance.

One of the objectlions to thls type of test 1s that tue
subject must divide his points on the basis of his choice, s0
that whatever he gives to one type of value will be subtracted

from some other. However, 1t seems to the present writer, that

is given of time, thought, or material things to one, cannot be
also given to another, and it 18 in making the decislon to whom
or to what we will give what we have, that we exercise our value
system,

The Allport-Vernon Study of Valueg which Levy modifled and

which thls study adapted, alws to measure the relative prominence

economic, aesthetlic, social, political, and religious. This is

based directly on Edward Spranger's Iypes of Menlé. Spranger

held that a person is understood not by his actual achlievements,

Manual for the Study of Values'? and on an explanation given by

16z3uard spranger, Types of Men, trans. P, J. Plgors (New
York, 1928).

that is the way value cholces are made in actual situations. What

of six basic interests or motives in personality: the theoretical

but by his intentions and interests. The following brief explana+
tions of what characte. izes each type is based on the Allport-Verpon

17a, w. Lllport and P, E, Vernon angqga‘Llndsey, Study of

Values, Manual of Directions (New York
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wglsandl8 which summarize Spranger's orlginal descriptions:

The theoretical man is dominated by the desire to discover

gruth. He is the thinker, the theorist, the scientist,'the
philosopher. He 1s not interested in applying his knowledge, but
gilmply in discovering it. He tends to be impersomnal, objlective,

gcholarly, logical, analytical, intellectual, and systemstic. He

avolds becoming emotionally involved, as this would interfere wit]

his objectivity. He does not seek recognition for his discoverie
"he economic men is thoroughly practical in the sense of the
American business man: interested in accumulation of material
goods, physical security, and self-preservation through the
gatisfactlon of bodily needs. Utllity is the criterion against
which he masasures the value of anything. Hls conservatism keeps
him from taking unnecessary risks. He is efficient, thrifty,
profit-minded, conscientious, industrious, and safety-consclous.
The sesthetic man has as the chief goal of his life free
expression of himself. His dominant desire is to translate
experience into beauty and harmony as he concelves them. Conseq-
uently he 1s inclined to the harmonious, poetic, ceremonious,
emotional, creative, non-conforming, graceful, and self-sufficient
Logical analysis 1s dilstafeful to him, and he prefers to go along
with a projJect without planning ahead, so that he can enjoy every

minute as he lives it. The artist or musicisn is an exanple of

183ugene H. Welsand, "The Usefulness of the Spranger Values
in the Determination of Basic Values," Unpublished Doctor's

Thesis (Loyola University, Chicago, 1959), pp. 160-163,
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an aesthetic man.
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The gocial man has love as his highest goal; a deep concern
for human welfare permeates h:s deslres. He lives first for
others, then for himself. E£Exemplified by the devoted teacher or
loving mother, he is cooperative, forgiving, friendly, altrulstic
self-sacriiicing, soclable, and compasslonate. Nelther the
goientific attitude nor the accumulation of property lnterest him
except ingofar as they might contrlbute to solldifylng humen
relations.

The political man desires power over others, with 1its
asccoumpanying status, recognition, and superlority. The acniever
or striver living primarily for success, 1is aggressive, competif-
tive, autooratic, authoritarian, dominant, persevering, and
legalistioc. He cannot conceive of living in obscurity without
directing affalirs end giving crders.

The religious man centers his life around the value of unity
which means ordering his life according to the pattern set by God
his ultimate destiny. He lives in the world, but does not have
the worlaly spirit. Inclined to be ascetical, contemplative,
mystlcal, and submisslve, he sees everything in this world not as
valuable in itself, but as a means to an end--the purpose of his
life.

These are ideal types, &s Lpranger explained; and men are of
mixed types, but with most, one type predominates. The purpose
of administering the Study of Values to anyone is to discover how
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these values are ocombined in his personality, and which predomin-
ates, 1f any.

The purpose of administering this test in the preéent study
was to make an attempt to dlscover which types predomlnate in each
of the two cultures and in each of the social classes within the
cuitures. The differences would provide a means for testing the
hypothesis.

sdaptin. the Test for Use in Lima. DBecause it was neocessary
to adzpt the test not only to the reading level of sixth graders,
butv also to the cultural background of the subjects in Lima,
three teachers with experlence in teaching the sixth grade in
Limz, one of whom was a Peruvian, were consulted concerning the
problem, After changes had been made in the test according to
their advice and suggestions, the first lpanlish coples were
printed and the same teachers administered the pre-test and noted
further alterations which might be advisable. In every case,
whenever modifiecations were made, the game values were retalned 1in
necessary substitutions as those contained in the Levy form which
hed, in the same way, followed the Allport-Vernon 1951 edition.
The specific changes made will be listed at the end of this sectipn,.

The final critical reading of the Cpanish version was made
by Dr. Salazar Komero, Director for the Planning of Education 1n
the Peruvian Ministry of Public Education, who also had it
printed by the Press of the Ministry.

Adapting the Test for Use in Chicago. wWorking with Levy's
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agdaptation of the test for tne gseventh grede reediang level, two
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gixth grade teachers in Chicago critically evaluated the instru-
ment from the point of view of vocabulary and coneepts{ After ing¢
corporating advisable changes (which will be pointed out later),
the writer nerself adminlstered the pre-test in a middle and in a
lower class school, before the final form was drawn up for printe-
ing.
A copy of the bpanish and English versions of the test as
1t was used for the present study, and a copy of L.evy's score
gheet are found in Appendix A. The correetion figures on Levy's
goore sheet were not used because these were based on the uradapted
(for the sixth grade) test with a seventh grade national sample.
Changes liade in Levy's Tegt. The followlng changes were

mede. Numbers refer to the questlon.

Levy's Form Changeg
Pert I:
3. wnich of the followling men 4o you Lima:
think contributed more to the a, Daniel Carrion;
progress of man: b. Mariscal utamon
a. Einstein; b. Lincoln? Castilla?
4k, If you were a newspaver writer, Chicago snd Lima:
would you rather write about: e. naws pertalning to
a, finanecial news; making money;
b. political news? b. news about government|?
%. Should modern leaders try more to: Chicago and Lima:
a. accomplish practical goals; a. get work done;
b. interest thelr people in the b. interest their people|
rights of others? in helping others?
1l. Which of these headlines in the Lima only:
morning paper would yocu read first: a. Heligicus leaders get
a. Protestant leaders get together; together;
b. Stock Harket Improves? b. o give more prizes

in lottery?




Levy's Form

16. If you could, and if your town
di1d not already have one, would
you prefer to establish: a. de-
bating soclety; b. a classical
orchestra?

17. The aim of the churches at the
present time should be: a. to
bring out charitable tendencles
and regard for the interests of
others; b. to encourage spiritual
worship and the sense of communion
with the highest?

19. Would you prefer to hear a series
of lectures: a. comparing the merits
of the forms of government in
Britain and in the United States;
b. comparing the development of
the great religious faiths?

25. Would modern society benefit dore
from: a. more concern for the
rights and welfare of citlizens;
b. greater knowledge of the basio
laws of human behavior?

29. In your Sunday paper are you more
likely to read: a. the real estate
and stock market sections; b. the
section on painting exhibitions
and galleries?

Part 11

3. If you could ohange the education-
al policiee of public achools,
would you try tovl
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Changes
Chicago and Lima:

"neighborhood™ instead oé

"town"
a. club for discussing
patriotic topilocs

Lima only *. « the Churd
. Lima and Chloago

a. to bring out charity
and interest in other
b. to encourage spiri
ual worship and union
with God?

Chicago and Lilma:
. « «» Berlies of talks.

Lima only:

a. comparing the forms
of government in Peru
and Spain.

Chicago and Lima:

a. being more concerned
about other people
getting their rights and
improving living conditig
b. learning more about
human nature and the way
we naturally act under
certain circumstances?

Lima:
a. the gections about the
lottery.

Chicago:
a. artiocles about money gnd

changing prices; b.
sections about painting
and art?

ghicago and
"publioc" was omittod.

h

ne
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6.

8.

15.

13.

1k,

Lima, Peru, South America.

wWatching telewision, do you
enjoy moet. . .

I the salaries were equal,
would you ratheir be:

a. a8 mathematiclan

b. & sales manager

¢. & clergyman

d. a politician

If you had enough time and

money, would you rather:

a. make a collection of paintings

and workse of art; b. estsblish a

center for the care and tralning
of the feeble-minded; c¢. aim at

& sBenatorship, or a seat in the

Cabinet; d. establish a business

of your own?

To what extent dc these people
interest you: &. Florence
Nightingale
b. Napoleon

¢. Henry Ford
d. Albert Einstein

Would you rather have a woman for
a wife who: (Women answer the
alternative form below)

(For woman) Would you prefer a
husband who:

Composition of the Sample.

8ixth grade children, 240 from Chicago, Illinois, and 240 from

The sample consisted of 480

The students from the two cultures
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%watéhing television"
was omitted.

Chicago and Li@g:

¢. a8 clergyman (priest
or minister)

Chicago only:

¢c. try to get a good
government position.

Lima only:

a, Father Illuminato of
Boys' Town

b. Franoclsco Pizarro, a
conquistador

¢. Mariano Ignacio PradoT
a businessmen

d. Danlel Alcides Carrioh,
a sclientist,

Chicago and Lia:

(For boys only; girls
anawer the part below.}
When you grow up, would
you rather have a woman

for a wife who:

Chicego and Lima:

(For girls only; boys
answer the part above.)
When you grow up, would
you rather have a husbanfl

that:
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were matched for soclo-economic classe, age, religion, grade level
and sex. They were 10 or 1l years old, Cathollic, and in the
gixth grede. Table I shows the composition as to sex ahd 80C10=
economic class.

Four schools from each of the three soslo-economic class
levels in both cultures were included, bringing the total number
of schools to 24. These were widely distributed geographicaily
throughout the two cities, as far as possible, so0 that loocal
factors would not influence the results. Twenty subjects wers
gelected from each schonl, yielding a total of 80 for each soclo-

economle ¢lass in each culture,

TABLE I
COMPOSITION OF SAMPLE

Location and Numb er Number of Subjeots
Sccioeconomioc Clasas of Schools Males Females Total
Chlcago

Upper b Lo Lo 80
Middle i 40 4o 80
Lower L 40 40 80

Total 12 120 120 240

Lima

Upper 1) Lo 4o 80
Middle L Lo ko 80
Lower L 40 40 80

Total 12 120 120 240

Total for Both 24 240 240 480
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Seleotion of Peruvian Sample. This was a major problem in a

foreign culture, for, as Sjoberg indicates, ". . . to examine the
relationships between teohnology and social class in several
cultures one must have a conception of technology and a conceptiorn
of class common to all the cultures involved. However, the in-
yariant points of reference concerning social clags cannot be
jdentitied through operational procedures such as Chapin's soclals
status scale, which utilizes criteria some of which are typically
characteristic of American culture, "1?

And this is not the only difficulty. Wagley and Harrls warn
"Phe problem of class differences in the lLatin American urban
centers presents one of the most pressing and difficult ohallengeq
to students of latin American culture, There is a critical lack
of information sbout socloeconomic stratification as well as aboug
$ne basic subcultural differences which attend the various levels "2

Therefore the same method was adopted as that used by Willlam
F. Whyte to obtaln his sample for surveying 27 colleges in Lina

for the Soclal Attitudes-Cormell Project®l:

19G1deon Sjoberg, "Operationalism and Researcih," gymposium oh
Soclological Theory, ed. L. Gross (Lvanstom, 1959), p. 622.

20c, wagley and M, darris, "Typology of latin American Sub-
cultures," American Anthropologist, LVII (1955), 440,

Blioge K. Goldsen, "Examinstion of SES Classifilcation of
Schools and SES Items in Peru Questionnaire,” Unpublished ﬁonograbh
sent by the author to the present wrlter.
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a person considered, for valid rezsons, qualified to make the

Judgmant regarding the social class levels of the city's schools
was oonsulted. Dr. Carlos Salazar Honmero, Director of Planning
for Bducation and Pedagogical Consultant for the Peruvlian Ministry
of Public Education, was approached as sulted for the task in
this case. Having himself worked on adapting North American I. Q}
and personality tests for use of Latin American schools while

studying at the University of Floride in 1957, he had no difficulpy
understanding the nature of the prcsent prolect and was favorably
disposed toward the purpose it attempts %o serve. Because of his
present position in the Peruvian Ministry, he was well informed
concerning the point at issue. Without difficulty he pointed out
four schools of each socloeconomic class, a sample which included
four public schools, two lay-private schools, and two private amd
four parochiel schools conducted by Religious of both sexes.

In order to check the accuracy of the seleotion, the page of
personal informeticn prefacing the gstudy of values test was con-
sulted for the indices which would make 1t possible to select the
desired kind of sample. (These were explained previously in this
chapter.)

Four social classes rather than three had been llsted in the
questionnaire (see Appendix A, question 5, page 1) as the term
"lower® class carries for some people 2 connotation of inferiorit}y
and low moral standards, end such might be inclined to check

"middle" instead. All who checked either "lower"” or "working®
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were checked against the father's occupation before beilng accepteqd
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in thé lower cless sample.

Since 30 tests were administered in each school although only
20 were called for in the sample, it was possible to dlscard the
tests of all respondents who, Judged by the indices described
above, were recognized as not belonging to the soclal class in
which they had been originally included. Inoomplete tests and
the tests of subjects who did not match on desired varlables were
also rejected. After these eliminations, 20 from each school
were taken at random as the sample from that school,

‘The method used for defining the social class of each child
(in both Lima and Chicago) 1s supported by the study of Steiner??

who found that “objective and subjeotlve oriteria of class member
ship, when used in combination with one another, wlll separate
persons into categories with differing social values.”

Selectlion of the Chicago Sample. The schools of Chlcego
included in the sample were chosen on the basls of residentlal
property values in the Census Tract in which the school is
located, Value of owner-occupled units was the index, as shown
in TablelII. The lower class schools were from Treécts with few
owner-occuplied residences, as shown in Teble III, Other iundices
were applied before the sample was accepted, as will be explained

below,

221, D. Steiner, "Some Social Values Assoclated with Object-
ively and Subjectively Defined Soclal Class Memberships, " Social
y AMXI \IVIT, J27=232%
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TABLE II
LOCATION OF CATHOLIC PAROCHIAL SCHOOLS IN CHICAGO
SAMPLE BY CIENSUS TRACTS*

“Gocloeconomic Class Traot Number Median Value of
of School Numb er of Schools Ooccupied Houeing
Units
Upper NIT 6007 1 $35,000
Upper NTT 0004 1 35,000
Upper RFT 012 1 35.000
Upper MAT 007 1 31,600
Middle PRT 0105 1l 19,000
Middle ADT 0002 1 17,700
Middle o047 1 18,700
Middle 0838+<A 1 18,500
Lower 0127 1 *t
Lower 0534~z 1 *4
Lower 0578 1 e
Lower 0380 1 * %
*Y. $. Censuses of ._DBLQ%%QA ard Fousing: 1960; Chicago,
Il1linois. Tsble H-2, pp. 591=-

*¥*see Table IIT




I | 88

TABLE ITII

DESCRIPTION OF CENSUS TRACTS FOR LOWER CLASS SCHOOLS IN CHICAGO
SAMPLE®

a Traa&
Tract 0127 Tract 0360 Tract 0534-zC 057

ao—

All ooocupied Unite 1981 190 816 1167
VALUE
Owner Ocoupied 74 5 32 35
Less tmn $5.000 P sre e e 1
$5,000- 39,900 61 1 b 13
’lO OOO" 14,900 Z ® e 20 13
315,000- 19,900 3 6 5
320, 000-%24,900 2 1 2 2
$25 000 or more e ess eve 1l
%8000’)1 L N ) L X N L B ]
GRHULS RENT
Renter Ococupied 1890 162 701 1072
Less than %20 cee s oo s
y20-739 114 e e 0 1“’ 36
$40-$59 621 BZ 134 176
960=579 889 6 321 260
$80-%99 238 113 130 320
$100=3149 32 12 94 228
$150 or more ces ces b Lo
No cash rent 0ee 3 4 12
Median (Dollars) $64 .o $72 #83
CONTRACT RENT RENTER
OCCUPIED 1894 159 697 1060
Median in dollars £63 ces 565 $74

*U, S. Censusez of Populatiorn and Housing: 1960, Chicago,
T1ilinois.

2page 597

bpage 606
Cpage 610
dpage 611
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After prospective schools were identifiled, a personal phone
ecall was made to the principal of each school, explaining the
purpose of the study and the type of school population‘desired.
It was found that all the upper and middle class schools selected
cohcided with the desired type in the opinion of the principals,
and oral permission was granted in all but one case for administe:
ing the test. The one refusal ocame reluctantly from a prinoipal
whose 8chool was belng remodeled and it was feared that the prope]
atmosphere for such a test would be lacking because of the cir-
cumstances. A neighboring school in the same Census Tract was
substituted.

The matter was not that simple with lower class sohools. It

was discovered that all the schools which had suggested themselvek

for the project because of location, as described in Table III,
had either a Negro or a Puerto Rican population. It was necesg-
sary to exclude all Puerto Ricans who are Spanish speaking, as
this would constitute an overlap, to a greater or lesser degree,
of the lLatin American culture. No Spanish speaking chlld was
accepted as a subject for the Chicago sample, as stated previousl,

It was the opinion of the principals consulted that the

lower class white population is mixed with the other socioeconomig¢

classes in both private and public schools. Consequently, the
four lower clase schools in the Chicago sample were completely or
almost completely Negro.

Happily, & comparison of the factors involved revealed that

-

]
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the American Negroes, more than the lower class whites, approxe
imate the Peruvian lower class mestizos who constitute the
gsample in Lima. Both of these groups, although part of a nation
al whole, have elements in their bsckgrounds that separate their
thought patterns from the long-time city dwellers. In Lima this
group has come to the city relatively recently from the mountainsj,
Just as many Negroes have ceme from the rural ®outh. Their
common background of migrating from rural areas into slum sectiong
of a large clty constitutes a similarity, even as does their
poverty.

Besides, 1t was the Negro of the United States whom Osoar
Lewis has specifiocally singled out as showing similarity in
living patterns with the lower olass members of other cultures.
This wa s an opportunity to usethils very group as the sample.

The number of whites in the lower class schools finally
selected in Chlicago was negligible, and even the few white child-

dren who were among the 30 from each school to whom the test was
administered, had reading difficulties, and consequently could
not complete the work in the specified time. These papers had to
be rejected, leaving the sample from the lower class in Chicago,
all Negro,

In Chicago as in Lima, the index of family income from the
page of personal information could not be used since many did not

know and others gave answers which were obviously a guessg indicat

ing an absence of understanding of income. The other indices wer#
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used a8 a check on social class in the same way as they had been
in Lima. Eliminations took place on the same basee and the 20
copies finally accepted were picked at random for Chicégo as they
ha@ been for Lima,

Table IV shows the distribution of the Chicago and Lima
gamples by fathers' occupations. This was considered the most
important index of social class in this study.

The reason for a completely Catholic sample was that all
schools in Lime are Catholic, and almost all children., To match
this, only Cathclics were also taken in Chlcago.

Procedure. Because the procedure of preparing the test for
use in the cross-cultural study was sc intimztely related to a
description of the instrument itself, it has been incorporated
into the sectlon of this chapter on Tesgting Instrument. The
following 1s a description of the method of administering the
test and processing the data,

After the preparation of the testing instrument and the
selection of the sample schools, personal letters were sent to
the principals of the schools concerned, formally requesting
permission for administering the test, specifying time and date,
In Lima an officlal letter of authorization for this work was
obtained from Dr. Salazar Romero representing the Minigtery of
Equcation. A copy of that letter and of the English and Spanish
letters sent to the principals are in Appendix B,

The principals were asked to respond within a week. Those
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TABLE IV
DISTRIBUTION OF SAMPLE BY FATHERS' OCCUPATION

——

Total

Social Class “Qccupation

Chicago Lima Total

Upper
Professionals 52 64 116
Business Executives 14 1 15
Part-owners of Big Business 9 L 13
Retired 5 0 5
Military Officers 0 7 7
Land Owners (haoiendsa) 0 4 L
Total 80 80 160

Middle
Skilled lLeborers 31 5 36
White Collar 31 59 90
Small Business Owners 18 12 30
Military Service 0 L L
Total 80 80 160

Lower
Unskilled 32 52 84
Service 2L 11 35
Unemployed 11l 1 12
Don't Know (broken home) 5 10 15
Farmer 0 2 2
Dead 8 b 12
Total 80 80 160

240 240 480
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who falled to do so were contacted by phone for flnal arrange-
ments. Every school in Lima on the original list of 12 responded
in the affirmative. One Chicago school, as has been méntioned
prefiously, found it necessary to refuse because of building re-
modeling, and another school from the same Tract was substituted
for 1it.

The test was administered in both Lima and Chicago during
the fourth week of the new school year, 1963, This was possible
because, gince Lima is on the south silde of the Equator, the
seasons are reversed as compared with Chlecago, and the school
year extends from April 1 until shortly before Christmas. The
test was administered during the last week of April, 1963, by
the classroom teachers in the presence of the writer in Lima.

