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CHAPTER ONE
INTRODUCTION

Parents have often asked why some gifted children use thelr special
ability while others seem to lose thelr way. A newspaper recently published
a contribution from ons of its readers. It was sipgned, "Author Unknown®.

*If a child lives with criticism, he learns to condemn.

If a ehild lives with hostility, he learns to fight.

If a child lives with fear, he learns to be apprehensive.

If a child 1ives with pity, he learns to feel sorry for himself.

If a child lives with jealousy, he learns to hate.

If a2 child lives with encouragement, he learns to be confident.

If a child lives with praise, he learns to be appreciative.

If a child lives with acceptance, he learns to love.

If a child lives with approval, he learns to like hinmself.

If a child lives with recognition, he learns to have a goal.

If a child lives with fairness, he learns justice.

If a child lives with honesty, he learns what truth is.

If a child lives with friendliness, he learns that the world is a

nice place in which to live.®

Hay I add = =

If a child lives with love, he learns security.

If a child lives with faith, he learns to trust.

And if 2 child lives with God, he learns his real reason for being.
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This study was concerned with 2n individual case study analysis of
faetors affecting the acadenic achlevenuent and underschievement of sixty-
two intallectually superior high school studeuts.

It was an attempt to answer some of the many questlons that ask what
has helped the bright achleving student to utilize his high potentialities
and what has hindered the just-as-bright uwnderachisving boy or girl. With
the case study 2oproach it is the hope to interest, emphacize and clarify
the findings to mors people than ths more generalized, statistical studies
have been able to reach.

This report will stress the belief that underachievement cannot be
understood apart from the individual who manifests the behavior. To know
why a student is underachieving we must examine not underachisvemrent but the
individual.

Here recognition of individual diffoerences does not in any way
coapensate for control.e A favorite limerick makes the point effectively:

"# ghoulish old fellow from {emnt
Encased his wife in cement.

He said, with 2 leer,

'T was careful, my dear

To follow your natural bent'.®

Today, counseling shuns even such benevolent controle They cannot, nor
should they want to control the individual or his future. Uhat 1s wanted,
what is needed is a sufficlient number of adequately trained counselors in
every school, who could do much in working with the individual child who has
problems, prevent more problems and much of the low achievement related to the

problem. This study stresses the need of more counseling and the role of the
guidance counselor in his effort to help ocur intellectually superior youth.
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It is unlikely that any definition of terminology will ever win
universal acaeptsnces lany theorists, in thelr writing and speszking, become
so entanzled in dafinitions that ithey fall to cowe to grips with issues at

all. At other times, having at last fastenzd on a definition that seems
workeble, they sraect upon it an argument that may be a modal of objectivity
bt will alwzys resain wicomvineing to those who rogard the basic dafinition
s inexact, incomplets, or othsrwise unsatisfactory.

‘iany school paopla view the term "superior” as invidious and uwndeiow
eratic. They also complain of its inexactitudes It is too broad and general,
they say, for thers are many kinds of supoerlority and ws do not know which
kind is meant. The twin desires for = more palatable and for 2 more preclse
term have lad to the use of "zifted”, "talented”, Mable” and "ambitious™,
and the liks. Thess are not very satisfastory sither, since there are as
nany kinds of ziftadness and talents as there are of superiority, and while
Tablae® is a haraless term, "anbitious® can be nearly as invidious as
Tsuparior®. Educational literature is of very 1littls help here. Some writers
distinguish hetween "gifted” and "talented” in terms of Ii, the "talented”
ranzinz froa 120 to 130 and the gifted from 130 upe. Others use "gifted"
to mean thoss who arcel in acadenlc subjects, and "talentsd” those whose
evcellence shows itself in music or the arts. Still others reverse thaese
roles.

Others, more interested in lssues than teminologys use the ternms
interchongnably to refer to that segment of the school nopulation which in
their estimation is superior in one way or another. It is small wonder that

"Disagreement among educators is almost an occupational disease®.




where even the experts disagree, this study will not attempt a
golution. For the purposes of this report, these terms are used synony-
mously as the exigencies of style demand. Feor introductory purposes a
GIFTED ACHIEVER will be defined as one with superior intellectual ability,
who consistently scores high on tests and functions at a level commensurate
with his high scores. Also, for purposes of this report, a GIFTED UNDER-
ACHIEVER will be defined as one with equally superior intellectual ability,
whose performance is significantly below his aptitudes or notential for
academic achievement. Selection of students to be included in this report
was on the recommendation of school counselors on the basis of abailable
intelligence and aptitude test data, achievement test scores, class grades,
individual recognitions, special abilities and varied personal problames.
Thogse selected were alse given an individual test of intslligence.

Granted this imprecisien in terminology, we are still faced with the
problem of a working definition. It first will be stated in terms of rough
guideposts. Precision will come in the individusl analyses. For this report
all of the students studied had an IQ above 120 and fifty-five of the
sixty-two selected scored above 130. In national percentages they would
fall in the top five per cent of the high school pupulation.

Still sound, and by many educators regarded as quite definitive, are
grades earned in school in academic subjects. Here also there is an enormous
variation. It is an educational fact that what would rate an equivalent te an
"A" at School E would be graded as "C" at School A. Nevertheless, ratings
based on grades within each school are considered an accurate measure and they

have the vast merit of being readily available.
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Remember that the shining 1ight oi unguestioning conformity may in
future years sppear dimmed in the brilliance of the little devil who alamost

failed every subject vut tlie one he liked.

Specifically this study seeks:

1. Yo determine factors promoting success of gifted achlevers.

2. To determine factors innibiting suceess of gifted underachievers.

The subjects of this study were sixtyetwo bright high school students.
Six public high schools of varying soclo-economic enrolluent in the Chicago
area wWere selected. Two were north side schools, two were locsted in mide
city and two were on the south sides Une had only legro students. Another
was & recently integrated school where students Ifrom the studied Negre scchool
are now attending on "Peruissive Transferts lidecity, one school has a real
cross-section of culturally disadvantaged childrens The other school in
this area also nas a variance of ethnic eroups, with a large percentage of
tae students® parents foreign born and speaking little or no fnglishe The
two worth side schools ziso present s contraste Two of these six - one
north and one south side school - are in rapidly changing neighborhoods.
(411 of the school personnel fromw tho district superintendents and prineipals
who discussed and gave permission for this study to the counselors who helped
in the selection of different types of achievers and underachievers and the
teachers who filled out guestionnaires and gave such valuable assistance in
personal interviews - all were most cooperative. The chief variance was in
the nunber of general facully members who responded to the Study Habit

Juestionnaire.) Three of the schools were in communities generally deseribed




as culturally disadvantaged and three schools were in varying degress
socially and economically privileged.s In the first of these two groupings
there were more parents of limited education, students with a high drop-out
rate, a lower percentage of graduates going to college and a larger number
of social and finanoial problems.

The areas explored for possible significant differences were:

(1) aptitudes

(2) interests

(3) self-concept

(4) peer-concept

(5) personal problems

(6) health

(7) home and family background

(8) socio-economic status

(9) reaction to school

(10)out-of-school activities

(11)vocational and college planning

(12)academic performance

(13)teacher evaluation

(14)parent evaluation

(15)study skills
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The following instruments were used for gathering dats related to these
areas: 1) General intelligences tests. « Since they are primarily tests of
verbal and reasoning ability, these tests are more accurately described as
tosts of academlic aptitude and are usually published in a series beginning
at the primary grades and extending into high school. These tests usually
yield an over-all intelligence quotient. Of these the most frequently quoted
are the XuhlmanneAnderson - referred to as the K.Ae. - and QelieSe = the Oﬁs
Juick Scorings aptitude tests such as the Primary lMental Abjilities Test -
referred to as the PMA - and the Colifornia Test of Mental Maturity - referred
to as the CTM. There is also the Differential Aptitude Test (DAT) which is
administered in the spring of each year to every freshman high school student
in each public high school in Chicago. Beyond measuring merely the general
intellectusl level of the individual, the differential aptitude tests
distinguish the various mental factors which are believed to account for
intellectual ability. The DAT gives a score in Verbal Reasoﬁing and
Numerical Ability as well as total score. Since intelligence is multi-
dimensional, that is, composed of many factors, the advantage of differential
aptitude tests over general intellligence tests in group testing is obvious.
Teachers and counselors can use this information to plan differentiated
educational programs and vocational carsers for individual students. They can
also identifly those whose over-all score is low tut who show one or two
extremely high factors. This test is recorded in percentile rank and stanine
score.

The stanine scale is a simple nine-point scale of standard scores.
(The word Stanine was originally derived from "Standard 9" point scale.)
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In this scale, raw scores from a test are converted to scores which range from
1 (low) to 9 (high) with a mean of 5. The stanine scale constitutes a method
of grouping scores or other measures into classes which are broad enough to
permit use of a single digit to represent each class but precise enough for

nany practical and simple statistlecal purposes.

Bquivalent
Pergentile
Stanine Rank Range

9 93.0-99.9 A%) Superior
8 89.0-95.9 Above
7 77.0-88.9 Averare
6 60.0-76.9
5 40.0~59.9 Average
L 23.0=39.9
3 11.0~22. 9 Below
2 4,0.10.9 Average |
1 0e0m 36 9 Poor

ok ® & ok ok ok ok ok kB ok ok ok ok ok ok ok ok ok ok ok ok ok ok R ok k% &k ok ok & Kk X X

Individual Intelligence Tests --- The individual test gives a more
reliable measure of intelligence than a group test does. The individual test
allows for observation and clinical judgments to be made about the child.
Hence, it inoreases confidence in the accuracy of the selection.

One cammon fault of identification procedures for the gifted is to
assume that group I0Q test scores are the equivalent of the individual IQ scores
and to use an excessively high score on the group IQ test to secreen gifted
children. Martin and Lessinger gave a report on a study invelving 332 gifted
pupila.l They administered the Stanford Binet to these students on whom

lRuth Martinson and L.4. Lessinger, "Problems in the Idemtification of

Intellectually Gifted Pupils,” Exceptional Children (1960) p. 242.
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group IJ tests wers availlable and then compared them to see how the scores
matched. If the group IJ scores of 130 had been used as a screening device,
over 3% of the gifted would have been eliminated. If a group Iu score of
125 had been used, approximately one fourth of the known gifted group would
have been eliminated.

The meaning of any IQ score is obscure unless the user knows the test
on which it was obtained and further knows the test's limitatlons, especially
at the extremes. Thus, it is essential that utilization of these tests and
their results be made by a person who is fully aware of the limitations and
strengths of the particular measuring instrument involved.

Interests of each individual were expressed ususzlly in his autoe.
biography and were discussed in the personal interviews.

Self.concept was also dlscussed with the student during his interview
with stress on what he believed to be his strong and weak points, his out.
standing traits and his code of ethics.

Evaluation of peers was also from the viewpoint of the student primarily
gleaned from comments written and verbal.

Surprisingly enough, problems of which the school was not cognizant were
introduced in many instances in discussion of personal problems with the
students and parents. 0Uld problems reared their ugly heads again and some had
been solved or at least the student had come a long way in learning to adjust
to thenm.

Health was first checked in the student’s cumulative record on fils at
school. Also, it was discussed more fully.

Home and famlly background and their soclio-economlc status were discussaﬁi
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in interview with the parent primarily btut the student often alluded to it in

speaking of his own problems. Age, education and occupation of each parent
and sibling were covered. Parent's home as a child, his agpirations as a
youth, and the fulfillment of his own hopes were deemed important.

Reaction and appraisal of school, the student's outside work or social
activities, religious beliefs, and vocational and collage planning were also
handled in interview.

Acadamic performance was taken from his cumulative records and class
grade marks,

Teacher and Parent evaluations were by interview. Study Skills were
evaluated by responses of teachers, students and parents to questionnaires.

Semi-projective tesis (Rotter sentence completion) were administered.

To substantiate conference information in securing school history and
heglth history, records such eas folders, cumulative record cards, course
books and other psrtinent school test data as well as special recognitions
and counseling records of each child were examined.

Probably the most rewarding procedure used was the firm assurance that
identity as to school and person would be protected. Schools are known only
by the letters 4, 7, Cy Dy E, and F. BStudents studied are known by mumbers,
and 2 namne of thelr choice beginning with the same letter by which their
school would be known. For example the first student worked with at School A
was a2 girl who chose the name of Alice. So for purposes of this study she
will be referred to as Alice thus designating her sex and school. A boy at
School E chose the name of Zdward. Another girl at School © decided on Clara.

And so on. They put these names on the top of all formes and questionnaires.
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These names were used in speaking to'them for no previous contact was had
with any of them. Initially more than the planned number were seen for the
purpose of selecting as many different types of cases as possible., In one
gchool there was an outstanding athlete who was on the Honor Roll and very
popular. In the same school there was an equally outstanding athlete, with
the same potentisl, who was off and on the team because of low marks. He
too, was popular but with a different group of students. At another school
there was an Oriental girl who says she has always disliked school, but has a
perfect attendance record. She loves to read and then after finishing a book
go for a long walk by herself to think about what she has just read. In still
another school, where we had a diversified group in as many respects as there
were students we found that five of the ten were accomplished musicians and
three hoped to be concert pianisis. It was a very interesting study and the
students with excéptian of one were cooperative. The enthusiastic ones
requested a follow-up to discuss the over-all findings. The boy who requested
to be excused from the study explained that his parents had Jjust separated the
week previously and said that he was too involved emotionally to anawer
personal questions as he had had no inkling of any parental strife.

In the final description it is necessary to take cognizance of the fact
that young people grow more unlike each other as they develop, and identical
opportunity is contrary to equal opportunity.

A brief history of education of the gifted in Western civiligation is
presented in order to give the reader a perspective for viewing present
practices in the field. It is interesting to note that the education of

superior children has been recognised &s an important problem for centuries.
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The reluctance of society to provide special educational opportunities for the
gifted is evident in the history of almost every nationality group and socisal
culture. However, there are strong indications that this attitude is under-
going a change both in the Americas and Burope and that in the future soclety
will provide greater educational opportunities for the gifted and in return
secure the benefits of greater utilization of their abilities.

In its broadest sense the special education of gifted children is
probably as old as the race of man. In all likelihood the early cave dwellers
recognized the superiority of particular children and utilized their gulckness
in learning to teach them the more intricate methods of hunting and fishing.z

In ancient Athens, somewhat more than twenty.three hundred years ago,
Plato speculated upon ways of determining which children were gilled, in
order to educate them for leadership in the state. His plan of discovery
congisted mainly in testing their ability to detect decell, recognize super-
stitions, and profit by “trial and error" learning. Crude zs the method may
appear today, 1t was a long forward step that twenity-three hundred years
later reappeared in a more refined and elaborate form as a series of mental
tests devised by the Frenoh psychologists Binet and Simon.

Plato's thesis was that citizens of a republic should be trained to do
that for which they were best fitted. He advocated that the young men who
gave evidence by the various tests that they were possessed of umisual mental
ability, be separated from those of average intelligence and given a
speclalized type of education. This education would include the mastery of

2
ieta Statter Hollingsworth, Gifted Children: Thelr Nature and Murture
(New Tork: The Macmillan Company, 1920) ppe 33=00.
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seience, philosophy, and metaphysicse From this group the future leaders of
the state wers to come. Flato believed that the Greek democracy could hope
to remain pre-aminent only as long as it provided the best educational
opportunities for those of its youths who were to become its future leaders.

He made provision also, in his plan, for two other classes. One class
included children of average intelligence who were to be trained in musie and
gymnastics. These were to be the merchants, tradesmen, and warriors. The
other class included children of lesser ability who were to be trained as
artisans and laborers.>

The Romans, who flourished in powerful magnificence for more than five
hundred years after the downfall of the Greeks, adopted parts of Plato's plan
for the special education of the different classes of human resources. It
wasg, Qf ﬁourse, assumed in the selection of superior children for special
education that Romans were physically and mentally superior to the various
other races and nationalities of the empire. The families of noble birth
imported Greek teachers . sometimes men of rank who had been enslaved - and
installed them in their homes as tutors of their children. Sons of noble
Romans were specially trained for leadership in war, law, oratory, and
‘government.

Perhaps the most notable effort in the education of the superior,
following the disintegration of the Roman Empire, was that of Suleiman the
Hagnificent, in the sixteenth century. He sent emissaries throughout the

Turkish Hapire with instructions to examine and select the fairest, strongest,

jlbido’ De 51.
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and most intelligent youth of the Christian population (human tribute levied
by the conquerors) for special education and for upbringing in the lMohammedan
faith. These "talent scouts” went about over the Empire at regular intervals,
and after vigorous seleotion presented to the Sultan the finest and brightest
youths they could find. Then there followed an intensive educational program
designed to develop leaders in war, relligion, art and science. It is note-
worthy that under the leadership of Suleiman and his successors, the
Ottoman Hmpire developed into a great power which at one time threatened to
conquer all Hurope. This Turkish example is perhaps as near as one may come
to illustrate, from history, the effeotiveness of traiming the superior child
in accomplishing desired goals.l;'

During the seventeenth, eighteenth, and the major portlion of the nine-
teenth century, organized training of superior children was almost none
existent.s A few highly intelligent children were privately tutored, and some
astounding accomplishments of gifted children are recorded. Karl Witte was
able to read French, German, [talian, Latin, and Greek at the age of nine.
His tutor had him ready for college at the age most children are learning to
read. He received the doctor of philosophy degree from the University of
Leipzig at the age of fourteen. Lord Kelvin, who was tutored by his father,
'was prepared to enter college at the age of ten ysars. He won considerable
distinetion at the University of Glasgow befores he was twelve. lMany such
cases might be noted, but they are isclated instances in this period

characterized by an educational philosophy that insisted upon the equality

Yerle Sumption and Bvelyn ILuscking, Education of the Gifted
(New York: The Ronald Press Campanys 1960), ppelt3-25.
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of all men. Hobbes, Jacotot, and the French Encyclopedists, conourring with
Leibnitz, asserted that all native intelligences are equal and differences
come about through training.

This educational philosophy had roots in scme earlier psychologles of
the time. Johann F, Herbart, a German philosopher, considered the mind as an
apperceptive ma.ss.5 Experience played upon it and made it whatever it
became. John Locke spoke of the human mind as a blank tablet on which
experience writes. Thus controlled experience or training or education was
the only thing to be considered. The mind was passive and relatively
unimportant in the ecreation of the porsonality.é Still later John Watson,
the behaviorist, went so far as to say that he could take any well.formed,
healthy body and make of it what he pleased - "a rich man, poor man, beggar
man, thief, doctor, lawyer, merchant, or chi‘ef.‘""’

It is not diffioult to see that under the existing philosophy and
educational psychology of those times, special education of gifted chlldren
had 1ittle or no place. The emphasis on equality led eventually to a
standardized school curriculum and relatively few of the over-all population
went to college. Superior children, except when privately educated, partook
of the same training as all others. This educational theory fitted in so
well with the political theories in America after the Revolution, that it had
no trouble establishing itself in the educational structure of the American

Republic, though this took time.

5Ibid- 9 Do 52
6Ibidc 3 Do 530
"Tbid., pe 57
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In America, educators were slow to recognize mental differences, and the
graditional school curriculum failed to make any provision for such differ-
ences. The school was fashioned for the average pupil, and those who varied
from the norm were more or less forced into the educational channel which was
provided for the average pupil.

The first group of children, in terms of intelligence, to attract the
attention of educators was the group having low mental ability. Long before
intelligence testing was introduced, teachers realized that some children
were unable to meet school requirements as they were then set up; but even
noticeable inability to perform the menikal abstractions required in school did
not secure special attention fer over & century. Lack of interest, laziness,
and general perversity were often ascribed to children of low mental ability
to explain their failure in school.

The problem inecreased as the scope of education widensd. More children
came to school as a result of cempulsory-attendance laws. The schools soon
discovered that in extending educational facilities to larger and more
unselected groups ¢f children, they were receiving more slow learners.

Gradually teachers began to realise that many failing pupils lacked
sufficient mental ability to keep pace with normal children. With the advent
of intelligence testing early in the twentieth century, this point of view
gained wider recognition. In fact, it was for the extreme of the retarded
group, the feeble-minded, that intelligence testing was first devised.
Special classes for the mentally retarded were organized. In many schools
individual instruction was inaugurated to meet the needs of these duller

children. Thus the measurement of intelligence became one means of breaking
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down the so-called "lock-step system” in education. Children with inferior
mental oquipment were recognized as handi:apped and as requiring educational
opportunities that differed from those offered to average children.

The recognition which these children received was owing, no doubt, to
the fact that thelr presence disturbed the orderly and uniform progress of
pupils through the curriculum of the traditional school. It 1s axiomatic
that the group which causes most difficulty receives the first attention.

At the same time, teachers readily recognized that there were some
pupils of exceptional ability. Intelligence tests later confirmed this fact
and established some basis of comparison. However, the bright children as
a rule caused little disturbance in the uniform school program as they could
easily master the required work. In most cases, they adapted themselves to
the pace of the average pupil and, in consequence, most teachers felt that
all was well. Occasionally a pupil of superior intelligence became a problem
because of his dissatisfaction with routine drill. His expressions of
annoyance and frustration were usnally treated as pure misbehavior and he was
punished repeatedly without any inquiry regarding the cause of his behavior.

Under these conditions, it can be readily seen why there was little
attempt to establish special provisions for gifted students in the early
school in the United States. The advent of the intelligence test served not
only to delineate the low intelligence group, but also pointed quite clearly
to the existence of a group of comparable numbers at the other end of the
scale. The objective measurement furnished by the tests became an important

factor in the early progress made in identifying gifted children.
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The earliest attempt to make some systematic provision for gifted
children in the American educational system was probably that of William T.
garris in St. Louis about 1867. His efforts to care for superior children
consisted mainly in introducing a greater flexibility in the grading and
pmmctional system of his schools.

Bentley divides the history of special education of gifted children
into three epochs. The first, extending from 1867 to 1899, may be described
as the period of flexible promotions. Out of this period came the epoch of
acceleration extending from 1900 to 1919. In this era the emphasis on
hastening the gifted child through his school program led to the question of
the importance of maturity. Was the physical, social, and emotional maturity
of the child being given sufficient consideration? The third epoch, that of
enrichment, beginning about 1920, stressed the importance of breadth and depth
in the currieul\m.g

In California, the Santa Barbara achools in 1898 organized a plan for
the education of exceptiomal children which involved a variation of courses
but equality of progress. The children were divided into three groups: one
group was given minimum essentials; the second group was given the regular
course, which covered not only basic work but elaborated it and gave it more
intensive attentlon; the third group, consisting of the pupils above average,
was given even more intensive training than the second group. The Santa
Barbara plan, somewhat modified and changed, is still in operation. The

8
Educational Policies Commission: Educatien of the Gifted
(Washington, D.C.: NEA 1950), p.37.

9
John Edward Bemtley, Superior Children (New York: W.W. Norton and
Company, 1957), p.62.
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third group is now provided with an enriched course of study as well as an
jntensive one. However, the plan is not considered entirely satisfactory for
gifted children because this third group generally contains many pupils of
14ttle better than average mental ability. 10

The Batavia, New York plan, made provision for individual instruction
of pupils during school time. Each class had two teachers. One teacher
instructed the class as a whole} the other was free to give individual
instruction as it was needed. In 1928 the Batavia schools abandoned the
double-teacher plan, and now assign individual children to special or
atypical dl&sses-ll

The San Francisco plan made use of individual instruction by allowing
gifted children to work out assignments under teacher direction and report
individually to the different teachers involved. They received assistance
only when they ran into difficulty and reported it to the tescher in charge
of the project. The plan was flexible and allowed superior children to
proceed through the grades at an acecelerated rate.lz

Various adaptations of the multiple-track plan were instituted in large
cities during the last two decades of the ninetsenth century. However, only
a small proportion of gifted students were affected,

Probably the first organized classes specifically designed for rapid

advancement purposes were those established in New York City in 1900. These

104e1en Erskine Roberts, Current Trends in the Education of the Gifted
(Sacramento Califernia State Department of hducation, 1054), PelbDe

Mgertrude Hildreth, Riueating Gifted Children (Hew York: Harper and
Brothers, 1952), p. 46.

12
Toide. 9 Do 52.
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classes were the forerunners of the present special-progress classes which
permiit pupils to camplete three years® work in tvm.lB

The year 1901 is the date of the estallali»slment of the first special
school for gifted children in the United States. It was known as a "pre.
paratory school” and was located at Worcester, ilassachusetts. Children from
all over the city were selected and Eroﬁght to the school for special
instruction under outstanding teachers. These superior children did the
regular work of the grades and, although they were in only grades seven, eight.#
and nine, were given work in high school subjects such as Latin, French,
German, and algebra. In order to obtain admission to this school, pupils had
to be in good health and possess high scholastic standing. The principal
objective was to accelerate theprogress of the children. In 1936, there were
a number of these preparatory schools or centers in Worcester. They have
operated as indicated above for more than a generation but in recent years
have been incorporated in new junior high schools. At the present time only
one remains as an independent school and it is assumed that in time thls teo
will be absorbed in a junior high sohool.lb'

In 1902 Baltimore established similar schools for bright children. In
the same year Stuyvesant High School in New York City opened its doors to boys
with marked superiority in mechanics, mathenaties, and science.td

The standardization and incorporation of intelligence tests in the

"tool kit" of the educator early in the twentleth century save impetus to the

IBIbidc, De 620

Wpide, p. 65
1
Srbg._d‘.,j. 66
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‘cceleration movement. When a child demonstrated by test his ability to
jearn more quickly than his fellows it was considered advisable to give him
the opportunity to farge shead. In addition to rapid-progress classes and
gpeciﬁl schools individualized instruction was employed to achieve acceler-
ation. Such individualized instruction was designed to permit the superior
child to progress at his own pace from grade to grade and yet remain for the
most part in the regular classroom.

Just as the practice of flexible promotion carried over into the
period of emphasis on acceleration, so has the idea of accelemtioﬁ persistad
far into the third epoch.

The year 1§20 roughly marks the beginning of what has been called
the third epoch in the special education of the gifted children in the public
schools of the United States. This is the period characterized by the idea
of enrichment rather than acceleration. As the third decade of the twentieth
century opened, three city school systems in different parts of the country
inaugurated plans for educating gifted children, based on the idea of enrich-
ment.16

An Experimental class for gifted children was established in
Los Angeles during the school year 1915-16. For four years various methods
of teaching and administration were tried. However, by 1920 the prh;ciple
of enrichment was adopted as basic to the program, and several special

classes were set up on this basis. The teacher of the experimental class

10
John Bentley, Superior Children (New York: W.W. Norton and Co.,

7Ernest Newland, "The Gifted," Review of Educational Research
(December, 1963), pp. 417-L431
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pecame supervisor of these Opportunity classes, as they were called. The
classes now enroll pupils who are selected mainly on the basis of their
intelligence quotient. The standard for admission to these Opportunity
classes is an intelligence quotient of 125; this limit is not rigidly applied,
as some pupils with a lesser rating are admitted. They must, however, have
shown marked success in academic achievement.

The Opportunity classrooms are "workshops in which children experience
purposefully.” Individual research projects are carried out and reported to
the clase. Often long discussiouns follow.

The Los Angeles program includes creative music, original poetry, plays,
pageants, school papers, and many other things. Pupil activity is fostered
and pupil init{ative is encouraged. A modern language is studied in all
classes where a capable teacher is available., The aim is to provide a
differentiated program of enriched subject matter, together with suitable
methods of instruction for gifted children.

By 1927-1928 there were fifteen such classes; the next year two more
were added. A total of 510 pupils were enrolled in these seventeen clagses.
Twenty-one Opportunity classes enxolling 630 pupils:were reported in 1937.