In Chicago the writer personally administered the test in all the
scheduled schools during the last week of September, 1963,

After the eliminations described under the selection of the
sample, the tests were scored on individual ggore sheets (see
Appendix A), and a value profile was drewn for each child on the
basls of his scores. Medlan scores were found for each school,
for each soclal class in both cultures, and for the cultures and
8oclal classes combined as shown in the Tables found in Chapters
IV and V. Differences were checked for significance by Chlesquares.

All scores in this dissertation are raw ggores without correg-
tion figures. This was necessary because no correction figures ale

avallable on a national norm for the present test; therefore,
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without ocorrection figures to be comparable.

o4

comparisons with other studies ocan be made validly only if

all scores are recorded consistently, that 1s, all must be
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CHAPTER IV
REPORT OF THE FINDINGS

Chapter I presented the problem area of the present study,
terminating with a statement of the general and speciflc hypoth-
esegs to be tested. Chapter II described more fully the related
literature, pointing out the gaps that remain to be filled by
further research. Chapter III mapped the design and the method-
ology used. Chapter IV reports the findings, applylng them to
each hypothesis in turn without any interpretation, that being
deferred to Chapter V.

The general hypothesis set up for t esting was: the baslc
values of the same soclal class in two different cultures are
more similar than those of different social classes in the same
culture,

The twelve subhypotheses compare the inter-class with the

cross-cultural differences in the followling manner:

Chicago Inter-Clasg Lima Inter-Class
Cross-Cultural

Hypothesis I Middle Upper Upper
Hypothesis II Lower Upper Upper
Hypothesis III Upper Middle Middle
Hypothesis v Lower Middle Middle
Hypothesis v Upper Lower lLower
Hypothesis vl Middle Lower Lower
Hypothesis VII Upper Middle
Hypothesis VIII Upper Lower
Hypothesis IX Middle Upper
Hypothesis X Middle Llower
Hypothesis XI Lower Upper
Hypothesis XII Lower Middle

The cross-cultural intra-class have been hypothesized to

show more slumllarity in basic values than the same culture
08
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jnter-class. This 18 to be decided on the basis of which shows
g larger number of signifiocant differences as measured by Chi-
squares. In those cases 1n which there is an even number, the
nedlien scores of the values with statistically insignificant
differences will be compared for differences, as has been ex-
plained at the end of Chapter I, where the hypotheses were stated
for fhe first tine,

Hypothesig I: The basic values of the upper clasgs in Chic-
ago are more similar to the basic values of the upper cless in
Lima than they are to those of the mlddle class in Chicago. Tabl
V summarizes the data bearing on this hypothesis.

TABLE V

COMPARTSON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES

OF THE CROSS-CULTURAL CHICAGO AND LIMA UPPER CLASS SAMPLES

WITH THOCE OF THE INTER-CLASS CHICAGO UPPER AND MIDDLE
CLASS SAMPLES

Test Chigago M & U Chicago Chicago Lima Chicago & Lima U

Values X P M U U p A P
Theoretical .224 ® 43.90 43,30 41.80 .824 *
Econonmic 4,200 <.05 32.70 35.25 34,00 1.224 *
Aesthetic 1.224 = 27.00 29.00 32.00 9.000 .01
Social 024 w 44,80 Lk, 30 49,50 4,160 .05

Political 9.000 <01 36,72 39.30 32,30 21,000 <001
Religious 15.600 <. 001 52,62 48,30 53.86 13.200 <.001
N 80 80 80 80

*Insignificant
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Three significant differences emerge between the Chlcago upper
and miadle classes (on the economic, the political, and the
religious values) and four between the Chlcago and Lima upper
classes (on the sesthetic, the soclal, the politiocal, and the
religious values). The most highly significent on both levels
are the religious differences (at the .00l level of confidence),

e

the Chicago upper clsss with a medlan score of 48.30 ranking lowe
on both, tne inter-clsgs and the cross-cultural legels. It is
noteworthy that the Lima upper class religious value medlan
score, although differing significantly from that of the Chlocago
upper class, 1s very similar to the Chicago middle class median
score.

The other value on which significant differences appear on
both levels is the political, the inter-class at the one per cent
level of confidence as compared with the cross-cultural at the
«001 level, The difference in median score points 1s again
greater between the Chiczgo and Lima upper classes than between
the Lima upper snd the Chicago middle class, but in thls ocase
the Lima upper c¢lass sample shows the lowest medlan soore,

Significant differences appear on the gesthetic and the goc-
1al values oaly on the cross-cultural level, the Chlcago upper
and middle class medlan scores being almost identical on the
soclial and differing by two points on the gesthetlc, whereas the
dissimilarities between the Chlocago and the Lima upper classes

show significance at the five per cent level of confidence on the|

Lsoclal value and at the one pericent level for the aasthatic walnal
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Contrary to expectatlons, the similarity betwesn the Chicago-
Lina cdmpar;son of econonlc medlan scores excludes any slgnificant
aifferences, although the inter-class upper and nlddle éhioago
garniples reveal a difference significantet the five per cent level
of confldence,

No significant difference enmerges on slther level for the
theoretical value, the two Chicego classes scoring an almost identi
cal median and the lLima upper class falling slightly lower,

Hypothesis I, therefore, has not been confirmed by the pres-
ent data., Four significant differences are evident on the crossg-
cultural basis and three on the inter-class level. Contrary to
stated expeotations, the basle values as expressed by nedlan
scorea show nore simllarity on the inter-class level between
Chicago's and ;ima's upper class samples than they do on the cross
cultural level, between Chicago's and Lina's upper olass samnples,

Hypothesig II: The basic values of the upper class in
Chicago are more similsr to the basic values of the upper clasg
in lLima than they are to those of the lower class in Chicsgo,
The pertinent data presented conoclisely in Table VI expose at once
that here agaln the number of differences between nmedian scores
attaining significance on the cross-cultursl level exceeds the
number on the inter-clase level, Striking, also, 1ie& the fact
that the lesser differences are evident between the medlan
8cores of the lower and upper Chicago samples than of the middle

and upper class samples,
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TABLE VI
CUYPARISON OF DIFFuRENCES BETWEELN THE MEDIAN VALUR SCORES OF
THT CROSS-CULTURAL CHICAGO AND LIMA UPPER CLASS SAMPLES WITH
THOSE OF THE INTYR-CLASS CHICAGC UPPEX AND LOWER (CLAS3 SAMPLES

Test Chicago L & U Chicaego Chliocago Lima Chicage & Lima U

values X2 P L U U X< P
Theoretical 2,000 # 41,25 43,30 41,80 .824 *
Economic n22h w 34,25 35,25 34,00 1,224 »
Aesthetio 2,000 # 30,08 29.00 32,00 9,000 <,01
gocial 224w 45,50  L4,30 49,50 4,160 < .05

Political 9,000 <,01 36.70 39.30 32,30 21,000 <(,001
Religious 4,16 <,05 51,60 48,30 53,86 13,200 <,001
N 80 80 80

*Insignificant

As under Hypothesis I, here again significant differences on
both inter~class and cross-cultural levels appear for the reli-
gious and politigal value median scores., However, the religious
medlan score of the lower class, ocomes closer to the Chileago
upper class, opening a wider gap between lima upper and Chlcago
lower than was evident between the Lima upper and the Chlcago
middle. This indicates that the Chilcago lower class approaches
the Chiocago upper class more olose;y in relgplous value scores
than does the Chicago middle class, whereas the Lima upper class
(aocording to data) approaches the Chicago middle clgss nore

closely in these valuez as represented by the scores, than 1t
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does the Chicago lower class sample.

Since the political value median score of the Chicago lower
class 18 almost identlical with that of the middle olasé, the
differences on the political value present the same relatlonships
under Hypothesis II as under HypothtsisI: Significant on both the
inter-class and the cross-cultural levels they,nevertheless,re-
present significance at the .00l level of confildence for the
Chicago-Lima upper olass comparison and at the .01 level for the
Chicago upper and lower class comparison,

The aesthetic and gogial value median scores, producing
silgnificant differences (at the .01 and .05 levels of confidence,
respectively) in the cross-cultural comparisons, reveal no
significant differenced between the Chlcago upper and lower class
samples,

Median scores for the egonomic and theoretiocal values dis-
play significance on neither the inter-class nor the cross-cultur
al level, but it is noteworthy that the Lima upper class sample
medlan score 1s almost i1dentlical with the Chicago lower class on
these two values,

The data from this study, then, point to the conclusion that
more simllarities exist between the Chicago upper and lower
classes on the basic values examined (using median scores) than
between the Chicago and Lima upper class samples. Therefore, the
findings do not confirm Hypothesis II.

Hypothesis III: The basic values of the mlddle class in
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lcnicago are more siﬁ&lar to the basic values of the nillle class
in Lima than they are to those of the upper eclass in Chicago.
reble VII, which summarizes the data bearing on this hypothesis,
Lakes clear at a glence that three significant differences hee
tween value nedian scores exlist on both levels: the inter-class

and the cross-cultural,

1

-

TABLE VII

COMPARISON OF DIFFERENCES BETWEEN THE VALUE
MEDTAN SCORES (F THE CRCSS-CULTURAL CHICAICO AND 1TIMA
MIDDLE CLASS SAMPLES AND THOSE OF THE INTAReCLASS

CHICACC MIDDLE AND UPPZ? CLASS SAMPLE

Test Chicspo U & ¥ Chicego Chicego Lima GChicego & lima U
Velues X P i} M M X< P
Theoretical .224 # 43, 30 13,90 42,30 1,224 *
Econoric 4,200 <,05 35,25 32,70 35,16 4,200 <C,05
desthetie 1,224 # 29,00 27.00 30,04 3,024 %
Social L0244 # 4L, 30 4,80 47,61 7.200 <01

Political 9.000 .01 39,30 36,72 33.34 7.200 <,01

neligious 15,600 <, 001 48,30 52,62 51,66 . 824 #
H 80 8¢

#Ineignificant

™o of thege out aocross both levels: the sa¢gnonic

value median score showing differences significant at the
five per cent level of confidence, and the political with
differences significant at the one per cent level of confld-
ence, The Lima middle c¢lass median score 1is alnost ldenti-

cal with that of the Chieago upper class sanple on the
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economle, but 1t 1s more similar to the Chicago middle than to
the Chicago upper class sample on the basis of median scores for
the political value.

The Chicago inter-class difference. on the peligious value
(between upper and midde) is significant at the .C01l level of
gonfldence, but the Chicago and Lima middle classes register such
simllarity that nc significant difference emerges.

with the goolal value medlan scores it 1s the direct oppositp:
a difference significant at the one per cent level of confidence
is present between the Chicago and Lima middle classes but no
significant difference is evident between the Chicago upper and
middle classes.

vn the gegthetlc and the theoretical values, median scores
are sd close for the three groups that there are no significant
differences on elther the inter-class or the cross-cultural levelp.
If differences ln socore points are calculated, the cross-cultural
comparison yields a larger difference in both values, 1.60 for
the theoretical and 3.04 for the aesthetic, as compared with the
inter-class .60 and 2.00, respectively.

L]

These data, therefore, have not presented evidence of greate]
inter-class than cross-cultural differences, since three signifi-
cant differences appeared for both levels, and the two values
showing no statistically significant differences carried scores
which resulted in slightly larger cross-cultural then inter-olass
differences. Thus the findings do not support Hypothesis III,
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Hypothesig 1v: The basic values of the middle class in
cnicago are more similar to the basic values of the middle class

4n Iima than they are to the lower olass in Chicago. The pertif-
pent d=zta are presented in Table VIII.
Three significant differences are found on the cross-cultural
jevel: on the egconomic value at the five per cent level of
confidence; and on the gogial and political values at the one
per cent level of confidence. Un the other hand, only cne sign-

ificant difference is shown on the inter-class level: on the

TABLE VIIL

COMPARISON CF DIFFERENCES BETWEEN THE MEDIAN VALUE SCURES
OF THE CROSS=CULTURAL CHICAGO AND LIMA MIDDLE CLASS SAMPLES
AND THOSE OF THE INTER<ZCLASS CHICAGO MIDDLE AND LOWER CLASS

SAMPLES

Test Chicago M & I Chicago Chicago Lima Chicago & Lima M
Values X P L M M P P
Theoretical 2,024 * h41.25 43,90 42,30 1.224 *
Economic 1.824 * 34,25 32,70 35.16 4,200 <.05
Aesthetic 41200 /.05 30.08 27.00 30,04 3,024 #
Social .22 * 45,50 44,80 47,61 7.200 <.01
Political - * 36,70 36.72 33.34 7.200 _Z.e1
Religious JB24 # 81 60 52,62 51,66 .824 *

N 80 80 80

*Insignificant

aesthetic value, at the five per cent level of confldence.




104

None of these overlap, that is, the values in which median scores
dempnstrate significant differences on the oross-cultural level
are not the same as the one that shows such a dirference on the
inter-class level.

On the theoretical value, the Chlcago lower class median
socore shows a difference from the upper class score by 1.75, and
Lima's middle class differs from that of Chioago by 1.60, result-
ing in the negligible .15 of a score point larger dissimilarity
on the inter-class than on the cross-cultural level.

On the peligious value, the other which shows no significant
differences, the median scores of the Chicago lower and Lima
middle class samples show the cross-cultural difference of .06
of a score point further removed from the Chicago middle class
median score of 52.62, than the inter-class scores.

Therefore, the present data show three signifilcant and one
insignificant but higher coross-cultural difference as compared
with one significant and one higher inslgnificant median score
difference, It can thus be concluded that the reverse of
Hypothesis IV is demonstrated. On the basis of these findings,
the basic values of the middle class of Chicago are not more
similar to the basic values of the middle class in Lima than they
are to the lower class in Chicago. Instead, the basic values of
the middle class in Chicago are more similar to the basic values
of the lower class in Chicago than they are to those of the
middle class in Lima.
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Hypothesis V: The basic values of the lower class in
Chlcago are more similar to the basic values of the,;ggg; class
in Lime than they are to those of the upper olass in Chicago.

A glance at Table IX reveals two significant differences between
the inter-class sample: on the political value at the one per
cent level of confidence, and on the religious value at the five
per cent level of confldence. On the cross-cultural level one
difference (significant at the five per cent level of confidence)
is evident on the gocial level,

On the values for which the median scores do not present
signifloant differences, the insignificant differences are
nevertheless larger by their slight margin for the inter-class
than for the cross-cultural comparison. The theoretical value
median scores between the two Chioago samples show a difference
of 2.05 score points, but only .31 of a score difference between
the Chicagc and Lima lower class samples. The same pattern 1is
followed for the egonomic value medlan scores, the difference
between the Chieago upper and lower class samples being one
score point, and between the Chicago lower and the Lima lower, .90
of a point. This 18 negligible, to be sure, but present neverthe}
less. Similarly, Chicago upper and lower class median scores

for the gesthetic value yleld a difference of 1.08, but the cross
cultural lower class scores produce only a ;28 of a sgcore
difference.

Considering the two significant differences (on the
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TABLE IX

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES
OF THE CROSS-CULTURAL CHICAGO AND LIMA LOWER CLASS SAMPLES
AND THOSE OF THE INTER-CLASS CHICAGC UPPER AND LOWER CLASS

SAMPLES
Test Cgigggo U & L Chicago Chicago Lima Chicago & Lima L
Values X P U L L X P
Theoretical 2,000 * 43,30 41.25 40.94 « 024 *
Economic 224 ¥ 35.25 34.25 35.16 824 *
Aesthetlo 2,000 ¥ 29.00 30.08 29.80 . 024 *
Social 224 ® L4 ,30 45,50 47.64 4,16 <. 05
Political 9.000 <01 39.30 36.70 34.50 3.024 *
Religlous 4,16 <05 48.30 51.60 50.25 82k *
N 80 80 80
¥Insignificant
political and religious values) and the three statistlcally in-

significant (on the theoretical, economic, and aesthetic values)
which register larger differences between the inter-class than
the cross-cultural samples, as against the one signiflcant differp
ence (on the gocial value) which is greater for the cross-culturajl
than for the inter-class comparison, it can be sald from these
data that Hypothesis V is supported. It appears from the filndings
that the basic values of the lower olass 1n Chicago are more
8imilar to the basic values of the lower oclass 1n Lima than they
are to those of the upper classg in Chiocago. This confirms the

observation of Oscar Lewis.
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Hypothesis VI: The basic values of the lower oclass in
Chicago are more similar to the basic values of the Jlower olass
in Lima than they are to those of the middle class in Chicago.
Teble X, containing the pertinent data, reveals one difference
significant at the five per cent level of confidence on each of
the two levels: 1in the gesthetic value between the median scores
of the inter-class sample, and on the goclial value for the oross-

cultural sample.

TABLE X

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES
OF THE CRO5S=-CULTURAL CHICAGO AND LIMA LOWER CLASS SAMPLES
WITH THOSE OF THE INTE -CLASS CHICAGO MIDDLE AND LOVER CLASS

SAMPLES
gggges ggigggo M % L Chi;ago Chig?go Li:a Shi;ggg_& Li;a L
Theoretical 3,024 * 43.90 h1.25 ho,9% 024 *
Economic B2y « 32.70 34,25 35,16  .824 *
Aesthetic L,20 <05 27.00 30.08 29.80 ,024 *
Soclal 22 # L4 .80 k5,50 k7.64 4,160 <05
Political * * 36.72 36.70 34,50 3.024 *
Religious 824 52.62 51.60 50.25 .824 *
N 80 80 80

*Insignificant

Of the four remaining values with statistically insignifi
median score differences, two (theoretical and the economig) sho
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greater simlilarity on the cross-cultural level than on the lnter-
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olass,‘with only .31 and .91 of a score, respectively,vseparating
the median scores of the Lima lower class sample from the Chlcago
jower class sample; whereas the difference between the Chlceago
middle and lower class samples on these same value median scores
18 1.65 and 1l.55, respectively. The slender margin of differences
ghows less similarity on the inter-class than on the cross-
cultural level,

However, the reverse 1s indicated on the political and reliss
gious value medlan score differences. These are greater (by a slight
pargin)} between the cross-cultural then between the inter-class
samples. The Chicago and Lima lower classes present a difference
of 2.20 and 1.35 between Bolitical and religious median scores,
respectively; the Chicago middle and lower class samples, .02 and
1.C02, respectively.

The total findings on Hypothesis VI are, therefore, evenly
divided to support and to refute it, for on both, the cross-
cultural and the inter-class levels, there is one signiflcant
plus two statistically ingignificant but higher differences
in measuring the six vaiues. It would seem, then, that the simil;

arity of valuee of the Chicago middle and lower classes ls equal
to that between the Chicago and Lime lower olesses. In other
words, Chiocago's lower class (in this sample) 1g Just &s similar
in its besic values to the middle olass of Chicago as it is to

the lower class in Lima,
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Hypothesis VII: The basic velues of the upper class in
Lina are more similar to the basic values of the upper class in
Chicago than they are to those of the middle class in Lima. Founx
significant differences on the cross-cultural level are immediatel
ly evident from Table XI, which assembles the data on this
hypotheslis. No significant differences appear on the inter-class|
level between the upper and middle class samples of Lima.

Since differences on the gesthetio value (signifieant at
the one per cent level of confidence), the goclal value (at the
five per cent level of confidence), and on the political and

TABLE XI

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES
OF THE CROS3-CULTURAL CHICAGC AND LIMA UPPER CLASS SAMPLES
WITH THOLE OF THE INTER-CLASS LIMA UPPER AND MIDDLE CLASS

SAMPLES
Lig% M &U Lima Lima Chicago Lima & Chicago U
Values X P M U U X P
Theoretical .024 & 42,30 41.80 43.30 .824 *

Economic 1,225 * 35.16 34,00 35.25 1.224 »

Aesthetic 1,224 =+ 30.04 32,00 29,00 9.000 .01

Soclal 2,000 L7.61 49,50 44,30 b.160 .05

Political 824 33.3% 32.30 39.30 21,000 .00l

Religious 2,000 * 51.65 53.86 48,30 13.200 _-.001
N 80 80 80

*Insignificant

religious values (at the .00l level of confidence) have been
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found in this sample between the medlan scores of the upper
classes of Chlcago and Lima, but not between the middle and
upper classes Of Lima, 1t 1z evident that on these fouf values
tne differences are greater on the cross-cultural than on the
inter-class level,

The difference between the medlan value scores in terms of
gcore points on the theoretigal value for the inter-class level
is .50 and for the oross-cultural, 1.50; for the economic, 1l.16
for the inter-class and 1.25 for the cross-cultural, level,
Therefore, even for the two velues with statistloeaslly insignifi-
cant differences on either level, the medlan scores reveal a
greater difference on the cross-cultural than on the inter-class
level.

All the data from this sample, thereiore, contradict
Hypothesls VII, for on no value 1s there evidence of difference
(either significant or insignificant statistically) greater be-
tween the inter-class than between the cross-cultural samples.
The findings in this study, it must be noted, manifest striking
similarities between the values of the Lima upper and middle
classes.

Bypoothesis VIIX: The basic values of the upper class in
Lima are more simllar to the basic values of the upper class in
Chicago than they are to those of the lower class in Lima,

Table Xi1, with its complete summery of pertinent data, presents

again the four significant differences between the Chicago and
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Limae upper classes: on the gesthetic value (at the onerper cent

jevel of confidence), on the goclal value (at the five per cent

amem———

TABLE XII

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCOKES
OF THE CROSS5-CULTURAL CHICAGO AND LIMA UPPER CLASS SAMPLES
wlTh THOSE OF THE INTER-CLASS LIMA UPPER AND LOWER CLASS SAMPLE

i

Test L;gg Ué&lL Lima Lima Chicago Lima & Chicago U]
Values X P L U U X& P
Pheoretical .224 # Lo.9%  41.80 43.30 . 824 *
Economic 1.224 *» 35.16 34,00 35,2 1.224 A
Aesthetic 3.024 # 29.80 32.00 29.00 9.000 < .01
Socilal 224 0w h7.,64 491 50 44,30 4,160 < 03

Political 2.000 » 34.50 32.30 39.30 21,000 <:.001
Religious 4.16 <.05 50.25 53.86 48,30 13.200 < +001
N 80 80 80

#¥Insignifilcant

level of confidence), and on the political and peligious values
(at the .001 level of confidence). Botween the Lima upper and
lower class mamples, one significant difference emerges: on the
religioug value, at the five per cent level of confidence,

For the two values in which significant differences are not
evident on eilther level, the theoretical and the economic, the
medlan scores show greater differences on the cross-cultural
than on the inter-olass level. For the theoreticsl, the Lima
upper and lower show a difference of only .86 of a score point;

the upper classes of Lima and Chicago show 1.50. For the
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economic, Lima's upper and lower class median scores differ by
1.16 score points; Lima's upper as compared with Chicago's upper,
1.25. |

Finally, when a comparison of median socores is made for the
religiou: value in which significant differences appear on both
levels, it 1s found that the Lima lower differs from the Lima
upper by 3.61 score points, while the difference between the Lima
and Chicago upper class samples 18 5.56 score points. The great-
er difference, thus, is found cn the orogs-cultural level,

These data reflect a remarkable similarity between the valuep
of the Lima upper and lower classes, recording no difference that
exceeds those found between the Chicago and Lima upper class
samples. Hypothesis VIII is, therefore, not supported by these
findings, for the basiec values of the upper oclase in Lims are
represented as more similar to the basic values of the lower clasp
in Lima than to those of the upper class in Chicago in all six
values under consideration.

Hypotheeis IX: The basic values of the middle class in Lima
are more similar to the basic values of the middle oclass In Chic-
ago than they are to those of the upper class in Lims. The
summary of tne data relevent to this hypothesis, as drawn up in
Table XIII, demonstrate no significant differences in values
between the Lima upper and middle classes in median value scores
for thls sample; it does show three significant differences

between the middle classes of Lima and Chicago: at the five per
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cent level of confidence for the economic value, and at the one
per cent level of confidence for the goclael and political values,

Medlan scores with statistiocally insignificant differences,
when compared on the basis of score points, result in & 1.60 differ-
ence between the Chicago and Lims middle classes for the
theoretical value, as compared with .50 difference between the
Lima upper and middle classes; a 3.04 difference between the
Chicago and Lima middle classes for the aesthetic value, as
compared with a difference of 1.96 between the Lima upper and
middle class samples. Both of these show a greater similarity
between the soclal classes of Lima than between the cross-cultural
middle classes. However, in comparing the religious value median
scores, it is found that the statistically insignificant

TABLE XIIIX

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN SCORES OF THE
CROSS-CULTURAL CHICAGO AND LIMA MIDDLE CLASS SAMPLES WITH
THOSE OF THE INTER*CLASS LIMA UPPER AND MIDDLE CLASS SAMPLES

g:iges ;g%% U &PH Laga Li:a Chi;ago Lif:ﬂf-ggioiggmg
Theoretical .024 * 41,80 42.30 43.90 1.224 *
Economic 1.224 % 34300 35.16 32.70 4.200 .05
Aesthetic 1.224 * 32,00 30.04 27.00 3.024 *
Soecial 2,000 * 49,50 47.61 b4 ,80 7.200 <,01
Political .824 * 32,30 33.34 36.72 7.200 <<.0l
Religious 2,000 * 53,86 51,66 52,62 .824 #
N 80 80 80

*Insignifi
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difference 18 greater on the inter-class level: 1.20 score
polints between Lima's upper and middle classes, as compared with
.96 between the Chicago and Lima middle class samplea.v

The data, then, present less evidence of similarity between
the cross-cultural than between the inter-clags samples, because
the Chicago middle and Lima upper c¢lass samples differ from each
other on three values to a significant degree (economie, gocial,
and political), and to a statistically insignificant degree on
two (theoretical and gesthetig), but exceed in all five values
the differences that are evident between the Lima upper and
middle classes on the inter-class basis. Only in the religious
value median score is there an insignificant difference which is
greater between the Lima upper and middle classes than between
the upper classes of Chicago and Lima.

Therefore, Hypothesis IX is not confirmed by the present
data, for they indlcate that the basic values of the middle
class of Lima are more simllar to those of the upper class in
Lima than they are to those of the middle class in Chicago.

Hypothesis X: The basic values of the middle claess in Lima
are more similar to the basic values of the middle class in
Chicago than they are to those of the lower class in Lima. Table
XIV, bringing together the data bearing on this hypothesis,
reveals at a glance that no significant differences were found
between the value median s cores of the lower and middle classes

of Lima, but that three such differences did appear between the
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medlans of the Lima and Chicago middle classes.

The gociasl and political value median scores of the middle
classes of Lima and Chilocago produce & difference significant at
the one per eent level of confidence and the onomic, between
the same groups, reveal a difference significant at the five per
cent level of confidence. On the theoreticel and gesthetic val-
ues for which differences are statistically insignificant,
slightly greater differencee are present on the cross-cultural
than on the inter-class levels, the difference between the
medizn scores of the middle classes being 1.60 for the theoretic-
gl and 3.04 for the gegthetic, as compared with 1,36 and .24
respectively, between the Lima lower and middle classes. On the
rellgious value, the difference between the cross-cultural median
scores amounts to .96 of a score point as compared with 1.41 be-

tween those of the Lima middle and lower classes.

TABLE XIV

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES OF
THE CROSS-CULTURAL CHICAGU AND LIMA MIDDLE CLASS SAMPLES WITH
THOSE OF THE INTER-CLASS LIMA MIDDLE AND LOWER CLASS SAMPLES

ggggeg Qima M &PL LiZjMA Liga Chi;ggo Lima<f~g%icago E_
Theoretical 1.024 # bo.9k 42,30 43.90 1.224 *
Economic * ® 35,16 35.16 32.70 4.200 < +05
Aesthetioc 224 * 29.80 30.04 27,00 3.024 *
Social « %  47.6% 47,61 44,80 7.200 .0l
Political 824 & 34.50 33.34 36,72 7.200 <:.01
Religious 1.824 =+ 50.25 51.66 52,62 .824 *
N 80 80 80

*Insignificant
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The total data, therefore, indicate greater differences
(three slgnificant and two insignificant) on the oross-cultural
than on the inter-class level on five values. The rglig;ous
value alone presents a slightly higher median score difference
on the inter-class level.

Thus, the findings of the present study do not support
Hypotheslis X, but rather reverse it, pointing to more similarity
in baslc values between the middle and lower classes of Lima
than between the middle classes of the Lima and Chicago samples.

Hypothesis XI: The basic values of the lower class in Lims
are more simllar to the basic values of the lower class in Chic-
ago than they are to those of the upper class in Lima. Table XV,
presenting the data pertinent to this hypothesis, demonstrates onp
difference significant at the five percent level of confidence
(for the social value) on the cross-cultural level, and one
difference significant at the five per cent level of confidence
(for the peligious value) on the inter-class level,

For three of the four values on whibh statistically insigp-
hiflicant differences result between median scores on both levels,
differences in terms of score points show less similarity between
the Lima upper and lower class samples than between the Lima and
Chicago lower class samples. Inter-class differences are: .96

for the theoretical, 1.16 for the egonomig, and 2.20 for the
aesthetlc; corresponding differences on the cross-cultural level
are: .31, .91, and .28, respectively, For the political value,

L_the difference on both levels is the game: 2,20,
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TABLE XV
COMPARISON OF DIFFERENCES BETWEEN THE HEDIAN VALUX GSCORES
OF THT CRCSSCULTURAL CHICAGC AND LIMA LAWrR CLAs8 SAYPLES
JITH THCSE OF THE INTER-CLASS LIMA UPPER 4ND LOWER CLASS SAMPLES

E;;E— Lima B & L Lina Lina Chiesgo Lima & Chiecsgo L
|values X2 P U L L ¥2 »
Theoretical  .224 * 41,80 40,94 41,25 R
geonomic 1,224 # 34,00 35.16 34,25 .824 *
pesthetlc 3.024 # 32,00 29.80 30,08 024 #
gocial 22U * 43.50 47.64 45,50 4,16 £.05
political 3,024 # 32,30 34,50 36,70 3.024 *
religious  4.16 (.05 53.86 50,25 51,60 .824 #

i 80 30 80
B #Insiguificant

‘ If the statistically insignificant differences are disregard-
ed, the data indicate that the baasic values tested are eaqually
gimilar between the upper snd lower classes of Lima and between
the lower olasses of Chicago and lLima, However, taking into
accoufit also the statistiocally insignificant differences, 1t can
be cqnoluded that Hypothesls XI tends to be supported by the
data, for of the six values, four yleld greater differences be-
tween the median scores on the inter-class than on the cross-
cultural level as compared with one showing a greater difference
on the cross-cultural level and one remaining identlcal.
Hypothesis XII: The baslc values of the lower ¢lase in Lima
are more similar to the basle values of the lower class in

Chicago than they are to those of the mlddle elass in Lima. The
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aanta related to this hypothesis, presented in Table XVI, glve
evidénce of only one pignificant difference: on the gocial val-
ue for the Chicago anc Lima lower class samplies. No inter-claaa
differences in value medlan scores between the Lima middle and
lower class sanmples attains significance. Acsording to this
sample, the middle and lower classes of Lima have a strikingly
gimilar value system.

If the differences between the median value scores are oom-
pared on the inter-class ard cross-cultursl levels for those
values which register statistlically insigrnificant differences, the
inter-class sample (Lima's middle and lower classes) shows a

slightly higher difference than is found between the cross-cultur

al lower class sample on the theoretical and the gg;;g;ggg_valuesL
TABLE XVI

COMPARISON OF DIFFERENCES BETWEEN THE MEDIAN VALUE SCORES
OF THE CROSS-CULTUHAL CHICAGO AND LIMA IOWER CLASS SAMPLES
WITH THOSE OF THE INTER-CLASS LIMA MIDDLE AND LOWER CLASS SAMPLES

%:gges Lime :2& % Lﬁma Liga Chlgago Lim;ig ChicagoPL
Theoretiocal 2.000 * 42,30 40.9% 41.25 .024 *
Eoconomic * # 35,16 35,16 34.25 .824 *
Aesthetio .02 * 30,04 29,80 30,08 . 024 *
Sooial . *  B7.,61 L7.64 45,50 4,16 .05
Politlcal 824 * 33,34 34.50 36.70 3.024 had
Religious .B824 * 51,66 50.25 51.60 .824 *
—X 80 80 80

¥*Insignificant




f —

119

put the reverse results on the economic, the gesthetic, and the

Bolitigal values, The comparative differences between the inter-
class and cross-cultural sample median scores are respebtively:
theoretical--1.36 and .31; egonomic--0 and .91; aesthetic--.24
and .28; political--1.16 and 2.20; zelig;ogs--i.bl and 1.35.

It oan be seen, then, that even when the statistically in-
glgnificant differences are taken into consideration, only two
such (on the theoretical and the religious values) show more
difference on the inter-class than on the cross-cultural level.
The remaeining four (egonomic, aesthetic, political, and goclal-~-
the last named significant at the five per cent level of confld-
ence) range higher in differences between the cross-cultural
samples of Chicago and Lima lower clasgses than on the inter-class|
level.

Therefore, these data do not support Hypothesis XII} but its
reverse: the basic values of the lower olass in Lime are more
similar to the basic values of the middle class in Lima than they
are to those of the lower olass in Chicago, though the differ-
ences on both levels are negligible except for the goclal value.

Summary of Findings on the Iwelve Specific Hypothesis. Of
the twelve specific comparisons between cross-cultural and inter-
claes median scores, two were supported by the evidence (v and xi
nine were contradiocted by it (I, II, III, 1V, VII, VIII, IX, X,
and XI1), and the evidence on one (VI) was evenly divided, as
shown below. Arabic numbers indicate the number of significant

differences.
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ol Chic - . Lima
pypothesis Code Inter-Class oss~Cultural Inter-Class Cross~Cultural
Difference Diffarence
I »  Upper—.3Middle (Upperebelpper
11 ~  Upperew2.lower <(Upper--4=Upper
111 = Middle~3-Upper {Middle-3=Middle
v « Mddleelelower <Middle~3-Middle
v * Lowerew2eUpper O lowere-lelover
v:i =  Lower--l-Middle =Lowereelelower
- Uppere-leiiddle < Upperewlh-Uppez
vIIiI - Upperewlelpper < Upperw—beUpper
X - MlddlesO~Upper < Middle-S-Midd
X - MiddlewOelower < Middlew3eMidd
X1 * Lowereelelpper > lower--lelower
X11 - Lower=-Owiiddle < Lower—wl-lower
= Not supported by data
+ Supported by data

= Evidence equally divided

The two hyrothesis that have been surmorted (V znd YI) heve
this 1n common: They both cconsist of a2 comrarison of the erogs-
cultursl lower classcs with the uopper cless of one of the two
cultures involved, Hypothesla V including the Chic=grn unrer claas
anéd Uyvotheslis ¥I the Lims upp~r clasa,

The generaliszation emerging from such findings is that a larg
er gap is present between the value systems of the lower and unper
clasges in both cultures than between the lower olasses of the
twvo different culture studies. The hypotheses not supported noint
to the faet that in every vnossible conparison between the social
c¢lasses in this sanple, the middle snd upper classes within each

of the two culturee involved show less resenmblance in their basioe
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values to the corresponding classes in the cther culture, than to
the middle or upper class in theilr own culture. In other words,
the lower the class, the more universal the values aocépted; the
highesiﬁ%%ial class, the mﬁre proncunced the difiference in basic
yalues from the ccrresponding sociazl class in the other culture.

The equally divided evidence on Hypothesis VI without a
corresponding outocome on Hypothesis XII, which measured the zame
relations in Lima as Hypothesis VI measured in Chic=ago, points tof
a greater similarity in values between the lower and mlddle classp
es in Lima than between the lower and middle classes in Chlcego,
put at the same time to greater similarity in wvalues between the
Chicago middle and lower class than between the Chicago middle amfl
upper class.

Inter-Clasg Comparison of Total bata for Chicago Sample. When
the median value scores for the samples of the Chicago soclal
classes are compared in general (Table XVII), six significant
differences can be observed: on the ggonomic value, between the
upper and middle classes; on the aesthetic value, between the
middle and lower classes; on the political and religious values
between both, the upper and middle, and the upper and lower
classes, |

Viewing the findings vertically, one observes that the uppen
and middle class samples differ significantly from each other on
the goonowie, the political, and the reilgious values; the upper
differ significantly from the lower on the political and the
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;ellg;ous values; and the midale differ slgnifiocantly from the
lower on the aesthetic value. Thls sample, therefore, reveals
the most and lergest differences between the upper and'the middlel
class samples; next in number are the differences between the
uprer and lower; and least between the middle and lower. To
generallize, differences decrease in number with each lower
stratum. It is noteworthy, too, that the one value on which the
middle class differs significantly from the lower, shows the

lower class to be more gesthetic than the middle cless in this

sample.
TABLE XVII
DIFFERENCES AMONG MEDIAN SCORES OF SOCIAL CLASSES IN CHICAGO
SAMPLE
Test

Theoretical 43,30 43,90 # 43,30 41,25 % 43,90 41.25 *
Economic 35.25 32.70 <.05 35.25 34,25 % 32,70 34,25 *
Aesthetic ~ 29.00 27.00 ¥ 29,00 30.08 *  27.00 30.08<d5
Social 4,30 L4, B0 % LL.30 45,50 % bly 80 45.50 *
Political  39.30 36.72 (.01 39.30 36.70¢0L 36.72 36.70 *
Religious  48.30 52,62 <, 001 48.30 51.60<05 52.62 51.60 *

N 80 80 80 80 80 80
*Ingignificant
Inter-Clags Comparison of Total Data for ithe Lima Sample.

Table XVIII, summarizing the findings related to differences and
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gimilarities between the baslc values of the social class samples
of Limé as expressed by median scores, demonstrates only one

gignificant difference: that between the prellipious value median
scores of the upper and lower classeg, at the five per cent level

of confldenoce,

o

TABLE XVIII
COMPOSITE COMPARISON OF INTER-CLASS DIPFERENCES IN TCOTAL LIMA
SAMPLE
Test
Value Upper Middle P Upper Iower P Middle Iower P

Tpeoretical 41,80 42.30 % 41,80 Lo.94 * 42,30 40,94 *

Economlo 34,00 35.16 * 34,00 35.16 * 35,16 35,16 *

Aesthetic 32.00 30.64 ¥ 32,00 29.80 # 30.04 29.80 #

sSoclial 49,50 47,61 * 49,50 47,61 * 47,61 47,64 %

Political 32.30 33.34 * 32.30 34.50 * 33.34 34,50 *

Keligious 53.86 51.86 % 53.86 50.25 <05 51.66 50.25 *
N 80 80 80

*¥Insignificant

No other statistically significant difference 1s found among
the median scores of ths three different social classes. The
deta reflect & remarkaeble similarity of values among the strata
of the Limza sanmple.

Crosg~cultural Comparison of the Composite Data for the

Chicogo-Lima Samples by Social Clagses. (Table XIX) When the

value median scores for the three soclal classes of both cultures
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are compared with each other, significant differences appear
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betweén the upper classes on four values: aesthetlc, social,

political, and religious; between the middle classés oh three

values: <2conomig, social and political; and between the lower
classes on gne value: the gocial. In general, the lower the

strata compared, the less the differences.

The only value which shows significant differences between
all the classes is the gocisl. The value on which most similaritly
is recorded is the fheoretical, since not even one significant
difference is found among thé median scores on elther the cross-

cultural or the inter-class level in elther culture.

TABLE XIX
DIFFERENCES IN MEDIAN SCORES AMONG SOCIAL CLASSES IN CHICAGO AND
LIMA SAMPLES
Test Upper Clags Middle Clasgs Iower Class
Values Chicago Lima P Chicago Lima P Chicago Lima P

Theoretical 43,30 41.80 + 43,90 42,30 * 41.25 L4O.94 *

Economie  35.25 34,00 * 32.70 35.16 <.05 34.25 35.16 *

Aesthetic 2900 32,00 <.01 27.00 30.04 * 30,08 29.80 *

Soclal 44,30 49,50 <.05 44,80 47,61 <01 45.50 47.64 (iP5

Political 39.30 32.30 <,001 36.72 33.34 .01 36.70 34.50 *

Religious 48.30 53.86 <,001 52.62 51,66 * 51,60 50.25 *
N 80 80 80 80 80 80

*Insignificant

Cross-Cultural Comparison of Chicago-Lima Total Samples, Al
Sooial Classes Combined in Each Culture.
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when the social classes in each oulture are combined, as shown
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4n Table XX, the differences on the onomic, the aegthetic, and

T

Ielggioug values lose their significance, and only 1two significani
gifferences vzmaln: the gocial and the political.

In Chapter II in the discussion of the two cultures involved
in this study, it was concluded that the Latin American Culture,
pecause of its ethos components, could be expected to range high
in gociaml, religious, theoretical; and gesthetic values; the North |
American, in economlc, political, and pocial. Because of the %
nature of the test, requiring a distribution of points which mst
be subtracted from one value if they are to be added to another,
it is not possible for four values to range high in medlan scores;

However, this mucli of the expressed expectation has been confirmefi:
the North American sample does range higher than the latin

TABLE XX
COMPARISON OF MEDIAN VALUE SCORES FOR CHICAGO AND LIMA SAMPLEP
Test values Chicago Lima X< P
Theoretical 42,78 41.50 2.408 *
Economio 34.03 34.69 1.008 *
Aesthetioc 29.25 30.76 2.400 d |
Social 45,08 L7.97 18.400 <.001
Political 37.30 33.57 33.072 £.001
Religious 50,83 51,37 .672 *
N 240 240

*Insignificant
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american in political, but not in geonomio, values; both range
nigh (1n relation to the other values in the test) on the gogial,

relipgious, and theoretical values, the latin American sample
carrying u nigher religious value median score than the North
American (although not significantly). No further confirmation
of anticipated findings can be gathered.

When the medlan scores of the two samples on & cultural basip
are srranged in rank order (Teble XXI), the North American sample
renks political vaelues higher than the latin American, but gocial)
religious, theoretical, and aegthetic values hold the same rank 1ip
the cholces made by the samples from both cultures. Only the
gcoromic and political hold reversed places because of the higher
medlan score for political values on the part of the North
American sample,

On the whole these data reveal many more similarities than
differences on both the inter-~class and the inter-cultural levels}
The Lima social class samples show only one significent differ-
ence, portraying an exceptionslly remarkable similarity of
values among all three soclal classes. This 1s especially strik-
ing because of the rigid social class system assocliated with
Latin America. The possible reasons underlying such findings
and an interpretation of the conclusions are reported in

Chapter V.
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TABLE XXT
COMPARISON OF KEDIAN SCORES AND RANK ORDER FOR
CHICAGO AND LIMA SAMPLES
Cricago Lima
Test Values 'Mgmn —Rank order Mi‘ia:[an Rank
core Score Order
Theoretlocal 42,78 3 41,5 3
Economic 34.03 5 34.69 L
Aesthetlc 29.25 6 30.76 6
Sooial L5.08 2 L7.97 2
Politivcal 37.30 by 33.57 5
Religious 50.83 1 51.57 1l
N 240 240
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CHAPTER V
INTERPRETATION OF THE DATA
A detailled account of the findings of this study is given in
Chapter V. The data are repeated here in more conclse form

(Teble XXII) as a preface to their interpretation with which this

chepter is concerned.