Reporte made on research incidental to the program indicate that pupils
in these classes, when promoted to high school, do better work than children
of like intelligence who have not participated in the enriched curriculum
offered by the Opportunity classes. In one study 284 gifted pupils from the
Opportunity classes were compared with 381 gifted pupils of the regular
school. When compared on the basis of high school records the Opportunity

group wag found to have made (1) more A and B marke in high school;
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(2) @ higher average on zrade points for all marks; and (3) fewer failing
marks than the control group. No followwup studies of these children after
high school have been reported. 18

Rochester, lew York, adopted a plan involving special classes in school
centers in 1920, Two classes were organized in September of that year.
pupils having an intelligence quotient of 120 or above were eligible for
these classes. The classes were begun at the fifth.grade level; their main
purpose was enrichment, but pupils were not held back if they could advance
more rapidly than a grade a ysar. UNo attempt was made to hold these classes
to rigid requirements of a course of study. Reported experiments indicated
that (1) these classes did better when the same teacher was retained; and
(2) pupils from these classes did better than others from the regular grades
when they entered the junlor high sczhoaii..l9

In 1937 the Rochester schools had disbanded these classes for superior
children. The lack of proved techniques for teaching bright children and
the difficulties of transportation were given as the reasons for discontinue
ing the program. Lack of interest by parents also played a part in the
abandorment of the project. However, in 1956 a program for "very bright®
children was re.estahblished upon the recommendation of a group of teachers
appointed to study the situation.zo

In Cleveland, Chio the first special class for the gifted based on the

idea of enrichment was inangurated in October, 1931, after almost a year of

Brsd., p. 417,

19meodore Hall, Gifted Children (New York: World Publishing Co., 1956)

P. 38.
zoIbidc’ P. %.
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planning and preparation. It consisted of twenty-five bricht pupils
gelocted fram the fourth, fifth and sixth grades. The following year five
more enrichment classes were established. By 1927 fourteen elementary and
two junior high schools offered such classes. Bright children from nearby
sohools without "HMajor Work classes, " as these enriched classes wers called,
were permitted to transfer to schools having such classas.zl

The Major Work program was designed to give gifted children an enriched
curriculun conslsting of wider and more varied expesriences, new contacts,
challenging opportunities to learn, and room for growth within ever broaden-
ing horisons. Dill and repetition gave way to creative effort in prose,
poetry, painting, and music. Typing, foreign langusges, and science
laboratory work were offered to pupils in the elementary.school clésses,
Field trips to bhanks, dalries, department storaes and alrports were integral
parts of the Major Work program. 22

The Cleveland school system has not only retained its Major Work
program over the years but has constantly sought to improvs it. Several
evaluation studies of the program have been made and each has served to
vindicate the judoment of those who have been responsible for the establish.
ment and conduct of the program. The present program, although strangthen;ad |
and expanded over the years, has steadfastly retained the original concept
of enriched experience ae ovposed to rapid progress.

Barly in this period New York City organized special classes in

2lrpide, pe 59.
22T1hid., pe 67.
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selected elementary schools which were designed to offer an enriched program
o brisht children. It was in this period, also, that the school systasms of
Winnetka, Illinois, and Dalton, iagsachusetts, introduced programs which
pemitted bright children to work on special projects in the regsular class.
poor With teacher guidance. While the early enrichment programs were
characterized, for the most part, by grouping of pupils in special classes,
3t was not long until attempts to secure enrichment in the regular classroon
appearad. This trend toward individualized enrichment appeared in the 1930's
and carried over until about 1950. While the extent and effectiveness of
such enrichment may be open to serious question, thsre is little doubt that
34 represented a dominant motif until the mid-century point was reached. 23

Few objective data concerning the extent of provisions made for gifted
children in Europe are available. Although most Buropean countries have
consistently attempted to select and provids for superior children in recent
years, with the exception of Russia th;ir offorts have been rather scattered
and in most cases quite limited.zu

France, Belgium, and Switzerland have shown considerable interest in the
discovery and training of their gifted. From 1917 until the advent of the
Hitler regime, Germany experimented with the education of "children who show
promise."™ Special schools and elasses for superior children wers formed on

the basis of psychological tests. The city of Hamburg was prominent in these

_ 2311lard Abraham, "Administrators Look at Gifted Children
Educational Admini stration and Supervision, ilay 1957, p. 283.

2lhierie Sumption and Evelyn ILuecking, Education of the Gifted
(Jew York: The Ronald Press Co., 1960), p. 49,
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retzoldt, a German educator and philosopher of the period, consist.
25

‘ffortS-
ently advocated special training for superior youth.

France, where the intelligence test of Binet and Simon made its appear.
ancs, regularly grants scholarshipe on the basis of mental tests. Belgium
has a foundation for the gifted and has attempted to meet the needs of poor
children of high intelligence by grants of financial ald. Great Sritain
providss endowments that enable superior youths to pursue advanced work in
colleces and’universities.26

It is in Kussia, however, that we find the most extensive and probably
the most productive efforts exerted. In thé early days of the Soviet
Socialist Republics the most promising youths wers heavily indoctrinated in
Communizn with physical science, mathematics, and languages only incidental
in the educational program; but in recent years the picture has changed.
Although it is the goal of the educational program to make good Communist
leadsrs, it is now recognized that physics, chemistry, and mathematics are
essential - in fact, vital - to Soviet aspirationse. Before World War II the
Komsomol orpanizations sought to enroll only enthusiastic Communist agitators;
after the War these organizations sought outstanding students, particularly
potential leaders in science and the arts.27

At the present, there are numerous programs and even soms schools which

are designed exclusively for the exceptionally bright youth and those who are

ertistically gifted.

25Tbid., p. 50.

26Thid.,s pe 71
27

Ibid., pe 75.
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The prowrams which are carrisd on in conjunction with the rewular school
gurriculum enngist largely of amnall selected gsroups of gifted children
receiving gdvanced work and enriched opportunities in speclal classes, many
of uhioh mest before snd after regular echool hours. Teachers are usually
drawn fron the remlar staff or in some cases from a nearby university.
Most of the schools for the ziftad are logated in the larger cities, are
gponsarad hy a university, and make use of univarsity laboratories and other
facilities under the direction of university faculty membars. Some of these
schools have elevan-year programs which are speclally designed to serve the
artistically cifted, Foth the schools for exceptionally bricht children and
those for the artistically gifted are characterized by small classes,
exsellent laborstory facilities, and hirh.quality instruction.28

Aside fram Mussia, 1t 18 probably accurate to say that faropean
countries aras for the most part subsidizing the education of zifted children
in the resular schoole, rather than offerins them a specizl type of education.
Exceptions should be noted, howaver, in some cities of hoth fast and vest
Germany as well as what was formerly Austria, where enriched curricula and
special ~rauping of the zifted are beins practiced to & considerabls extsnt.29

Tn ths "Tnitad States at midecentury there is no general agreoament
oconcerninr the best plan for the education of zifted children. Although many
schools recngnize the desirsbility of saegresation and enrishuant, many others
are reoluctant to abandon the idea of acceleration. Others hslieve that

individual instruction is the answer to the prollem. Hany educators consider

W AW
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the pasic problen in educating pifted cﬁildren to he one of daveloping methods

and techniques for thelir instrictions The solution of this problem might well
dotermine hast adninistrative procedure and practices. The few studies in the
gield of the education of the zifted have falled to shed rmch light on this
phase of the problen.

It is apparent that the public schools of the United States have hardly
pade a beginning in the special education of superior children. Une reason
andoubtedly is the fact that comparatively few schoolmen have realized the
potential value of such a2 program in the development of a progressive,
damocratic state,

In 1953, the "Talented Youth Project” was established by the Horace danne
ILincoln Institute of School Bxperimentation of New York City. The project was
aimed toward helping schools to lmprove provisions for developing the potential
of talented youth for outstanding achievement. Its ammounced purposes ars to
sonduct studies of the naturs of talent and its role in our culture; to
experinent in modifying educational procedures and provisions to meet the needs
of talented youth; and to sumarize and interpret research which will aid
schools in planning to better serve them. lajor efforits have been directed
toward the study of the effects of adminlistrative and instructional mﬁdifica—
tions, achievement of talented pupils, the attitude of peers toward them, and

the developuent of a guide for self-anpraisal of secondarywschool programs for

the talented, 0

30Mucationail. Policies Commission, Education of the Gifted
(Washington D.C. HEA, 1950), pe 123
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Jrer 10 oolleces and unlvers tles are participating in vwhat is known
as the sdvanced Placenant Frograr in cocoperation with over 700 sacondary
gohoole. n this proacran haslo oollesa courses are offered to bright highe
gohool studentsa who ara than allsihle to take special czaninations, whiash,
3¢ passed; orgmol than from fresiman classss. Thus a bright secondary student
wuaip.atﬁnz in this prooran may antlelpate campleoting csllezo in throas years

n Febrnary, 1953, tho Mational Tdueatlon Assoclatlion with the ald of a
grant from the Zarnocle Corporatisn of Now York sponsored a2 confarance of sams
two hundradl sutstanding edneators and laymen who had spscisl intevest and
knowladzo in the education of the gifteds Dr. Jamss 3, Conant,, formar
presidant of Tarvard University, acted ac chalwan of the two-and.one-half.day
meotinz. Tho procesdings are revorted by the National Tducation Association
in the puklication entitled, "The Tentification and Fucation of the
Assdeically Talanted Student in the Amsrican Secondary Schssl.”m’

T™e invasion of space represemted by the launching of the Russianenads
satollito in late 1957 nraovided a major impetus to the rovenent for dimomrﬁmf
and edussting the ~ifted. Tor the first time the pullin becane acutely
eonselons of the faet that the Tnited States waz behind the Zoviets in ceriain
aspacts, at lsast, of sclentific sccammlishment. .?R:.erain had they axcellad?
Obvionsly in the develomment of seiontif™eo 2bility. Certainly in Anerica, the
land of opportunity, there had baen no dsarth of opportunity for s?cientizta to
work, Tt was not spnortunity which was lacking but rather a conseious

Mrpogefnl orosran of ssarching out yonth of evesptional ability with an

?’lﬁatianal Education Assoclation, The Identification and &
Talentgd Student in the Ameriosn Secondary Sshoo smlarane

Washington, D.C. NEky 1953)s De Pe
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mtorest in science and providing thenm with the type of education which would
nsure the full development of their ability in the scisntific field.

Although sucha need obviously exists and has existed in other fields,
guch as lavw and nedicine, it took a spectacular scientific achievement to
pake the public serlously concerned with the need. People quickly realized
that in stern competition for international supremacy a failure on our part
to keep abreast of sclentific advances could well be fatal to us as 2 nation.

Although considerable clamor was ralsed in criticign of our system of
public education, the more sober thinkers realized that the remedy lay not
in revolutionizing the school by revamping the curriculum for 21l but by
giving adequate attention to those with superior intellectual ability. It
was obvious to them thal perhaps fewer than 10 per cent of students had the
requisite ability to make notable contributions to seclentific knowledge in any
form. 1The problem then was to find these youths and provide them with a
suitable program. To regquire all students to take advanced mathemstiocs,
physics, chemistry, and the like would be sheer folly in view of the diverse
interests and abilities of the student population.

Although some far-sighted educators had urgzed and supperted special
education for the gifted many had opposed it on the plea that it was
"andemocratic”, that it would create mmobs, that all should be treated aliks,
and similar sentiments. ilany opposed grouping of the gifted on the grounds
that average and dull children profited by being with bright ones in learning
situations. However, since the inauguration of the "“space age” in 1957 and

the demand for the development of young scientists, most of the critics of
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,pecial education for the gifted have withdrawn their objections in the light
of recent events. 'ﬂ", has become gbundantly clear that our educational
practice cannot be geared solely to our national aspirations but must serve
us in an international context if we are to remain a free people.

in view of the foregoing it appears that education of the gifted is
sbout to enter a new era of rapid development. It appears likely that the
enphasis on scientific achievement will bring increased provisions and vastly
improved education for the gifted not only in the field of science but in all

fields. Society will benefit immeasurably if such is the case.




CHAPTER TWO
REVIEW OF RELATED STUDIES
Research in this area proliferateg. There is a general agreement that
much remains to be learned and that further study is necessary even though

and because there have been conflicting conclusions as to the chief causal

factors of underachievement., Frankel made a comparative study that concluded]

that the father of the low achiever has less education and ranks lower in
1

occupational status than the father of the high achiever. Boyce made a
2

similar study which determined almost the opposite. Goldberg and Passow,
in their expériment, find no appreciable difference.3 Other research studies]
have indicated that there is no simple answer. Many others have determined
that lack of achievement is related to the home background of the students.
The conclusions of several are that much underachievement is a phenomenon
not specifically caused by the school situation and that hostilities are
fixed in the personality of the student before he enters first grade.

Roberts in her recent study in a Los Angeles High School found that

there were very few differences in the vocational aspirations of the high and]

1

Edward Frankel, "Comparative Study of Achieving and Underachieving
High School Boys of High Intellectual Ability,"Journal of Educational Re-
search, LIII (January 1960), pp. 172-180.

2
E.M. Boyce, '"Comparative Study of Overachieving and Underachieving

Students on Factors Other Than Scholastic Aptitude,"Journal of Counseling
Psychology, LV (8pring 1960), pp. 54-60.
3

Miriam Goldberg and Harry Passow, "Study of Underachieving Gifted,"
Educational Leadership, XVL (Novewber 1959), pp. 121-128.
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yow achlevers. P2oor school achievemant also showad up in poor school adjuste
pent generally as a further nanifestation of their inability to adjust to their
enviromient. The major hypothssis she tested was that the underachievement in
sohool 35 eansed hr the student's feelings ahot hinself and his environment.
Many of the findings of her study indicated the need of a completely indivie
qual approoch. The major conclusion of Dobert's study was that both elemienw
tary and secondary schools should attempt to employ more trained counselors
who can test children individually, counsel these children and confer with
their parents.a

iiddleton and Guthrie contend that the underachiever likes to have fun
and is motivated by nleasure seeking and extroversion.5 There zre studies
which show better nerformancs among the better adjusted and that poor
schisvers have future goals which do not agree with measured interests or
preparations.

Krugman, who is in charge of Guidance in the New York Schools, in
discussing the Higsher Horizon Program states that no matter how effectively

we mey discover talent, do ransdial work, motivate interests and develop
latent abilities in the junior and senior high school we must begin thess

processes very sarly in ths child's school life, if we are not to lose largs

HHelen Roberts, "Factors Affecting the Academic Underachlaevement of

Bright digh~School Students,” Journal of Educational Research, LVI
(Desember 1962), pp. 175-183.

SGeorge Middleton and George Outhris, "Personality Syndramos and Acadenio
evament, " \L (April 1959), ppe 66-69.




pu— W
' ”gments of our population whose potential is not fapped. w6 Subject tutoring
oounselings discussion of study methods, motivational groups, interviews
with gtudents and thelr parsnis are among approaches used and continually
peing evalnated. Krusman slso evplored 2 number of approaches to determine
pore offective ways of improving a.chievauent.?
| Peterson reports that in studying the ressarch on underachievement it
pas proven mamny contradictory things. In explanation of the many paradoztical
findings he stresses that first we nead to evemine methods currently being
used to identify nnderachlevement and to gather more individual data. Ifost
of 21l he foels that underachievement cammot be understnod apart {rom the
mdividuél who is underachievinz and that facing these nroblams above all
others "should be a prerequisite to further resaarch".s

In the study of academically talented students, the fundamental
sharacteristic is thinking ability. Thils powsr is seen in such activities
as the sbility to perceive rore abstruse relationships, the ability to swmon
l&o apnronriate associations to mind, and the ability to conesptusalize with
greater ease than the avorage individual of the same age. I% 15 precisely in
this developmental precocity that the carly signs of ~rasat potential are most
sasily identified, and so it %1s hore that resezrch on characteristics besins.

Probably the nost simificant example of a develomisntal and

6Morris Krugman, "Identification and Preservation of Talent,” The
feaghers Colleze Reaord," Columbia University (day 1960), pp. 450-4673.

PIide, pe 467
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John Peterson, "The Ressarchsr and the 'Inderachiever; Yevar The Twain

$hall veet, ™ Phi Delts Kappan, XLIV (May 1963), pp. 379-31.
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1 ,ngiwdinal study specifically concerned with gifted children has been the
gorman GENETIC STUDIES OF GENIUS. Started in 1922, this ongoing study has
“m“d sone 1500 bright boys and girls through school, college and adult.
pood to middle life. The latest report in 1959, is a thirty-five ysar follow.
wp of the original group. It tells us that more than 85 per cent of the total
group entered college and that more than 70 per cent graduated. Over 60 per
eent continued in graduate work and that the Ph.Ds was taken by 14 per cent.
mis latest group have produced nearly 2000 scientific papers, over 60 books,
st least 250 patents, and over 600 literary productiona.9

Growth proceeds from the general to the specific. As children grow up,
general aﬁility grows into specific talent. Similarly, our concept of
intelligence has de‘velopaﬁ iixto more specific aspects. It was not many years
| after the discovery of the g‘meral concept of intelligence that psychologists
began to develop the various group and fsotor theories of intelligence. The
Primary Mental Abilities (mumber, spatial, memory, verbal comprehension, word
fluency, perceptual speed, reasoning) discovered through factoral analysis

by Thurstone in 1941, This test was used exclusively in the Chicago schools
at the primary level for many years.lo

Taylor has given us a ploture of the creative individual as unconvent.
iongl and as resisting the drives toward conformity and the convergent

thinking often found in schools. In this he agrees with many who in studies

9L.M. Terman and Melita Oden, The Gifted Group at Mid-Iifes ThirtveFiy
8' Follow.Up of a Superior G G STUD. OF GENIUS, Volume 5
ords S (<) niversity Press, 1959).

107,15, Thurston, Factorial Studies of Int ence (Psychometric
gr&phst 19"'1)’ P 94,
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ghly ecreative peopls, found then more original, less suggestible and

of b
1

sore tolerant of structural disorderliness and the ambiguous.

A definitive study in the area of creativity of the able is that of
getsels and Jackson. They contrasted the aspects of creativity and
“nymtional intelligence by selecting 28 students with a mean IO of 150 but
pelow the top fifth in creativity, and 24 students in the top fifth in
oreativity but below the top fifth in intelligence with a mean IQ of 127.
the creative oriterion group was found to be less interested in grades and
teschers' opinions, but had out.of.class interests of a wider scope and more
of & sense of humor. They showed more imagination in story writing, but were
less highly esteemed by teachers. It 1s generally indicated in the literature
that a wider definition of giftedness is needed to help expand school programs
which will reach and satisfy these students.lz

Guidance for the underachiever with superior ability at the secondary
level cuts across the whole fabric of secondary education, involves all of
guidance and counsel theory and practice, builds on an emerging body of
research findings and implications related to the gifted child and foocuses on
the nature and treatment of underachievement.

Frankel's made a comparative study of students at the Bronx High School
of Science in New York City to determine possible causes for their differences

e, Taylor, "The Creative Individual: A New Portrait in Giftedness,”
&9“. tional Iﬁﬂ Qrﬁgg (Ootober 1960), PDe 7«12,

125w, Gotzels and P.W. Jackson, Creativity and Inte ence (London
@d New York: John Wiley and Sons, Inc., 5'.9525




in acadenic performance, studied their aptitudes, interests, personal problems
pealths home background and ocutside interests. Although th=pairs were matched
for equivalent high IQ's the achievers proved to be distinetly superior to
the anderachievers in mathematiocal and verbal aptitudes, particularly the
former. In general, the achievers maintained or V‘rai‘sod their high scholastic
entrance record while the performance of the underachisvers deteriorated.
wThe difference in the mean scholastlec average of the two groups was twice as
great in this high school as in junior high school.™ Frankel also noted that
while the chief concern of the underachiever appeared to be his present
scholastic inadequacles, the achiever was primarily thinking about college and
his Vocafional ohoice.13

Roberts sought the factors affecting the academic underachievement of
bright high.school students in a2 study in a los Angeles high school. She
noted that the high achiever indicated that he would try to obtain a scholar.
ship. The low achievers indicated that they expected to try for a scholarship
and felt that even if they scored high on the tests that their low school
marks would negate thelr chances of getting one. 14

A mumber of diversified trends representing important advances in the
psycho-socio.educational aspects of providing for the gifted have emerged.

13fdward Frankel, "A Comparative Study of Achieving and Underachieving
Bigh School Boys of High Intellectual Ability," Journal of Educational
Research, (Volume 53, January 1960), pp. 172-180,

Myelen Roberts, "Factors Affecting the Academic Underachievement of
Bright High-School Students,” Journal of Research, (December, 1962),
PPe 174,183,




Mose gnnovations are not all at the same level of activity, but all clearly

point to new directions. A few of these tronds are:

1. Greater concern with curriculum content based upon the conceptual
level of the gifted.

2, Bxpansion of the previously narrow interpretation of giftedness
through efforts to measure special abilities and oreativity.

3. Increased acceptability of some forms of accleration as adminis.
trative procedures.

4, Development and expansion of college and university programs at both
undergraduate and graduate levels for teachers specifically trained
to work with the gifted, and special programs for the retraining of
teachers in science and mathematics.

5. Sponsorship of comprehensive experimentation by the U.S. Office of
Education and such organizations as Ford and Carnegie Foundations
as well as intensification of research activities among local schools
and doctoral students.

6. Recognition and determination to realize the underdeveloped human
resource potential among members of the lower socclo~economic groups,
Negroes, and women.

7. Direct action by state and national goverrmants through distribution
of funds for program development and scholarships.

8. Concern with special programs at the local level which have a variety
of approaches ut substantially represent an interest in the
intellectual as well as the soclal needs of the gifted.

A mmber of books of general nature reflected an increased interest in

the gifted. The National Socisty for the Study of Education published its

third yearbook on the gifted, its first in 35 years on the subject. > the
ope of this yearbook is extensive, especially with the inclusion of sections

o historical aspects, creativity, motivation, social leadership, preparation

Lntuca for the Gifted, Fifty-Seventh Yearbook of the National
Seelety Tor 1 th'lseg" stLmy"""e? Tinoatl fon, Part IT (Chicagot University of Chisago
Press, 1953), p. 420.
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ecial teachers, and community factors.

of 8P
Contrary to the usual pattern of growth and development in special

education, no strong parent movement has crystallized to serve as an impetus
for expanding educational opportunities. Perhaps the problem of the gifted
18 viewed specifically as one with the national concern for survival and
peflects, in part, a growing awareness of the need for social conservation of
superior individuals.

An adequate definition of giftedness seems yet lacking. The numerous
interpretations and emphases on the component factors of superiority tend to
sonfuse the problem. The committes of the National Society for the Study of
Biucation stated that "the talented or gifted child is one who shows
eonglstently remarkable performance in any worth.while line of endeavor.®
Others referred to talent as "capacity for wtstanding achievement.” The
tern 'acadanically talented,’ which is gaining currency in educational
eircles, is defined by Conant as the top 15 to 20 per cent of high school
students, “the group who should be going to aollege."16

(For puz:poses of this review, the temm 'gifted' encompasses those
children who possess a superior intellectual potential and funotional ability
to achieve adademically in the top 15 to 20 per cent of the school populationy

in the Amerjcan S@ ondary School, Conference Report, Na.ticna Edue;tion 4‘
Association, Project on the Academically Talented Student (Washington, DeCes
The Association, 1958), p. 160.
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McClelland investigated the relationship between achievement and social
status in three small communities.l7 Their results indicated that achieve-
pent rank is a dimension of status level which can be interpreted, although
it cannot always be distinguished from social standing. Community service
was the most eassential factor of preceived achievement, whereas occupational
mobility and income were the next most important indexes.

He analyszed the relationships of family interactional patterns, values,
and achievement in Italian and Jewish families. He concluded the following
three values are significant for achievement in our culture: (a) a belief
that tﬁe wefld is orderly ahd a person can and should make plans to control
his destiny, (b) the willingness to leave home and make one's own way in life,
| and (¢) a preference for individual rather than collective credit for achieve~
| ment. Two additional values - educational and ocoupational expectations of
the family and power relationships in the home - had relevance to the achieve-
ment structure. In a well-conceived theoretical statement of the role of an
ability cemstruct, he postulated three variables of adaptive behavior;
unguided, directly guided, and cognitively guided.

Lastly, McClelland attempted to synthesize and interrelate the reuults.ls
He noted that values, motives, and social sensitlivity were not abilities in
the cognitively guided skills, but were pertinent to the unguided skills
(values and motives). Furthermore, an understanding of the situation is

17David C. McClelland and Others, Talent and Socisty (Princeton:
Van Nostrand Co., 1958), p. 275.

IBIbid.
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superative in any attempt to predict what individual will fanction in a note-
worthy mannare With characteristics which are not cognitively guided, the
diverse aspects of talent are in combination between the person and a

pelated partioular situation. As to nonacademic types of achievement, social
gcill, and status mobility, there is little evidence for a generic factor of
sensitivity, and in status mobility the values pertinent to academic over.
aohievenent and underachisvement are similar to the values associated wita
vocational achievement of fathers in the high and low occupational hierarchy.
As stated previously, extent of community service was an important faector in
perceived achievement. The sources of nonintellectual characteristics of
achievers wers power balansce and values which revealed that values of the
parents and their sons were not consistent in any zimple way. ITransmission
of values and motives seemed to vary among famlly types. The study of power
balance showed that dominant fathers tended to produce sons with low achieve.
ment values, whereas dominant mothers had sons with stronger achievement
values. It was argued that future researeh should investigate (a) values,
motives, and skills in social perception; (b) social situations in which
talented performance occurs; (¢) ways of modifying stable characteristics of
individuale and situations; and (d) theoretical problems in talent identifi-
cation and development.

The significance of this series of related investigations is manifold
for identification and educational provisionst (a) The process of identifi.
cation must be expanded to include the non.intellective factors of achieve-
Zent. (b) The development of measuring instruments is necessary for increas.
ing predictive precision of those youngsters who are potentially talented in
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poncognitive areas. (e) It mst be recognized that the school enviroment 1is
2 potential source for eliciting talented behavior. (d) The values and
gotives of the familial and cultural structure must be considered in guidance
p,ocadure.

How does age affect achievement? Lehman, in correlating quality and
quantity of production, found relationship between age and achlevement in
verious talent areas: (a) Maximum aotivity for output of highest quality
occurred at an early age. 19 (b) Rate of adequate production did not change
much in the middle years, and the decline, whan observed, was gradual at all
the older ages. (¢) Production of highest quality tended to decrease not only
at an earlier age but also more rapidly than production of less important
works. The implications of Lehman's resilts for the reconstruction of
eoducational practice are obvious. Early identification and telescoping the
ouwrriculun for gifted youth are imperative if educators are to take advantage
of the accelerative growth patterns at the optimsl stage. Furthermore, the
utilization of creative manpower may be improved immeasurably through
acceleration, thereby utilizing the early creative powers of the gifted.

In our society, need for people of creative ability is urgent. BEven
before the space age there was an underocurrent of dissatisfaction with the
lack of talent resources. The present trend toward more efficient guidance
of the gifted shows realization that human resources ars necessary for growth

in o complex, dynamic society.

19daz've‘y Ce Lehman, ;
.’i;ﬂgg_i_z;g, Vol. 33 (Princeton, NeJ.$ Prineeton University Press, 1953), p.3
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The National Defense Hducation Aet was an unparalleled move by the
foderal governmment to zssume leadership in providing for loans to students,
prograil development, fallowships, guidance, counseling and testing institutes,
foreign languages institutes, and research studies. In the main, it is
directed toward improving educational services for the able student and
gupplying creative m;anp‘ower.

Another important development was the Educational Policies Commission's
delineation of the role of education in the manpower problem.zo The
Camuission recomiended improved teaching as a means te upgrade the labor
force, recrultment of superior teachers and early identification and more
adequate 'provision for the talented. It also recommended that guidance
programs be concerned with an understanding of the manpower situation.