The following generalizations, celling for an explanation,
can be drawn from the assembled information:

1. Pew significant diffcrences are evident betwesen the two culp-
tures on corresponding levels, and among the social classes 1n
both cultures, especially in Lime showing only one signific-
ant difference., In general, the gimilarities are striking.

2. No significant difference is found between the samples of
the two cultures on the ggonomic value, contrary to what coulg
be expected in view of the cultural differences described 1n
Chapter II.

3. The apparent absence of any conslstent pattern in the data
B8 8 wholgigoteworthy; irregularities are more obvious than
consistencles.,

L, In the Chicago-Lima oross-cultural comparison of median scorep
by soecial classes, as well as in the Chlcago inter-class
sample, fewest differences appear at the loweat level, but
the number increases with each upward stratum,.

5. The two signifiocant differences on the cross-cultural level

are on the social and political values in the direction
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+ABLE XXII: COMPLETE SUMMARY OF MEDIAN VALUE SCORES AND' DIFFERENCES
’}E‘E‘sz"ﬁ’ W Theoretical Economic Aesthetic Soclal Polltical Religious
[ fzrences Pm * <.05 * * <.01 <.001
Chic: - Upper 80 43,30 35425 29,00 444,30 39,30 48,30
chici o Lower 80 41,25 34,425 30,08 45,50 36,70 51,60
T “srences P= * * * * <01 <05 "
80 43,90 32,70 27,00 44,80 36,72 52,62
80 41,25 34,25 30,08 45,50 36,70 51,60
P= * * <.05 * * *
Liz: oper 80 41,80 34,00 32,00 49,50 32,30 53,86
Lips - iddle 80 42,30 35,16 30,04 47,61 33.34 51,66
%* * * * * *
Ligs 41,80 34,00 32,00 49,50 32.30 53,86
Lig= T 40,94 35,16 29,80 47,64 34,50 50425
* * * * * <05
Li{fﬁ :n 42.30 35.16 '0.04 47.61 33.34 5 .66
Liﬁ\y bl 40.9‘ 35.16 29.80 47.64 34.50 50.25
* * * * * *
43,30 354,25 29,00 44,30 39,30 48,30
41,80 34,00 32,00 49,50 32,30 53,86
* * &0l 05 £001 001
Chi.~go Middle 80 43,90 32,70 27,00 44,80 36,72 52,62
Liz: *iddle 80 42,30 35,16 304,04 47,61 33,34 51,66
P= * <05 * <01 .01 *
41,25 34,25 30,08 45,80 36,70 51,60
40,94 36,16 29,80 47,64 34,50 50425
* * 405 *
Al Thicago 240 42,78 34,03 29,25 45,08 37630 50,83
All Lima 240 41,5 344,69 30,76 47,97 33657 - 51,57
P = * * * <001 ool *
* Insignificant
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expected (i.e., Lima scoring higher on social and Chicago
on political values).

6. The Chlcago lower claess sample medisn score on the'aesthetio
valus is exceptionally high in comparison with those of the
other social claeses 1n both cultures.

The present chapter will attempt to offer possible reasons
for the data which are responsible for the above generallzations,

The mostobvious characteristic of the results of the pres-
ent investigation is the gimilerity of velue medlan scores among

the soclal classes and between the cultures (Generalizetion l)l.

On the cross-cultursl level, only two significant differences

are evident when the total samples are considered: on the gocilel

end political values. When the data are broken down to differencps

between the corresponding classes of the two cultures, two
additional differences appear between the upper classes (gesthet-
Jc and preligicug), and one more between the middle clesses |
(economic), but for the lower classes, the political value differ
ence disappears and the goclal value difference (the only one re-
maeining significent) is reduced in significance,

The similarities among the soclial classes within each cult-
ure are even more striking than those for the oross-cultural
sample, For the Chicago upper and middle classes, significant
differences register for three values: economic, political, and

lgoodman, Morris, Lo, and Nobechi-Ximure report similar re-

sults from their cross-cultursl studies, as discussed in Chapter
I of thig work
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ggligious; between the uprer and the lower, for only two:
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Bolitical and religioug; and between the micddle and the lower,
just one difference shows signiricance: the aesthetic,vand
thet with the lower class carrying & higher score.

In the Lima gample Qne signiflcant dlfference appears among
the soclial classes: the religlous value between the upper znd
lower classes, with the upper ranging hlgher.

For the entire study with its comparisons of data on a
sum-total of 60 levels, only 17 significant differences are
demonstrated.

Several reasong could be concelved as having apossible bear-
ing on such results in a study of this type. One of these 1s
othman's proposed explanationz for the lack of dlfferences
in his research namely, that the sample consisted of a common
or core group, and, therefore, could be expected to have slmilar
values. In the present study, however, this explanation must be
rejected, for a deliberate attempt was made to select extremes
to represent the three social olasses (the middle class sample
being taken from the middle-middle), as can be seen from Tables
IT and III in Chapter III. The fringes where overlap might be

expected were carefully avoided. Furthermore, three classes wereg

anilip Rothman, "Socio-economic Status and the Values of

Junior High School Students," Journal of Educational Sociology,
XXVIII (1954), 126-130.
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were included, end more pronounced differences would have
appeafed between the upper and the lower olasses, 1if aﬁjacent
gtrata represented an overlap.

A second possibility, one which cannot be substantiated
rrom the present study, is that the school 1s such an effective
agent of soolalization that its values take precedence over thoseq
of other socializing agents in the life of the chilld. Since the
entire sample in both oultures was made up of Cathollcs in
Catholic schools, this possible explanation could be checked by
administering the same test to Catholic children in Chlicago public
schools, and to non-Catholic children in the public schools.
Unfortunstely, no such equivalent could be found in Lima. It wag
for this reason that the sample was not thus expanded in the
present study. This consideration, then, on the basis of pres-
ent information, remains only a posgibility not supported by
concrete evldence,

A third pcossible explanation for similarities could be that
differences may exist in other patterns of living, but not in
values, In Lima this could be expected from the emphesls on the
“worth" of a men which both Gi1lin’® and Tumin and Feldman® found
to be so pronounced in the latin culture. In the study of

Puerto Rico it is referred to as "a margin of freedom® which may

3Jonn Gi1llin, "Ethos Components in Modern Latin American
Culture,” Ameriocan Anthropologist, LVII {1955), 491.

kM, Tumin & A. Feldman, §°%1§1 %;aqg,ggglggggg;,QQQQ&Q,A&
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rgave" the natives from adopting an attitude of utilitarian
pragmétism with increasing 1ndustr1alization.5 Alse, 1t has beery
pointed out by G111in® that this respect for the worth of man
exlsts slie by side with rigid hierarchical stratification which
41g the part visible to the North American, and Centera7 found
that in the United States the claass system does carry with it a
difference in values. This complex inter-twining of personal
worth with simultaneous subordination awailts further research,
as 1t 18 a sombination North Amerieans find difflcult to accept
since the two positions seem contradictory; however, it may be
the reason for value-similaritles among the soclal classes.

A fourth possible explanation for the absence of pronounced
diiferences 1s that this similarity may be only verbal; that in
the actual making of cholces a different pattern is followed
from the one here expressed. The questionnaire, &as a tool for
investigation, faces this disadvantage. Researching the same
values with a different instrument would throm light on the extenft
to which methodology 1s responsible for the kind of results ob-
tained.

Smpid.
6G111in, p. 497.

"kichard Centers, The Psychology of Social Clasges (Prince-
ton, 1949), p. 92.




133
A fifth rezson that suggests 1tself as an explenation for
the abéenca of differences on s> unanticipated a scsle is that
the testing lnstrument may have been lnadequete, not suffieiently
gensitive vu record differences. The difficulty of producing a
satisfactory cross-cultural testing instrument has certainly been
recognlized and the writer is under no 1llusions regarding the
imperfection: of the test that was used, in particular because
some lustances occur wihere it is impossible to reproduce in
anotier language or terms of another culture whet has been ex-
pressed for North Americens. Connotations sometines refuse to be
translated. It seemed imperative, therefore, that the validity
of such & proposed explanation be tested. The procedure followed
in carrying this out was based on the premise that if a test is
actually inadequate it will not reveal differences to any marked
degree or in a systematlcally patterned direction regmapdless
of what categories are set up in the sample. The data were then
tabulated for sex differences within each of the cultural groups
as well as within the combined sample including both groups.
Tables XXIII, XXIV, and XXV record the results,
significant differences emerge on all except one comparison:

between the xales and females of Lima for the economic value

median scores. The same value is one of the two lowest in differ
ences between the sexes in the Chicago sample, also; consequentlyl),
1t remains the lowest between the totel Chicago-Lima samples.,

This one exception not only fails to reflect unfavorably on the
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: TABLE XXIN 134

SEX DIFFERENCES IN MEDIAN VALUE SCORES OF CHICAGO SAMPLE
Test Values Males Females X< P
Theoretical 46,00 40.30 43.32  <.001
Economic 36.50 32.40 6.00 <05
Aesthetic 26,00 30.75 20,32 <001
social 42.10 47.60 18.20 <001
Political 40,25 35.86 16.74 <.001
Religious 49.50 52.25 4.80 <+ 05

N 120 120

TABLE XXIV

SEX DIFFERENCES IN MEDIAN VALUE SCOBRES OF LIMA SAMPLE
Test Values Males Fenmales x* P
Theoretical iy, 75 32.86 25,33 <4001
Economio 34,80 34,58 . 016 *
Aesthetic 28,66 32.37 14,00 <001
Soclal hs .87 50.25 19,60 <.001
Political 35.62 32.00 14,00 < +001
Religious 50.50 82.50 4,20 <+05

N 120 120

*Insignificant

TABLE XXV
SEX DIFFERENCES BETWEEN TOTAL CHICAGO AND LIMA SAMPLES

M sSgor
Test Values Males Females X2 P

Theoretical 45 .40 39.92 68,65 <7, 001

Economic 35.12 33.62 4,21 <05

Aesthetic 27.37 31.50 26.14 < .001

Social 43,98 48,66 37.80 <, 001

Politiocsal 38.20 34,41 18.20 <, 001

Religious 50,00 52.58 9.00 <.01
N 240 240
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testing instrument, but rather tends to support its validity,
for if there were no exoeption, a further doubt could be intro-
duced: 18 the test perhaps measuring a univergal which appears
jrrespective of who is tested? The exception indicates that
this is not the ocase.

A possible explanation for the low and similar gconomlg
median scores in this study (generalization 2) ocan be found in
two sources: 1) evidence from other research and 2) information
about the present sample.

WitrYOIB conclvded from his study that "school children dem-
onstrate an inoreasing discrimination among. . . values with age-
grade progression.” From the data of the present study it would
appear that, of the six values included in the investigatlon, the
economic may be the last to become meaningful to the growlng
child and that children of 10 or 1l can be expected to show littﬂo
interest and understanding of economic values, especially in
Lima where a child of this age is generally regairded as "very
young" (chiquito) and correspondingly sheltered. This might
account for the low scores,

the gimilarity of economic choices between the sexes (espec-
ially in the Lima sample) may be due to the faot Shat very littleg

if any differences actually are present between the sexes on

8s, L. Witryol, "Age Trends in Children's Evaluation of Teach-
er-Approved and Teacher-Disapproved Behavior," Genetic

Pgyohological Momograph, XLI (1950), 271-326,




) —

economic values when children are 10 and 11 years old, since
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agll the other value medlan scores indicate that the socializatlo
process hag taught the different roles of the sexes h the expres]-
ion of preferences, whereas in the gconomic this is absent. Sex
differences are satisfactorily exposed by the present test for
all the other values,

Each table will now be considered more specifically. Table
XXIII demonstrates the differences between medlan scores for the
Chicago Yample, with sex as the independent varieble. A sign-
nificant difference 18 revealed in every value between the sexes|
The theoretical shows the greatest difference, with Chi-square
equivalent to 43.32, resulting in a difference significant at
the .00l level of confidence, yet this is the one and only value
which registers no significant difference in any comparison be-
tween the classes or the cultures (see pagel283.

The aesthetlc, soocial, and political values demonstrate a
statistically similar difference between the sexes in median
scores: significant at the .00l level of confidence. The remain-
ing two values, goonomig and religious, register a difference at
the five per cent level of confidence. All five median value
scores, then, when compared for sex differences in the Chicago
sample, reveal these gignificantly.

In the Lima gample (Table XXIV)significant differences

appear on all values except the economic. Four values (the

theoretical, aesthetie, social, and political) show a difference
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' gignificant at the .00l level of confidence, Just as in the
chicago sample. The religious value, also as in the case of the
Chicago sample, shows a difference between the sexes significant
at the five per cent level of confidence. However, the gconomic
value carrles a difference of less than one score point between
the sexeg, and, therefore, remains statigtically insignifiocant.
This may be for masons stated sbove: children at this age in
Lima perhape 4o not differ because of sex in their economic valug
cholces.

Thus Table X:IV gives evidence of the abllity of the test-
ing ingtrument Lo uncover significant differences on five of the
six values for the Lima sample, using sex as independent variablg.

Table XXV combines the total sample of the 480 subjects,
240 of each sex, from both cultures for a final check on sex
differences recorded by the test. Significance is revealed on
every value tested. Four of the differences represent signifig-

tance at the ,001 level of oonfidence: the theoretical, the
aesthetic, the gocial, and the political. The economic value
medlan scores reflect a difference significant at the five per
cent level of confidence, the smallest difference reported in
the Table. Finally, the religious value median scores dlffer
slgnificantly at the one per cent lavel of confidence,

This ability to expose sex differences in 17 of 18 compari-
suns seems to constitute evidence of the reliablility of the

testing instrument. Furthermore, when the medlan scores of the
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present gtudy are compared with the means besed on sex differences
in v;lug scores found by Allport-Vernon-Lindzey for = nationwice
samyle9, the difrferences betwesn males and feneles in the rreg.

ent stydy are 1p the game direction as those in the natienwide

gurvey, that 18, nmsice in the present study carry higher acores

than fenales for the tneoreticsl, the gcononlc, and the political
R —— v &..__..._.__...'-_,

yalues, and lower than the femzles on the gesthetic, the soclial,

and the prgligious, the same as 1ls true of the nationwlde sainple

——

TABLE XXVI

COMPARISON OF DIRECTION OF SEX DIFFERENCES
BEIWEEN MEDIAN VALUE SCORES FOR CHICAGO AND LIMA SAMPLES
AND ALLPORT.VERNON.LINDZEY MEANS

Test Chicago Lima Total AV, oL ¥

I —

Values Males Females Males Females Males Females Males Females

Theoretical 46,00 40,30 46,75 39,86 45,40 39,92 43,09 36,50
[Beonomic 56,50 32,40 34,80 34,58 35,12 33,62 42,05 36,85
Aesthetic 26,00 30,75 28,66 32,37 27,37 31,50 36,72 43,86
[Social 42,10 47,60 45,87 50,25 43,98 48,66 37.08 41,62
Political 40,25 35,86 35,62 32,00 38,20 34,41 43,22 38,00
[Religious 49,50 52,25 50,50 52,30 50,00 52,58 37.88 43,13
B | 120 120 120 120 240 240 5894 2475

reported by Allport-vVernon-Lindzey (Table ¥XVI),
This consistency of the present study with the natiern ago%

by the natlonwide study ol aduits on sex differences in scores

sapves as a further reinforcen=nt to support the valldity of the

——

9 *Allport-Vernon-lindzey, Manual, 3tudy of Values (3oston,
1950), p. 13.
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test used in the present study. Therefore, the inadequacy of
the testing instrument as a possible explanstion for similarities
in the findings may be discounted. |

The original question, then, still remains: what factor
cold have influenced the subjects to express such similar value
cholces?

In the search for clues, the data from the personal informa-
tion prefacing the test of values was processed. This resulted
in the discovery that these findings might not only supply a
possible explanstion for the marked similarities,
but also provide s means of interpreting the irregularity of the
pattern in the relationships of medlan scores among the social
classes and between the cultures (Generallization 3).

On page 2 of the questiormaire (Appendix A), in question 14,
the subjecte were ssked to name t heir occupational aspiration:
*What kind of work would you like to 4o when you grow up?*® This
was followed immedlately by a request for a judgment expressed in
a yeg or a no: "Do you think there's a good change that you'll
be able to do 1t?" For those answering no, a third questlon
awaited response: "“If you think you will not be able to do the
job you would like to do, what do you think you will have to> do?q

These questions (as was explained in Chapter III) had been
included to discover whether children aspire higher than their
fathers, although this ig not directly pertinent to the present
study and, therefore, ig not included in the data in Chapter IV.




However, when the occupational aspirations were tabulated,
two diacoveries were made: first, that gvery single child in
Cchilcago as well as in Lima had answered YES to the second
question: "Do you think there's a good chance that you'll be ablp
to do 1t?" Evidently they had not yet had their ldemlism deg-
stroyed by the clash of reality with desire on any significant
scale, 80 that now the idealism of a child and the optimism born
of it, gave them the hope and confidence that they could attein
to what they wanted, regardless of how far-fetched thelr desires,
or how unrealistically removed from their present way of life
they might be. For instence, a number of every social olass in
both cultures and from both sexeg aspired to be doctors and
teachers. This could happen only in imagination for a number of
them, yet every paper carried a SI in Lima and a YES 1n Chicago
to that question. Six of the subjects in the Lima upper class
named two occupations of their preference. Three Limz lower clasp
end four Chicago subjects (2 upper and 2 middle olass) did not
know, a8 shown in Table XXVII,

A study of the Table reveals that two ocoupational aspira-
tions out across all social classes in both cultures: doctor and
teacher. It is probable that children at this age are lmpressed
with the need for these two professions and the importance of the
services that can be contributed by those who cure the body ana
enlighten the mind. They had contact with both. The present
emphasie on education in both Chicago and Lima lends prestige and
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rABLE XXVIL: DISTRIBUTION OF OCCUPATIONAL ASPIRATIONS BY CULTURE AND SOCIAL CLASS

0ccupaticnal Upper

Middle

Lower

Total

Asplration Chicago Lima Chicago Lima Chicago Lima

it
Architect
Artist
Bookkeeper
Businessman
¢ontinue to Study
Carpenter
Catechist
Dancer
Diplomat
Detective
Doctor
pramatics
Engineer
Executive
Faruer

Helper of Poor
Horse Trainep
Bougsewife
Lawyer
Librarian
1ife Guard
Mailman
Merchant
Military Career
Mysician
Nurse

Office Clerk
Peace Corps Worker
Pilot
Policeman
Priest or Mun
Professor
Seanstress
Scientist
Secretary
Singer
Stewardess
Teacher
Technician
Therapist
Writer

Don't Enow

10
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and importance to those who instruct.

In Chlcago the interest in aspiring to become & doctor may
gstem partly from the television and movlie productions.in which
the medic 1is glorifled. In Lima the interest could be related
to the visibility of the many sufferers and oriples in the
general populace, the closeness to death (often because medical
care 1s not avallable for the poor; life expectancy in Lima is
35), and the gradual rise of doubts with advance in education
concerning the reliability of the *home remedies® end cures by

"magic formulas.” The prestige of doctors could be an addition-
al incentive in Lima.

The religious and priestly vocatlion and "secretary” appeal
to some in every category of both cultures except the Chilcago
upper, which carries 13 aspirations to "businessman" as compared
with none from the middle class and 12 from the lower class.

On the other hand, the upper and middle classes in both
cultures find "engineer" attractive as 2 possible occupation.
Recent technologilcal programs stressing the work of englneers
may be to sowe extent related to this interest.

In general there ig an assortment of aspirations with some
concentration on a few occupations which appeal to quite a number
and the remainder scattered, refleoting special talents perhaps
(dancer, writer, artist), or conscious or unconscious desire for
recognition (detective, horse trainer, milltary career, professon

stewardess ), or the sltruism of the exceptional few (Peace Corps,
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Life guard, help the poor).
When these occupational aspirations are sorted into six

categories based on the six value types included 1n the test, a

congistent positive relationship becomes appareajt in both cultures

between the median value scores of the soclal clasces and thelr
occupational aspirations, as shown in Tables XXVIII-XXXIII, with
their accompanying graphs,

Three general gources were used in making the classification
of occupational aspirations: the studies of Allport-Vernon-
Lindzey a8 reported in thelr ﬁgggg;}o, findings of other studiles
relating velues to oacupational groups and major academlc inter-
estll, and the description of the six types of men as presented
in Chapter III of this work, Speocifilcally, the following gulides
were used in categorizing the occupational asplratlions under the

12 had found that artlsts,

gix values: Allport-Vernon-Lindzey
doctors, sngineering students, teachers, and techniclans scored

high on theoretical values; Trlplett13 had the seme experience

IOM- ’ ppo 14-15 .
llchapter I of this study identifies these studies.

12G, w. Allport, P. E. Vernon, and G. Lindzey, Manual, Study
of Values (Boston (1960), pp. 1l4-15.

133. J. Triplett, "Interests of Commercian Students,"
Journal of Abnormal Social Psyohology, XXIV (1935), 412,
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with bookkeepters (who also ranced high in economic scores ),

1k

Arsinianlu of librarians and writers, and Duffy and Crisseyl>

of secretaries. Scoring high in gconomic values, Allpért-Vernonp
Lindzeyl6 found businessmen, engineers, executlives, and members
of the Alr Force (pilots). The same researchers, on the basis

of their research, attribute high gesthetic scores to architects,
artists, nurses, and teachers. Goldenl’? found this to be true

of dancers, students of dramatics, musicians, and singers, and
Arsinianl8 in regard to writers. Recording high gocial value
scores, according to Allport-Vernon-Lindzey, are doctors, soclal
workers (includes "helpers of the poor" and Peace Corps), nurses,

office clerks, and theraplsts; Goldenl? included dancers in this

145. Arsenlan, "The Relation of Evaluative Attitudes to
Vocational Interest and Social Adjustment," Journal of Social

Paychology, XVII (1943), 22.

15g, Duffy and W. Crissy, "Evaluative Attltudes as Helated t
Vocational Interest and Scolal Adjustment," Journal of sSocial
Psychology, XXXV (1940), 238,

L=J

16A11port-?ernon—L1ndzey Mapual

174, 1. Colden, "Personslity Traits of Drama S3chool Students), "
Quarterly Journal of Speech, XXVI (1940), 564-575.

18arginian, p. 22.

19G01den, p. 571.
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20

catepory; Van Lusen™ , secretaries; Arsinian21

» librarizns; snd

scnooleyzz, housewifes. Scoring high on political values were
pusinessmen, engineers, executives, military personnel, and
pilots, according to the Allport-Vernon-Lindzey source already
referred to; Wickert<3 found lawyers belonged to this group.
Finally, with hlgh religious value scores were artists, catechists,
doctors, social workers, nurses, clergymen and those engaged in
profeesional religlous work (priests and nuns), and therapists,
again according to the Allport-Vernon-Lindzey study. Scnooleyzb
placed housewl¥es in this category.

since no studies covered the remainder of the occupations
directly, an attempt was made to classify them according to the
definitlions of the Bix types of men as described in Chapter III,
pages 64 and 65. Continue to study was classified as thecreticall
because 1t is understood to be a "desire to discover truth.”
Carpenter and farmer were listed with those scoring high in
geonomic vaiue scores because "usefuliness" is an important

c¢riterion for both, and, particularly in latin Americs, sccurity

18 2 grave concern of the farumer (no child in Chicago listed tinis
aspiration). It was on this ground, too, that farmers were

ZOA. C. Van Dusen, "Standardization of a Values Inventory,"
dournal of Edueational Psychology, XXX (1939), 60.

2lprsinian, p. 22.

23p, Wickert, "A Test for Personal Goal-Values," dournal of
Soclgl Psychologzy, XI (1940), 271,

24Schoolay, P. 345,
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included in the list of occupations with high soclal value scoreg;
in Latin America family and friendship tilesz are even stronger wigh

farmerg than with city dwellers., HMailmen, policeman, end steward-

ess were classified with goclal types becsuse these are service
occupations, a giving of self to and for others, although other
motives may be present also. Professor and geamstress, both
with purely Letin American connotetions, imply & giving of self
in service, Besgldes, & seamstress would be expected to score

nigh in gesthetic values, being in a position to exercise freedo
of expression Ir her work., The diplomst, the detective, the hong

trainer ( a girl's aspiration! ), &nd policeman were lncluded
with the political Lype because they imply power, leadership, and
authority (even if it be only over z horse!).

When grouping the occupational aspirations from Teble XXVII
under the six value types, it was obviougly nedessary to repeat
some unéer two or three value types because in those occupations
persons have been found to score high in more than one value,

After the occupatlions had been sorted according to correla-
tion with each of the six values, the asgpirations of the subjecty
were tabulated accordingly by social classes and cultures.
When the columns were toteled and compared with the medlan scored
for each value, the result revealed a recognizable correlation
between the direction of the value medlan scores of the social
classes in relation to each other, and the number of subjects

with occupational aspirations who belonged in that category.
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For example, 1f the median score of the middle class rose above
the upper class, the number of aspirations to occupations in
that category also atood higher than for the upper class; if the
goore was lower, the number of aspirations was also lower. The
graph below each Table deplets this relationship.

Table XXVIII shows the distribution of espirations to
occupations correlatad with high theoretical scores, broken aown
aoccording to soclal eclagses in the two cultures,

The total upper olase Chicago sub jects aspiring to occupa-
tions correlating with high theoretical value scores was 34, middl
class 40, and lower class 23. The theoretical value scores were:
43,3, 43.9, and 41.25, by sooial classes, from the upper down,
The correlation is graphically presented below Table XXVIII,

This is not meant to be an exact comparison because 1t cannot be,
sinoe what 1s compared 18 not onithe same level, Each occupatlon-
al aspiration counts for one point, whereas cholces in regerd to
values which resulted in the median scores not only allowed but
required a distribution of a number of points per cholce. For
this reason the digtances between the points representing social
class medilan scores and the points representing total soclel clags
aspirations do not gorrespond, but the direction in which soclal
classes differ from sach other is the same for the medlan scores
as for the totals of the agpirations,

The Chicago upper olass theoretiocal value medlan score is

43,3, which 18 slightly lower than the middle class 43.9, and tihd
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1gwer olass 41.25, which falls below both the others. Likewlse,
the number of asplrations to occupatlons correlated with high
theoretical value scorces shows the upper class of Chiéago with
34 wnich 1s lower than the middle class 40, but higher than the
lower olass 23, agaln the lowest of thebthree.

The same holds true for Lima. The upper class theoretical
vyalue median score of 41,8 is lower than the middle class 42.3,
but the lower olass 40.94 is the lowest of the three. Following
the same relationshlp, the aspiration totals are 30 for the uppern
olass, wihioh is lower than the 40 for the middle class, with the
lower class 27 falling below both the other two,

It can be geen, therefore, that the median scores on the
theoretical value oan be interpreted in terms of the cccupaticnal
aspirations of the subjects as being directly related to their
interests.

Table XXIX portrays the distribution of aspirations to
ocoupations correlated with high economic scores. Comparison of
the medlan scores with the total number of aspirations for each
social olass agaln reveals a striking similarity in the direction
of the relationships betwsen the soclal classes. The Chicago
sample with its median scores of 35.25 for the upper, 32.7 for
the middle, and 34.25 for the lower, draws occupational aspira-
tion totals of 28 for the upper (highest), 8 for the middle
(lowest), and 13 for the lower (between), the same relation as

the median scores. The Lima median scores display a similar
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TABLE XXVIII

DISTRIBUTION OF ASPIEATIONS TO OCCUPATIONS

CORRELATED WITH HIGH THECRETICAL SCORES
Occupation _ Upper Middle Lower Total

Chicago Lima Chicago Lima Chicago Lima Chicagn Lims

Artist 2 2 0 i - 6 1 8 L
pookkeeper 0 0 < v G 0 A 0
Continue to Study 0 0 0 0 0 1 0 1
Doctor 16 11 17 9 9 12 b2 32
Engineer L 9 L 12 0 0 8 21
Librarian ;3 0 0 0 0 0 ) § 0
Solentist 2 2 0 7 ¢ 0 2 g
secretary o0 3 1z 7 2 4 14 14
Teacher 8 3 5 5 6 9 19 8% 5,
Technicien | 0 0 0 0 0 2 A 0
Writer ¢ 0 0 1 0 0 0 4
Total 34 30 40 42 25 i 97 99
Graph 1: THEORETICAL VALUE MEDIAN SCORES

COMPARED WITH ASPIRATIONS
IO QCCUPATIONS CORBHELATED WITH HIGH THEORETICAL SCORES BY
SOCTAL CLASSES
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regularity: upper, 34.0; middle, 25.16; lower, 35.16. Aspira-
tion totals by soclal classes follow the same pattern: upper,

13; middle, 15; lower, 15.
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DISTRIBUTION OF ASPIRATIONS TO OCCUPATIONS
CORRELATED WITH HIGH ECONOMIC SCORES

TO OCCUPATIONS CORRELATED WITH HIGH ECONOMIC

CLASSES

3o

Qecupation Upper Middl Lower Total
Chicago Lima Chicago Lima Chlcago Lims Chicago Li
Bookkeeper 0 0 2 0 0 0 2 0
Businessman 13 0 2 0 10 0 25 0
Carpenter 0 2 0 0 0 6 0 8
Engineer 4 9 4 12 0 0 8 21
Executive 11 0 0 0 0 0 11 0
Farmer 0 2 0 3 0 1 0 6
Merchant 0 0 0 0 0 8 0 8
Pilot 0 0 0 0 3 0 3 0
Total 28 13 8 15 1) 15 L9 43
Graph 2: ECONOMIC VALUE MEDIAN SCORES COMPARED WITH ASPIRATIONS

SCORES BY SOCIAL

Median Scores

Agpirations

Median Scores

Aspirations

It would appear, therefore, that occupational aspirations

constituted an influence in motivating choices on the economic

value

in this test.

Table XXX | assembles the distribution of aspirations to




”r sl

TABLE XXX
DISTRIBUTION OF ASPIRATIONS TO OCCUPATIONS CORRELATED WITH HIGH

AESTHETIC SCORES

P

Qccupation Upper Middle Lower Total
Chicago Lima Chicago Lima Chicago Lima Chicago Lima
Architect 1 10 0 1 0 0 8 11
Artist 2 2 0 1 6 1 8 4
Dancer i 0 0 0 0 0 1l 0
Dramatics 0 0 0 3 0 0 0 3
Musician 0 5 0 0 b 0 4 5
Nurse 5 0 2 2 12 0 19 2
Seamstress 0 0 0 0 0 5 0 5
Singer 0 0 0 5 5 0 5 5
Teacher 8 3 5 5 6 9 19 17
Writer 0 0 0 1 0 0 0 i
Total 17 20 7 18 33 15 57 53

Graph 3: AESTHETIC VALUE MEDIAN SCORES COMPARED WITH ASPIRATIONS
TO OCCUPATIONS CORRELATED WITH HIGH AESTHETIC SCORES BY
SOCIAL CLASSES
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occupations correlated with high gesthetic scores. Of the total
aspirations to occupations in this category, the 57 on the part
of the Chicago subjects consisted of 17 from the upper, 7 from

the middle, and 33 from the lower class; aesthetic value median
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gcores are 29.00, 27.00, and 30.8, in the same order. The dir-
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rectioh of relationships 1s again the same between the two sets
of figures,

The 53 Lima sspirations related with this value are 20 for
the upper, 18 for the middle, and 15 for the lower oclass, correg-
sponding also to the aesthetic value medlian scoresof 32.00, 30.04,)
and 35.16. Helations are graphically deplcted in Graph 3, below
Table XXX.

The aesthetlc value, like the theoretical and the economle,
seems to indicate a relationship between the occupational aspira-
tions of the subjects in both cultures, and thelr aesthetic valug
choices in the test.

Table XXXI presents the distribution of aspirations to
occupations correlated with high gocial scores. The total 121
Chicago choilces place 37 in the upper, 41 in the middle, and 43
in the lower class. Of the 92 Lima choices, 32 are from the
upper, 29 from the middle, and 31 from the lower class. Compar-
ing these totals with the soclal value median scores for the
corresponding classes, we find the same phenomena of relation-
ship as shown in @raph 4 below Table XXXI on the following page.
The Chicago social value median socores according to classes:
44,3, upper; 44.8, middle; and 45.5, lower, correspond in their
relationshlip to each other to the relationship of the totals for
occupational aspirations between the social classes: 37, 41, and

43, a gradual upward climb in both oases.
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TABLE XXXI

DISTRIBUTION OF ASPIRATIONS TO OCCUPATIONS CORRELATED WITH HIGH
SOCTIAL SCORES

Occupation Upper Middle Lower Total
Chicago Lima Chicago Lima Chleago Lima Chicago Limsg

Dancer b ¥ 0 0 0 0 0 1 0
Doctor 16 11 17 9 9 12 L2 32
Farmer 0 2 0 3 0 1 0 6
Helper of Poor O 0 0 3 0 0 0 3
Housewife L 0 2 0 3 0 9 0
Librarian 1 0 0 0 0 0 1l 0
Life Guard 1l 0 0 0 0 0 1l 0
Mailman 0 0 0 0 8 0 8 0
Hurse 5 0 2 2 12 0 19 2
Office Clerk 0 5 0 0 0 0 0 5
Peace Corps 1 0 0 0 0 0 1 0
Policeman 0 0 1 0 3 0 4 0
Professor 0 8 0 0 0 0 0 8
Seamgtress 0 0 0 0 0 5 0 2
Secretary 0 3 12 ? 2 4 14 1

Stewardess 0 0 : | 0 0 0  § 0
Teacher 8 3 5 5 6 5 19 17
Theraplst 0 0 1 0 (4] 0 : 4 0
Total 37 32 L1 29 L3 21 121 92

Graph 4: Social Value MEDIAN SCORES COMPARED WITH ASPIRATIONS TO
OCCUPATIONS CORRELATED WITH HIGH SOCIAL SCORES BY
S0CIAL CLASSES
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The same is true of the Lima medlan scores of 43,5, upper;
47,61, middle; and 47,64, lower, in relation to the ocoupational
totals for each class: 32, 29, and 31, the mlddle class falling

pelow both the upper and the lower, and the upper standing highest,

TABLE XXXII
DISTRIBUTION OF ASPIRATIONS TO CCCUPATIONS
CORRELATED WITH HIGH POLITICAL SCORES

pccupation Upper Middle Lower Total

Chicago Lima Chiicagoe Lima Chicago Lima Chicago Lima
Businessman 13 0 2 0 10 2 25 2
petective 1 0 0 1 0 6 3 7
Diplomat 1 2 0 1 0 0 1 3
Engineer L 2 L 12 0 0 8 i §
Executive 11 0 0 0 0 0 11 0
Horse Trainer 0 0 1 0 0 0 1 0
Lawyer 5 0 13 0 0 2 18 2
Military Career 0 0 1 Ly L 9 5 13
Pilot 0 0 0 0 3 0 3 0
Policeman 0 0 1 0 3 0 b 0
Total 35 11 22 18 20 19 s 48

Graph 5: Political VALUE MEDIAN SCORES COMPARED WITH ASPIRATIONS
TO OCCUPATIONS CORQELATWD WITH HIGH POLITICAL SCORES
BY SOCIAL CLASSES
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Table XXXII assembles the distribution of aspiratlons tcC
occupations correlated with high political scores. Tnevtotal
pumber from the Chicago sample aspiring to this type of occupa-
tion is 77, thirty-five from the upper, 22 from the middle, and
20 from the lower clasgs, corresponding in a limited but recogniz-
able degree with the median scores: upper 39.3, middle 36.72,
gnd lower 36.7.

Lima, with lower median scores for all three soolal classes,
also totals only 48 in the count of occupational aspiraticns in
this category; 11 for the upper, 18 for the middle, and 19 for
the lower, corresponding to the slight upward incline of the
medlan scores: 32.3, 33.34, and 34.5 for the corresponding
soclal classes. BRelationshlips for the samples of both cultures
for this value are graphically presented in Graph 5 below Table
XXXII.

Table XXXIII l1lists the distribution of aspirations to occupa
tions correlated with high religioug scores. Of the total 1C1
Chicago subjects who declared interest in this category of occupa
tions, 28 were in the upper, 38 in the middle, and 35 in the
lower class. Corresponding religious value medians for the three
social classes were: 48.3, 52.62, and 51.6, revealing here, as in
the other values, a similarity of pattern.

The Lima total of 89 was composed of the asplrations of 35
upper, 30 middle, and 24 lower class cholces, corresponding in

this case also to the direction of the religious value median
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scores for the three classes: upper, 53.86, middle, 51.66, and
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lower, 50.25.

o

TABLE XXXIII

DISTRIBUTION OF ASPIRATIONS TO OCCUPATIONS CORRELATED
WITH HIGH RELIGIOUS SCORES

Occupation Upper Middle Lower Total
Chicago Lima Chicago Lima Chicago Lima Chicsgo Lima
Artist 2 2 0 k 6 1 8 4
Catechlist 0 8 0 3 0 0 0 % |
Doctor 16 11 17 9 9 12 4z 32
Helper of Poor 0 0 0 3 0 0 0 3
Housewife 4 0 2 0 3 0 9 0
Nurse 5 0 2 2 12 0 19 2
Peace Corps ;! 0 0 0 0 0 1 0
Priest or Nun e 14 16 12 5 31X 21 37
Therapist 0 0 1 0 0 0 1 0
Total 28 35 38 30 35 24 101 89

Graph ©: Religious Value MEDIAN SCURES COMPARED WITH ASPIRATIONS
TO OCCUPATIONS COREELATED WITH HIGH RELIGICUS SCORES BY
SOCIAL CLASSES
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The comparison of medlan scores with aspiration totals i1or -
each 61&58, in relation to the religious value 1s shown in Graph
& below Table XXXIII.

A complete presentation of occupational aspirations of the
subjects classiflied according to correlatlion with high velue
scores for each of the six values under consideraticn, has demond
strated that when these are broken down into distributions
according to sooclal classes, a gonsistent pattery of reiationshiy
appears for all the values. The relation of median value scores
of the three social classes in each culture in regard to direct-
ion, not distange, can readily be discerned. Wherever the upper
class medlan score for a value, for example, stands higher than
that for the middle clags, the number of cholices of occupaticnal
aspirations correlated with high scjores in that value is also
higher for the upper olass, in comparison with the other social
classes; where 1t 1s lower, the number of expressed aspirations
is also lower. Thig pattern has been demonstrated for the three
soclal classes in both cultures for all slx values.

The one point where thils patterhz does not fit perfectly is
thig: the aspirational totals 40 not always correspond to the
relationship of medlan scores between the cultures; that 1is, a
social oclass does not always have a higher total number of
occupsational asplrations when 1t has a higher score than the
corresponding social class in the other culture, so that although

the pattern is perfeotly consistent between the soclal classes
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of both cultures, it shows some lnconslstency in comparisocns be-

i58

tween the two cultures. This 1s true of the middle and lower
classes on the theoretical value, of the upper class on the
agesthetic value, and of all the three classes on the goclal value
of a totel of 36 cross-cultural medlan value scores compared with
aspiration totals, 9, that is, 25 per cent, do not correspond.
However, this ocan be explaihed on the ground that each occupation
al sspiration counts for only one polnt in the totaling, whereas
the scores of the test conslst of a number of points for dis-
tribution among the several values included in the answers to a
question. Thus direction of &holices 1z the important clue here,
since what is compared is not exactliy ocomparable in terms of
points.

Another factor, which ought not be overlooked in relation
to the point under discussion, 1is that the studies whioch served
as the bases for classifying the occupational aspiratlons under
value types, had all been carried out on people of the United
States. Comparable dats for latin America lie in future research
but at present are not available. Information from such future
findings might expose errors which have been made in classifyling
Lima aspirations, producing this cross-cultural inconsistency.
At present, however, absence of information limits possibilities
in this fleld.

From the above data it can be concluded that a posslble ex-
planation of the remarksble similarity of medlan scores between
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khe two cultures and among the socisl classes ocould be found in
bne occupationzl zasplretions of the subjects. It appears that
tne future ls more real to them thsn the present in their choice
b values., The strongest reinforcement for this possiblility is
the fact, previouely stated, that every subject in both cultures
Frote that he exvects to’be able to attain in life to the occups~
bson to which he aspires, even 1f thet be as far-fetched 2s "horse
tpoiner® for a Chicego girl or "doctor" for a lina lover olasg
Poy' This 1s strongly ldeallatic.

Obviousdy, then, the next quesilon ¢alling for an answer lg:
fmat 1s the reason for such ideallstic optinisn? It seenms %o be
related to age-grade level, as Rothman26 suggests in explaining
the findings of his study. % 18 likely that value differences
lof adult society have not yet developed in these subjects, The
strongest support for thz likelihood of such an explanation is
the previously recorded phenomenon of the unanimous affirmation of
he subjccts that they shall be able to attailn their occupational
aspirations, although an alternative —oesiblility was insinuatéd
in the lead question which fellowed: P"If you think you will not
be able to do the job you would like, what job do you think you
will have to do?" No answers followed,

dYesides, the children of thls age~braoket in lsrge urban

centers of Latin America, such as Lima, ere exvosged to two factors
vhich coantribute to the optimism and lack of real¥ic rezsoning

evidsat in this etudy. Upper class children are generally

—

L 20Rathman, p. 129,
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lover-protected to the point where they do 1little if any of thelr
oWn daeiding or reasoning until after they have compl-ted the
"medla® which correeponds to the fifth~through-eleventh gradea

1n the United States. This 1is true of both sexes, although in
Fgeneral males have greater freedom 1n’the upper and middle oclass-
¢8 than the females.2? Unfortunately, thers are no studiss known
to the present writer whish could be c¢ited as confirmation of
these conclusions, but the material gathered through the EﬁEﬁcﬂzs
a8 well as the writer's personal observation among families and in
the schools?? points in the direstion of belated development of
self-expression and of the attitude of questioning of values held
by olifler members of the family, teachera, and religious leaders,
The middle class attempts to imitate the upper class in
this attitude toward child training, springing from their
dsep family attashment., Even teachers in general hold the 1dea
that sixth grade ohildren sare just "tots” (chiquitos), and
can't be expected to reason for themselves. Exposed to this
kind of philosophy, children oazn be expected to acoept and
express without questioning whatever they hear, and reallsm

is far from instruotion on this grade level, Chlldren are

to "be good"® and ‘"help evrybody". Religion and high ideals

27pni1ip Hauser {ed.), Urbanization in latin America (New
York, 1961), 170-190.