Fear *that overemphasis on the manpower concept may reduce the effective.
ness of the superior Individual was expressed by Getaals.?“l His conecern was
for the individual viewed as a source of manpower, with euphasis upon training
rather than learning. He enlarged upon the distinction betwean the man and
manpower concepts and the ensuing implications for secial values and freedom.

In the total manpower situstion the waste of potential resource power
is reflected in the vocational misplacement of capable individuals. Wolfhein
&nalyzed present and futurs trends of the labor force and asserted that

g 2ONational Eiucation Association, Educational Policies Commission,
Hanpower and Education (Washington, D.C.: The Coumissions 1956)s ps 128.

2l5a00b W. Getzels, "Soclal Values and Individual dotives; The Dilemma
of the Gifted," School Review 65 (March, 1957), pp. 60-63.
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qualitys not quantity, of personnel is the critical need in our society.

He pointed oult that talent is under-utilized through loss of potential collegaH
gtudents (1658 than one-half of the top 25 per cent of high school graduates
peceive college degrees). An even more significant loss was revealed by the
anall mmber of college gradustes who continue study to the doctorate - only
5,6 per cent of the men and less than one per cent of the women.

Ginzberg and others regarded the Negro population as the single most
underdevelopsed human resource in the country. 23 They advocated better
schooling, new employment opportunities, realistic programs to 1ift sconomie
levels, and the breaking down of residential segregation. The National
Manpower Council presented a definitdve discussion of the role of women in
our society and the need for a change in publie policy to increase the
effective use of talented women.

A number of interesting studies focused on the reasons for college
attendance and fallure of potentially able higheschool students to attend
college. DBerdie questioned Mimmesota high school graduates in order to
detemiine what factors influenced college emtranoo.zn He found that (a) 35
per cent proposed to attend, and approximately the same number enrolled;

(b) ecological factors had a direct relationship to attendance; and

223eymour L. Wolfbein, "The Creative Manpower Shortage in the United
StatCS, " School Review 6:2 (March, 1957)’ Pl 2?-3’4’0

23g14 Ginzberg, and Others, The Negro Potential (New York: Columbia
University Press, 1956), p. 144,

24Ra1ph F. Berdie, After iilgh School = What? (Minneapoliss University
of Minnesota Press, 1954), pe . '
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(e) sconomic status was important. Approximately 90 per cent of the students

whose fathers were in top-level ocoupations and 55 per cent of the students
whose fathers were factory laborers planned to attend.

The follow.up revealed that youths from high soclo-economic environ.
ments carried out their plans to a greater extent than those from the low
socio-economic group. Cultural status was as signifieant as, if not more
important than, economic status in determining whether a student plammed to
attend college. A substantial relationship existed between aptitude and
eollege intentions. Sex differences appesared to be important.

Kahl reported on the educational and occupational aspirations of
wgommon man” boys with high intelligence. 25 Although IQ and family status
were predictors of high.school boys!' ambitions, analysis revealed that
parents who strove for upward mobility tended to influence their sons' college
entrance. These parents tended to train their youngsters from childhood to
use education as a means of class elevation. Boys who internalized the
values of mobile parents were sufficiently motivated to overcome deterrent
fastors and express higher levels of aspiration. He observed that parents
who did not attend college or fathers whe engaged in agriculture or factory
work were less likely than others to encourage their children to go to collegs

To determine vhether superior high school graduates who finish college
differ from those who do no%, Swanson compared four groups; (a) did not go

to collegs, (b) started tut did net complete college, () received a

255 oseph A. XKshl, "Educationzl and Cceoupational Aspirstions of 'Common
Man' Boys,” Harvard Educational Review 23 (Summer, 1953), pp. 186-203,
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pachelor 8 degrea, and (d) reveived a gradusts or professional degrse. > The
pesilts showed that sble students with the more extensive education married
ot 8 later age, read more, traveled more widely, started workathisher job
1evelss had higher salaries, and participated in more politiecal and chari.
gable asctivities, On readmission of the colloge aptitude test 24 years later,
all groups showed significant gains, especlally (e) and (d). He found that
sollege graduates earned more money than those who had not attended collepe,
and students with higher IV s received greater incomes than those with
.@wable levels of education. Ocoupational level of the father had a
gignificant relationship to incoms.

The multi.dinenzional factors which oreate a desive for a collaze
esducation include couplax psycholozieal, envirormental, and financisl reasons.
A ecommunity approach which integrates governmental, private, school, and
parent resources can go far o develop and make useful the capabilities of the
gifted, but the problen is not simple.

The factor of scholarship as an impetus for stimlating collese
attendance rocaived Inoreased attention. Flaut concisely presented the
results of the Southern project, in which school offieiels recamended the

27

top 10 per cent of their Wegro hiprh school seniors.  About 55 per cent of

this group were identified by the Scholastic Aptitudse Test as talented. These

zﬁ‘i?dward J¢ Swanson, A Followeup Study of College Trained Versus
Bon.College Trained T4sh School Graduates of High AbMility" (Doctor's thesis;
Mmeapolis: University of Himmesota, 1953, p. 226. Abatract: Dissertation
Abstracts 14, 1954, pp. 499%.500).

“Thichard L. Plant, Flueprir Tolont Seerchinze: America’s Hidden
Hanpowar (iew Tork: Hational Scholarship Service and rFund for Negro Students,
195?)& Pe 1"10
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gtudents were helped to make college choices and were awarded scholarships.

of the 1156 who desired admission into interracial colleges, 523 wWere
adnitted. The group was generally successful, students from deprived fanilies
doing better than those from higher social and economic levels. sany factors
were responsible for a large mumber of qualified students not participating:
(a) inability to divorce themselves from a "life-long segregated enviromment”s
(b) fear of being unable to meet scholastic standards and higher costs of
interracial colleges; and (¢} influence of parents, teachers, and others to
attend nearby colleges for Negroes.

Plaut urged that loc2l comunities sponsor talent searches which should
oanpriselsevm najor components: {a) identification of promising students
through aptitudes, interests and aspirations; (b) stimulation and motivation;
(o) increased awarensess on the part of counseling and teaching staffs of
college admissions and scholarship policies; (d) individusl and group
guidance, parent guidance, and where necessary, clinicel services; (3) enrich-
ment of the curriculums; (f) involvement of teachers through workshops, in-
service training, and staff conferences; and (g) financial aids. -

Stalnaker described the basic features of the Hational Merit Scholare
ship Progran, 28 Breaking down ths general characteristics of the 1956
nitional winners selected on the basis of high school rank and Scholastie
Aptitude Test scores, concurred with other investigators. Their findings

Were: (a) geographical distribution follows national population trends;

———

28John M. Stalnaker, "National Program for Discovering Students of

Boeptional Ability," itceptional Children 23: (March, 1957), poe 2¥%.266.




(b) 7l per cent had attended large high schools; (¢) mean College Eantrance
Board Bxanination scores wars well within the top 2 per cent for ths high
gohool graduating population except for women in mathematics; (d) the greatest
quamber (85 per cent) were from muall families, and over 70 per cent wers the
girst-born; (e) a preponderance of the males (73 per cent) planned a sclence
or related coreer, vhereas over one-half of the females favored social service
areas; (L) the majority were drawm fram the high socio-econcmic group; (g) sex
differences in values and goals were evident in the greater concern: of the
males with practical and self-centered values in contrast to the pr&inmce

of interpst in family 1ife and marriage on the part of the females.

He sumarized the scholastic achlevament of members of the 5axﬁe group
at the end of their freshman year in order to test the predictive efficiancy
of the selectlon methods. Eighty-two per cent were in the top quar*,er of
their class (over three times expected frequency), and 95 per cent ﬁrere in the
top half. Drop-out due to academic failure was minimal. High schoqgl rank
seenied to be the best over-all predictor. No relationship was i‘otmdii between
size of high school class and collega achievenent. ‘

He surveyed thso same individuals at the end of their freshmaniyear in
oollege in terms of the adequacy of their high school preparation. ‘THa found
that evan in schools where no special programs were offered, the majority of
students were well satisfied with their preparation. Dissatisfactid!}»n with

I

hgh school preparation inereased in proportion to decreass in class and

Sommunity size.
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The most influential survey of the comprehensive high school is
conanc's.zg Investigating 103 schools in 26 states, he found that only eight
'.tigfactorily fulfilled the three main objectives of the comprehensive high
school, which are to provide (a) a general education for all future citizens,
(b) adequate electives for those who wish to use their acquired skills
{mmediately on graduation, and (c) satisfactory programs for those whose
vocations will depend on their subsequent education in a college or a univer-
sity. In 35 schools which Conant visited, the academically talented pupils
did not perform to the limit of their ability, and the breadth of their
program was decidedly limited,

Conant made many suggestions which affect the gifted, but only
reconmendations 9 and 10 will be cited here. He proposed that a program be
constituted of 18 courses (with homework) to be taken in four years.
S8pecifically, the program would comprise four years of mathematics, four
years of one foreign language, three years of science, four years of English,
and three years of social studies.

The problem of special training for teachers of the gifted is still an
unresolved issue, Research in this area has been almost nonexistent, but
there is a growing tendency to recognize that special training is essential.
Whether such training should begin at the undergraduate or graduate level is
& basic question, Little in the way of preparation of teachers is being
@ccomplished by college administrators., Nevertheless, 29 per cemt and 31
Per cent of city elementary and secondary school superintendents and

—
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James B. Conant, The American High School Today (New York: McGraw-
Bill Book Co., 1959), p. 140.
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26 per cent and 30 per cent of state elementary and secondary school super
qntendents approved of special preparation.

Anmong the states, only Pemnsylvamia then required special certification,
put more recently Delaware and Indiana have established requirements.
Although publiec school administrators are making a considerable effort to
help prepare teachers for the gifted much more nesds to be done at the under-
graduate level in teacher-education institutions.

Abrahem reported that 79 per cent of teachers working with the gifted
pelieved specific training essential, and found a similar point of view
smong administrators. »

Recent trends indicate great interest in providing improved education
for the gifted. Aside from debate about curriculum, grouping, and teacher
preparation, educators know that more extensive provisions must be made to

assure every superior student opportunity to develop his abilities fully.

Dy 1lard Abraham, "Administrators Look at Gifted Children,"
Buoational Administration and Supsrvision 43t (May, 1957), pp. 230284,




CHAPTER THREE

ANALYSIS OF DATA
SCHOOL A

Contimed changses are essential to insure superiority in a aompatitivo
worlde School A for its fifty years has continucusly reviewed its curriculum
and made ehan{ges" to provide for the individual differences found among the
mdmts.‘

In addiﬁon to providing five levels of instruction, School A has a
wide variety of curriculum offerings to ocare for the wide range of interests
and abilities found in a large high school. In descending order the five
levels are: Advanced Placement, Honor Classes, Regular Classes, Essential
Classes and Basic Classes. College courses in Rhetoric are offered in this
ilding after school to seleoted seniors. Talented seniors may attend
oollege classes in after school and Saturday programs. Currently some
students selected for study in this school have attended Loyola, Chicago,
NMlinois and ‘I. I.Ts School A has an Advanced Placement program in social
studies and mathematics that is known nationwide. Team teaching and
experimentation with particular methods have made this a well known school in
the Chicago area.

In order to make a challenging curriculum funotional, facilities must be
improved and added. This school has installed a language laboratory, a
mathematics laboratory, and a Chicago Experimental Reading Room with books
fupplied from the Ford Foundation. Class size has been gradually reduced

51
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4n each department and theme readers have been added to certain HEnglish
classes.

An Urban program with a core currionlum hag been daveloped o help the
migrants become better acquainted with the commnity in which they live.
gtudents confined to their homes are able to participate in classes by use
of the executone (two.way telephone). An Americanization class has been
established to asslst the shidmts in learning the language so that they, too,
will make adjustments in high school. (Similar classes are conducted for
their parents and others in the community in need of this assistance.)

Thg guidance department, essential if students are to be considered as
dndividuals, has evolved from a one man depsartment in 1930 to a team of six
sounselors and such specialists as a psychologist, teacher-nurse, truant
officer, speech teacher, and bedside teachers. IEvery student is assigned to
& counselor upon registration at this school.

The testing program has been increased and broadened. Parents are now
involved in the interpretation so that they, too, are betier qualified to aid
their sons end daughters in the important decisions that must bs made.

This school 1s doing its utmost to meet the needs and abilities of
each of its students. Total enroliment 2800 students. Predeminant ethnie
groups are Jewish, Oriental, Southern White, and Puerto Rican.
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SCHOOL B

This school draws from many types of homes hut the bulk of the student
body reflects the cultural advantages that these boys and girls have enjoyed.
There is a general atmosphere of good mannere and a healthy respect for
learning. Somehow, the students in this school were wholesome in appearance.
Their unsophisticated attitude and umisual appreciation of thelr parents and
school were a refreshing delight. A contented group of dedicated teachers,
who have worked together with no desire to transfer, complete this favorable
plcture.

In years past the area had been predominantly Scandinavian but now therd
is 2 good mumber of German, (reek, Irish, and about fifty highly achieving
Orientals represented in the ethnic group of this school.

Most of the children interviewed are living in homes where both of thein
parents were present and a representative mmber are aotive in religious
activitles. There seemed to be an abundance of common sense in handling the
children studied. This was evident during the student and parental interview.

This school does not have a five level plan of instruction. Three
levels meet thelr needs: Honors, Regular and Essential. The gifted achievers
go to I.I.T. and DePaul Urdversity for special training at the college level,
on Saturdays. Students consistently win high honors at the science fair. At
the present time School B has a Free Reading room in line with the Rutgers
Plan. A language laboratory is in the process of being built.

Snrollment is approﬁﬁé.tely 1700. Faculty has about 80 members. A
most active PTA recently did a survey which indicated that 77 per cent of

the parents had completed high school and 20 per cent had college degrees.
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SCHOOL C

This school represents a true microcosu of America not only because it
yneludes all ethnie groups in Chicago but also because a recent study shows
that like America 80 per cent of its membership belongs to organised religious
groupse There are no available statistics on either as to what portion of
the 80 per cent attend services or actively support thelir religlous prefer
ence.

At this "melting pot", of the youngsters who enter this high school,
thirty per oent average the “drop out" title. It is also significant that
the same percentage enter School C, graduated from elementary school because
of size and age, with less than fifth grade abllity in the fundamental skills
of reading and arithmetic. Some enter with only second and third grade
knowledge and a very few are almost total nonereaders. In most instances it
is from this group that the bulk of the drop outs emanate. It must be
stressed that every possible effort is made to give these disabled students
special help begimning at thelr level of attaimment . Basic ¢lasses for the
lowest aohiﬁez;s and Essential classes for those whose reading and arithmetic
sitllls are sanewhat higher but yet not adequate for successful partieipation
in Regular classes. Counselors encourage these boys and girls to stay in
s¢hool and avail thenselves of the school's effort to give them as much of
the skills as they can master. The largest percentage that leave go with
Wich of their native potential undeveloped. Effort is made when they reach
the age which exempts them from compulsory education to try to securs a
Position first before signing out of school. Many have returned to talk to
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their counselor about continuing their schooling. A study was made tuwo years

sgo &t this school, in vhich it was learned that seventesn of ons hundred

guenty-five drop outs got their diplomas at night school. Of these seventeen,

gourteen had left school not because of low grades but for financiel reasons.

Some of the students who have financial problems have availed themselves
of the Education-Bmployment program, which is known as the Double E program.
For the third year students the pilot project called Diversified Occupations
has proven to be a real boon. In this project he divides his time between the
school and job and is supervised by teachers in both. Positions that do not
involve sales but where the student assists in jobs such as orderlies, nmurses
alds, laboratory technician assistants, and other like positions not
necessarily in hospitals. Fourth yesar students are eligible for Distritutive
Education programs and this is under the guidanece of Business Depariment.

This alsc involves a cooperative schoolwwork plan and stresses that type of
position which gives the student experience in sales and other facets of
business education. All of these programs have meant much endeavor on the
part of school personnel and the commmity working together to give the
student salable skills, and be financially able to finish high school.

Last September this school opened a remedial reading clinie. It is
stocked with materials which range from begimming level to the level of the
Honors Classes. Gifted children can be found here availing themselves of
equipnent designed to increase the speed and comprehension of reading. This
olinic is operated on a voluntary, non.credit basis.

Of the two thirds who finish high school, leass than thirty per cent




will enter college. The school is "jem-packed" -~ the old and the new
puilding, the mobile units and the classrooms they are using in the Upper
grade Center across the street. Careful plamning and adroit administra-
tion have utiliszed every available space every period so that the classes
are not overcrowded.

This restless, changing area, with a high degree of transiency
stretches from the penthouses on the lake front to the slum cengestion
just a few blocks west. Most of the students from the penthouses go to
select private schools.
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SCHOOL D

An increasing influx of foreign born, with students who come to this
school with a very limited knowledge of English and parents unable to speak
anything but their native language, is the main problem of this school at
this time.

The neighborhood to the east is changing rapidly. The Polish and
Scandinavians are ﬁoving out and the newly arrived foreign born, (BEuropean
and Puerto Rican), and the Negro are now moving in.

The school has a faculty of about one hundred and fifty. The student
enrollment approximates 3200 boys and girls. The facilities at the main
building are not adequate to provide for this many and so the fra#hman
attends classes at a nearby branch. An elementary school in the near
vicinity houses another group of first year students.

The curriculum problems at this school stem from three sources--the
wide range of interests and abilities of the pupils, the ranges of separate
courses and the narrow specialization of subject matter. To correlate these
courses with the vecational needs of the student is a challenge. Pupil
enrollment is of such a heterogeneous nature that the demands on curriculum
are for fewer courses, but effectively adapted to the varying needs of all.

Another problem of grave concern to the administrative staff and
faculty is the student of low or no reading ability. Transiency in family
living, inadequate educational skills, a lower native ability and foreign
backgrounds are some of the reasons for this handicap. Basic and Essentisal

classes are programmed. So that the twelfth grade or senior who are still
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goveroly handicapped in language skills may have help, there are two classes
4n Senior Writing Workshope.

The sconaaic lsevel of thils school's coumuuaity gives the pupil an urgent
need for esrly euployment. [Financlally, many must terminate their education
with high school graduation and others must leave school before completion.
Many assume & Work role while attending school. To meet their problem a
Work Study-Experience program is in operation. Pupils are helped to get
part time auployment. To do this an adjustment in class program is effected.
A second plan to help with this problem is the orgenization ol two classes
in Dist.rj_.mtiva Aducation.

New toachers and teachers with limited experience and a high rate of
teacher transfers all add to this school's problems.

"Few students have good study habits and with the demand that is
placed on pupils for an upgrading in academic achievement, there has come
& frustrating conflict within the pupil himself. ‘They are discouraged and
uneble to cops with the new requirements, and look to leaving school and
seeking a job as a solution.”

This school has an unsevenly divided student body in five types of
clagses: Advanced Placement, Honors, Average, Essential and Basic. They
also have a2 One Hundred Program which is composed of the top academically
talented students in the school.




SCHOOL E

Ethnie, racial, and soclo-sconomle ¢rouns have coalesced in arsas of
this citys creating de facto segragation in the schools even whers laws imply
non-segregation. School buildings in the depressed urban areas seem to house
the grestest array of problems. Typically, the depressed area population
tends to be a2 stratified group of unskilled and semi~skilled workers. In
gich an area 1s School E. The student body is Negro.

Iike other schools of its kind, School ¥ has a higher than normal rate
of scholastic failure, truancy, disciplinary problems, drop outs, pupll
trangiency and teacher turnover,-«poor health, lack of personal cleanliness,
inadaquafe motivation, and absence of the basic learning sikills. The children
in this area seem severely hampaered in their schoeling by a camplex of
conditions at home. '

Many of these familles are largely in.migrant, with littles education.
Another social characteristic of the urban cemmunity is the mobility of its
population. Of the first group it is not uncommon for si:ndemté to enter
school at the aze of fourteen with a total of two years of schooling in the
south, Of the second group an average graduate of elementary school may
have heen in ten schools, with as many as three or four changes in one years

A recent head count indicated that slightly more than half of the
children enrolled in the Chicago public elementary schools and slightly less
than half of their high school students are Negro.

There are still same of the middle~class Negroes in the ares, striving

d“Perately to find some opening in the surrounding wall of housing segregation
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¢hrough which they and their families can escape from the lower-class
{nfluences. They are the most appreciative of what the school is doing for
their children. They are the parents who realize the need of more education
as the best amswer to more advantages.

Programs and services are available to help the student hurdle his
educational handicaps, cultural limitations and lack of motivation for
gcademic success. There is one after-school program where college students
have set up tutoring services for amy high school student requesting it.

The college provides the trained tutors who do this service as part of a
requirement for an education course. The church offered the space. Parents
of the PTA supervise the hall. Very few of the students took advantage of
this special help.

The school has Honors Classes, a 100 program, average, essential and
basic classes. There ave some very fine boys and girls who are very serious
sbout getting the best education that is available, and there are equally

dedicated teachers and counselors who are doing a very fine and creditable

job.
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School T is celsbrating its seventy-Tifth ammiversary this year.
miyty.eight vears azo the school moved into its present building.

The neighborhood is primarily one of selfwowned bungalowse Origzinally
44 was predoninantly Scandinavian and Irish, but now has Jewish, Oriental,
german and 3reck popnlation. Wew arrivals from Israel and Greece are
peconing more frequent, as are Negroes.

The current enrollment is approxinately 1800 with a faculty of about
edghty. The student body has been integrating for the past three years -
vory slowly at first but now more ragpidly. The present ratio is 75 per cent
white and 25 per cent negro. The integration has not been without incldents.

There are five levels of classest Advanced Placement, Honors Classes,
Regular Classes, Issential Classes and recently they have had to add Basic
Classes.

They have Advanced Flacement classes in United States History and
Collage Biology. There is an Advenced Senior Mathematics Class which is
camparable to College Math. GSeniors attend college classes after school and
on Saturdays at the University of Illinois and at Illinois Instituts of
Technology.
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Frnest

Donna

Belinda

Caris

Alan

10
133

134

129

142

133

145

180

Achiever or
Underachlever Desarintion

63

A

Ui

U-A

U=i

U-A

Academically successful in spite of broken homej
long hours of emloyment daily, Socislly mature.
This boy knows what he wants, wants what is good
and takes time to help others. Scholarshin to
University of Chicago.

Another broken hame. HMisses her father. Mother
very lax., Says "School isn't that important®,.
Father remarried. Girl sees him occasionally.
Grades were good when he was in the home.

Negro boy who wants all the rights cuaranteed him
by the Constitution but also feels he should
assume the responsibilities that come with rights.
Has tremendous drive. Detemined to become a
physieian, Rellipious. Happy home.

Very unhappy at home. Both parents deaf mutes.
Girl needs medical examination. Withdrawn.
Family doctor very interessted and helpful. Home
uncaoperative.

Popular with peers. Liked by adults. Watches
TV with family every evening (including the late,
late shows). Elementary reports "Had to demand
assigments to get this bright boy to do any.
thing". HMeans well but lacks self-discipline.

Self-.compulsive student who says she spends every
waking hour studying. Slek of school but lmows
sghe must go to college. Is resigned to four or
five more yvears of school and then never wants to
see another textbook or study for another exam.

As lax as his extremely permissive parents who
realize he is working far below hie potential mt
do not feel they c¢an help him achieve. "Handle
him with kid gloves at home.” Insists on being
served alone. Not realistic. Glorified idea of
his merits.

Intolerant of parents, teachers, and peers.
Extremely selfish. Exists for himself. Fears
deathe Exalted opinion of himself., Claims he
hates God.
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peverly

Arthur

Evelyn

Fred

Dan

Donald

Albert

Cynthia

19 Underachiever

152

141

138

128

122

138

146

132

Achiever or

A

U-A

U-A

U-A

u-A

64

Description

Academically achieving despite very active
schedule. Very involved in several church
organizations. Pretty and personable. Artistic.
Best All Around Student Award. Scholarship to
Smith College.

Erratic home life. Insecure. Has adopted
mother's attitude that native ability is more
important than achievement, By not trying he
avoids risking failure.

Good rapport at school and at home, Realistic
about the work ianvolved in realizing her
ambitions. Socially alert and sensitive to the
needs of others. Religious. Plans to attend
Chicago Teachers College.

Pleasant and polite. Good home rapport. Spora~
dic efforts to apply himself to studies, Good

intentions but little carry-through. Docile to
home decisions,

Responsible and mature. Achieving above
potential indicated by intelligence tests.
Honors classes. Seens motivated by desire to
help mother. Broken home.

Dan's younger brother. Less responsible. Self-
ish, Dropped from 100 Program. Confused
values. Too concerned with clothes. "Should
have been a rich man's son.™

Marked inferiority complex, especially in
regard to social and athletic situations.
Nearly self-supporting. Plans to attend
college - choice depends on scholarship.

Nervous. Poor home rapport. Fears father.
Sees parents as unloving. Cannot seem to
cope with environmental problems. Recent
collapse of health coincident with sudden
drop in level of schievement,
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Hlanche

Bob

Aolce

Faye

Elsa

Andrew

David

Anelis

167

146

130

132

133

135

136

Achiever or

gase oft 13 Underachiever

A

U=A

Jah.

U«A

U-A

65

Desoription

Excellent home rapport. Avid reader. Parents
encourage achievement and are willing to help
vwhen asked. Girl is in honors courses but finds
much of the eurriculum boring.

Superior ability but only average achievement.
Lack of strong family hond. Boy attributes
under-achievement to poor study habits. FPlans
to become an engineer,

Very critical of others. Iittle resnonse to
parental direotion in most areas. Bored with
school - it stifles oreativity. Considers fived
gtandards as narrowe.minded. Conceited and
rather antagonistie. Plens to attend college.

Involved school, health, and family history.
Girl exhibits symptams of anemia. Also, seens
very emotlonally disturbeds. Parents uncooper-
ative - mother is a drug addiect. DBrother beats
up on the girl. Complicated situation.

Mother case of involved school, health, and
family history. !Mother diverced and remarried.
Girl lives with maternal grandparents. College
not economically pessible without a large
scholarship.

Broken heme. Passive hostility towards narents.
Defensive attitude toward "the world". Seaens
unwilling to face his problems an? deal with then.
Caupulsive sater. Striving for a self-contained,
isolationist adjustment.

This boy has succesded despite miltinle socio-
economic obstacles including a language barrier.
Mature, well-rounded, and responsible. Evidently
loves and respects his parents. ILoocks up to his
elster. "Good grades can Ha fun.®

Very amotionally disturbed. Poor rapport with
parents who are rather old. Only child. Lax
diseiplinary eontrol. Mrl heos not adjusted well
to adolesceance. Goes "steady" with an 18 year old
bove Prohably seekinz affection and domination.
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Achiever or

gage oft _IQ  Underachiever Desc n

150 A Happy, wellw-adjusted. Good home background.
Recelves much encouragement from parents.
Especially gifted in muslo and mathematics.
Plans to attend collegze and major in one of these
two or in teaching. Interest and hard work equal
suCCHss.

mr ence

Arlene 10+ A This girl has succeeded despite a language
barrier (family migrated to UsSe from Columbia).
Serious amotionsl problems, especially with the
mother. Girl has attempted suicide several
tines,s Counseling at school and at church.

o}
\ad
N

U-A Another case of hane prohlem with mother.
Achievanent just recently declined. Cutting
¢lasges, Older brother has also done so of late-
connection not clear. Girl plans to attend
college and bacome 2 psychoanalyst.

Carol

Floyd 136 A An outspoken boy. Feels religion has been too
neglected as a real value. Hopes to become a
minister., Sees his success in school 2s
#lorifying God. Is very disappointed with the
conduct of his peers.