2% Ib1a.

29The writer resided in Mexico for four fmonths and in Lima

for ten weeks, visiting and observing echools, and families in
—threrr—hones

-
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are stressed.
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The lower class children abgorb their idealism at &ifferent
fountalne. By the very faot that a lower class child 1s.able to
pe in school for the last year of the elementary grades (the level
at which the test was teken), he 1s considered very fortunate and
expected to serve as a ladder of mobility for his famlly and
relatives. The reasons for this are the deplorable shortage of
gohools, equipment, and teachers30, More than a half million
ochildren of elementary school age could not attend school during
the current year because of this deficiency.31 Fortunate, then,
is the lower class ohild who has menaged to find room. iils parents
and relatives are most frequently 1lliterate and they live elther
in the heart of the city or its delightful suburbs doing the menlal
work for the upper classes, or struggle to survive in the periphert
al barrisdaes (slums). Schools d:awing children from both popula-
tions were included in the present survey of values. The family's
nope lies in thisg "education® of a child who will be able to pur-
sue a more deslrable occupation (in terms of status and salary)
then was open to his father. This optimism and expectation
lare transferred to the child through the home atmosphere and famlly
lettitudes.

Secondly, only those children complete the sixth grade whose
family can afford to send them through the elementary schcol, as
has been noted in Chapter III. Many lower class children, even 1if

301¢ Prensa, Lima's dally paper, April 9, 1963, p. 1
311,44,




162
they begin school, must drop out to support the family or because
there 1é not enocugh money to pay for books and uniforms, demanded
even by public schooles in Lime. Thus the lower class child who
rindg himself in school for the lagt year of the elementary grades
could, on this account, compere himself favorably with others in
nis own gcclal class, and believe himself capable of attalning
relghtg far beyond the bounds of reality, an idealistic view of theq
future.
In this manner, the home and educatlonal system conspire to-
[zether to keep the child in Lima from thinking realistically. The
youngster who has been pushed by c¢circumstances into adult tasks
and thinking patterns prematurely, is not in school to serve as
lpart of a sample for a study.
Similarly, the American educational syastem, with 1ts "success
orientation, as discussed in Chapter II32, nolds all that 1s need-
ed for developing e¥ 1dezlistic attitude of complete optimism come
parable to that of the children of Lima. The reconciling of desird
fith reality comes later, at the time of graduation from high schoql,

s Chinoy33 found in his research among youth. Hollingshead3%

15 42280b1n Williems, Jr., American Soclety (New York, 1960), pp.
33Ely Chinoy, Automobile Workers gnd the American Dream (New

fork, 1955), p. 112,

- zggA. B. Hollingshead, Elmtown's Youth (New York, 1949), pp.
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reported the same cbnolusion in his discussion of aspiration among
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teen-age youth., Children in the sixth grade in general, it would
appear, bellieve they can achleve whatever they set out to do.
ppneir limltations and external obstacles rise before them later to
bplock thelr anticipated achievements or make their realization
aifficult.

Another factor that may hot be overlooked in attempting to
account for gimilarities between any two segments of the present-
day world, is the tremendous impact of mass media, especlally
movies, radlo, and television, even for the 1llliterate. The
commeréial element controlling much Amerlican mass medla makes
every effort to present programs which offend no one, for pragmatig
reasons. A "national common denominator of attitudes" 15 oiten
carefully studled and incorporzted into programs.35 lesearcn has
shown that television gives a boost tﬁ viewers, inducing them to
greater striving and achlevement and increases thelr upward rate
and mability.36 Specifically, close to 85 per cent of the 10 anmd

ll-year-o0lds who were viewers of televislon, when asked in one

35Joseph Klzpper, "Mass Medla and Persuasion,” in The Progess
’ %955

ggd Effects of Mass Commynication, (ed.) W. Schramm, (Urbana
239=320,

365, T. Himmelweit, A. Uppenheim, and P. Vince, Television and
the Child (New York, (1958), p. 243,
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gtudy what they considered most important in helping a persca to
get on in the world, answered: education, brains, g00d4d character,
end hard work. The reply itself is not the point emphasized here,
put the fact &gt 85 per cent of the children gave the Bame reply.
This may have bearing on the gimilarity in value scores of thne
children in the Chicago sample, regerdless of their social class.
In Lima, however, mass media are not as availsble to the
child as they are in Chicago, and similarities in the Lima samples
mst be considered in relation to their immaturity, inexperience,
pnd the sheltered 1ife they lead, as not conducive to an early
development of personsl judgment,
Finally, in both cultures the influence of religion in the
feducatiornal system should not be over-looked, as & factor which
ras not tested in this study.

In summarizing Generalizetion 1 it may be said that it is not

- plkely that the similarities in this study were the result of
pverlapping in the sample or of an dedequate testing instrument,

. number of factors may have contributed to produce the phenomenon:
L) the effectiveness of the sechool as = soclalizing agent, 2) the
pOosslbility that differences exist on other levels but are not
reflected in the value system, 3) the possibility that the answers
Lere verbal expressions not agreeing with real preferences, 4)

fhe age-grade level of the samples with its corresponding idealis -

fad

lc optimism discbsed by the answers to questions on occupational

ksDirations. 5) the influence of mass media, and 6) the influence
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of Bellglon,

Generalization 4 held that differentiation increases with
the upward olimb of social class strata. The subcultufe of
poverty of the lower class in any culture has traits which country
of residence alone does not eradicate, such as the economic
struggle for survival, chronic shortage of cash, absence of food
reserves in the home, pawning of personal goods, borrowing at
usurious rates of interest, use of second-hand clothing and
furniture; or the soclal and psychological characteristics: 1liv-
ing without privacy in orowded quarters, a high incidence of
alcoholism and abandonment of mothers and children, resorts to
violence in settling disagreements and training children, early
initlation into sex, free unions or consensual marriages, and
mother-centered families; the general characteristics: a strong
present time orientation with relatively little ability to defer
gratification and plan for the future, a sense of resignation and
fatalism based on the realities of a difficult life aituation.37

The time consuming struggle to obtain the minimasl neces -
Sltles of life ocan leave little or no time for the "better" things
like education and the development of special talents; freedom to
choose the vocation one really wants; relaxation in self-confid-
ence and security; good health with assurance of medical care in

time of need and of a home for old age.

370scar Lewis, Children of Sanchez (NewYork, 1961), p.xxvi
(Introduction).
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One may expect that those who have these characteristics
gn common will value the same things: that which gives them hopeg
dispells their frustration, and promises to provide security.38

However, to the degree to which a people are able to elimina?e
or reduce these economic, social, and psychological limitations,
they share the possibility of partlcipating in and obtaining what
their larger oulture has to offer. In Puerto Rico 1t was found
that the differences among the soclal classes developed as a re-
gult of changes in occupation, income, education, and a chance
at making of important decisions3?, Changes in these factors are
related to changes in attitudes and valuos“o. Therefore, the
degree to which members of & group avail themselves of these
possibilities will be reflected in their attitudes and value
system.

Since the social classes of Chicago differ from each other
and from the corresponding social clesses in Lima on some of thesé¢
factors, they can be expected to reflect the difference in thelr
value cholces, as has actually occurred in the present study.

Table XXII indicates that the increasing dlfferentiation
observed on the cross-cultural level is primarily due to the

changes within the Chicago sample, since only one significant

38centers, p. 92.

397umin and Peldman, p. 459.
401pia., p. 458.
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jifference was evident among the soclal glaasea of Lima, ’The vig-
jble differences in material possessions, quality of Jobs, and
education in the Lima population induce one to explain this absence
of value system differentiation in terns of a neutralizing factor
(aignidad), measuring a man's worth by the value of his soulll
which has to date withstood (as in Puerto Rico) the external foroces
tending to weaken 1t., A study gpecifically geared to explore
trends in values in lima, such as was part of the study made 1in
pPuerto Rico, might uncover an emergent system of values running sidqe
by side with an older system, but not as evident yet as in Puerto
Rico where a new value system is gaining dominance over the 0ld, 42

Social oclass differences in terms of values, then, can be exX-
pected to inerease with abillty and opportunity for participation
in natlonal advantages (occupational, educational, residential,
deoision making) as has been indicated to some degree in the
present data. The baslc ethos element of dignidad may be the
neutralizing factor which prevente the expression of differing
value oholces to date in Lina,

Generalization 5: The two signifiocant differences on the
oross-cultural level are in the gocial and political values. Thils
is in harmony to a limited degree with expectatlons expressed in
Chapter II. Gillin's elaboration on the ethos conponents of the

klrpaa., p. 456.
%21p3d., p. 456.
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{atin American culture“3 and Willtams'# description of North
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Amerioaﬁ values presented a ocomparative ploture of the two cult-
ures in which it could be expected that the Latin Amaridaps would
goore higher in religioug, itheoretical, and gocial scores, and the
North Americans in econemic and political scores, as a result of
the elements in thelir cultures,

The data show that both range high in theoretlcal median

goores, a phenomenon explained on the basis of Witryol's findings
that children of the age-grade level used in this test are capable
of a high degree of discernment regarding the teacher's preferencesg
(expressed in frequent exhortations to study and be diligent&s)
and would, under these circumstancee, allow this to be reflected
in the theoretical value cholces, Thelr lack of experience with
other fields of endeaver may have had bearing on their cholce, alse,

High theoretical scores had been expected for the Lima sample
because of the emphasis on words and concepts as an element in
their ethos; a contributing factor in Chicago was most probably
the faot that these children have two more years of grammar school
ashead of them before they oan think in terms of even a part-time
Job in mogt cases, Being interested in the theoretical world,

therefore, is the practical thing at this stage.

“351111n, pp. L4B-LUF.
blyi111ams, pp. 397-470.
“5w1trycl, P. 325.
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medlan soorgs has also been explalned, again on age-grade level
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Absence of a significant difference between gsonomic value

development, thie being tied to attltudes in home and clésaroom
delaying the development of individual ability to diseriminate in
econonic matters which are related to adult rather than children's
responsibilities, For the Chicago sample, the mass medla were
suggested as possibly contributing to the leveling of soclal class
differences in expressing values, and for Lima, strong family tles
and over-protection,

Samples in both cultures range high in religious median
scores, although the Lima group aurpasses that of Chlcago, as had
been predicted. ,

The significant difference on political medlan secores, agaln
in accordance with expectations, shows the Chloago sample ranking
above that of Lime, reflecting the oultural ideals of hard work,
success, achlevement, and competition present 19 the wvalue orien-
tation of the United Stateshé. The Lima sample, on the other
hand, scored significantly higher on goelal values, stressed in
the strong family and *dignidad® orientations®?, These two gen-
eral differences had been antlelpated.

Finally, Generalization 6: The Chicago lower class sample
median score is emceptionally high for the aeathetie value as

conpared with thoese of the other soeclial classes in both cultures.

Wb1pig,
476111in, p. 492,
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the factnr which seems 1ikely to have bearing on this phenomenon
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18 that this group of 80 subjects were all Negro, inasmuch as neo
gehool could be found in Chlesago with a white»n&n»Spaniah-apeaking
jower clags population. In spite of (or perhape because of) their
anfavorable residential environment end the many forms of dlscrini.
nation from which they suffer, these subjeots, in their test
cholces, showed speclal pref.rence for all answers involving mus-
jo, drametics, and art, possibly as an escape fron ths dreadful
prealities whieh surround them, and an expression of unfulfilled
desires,t8

Summery. Six generalizations are evident from the data of
this ebtudy:
1. The striking similarities. These are not the result of an
over-lapping sample nor of an lnadequate teating ;nstrumsnt. 1t
the test were not adequate to a reasonable degree, it would not
have brought to light dlfferences between categories set up
eccording to any variable. However, this teat has revealed signi-
ficant differences in &ll conmparisons butlone when the sample was
divided on the basis of sex, Furthermore, the Aifferences between
the sex median scores shows the difference to be in the same

direction as the adult scorees in the Allport-Vernon-Lindzey sanple

2

48R4 chard Wright 2 ¥dllion Blaék Yolces (New York 19&1),
pp.6127~129* slso! erine DsHueck, ggiendaggg House fNew York,
1946), v. 57.
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In processing the occupational aspirations of the subjects
in searcn for a possible olue to the similarity of median scores
among the oategories, it was found that a classirleatioh of
occupations into categories related to high scores in each of
the six value types, followed by a tabulation of the diatributien
of occupational aspirations, resulted in a patterned relationship
petween the median value scores of the soclal olasses and the
total number of aspirations for each class., This revealed that
the median value scorss were related to occupational aspirations
rather than to an adult system of values based on reality.

The possibility that 10. and ll-year-old children have a
system of values based on idealism rather than reality was re-
inforced substantially by the further empirical observation that
every child of the 473 in the sample (7 stated they did not know)
had evineced confidence that his oceupational aspiration was with-
in his reach beyond any doubt.

Considering this idealism, the similarity of aspirationa
(some of which out aoross all classes and both ocultures), mass
media, and the age-grade level of the sample, the possible
explanation for the simllarities can be advanced that at this
age, adult values arse not yet developed in children, that their
choices are based largely on their optimism and hopes for the
future.

The influence of the school as a soclalizing agent, and of

religion may have a bearing, but there was no teating of these
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factors in the présent study.

Uther explanatione may be that class diffcerences may exist
on other levels, but not in valuem at this age; or, finally,
pernaps the questiomnalire eliclted verbal expressions not ground-
ed in reality.

2. Non-glenificant differences in goonomic gcorss. Although the
advanced industrisl conditlon in the Unlted States as compared wit
Peru provided good reason to expect the North American sample to
ghow much higher economic scores than the Latin American, this
was not the case. The age-grade level of the subjects may be
responsible for similarities in economic scores, since the data
on sex differences seems t0 indicate that, of the six values

tested, the economic is the least developed.

3. Apparent sbsence of a gongigtent pattern. A consistent pattem

was uncovered, as explained under Generalization I above, when
occupational aspiration totals were found to correlate with
median value gscores in the direction of relationships between the
olasses. This part of the present study seems to offer a degree
of confirmation to former research on the relatlionship of values
to occupations.

L. Inoreage ln ihe pumber of inter-clasg gnd gross-gultural
differences with fhe upward climb of goclal class strata. The
Chicago sample shows thls phenomenon in inter-class as well as

in oross-cultural comparisons. Viewing the outcome of the presen&

study in the light of the findings of Tumin and Feldman in Puerto

h
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gRico, it seems permlissible to conclude that class differences
can be expeocted to increase with ability and opportunity for
participation in national advantages (occupational, educational,
resldential, decidlon making), as has been demonstrated by the
present data for Chlcago. The basic ethos element of "dignidad"
may be the neutralizing factor which prevents the expression of
differing value cholces to date in Lima.

5. Social and Politicel differences on crogs-cultural level, On
the basls of the strongly knit family system and the dignidad
element in the Latin American culture, the higher score obtained
for the Lima sample on the goclal value was expected. In like
manner, the North American success-achievement orientation can
be the explanation for the higher score in political values

the
obtained for,Chicago sample.

6. ZIhe relatively high aesthetioc medlan soore for the Chicago
lower glags. A possible explanation forithis may lie in the fact
that this segment of the sample was all Negro. According to
Wright and Dellueck the American Negroes, ghettoed in the slums,
long for better things, and release this hope in a love for music|
song, drama, and color. At least this sample showed thelr pre-
ference for these values in the present test.

Chapter V has attempted to offer possible explanations for
the data of the present study which had been presented in greater
detail in Chapter IV, Chapter VI which follows willl now summarize¢

the entire study, point out its shortcomings, and offer suggestioTB

Lon funtlbon macogonesl 3n +hg ancoa
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CHAPTER VI
SUMMARY ARD CONCLUSIONS

A survey of cross-cultural studles exposed two deficlencies:
the absence of North American-Latin Amerlocan oross-cultural soc-
1ological studies of velues, and some lack of consistency among
the findings of the limited research that had been done corparing
the values of North Americans with Aslans and Europeans.

The field of values has been controverslal from the time of
Comte and Weber and disagreement on acceptable methodology for
1ts study still divides soclologists, The present writer, althouéh
comitted to Weber's verstehen outlook, accepted for the present
study a method set up by Allport-Vernon-Lindzey in a Study of
values which scores personal values on the basls of point distri-
bution. Sinoce its publication this test has been used more than
any other for measuring the effects of varliables on values, as
expressed by the sublects.

The present inquiry was undertaken to test the relative
strength of soclal class and culture in the formatlon of values,
It was not clear which could be expected to supersede the other,
except for the lower class on the basis of Oscar Lewls' observa-
tion. Lewis maintains that the lower class 1s a subsystem wlth
its own set of values which ocontain universsl elements, so that
the lower class 1in the varlous cultures he had observed had much
in common, including the value system. This served as the theo=~-
retical framework for the hypothesis that more value dlfferences cgn
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pe expected between soclal classes within a cultupe than between
the saée soclal olaases In two different cultures, applylng the
test to three socisl class;s, not Just the lower,

This general hypothesls was broken down 1ntoﬁwelve nore spei-
i fic statements to test its application between the Latin American
culture in Lima and the North American oulture in Chicago on the
levels of the upper, middle, and lower claases, through the admin-
istering of a values test to 480 sixth graders, evenly divided
petween the sexes, including 80 subjeots in each of the three
soclal classes in the two ocultures, To make the sample more re-
presentative, only 20 subJects were gselected from any one of
twelve school§ and care was taken to include a cross-section of
schools representing populations which might be affected by place
of resldence. To avoid overlap of oculture, no Spanlish-speaking
child was accepted in the Chicago sgmple. All children tested
were Catholic from Catholic schools, since there is no equivalent
of the Chicago public school 1n Lima.

Both subjective and objective criteria were applied in
classifying sublects into soclal classes. The Chlecago sanple was
socreened by the indices of father's occupation and value of
property in census tract of residence; 1in linma, schools were
gselected on the basis of advice of a well-informed Peruvian, and
subjects further soreened by father's ocoupation and the respondernt's
self-1dentification of soocial class membershlp. As far as 1t

could be done in harmony with these oriteria, a serlous attempt
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was made to take the sample fron extremeg of each social class
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group rather than from adjacent segments, and thereby avoid
repeating Rothman's difficulty.

The Levy Modiflcation of the Study of Values was adapted to
the sixth grade level and for Lima to the Latin culture. Revik.
sions were nmade after a.preteat in both ocultures, before a flnal
printing of the test in each respective culture,

The values test was preceded by a three page anonymous
questlionnaire for personal information. This was inocluded to
provide indices for the selection of a representative sample,
and to make avallable a reserve of facts which might be consulted
Af necessary in expleining the data, in view of the fact that
contact with sources of information about the subjects in Linma
vwould be extremely diffioult and time-consuming, once the originall
testing program had been aoncluded,? The questlionnaire included

inquirles about sex, place of birth, age, race, soclal class,

religion, monthly income of famlly, family size and status, ocoupsg-

tional aspirations, father's occupation, and languages spoken at
hone.

The study of values test which followed the questlionnalre
was basically a modification and adaptation of the Allport-Vernons
Lindzey Study of Values for adults, requiring cholces related to
Spranggr's glx types of men: theoretical, economic, aesthetic,

soclal, political, and religious.

| *rhe pesearcher returned to the United States immediately afl
testing in Lima, May, 1963.

ter
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The data as a whole revealed mere similarities than differ-

ences.‘ Of a total of 60 comparisons drawn up on the findings re-
lating to soclal class and cultures, seventeen resulted in sign-
jficant differences., Between the twp cultural groups, each taken
as & unit consisting of 240 subjects, two significant differences |
of the total of six values were evident: the gocial and politicall
When the groups were broken down into soclal classes within each gf
the two cultures, the cross-cultural differences which appeared
between the upper classes were signif;cant on four of the gix
values: gesthetle, social, political, and religious. The cross-
cultural middle olasses showed signlificant differences on three

of the slx values: goonomlio, social, and political; but between
the lower classes, only one difference was significaent: the
soclal.

To generalize: 4in this sample crpss—cultural differences
deoreased with esach descending stratum, the upper classes showing
nost and the lower classes least differences, This ig particulanrd
ly pertinent in thie study because Oscar Lewls had specifically
mentioned the lower olass as the people emong whom he ha@ obgerved
cross-cultural similarities: 4in England, in Puerto Rico, 1n
Mexioco City and Mexican villages, and among lower clase Anmerican
llegroes, This study including a compariscn of Chicago lower
class Negroes with lower olass Peruvlans of Lima points in the
direction of confirmation.

Of the total of 24 oross-cultural comparisons made, elght
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(33.3 per cent) revealed significant differences,

Hhen conparisons were made within each of the two_cultures
petween soclial clusses, Chicego revealed significant differences
betwesn the upper and niddle on three values: the egconomig, the
political, and the religious; between the upper and lower on two
values; the palitical and the religious:; and between the mliddle
and lower, only on the aesthetic; a total of 6 differences in 18
comparisons, or 33.3 per oent. _

The soclal olasges in Lima, however, in the 18 ocomparisons
made, produced only one significant difference: 1n religious vals
ue medlan scores between the upper and the lower olasses., Thls
was equivalent to about 5.5. per cent of the total Lima inter-
class comparlisons.