Eliott 1k3 U.A Strongly introverted and passively agsressive.
Seema to be very tense, especially inside. Shows
symptons of rejecting both parents. Poor self.
concept. Counseling recomaended.

Davita 135 A 4n achiever despite strange home situation.
Fanily feeling has deteriorated. Attributes
success to femily before decline begsn. No
hostility toward parents or siblinss, but a2 amall
feeling of guilt. Hopes to attend college.

| Althea 141 U=A Severe smotional instability appsrently due to
narental rejection. A history of seven years
in boarding schools. Paremts seem eager to be
*rid" of the child. Cirl has become very with-
drawne.




Achlever or
£3 _IJ Underachigver
gage==
part 137 A
Aex 134 U.A

Doris 15 A

Clsude 128  Ua.A

Darlens 123 UwA

Alfred 133 U=-4

67
Description

Attributes his success in studies to parental
encouragement, but without pressure. There is

a very clese family bond. He loves and respects
his parents. Hopes to enter politics. Eventual
goal » UeS. Senator.

Real psychlatric problem. Hostile to father.
Jealous of siblings., Often sadistic and cruel.
Selfw-precccupied. Idolizes delinguents. Could
be dangerous. Close supervision necessary.
Advise psyohiatrie treatment.

Reasponsible and mature. Stable and loving home
milien. Very responsive to parental direoctlon.
Suffered a slump during freshman year but cane
baok strong. Will probably attend University of
Chicago.

Feels rejected and isolated, especially in social
sitnations. Inferiority complex. Went to
extremes to gain recognition. Unable to discl.
pline himself to study. Some health problem.
Mother very cooperative.

Mentally advanced but hygienically retarded.
Tolerant and accepting toward mother tut little
synpathy of interests. Misses father. Broken
home. Southern white.

Feols the family is unsatisfied "no matter what
I do". Dates frequently to escape home conflict.
Seemg to have lost former college ambitions.
Advise counseling to channel abilities and
rekindle college desire..

Perfectionist. Hard worker. Methodical.
Mature outlook. Sees success in school as a
result of s desire to succeed. Somewhat
nervous. Plans to go to college.

Enotionally infantile. Given to self.pity.
Intolerant and resentful of parents and sister.
Thinks he should be a privileged character. Has
a subjectively perverted view of incidents which
affect him. Needs paychiatric care.
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Aehiever or
wg; Iy Underachiever Deseription
poth 175+ A Excellent home and school rapport. Rather shy,
Some withdrawal tendencies - countered by

preventive clroumstances. Mature, fairly welle
rounded. Class valedistorian.

pily 13 U-A Quite emotionally upset. Feelings of inadequacy,
rejection, insecurity and depression. Needs more
companionship with mother and at least some
communication with the father. Broken home.

pelda 140 A Somewhat shy, self.conscious. Good rapport with
father. Passively resents mother as domineering.
Wants to do something on her own. Achleving but

unhappy.

Cart 133 U.A Academioally and socially maladjusted. Potential
delinquent. Compulsive stealing. Feels deprived
of affection since mother's death. Sees father
as weak. Boy needs psychiatric help.

Anne 145 A Very self-centered. Iittle gomuine affection
for parents and less cormmunication. Flans to
marry (is presently engaped) tut determined to
finish college. Class valedictorian.

Brian 136+ U=A Broken home. Frequent transfers during grade
schools Poor study habits. Seems a little shy.
Presently living with father. Advise counseling
and parental encouragement.

Clara 132 A Emotionally disturbed. Attempted sulcide.
Hostile to mother. Broken home. Wants to see
father. Prefers activities with friends to be
unsupervi sed.

M1 140 U-4 Broken heme. Alecholic father. Boy lives with
| mother and granduother. Recent precceupation
| with violence image (Jmife-carrying incidents).
| Attempts being made to place him at Boys Town.

Dorothy 145 A Attributes achievement to inborn sbility and
parental encouragement. Critical of organized
social institutions (religion, ete.). Hditore
in.chief of school paper.
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Achiever or
Mg IQ  Underachiever Desc on

gen 1% U.A Dislikes contact with people. Injoys impersonal
activities. Disorganized . no plang for the
future. Lacks selfediseipline. Poor mamory and
concantration. Mother was cooperative.

gora 139 A Girl of high econamic home in school where nearly
all students have low saclo-sconomic backgrounds.
Was unhappy over divorce of parents. Now
adjusting and accepting stepfather.

Garles 134 A Third born in a family of eleven children.
Crowded home. Parents very lax. Sibling
confliets. Charles works every day. Very selfa.
suffieient. Interested in law and politics.

Alvin 132 U.A Nervous, poor peer relationships. Father in
mental hogpital. Lives with mother and brothers.
Tends to depersonalize individusls. Sees that
he is dependent and hates it. Great anxiety and
depresaion.

Erica 131 A Iives with mother and two sisters. Hother
employede Spends all free time with her girls.
Tskes them to museums, shows, and symphonies.
Close knit, happy home.

Felice 135 U-4A Underachievement apparently due to recent illness
and ineffioient study techniques. Very con.
scienticus. Shy and rather withdrawn. ILittle
gsooial 1ife. Parents treat her as a young child.

Bdgar 148 A Straight "S* record in 100 Program. Very good
relationship with family. Atiributes success to
having studied with brother and to avid reading
habits. Hopes to be a muclear physioist.

Bertha 1% U.A Rigid parents who give little approval. Stepe
father 1s especially oritical. Bertha prefers
the male role. She 1s good in athletiecs.
Mother has tried to limit her social 1life too
much. Goal - doctor or physical education
teacher.
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Casso

Esther

forrest

Bret

Elmer

I0 Underac

6

146

148

139

MFrancesca 122

125

Achiever or

A

U.A

U-A

U.A

ver Descrintion
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Second generation Jszpanese boye Two older
glsters also outstanding students. Parents
"expect good grades™. Active in church and
school activities.

Progress in high school not camensurate with
ability. Prone to moods and distractions.
Extremely sensitive. Withdrawal tendencles.
Bad skin condition may be basis of self-cone
scioumess. Confliot with mother.

Achieving at only average level despite superior
ability. Father dead - mother remarried. Poor
home rapport. Troubled by self-doubts. Finds it
difficult to apply himself and make definite
decisions.

Attributes much of his suocess in school to his
will power. Warm family feelings. Strong
religlous background. Bret strives to succeed
in order to pleass others as well as to satisfy
himself. Class vice-president.

Underachievemant due in large part to tense,
insecure hame situation. Mother irresponsible
father asmmes nearly all tasks. Vents anger on
Francesca because "she is following in her
mother’s footsteps.” Girl is jealous of younger
sister who receives father's approval.

An honor student with better than an "E' average,
Elmer goes to school at night to study
Electronics at Dunbar and I.I.T. Plans to became
a Muclear Physicist - speaks of a new field
called Nucleonie Physiometry. Idves with an aunt
who does housework by the day and has financed
Elmer's hame laboratory.
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gex - 0 (girl) B (bay) A=
Habits )

:"’;: Rap;m) B Exoellent

self-Concept ) GeGood

Eone Wﬂ ) PwmPoor

psyents In Home » 1D (1 parent in hame, 1 decoased)
18 él parent in home, parents separzted)
Stf., Stqafather)

pavents' Education - F (Father) (1 (Mother)
1 « o diplowma
2 «» Grammar school diploma
« High school graduate
2. College graduate
5 « Hasters degree
6 » Doctorate

SediowEoonomic
U « Upper class
¥ » Middle clsss
L «» Lower c¢lans

Gureh « J (Jewriah)
0J (Orthodex Jewlsh)
RJ swm Jesrigh)

P (Protestant)
RC (Roman Catholioe)
A (Athelst)
Bthnie « A (American) Swed. (Swedish)
d (Jewish) Jap. (Japanese)
Pol. (Polish) Fil. (Mlipino)
Russ. (Russian)
College ~ Doshes mean undecided, in most sases too sarly to tall.
Special Abllity « G (Genaral ability) tieah. (Mechanical ability)
Wrdit. (Welting shility) Ath. (Athletie ability)

;;g ’ émm‘g“ :ﬁﬁ”‘fyg
3pecial Honors " ° w

BiF (latr'l. Herit Pinalist) Val. (Valediotorian)
RC (Nat'l, Merdt Commendation) Sal. (Salutatorian)
1SS (I11. State Soholarship)




72

TABLE 3

SCHOOL A

(2
Meal Seld S| ol of ol af &l Al | M| sl B3| =] )
p
Al e S 2132 | oo ml oml o] al e AR BBl el <l o
% .
2 e SR |- | 2 ]| of &l m| o] &l | M| Bl Bl=| < | = o
Nl a Sl | 8 m 2 P P R I IS N RPN O B |0 [ >0 R P S o
(A
H ] Ml .m.; M.) = Q] ] B 04| Byl Q. wl lm.am m = e | - s 4]
S
Slo SHI12 19 2 ] o m] o] o m Am| AES] =] Bl= |« 4 o
&
o |l = Sl | 2 | | 2 Al o | s A | Al AR Fl == o
-
o || m Sl | 2 m o | o] o o ] o] N RS 2= RS, >
wi
o || @ <l |~ m 5 m| 2| @ e om| o] A s 3 2= % bt &m w
-
o || m <l | o m n| w2 ] oAl Al o m]| qe] RS == <] A W.
= ul ©
wn || @ < 5181w B o« | m m| o A S S =l 2] - £ B
uwy w3
x| o 1IE B - 2 PN @ 2| @ @] o k] | s s | x| = o | b ol 5
=
oo < |5 ] ] o m] el el e an] 0] | F =8 e ] o 5
oo <l | 5 M n el oen| ml | | | afe ZWM Blo|=|<|m g &
- | o <l | m & o ] v m] ol oA ale ZWM = | B |82 w bt M
[ 5
. [ /] Ll [~
LN w0} - O [ ] [
o| | g5 ol aiat 5 5 g SREBE | |giol B |HBR
o & o @t 88l e 2, 85 hna ] wl bt b
. -~y ihu fmr ¢ eelm (4] o o m n Q¢
AR CAEN AR bkl b h e B R 3 | AER S
WS |a | <8l= | < (W & © me < SASL St gl A8 | R | K |8 S =




~

TABLE 3 « Continued

SCHOOL C

-

Case #

5

6

e

Sex

G

B

e

Achiever
Under-A

UA

[¢/:3

<
X

Yoar

He Se

Age

5
1=
W

]
Wn

I.de

ot
B

=
3

o
%

145

133

#Majors

Study
Habits

School
Activity

School
Rapport

= W | W\

Self-
Concept

ser
Rapport

Home
Rapport

arents
in Home

Children

o e I T T LT O R [V

Parents
Buployed

et

oy s 8 (@ (@ [HF T [\

(- o (™ w |=m (oW | &

Parents’
Education

=
W\

Bl i @D | ®

N

x?b—' EaUTR A T B eI B B s B e B R o B B ¥ 1)
A

Bﬁw_um'-c'm*o*xxwma'

§

335-'!\:&0"4*::'1:#'@&*\::#
W

Economic

=

=

=

Socio

g

Ehureh

wo| B

Ethnic

>Z§:§

N A< A

Collega?

< (P = R

' Special
Ability

Art

mﬁbzgg

Math

@ =

Special
Honors

V. P,
J7r.
Ach.

BE
» =
LW )

tm«»z&:ggjwamwmwmwm&g{gm

74




TABLE 3 « Continued

SCHOOL D

5 6

[}

[*]

e
¢4

WP ||| N

]
wt
&

]
(Y, |

3
B

135

5
jod

25

133

123

ot
®

f#iajors

Study
Habits

P2 |\

School

Concept

(5]

LTI B

Peer
Rapport

(o]

ome
Rapport

@

oW Q|9 W

Parents
in Home

Children

Ll I R I I - B s R R S AV

m;@ﬁ'ﬁ"-ﬁiw"ﬁ{:

Parents
Bgployed

Parents*
Education

;gl-" i 5] & s} &= N B W\

=
(]

]
%EH o =g

E@e (#p 7w ojm v (= (w |

il = SR EWRTE S <
uﬁ wole |wm | wo |

= v
W

Boonomic

=
&

&
B

Socio

[
=

Caurch

= IS A S T S T I Y
WAL

=

Ethnie

:—zgx

Ll 1

College?

P
A Pol
Y B4

Speclal
Ability

[
o3

@ﬁbzt‘t“

mg:»z:z

Special
Honors

L] Qg 5 = 0 v %;@N NN i | B B |\
]

[}

75




S —

TABLE 3 -« Continued

SCHOOL B

76

/
Case +

)

f
Sex

w N

Achlever
Under-4

eal’
H' s'

|

filajors

W E e G

oW g [+ BRIRNS

w - o [ IR

w N |

|
Age

16

o
=

L. Q.

138

126

ot
®

125

143

—stady
Habits

3]

oz

oy

—3chool
Activity

— School
Rapport

[~ Seli-
Concept

Yeor
Rapport

Home
Rapport

Parents in
Home

on

WY i@ (@ (m e |

WwH (v (m v m (o |m

| pavenits
Baployed

Parents?
Education

é§ :gbﬂ N B8 B e (- =

B gt | @ ™
o gg ) {51 [~ = [}

} o 4
é% R?P‘ 4 s |8 &8 &g |+ =

A€ R WL

A

X | B (o o o (g | e

) W)

Economic

Soclo

Church

o E; =

wgz&'ﬁm'ummmmmt—‘é}

= §§ =

b6 E; =

= R (B (Bwg (M (Yoot ™ N

2 |8 | B XN

=2 = E;

Ethnie

i

§

%? = E; E; gg:g IO Iw (@ m (WO |

Negro

Negro

Negry

Negro

College?

]

(]

ol

| Special
Adlity

o

[#]

Sel

Svaeial
Honowrs

P——

Soi
Proj.

P————




TABLE 3 = Contimied 77
ACHOOL
P——
Case ? 1 2 3 b 5 6 ? 3 3
| e
e | 0 | B | B B 3 5 B | B
avoer
m. A A A UA A uA UA uA | UA
—Year
Ho Se 2 2 2 L 3 1 2 2 1
e
Ago 15 15 16 18 14 14 15 15 14
A
Tede 150 146 136 148 122 138 1% 142 123
el
#lajors 5 5 5 L 4 L 13 4 L
Hablis ks G B 7 F P P I 2
T ochool ‘ ‘
Activity 2 1 3 2 1 0 1 2 1
[ ScnoolL
Rapport 5 E G F F P F F G
Ol Low
Concopt B | G P F P P F ¥
Poaer
Happort 5 G G F ¥ p F G G
Home
Rapport 8 B G P P F P F G
. Parents ’
in Home 2 2 2 1 2 1 2 2 2
Children 1 1 2 1 3 1 2 6 2
‘arents
Huployed 2 2 1 1 1 2 1 2 1
Parents' || F3 ) 213 B 2. 3 3 F2 F3
Education|| M3 3 43 M3 il A3 M2 M3 #3
Econonmic X # M LM 4 M # M “
Socio i i 45 M 1228 M ¥ 1 M
Church P 3 P | « RC 5 N RC | W
Ethnic A Pol A A Ml A J 4 A
College? T b4 b4 b4 I 17 - - -
Special Hath | G Husi G Art G G 3 G
Ability Huato Ath.
Speclial
Hﬁmrs - - - - - - - - -




73

TEACHER'S EVALUATION OF STUDY HABITS

Classroom teachers of the six high schools at varying soclowecononic
1evels were requested to make brief commaents on their students' study hablts.
they Wers asked to estimate the percentage of students having good study
 pabitse They Wers to evaluate the idea of tesching study habits, as such,

4n the 4th or 5th grade. Reaction to a 9th grade stress, to learn or relearn
stady as 2 special course, or part of a special course was offered for their
consideration. Finally, they were to express their view point on parental
offort to help in the development of better study habits and to suggest the
grade level at which this might be most beneficial. In relation to each
of these gquestions they were free to offer suggestions or ideas.

The first question pertinent to the classification of students having

good study habits was interpreted in three percentiles, 5% to 40%, 50% to

60%, and 70% to 90%. School A provided 32 appraisals, in which 17 teachers
considered 5% to 40%, 9 . 507 to 60%, and 6 . 70% to 90% as having good study
habits. School B sulmitted 35 sheets and 25 teachers scorsd 0% to 40%,
8 . 50% to 50%, and 2 ~ 70% to 90%. School C had 29 responding and 25
teachers ranked 0% to 40%, only 1 - 50% to 50%, and 1 . 70% to 904 (two
teachers did not score this question). Only 15 teachers respondad for School
D and 11 considered 0% %o 40%, 2 - 50% to 60%, and 2 - 70% to 0% In

8chool F, two teachers falled to make this classification, but 13 scored
0% to 40%, 3 - 50% to 60%, and 2 - 70% to 90%. In each school they
Sonsidered the 0% to 40% as the most representative group having good study
habits,
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In noting comments on the questionnaire the teachers of Honors Classes
morted the highest percentage of students having adequate study habits,
sile the teachers of the Basic and Essential classes estimated that less
¢han 5% of their students had any study habits,

gseveral noteworthy comments in response to their feeling about stress
on teaching study habits as such in the 4th or the 5th grade indicated that
this period was most {important to the structure of any further habits that
they might develop. They all agreed that it was vitally necessary in either
the 4th or 5th grade, but most indicated the importance of starting even
earlier. Surprisingly emough, several teachers stated that they were not
qualified to answer. Another outstanding irregularity was noted when one
teacher commented, "waybe this is too soon for many of the immature students,
Try this for the seventh grade.”" And still another suggested "considering
the maturity level of students, it would probably be better to stress study
habits at the higher of the two levels.," "You must start a good habit early”,
compented one teacher and all seemed to concur with its importance at these
particular levels,

Considering study habits as a special course or a special part of a
9B course when the students enter high aschool brought detailed response from
most o ‘he tezachers in each school. As one teacher so ably put it, "Study
habits can't be taught unless applied directly to given, tangible curriculum
Ptojects. Therefore, in such a course individuals' curricula should be the

fubject matter of the course," Another teacher considered that it should be

8 “special course if a teacher giving it is capable and has 'winning ways'
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1gell’ the course. However, each subjeot has some individual character-

7]
yotios that must be dealt with differently.? Still another teacher was of

she opinion that "those who teach freshmen should be a picked group -

| gi1ling to be patient, understanding, alert snd well prepared to tesch. I
ﬁld'mggest that a specisl meeting be held for those assigned to instruet
freshmen and work out a conorete plan that in essmﬁe Qan be implimented by
411 teachers”. One teacher who considered emotional upsets very prevalent
during the course of high school life concluded by saying "if the child sees
a goal that is attainable and he wants to attain it, he will study". Along
this same line of thought, another teacher reasened ™in crowded housing
sonditions this is not possible. Therefore, quiet study halls well conducted
by interested teachers can provide unfortunate students with a proper
aironment to acecomplish some of their projects®. One teacher felt strongly
that "it seems late to me to alter hablits of 8 or 9 years duration and misuse
of school time that ideally shonld be nsed in another fashion". The main
goal at this level "should be to set up standards of complete quiet in a
stady hsll so that those who really want to use the time profitably can do
80. Some will never learn to study, tut they can remain in absolute qﬁiot
for the benefit of those who will use the time sensibly”, commented another
Veacher. Of the many suggestions offered, many pointed to & work shop for
study hablts and for methods of attacking assignments, and this in tum

Sould be supplemented by in-class training which would transfer these habits
learned to specific assignments. In an overall consideration of this
Prticular question the underlying feeling of these many teachers seemed to
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ve that partioularly in this 9B area "every teacher 1s a teacher of study
pabits to a degree -- regardless of method or astyle employed®.

When the overall ploture of the expression of teacher's viewpoint of
p;ront’-’-l effort to help in the development of better study habits was
m;idered they fell into "either -« or” claasiflcation, or "yes or no",
thers Was no noticeable lukewarm response to this question. Those who took
the negative side of the pioture had such reasons as: only at grade school
levels (if it had not been evident at such a time, of what use now?); that
elder students actually resent parents; that theparents themselves required
soecial education to be of asslstance at this time. Seld one teacher,
sparents must be educated to stimulate this interest and know how to
motivate’s On the other hand, many teachers felt it would be most efficaclous
to stimulate any spark of interest possible, through every available source -
PTA, special training courses in night schools, work within the home itself
to improve the physical atmosphere, etc. These teachers felt so strongly
that they willingly considered agencies that might be of help to traln these
parents to encourage good study habits, One of the strongest responses to
the question "do you think an attempt should be made to involve parents in
an effort to develop better study habits?™ was emphasized with, "DEFINITELY!
parents must care.® Another teacher suggested to make these parents cars
more "they are needed to carry on the pmwgram at home so they must be
informed". In practically the same vein, "parents need instruction about
home supervision of work".

Those who were opposed were adamant and curtly to the point. "Sell
e telovision sets was the only comment that one teasher had to make ==

—————
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“the teacher can determine when the parent should be involved, whether it

pe the first grade or the eighth.” Commented another from the same school,
oy think parental attitudes toward homework and acquiring an education

ghonld be stressed rather than the actual teaching of parents to help the
gtadents to study.” ©If the psrents have been unconcerned until now (high
gohool) I don't think they can be reached.”

The gifted student, quite obviouszly comes from a haﬁe where love,
jnterest, and intelligence prevail, regardless of how poor or restricted the
ﬁxy'lioal plant might be. The teashers of Honors Classes being aware of this
are eager to promote any tool or agency that might enhance this home
gtuation and the parents in it. On the other hand, those teachers who are
sonfronted with impossible home situations and parents who’ "gouldn't care

less" take 3 very dim view for help from any source at the high school level.
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PARENTS* EVALUATION OF STUDY HABITS

Study habits are an integral part of academic success. Today more and
gore parents are aware of this factor. It is partioularly noteworthy that

in the main it was the parents of the achievers who were most concerned with
their child's development of better study techniques. Parents of the under-

achievers Were often less verbal and less dir ve in sugpestions. Here is

a brief summary of their opinions of high school students' study habits.
Most parents attribute good study habits to a higher percentage of
students than the students themselves acknowledge. The majority of parents
estimated good study habits are utilized by 40% of the students in regular
olasses and 60% and above of those in accelerated classes. One parent of an
honor student, pimmed down the disparity, "I would say 90% judging by grades,
but 10% judging by what they (the students) say." The students report a
lower percentage of those with good study habits because they have contact
wvith a wider cross-section of students and because they probably have a
higher conception of what constitutes really good study habits. Most parents
vho filled out the interview sheet were of the opinion that study habits
should be taught in school as early as possible. They expressed the
sonviction that at that age children like to be given tasks or "work". Much
of the laziness and apathy which appear in students later is an outgrowth of
early inactivity. Only one parent seamed to object stremucusly to an early
oultivation. From her remark it is apparent that she regards study skills
48 an additional work rather than a time saver. She comments, "Stress on

study habits is unnecessary before fifth grade at the earliest. After all

Y
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aildren ars in school for a long time. Wy overeburdem them at an early
ago?”

ghen asked their opinion of a seventh grade "shot in the am” reneusal,
P""w response was almost unanimous « « “There muat be a ocontimuous *shot
4n the am’ on the study hablts in every grade.” In regard to the plave of
gtudy habits in the 9B currdoulum, most parants replied, as before, mut.
veanstant prodiing each year on the importance of their studylng” was still
pecessary. Some favorsd a speolal course in study teshniques. Others |
theught that mich a2 course would bore those who already have good study
gcills. They suggested that the course be offered only to those who need it.
aother suggestion for handling study sikills in 9B was to integrate tﬁm as
part of & regular CoUrse - probably English. In that way homework from the
eourse would provide practice material for the study skills., Since the
level of attainment in study habits isy by high school, such an individual
mtter some parents commented that the only effective ald to study habdts at
thie time 18 to provide a quiet study periocd during which thoge students
who can, may use their time well. Private help was recomended for than who
sould not profit from such a study period. |

Several of the commente indicated what the parents assoclated with good
study habits. Peate and quiet seemed essential to most. Others stressed a
deske or tahle, good lighting, and adequate referenve material. One parent
pointed out, "If all T.V, stations were off the air for st least two hours
Wery day I'm sure the teachers would notice an improvement.” Despite the
Protests of many youngsters, vho olaim they can do homework while nﬂunng
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go the radio or T.Vey both these electronic marvels have been proven a
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detriment to effective study methods. It is true that while listening to
padio or T.V. some students can produce the minimm reQuirements of his
assignments but it is equally true that the same time spent working without
spaokground music” would result in a far higher level of achievement. In

the radio and T.V. are not "background music® to homework .. hame.
work is "background thinking" to radio and T.V.

Another point covered by the questiomnaire dealt with parental involve-

ment in the child's scademic career. An overwhelming majority thought that
parents ought to be involved in their child's academic life, and most of
these stressed that this involvement should begin early . "fram the cradle”
as one parent put it. '"Parents should sasorifice more time for their children,
be a friend to them, take an interest in their persenal matters. They should
spend more money for books than beauty parlors. Also, they ought to take,
not send, the children to musewms and concerts. Children love to go places
vith reasonable parents.® The theory behind this approach of multiple
involvenent with the ohild is that in school matters, too, he will consult
his parents.

Several parents also stressed that once the child has entered school
"the parents must not convey the idea that school is a necessary evil .. but
4 great joy and privilege.® The retum to joy as the keynote of the learning
Process was prominent in several interviews. One parent pointed ocut that
2 child is inquisitive and 1f encouraged to use his initiative more, he may
learn to concentrate better. I do agree that parents should be involved, but

| L




(pere definitely should not be any punishment for poor grades or bribes for
‘ood grades. Education is an opportunity and everything & student fails to
jesrn 18 his own loss."

geveral parents seemed to feel that involvement with reading habits is
a direct channel for developing good study skills. "I believe in lots of
reading for entertaimment as well as educational purposes. Family
discussions on such.'" Another parent linked reading habits with greater
pover of concentration and assimilation.

Some parents considered home involvement necessary only in case of
particular problems or difficulties. Taking this attitude one parent
remarked, "In the early grades of grammar school if a teacher found a student
vith poor study habits, it would be necessary to request the help of the
parents.” In such a situation or perhaps a more serious one, another parent
noted that ''it is necessary that both parents are aware of any problem because
if only one parent is notified, he might be the 'easy going' type.”

Many of the parents who think they should and want to be involved in
their child's education are hindered by a lack of knowledge as to how a
parent can really help his child's academic adjustment. Also, many of the
parents who felt they ought not be involved felt that way because of such a
lack. These parents are asking for guidance from the school for specific
vays of assisting their children. One parent has suggested a combined
Student~parent~teacher assembly when the child first enters school and again
vhen he enters high school. Such a meeting would be conducive to practical,

®pplicable suggestions not only for parents, but for students and teachers
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o8 well. Another suggestion was individual parent-teacher conferences (e.ge
yhen cOUTSe books are marked). A real cooperative effort between parents
and teachers is bound to result in better opportunities for the students.
pat no matter how it 1s achieved, the faot that today's parents recognize
the importance of home influence on a student's progress, is 2 real mile.
gtone in modern education. As one parent so aptly phrased it, "The interest

!BE gg_mgorganog children place on gchool and homework is directly related
to the values of thelr parents."
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STUDY HABITS - STUDENT OPINIONS

study habits, aceording to student opinions, were baslcally comparative
4n style, as evident in the survey made of both achievers and nonachievers,
4n the six schools examined. Both groups were aware of the basic need for
gtudy techniques related to esch particular area. In the majority, the
evalustion placed great emphasis on the sikill of the teacher to emphasize,
ginplify, and stress the mosl peritinent subject matter, before any such good
habits might be applied by the student. While most parents consider the
majority of students to have good study habits, the students themselves,
more closely delineate the achiever, for whom it comes naturally, from the
ene who must really work and study to achieve.

(ne young man apparently gave the gquestion considerable thought, and
oame up with this comprehensive analysis, which incorporates the view of
nany of those who answersd the Questionnaire. "Better study habits are what
I really need - what most of us neede Very few teachers that I have had,
either in elementary or high school have done much in telling or showing you
how to study. Usunally we went over the homework and you found out where you
made your mistake. Then just before the bell rang you were told to take the
next chapter in history or the next set of problems, or the next step in
gramar, or you were told to read and translate . and that's it. If you
Vere lucky encugh to have someone at home who could and would help you, or
Wo showad you how to do the first one or two problems you got the idea and
%ould sail along. If you didn't and had no frisnd who did have the needed
Relp, you were just lost.

———
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| I have an older brother in college and he's always asking why don't

ghey show you how in school. He says he always took twlce asz long to do his
h“work as he should have because he didn't know the affioclent way to study.
fo also 5878 that many college professors complain about the poor study skills
the freshmen have. He says half the kids who flunk out of eollege do so
pecause they take so long to do the assigmments, they just get dispusted and
stop trying.”

I don't want a book on How To Study. I just want help like in a sclence
1sb. Maybe if we took class three days a week - double perlods instead of
once & day for these short periods ~ the teacher would take time to show
us the best way and correct what we are doing that's wrong. Or do many of
then really know how to teach study skills? If there is someone, enyone,
maybe we could have a course (even without oredit) that could help us. How
about you?"

Another outstanding criticism common in many of the answers given to this
problem, shaped up in the cemposition of the following observation. "Study
habits should not be considered as an afterthought, not as an extra
swrrioular project, but rather as an integral part of each area of study.”
Underachievers blamed poor study skills for their poor academioc ratings,
¥ile achievers blamed poor study skills for consuming too much time in the
&hievement of the grades which they so desired.

In answer to one of the questions regarding grade level, "I don't
Pmember being taught my study habits in fourth or fifth grade but I do think
1t 1s a good time to start.® Alarmingly encugh some of these paople Were not

—




onare of being taught study habits as sich, tut merely acquired as much
‘“wal and material information as they could absorb, in spite of the
gescher OT methodse One underachiever, confidently admitted, "in school I
gout 55307 For tests or my more diffieult subjects. Instead, I work on
oty naterial that doesn't require much concentration.”

A somewhat profound reply came from one youngster who sald, "I think
gggestions given to a student can be beneficial at any time if the student
wishes to apply them. However, to a student who doesn't care, he will not be
eoaxed to study under any circumstances."

. Naturally, those in the achiever group had formulated some basic
amalysis of the requirements for good study habits. The foremost being,
study habits are a good foundation and should be taught at the beginning of
s ¢hild's education. One youngster felt that "study habits, if taught vwhen
young, would be unbreakable habits." A basic interest on the part of the
Mts. in regard to good study habits was most certainly highly important
in their opinion, and many felt a parental need for understanding of these
study habits might well be handled through the PTA. This too, was often
pointed out, "I don't remember any such stress when I attended grade school,
i ny mother's suggestions compensated for the loss. Fourth grade is an

impressionable age a2t which the children are usmally open to study
fggestions.® One indspendent individual of the achievement group had this
Sament to make, "I believe that zood study habits carmot be taught. They
Bt be developed by the student himself.”

The most common camplaints of those who were not achleving seemed to
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jdnge around the following observationss "Poorer students should go at their
o rate of study” (an indication of awareness of need for real training in
®is area). '"Suggestions on study habits cannot be pushed on a student. The
gudent has to want to study.” Most of the young people in this group felt
fhat an effort to involve parents in an interest to develop hetter study
pabits would, in most cases, prove beneficlal. However, ons student
gomarized the general consensus at the high school level with this comment;
»If the parents are to be involved in a program emcouraging good study
pabite, I believe that this attempt should be made during the early years of
elezentary school education. In high school, young people are trying to
treak away from thelr dependence on thelr parents end consequently, may not
pespond to parantal pressures concerning study habits.® Other students of
this group were concerned with the enforcement of study habit rules -
partioularly regarding the time of day or night, the use of television and
radio, and proper physical conditions.

Without a doubt, students in both groups were concerned more with
parental interest than they were at which partioular level these habits should
be stresseds Those indicating parentsl help were easily reached at an
oarly age and developed enduring habits which became skilled and mechanical
with the learning of more formal study.




CHAPTER FOUR

RESTATEMENT OF PROBLAY

This was 2 study of the factors affecting the achievamant and under.
gchievenent of bright high school students as evinced in individual case
studies.

SUMPTIIONS UHD; NG RESEARCH

1. Underachiavenent in school is nost frequently attributed to the
problems & child brings with him from home.

2. To know why 2 student is underachieving we must examine not under.
“aghievement but the individual.

IPTION QF PR ES U3

The mbjects of this study were aixty bright high aschool studemts. Six
putilie high schools of varying sococicwseconomic enrollment in the Chicago area
were selected. Two were north side schools, two wore located midecity and
two were on the south side. One had only Hegro students. Another was a
recently integrated school where students from the studied Negro school are
now attending on "Permissive Transfer?. Midw.city, one school has a real
eross.section of oulturally disadvantaged children. The other school in
this ares also has a variance of ethnic groups, with a large percentage of
the students paraﬁt.s foreign born and speaking little or no English. The
B0 north side schools also present a contrast. Two of these glx - one
harth and one south side school are in rapldly changing neighborhoods. (All
of the sahool personnel from the district superintendents and prineipals who

ol
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dipusssd ard gave permission for this study to the counselors who halped
in the selectlon of different types of aschievers and underachievers and the
geschors who filled out questionmaires and gave suoh valuable assistance in
P“""ml interviews « all were most cooperative. The chief variance wae in
she munber of general faculty who responded to the Study Habit luestiommaire.)
pres of the schools were in commmnities generally deswribed as culturally
disadvantaged and thres schools were, in varying degrees, soolally and
‘gooncmically privileged.

Probably the most revarding procedure used was the firm assurance
that identity as to school and person would be protectsad. Schools to be
jmosm only by the letters A, B, C, Dy, Ey and P» Students studled to be imown
hy nusbers, arl a nase of thelr cholce beglrming with the ssme letter by
shioch their school would be known. For exsample the first student that I
worked with at School A was & girl who chose the name of Alice. So for
parposes of this study she will be referved to as Alice thus designating her
sex and school. A boy at sshool E chose the name of Riward. Another girl
&t School C decided on Clara. And so on. They put these names on the top
of all forms and questionnaires. I used these names in speaking to them for
I had no previocus contaot with any of them. Imitially, I saw more than the
Plamed nunber for the purpose of seleoting as many different types of cases
&8 pogaible. In one school I seleoted aw cutstanding sthlete who was on the
Bomor Roll and very popular. In the same school I seleoted an equally oute
®anding athlets, with the same potential, who was off and on the teanm
b%amse of low maris. He too, was popular but with a different group of
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gtudentse At another school I selected an Oriental girl who says she has
4lways disliked school, but has a perfect attendance record. She loves to
read and then after finishing a book go for a long walk by herself to think
oout what she has just read. In still another school, where I thought I
had & diversified group in as many respects as there were students, I found
that five of the ten werse accomplished musicians and three hoped to be
ooncert pianists. It was a very interesting study and the students, with
the exception of one, were cooperative. The enthusiastic ones requested a
follow-up to discuss the overall findings. The boy who requested to be
excused from the study explained that his parents had just separated the
wodf previously and saild that he was too involved emotionally to answer
personal questions as he had had no inkling of parental strife.

The follewing instruments were used for gathering data to be discussed
in this study:

Individual Intelligence Tests « The individnal test gives a more
reliable measure of intelligance 'dxan- a group test does. The individual
test allows for observation and clinieal judgments to be made about the
ohild. Hence, it increaszes confidence in the accuracy of the selsction.

The meaning of any IQ socore is obscurs unless the user knows the test's
Umitations, especially at the extremes. Thus, it is essential that
tilization of these tests and their results be made by a person who is fully
Ware of the limitations and strengths of the particular measuring instrument
wolved.
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1. Interests of each individual are expressed usually in his auto-
biography and were discussed in the personal interviews.

2. Self-concept was also discussed with the student during his interview
with stress on what he believed to be his strong and weak points,
his outstanding traits and his gode of ethies.

3. Evaluation of peers was also from the viewpoint of the smdent
primarily, gleaned from comments written and verbal.

L, Surprisingly enough, problems of which the school was not cognizant
were introduced in many instances in discussion of personal problems
with the students and parents. Old problems reared their ugly heads
again and some had bean solved or at least the student had come a
long way in learning to adjust to them.

5. Health was first checked in the student's ocumulative record on file
at school. Also, it was discussed more fully.

6. and 7. Home and family background and their soclioc-economic status
were disoussed in interview with the parent primarily, but the
student often alluded to it in speaking of his own problems. Age,
education and occupation of each parent and sibling was covered.
Parent's home as a child, his aspirations as a youth and the ful.
fillment of his own hopes were deemed important.

8y 9y and 10. Reaction and appraisal of school, the student's outside
work or social activities, religlous beliefs, and vocational and
college planning were also handled in interview.

1l.Academic performance was taken from his cumulative raecords and class
grade markse.

12. and 13, Teacher and Parent evaluations were by interview.

14, Study skills were evaluated by responses of teachers, students and
parents to questlionnaires.

15, Semi-projective test (Rotter Sentence Completien).

16. School records - folder -~ oumualative record card -~ course books
were studied to secure school history - health history - attendance -
grades of elementary and high echool. School test data - Special
recognitions « Counseling Record.
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CEPAL FINIEHGS

Speoifically, thils study sought to determine factors promoting academie
00085 of gifted achievars and the factors that inhibited the academic
100093 of gifted underachlievers.

In national parcentages all of the students selected for this indivi.
dusl study fell in the top five per cent of the entire high school population.

Seven were in the 120129 IU range. Of these 3 were achiovers, four
mderachievers. Thirty.two were in the 130.139 IU range. OFf these 15 were
sehievers, 17 weres underachisvers. Seventeen were in the 140 - 149 IU range.
of these 10 wers achlioevers, 7 were underachievers. 3ix had IQ's in the
190-120 range. All these were c¢lassified as achlievers. The HEDIAN IU was
1%. The MEAN Il was 139

Thirty-one of the students studied were boys. Of these 15 ware
shicvers « 16 were underachievers.

Thirty-one of the students studied were girls. Of these 17 were
schiovers - 14 were underachievers.

What speoific factors were found in this study that influenced these
amtally superior high school studentst uhat speoific faotors of motivation,
sthisvenent and underachisvement determined thelr academic success or
failure?

Complex interrelationships of their intelligenne, health, personality,
Umtifioation with social.class values, econoulc pressures, peer relaticn.
thips, self.concepts, parental attitudes, school milieu, commnity oppore
Wnities and self-disipline were evaluated in these individusl case studies.

e
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Each ohild differs from every other child in certain details and yet
shep ANy children are measured, the results dsuonstrate the likenesses smong
then. We found items in a student's develommental ploture which will oompare
yith those of sther children studied.

As for eny of the forms of ability grouping, those in the acscelerated
classes were umially quite acoepting and most seamned very appreciative of
the recognition of their abilities and the special efforts thet were being
sxpended by the Chiecago Hoerd of Riuncation in providing mors than adequate
facilities, dedioated faculty, currioulum, special opportunities, competition,
ad careful guidance in all areas to help each individual student to develop
ks potential strengths most fully.

Among the achievers there were s few complaiming, mgrateful students.
Without sxneption thoss who complained of the school and their teschers in
gmeral vere alss dlsenchanted with their parents and most often disdainful
of their pm.w As in the oase of the boy Imowm in this study as Alan, he
sadd in referring to his schoolmates, "They are below my level. I can't
saamnicate with them. They could live and die without affecting me.™ Bat
then Alan doesn't like God either. This exasptionally brilliant boy, in
vier of his warped ocutlook, and in spite of his outstanding scholastic
Whisvements, is at this point, in truth, a tragio falluvre.

Fortunately in our schools there are many more like Beth, Dan,

Ivelyn, David, and Anthony. In ssleoting achievers for this study these and
%eir counterparts presented the more frequent pisture of the mentally
®perior child, happy in school and at home, who was willingly considerate
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of others, while woridng diligently to develop his giftednsss. A repre.
gentative muber of these from various ethnic and soclo-aconomic backgrounds
yere saleoted. Also inoluded in the study of the achievers ware several who
yere deviates in areas other than being scademically talented like our
aforenentioned Alan.

In selecting underachievers, as many varied types as possible with
just as various an assortnant of problems as oould be gathered were studied.
Somoe of them had problems of recent origin. More had diffioultiss of long
and involved nature.

With spproximately 40% of the underachisvers the learning dieablility
19 associlated primarily with frequent changes in school, poor preparation
for sohool, poor motivation, weak and varied primary eperience and almoat

no study silla.
With about 104 the underachievenant is assoolated with asute situations

such as 1llness, problems with teachers, diffioculty with one examination
period.

Nearly another 40% show evidense of relatively serious chronie
neurotic problems.

The other 107 show urgent need for immediate psychiatrio or other
medical treatment without which the serious danger to the health of the
student is present. In this category are included students with problems
of depression and delinquent behavior.

Although thers ware surfsce similarities, always there wers the many
individual differences that has caused so many research studies to stress the
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need for individual analysis.
Some of the ethnic backgrounds of students studied weret

Jewish (Orthodox - Reform)

Catholic (Roman « Greek)

Russian

German

Polish

Irish

Scandinavian

South American

Japanese Boy and Girl

Filipino

Puerto Rican

Southern White

Negro

Other home backgrounds of students in this study extended from an
only child living with deaf mute parents for whom the family doctor is the
main strength and controlling agent in major issues for the girl, to a
large happy family of thirteen.

There are mothered children, "smothered” children, parents who live
for their offspring, and parents who reject two entirely different types of
daughters (one withdraws, one is defiant). Other parents who are so welghed
down with their own problems they cannot and will not face the imperative

nNeeds of their son.




100
the individual charts of each school give twenty four separats areas of

snfornation on each of the sixty.two students who were given individual

mdies.
Case reports on each of the sixty.two have besn included and prefaced
by a descriptive summary table of the salient charactaristics of each

caso.
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LIMITATIONS ENCOUNTERED

At present there is no instrument by which to discover adequately the
true incidence or measure sccurately the superior individuals among the
oulturally deprived. There is a large percentage of potentially high
intellectual ability, an enormous reservoir of high potential abilities that
are not developed. Some go to waste. Others are misdirected. Some become
apathetic. Others become defiant.

whether counteracting eultural deprivation will counteract the effects
is an open question. There are so few studies that even attempt to report
the effects of saturating a culturally deprived group like the Negro and
3outhern White. One study in New York City "saturated" a culturally deprived
group with superlor teachers, extra teaching aids, amall classes, intensive
guidance for the child and his home, and when needed, tutorial services.

The gains were so rewarding that the program has been extended into 51
elanentary and 13 high schools in underprivileged areas.

Another limitation was the quality of the parental interview from the
homes where finances had reduced them to welfare cases and they were overly
wary of answering any questions; homes where the only concern they showed
was their own humiliation and no insight as to the child's whys; homes where
both parents went out soeially, repeatedly leaving the child to eat dinner
alone at a local drug store or to make his own sandwich at home, and then
¢ould be contacted by phone only after many attempts.

There are few studies of the gifted child's learning. It is regrettahble
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that so little is known about gifted children's problem solving, critical
thinking, generalization, and insight., There is need for more research in
terms or specifle learning process of gifted youngsters and ways in which
they differ from the normal and retarded. Individual differences in the
cognitive processes at various intelligence levels present fertile areas
for investigation. Transfer of the results of such studies to specific
content areas would pﬂovida invaluvable data for the educator.

In teacher education the fundamental question is whether the gifted
child should have a gifted teacher. Is it to be assumed that any teacher
can properly instruct a superior cehild? Disagreanent as to the answer is
perhaps the reason for lack of research in this area. The problem is
extrazely serious. If the superior child is to explore new fields of
thought, he must have a stimulating and challenging teacher who can guide
him and understand his level of abstraction. Pertinent questions arise:
What special preparation is neeessary for teaching the gifted? What are
the essentisl qualities of a creative teacher? It is imperative that
researchers look oritically at teachers of the gifted.

Our educational strueture and environment are undergoing many needed
changes. BEnphasis in the past on ex post facto investigation provided
evaluative results but did not answer related questions as to the most
appropriate practices for optimum achievement and adjustment. Such results
tell us what happened, not how we make things change - which is the essence
of education. Mfferentisl programming and ocurriculum planning are
extremely important, not only in order to observe the reactions of gifted
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children, but also to discover the most feasible means to develop their
potential.

#ith new and ewxpanded content, it is essentlal that teaching be
econoicals This means that research will have to inform us what bagic
gkills and concepts commensurate with the learning rate are to be expected
of tne gifted . At what conceptual levels should particular content be
presented to assure meximum learning and minimal forgetiing? Recant
experinents indieate that superior children learn mathematical concepts
earlier than has bean assumed. Is this an isolated phenomenon, or does it
follow in other areas as well?

Little is known about the nature of giftednsss. BEnvirommental studies
have provided seme data, tut the organismic aspect is relatively untouched.
The impaot of personality, value concepts, and social class upon achisvement
and goals nseds investigation. The level of aspiration and the frustration
threshold are partial factors which detemine successful adjustment in
adult 1ifs., What is the relationship of these factors to a desire for
upward class mobility?

Data on the glifted preponderantly apply to the middle rather than te
the low socio-economic group. Researeh on the latter has been negligible.
Some traits are shared by the groups, but there are many interesting
differences. A longitudinal study, similar to Terman's, of the low sociow
econonic group would be of vslue. Zarly identification is important, and
intelligence testes penalize the child whoss cultural background is poor

and who lacks opportunity to pursus intellectual interests.
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Development of more adequats instruments for measuring global or
specific factors may permit more precise predictability. What combinstion
of tests and techniques can best identify talented youngsters from the low
gocio~economic group? What kind of programming and instructional methodology
ean best realize their potential? Have educators formalized a program for
these children too early, before sufficient background to deal with verbal
gynbols is developed?

Analysis of adjustment at different levels of intelligence is needed.
How do children with IQ's of 120.160 differ from those with IQ's sbove
1607 The high IQ group tends to be maladjusted, and the dynamics of
personal and inter-personal rslationships should be clarified. Is
intelligence the primary factor of skewed interpersonal transactions, or
is it that maladjustment accompenies aortain perceptions and ways of
reacting to these perceptions? Attentioﬁ ihould be given to the kinds of
educational and psychologiecal environments which can reduce or prevent
malad justment.,

Some advances have been made in respect to background factors, but
the camponents of talent require further study. Thus far soclence has been
the most fruitful area of investigation; similar inquiry is desirable in
mathematics, art, music, writing, leadership, and mechanies. Since there
8ppears to be evidence of vocational and academio identification in certain
talents, what additional factors aside from background indicate a predi-
lection for a specific occupation or subject? Also pertinent is the

development of more adequate instruments for early identification of the
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gpdividual with a specific ability.

If the gifted are cur potential leaders, what personality character.
jsticss intellectusl faotors, snd value concepts contribute to their status
p],aaament as decision makers? What personsi qualities determmine the
different roles of "ideal" or "action" leaders? Peer perceptions, parental
attitudes, and commnity opportunities are associated variables that
require scrutiny. Suggestibility, as a soolo-psychological phenomenon,
has implications for the assumption of leadership roles. What are the
personality traits and/or situations which elicit passive responsiveness
in one individual and aggressive, independent activity in another?

Advances have been made in the area of creativity. The assumed lack
of relationship between high intelligence and creativity requires more
intensive investigation. Notwithstanding this possible difference, what
environmental factors account for a superior individual being both ereative
and highly intelligent? Measures of creativity for adults and adolescents
ghould be adapted for young children, as the process é'aﬁ‘be more clossly
examined at an early age. What psychologleal forces prompt an individual
to a unique mode of action? What aspects of enviromment educe creation?
The answers to these questions will direct classroom application.

It is hazardous, but challenging, to pi‘ediet future research direction
for the next few years. However, creativity, differentisl curriculum,
Programming, and the noneintellective factors of giftedness seam to be the

four most significant areas of investigation.




CHAPTER FIVE
CONCLUSIONS AND RECOMM INDATIONS

Young people grow more unlike sach other as they develop and identical
opporturﬁ-ty is contrary ta, equal opportunity. In essence, educational
prograus for the gifted, the mentally superior or academically talented are
pased on INDIVIDUAL DIFFERENCES; not all students learn all things equally
well or with equal speed and mot all are equally interested in pursulng
formal education to the same level in the same degree. But to fail to
provide each talented student with every possible encouragement as well as
opportunity is flatly and simply, undemocratic.

Though it is clear that emotional, ethical, peer-group, socio-economic
snd other cultural values all have their influences on school achlevement
there are other factors to sccount for the achievement differential. These
are to be found in the individual pattern woven into each student's success
or failure.

The world is gauged to accomuodate the average. The bright child is,
in intellectual matiers, like the unusually big man in the matter of clothes;
the runeof-the.mill dosan't fit. If a school keeps him to the level of the
average, the bright child gets cramped. He receives no real stimulation
and has no intellectual competition. He wastes much time in school, doesn't
learn how to study effectively and when he reaches & point in college where
he has to work to survive he's likeliy to give up.

This danger has been averted in the Chicago Public Schools by the
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place-out tests as they enter high school, the honors classes as they
gontinue and the advanced placement classes as they near college. All are
geared to the needs of the academically talented.

Some substantial differences exist among the interpretations of
gdvanced placement for students in high school. At School A certeln
gtudents have achieved college credit or standing in advance of highwschool
graduation in one of several ways. An example of one of these ways is by
being registered by special arrangement in 2 summer session of the university
or college of their choice. A second method is to register in an afternoon
or evening basle freshman course concurrently with their senior highwschool
year. A third variation is the after-school college course where, typically,
Freshman English I and II are given under the aunspices of the City Junior
College by a visiting instructor on the high.school premises. Televisione
home study credits also have been earned by some students in both English
and social studies.

In none of thess instances is the high school administratively
responsible other than to use its discretiomary power in the selection or
recomnendation of student candidates. Only those preomising upper classmen
%ho are selected by the high school, for instance, are permitted to enroll
in the evening rhetorie classes of the University of Illinecis. There is
& moral obligation to advise the unaccomplished, the unfoundedly ambitious,
or the over-burdened student against too heavy demands of such a program
but only in the latter case is there chance of permanent acadamic damage.
The others soon enough see the folly of unrealistic aspirations.
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For all practical purposes, however, admission officers of higher
jnstitutions rely heavily on the high-school recommendations in permitting
these early admissions. Age, social maturity, and personal preparation all
must be considered in allowing advanced standing. One unaccowumtably
precocious fourteen year old north.sider was recently considered and subse
quently rejected for placement in the undergraduste courses in a technolo-
gieal institute. This difficult decision was arrived at strietly on the
bagis of the boy's youthful immaturity as his intuitive grasp of mathemati.
eal concepts and functions practically outstripped any instruetion he might
have obtained at that institution. Incidentally, his spelling and language
gcills, which left much to be desired, made the decision easier to make.

Advanced Placament courses offered within the high school is quite
another thing. Where the other approaches are served well by instruction
afforded in honors classes which pursue the course content in probing scope
and depth, and with correspondingly stringent requirements, the Advanced
Placement classes imposs further demands upon participants. For them, the
dimensions are extended to and beyond the bounds required for college
achievement, and it may be surmised that the results must represent achieve.
ment as expected from the most able and advanced college students.

What is different about courses formally labeled Advanced Placement?
How are students channeled into them? How can an ordinary school accommodate
such a program? Are the benefits as effective as the undeniable expenditure
of extra effort and special consideration warrant? These are only a few of
the questions which must occur to non.participating school administrators
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and facultios who eye the progran with some understandable misgiving or
gistrust mingled with their interest.

The pablic temper, amply supported by research, inereasingly looks
to the schools for a more effective exploitation of the talents of the
pational top intelleotual two per cent. This objective has beooms a cause,
and nothing has more social impact than an educetional canse once it has
cauzht on. It may take twenty, fifty, or 2 hundred years to capture the
public imagination which travels the rut of the so.called instltutional
laz. Onoe established, however, the csuss beoomes an ohsession. For
instance, phonics i the ewolusive bulwark agsinsgt national 1lliteracy, and
mathematiocs and sclente are the exclusive agencies to rescus the comtry
from armihilation.

The mocesa of the program at Sohool A is due largely to the initial
and continued efforts of two W@ in the snolal studies department,
vho ploneered in introducing what was then a revolutionary idea into the
Chicago Schools. They took the first plant step in securing recognition by
uwniversities and colleres of high school work on an accelerated level.

To do s0 required them to revise completely the acoepted estimate of
gifted student potential and the degree of expsoted achigvement. Roolkehard
pedagogy, uncompromising standards, mind.stretohing interpretation of
assdoned reading dlotated the methods. A variety of techniques smphasizing
the use of oritiocal thinking and independent research grow to include tesne
teaching, lectures, seminars, panel and reundtable disoussions, and
intensively analyszed term papers. !niversities, alert to promise of tho




prograly cooperated by providing mezbers of their staff as guest experts
who cane to leoture and who left enthusmiastic at the quality of their
recoptlon and the perspicacity of student views in the question.and.answer
period.

The fover was contagious. It osught the personal adairation of
pre Charles He Keller, then director of the National Advanced Placement
Progran, who now extols the success of the program all over the country.
In the school, recognition of excellemce and quality education gwept through
the faculty and student body. Other departments sensed the possibilities
and inangurated programs capitalizing on these untapped sources of acadeaie
powsr. The mathematics departnent recommoitered and in its special way
juggled and reshaped its offering so that courses were telescoped for the
giftad in order to allew for deeper penetration into ocollege instruction.

he English departnent, vhile not formally aligned with the Advanced
Placenent program has achieved for students many of the extengive bLenafits
of "plage.cut”® exemption of inglish I and II, throuzh tailored collepe
preparatory courses and through the use 5f the "hloago Experimental
Heading Flan® which, in our case, utilizes the tean-teaching epproach and
fecturas the free reading period along with intensive college preparatory
instructions in composition and usage and the services of lay theme
readars. Independent collepe olags enroliment alse is usually limited to
Enplish courses slthouzh other subjects have been taken. :

Advanced Placement is not the only uay of projescting the gifted hipghe
school student into the more sophisticated modes of learning as of
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gondenging the required student time by overlapping in order to minimize
pepetition and duplication of effect.

The procedures differed slirhtly in the six hish schools ut vhatever
the approsch and however administered, it was inorveasingly obvious that
vithout corpetent and cooperative taschers, these prograns had no chance
of serving the papose for which they were designed. In meny cases dediocated
vigionary teachers have literally pulled these programs for the gifted wp
fron inertia and these teachers superimpossd this extra ohore on their
already heavy schedules. For them tutorial and counseling services are
scheduled daily before their olass day begins and added gnidanne sesslons
follow after a full day of aotive teaching. As the prineipal of Schoel A
ranarked, "Hothing hrgoks the detemined young scholar in his hot purasait
of knowledge « not even the uweariness of a harried teacher.®

It is inoreasingly obvious that no atopper oan be placed on the highe
school output. The suocess of Soience Fairs in the last few years is ample
evidencs that the celling on sciemtific Mmﬂw at the high school
lovel 13 no longer limited; it penetrates even the realm of pgraduate
education. Other areas of the curricnlum are no less in farment - &
fermentation that promises to blow the celling in high school achievensnt
sky high.