The sum of the six Chicago lnter-class significant differ-
ences plus the one from Lima is a total of seven, or about 19.4
per cent of the total 36 inter-class comparisons which were made,

The general hypothesis that more inter-class than cross-
cultural differences would be unoovered, therefore, was not
supported by the data, since 33.3 per cent of all cross-cultural
comparisons produced significant differences, but only 19.4 per
cent of the inter-class differences.

The demonstration of more similarities than differences led
to & search for a possible reason to account for the phenonmenon,

One explanation that immediately suggested 1tself was that the
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sample had been drawn from groups too near each other on the
goclal élass continuum, Thls could be rejected as improbable
gsince a deliberate effort had been made to select extremes rather
than intermediate sampleg of a stratunm,

A second possible explanation: the importance of the common
religious factor, and a third: the effeetiveness of the eduoca-
tional system in developing a universal rather than a social class
gystem of values, both remaln to be tested. With the present
study as 1t was set up, these faotors could not be tested because
all of Lima's schools and almost all the children are Catholis,
However, research of the desired type is possible in the United
States., The testing of Catholiec shildren in Catholie and publie
schools (the sample being matched on other variables) would throw
some light on the influenace of the educational system; wherecas a
test of Catholic and non-Catholie children (matched on other vari-
ablea) in the publio schools (or Catholiec schools) if enough non-
Catholic children for a sample oould be found there, would provide
a measure of the religious faotor, This remains for future re-
search, and until some test of this kind has brought in tangible
evidenoce, it is not possible to say with any reasonable certalnty
whether or to what extent eifher religion or the educational
system were responsible for the present results,

Other possible explanaticne may be that at this age verbal-
ized value differences are not pronounced among children, regard-

less of their soclal oclass or oulture, Also mass medla may be a
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sontributing factor to the leveling of value differences.
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A final possibility, whioch appears to be a probability, was
uncovered when the ococupational asplrations of the subjeots were
tabulated for clues to the limited number of dlfferences in the
data. The responses presented a surprising pattern of idealistio
optimism, There were aspirations to occupations which the sub-
jects, Judging by rational standards, would be unlikely to reach,
yet all unanimously stated the expectation of heing eble to
attain the goal they desired. Not one answered the subgequent
question as to what he would have to becone as an alternative
because he foresaw that he would not be able to pursus his per-
sonal prefsrence. This idealistic outlook held commonly by the
entire sample may have influenced their expressed cholces in the
values test more than the reality in which they live, Other re-
gsearchers have found the 10- and ll-year-olds inecluded in their
astudies to be lacking an adult value system., Therefore, thls was
considered the most probable reason for the similarities: the age
level at which 1dealism rather than reallsm constitutes the
framework for expressed value cholces, There 1s no evidence that
cholces in action are made within this framework,

The inconsistent pattern of the results of the scores was
found to correlate positively with the sums for each social class
of the occupational aspirations when these were sorted according
to the six value types, From this evidence it appears ghat for

this sample nelther culture nor soolal class was am potent an
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influence in directing the expression of value cholces azg were
thelr éoeational aspirations, The;r expressed preferences were
uncritically related to the future, not to the present or the
past.

The absence of egconomic value differences to the expeoted

degree could be due to a lack of the development of an adult
ability to make reslistic econonic cholces at this age, or to the
fact that there are no such differences in ten and eleven- ®ar-
olds, Since this was the only value in which sex differences

414 not eppear (for the Lima sample), 1t would epeem that the
ability to dlstingulsh between the male and female appra ch to
economic preferencea had not yet been developed in the lLima
sample, as all other values showed significant differences.

The high theoretical gcores for the entire sample could be

the result of cultural factors, as significant differences 4id
appear on all three levels between the sexes on this value. 1In
Chlcago, the educatlonal value-orlentation, like that of the
entire system in the Unlted States, stresses the importance of
*brains and education.' The compulsory education laws may also
hsve bearing on the child's mental attitude. In Lima the Lztin
Americah ethos emphasizes words and concepte reather than action,
The inerease in the number of inter-class and oross-cultural
differences with aseending scelal claess strata can be understood
as resulting from the changes in value systems which occour with

the characteristice accompanying socilal c¢lass membership:
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educatlon, occupation, place of residense, and opportunity for
decision-making. Tumin and Feldman found this to be true in
ruerto Rico. The absence of these differences in the lima sample
may be related to the continuing strength of the basic element of
dignidad in the oculture which makes possible extreme external
differences simultaneously with similarity of values among the
soclal classes,

The two significant differences on the cross-cultural level
for the entire sample confirmed what had been expected beczuse of
the elements in the two cultures: Lima producing a higher goolial
value medlan than Chlecsgo and Chicagé significantly higher polit-
ical scores than lLima. The well-knit family and highly treasured
friendshlp ties, together with the peculiar concept of peraonal
worth (dignidad) in the Latin oulture were influences which could
be expected to result in high gocial value scores. On the other
hand, the Chicago msample's expression of preferences in accord-
ance with the succeas-~achievement value oriantation of the
culture might account for the high politicsl scores,

The Chicago lower class sample scored exsceptionally high on
the aesthetic values as compared with the other two Chicago social
classes, a phepomenon which may be related to the fact that they
were all Negro, wlth their conditioned foous on the musical, the
colorful, and the dramatic as a compensation for other possible
intereats which are thwarted by external conditions. The question

which remains to be tasted in this connection is: would the
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gesthetic score of the lower olass remain this high 1f a lower
class white sample were subetituted for the Negro sample, other‘
things being equai? An attempt was made to locate such a group,
but 1t ovroved unsuccessful in Chicago. This raclally different
gsegrnent of the sample was asccepted because there is no conclusive
evidence to date that race is a significsnt factor in the stuvdy of]
values. Since this study shows the group to hold higher aesthetlq
geores, it is nct clear whether race is related to the results
or not, This is another problem left for future research,

Conecluding remarks. Being among the first of its kind, the
present study was carried through under handicaps and resulted in
data with limitations, Cross-cultural research presents the
problem of defining terms and concepts in exactly the same way in
two ocultures. Frecuently this is impossible, for words and phrasgs
carry connotations and implications which are not easily, if ever|
translatable to other culturee, and at times not even to other
soclal classes within the same culture. The study of veople from
any soclological point of view 1s an extremely compllca?ed matter,
When the dimension of oclass or culture or both is a@ded, the appli-
cation of many experiments and projects of research, including
related variations, 1s necessary before any established theory
can emerge, )

In the present study, although a serious snd vpainstaking
effort was made to prepare the test for the Latin American sample

in such a way that 1t would actually cosfrespond in all things %o
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the North American, 1t cannot beddenied that a certain margin of
doubt remained, For example, the name of Abraham Lincoln has
connotations in Chlcago which could not be gxactly dupiicated in
Lima, Lima does have national heroes assoclated with patriotiec
ideas, but a difference remains, Other examples could also be
cited, The writer had hoped to be able to measure the degree

to whioch such cultural factors influenced the results of the test
by taking a test made originally for Peruvians, translating and
adapting it to North Americans and adminlistering 1t in the Chioage
schools, Unfortunately, no such teat exiats to date. Therefore
this check could not be made, It remalns for future research,

The practical impossibility to provide an exaot equivalent
for every oconcept in preparing this test for the Lima subjects is
considered the foremost shortooming of this study., The most
that can be sald for it is that it ie a beginning.-an attempt to
meet the challenge of the times demanding understanding of people
based on information inoreasingly sclentifio and aocurate,

A second serious limitation was imposed on the findings of
this study by the age level of the sample; yet this very group
was chosen to avoid a shortooming of previous studies: the oX
clusion of the lower class, Cross-cultural studies that are made,
in underdeveloped countries like Peru on the high school, college/]
or university level are not adequate samples of the population.
Such samples are highly selective in view of the faocta footnoted
in this astudy: 4in Lima itself more than one-half of the pcpulati#n
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38 1lliterate, about one-tenth begin high school; between one and
three per cent begin college. How representative of the general
population is a test given to atudents on the high school level?

The attempt to avold the above-desoribed distortion by
gelecting a younger sample resulted in the manifestation of a high
degree of idealism in the subjects! expression of expectatlionsa of
attaining their ococupational aspirations. The phenomenon raises
s serles of new problems which oall for further research: would
the results be the same as those of the present study if some
other type of values test were administered to the same group?
Would the results be different if the present test were administer
ed to a different age group? This would eliminate the lower clasg,
but some insights could be obtained for comparison of the middle
and upper classes, Would the results be different if sixth-grade-
level lower class ohildren not attending school were gilven the
test in personal interview rather than by questionnaire to reduce
factors assoolated with reading ability? What would be learned
concerning value systems if an instrument were avallable for
measuring objeotively the values of all three soclal classes out-
side of the educational institutions? There is an urgent need
for insights based on such information at the present time.

One other difficulty must be kept in mind in evaluating this
study: the uncertainty and fluctuation whith a researcher meets
in a Chicago-lLima sample because of the dynamic condition of
extremely rapid and unprecedented change with which both Latin
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Anerlca and minority groups migrating to large citles are faced
in our day. »

Keeping 1in mind these limitations and difflcultles, 1t can
be said for this study that on the theoretical level it rein-
forces the findings of Rothman that the values of chlldren are
related to age-grade progression, with the additional contributior

that the values of the subsystem of the 10~ and ll-year-olds
are highly idealistic, so that the future appears to be & more
important factor in expressing preferences than the present,
Whether or not thisg would be the prime faotor in declsions of
imnediate action ocannot be substantiated from this study. Furthey
research exposing the same sample to a wrltten or oral expression
of cholces and then to i~ an aoctual application in action is nec-
essary to test the degree to which these ocould be equated.

The second contribution related to Rothman's findings,
subject to further testing, is the evidence that seems to point
to a later development of the abllity tomake judgments related
to the geononic value than to the other five in the present
test, Do economlo values take on meaning for the child later
than other values? It would appear so from the fact that no
significant differences were discernible in the Lima sample,
although this was not true of any of the other values,

A third contribution is the seeming confirmation of studles
relating values to vocational interests and occupations; such

relationship was pronounced in the present study.
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A fourth contribution was the confirmation of the observation
of Oscar Lewls that the lower class has a suboulture of its own
outting aoross national lines, that is, that the value system
of the suboculture is dominant over that of the natlonal culture.
The lower class Negroes in the Chicago sample were found more
gimilar in their values to lLima's lower class than to the upper
and middle classes of Chicago. The same was true of Lima's lower
clags: the sample was more similar in value cholcee to Chicago's
lower class than to lLima's upper and middle classes, Howevar,
the values of the social class subsystem were not doninat over
thogse of the national system for the middle and upper classes,

For pragmatlic purposes this study has shown that differences
are present on both levels, inter-class and cross-cultural, This
carries major implications for cross-cultural relationships on a
pra ctical basis., North Amerlcans and Europeans proposing to wor;
in Latin America or with Latin Americans, aware of such findings,
oan stand on scientifiocally sound ground when they insist on
peciological preparation for Latin Amerlcan service: on two

levels: ocultural and social class,
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APPENDIX A

I am at boy or girl

208

Where wags your father born?

If in the United States, in which State?

Where was your mother bora?

If in the United States, in which State?

How o0ld are you? years,

Where were you born?

Gity Btate Country
To what social class do you think your famlly belengs:
1) Upper class ____ 3) Worklng class

2) Middle class L) Lower oclass

sbout how much do you think is your family income per month?

1) less than $100

2) between $101 and %200
3) between %201 and 8300
k) between %301 and #500
5) between #501 and 4600
6) between $601 and 2700
7) between $701 and 3800
8) between #801 and 21000
9} ~_ more than £1000
10) I don't know
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7. How many children of your famlly are still living, 1nclud1ng
those who are married and also yourself?

8., How many are older than you? How many younger?

9. 1Is your father living? (Yes or no)
Is your mother living? (Yes or no)
10. If they are both alive, are they living torether with you

in your house?

11. Do you have a stepfather? (Yes or no)
A stepmother? (Yes or no)

12, What is your religion?

13, What do you think you will do after you finish the 8th grade?
1) Just study in high school
2) Go to high school and take a part time Job
3) Go to work as soon as you are 16 years old

14. What kind of work would you like to do when you grow up?

Do you think there's a good chance that you'll be able to
do 4t?

H

If you think you will not be able to do the job you would 1likge,
what job do you think you will have to do?

15. What languages are spoken in your home? Please name zll of

them, even if they're spoken just a little.
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16, What kind of work was your father doing when you were bora?

17

18.

1)
2)
3
k)
5)
6)
7)
8)
9)

10) My other? What?

Studying

Working om a farm

Doing manual labor

Doing skilled wrk (like electrician, carpenter, mechanic)
In military service

Clerk, agent, or office worker

Professional

T

Had his owm small business

I don*t kmow

What: kind of job does your fmther have now?

1)
2)
3)
b)
5)
6)
7)
8)
9)

To
1)
2)
3)
L)

Manual labor

Skilled workman
Military mam

Clerk, agent, or office worker

11

Professiomal

Has his own small business
I don't know

My father is dead

Any other? Wwhat?

which of the following groups do you belong?
Asiatics
Negroes
Whites

Mulatto
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INSTRUCTIONS

PART 1

A number of statements or questions with equally possible answers are given
pelow. Indicate which you prefer by writing the correct numbers in the boxes to
the right of each question. Some of the possible answers may seem equally good
or bad to you, but please choose the one that seems best in each pair. For each

question you have three points which you may use in any of the following ways:

If you agree with choice (a) and disagree with (b)
write 3 in the first box and O in the second box,

like this " EEEEEEEEEEEEEEE N E N R NI N I NI IR B A N AN ]

If you agree with (b) and disagree with (a)

writ’ TR E R s A N RN A R R R NN R R NN AR ERE R RENRE RN

1f you think that (a) is just & little bit better
answer than (b) Write ecessvvevvssssvecancnscscconoe

1f you think that (b) is just a little bit better
answer than (a) WPite seecvesssvoccscnssvevscscses

Eb bF [ob
[F B B B

These are the only ways that you can use your three points for each question.
There is no time limit, but go through as fast as you can and be sure to answer

every question that you possibly can.

t oo



1.

2e

3.

Sclentists should spend their time mostly in: a

(a) discovering new facts to add to man's
knowledge; (b) making new products for

trade and industry.

The best thing about the Bible is:
(a) the beautiful story it tells;
(b) its spiritual teaching.

Who of the following men do you think
ctontributed more to the progress of man:
(a) Einstein; (b) Lincoln? [jt]

If you were a newspaper writer, would you
rather write about: (a) news pertaining
to making money; (b) news about government?

Great writeras, artists, and poets have much
talent. Do you think such people have a
right to be so concerned about their work
that they might sometimes be selfiash and
ignore other people's feelings? (a) yes
(b) no.

from the study of: (a) mathematics;
{b) religion?

Do you think the world would progress more :

Should modern leaders try more to:
(a) get work done; (b) interest their
people in helping others.

Who do you think should earn more money:
(a) people who create works of art, such
as poets, painters, and writers; (b) people
who lead others, such as politicians and
business leaders?

212

Total

24| R
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9.

10.

11.

12.

13.

1k,

15.

16.

Wnich of these qualities do you think
are more desirable: (a) high ideals
and reverence; (b) unselfishness and
sympathy?

Which do you think you would prefer
to teach: (a) poetry; (b) chemistry
and physics?

If you saw these two titles of ,articles
in a magazine, which article would

you want to read first?

(a) Protestant Leaders to Get Together
(b) Stock Market Improves

In which of these two articles would
you be more interested: (a) Supreme
Court Renders Decision; (b) New
Sclentific Theory Announced?

When you enter a church, what
impresses you more: (a) the quiet
reverence and atmosphere of worship
in the place; (b) the way the church
is bullte«pillars, arches, stained
glass windows?

How do you prefer to use your leisure
time: (a) developing your mastery of
a favorite skill (especially such a
one that will help you earn a living
later); (b) doing volunteer social or
public service work (like Red Cross or
making things for giving out in
hospitals or orphanages)?

If you were at a State Fair, to which
part would you prefer to go and stay
longer: (a) those with new manufactured
products; (b) those with scientific
instruments?

If you could, and your neighborhood
did not already have one, which
would you prefer to organize:

(a) a club for discussing patriotic
topicas; (b) a classical orchestra?

Total

213

24




18,

19.

20,

21,

22,

23,

The aim of the churches at the present
time should be: (a) to bring out charity
and interest in others; (b) to encourage
spiritual worship and union with God.

If you had to spend some time in a
waiting room and there were only two
magazines on the table, from which
would you prefer to read: (a) SCIEN-
TIFIC AGE; (b) ARTS AND DECORATIONS.

Would you prefer to hear a seriles of
talks: (a) comparing the advantages of
the British government with those of the
United States Government; (b) comparing
the development of the great religious
faiths?

Whizh do you think should be the most
important aim of education: (a) pre-

paring the student for a good job
with a high salary: (b) preparing the

atudent to be a good citizen?

Are you more interested in reading stories
about the lives and work of (a) great
military leaders of the past; (b) great
thirkers (such as philosophers) of the past?

Doesa ocur high standard of living, and our

possessions like television, radio and so —=—

forth, mean that we are more highly civilized
thar. any previous society (the ancient

Greeks, for example)? (a) Yes; (b) No.

If you were working in a big factory, would
you prefer to work: (a) as a counselor to
whom the workers could bring their problems
and gripes; (b) in an administrative position
where you could give orders?

21%.

a b
]
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a b
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25

26,

27.

28,

29,

30,

If you had just these two books to choose
from, which one would you choose: (a)
THE STORY OF RELIGION IN AMERICA; (w)
THE STORY OF INDUSTRY IN MERICA?

Would modern society benefit more from:

(a) being more concerned about other a

people getting their rights and improving

their living conditions; (b) learning
more about human nature and the way we
naturally act under certain circumstances?

People who work very hard at their trade or
profession usually do so mostly in order to:
(a) make a lot of money; (b) become a boss
or leader in their field.

Would you be more interested in hearing some

one tell you abcut: (a) what is being done _&

to improve living conditions in your part of

the country; (b) modern painters?

Most sclentific work shows that things have
developed naturally, and that there is no
reason to say there is a Creator or God
behind it. (a) I agree with this statement;
(b) I dieagres.

In the Sunday newspaper,; would you sooner
read: (a) articles'about money and changing
prices; (b) the section about paintings and
art?

Do you think it is more important for a child
to get training in (a) religion; (b) athletic

215
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PART 1

e I ]

Bach of the questions that follows has four possible answers. You are
to decide which of the four answers you like best and give this answer a "4"
in the box at the right of it; the one that you like next best gets a "3" in
the box to the right of it; the one that you like next best gets a "2" in the
box to the right of it; and the one that you like the least gets a "1" in the

box to the right of it.

For example:
&, If you like this one best
b. If you like this second best [:}]

¢. If you like this one third best [::]

d. If you like this one least

You may think of other answers which you like better than one of those
listed, but you must use the four answers listed and put them in the order in
which you prefer them as explained above. If you are not sure of the exact
order that you want to put them in, you may guess, but go through and try to
answer every questlion that you possibly can. Be sure that there is only one

"L", and one "3", one "2", and one "1" for every question.



4

5

ke

5

Do

you think that a good government should

aim chiefly at:

e
be
Co

d.

more ald for the poor, sick and old

the development of manufacturing and trade
having a high level of conduct in its
relations with other nations

building up its standing and getting

the respect of other nations

A man who works all week can best spend Sunday:

8s

b
Cs
de

1£
of
&,

be
Ce
d,

Do
&,
b,

o
d,

trying to educate himself by reading
serious books

trying to win at golf or racing
going to an orchestral concert
hearing a really good sermon

you could change the educational policies
the schools, would you try to:

increase the study and activity of

music and the fine arts

increase the study of social problems
increase laboratory equipment and space
make the courses more practical

you prefer a friend of your own sex who:
does & good job, works hard and is practical
is interested in thinking. about life's
problems and his place in them

shows good leadership and organizing ability
shows artistic and emotional sensitivity

—:] G

I
!

If you lived in a small town and had more money|
than you needed, would you rather:

e
b,

Ce

de

use it to help industry and businhess develop |
give it to help the activities of local
religious groups

give it for the development of

scientific research

give it to the Family Welfare Society

Watching telivision, do you enjoy most:

be
Ce

d.

seeing and hearing about great political
leaders i

watching opera or ballet .

programs about people who have unselfishly
devoted themselves to making others

well and happy

seeing and hearing about great scientists,

|
l

i

2

f
i

P17 o
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7. 1f the salaries were equal, would you rather be:
a. a mathematiclan
b. a sales manager
c. a clergyman (priest or minister)
d. a politician

¥. If you had enough time and money, would
you rather: s a
a. make a collection of paintings and works '

of art '
b. establish a center for the care and traini;I__
of the feeble-~minded
¢. try to get a good government position
d. establish a business of your own

9. When talking with your close friends, are
you more interested when they talk about:
a. the meaning of 1life
b. developments in science c
¢c. good books
d. improving soclal conditions

10. If you had the free time and wanted to take
some classes, would you rather sign up for
a class in:
a. sclence b
b. art or literature
c. government and politics
d. business and banking

11, The great deeds of adventure and discovery
(such as Columbus' discovery of America) are
important because:

a. they show that great leaders can overcome
great obstacles

b. they help us learn new facts about the world

c. they help human interests and feelings all
over the world come closer together

d. they help us discover God's design

Total

so| [_R




2 Shouid & perscn live his life by acting according to:

a.
b.
Co
de

To
ab
bﬂ

de

(For boys only; girls answer the part below,)
When ycu grow up, would you rather have a
woman for a wife who:

o

b
Co
dl

(For girls only; boys answer the part above.)
#hen you grow up, would you rather have a
husband who:

A n

bO

Ce

d.