On the horizon there 18 a new group devoted exolusively to the
dovelopsent of the creative child, as differentiated from the acoepted
tarminology of the gifted or talented child. We are riding the pendulum
in that direction every day.
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In each of the aix hizh schools there was abllity grouping for the
oreative student with placenent in honors classes in those areas vhere the
gtudent shows special interest and aptitudes His other mbjects were often
puyaza:! in regular classas. The oreative child is coming into his owmn.

It i3 o common observation in the universities that those students
with the highest penaral intellizence are not necessarily the ones who
produce the most original ldeas. There are those who are both highly
oreative and highly intelligent, Imt the comddnation is not the role.

Two of the nmost consistent findings are for the hipher IQ pupils to
be considerad more desirable as pupils than the highly creative students.
It 1s also ironle that the very stadent who may be most creative .'ui more
likaly than other students to be labeled 2 greasgp.grind by current objeative
test oriteria, betause instesd of the conventional response his imaginative
mind vismalizes the possibilities of the less oconformming regponse. Decsuss
of this, some 6f our most premieing erestive students have in the past had
their application marked for "sudden death® in the college adnl ssions
office. low thers is an alertness and teacher evaluations as well as
aptituds tests are peared so that these snirance requirements do not
penalize the highly ersative student as in the past.

The student whoss deep moral convietions and attitudes of independence
got him apart from many of his oclasmsmates i3 eertainly as worthy of
| conslderation and admiration as the student vhose adjustive skills contri.
bute to the harmony of the olassroom. The question here, with the highly
ereative as well as the highly intelligent students, is not, and shonld not
bey which is better but rather how can We provide for both.
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Nezative parental attitudes whether representing overt hostility,
asbivalence, or a neutral, passive relationship between child and parents,
pay result in the following behavieral manifestations in children:

(1) feelings of insecurity and extrems sensitivity to attention, (2) dhy,
withdrawn, submissive behavior, or (3} aggressive and deminant behavior.

Loys achieving at a higher level reported fathers as more ascepting
than did those achioving at a lower level. Doth average and underachieving
boys perouived thelr mothers as more ascepting than Jdid the high achieving
boyBe

This inorease in mother socaptaive with a deorease in father scceptance
as the level of achievement became lower, may be inferred as an attenpt by
the mothera of the lower achleving boys to ompensate for the decrease in
father’ s acoeptance. lother acceptance was perceived by the zirls at all
lovels ag Wm than father acoeptance.

The remilts of this study would indicate that, in attempting to solve
the protilan of underachisvenent. in our sehools, it would be advissble for
the tescher of the underachiever to discuss the prolles with the student
| and his pavents in order that all conoarned may understand the dynamios of
the problems furthermore, it is obvious that effective counseling services
for both ohildren and parents would assist greatly in preventinz and
solving the problem. All too often, the schools and the parents rely upon
“warning” or *deficiency” notlces, threats of withdrawsl from athletic
toans, band, and other extracurrionlar aeﬂvities, in the belief that such
steps will force the student to aschieve to capaclty. ilany times, thase




gery stops almed at ameliorating the sitnuation force the child deeper into

s state of underachievement. It should be pointed out that a hrief,
P,-ﬁmcwry conversation betwean counselor and student, which in nany schools
g8 a ritual which follows the issuance of ™warning® notlces, may ease the
omscience of the counsalor but will in itself lend little to the solution
of underachievenent. In conclusion, one mast realize that the frequency

of underaciriovenent in our schools is great, and that the probability of
succassfully solving the problem at the secondary level is much less than
during the first few years of school. Consequently, earlier identification
of the underachieving student and in the availsbility of counseling services
at the lower grade levels for parents and students are most fmportant.

lieny eduocators believe that a cultural revolution has besn sparked
in America which will assist the school in motivating bwipght students.

From thls study of bright, higheashieving and bright underachieving
students, it was very evident that home enwviromient, the origin of motivation,
snd the relationships between these bright students and thelr parents ars
factors that are most important, that facilitato or iumpeds motivation to
high achievenent.

Parents can be influential in helping superior students understand
their abilities and opportunities. Both parents and teachers provide the
framework in which students decide what is worth striving for.

This study was plamed to include qualitative rather than quantitative
data, Counselors seened to feel that this clinical evaluation would be
Bore alfeative in providing soume of the answers to the many questions they
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cmﬁmally encounter., They expressed the opinion that the statistical
gtudies were very impressive but dealt in generalities while they are
pesieged with individual problems.

It is realized that this initisl sample is very amall but it is hoped
thet the intensity of the study might reveal resl differences between the
gwo groups and thus serve as a basis for new expseriments by guldance
p,rsonnel directed towards iwmproving the performance of underachievers.
Although some of the data was of a strictly factual, objeetive nature, a
oconsidersble amount involved subjective evaluation. Since the evaluator
has had twenly years erperience in working with students with problens,
their homes,; and their schools, the subjective judgment had at least the
merit of evperience.

- Before looking at the results which were obtained let us conslider
briefly the characteristics of the study. These are as fellows:

1. The use of such a smell mmber of cases mskes it unwise to draw
general conclusions applicable to all gifted children on this
evidence alone. The findings, strietly speaking, apply to
these students only.

2. Beczuse of the mmall number of cases studled no attempt was made
to investipate the interrelationships of the various factors.
Such an investigation with a large number of cases mipght indicate
definite pattemns.

3» The value of the study is highly dependent on the validity of
the initial premises or criteria.

Bearing in mind the characteristics of this study, it is possihle
to discern certain patterns.
1. The pattern of underachievement is apparent by fifth grade.
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2. The gifted children with high achievement in the elementary school
maintain that standard in the secondary school.

3. The children with weak performance in the elementary school do
even more poorly in the secondsry school.

4, When using standardized achievement tests instead of subject
examinations the gap between the achievers and the underachievers
tends to narrow except in the case of arithmetic.

5. The low achiever tends to be less gifted in numerical and abstract
reasoning as measured by the Differentlial Aptitude Tests.

The pattern of the home background is less distinet than in other
sreas. Nevertheless, although existing in varying degrees in the two
groups, there are discernible patterns.

1. Parents of the underachiever tend to exhibit a neutral or
uninterested attitude toward education.

2, Parents of the underachisver are likely to be over-anxious, over-
solicitous, or inconsistent in their attitude towsrd the child.

3. The lack of a cooperative spirit in the family as evidenced by
confliet, authoritarianiasm by the parents, or damination by the
child, and the lack of cooperation in church participation are
present in about the same degree.

It should be noted that the pattern of school attitudes is the pattern

as seen by the teacher in the classroom situation.

1. The underachievers exhibit a predominantly negative attitude
toward school.

2. Achisvers and underachievers are equally courteous, cooperative
and self.sufficient.

3. Classmates show considerably greater acceptance of the achievers
than of the underachievers.

4. On the whole, the achlevers show a greater interest in reading
than the underachievers.
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Pattern of Personality

1. There are emotional disturbances among both achievers and under-
achievers. It should be pointed out that adolescence is a period
of adjustment in which the child is struggling toward maturity.
The achievers, however, tend to be more aware of the nature of
their disturbances and to be more constructive in their efforts
to cope with them.

2. As seen in the school situation, the achlevers come considerably
closer to the guidance heads' conception of the well.integrated
personality than do the underachievers.

3. On three personality oriteria - feeling of worth as an individual,
the ability to persist in the face of difficulty and the amount
of interest or energy devoted to leisure time activities - there
is considerable overlapping in individusl cases, tut on the
average the achievers excel.

4, The achievers appear to have a more rational spproach to the
problem of solving difficulties than the underachievers.

5. Good academic achievement is not incompatible with a high degree
of acceptance by clasamates.

6. Both groups suffer from feelings of inadequacy. Among the achiovorsﬁ
this tends to act as a motivating force. The achievers want to
prove to the world that they are adequate and worthy. Among the
underachievers the feelings of inadequacy act as depressors. The
underachievers withdraw and refuse to compete.

General Conclusions: - Only by a careful and thorough study of each
individual personality can we find the reasons for underachievement. If
the individual is underachieving it is because he cannot adequately utilize
his inner resources or because he chooses not to.

When an adolescent fails to live up to his IJ rating - the so-called
underashiever . an unhealthy preschool parent.child relationship appears to
be responsible. The symptom usually appears at junior high age and is
gimilar to phobias, anxiety reactions, and other psychopathological

Processes of this age group. The student has superior intelligence, however.
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freatnent requires study of intrapsyshie and interpersonal confliots,
gainly vithin the family.

Fatients regard their mothers with degrees of hostility expressed in
either subtle or open ways. However, they are dependent on them for
excessive attention, interest, and affection, and regard them as dominant,
overpowering, pressuring, and the stronger, more campetent parent. Boys
often identify with the mother and fear competing with the father and
replacing him as a figure of authority. Ihe father sometimes has no
consistent relationship with the patient, is emotlonally removed, or absent
from the home. Often an older,; jealous sibling is an academic suocess and
uses his achievenent as a weapon to punish the patient. The fathsr usually

favors the sihbling and the maother protects the patisnt. iinderachievers
consider theuselves weak, helpless, inferior and unable to compete. They
struzgle to control hostile and agpressive feelings. In elther case, the
underachiever needs help from professionally.trained counseliors.




RECOMMENDATIONS TO THE HOME
The parents of children who exhibit tendenclies toward general

muu_oetual saperiority or toward some special talant, have a momentous
”mnsibility.

wﬂ. The child needs help and encouragement at every step of the way.
feen, well balanced minds which have been tralned to the limit of their
pomtiaiitias are nesded as a firam foundation for the growth and develop.
asent of our prasent form of govermnment. The future growth of owr America
depends largely upon the leadership which is provided. The material for
this leadaership should be recruited from those with better than average
intellizence. The child with a superior mentality is our greatest national
resource and his ldentificatlon and traininy present a seriocus and far
reaching challenge to sooiety.

The mentally suparior child should bhe identified early in his 1ife,
even before he 1s axposed to formal education. The idea that a superior

behsvior and adult responsibility should not be expeoted. The social and

motional growth do not always kesp pace with the mental growth and one nmay
find a five year old child with a mental age of eight or nine, behaving in
& manner quite apart from what might be expected when his mental age is
eonsidered alone.

The mentally superior child is not generally erratic and queer. He
may have difficulty reconciling hias adult mind to his child’'s body ut
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this can be scconplished when there is understanding muidanoce.
Understanding of the meaning of the Intellipence .uotient and its

pelationship to the total personality of a ehild is most iuportant. The
1.2, does not stand alone, other factors such as physical, motiéhal, and
pocial development must be considersd. The results of an individual
intellizence test such as Hinet or Wechaler should be considered in close
comection with all additional data available.

L _oring i !
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kidts 216

FAELL Y

parvelous achievementg. A feeling of security in the affection of his
parents is neceasary for him, so that he may meet the emctions of rage,
fear, ¢uilt and love as they come to him in life.

ixploiting the child or expecting teo much of him will give him s
sense of insecurity. Hany parents overrate a childts ablility bat there
are times when the parent does not recognize auch zigns as walking and
talking early; reasoning early, curiosity, demonstration of superior memory
and rec soning; and long interest and attention span as being indiecative of
mental superiority. The child also needs help in accepting himself. He
should be helped to maintsin his own individuality and make friends "in
spite of his intelligence™.

He needs help in understanding persons who differ from himself in
leaming power. These other persons msy have strong points whioch should be
recognized and respeoted. If the gifted individual is to become a leader
he must learn to live comfortably with persons of 21l levels of ability.
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The participation of the parent in 211 plans for his child is of
prine jmportance. The parent should realize his duty for sending a Wolle
palanced happy boy or zirl to school. He should then cooperate in every

LKA aver.

way possiblev
lans for the educational program should inelude higher specialized

training. The parent msy help the child hy providing varied and atimulating
eperiences within the interest range. Some of these activities may supplee
gent the school work but others should be undertsken for pum snjcyment end
geseraderic.

The child in the semior high group is becowing more adult in every
vay, especially the mentally superior child. This change doss not oceur
overnizht and s1l at once. Nany of the elementary level traits will nerely
be intensified or dropped by the wayside as they are outgrown. Some new
tendenciss will become evident.

4o He will narrow his gosls in all ways by:
1. Selecting his friends with more dlsorimination
2. Seeking specific vocational guldance.

n, He will contimue to want and need recognition. This need may be
met by helping him to participate ing
1. Plays, glee olub, orchestra, ete.
2« Bports
3. Soeial snd commmnity responsibilities - local, state and
national.

C. Religion, when begun during babyhood, will have a deeper meaning.
1. Idealiam is umially high
2, A philosophy of life will be developing
3, Self-insight and selfeevaluation will become more effective
4, Horsl ismies will be intensified
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Ds Relations with the opposite sex will eontime to develop.

1. Boy and girl orushes must be carefully dealt with, snd parents
mist see that they associate with many different people, in
spite of seemingly olwious fitness of one couple for each

2. ghs;r ;!mzld continie to broaden their soclal activities.

Every gifted child should have a hobhy and when asted, most parents
azree that 1t is not necossary to go to an snormous smount of work or to
a yreat ovpenss in order to develop some hobby with their children. In
facts the improvisstions made in using the ingemity of childwen and varents
are a part of the velues of having hehbles,

Parents shonld allow the mentally superior child freedes in s4leating
that hobby in which he is interestsd. All angles poassible shonld be
explored so that much benefit comes from lsaming ehout ths hobly, Hany
tines the ramifications lead the child and parent into new fields of
learning,

The feeling of "learning with" the child has often given the child
md the parsnt a feeling of fellowship and kindredship not realised in any
other way. A hobby should provide an opportunity for the expression of
ereative ability which might not find an outlet in the dailly work, or
hapuily Tills hours that otherwise would be spent in doing 1ittle or nothing.
A hobby should be fun, smething you thoroughly emnjoy doing.

The parents of a ohild, mentally miperior in lanmage, ars obligated
to provide a stimulating enviromment with a broad oultural background, which
¥ill encourage & rioh, disoriminaling vocsbulary. There is no one possible
blueprint by which the mentally swperior child osn be led to express

himeelf. It will still be the privilere and resnoneibility of the parents
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to suit methods, materials and procedures to each individusl. It 1s the

duty of the parents whose child is superior in language arts to establish

2 home atmosphere conducive to verbal expression, organize experiences

which will provide ideas and stimulate creative activity in writing,

gpeaking, and drasatising. He should help the child to develop a knowledge

of language and literary patterns from which he can evolve his own style

of writing and method of approach.

The following suggestions indicate avenues of approach.

A.

B.

C.

De

F.

One of the characteristics of the mentally superior child is his
penchant for aslting questions, Encourage his curlosity., Help
hinm form the habit of consulting reference books and lead him
into ressarch of his own choosing.

He should be led to explore his enviromment. TIravel afar from
home 13 excellenty butl he should not overlook the places of
intsrest in his own "backyard®. Chiocago is especially rich in
such opportunities.

Encourage good English and a fluent vocabulary by the language
spoken in the home. Hold up before him the best conversationsl
and language patterns.

Take time to share experiences with him. Talk over his probleas.
Remember that the parent has such a short time before the child
is drawn away into the busy currents of modern life.

The time, materials and space for creative expression should be
provided. A room, or at least a space of his own should insure
physical, mental, and amotional privasy. HNo doubt he will also
need guidance in budgeting his time.

Hany mentally superior children of a grezarious nature often
engage in a large number of activities asnd undertake too many
tasks. These children will need to lessn restraint for thelr
enthusiasus in order that they may avoid excessive fatigue and
escape fallure caused by dissipating the talents through too
many activities.
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Some children may show a tendency toward introversion. BEroaden
their interests; encourage them to be with other children; help
them to appreclate talents and abilities which are not theirs.
Working on the school newspaper or participating in dramatices
may help in working with others.

There should be ample opportunity for enjoying cultural
advantages through books, magazines, the theatre, and other
related cultural media. Accustom the child to the best and hse
will soon demand it. Make an active attempt to build proper
appreciation responses. The parent himself will be forced to
maintain a oreative interest if he is to encourage his child.

The mentally superior child has a special need of security in

his home 1life. He needs to feel secure in his parents' affection
and that he and his ecreative efforts are received with respect
and appreciation. He needs a code of behavior and moral standards
as a buttress against our uncertain mores, yet these guiding
principles are attained through the cooperative efforts of both
parent and child so that he may accept them as his own. A sense
of belonging, a pride in his family, a respect for family life
and tradition will provide moral armor in a society fraught with
change and adjustment. In his own family the child should find
encouragement to develop his interests and talents as well as
recognition of his abilities and praise for his accomplishments.
In the family, also, he should be helped to develop self.reliance,
to accept increasing responsibility of his owm choices and
actions. Allow the child to use his own initiative, but do not
shield him from its consequences.

Proper religious training helps evoke wholesome emotional
responses and develops spiritual resources which the mentally
superior child particulsrly needs. His vision must be broadened;
his perception of fine human relationships should be more keen;
the overtones and nuances of spiritual velues must not escape
him. Civilization hangs in the balance today because the moral
and spiritual resources of the mentally superlor have not been
properly channeled. We need leaders of moral integrity.

The mentally superior child should be led to question, to inquire,
to examine, to accept, to reject, to detemine what is truth and
what is propaganda. In a world where the spoken snd written word
are powerful weapons for both good and evil, the child who is
verbally skilled must be helped to understand and accept his
responsibility.
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Encourage the child without pushing him into avermes where his
interests do not lead. Avold setting false coals he cannot
attain. Don't try to fulfill your dreams through him.

Guide the child so that he will avoid becsming the misunderstood
geniue. Help him to realize that each person has his contri.
bution which 1s valuable., The role of the parent is to develop
a well.rounded intesrated personality capable of building with
others an improved democratic socisty.
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RECOMMENDATIONS TO THE SCHOOL

The demands of our rapidly changing demoeratic socletly, partiocularly
jn the area of technology, are causing increased public attention to be
directed to the gifted students in our schools. There have been many and
varied definitions of areas in which they are measured. They possess &
nigh level of certaln characteristics which have definite implications for
the educational program. These characteristics may not appear in every
menber of the group, but represent a general description of the group
jtself. The following list constitutes some of the more important character-
istics of the intellectually able or gifted student.

He - thinks logieally and ie able to grasp large concepts.

sees relationships and deals with abstractions.

is interested in words - often has rich vocabulary

is s rapid learner.

can concentrate on a topic for a long period of time.
enjoys reading and has a rich fund of information.

has a curious and inquiring mind - frequently a questioner.
crestes new ideas or new applications of old ideas - may be &
non-conformist.

has a wide range of interests.

has a sincere belief in justice.

manifests a keen sense of humor.

is often self.critical.

$ £ 8 81 8

i ¥ 1 3

The process of identification of the gifted should begin as early
a8 possible in the school life of the child. It should start in the kinder.
garten and continue throughout the period of the child's school attendance.
Data thus gathered are useful in studying the child's growth and his
reactions to his environment.

Procedures used to identify the gifted should be comprehensive and
should include as much objective data as possible. In recent years,
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gubstantial progress has been made in this areas 4 cambination of
windicators® will provide the best results. i‘%éamras reconaended for use
Wludet

Intelligence tests

Achlevenent tests

Aptitude tests

School marks or grades

Cbservations and opinions of teachers

Information from parents

Scheol history from the child's cumlative school record

Counselor recommendations.

In addition to these, interview techniques may be used to discover
the pupil's interests. For some programs, techniques of self-selection
ere advisable, when the child himself may ask to be included in the program.

Descriptive characteristics of the gifted as pressnted above should
be considered in the identification procedures. All of these character.
istics may not ocour in every academically talented ohild, but together
they rapresant a general picture of the group.

The process of identification should be well plammed, consistent,
and contimuous.

The tean approach should be used to insure adequate psychological
testing, mediecal history, and advice from other persomnel as deemed
necessary.

All available pertinent knowledge of the child should be used.

tieasures other than those liasted above should be used 28 they become
recognized and are available.

Individuals responsible for the process of identification should be

sitilled in the administration and interpretation of test results.
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Identification procedures should be evaluated periodically.

A proper evaluation of programs for gifted children must answer two
questions. (1) What would the gifted group in the special program have if
they had not received special treatment? (2) What more can we do for
them? The second question can be answered by looking at the avowed purpose
of the program (i.e., critical thinking, ocreativity or development of
leadership) to see if the measuring instruments really do measure the
particular characteristics that the program is attempting to develop.

| The person in charge of en evaluation program should have a thorough
knowledge of research design, a good acquaintance with the availability of
measuring instruments or techniques to develop such instruments and a
general knowledge of the distinetive characteristics of gifted children.

The time required for tssting, analysis of data, and organization of
results of evaluation is usually underestimated.

One common fault of identification procedures for the gifted is to
assume that group IQ test scores are the equivalent of individual I) scores
and to use an excessively high score on the group IU test to soreen gifted
children.

The teacher may make curriculum adjustments on the assumption that
the 120 IQ scores on the group test are accurate measures of potentisl.

In reality, some of these children may score well into the 160's or 1%0's
on individual tests. Needless to say, the implications for educational

Plamning are somewhat different for the two situations.
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The meaning of any IQ score is obscure unless the user knows the
gost on which it was obtained and further knows the particulsr limitations
of that test at the extreme levels of intelligence. Thus, it is essential
that identification of these youngsters be made by a person who is fully
gamiliar with both the limitations and the strengths of the partiocular
gmeasuring instruments involved.

The achiever is easy to locate. He glows in almwost every class. The
school must find the spark that lies dormant in the underachiever and kindle
this into as bright a flame. This spark may be a hobby, or a hidden talent
or interest. It may and often is a consuming, gnawing desire for someone
to really care enough to give him more than l:}p service. Someone who can
convince him that he is "very worthwhile". Host underachievers need a
special someone to whom they can unburden their fearas and resentments;
someone who can firmmly tut understandingly help them establish self-respect
through self.discipline. They need one who can say, "That good resolution
didn't last very long. I'11l bet if you try agzain you can do better”. Your
falth in them will give them faith in themselves. They need you 2s a
erutch until they can walk again. You need to convince them that the world
is full of problems and that he is just the kind of person who has the
insight and ability, the "guts" to make good in spite of the road bloocks.
You have to find a gracious gifted achiever, who can work with him during
8 study period, in a corner, where yvu can shoot a glance of approval to
both of them. It takes time but each individual one of them is worth it.

Their problem may not be so serious - you may know many who suoceeded in
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goite of just such a problem. How true! It is probably just as true
that there was sn understanding "someone” who gave them courage to face
and conquer it.

The counselor who does not provide the gifted student who has problems
that are keeping him from working at a level approximate to his mental
gspacity with some prognosis of the problem he has and may have to face
in the future, is doing him no service.

while the counselor for the abls has the major respcnsim.liﬁty for

their guldance he cannot be expected to funoction alone. He needs cooper-

ation from the prinecipal, staff members, and teachers. On the part of the
teachers, this cooperation includes, besides consultation with counselors,
the ability and skill to recognize and refer promptly when gifited students
are not performing capably.

With the growing concern for the gifted - achliever and underachiever -
educators have realized the need of providing more guidance and counseling
services to help each individusl student develop to the maximum of his

potent.ial.




RECOMMENDATIONS TO STUDENTS

Ir
(Apologies to Kipling)

If you have strength to take your native talents,
And weld a character that's deep and true,

If you can keep things in their proper balance,

And recognize the gifts of others too,

Iff you but know that what you have is not your doing,
Yot know what you must do with what you have,

If you can forge shead today pursuing,

The knowledge for tomorrow’s road to pave,

If you can really give yourself to others,

And having given, not become an empty stall,

If you believe that all men are your brothers,
And dare to stomm rank hatred's brooding wall,
If you can exercise the moral courage,

To see and trust and love what's good and true,
When every word that's spoke' seems to disparage
And mock the way of 1life you're olinging to,

If you can bear the oruel words spoken to you,
By those who love or hate or just misunderstend,
And looking up, can let a mile come through to,
Melt the bitterness and then unclench the hand,
If you can hold these precepts out before you,
And cling to them when all else drops from view,
Then you will always to thyself be true,

And true to Him who gave these gifts to you.

1%




APPENDIX
LIST OF CASES

School A School B
Arlene + « o « Po 132 B=l Beth « o+ » ¢« » pe 190
Alice + ¢« o o« Po 140 B=2 Blanche « « « pe 202
Albert . « « & Pe 1’4’3 B.3 Bart ¢« ¢ ¢ o Pe 205
ANne « o ¢ » o Pe 1&7 Bt Belinda ¢ « » P. 208
Ant«hony e o s Do 1 m Be 5 BQ‘Very ¢ o o Do 22
Alant « o o o » Pe 153 Ba6 Bret ¢« « ¢ « & Pe 216
Andrea « » » . Pe 158 B.7 Bann o o & ¢ P 221
AleX s o o o » P 163 B<8 Bortha » « « & Pe 223
Alvin .+ + + & Pe 165 Be9 Brian .+ « + & P 227
Ada ¢ o ¢ o o Pe 168 Bel0 Bob o o ¢ o o Ps 290
Andrew ¢« + o o P 171 B-11 Bill .o o ¢ & & j: 23‘#
Arthur « « « » Pe 176
Amelia « « + » Pe 180
Althea + « + Po 183
AMlfred « « » & Do 188

School C School D
Clara . . + « p. 239 Dl Doris o o o » Pe 272
Casao o« o ¢ o P 242 D2 David o o o o Po 275
Charles . . . P 2“‘5 D-3 Dan "e ¢ ¢ ¢ o Pe 279
Cora « « o« » « po 250 Du&4 Dorothy . . . p. 281
Cynthia , . . Pe 252 D5 Delia o ¢ o & Po 284
Chrise + o « » Pe 257 D6 Davita « & + & Pe 286
Cart « « o + +» p. 260 D.7 Dorma . « « « De 288
Carol . . « & P 265 D8 Darlene . « « Pe 292
Clande » « + & P 269 D—9 Donald « « ¢ » Pe 295

Sehool E Sehool F
Evalyn « o s o Pe 299 F.l Florence « + » Pe 332
Mgar e ¢« s o Ps 03 Fu2 Frank « « o o Po 334
Ernest « + +» &« P 3)6 Fa3 FlOYd e o ¢ o Pe 336
Brica ¢ « + » pP. 09 Fali Forrest o . . p. 30
Elsa o o« » « « p» 311 F=5 Francesea . . p. Wb
Elmer « « ¢ « P 31? F.b Felice + « o &« Pe 357
Esther « « + & Pe 319 F=?7 P AY® o o o ¢ o Po 361
Elliot « o « « pe 325 F-8 Fritz « « » o« Pe 368
Mly o o » o Po 328 Fa9 Fred « « o o & Pe 373
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ARLENE
(A1)

This zirl cmae to the United States in July, 1961 from Coluambia,
ssuth America. In South America her family was of the upper class, her
gather being a Colonsl in the Columbdan Aray. She had studied French and
German tut had almost no knowledge of inglish. The family first settled
in a suurb of Chieazo, and enrolled Arlene in elementary school. She
developed in language skill rapidly and soon learned to rsad Inglish
fluently and speech slso developed rapidly. Some mﬂx&' serious aemotional
problens were soon s¥ldent and she was referred to the counselors She also
sav 2 private psychiatrist, a Spanish.sgpsaking doctor three times. This
was discontinued hecause of the cost. ihen Arlene sntered a Chloago Publie
Sshool in December, 1962, her basckzround was imown but the prineipal
decided to treat her like any other new foreign student and awalt develope
nents. Her teacher was a wamm, accepting peraon vho gave the girl the
ssceptance and support she needed. There were s few instances vhen evidence
of hysterical bshavior or fantasy were observed as reported by previous
sohool. The girl made rapld acsdemic growth. She was accepted by the
children and seemed quite happy in school. In September, 1963, se entered
high school. /4 rather serious hysterical incideni occurred at school which
had very serious implications. The girl took sleeping pills and collapsed.
Condition was sufficiently serious to cause hospitalization for a few days.
It 13 velieved that the social situation and not echaol preseure was
responsible for this ocourrence.

132
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ARLENE- (Continued)

When she returned to school, she seemed to be fairly composed and had
gontinued to gain in poise and composure. She has been encouraged to talk
over problems with her counselor. Weekly counseling has been arranged for
her with a Priest at the parish church of which she is a member. An appoint.
ment was made at the Institute for Juvenile Research. She and her parents
kept the first appointment but decided not to continue due to resistance
to thie type of counseling.

Arlene was under treatment of a school eounselor and later a private
psychiatrist, 1961, while she attended school in the suburbs. They reported
thats

"Arlene arrived in the United States from Columbia during the summer
of 1961. Family was apparently very wealthy in Columbia, but not here
in the United States. Arlene made two attempts at suicide during :
September, 1961, Ran away from home during the same month. Referred
by principal of the school to counselor for therapy.

* Svnm f ¢ g3

"Arlene discussed her reasons for attempting suiocide and running away
from home. She claims her mother iz extremely mean to her, yells at
her a great deal, slaps her very often, is extremely argumentative and
very often blames Arlene for many things that she doean't do. The
mother especially sensitive to sexual matters, accuses Arlene of
indecent behavior, although Arlene is innocent of such sctivities.
Information obtained from family members confirms Arlene's statements
and also indicates that the mother is psychotic, probably some form

of hypomania. She objects to the assistance given to Arleme at school.

"Arlene seems to be well liked by her father and she apparently has
identified with him fairly well. He is employed by Cook County Hospital.
The father is reported suffering from advanced ulcers and apparently does
not try to control his wife because this causes severe emotional
argunents which he must avold for the sake of his health. Although
Arlene seems to have identified with her father, she is somewhat afraid
of boys.
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ARLENE. (contimed)

nirlene’'s school adjustment was very good, especially when we consider
that she did not know the English language. This was a problem for her
at first, since she could not understand and comply with simple
directions. However, she adapted very rapidly, perhaps somewhat due to
the very fine help she received from her classmates. Nearly all students
1like her very much and this has been a valuable assist in her adjustment
to school and social life.

"In the conference concerning her leaving home, it was very apparent
that her expressed hatred of her mother was the main faotor. She phoned
the police and they took her to the office of the Chief of the Juvenile
Bureau of the Cook County Sheriff's Office. Captain phoned her parents,
they went to his office, and Arlene's mother with & pleading reference
to the Dlessed Virgin Mary and other beliefs of the Catholic Church,
persuaded her to return home, with the promise that her bshavior would
be much better. Against the bstter judgment of some of those involved,
Arlene returned home with her mother. In a few days, her mother
regressed to her hypomaniase behavior, mostly directed against Arlene.

"In sehool, Arlene was reluctant to ask her teacher for special help;
however, as a result of counseling, she did see the necessity and
reasonableness of such action snd was seeking individual help when
n.@dﬁo

"It was reported that Arlene, while listeningz to The Nuteracker Suite
with a social studies class, went into a state of complete hysteria
manifested by lack of contact with reality except for a *deathlike’
grasp of the record player and iis electirical eonnection.

"The resultant counseling interview brought out the following story:

Her father, a wealthy leader in the Columbian amy, was givins a large
party (attended by about 125 people) at their mansion home in Columbla.
Sometime during the early part of the party, rebels attacked and all who
were in attendance were taken into the mansion, and Arlens's father and
others left to join goverrmental forces to attack the rebels. After
thel r departure, the rebels came back and took over the mansion and
killed a number of the guests. Arlene was forced to witness the asssult
and hanging of her mother. In addition, she was forced to witness the
decapitation of others who were at the party. Arlene claims that she
managed to escape into surrounding wooded areas when the mansion was
destroyed by fire. While trying to escape through the woods, Arlene
¢claims she was bitten by a snake and her snkle has s ecar that might
have been caused by such. She was eventually piloked up by Columbian
authority and taken to a hospital, where she claims she was unconscious
for a few days. When she regained consciousness, she was told that she
had been adopted by friends of her natural parents, those who now claim
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to be her parents. They have told her never to tell anyone about these
occurrences and have threatened to harm her if she did.

ngince this story could have been imaginary, the result of fantasy on
the part of an intelligent rejected child, the Bureau of Immigration
and Naturalization was contacted to determine the possibility of the
story being true. They adviged its possibility and have been investi-
gating but as yet have received no definite officifal statement to
confirm Arlene's report.

"There is the possibility that those posing as Arlene's parents are
after the family's wealth. It is rywored, but not confirmed, to my
knowledge, that her father placed a considerable amount of money in the
Swiss bank.

“Arlene indicates that she would like to return to Columbia to see if
her real father is alive and if he can be found. The girl's family is
rumored to be active in the United States for planning military and
political activities in Columbia, and it is also rumored that there is
some concern about the activities of their opponents in the United
States, as well as in Columbfa. It is assumed that if Arlene's father
did survive with the military forces, that he could have searched for
Arlene, but not having found her, assumed that she had perished with
the others.

"The counseling staff has been unable to determine if Arlene's stories
are accurate or imaginary although there seems to be at least some
evidence for their support. She does cry in class quite a bit,
especially when reminded to Columbila. S8he is very much afraid of snakes
and does react to the Nutcracker Buite. She appears to be quite
intelligent, has given some very excellent talks on Columbian customs
and activities. She has been very friendly and has many friends.

Arlene appears to be very religious.

Recommendations:

"It is recommended that Arlenme receive assurance that she i{s accepted
but with the understanding that this is not ko become a psychological
crutch for her. She must achieve her own identity and must be led to
discover American life. If her future schooiz can continue to help her
adjust, it is believed that the real or imaginary background will have
its influence minimized. The continued investigation to determine her
true background could perhaps be of assistance.

"It should be remembered that she might seek attention by unusual
methods, this especially true if her stories of her past history contain
many elements of fantasy.'
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It was later reported by the Burean of Immigration that most of the
previous story was fantasy. Nuns from the convent where she attended
reported that Arlene was frequently given to "tall tales® and had a vivid
4magination.

Academically, Arlene is doing very well in high school considering
her foreign background. She is in Honors French and History classes and
contributes storles regularly to the school paper.

Neither Arlene nor her classroom teachers are aware of the counselor's
knowledge of Arlene's background in the suburbs or that she has had
psychiatric therapy. Arlene seams at this time to be very composed and
serane. She attributes this change in mood to reading The Art of Positive
Thinking by Norman Vincent Peal. She believes that the book has changed
her way of thinking.

An attempt was made to administer the Binet. Results were not satis.
factory. This girl has been in this country only 18 months and while she
speaks beautifully with only a slight accent, she was puzzled by many items
in the test; for example, verbal absurdities, abstract words and the like.
Ocoasionally, one unfamiliar word in a sentence destroyed all the meaning
for her and caused confusion. The upper levels of the Binet are very verbal
and have rather abstract concepts.

A1l indlications are that she is a very bright girl. The soores
achieved on the tests given to the eighth grade (Achievement Battery) in
the class situation bear out this inference.
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ARLENE- (contimed)
HJetropolitan Advanced Battery 10.62
Word Knowledge 8.1 Math Computation 8.8
Parag. Reading 8.5 Problems S
Spelling 8¢5 Soeial Studles 3.8
Language 8.1 Social Studies Skill 3.1
Langunage Study Skill 9.4 Soience Qi

This is a very lovely looking sdolescent girl. She is sjre]l dressed
in a tasteful manner and seems to have excellent physical cars. No serious
{11lnesses are reported. |

This girl is the older of two children. ' The father who was formerly
2 Colonel in the Columbian Army is now retired on pension. Following retire.

ment he brought his family to the United States and settled igl Chicagoe
Tey first settled in Oak Lawn but after s few months moved to a new
spartment building in an excellent residential neighborhood. ‘Tne father is
axployed by the Social Service Department of Cook County Hospital as an
interpreter. The mother is also employed. |

Interpersonal relations in the hame still seem quite tense. It is
reported that there is constant strife between Arlene and her ‘mother.
Arlene is convineced that her mother dces nst love her. It appears that there
'13 little communication between the two. Arlene says she doasg not know
where the mother works or what she does. She thinks she works a8 a
translator. She says that her mother rarely talks to her exneg;t to give
orders and critieize. Arlene is also responsible for a great many house-
hold duties and care of the brother who is seven years old. He too, has
sxne soclal problems but is a very bright lad.

Arlene gives evidence of being a sensitive, artistic type of child.
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ARLENE~ (continued)
ghe loves classical musie, art masterpieces, the ballet and reading. Her
jnterests and pleasures are quite different from those of the average teen
ager. She wants to be 2 writer and she enjoys putting her thoughts on
peper in Spanish. Her teacher says she writes very well. It is felt that

ghe is possibly creative.

Here we have apparently a gifted, sensitive, artistic, emotional
girl. She has many personal problems related to tension and conflict
between herself and her mother. It is felt that the conflict between the
oulture of Columbia and that of modern U.S.A. have added tensions. Bach
member of this family has had multiple adjustments to make. It is felt
that the school has done an excellent jJob of integrating Arlene and helping
her accept the new culture and new values., At this time it seems that the
girl has consgiderable insight into the situation. She has gained perspective
and actusl help from the book entitled The Art of Positive Tuinlking, which
she found for herself on the library shelf. She assures us that she will
never again be so foolish as she was this fall when she took the slseping
pills.

School should continue in its fine supportive role, giving encourage-
ment, inspiration and guidance in all areas.

School personnel should be watochful for any changze in mood or
attitude which might be cause for apprehension. Keep chammels of communi-

cation open so she feels free to discuss her problems.
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ARLENE. {continued)
4 conference with the parents would be edvisable to give guidance
and counsel in:
Role of mother in teenage daughter relationship.

To make them aware of the fine qualities and talents the school
observes in Arlens.

To discuss with them the importance of the personal counseling
and guidance she is getting in high school.

Ihe counseling with the parish priest is to be contimed. Die to

oircumstances, no further referrals are being considered at present.




ALICE
(A=2)
alics 18 a very attractive blonde girl who is Vics.President of her

classs first cellist with her echool's symphony orchestra, president of
the advanced placement program, has T.us of 140 and is a National lierit
el finaliste

This pirl is extrenely oritical of others « her parents, her teschers
and moet of her schoolmates., She admite that her mother is conecerned about
her, bat says they don*t get along wall., She classes her father as undere
standing bt basloally uninvolved. "I leave my house as mach as possible”.
Sohool bores her becanse she fesls it stifles orsativity and independent
thinking. She often feels superior o her teachers and comments, "At
school I am alone.” She seems almost obsessed with a desire "o live" and
says her graatest fear is death. This attituds 1z consistent with her
interest in philosophy. It 48 also caupatible with her opinion of her
peers « nanmaly, that they are too narreveminded, "involved with petty issues
sich 2s grades, dates, and collece®. Her stastsment that they "are penerally
virtnous and of high noral standards* implies that fixed standards are
narrow.ninded. This inference is supported by her later comment that she
and her fyiends "determine standards by facing sitnations as they arise.

Despite her antagonistic attitude, Allce is an achlever. GShe
attrilmtes her success to home impetus (whieh arises from her parents’
estoen for intellectual pursuite and to which she seens to respond despite
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ALICE=(continned)
ghe lack of parental influence in other areas) and te an inner drive to
axcel. She aduits that getting good grades is an lmportant indication of
this drive, bui she also states that good grades do not necessarily indicate
a good person or a person’s worth. Her study habils are pretiy good and she
thinks study habits should be tsught in the grades with the smphasis that
they are conducive to enjoying the learning process. She also feels that
the role of grades or marks should be played down.

Her mather was reluctant to discuss haer daughter as a person usually
eliminating ;:r avolding this area and directing her praise to the girl's
acadenic talents., She reluctantly regretted that she had never been too
successful in teaching her daughter to be very responsgible "in any area
other than her schoolwork"” and feels that as a mother she probably over
enphasized the intellectual development to the neglect of her daughter's
social and spiritual training. liother explains this drive for achievement
to the fact that she was a child of immigrant parents who had aspirations
for thelr children to rise above their status.

Both of Alice's parents read extensively. It seans noteworthy that
the qualities they would most like to see in friends of their children
Vere "A stable personality, healthy emotional patterns, a2 sense of gratitude,
unselfish concern for others, and an interest in intellectual pursuits.”

Father is an attorney and mother is a teacher. iiother has a H.A.
degree. A twenty.two year old sister is in graduate school at the University
of Illinois whers she is majoring in American History.
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ALICH. (continued)

Attended Anske Imet Jewish Day School - Grs. 1.8
Hay 8, 1959 - Otis Q.5., Beta Eu: CA 12.5 IO 129
Harch 4, 1960- CTfM, JH: CA 133 HMA 22.8 IO 142
Hay 55 1960 - Stanford Ach. Adv. Batt. K:
Re&ding 1106
Arithmetic 12.3
Social Studies 11.6
Selence 11.2
Spring 1961 - 9A-DAT VR 99.9, NA 90-7, VR&NA 99.9
Spring 1963 - 11A-ACE L 979, @ 88.8, Total 97.9
Davis Reading Level 99-9, Speed 93.9, Corract 99.9
Spring 1963 . National Merit
(1) 99, (2) 97, (3 995 (%) 93, (5) 99, Comp. 99
Selection Score 149

College Grade Hay 1963 Verbal 704 Math 566
Boards Grade 11,Aug. 1963 Verbal 727 }ath 582
Grade 12,Dec. 1963 Verbal 676 Math 622

Vice President

Symphony Orchestra - Cello

Continental Latin BEditor

President of Advanced FPlacement Program
Junior Prom - Chaimman of Bid Committee
Union League Club Career Conference Delegate




ALBERT
(4-3)

The most dominant characteristic about Albert is his marked
jnferiority complex, especially, as he puts it, "in ralation to social life”.
fle gets along with his father, but feels closer to his mother. "I always
go to her for assistsnce and understanding.” 1In family armuments, which
he says he has a habit of starting, he sides with her. This support probably
boosts his ego. He often bulllies his younger bLrother to prove his superw
jority. This selfe.assertion at home seems to be an attempt to compensate
for the inferiority he feels in social situations. "My greatest fear is
having no friends.® He says that he has little interest in the usual
activities of boys his age and that when he goes out with his friends he
rarely does the things he really wants to do. "0ddly enough, I still enjoy
their company and therefore try to act as they do." As a result of this
vact", so to speak, he feels hypocritical and accuses himself of being
ingincere. He rates his friends as "great kids, very friendly and sincere”
and has developed smething of a guilt complex both because of his insincerw
ity and because he has two sets of friends - one in school and one he
associates with on weekends. "Sometimes I feel I am living a double life.®
This failure to esté.bliﬁa good rapport with his peers is probably one source
of his keen desire for a true close friend.

Although Albert (I.Q. 146) is an achiever, school bores him. He
thinks many teachers are out to prove thelr superiority (any reflection on
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ALBERT- (continued)

”1;['7) and use their desks merely as a place to sits Because of his
goadenic success he is often elected into clubs, but he participates little.
#I have no interest in them. The other members realize this, and I soon
pecone an outcast.”" ie says he has no outside impetus to succeed and bases
pis achievement solely on natural ability and ego. Since he feels athletie
eally and socially inferior, he is determined to be superior academically.
ngince I am terrible on the athletic fleld, where I try so hard to be good,
I try to get even with athletes in the classroom." His study habits are
good despite poor working conditions - the kitchen table, noisy atmosphere.
He feels that study habits should be stressed both at homse and at school
during the early pgrades. After that he feels any such emphasis would be
boring as well as useless. Albert is rigidly self.disciplined in those
areas which he identifies with success; e.g.y he reads, rersads, and repeats
the schoolwork until he masters ity he feels that he must expose himself to
all types of literature for a good background and he mekes it a point to
 remember the author and title of every book he reads; he has taken up
weightlifting to improve his physique. He is, in short, driven by his
desire to overcome his feelings of inferiority, by providing tangihle
evidence that he is superior.

Albert is in the top five per cent of his very accelerated group. He
is a ma:ngex; of the National Honor Society; recelved a letter of commendation
from National Merit and is an Tllinois State Scholarship semi-finalist.




ALDERT- (continued)

"aturally I plan to continue my education besyond high sehool. I
pave applied to llichigan, Northwastern, Wisconsin and Tllinois, hut because
1 am waiting for scholarship ald, I have not made a final decision. I will
go vhere L get the best deals I will eanter a pre-med course, but I am not
certain about beconming 2 doctor. I fesel that pre.med is zemeral snough
for me to take enough scientific courses to compare and come to a decision.
Not knowing what I want to be has always boon frightening. I have pictured
myself in the future as the classic *educated bum* who quotes Shakespeare
and begs for dimes."

Albert's father who 1s fifty.four is 2 salesman and a high school
graduate. He wanted to go to ¢ollege but "was a product of the Depression™;
couldn't afford to marry until he was past thirty-five; feels that he has
glven his family a much belter home than he had; has done little in sharing
free time with this older son « « ™he wouldn't be interested”. He is
passively proud of the boy's enviable high school record snd eager that
"he make good, do well in 1life®. There was little indication of deep love.

Albert’ s mother, forty.five, 1z also a high school graduate, and is
now employed part-time as an office helper. She is more lavish in her
pPraise of this boy. "He is moody at times, but I understand him."™ Mother
1s content with her lot except that she "could use more money, but who
couldn't?" Her younger son is nice too, ut one gathers that Albert is

definitely her favorite
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ALSERT- (continued)

school History and Test Datas
Attended two elementary schoolst K¢ - 4 and 5 - 8
J-lle52 PiA, CA 5-11 MA 7-6 IO 125
10-27-55 PMA, CA 9-1 MA 12.3 IQ 135
12.34.59 KA, CA 13-2 A 18.3 Iq 142

12.14.59 Stanford Acn. Adve HMath 11.5 Reading 12.7 Soc. Ste 12.2
Science 11.8

(1961)  9A Differential Aptitude Test 97-99%ile All Areas-Stanine 9
(1963)  ACB, 114 96-99%ile ALl ireas-Stanine 9

Hational Merit 1963, Composite 99 Selection Score 143
Nov. 1963’ ACT I*hg¢ 98; Hath, 98; S06. St. 99, Nat. Seci. 95, Qomp- 99

College Boards, December 1963, Grade 12 Verbal 663 Math 640
College Boards, Jamuary 1964, Grade 12 Bag. 677 Chen. 678
Amer. Hist. 765

Wechsler.Bellevue Scale 2.14.64, CA 17.5
Verbal Scale I3 154
Performance IQ 138
full Scale I7 146




ANNE

(A=t
Baslcally Anne appears to be a girl who is very self.centered.
Passively accepting of her family and recognizing their cooperation

in her goal to achieve.

Anne seems to have few home problams‘cxcapt that she cannot communi.
cate well with either of her parents. She deseribes her fathor. a3 "passive”
and accepts her mother as "intelligent™, but there seems to be little
genuine affeoction for either of them. She mentions that she is closs to
her 19 year old brother, but admits that there is little communication
between them either. She seems to get along well enough with her peers
although she has only one close friend of each sex. She says that the girl
who is her close friend iz one of the few people with whom she can confide.
At present she is engaged to be married - possibly after her sophomore year
in college. Nevertheless, she says that she is determined to finish
college. She recognizes in herself and her peers a tendency to be narrow.
minded and also admits that she is not yet mature enough to cope with all
her problems in a mature manner. She comments that her fiance who is seven
Years older 18 a college graduate, who has reached a higher level of
maturity. The realization that she is still in the process of maturing does
not seem to undermine her self.oconfidence. Anne appears poised and

apparently has a good sense of humor.
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ANNE-( continued) 148

Her success in school, as she sees it, stems from "a psychological
geed to be distinctive and superior". She explains that she equates
in:,,¢,11ec‘tma1 achievement with superiority as a result of her family and
qltural background. Because of her aptitude (I.Q. 145) good grades are
got difficult for her to achieve, but she admits that she has always
expended a great deal of effort to maintain her excellent record. (Anne
pas been a straight "S" student since freshman year and is the class
nledictorian.) She has rather good study habits which would probably
pe better if she were not engaged. Her family has always stressed the
values of education and have tried to provide good studying environment.
inmne has her own room and her own desk. She can close the door to shut
out noise. Her parents stated that they also attempt to have as little
gocial activity as possible during her study hours so that she will not
feel left out. Anne believes that the fundamentals of good study habits
mst be learned in the early grades, but that this foundation can be
improved as the student is introduced into higher levels of work. She
asgerts that "it is mainly up to the parents to instill in children an
ippreciation of the importance of intellectual pursuits".

Mother is a legal secretary whom father describes as being much too
lenient with all her children, especially Anne, who is the youngest of their
four. Father is an interior decorator. He describes his home as a child,
48 a place where emphasis was placed c¢u the importance of education. As
 youth he aspired to be a doctor and an artist but financial circumstances

Prevented him from pursuing either profession. He sees his daughter




ANNE= (contimed) 149
gs having "fair" consideration for her fanily ut much more consideration
for outsiders. ie is pleased with the quality of education she is
recsiving and states that Amme's most favorable qualities are her
perseverance, logiosl thinking, good memtory and rapld perception. However,
in relating his feelings as to the qualities he would like to ses in
friends of this daughter he stresses "loyalty to the family, consideration
for othars, integrity, and 2 willingness to accept what is considered

to be conventional®.

School History and Test Datas
11.16.56, PiAy CA 9«9 HA 13.4 I3 142
1660, Otis wsSe CA 12.8 #A 1846 Ia 137
108-60, Stan. Adv. B.tm (8) Hath 10-9, Raad, 1201, &lgu 12.1
So6s 5t. 12,1 Solence 9.4
19619 Spring. 9Ay DAT, VR 99, N4 99, VAAHA 99, Yech., Reason. 99-3
AlY 99.9 Gene. Sol. 96 Stanine 9
Harch 1963, ACE, 11A, L 97-9, 2 888, T 97-9
Davis Reading 95-3, 99-9, Ited 999
Oet. 1962, RSAT Verbal 997ile Math 93file
Iowa Tests Ranging 96 to 99%ile Composite 994ile

National Herit, Comp. 93 Selection Score 142
College Intrance, Gr. 11 Verbal 727, Hath 582

Letter 10.15.53 from University of Chicago, Office of Admisslons - Accepted
Earl Decision Flan -~ Full scholarship to cover college tultion and other
fees, books, dry cleaning, personal expenses and travel - $1,710.

Letter, Janmary 13, 1964 from University of Chieago « " Anne came in
Jamary 9 to withdraw her application. She is engaged to a graduate of
our university who now is in the Ammy. He plans to go into the film
business in New York when he gets out of the Aruy in few months. Anne now
wishes to go to oollesge in N.Y.C. area and has prevalled upon her parents
to approve this plan. GArl is very attractive and poised.”




ANTHONY
(a-5)
Anthony has an unusual combination of native aptitude, versatility,

perseverances and responsibility. Although the father is a compulsive
gambler and has rejected the son, the boy does not seem bitter. He
describes his father as "old fashioned but nice - with one main fault,

vthe gambling'". He also mentions that the father was born in Russla and
received a high school education there. Since the recent separation of

his parents, Anthony lives alone with his mother. He is excused from school
every day at the end of fifth period (1 P.M.) to go to work - he is a
teller, mail clerk, and *all around helping hand" at a bank. From his
earnings he completsly supports himself and contributes much to the family.
He seems to have good rapport with his mother and says she has modern ideas,
is intelligent, hard working and understanding. (The mother is American
born and educated.) He has an older sister who is now married. The
pattern of their relationship appears normal . while she 1lived at home,

they fought, but now they're good friends.

Anthony regards most of his schoolmates as too interested in "dating,
social prominence, and sex". He feels that their standards especially
moral standards are too lowe. "Relations exist between students, even the
top students, which shouldn*t exiat; which the students shouldn't allow to
exist.” As far as schoolwork is concerned, he states that they don't take
advantage of the educational opportunities available and that the school
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ANTHONY= (continued)
gysten cannot offer the students what the students refuse to accept. He
classes most U.3. students as too emotional and immature. He concludes
that those vwho really want a good education can obtain one. His own
g0CeSSs despite obstacles seems to justify this assumption.

Anthony' s good friends are those wl_xo share his interests and values.
They attend concerts, and movies with depth, and enjoy golfing, swimming,
and fishing. Anthony is also interested in electronics. (He built his
own Hi-Fi), but he plans to major in either chemistry or mathematics at
the University of Chlcago where he has been accepted on Early Decision Plan
and has been awarded a scholarship covering tuition, books, dry cleaning,
and travel expenses. Anthony sees success as a relative issue depending
on what areas are encompassed by the tem as it is used. In regard to his
scholastic attainmments he says, "I am at heart a perfectionist. It 1s this
quality which helped me to achieve". He is very matter-of.fact about hls
scademic excellence. "I feel that it is nothing to fuss over or brag
about.” He considers important those things which he stresses for himself.
Since he finds most social activities trivial, he has more time to devote
to the important activities he enjoys, especially learning.

Anthony' s mother was outspoken in praising him both as a son and a
student. She noted proudly that he has always insisted on finishing what
he set out to do and she added that she has always encouraged this trait.
She characterized him further by mentioning his consideration for others
both at home and outside the family cirecle. Also she considers his most
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ANTHONY« (continued)
gavorable qualities, "his willingness to help others and his attempt to
always do a good job". She agrees wholeheartedly with his college and
esreer plans. Although she was almost enthusiastic in discussing her son,
ghe was very reluctant to comment on her own background or early

aspirations. She refused to discuss the father.

School History and Test Datas
Attended one school Kg through 84
9m2ip-52, FMA, CA 6.2, MA 7-5, IQ 120
9.14-59, KA, CA 13-5,MA 16.7,I0 123
9-16-59, Stan. Ach. Adve. Math ll.u, Read 1108’ Soas Ste 110?' 501012-9

9A Differential Aptitude Test 99file Stanine 9 all areas (1961)
114 ACE Aptitude scored 96 to 99%ile Stanine 9 in &ll areas (1963)

1963 PSAT Verbal 94%ile Math 99%ile

National Merit, Comp. 99 Selection Score 145

College Boards, Grade 11, Verbal 642 Math 713
Revised Stanford.Binet, LM, Feb. 1964: CA 17.7, IQ 133




ALAK
(A-6)

*School is & hell below Tartarus, a pit that carmot be esceped.” This
quots from Alan’s autoblography reveals two basic aspests of his attitude
and his background and his avid reading in classieal literature, which is
reflocted in his meta phorical analogy, and his bitter outlook on school.
Harsh criticis 18 characteristic of Alan. "I am not only more intelligent
than most of my teachers, ut, indeed, I have mors inowledze than some.”

He rezards his schoolnates as below his level and has little to do with
then. Although he plays billiards several times a week with three or four
boys his age, he says they are not e¢lose and cannot commnicate. He
svidently has no special friends in high school and regards most of his
fellow studente with indifference. "They could live and die without
affecting me." Part of this aloofness springs from Alan's unamaally
advanced program. Daring his school carssr he has won nunersous awards in
soience and mathematies, He has trained himsell to carry out investigetion
to 2 derres commensurate with senlors in college. He has had two oourses
in the classgics at the University of Chicsgo and two graduate soience courses
at loyola "niversity. At present he 1= attending the athematios Institute
for Secondary Hish School Stady of High Ability at the [1linois Institute
of Technologzy. Alsmo, since Marsh, 1962, he has partiocipated in & modemn
Physios seninar at the home of Dr. Milton Goldstein. Last year he applied
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ALAN- (continued)

gor sdmission to Harvard without a diploms. He blames his rejection on the
gchool’ s lukewarm recommendation which he considered the most detrimental
getion to his acsdemic progress. Ho hag thlis c&mant on being forced to
walt for graduation, "I have better things to do than study high school worke.
. read about two hundred books a year and can bemefit little from the
grivium of a Chicago Pullic School". Alan plans to major in biochémistry
at Harvard. He assisted in a blochemical research project at Loyola
University. (The project was concerned with the oxygen metabolism of cyto-
genstic particles.)