Seeing Lecnardo da Vinci's painting "The Last
Supper® wculd ycu think of it:

ao
bo
Te

d.

is religiocus faiths
his ideals of beauty
his work and friends
his ddeals of charity

what extent do these people interest you:
Florence Nightingale -
Napoleon d

Henry Ford
Albert Einatein

can gain social standing, winning respect from
others

likes to help people

is spiritual in her outlook on life

is gifted along artistic lines

is successful in his profession and admired
by others

likes to help people

is basically spiritual in his attitudes
teward life

is gifted along artistic lines

as an expression of deep religious devotion
as being worth a great amount of morney

as shcwing that da Vinci was a great thinker
as an example of good color harmony and design

219
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Soy: varn 5 nﬁ@{iw .
;Dénde nacié tu podre? 220

St en el Per6, fuéen: 1) Lima?
‘ 2) Otros iugaras de g costa?
3) La siera?
4) La montafic?

aDénde nacié ty madre?

S en el Pert, fué en: 1) Lima?
' 2) Otros lugares de ia costa?
3) Lasierra?
4) La montafic

,Cuéntos afios tienes?

£Mnde naciste?

Localidad Provincic Departamento Fafs

,Crees que tu familia pertenece g {a:

1) C
2) C
3) C
4 C

ase alta? {rtca)
ase media?

ase trabajadora? .
ase baja? Tpopuiar)

— o e s

Aproximadamente, ,cudnto dinero percibe tu familia mensuaimente’

1) Menos de 5/.200

2) __ De S/.201a S/.500

3 DeS/.501aS/.1,000

4 De S/.1,001 a S/.2,000
5 DeS/.2,001 a $/.3,000
) ___ Des/.3,001 a s/ .5, 000
n De S/.5,001 a S/.8,000
§ ____ DesS/.8,001 a S/.10,000
9 __ Mésde S/.1C, 000

i0) No sabe



10.
1.
12,

13.

14,

¢Cuéntos hermanos son en tu familia, 6 inclusive?
(Cuéntos mayores que t6?

_
&Cudnfos nifios viven en tu casa, tG inclusive?
JVive tu padre? (ST o no)

JVive tu madre? (ST o no)

Si los dos estén vivos, gviven juntos contigo en tu casa?

;Tienes padrastro? (ST o no) Madrastra?

Cuél es tu religién?

¢Qué plensas hacer cuands termines la Primaria?
D Trobajar
2 Esfuéiar média
3 _____ Trabajar y estudiar

¢Qué clase de trabajo tenfa ty padre cuando 14 naciste?

1) _ Estudiante

2) _ Obrero

3) - Empieodo-(ffg.bQioba en oficina)
4) - En la Amada if‘f;fii‘«.‘“lﬂ;

5) ____ Profesional

6) ___ €empssino

7) _____ Supequefo negocio propio

8) ____ Sin trbajo

9) —_ Nosabe

&Cudnfos menores?

221

S ————————————

(ST o no)

(ST o no)
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£n qué trabaja tu padre, actualmente?

:] )
”
3)
4
5)
6)
7)
8)

9)

10)

A qué trabajo piensas dedicarte cuando terminas tus estudios?

Obrero

Empleado (trabaja en oficina)
En la Amada (Ejército,
Profesional "

Campesino

Su pequefio negocio propio
Desocupado

No sabe.

Mi padre estd muerto
,Otro? Ludl?

LEs ésto lo que te gustarfa hacer? (St o no). Si no, ,qué te gustarfa hacer,

entonces?

pué idioma o idiomas hablan en tu casa?

A cuél de los siguientes grupos perteneces?

1)

2)
3
4)
5)
6)

7)

Indios
Cholos
Mestizos
Blancos
Negros
Asiéticos

&AI gbn otro? &Cudl ?
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INSTRUCCIONES

PARTE |

A continuacién se dan un némero de preguntas o declaraciones con respuestas igualmente
posibles. Indica cuél prefieres, escribiendo los némeros correctos en los cajoncitos a la derecha
de cada pregunta. Algunas de las posibles respuestas pueden aparecer igualmente buenas o ma-
les, pero, por favor, escoge la que te parezca ser Iq mejor de las dos. Para cada pregunta tie -
nes tres altemativas, que puedes usar en cualquiera de los siguientes modos:

Si estds de acuerdo con el punto (a) y en

desacuerdo con (b) escribe 3 en el primer

cajoncito y O en el segundo, as? ........

Si estds de acuerdo con (b) y en desacuer~
do con (a) escribeast ....viviieniinnn.

Si crees que (a) es solamente un poquito me
jor que (b), escribeast ........ .0ttt

Si crees que (b) es un poquito mejor que (a),
escribeast .......... Ceeisseiiisaseians

> B B B
o B B G

Estos son los Gnicos modos como puedes usar tus tres puntos para cada pregunta. No hay
‘Inite de tiempo, pero desarréllalo tan répido como puedas y asegGrate de contestar cada pregun

tc como puedas.



2.

&,

7.

8.

Los cientlficos deben pasar la mayor parte de su
tiempo: (a) haciendo nuevos descubrimientos para
aumentar los conocimientos del hombre; (b) crean
do nuevos productos para la industria y el comer
cio,

Lo mejor de la Biblia es:
(a) 1a bonita historia que cuentq;
(b) su ensefianza espiritual

uél de los siguientes hombres crees que contri-
buy8 més al progreso del hombre: (a) Daniel Ca-
mién; (b) Mariscal Ramén Castilla?

Si t6 fueras periodista, escribirfas acerca de: (a)
noticias que se refieren a negocios; (b) noticias
que se refieren a polttica,

Gente como por ejemplo grandes escritores, ar-
tistas y poetas, tienen mucho talento, Lrees t6
que esa clase de gente tiene derecho a estar tan
dedicados a su trabajo que a veces son egoistas
e ignoren los sentimientos de otras personas?

(a) si; (b) no.

7
rees que el mundo progresarfa més por el estu-

io de: (a) las mateméticas; (b) la religién?

7
Los |Ideres modernos deben de tratar de: (a) obte
ner 8ptimos resultados econdmicos; (b) conseguir

que la gente se interese ayudando a los demés.

[Quién crees que debe ganar mds dinero: (a) gen
te que crea trabajos de arte, como los poetas, pin
tores y escritores; (b) gente que gufa a otros como
los pollticos y los Itderes de negocios?

Total

i3

[

22l
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9,

10.

17,

3.

]5.

16,

udl de estas cualidades te parece més deseable: D

a) poseer altos ideales y ser reverente; (b) ser des
interesado y tener simpatfa?

"pué preferirfas ensefiar: (a) poesta; (b) quimica y
sica? '

§06| de estos encabezamientos del periédico lee-
r

as primero: (a) REUNION DE ALTOS JEFES RELL a
GIOSOS; (b) PODRIA HABER MAS PREMIADOS EN D

LA LOTERIA.

uél de estos encabezamientos del perfodico lee-
s primero?: (a) LA CORTE SUPREMA TOMA DECI
SION; (b) NUEVA TEORIA CIENTIFICA ES ANUN-
CIADA, :

Cuando visitas una Catedral, 5u6 te impresiona més?
(a) el ambiente de reverencia y adoracién del lugar; 4

{b) la forma en que ha sido construtda y los vidrios de D

colores.,

émo prefieres pasar tu tiempo libre?: (a) practicando
o que te va a ayudar algdn dfa a ganarte la vida; (b)
haciendo trabajo social voluntario o de servicio pdblico.

Si estuvieras en una feria, je gustarfa ir a los pabello
nes donde se exhiben: (a) los productos de fabricacién
nueva; (b) instrumentos cientificos?

Si en tu pueblo no existiera, y t6 pudieras, gué pre=
ferirfas crear: (a) un club de patriotas; (b) una orques-
ta de mésica clésica?

24 R
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17.

18.

19.

21.

22,

23.

El objetlvo de la Iglesia, en el presente debesta
ser: (a) alabar ‘el deseo de ayudar d los demés;
(b) alentar el culto espiritual y el sentido de u~
nién con Dios.

SI tuvieras que pasar algdn tiempo en una sala de
espera y hubiera solamente dos revistas para esco-
cuél preferirfas leer?: (a) ERA CIENTIFICA;

per,
(b) ARTE Y DECORACION.

Preferirfas escuchar una serie de charlgs sobre: (a)
comparacién de las formas de gobierno del Per6 y
Espafia; (b) comparacién del desarrollo de las gran
des religiones.

Cuél crees que debe ser el més importante propé-
sito de la educacién?: (a) preparar al estudiante
para un buen trabajo con un sueldo alto; (b) prepa
rar al estudiante para que sea un buen ciudadano.

a

Te interesan mds las historias acerca de la vida y
trabajo de: (a) grandes Itderes militares; (b) gron -
des til8sofos del pasado.

Crees que nuestra forma de vida y nuestras adqui
siciones, como la televisién, radio y tantas otras,

. * fo . ofle . a
significan que somos més civilizados que cualqunerD

otra.sociedad anterior (como la de la antigua Gre
cia, por ejemplo)? (a) Si; (b) No.

Si estuvieras trabajando en una gran fébrica . pre-
ferirfas trabajar: (a) como un consejero a-quien los
empleados podrfan traer sus problemas y aflicciones;
(b) en un puesto administrativo donde pudieras dar
Srdenes.

226
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24,

25,

26,

27.

28.

29.

Si tuvieras estos dos libros para escoger, ,cudl de
ellos escogertas?: (a) LA HISTORIA DE LX RELI-
GION EN AMERICA; (b) LA HISTORIA DE LA IN
DUSTRIA EN AMERICA. -

La sociedad modema se beneficiarta més: (a) si la
gente pensara més en los derechos y bienestar de
los ciudadanos; (b) si la gente supiera c8mo se por a
ta el hombre porque su naturaleza es diferente a
la de un animal.

La gente que trabaja con anhelo en su ocupacién o
profesién, lo hace generalmente por: (a) ganar bas
tante dinero; (b) llegar a ser un jefe o Itder en su
campo.

a
Preferirfas que alguien te contara: (a) lo que se ha D

ce para mejorar la vivienda en esta parte del pafs;
(b) sobre pintores modemos . :

La mayorfa de los cienttficos ensefian que las cosas
se han desarrollado naturalmente, y que no hay nin
guna razén para atribuirlas a una causa principal o
a Dios. (a) estoy de acuerdo con esta declaracién;
(b) no estoy de acuerdo.

En el periédico del Domingo, prefieres leer: (a) las
secciones sobre la lotertq; (b) las secciones sobre ex
hibiciones y galertfas de pinturas.

Considerarfas més importante entrenar a tm nifib en:
(a) religién; (b) atletismo.

TJo—
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PARTE I

Cada una de las siguientes preguntas tiene cuatro respuestas posibles. Tu debes deci-
dir cuél de las cuatro respuestas te gusta mds y ponetrle un "4" a esta respuesta en el cajoncito
de la derachq; a la siguiente respuesta que te guste més, ponerle un "3" en el cajoncito de la
derecha; a la siguiente respuesta que te guste rﬁds, ponerle un "2" en el cajoncito de la dere-

cha; y la respuesta que fe guste menos de todas, ponerle un "1" en el cajoncito de la derecha.
Y P quee g P |

Por eiemEIo:

a. Si ésta te gusta més que todas

b. Si &sta te gusta en segundo lugar

c. Si &sta te gusta en tercer lugar

d. Si &sta te gusta menos que todas

T6 puedes pensar en otras respuestas que te gusten més que las que se encuentran en la
lista, pero debes usar sélo las éue se enumeran y en el orden de tu preferencia, conforme se ex
plica anteriomente. Si no estds seguro del orden exacto en que quieres colocar las respuestas,
puedes adivinar, pero sigue adelante y trata de contestar cada pregunta que puedas. Fljate que

s8lo hay un "4", un "3", un "2" y un "1" para cada pregunta.




Crees t0 que un buen gobiemo deberfa dedicare

principalmente a:

a. Dar mds ayuda al pobre, enfermo y anciano

b. El desarrollo de la manufactura y el comercio

¢. Introducir un alto nivel de conducta entre sus
poltticas y sus relaciones con otras naciones

d. Levantar su posicién y conseguir el respeto de

d
otras haciones D

Un hombre que trabaja toda la semana puede pasar

mejor en Domingo:

a. Tratando de educarse él mismo, leyendo libros
serios b

b. Tratando de jugar fulbol o a las carreras D

c. Asistiendo a un concierto orquestal

d. Escuchando un buen semén

Si t6 pudieras cambiar las polfticas educacionalesde

los colegios, tratarfas de:

a. Aumentar el estudio y actividad de la méGsica y
de las bellas artes |

b. Aumentar el estudio de los problemas social es

c. Aumentar el equipo y espacio de laboratorio

d. Hacer los cursos més précticos

Prefieres t6 un amigo (a) (de tu mismo sexo) que:

a. Sea un buen trabajador y sea préctico

b. Se interese en pensamientos acerca de las dificulta
des de la vida y de su posicién en ella -

c. Demuestre condiciones de ITder y habilidad en or
ganizacién

d. Demuestre sensibilidad artistica y emocional

Si tG vivieras en un pueblo pequefio y tuvieras més di-

nero del que necesitas, preferirfas:

a. Usarlo en ayudar a la industria y al comercio

b. Darlo para ayudar a las actividades de grupos reli
giosos locales

c. Darlo para el desarrollo de investigaciones cientl
ficas

d. Darlo para obras de bien social

TG prefieres:

a. Very oir acerca de grandes |Ideres pollticos

b. Ver 6pera o ballet

c. Oir hablar acerca de gente que se ha dedicado des
interesadamente a ayudar y a hacer felices a otros

d. Ver y oir acerca de grandes cientlficos

-

. Total

-10 - A0 R




10.

11,

St los sueldos fusran lguales, preferirfas ser:
¢. Matemdtico

b. Gerente de Ventas ‘ £ l E.]
¢. Clérigo (Sacerdota o Madre Rellgiosa) H]
d. Polftico ‘
a .

$i tuyleras suficiente tiempo y dinero, preferirias: D
a. Hacer una coleccién de pinturas y obros de arte
b, Establecer un centro de rehabilitacién para en- P

fermos mentales )
¢. Tratar de conseguir una senadurfa o un puesto en ~ d

el Gabinete
d. Establecer un negocio propio D
Cuando conversas con tus amigos Thtimos, te interesa a :
més hablar de: ' b
a. El significado de la vida c D L]
b. El desarrollo de la ciencia
¢. Buenos libros . [1]
d. Mejorar las condiciones sociales a
$i tuvieras tiempo libre, y quisieras tomar algunas cla | b D
ses, preferirfas matri cularte en: -
a. Ciencia
b. Arte y literatura ﬂ d
¢. Gobiemo y polftico
d. Los Bancos y el comerclo
Las grandes hazaRas de aventuras y descubrimientos (co
mo el descubrimiento del Nuevo Mundo por Colén) son
importantes porque: a
a. Demuestran que los grandes iTfderes pueden vencer b I;]

grandes obstéculos
b. Nos ayudan a conocer nuevas realidades acerca del D

mundo o
c. Ayudan a que los intereses y sentimientos humanos

de todo el mundo se unan més
d. Nos ayudan a descubrir los designios de Dios [d]

Total
50l R | S T X yA




12,

13.

14.

15.

Una personn debe pasar su vidu actuande de acuer-
do o

a.

b.
s.
d

Su fé religiosa
Sus ideales de belleza
Su trabajo y amigos
Sus ideales de caridad

Cubiles de [as acciones de estas personas te interesan
mds, las de:

b.
c.
d.

Mariano Ignaclo Prado (Hombre de negoclos)

El Padre lluminato (La Cludad de los Nifos)
Francisco Pizarro (Conquistador)

Daniel Alcides Carrién (Cientfico)

Contesten los nifios:

Cuando seas grande quisieras tener por esposa a una
muler que:

{Las nifias contestan la altemativa de abajo)

a.
b.

c.
d.

Pueda poseer una posicién social, ganéndose el
respeto de otros

Le guste ayudar a la gente

Sea espiritual en su modo de ver la vida

Tenga dones artisticos

Contesten las nifias
Cuando seas grande quisieras tener por esposo a un

2314

hombre que: b D
a. Triunfe en su profesién y sea admirado por todos F:‘
b. Le guste ayudar a la gente L. c
c. Basicamente sea espiritual en sus tendencias ha- d

cia la vida
d. Tenga dones artlsticos |
Viendo el cuadro de la "Ultime Cenc", ,qué pensarfas?: b D
a. Que es una expresién de profunda devocién religio=- D .

sa
b. Que es una obra que vale mucho dinero 2
¢. Que nos demuestra que su autor es un gran pensadorD d
d. Que es un ejemplc de la beileza de fos colores y los

disefios

12 Total
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APPENDIX B
LETTERS OF REQUEST

Estimado Director o Estimada Directora:

¢

Soy uha hernmana Norteamericana, Franciscana ds San José,
de Chicago, Illinois, He venldo a Lima para hacer una
investigacidn sobre aspectos soclo-econdénicos gara nl doetorado
en soclolégia.

El trabazjo consiste en la aplicacion de un test & los
alumnos de quinto afic de Primaria. El test ha sldo revisado por
el Director de FPlaneaniento Educative y Consultor Pedagdgico, el
i1lustrissimo Doctor Carlos Romero, y el me dié la permi g3idn
para administrar el test in las escuelas flscales., Quando vendre
a su colegio, traeré el documento,

Quisiera venir a su escuela y administrar el test a mls o
menos treinta alumncs de quinto afio el de Abril,

Tl tiempo del test no ha sido limitado, pero tomars coro
una hora,

Quedaré profundsmente agradeclda por su bondadosa)ayu&a,

Muy atentamente,




Dear Sister:

I an a Sister of 3%, Joseph of the Third Order of 2t. Franocis|
with Motherhouse in South Bend, Indlana. I am working for a
doctorate An Soclology at Loyola University in Chicago. The
research for my thesis requiree a study of values in relation to
social class. 'This I shall attempt to measure by nmeans of a
standardized test (that is, its author ls atpresent testing for
this purpose), administered to 30 students on the sixth grade
level in 12 schools of the cilty.

Last spring I carried out a parallel project in Tima, Peru,
My purpose is to test the hypothesis that people of the same
soclal class but of different cultures are more simllar than
people of the same culture but of different social classea, Thls
point is important at present because more snd more Americans of
good will (religious and lay) are offering thelr services to
develop Latin america. If this study produces the expected re-
sults, 1% will demonstrate that an understanding of the rocial '
class of the Latin Americans with whom the North Amerlcan works,
is essentlal for favorable and effective relatlons; that tragle
nistakes can be made by middle class Americans of much good will
but with l1ittle understanding of lower class values, when they
try to help lower class Latins,

Will you kindly permit me to come to your school to adminis®.
ter the vslues test to 30 sixth graders (ir nosasible 15 boys and

15 girls) who are pot of Spanish speaking background? It will
require sbout an hour or slightly more, The students ares to be
taken at randon,

The date set for your school is

In writing the thesie, I shall use no nsmes of elther stusa-
dents or schcols, but if you should be interested in the ratings
of your sixth graders, I shall be happy to forward then %to you as
goon as the tests arse soored,

Kindly return the enclosed card at your earllest convenlence
as that will faocilitate planning.

’

Very gratefully,
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A LOS DIRECTORES DE PLANTELES PARTICULARES DE INSTRUCCION PRIMARIA:

El suscrito, Director de Planeamiento Educativo y Con-
sultor Pedagégico del Ministerio de Educacién agradecerd profundamente la cola-
boracién de los Directores de colegios particulares al trabajo de investigacién so-
bre aspectos socio- econémicos que realiza la Revenenda Hemana Mary Theresita

$.5.J., (Hemanas Franciscanas de San José).

El trabajo de la Hermana Mary Theresita consiste en la
aplicacién de un breve test que ha sido revisado por la Direccién de Planeamiento,

el cual tomaré muy pocos minutos de la hora de clase de los alumnos.

/I I/ /
U~

~CARLOS SALAZAR ROMERO——>
Digector de Planeamiento Educativo y
%\ Consultor Pedagdgico

~ Muy atentamente,

’; \'/l
& L\
\\f A ::en\'-f}, »

CSR/hro



APFROVAL SHEET

The dissertation submitted by Sister Mary Tharesita
Polczynski, 5.5.]. has been read and approved by five
members of the Department of Sociology.

The final copies have been examined by the director
of the dissertation and the signature which appears below
verifiss the fact that any necessary changaes have been
incorporated, and that the dissertation is now given final
approval with reference to content, form, and mechanical
accuracy.

The dissertation is therefore acceptad in partial

fulfiliment of the requirements for the Dagree of Doctar of

Philosophy.
Dy 29 190y e 4 Cagon
pate ! Signature of Advisef/
1./
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