The scurce of Alan's phenomensl accomplishments can probably be
traced to his early environment and his sbundant native capacity.

in omly child, Alan spent his pre-school years traveling with his
parents in the southwest, During this period he had continual contact with
adults and as he put it, "never had a chance to become bored". Although
his father is a traveling salesman, the family settled in Chicago when Alan
was six. During gramar school he established a fairly stable standard of
excellence and was double promoted several times. ZEven so, he became bored
and turned to outside interssts. Astronoay had fascinated him for some
time, ut k;y fourth grade his interest in science had become serious. In
the autoblography he wrote 1n eighth grade he states that at that point he
took up chemistry and minerclogy, approaching those subjects witﬁ as
analytical and adult an approach as he could muster, that by seventh grade
he was already really studying organic chemistry, and that in eighth grade
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ALAN. (continued)
pe had moved on to protein blochemlstry. This extrane advancement was
gtoadily widening the gap between Alan and his classmates, a gap he has
gtill been unable to recross.

Alan's study habits are very good and he says that intellesctual
euriosity and great perseverance have been his most valuable assets in
regulating and directing his interests. He also notes that verbal ;bmty_
to express his understanding of a topic has been a major factor in his
acadenic success. As far as cultivating good study habits is concerned,
Alan feels that they are solely a result of extensive reading. In support
of this theory he says the involvement of parents should consist of teaching

the child to read at sbout three years of age. The thought of a course in

study habits appears to him as a ridiculous farce. This intolerance of the
possibility that goals, such as good study habits, can be zccomplished in
any way other than the way he accomplishes them is a direct reslt éf the
unbalanced development of his faculties. He is so wrapped up in the area
where he excels that he disdains all other areas of aohiéva@ent. Again
reverting to my theological allusions he describes this emergence as an
entity. "From the Phoenix ashes of myself a self rose that held no ‘go’d
80 sacred as the god Ego, and no man held my respect whd did not worship
at this temple.”

Alan's parents have both had only high school education and both are
anployed. The father is a traveling salesman and the mother does clerical
work. They live in a small, one bedroom apartment. Despite these handicaps,
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48 18 evidant that they have tried to glve Alan many opportunities they
pever had, He occuples the only bedroon and during an interview with his
gother she stated that in 8th zrade “le had a typewriter, telessope, micro.
goopes sat of encyclopadias, and solence equipaent. In an svening we may
play & gane of cards, mt Alsn 12 soon in his room whers he may study a
chenistry catalogue for hours. Although we oun very few books of this sort,
he obtaing adult books from the publio library®. Tho mother also mentioned
that she often took Alan to museuwn and planetarium exhibits and that her
hsband _tock the boy to sports events. She stresses perseverance as Alan's
most Tsvorable quality, tut also mentions that he is intolarant and often
disrespaotml. She seens to regret that she and her husband have not
agread on the overall handling of the boy. Alan himsslf seens disdainfully
wawars that his parents have contributed anything at a1l to hls present
lavel of achiovement. He takes for granted the faot that he haq na&er had
to worit and that his household duties are relatively light. iig only
oconcernn if for self. ile hates Jod, perhaps because he is mﬁ.ll;!.ng to
eredit anyone bub himsell with what he regards as his success, and in
referring to religion he sneers, "I have never been to that mental purga.
tory*. .e is indead Igo personifiad, but he realizes that someday his 1life
will end, and wishing for etemal life, he secretly sees hinself as
imaortal. In view of his warped outlook, it seans that ilan's "success”

15 in truth a tragle fallure.
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gehool History and Test Data:
April 1959, CTOd, GA 12.4, 1A 17-5, IO 142
1—5-60, 3T 8’ Stan. Adv. Batt. My Math 1202’ Raad. 1208, Eﬂf’o 1203
Soc. St. 12.9’ Science 12. 9
Spring 1941, 9A, DAT, 99%ile-9 in all but Mech. Reasoning 55-6
Spring 1963, 114,ACE, 99-G - across the board Linguistic Ouantitative

Pebruary, 1964, Stanford.3inet, L, CA 17-2, IJ 130

National Merit, Hng. Usage 27 Math Usage 32 Soc. St. 29
98 99 97
Nat.Sc.Read. 3L Word Usage 31 Comp. 0
99 99 99
Selection Score 150

College Entranee, Gr. 11, Verbal 756 Math 696

SAT, Gr. 12 Verbal 753 Math 703

Colleze Achievements, Jan. 1964, Chemistry 300 nglish 760 German 747
National Honor Soclety

(Counselor said, "Barry has trained himself to carry out invesrmgation
to a degree commensurate to seniors in college".)




ANDREA
(A=7)
"This #irl may be sixth in class and be Advinced Placenent ohemistry,

oto.s ote.y « ut she met be twentve.sizth 4n line for the wash basin and

bathtub wherever she comes froml S3i.M. filthy dirty hands and B. 0. !
Can't someone tsach these brains how to live with the rest of the world?”

Thue reads a note to the counselor from one of Andres's teachers,
comenting on the girl's soclal “oversights”. "Her complete indifference to
personal hyzlene may well stem from her family backpround. She says che is
s Southern vhite." Despits the notion of 1lliteracy often associated with
this category, both her parents, according to the girl®s repart, received
education beyond high school. She states that the father, especially,
(though he had only two yesrs of sollege) has had strong influence in
shaping her interests in science. The mother graduated from college with
8 Bidey but Andrea regards her as “rather scatterubrained, very amiable,
getle. She doesn’'t understand my interests”. Andrea's parents were divorced
vhen she was nine years old. As she sees it, the rift oscourred dus to the
disparity of her parent’s values. In her autobiography she puts it this
wayt "Then we were in our own house in Aurora. The house was cold. It was
too far from school. It was ugly. This was seen by my mother. To my
father 1t was security....vhen I was nine, it was ny mother or the house,
and my father choss the houss”.

From her conversation it is apparent that there is more empathy
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ANDREA. (continued) 159

petween father and daughter than between mother and danghter. Andrea
delineates "Papa” further by mentioning his "rollicking sense of humor" and
nis obsession for tennis. They evidently communicate well. After the
divorce, Andrea wanted to stay with her father,; but her mother took custedy.
Their relationship seems to be agreeable if somewhat passive.

As far as peer relations go, Andrea has only a few close friends,
mostly girls. (Part of this situation is probably attributable to her
sonsarvative use of soap and water.) She and her friends share interests
in art, music and literature. They are ocurrently fasoinated by philosophy

- #which has confused us considerably in the area of morals and values. We
have no absolute standards and no religion®. Andrea goes on to say that
they question logic and the value of knowledge. Their uncertainty some-
.timeé makes them wonder whether it is worth the effort to exert themselves
in school. This attitude ought to be taken in light of Andrea's earlier
statement that "we are mentally lazy when it comes to the actual process
of dry learning and are often able to justify this through philosophical
appraisal of 1life". She adds that they talk impressively but do little;
they "play around" with many interests but don't delve seriously into any
of them. The little group has "its lighter interests too. m;y "aftm
discuss clothes and other people”. "We are too critical of others yet don't
care enough about our own faults to change." They also enjoy such outdoor
sports as biking, tennis, swimming and horseback riding. Andrea adnits

that she is somewhat self-conscious, tut she likes people and feels a
gemiine need for companionship. "I have never in my life been without
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ANDREA. (contimed)
friends”, she commented proudly.

Andrea herself is an easy-going person with varied interests. She
has a good imagination, a fairly stable emotional life, and a great deal of
energy. Her attitude that "the best and most basie thing in life 1is
feeling™ is indicative of her shifting values. Although "feeling" is her
present guide, she seems to be reaching out for smething more permanent to
give her life direction. "In general, I have had s happy life. I only
regret not having an overriding interest in something which would give me
a goal to base my life upon.” In school, science seems to be Andrea's first
love. (This preference may well be a carry-over from her young exposure
to the subject.) She wonders, at times, why so little effort is necessary
for her to earn good grades, which she considers a "prestige factor". She
says that she needs them for self.confidence and is therefore willing to
put in as much effort as necessary . but no more ~ to earn them. Her study
habits are good, (she doesmn't share this opinion) but she is inclined to
work as her mood motivates her. Her main academic weaknesses are slowness
in reading and reading comprehension, a tendency to forget easily, and a
general laziness. Her slow reading comprehension is probably the result
of poor preparation in the early grades. The forgetfulness is concommitant
with her easy.going disposition. The laziness is the end product of her
home where she has no responsibilities -~ and her habitual submission to
enotional impulses, as far as studying or not studying go. There has

evidently been no outside pressure to succeed exerted on Andrea at home.
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e girl 1s grateful for this "hands off"™ policy. ©I thank my mother for
Jeaving me alone and letting me do as I wished; for never pushing me in
the more soclal direction I think she would have preferred.” Although she
values not being pressured, Andrea thinks parents should definitely be
involved in shaping their children's study habits. They should exert their
influence in hamony with the school's directives from the early grades up.
Study habits, as she views them, should be a cumulative process, constantly
forming new habits rather‘than breaking bad ones. She suggests that a shift
of emphasis from grades to mature, independent thinking might stimulate
better habits.

Andrea*’ s mothe: desoribed her home life as a child as "full of varied
interests and experiences®. She seems to have created such an atmosphere
for Andrea. She also seams to have transferred to Andrea her youthful
aspirations toward happiness and progress. (The intellectnal, scientific
bent is evidently the father's contritumtion to Andres.) She agrees with
Andrea that the child tends to procrastinate, but she was eager to add that
Andrea is conaiderate both at home and ocutside, dependable, and Basically
a girl of integrity. The greatest disparity between the reports of Andrea
and her mother cover the topic of discipline and the father's education.
The mother evidently does not regard the freedom she allows Andrea as too
lenient a policy. She says that she has attempted to make Andrea responsible
by teaching her wight from wrong rather taan by holding her to strict
duties and regulations. The mother spoke quite disparagingly of the father
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and when asked of his college training she answered, "That's all talk too.
gtaff he wants Andrea to believe. It can't hurt her so I've never told
per the truth®. Mother reports that she graduated from a small college

dowmn south. She is now employed as a clerk.

Testing Datas
11.26-56, KA, Bt CA 10.8 MA 12.10 1IQ 120
5.26.58, KA, F: CA 12-2 MA 149 I 122 -
12.17-59, Gr. 8, KA, G2 CA 13.8 MA 15.9 1IQ 115
12—1&599 Stan. Ach. Bat. J3 Math 12.0, Read. 1203, Soc. St. 12.7
Sei. 11.2
Spring 1961, 9Ay DAT 99-9 in all areas
Spring 1963, 11A,ACE L 98-9, Q 97-9 Total 99-9
Davis 99-9  99-9
Correctness 98-9

National Merit 99 93 99 98 99 Comp. 99 Selection Score 147
National Honor Sooclety

National Merit Finalist

T1linols State Scholarship

College Boards Grade 12, Dec. 1963, Verbal 746, Hath 703
J ane 196“', &g. 6“8’ Amer. Hist. 678
Cha. 659




ALEX
(2.8)

Alex attended parochial elementary school. intered parochial high
school, belleved diseipline here was too strict and he made no effort to
eonforn. Intered public high school. Alex failed two smibjects third
quarter and forged signature on courss book.

Alex lives with parents, birother, 11, and sister, 5. Father has
worked for Western Electric for many years. iother is a housewife., Father
ie very strict and lectures the boy repesatedly. He sets fim rules and
demands that Alex obey them. Mother is more lenient but father is dominant
figure in the home. Alex oonfides in mother and is closer to her. Ubjects
belonging to father are often found damaged. Alex is very hostile to him.

Boy 18 very jeslous of siblings especially younger brother. He is
sadistic toward them physically snd verbally. Hother is afrald to leave
him alone with siblings,

According to mother, iAlex has aslways besn stubborn and diffiocult teo
manage. As an infant he frequently staged severs tantrums to get his way.
Recently he has bhecome increasingly mean and disrespectful. Parents have
no control over him., He strongly resents correction. lother fesls that
father who was born and raised in Poland is too strict.

Boy exerts little effort on schoolwork but does get good grades in
Algebra and Blology. He knows he has a very high I. and believes he can
pass subjects without trying. Alex ie enthusiastic only about welghts
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1afting. Doy is self-pre~oscupied snd has no apparent concern for the

welfare of others ineluding close relatives. Hother sald boy has "no hesart”.

Alex has very few hoy friends. He believes girls are "wild" sbout
hin but he does not date regularly. He tries to project image of "tough
gey® who is bored with the routine conventions of society. He idolizes
delinquents.

During the .mt.orviaw Alex seemed withdraswm, moody, and reluctant to
commnicate. He sppears filled with rage and resentment. &cplosive onte
tursts can be expected. lNother says Alex is strong ‘pilysi.ea}ly. Parents are
concerned that he may be dangerous to others, He ﬁas very superior
intellizence which in view of hia deep-seated amotional disturbance makes
hiz even more menacing potmtially. Parents are awarel he needs psychiatric
eare. They have delayed seeling help since they have been walting for him
o "outgrow” his personality prohllems.

Hother was referred to De Panl, Loyola, and Catholic Charities to
obtain therapy as soon as ;aaaai.bla.

Llose supervision is reqired.

Case was discussed with counselor who will contact the boy.

Test findings:
11.16a63, €A 157 12133
3&1‘“6’“, MSI@&MIMQ' CA 1509
Verbal Scale I3 132
Performance G 1%
Full Soale 9 13%




ALVIN
(4-9)

This boy attended three elementary schools where he was deseribed as
"nervous, immature; does not do schoolwork; disliked by peers®. At present
Alvin still does no school work, eute classes and is often offensive in
manner.

Alvin is a lanky boy with facial acne. Vision and hearing were not
appralsed. He exhibits facial tics, has a speech hesitetion (almost a
stamuer), and is left-handed. Actions are described as "head jerking,
looking away from other person over his own right shoulder®. He appears
sloppy and disheveled.

Alvin is the second of four boys. Father is institutionalized in a
mental hospital; mother is employed. Contset is maintained with father's
family.

Mother came to school to ask for help in handling Alvin, who, she
feels, 15 becoming more of a problem than formerly. She is greatly
distressed because he is excluded frequently.

The fact that there had been an earlier exsmination was brought to the
motherts attention, and she was asked if any attempt had been made to secure
counseling for Alvin. She stated that she had been reluctant to do so
because Alvin might feol that he was like his father. She deseribed Alvin
as the only one of her four sons who resembled his father. GShe said that
Alvin had always "been different. He never wanted to be cuddled™s ese

"When Alvin feels like it, he can be very charming and helpful.”
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ALVIN= (continued)

In addition 1o realizing that Alvin is in need of help, mother has
just bought a home, which apparently is in need of repalr and the family
financial situation is somewhat stralned.

Hother deseribed the two younger Loys as seemingly undisturbed by
their father's illness; the oldest has a weight problem but is managing in
school.

Projective tests indicate that Alvin is in close touch with reality
on an intellectual basis. He tends to depersonalige the individuals with
whon he deals and also, of course, himself. He is compartmentalized,
holding his conflicts and desires in check intellectually. There is great
anxiety and depression, making considerable hostility. There are alse
thwarted dependent needs, and the hostilitles clash with thess needs. He
csrmot face his own wishes and impulses, therefore the intellectunalization,
cutting him off from his own emotionsl activities. He sees hiumself as
dependent and hates the dependency. He is very concerned over a oritical
evaluation of himself,

This is a capable lad of fifteen with such overwhelming problems of
adjustment that most of his energy is being used to "batten down the
.hatches". There would be very little left to use in academic learning. He
le aware of what motivates him. Alvin feels he could handle his problems
if he could only "get around to it". Without help, this boy will not be
able to utilize his ability.

The test results were discussed with the mother, who expressed
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ALVINw(continued)
determination to get counseling help as soon as possible. She will apply
to seholarship and Guidance; failing that, she will apply to the Jewish
Family and Community Service.

Tt does not seen likely that Alvin will conform to regulations any
gore easily in the near future. However, school personnel should continue
their wise efforts to persuade him to do so. Perhaps some man teacher
might have a period during each day when Alvin could assist him in soume
ways o & job of some sort offered to him. While cutting of classes should
not be condoned, perhaps some leeway might be offered teaxparaﬁly.

Further recormendations will be dependent on the suggestions of the

agency/therapist to whom mother goes.

Testing Data:
L"d62’ Metro. Madd.ng 1008
10-63, DAT: VR 97%ile HA 97%ile VRZNA 99%ile
Abs 75%ile Rg 85%ile

Previous Examination

Revised Stanford-Binet, Form L, 11-5-63, CA 147 A 19.2 IQ 132
Rec: Referred to Michasl Reese Hospital for evalnation; consider
placement in class for gifted follew up.




ADA
(4-10)
Ada was an excellent student in elementary school. Her high school

aochievanant inconsistent with test findings. "I.J. 13W* (Stanford Binet
L.M.) Achievements adequate for high school success.

Ada attended one public school from kindergarten through 84. Fromo-
tions were regular. "Grades were E's." High school teachers comment:
ﬁ‘-‘ﬂl—-iﬁ ~"Ada does her work and for the most part does it well. In class
ghe does not téke too wall to being corrected. ...ghe is on the defensive
all the time in attitude and remarks. English is not the most difficult
gsubject to take in, yet Ada has a very rough time of it keeping her
attention. 5She is not loud by any means tut can be very distracting in her
gestures to é.t&aet the attention of friends. I doubt if she could be
considered a real problem because of her ability. She has tested well and
can do the work at she is distracted by something outside of class. This
is not a judgment but an opinion.” Division Teacher: “She could do better,
if she would try." Spanish: Ada 1s a quiet girl. The subject has been
difficult for her, but she tries to do the work. She is not a behavior
problem. However, her work needs to improve."

During the administration of the individual intelligence examination,
Ada seemed socially confident and comfortable in adult company. She had a
rather even test pattern. The test was not difficult for her and she seemed

to enjoy it in a passive manner. Praise had little motivation effect.
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ADA~(continued)
Ada reported that she has always been told that she is bright.

This is an only child of parents divoxced four years ago. Girl lives
with her mother, who has not remarried and is not employed outside the
home . Father supports them. Mother did not accompany Ada for the test and
vas not seemingly interested in a follow-up conference. When telephoned
the following day, the mother did not appear overly concerned about Ada's
gailure to work near her fine capacity. "Success in school isn't every-
thing."

Ada reported that her father, a college graduate, is promotion manager
for a bowling materials company. Father remarried a woman with two children
and they have two more children. Ada sees her father once a week (usually
on the week-ends) at his home. The girl reports that her father was always
very strict with her and that her good grades in elementary school were
chiefly due to his insistence and supervision of her homework. Now she
spends very little time on homework.

She expressed the thought that her father is more concerned about her
success in school than her mother; that the father is quite strict while
the mother is "much more lenient”. "I miss him terribly - but he's happier
now and I'd never let him know how I miss him."

This test indicates that Ada has a rapid rate of mental growth. She

has the ability for good success in honors classes and is doing only minimum

esgentials in regular classes.
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ADA- (continued)

She has an originally high mental endowment which does not reveal

jteel? in everyday functioning. She does not seenm motivated to make use
of her fine ability. The girl’s mother did not give the impression of
peing overly concerned but rather subtmissive and lax in her control of
the girl. Father's ability to control is remote. Girl interprets his
ranarrisge as~ réjection of imr.

It is recommended that the school azain attempt a conference with the
mother to elicit her aid to motivate idae to expend more effort in developing
her fine ablility. The father's help misht also be enlisted.

Referral to some agency such as Scholarship and Guidance or Youth
Guidance Service seeus indicated. Considerabls work with the mother and
daughter may be necessary to convince them that professional counseling
is necessary to motivate and encourage this girl to make better use of her
educational opportunities and fine nind.




ANDREW
(a-11)
Andrev was referred because of multiple failures and because of with.

drawal from a counseling situation. It was felt that further evaluation
of the boy might be helpful in future planning.

Andrew atltended a Chicago public school and also Children's School
st the National College of Education prior to emtering high school. He is
aurrentlj plzaced in 94, though he indicates he does not have 2ll of his
oredits.

Bvalnation by a varlety of tests has resulted in 2 range of IU's from
129 to 153, 1In general, however, he consistently falls in the category of
siperior intelligence.

Results of hls eighth grade battery of achievement tests indicate
that achisvements in general are good, falling at or above g;e'éd’e placenent
in all areas except mathamatics.

At the present, Andrew describes his genersl health as "good". His
only concern seenus to be with his weight. IHse describes himself as "tubby -
I eat too much™,

Boy reports that parents separated two years ago. He attributes this
to the father's lack of responsibility and financial instability. He
expresses some bitternsss about this. At this time, Andrew feels his mother
is "pushing for divorce". He describes her as a very busy person with a
"heavy schedule"; probably occasioned by the fact that in addition to working

n
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ANDREW (contimied)
ghe "is conpleting her education”. I[e characterizes his relationship with
tne mother by stating that there is "lotis of yelling at each other®.

Andrew indicates that he had some brief privste counseling. He
terminated this contact, after four sessions Initlally, he based this on‘
finsnolal reasons, Later, he tended to negate the possibtility of further
counseling because he feels "it didn't do me any good”. Actually, however,
he gives the improssion that he 1s basically reluctant to face his problems
and conflicts and to become involved with the deeper, underlying feelings
and impulses which these entail.

During the examination, Andrew was rather tanse and anxious. 0n
occasion, despite this, he was able t¢ be fairly frank and somewhat
spontaneous about some things. More generally, however, he tended to be
rather inhibited.

Findings indicate 2 rather tense, anxious, constricted boy who seems
to be struggling to deny and contaln his underlying confliocts and impulses.
Essentially, Andrew indicates 2 tendency to feel lsolated, rsjected and
deprived. He seems to see the world as a relatively alien, barren, and
threatening placs. While this occasions counter-hostility on his part, his
predominant reaction seems to be fear of harm or damage from others. In
the face of this, he indicates a feeling that "the only trouble is in the
world” and seams to strive for a relatively aleof, sslf-contained adjustment
in which a primary emphasis seems to £all on being left alone or uninvolved.
At the same time, he seems to seek compensatory gratification through eating




ANDREW- (continued)
and wi shing for monay.

Hother appears to be overwhelned and at her "wits end” as she puts
4t. ©She feels that she can do no more than she is doing. She became bitter
in discussing the father and blames him completely for all the boy's
probleinss She also stated that the boy bscomss "unbearable® md is very
ungrateful for zll she has done for him,

Andrew is fairly open in his negative attitude towards physieal
aspects of the home, indicating that he sees it as "a crummy little joint".
He further indicatas the feeling that things at home are often so bad that
he would like to lsave when he gets a little older. 4t the same time, howe
ever, thers seems to be a sharp restristion on any really overt, negative
attitudes towards the parents. Basically, he tries to be more positive,
or at least innocuous, in this area. Thus, evan when ho is being eritical
of the parents, he denies that he is sritieal,

Essentially, though, there seems to be marked conflict with both
parental figures. Primarily, there seems to be an slement of hostile
derogation in relation to them. This seams to be related to his perception
of them as depreciated figures who offer little in the way of shelter,
support or gratification. He tends to see them as predominantly concerned
with their owm wishes, needs and gratification with little real concern for
him. While they may tend to be dominating, controlling and demanding, he
seens to feel that they really have little emotional involvement with him.

Some of these aspects ramify to social relationships in general.
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jerss he seens to feal disliked, ostrasized, plckad-on, and pushed around.
on occaslon, there seems to be an impulse to react agpressively and to
gtand up Tor his rights. More usually, however, there seems to be a
tendency to zive up snd to withdraw; msintaining contacts with others at
e ainimal and superficial level. As 2 corollary, little energy seemes availa
aeble Lor drive, initistive, or constructive achievenent.

Present findings indicate a fifteen year old boy with \emp‘erior
intelligence and good achievaments who seans to he experiencing marked
acaderic difficulties. This seems to stem from underlying enotional
problems linked with an unsatisfactory home condition, confliet with the
parents, and anxiely and insecurity in relation to the self.

It is felt that Andrew needs counseling in order to facilitate
resolution of his problems and the achiwwement of a more stable, affactive
adjustwent. At this time, however, he seems to be negating such help.
Perhaps he canmmot bring himself to face his problems and the emotional
involvenents they entail.

In the f2ce of the above situation, the parents might be referred to
a fanily service agency in the hope of smeliorating same of the apparently
econtrilmtory factors within the home and family setiing. In conjunction
with this, the possibility of some placement for Andrew outside the home
might be brosched with the parents. It is felt that the boy would be
accepting of any change and the mother also mizht welecome this solution at

least on a part time basis temporarily. A maternal ammt seems to have an
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ANDREW- (continued)

”“rest in the boy and he does not reject her as openly as he does his

"r‘nts »

At least it is an avenue to explore.

|dum1 History and Data:

Enrolled in kindergarten at the age of five.
Oorigine request for psychological testing 10-4-59 at which time
this eight year old boy was referred for poor classroom behavior
and seeming disinterest in class work. After this examination he
was accelerated in class placement from fourth to fifth grade.

" Revised Stanford~Binet, Form L: CA 8-11 MA 14-6 1Q 163

He was then transferred to Children's School at National College
of Education. He remained there for three years., This school
reported that Andrew "refused to do his school work and did not
get along well with other children. He always supplied reasons
for not working. It was always someone else's fault that he did
not perform,"

Otis Quick Score B given 12-14-63, CA 13-2 MA 17-8 1Q 129
Stanford Achievement J - 12-15-63, Read. 1l1.6 Arith. Reason. 11.0

Entered high school this fall. Programmed to Honors classes in
English, French, Algebra and Biology. Failing in all subjects.

Wechsler-Bellevue Scale, 12-10-63, CA 14-2
Verbal Scale IQ 142
Performance 1qQ 118
Full Scale Iq 133




ARTHUR
(Ae12)

This is 3 case of a boy who if he does try and does not meet with
success his sense of inferiority is intensified.

Arthur, a 17 year old senior, was referred because he was doing so
poorly in school and was allegedly, at least, not interested in improving
his performance. He had an IJ of 141 on the K.A. and 138 on the Full Scale
Wechsler-Bellevue. It was his fourth year at schools Hls grades have shown
a gradual decline throughout these four years. There is an early history
of stuttering. Between the ages of 7 and 13 he had a bad speech diffioulty
which disappeared when he was given special spsech training.

Arthur is the son of intellectually brilliant and somewhat eccentric
parents, who never quite reached the heights to which they aspired. He has
a younger brother who was at this time doing very well in school. The home
life has been quite unstable and the children have been left on their own
since Arthur was nine. At that time the parents went back to school, the
father to study for a doctorate, the mother to get an undergraduate degree
and then to contimue with graduate study. Arthur points out that for the
children this was a complete change from é. social atmosphere to an
educational atmosphere. The parents did not complete their studies, and a
Jear previous to this time had moved and were now doing research work,
feeling that in this new location success would depend upon ability rather
than upon possession of the dootorate.
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ARTHUR- (continued)

Arthur reports that he feels much closer to the fether than he does
to the mother, whom he describes as an idealist who thinks she must make
a contribution to the world. She made some sporadic attempts to get close
to her son by indiscriminately praising everything he did, to the extent
that he says, "With mother you can do no wrong, but when Dad compliments
you, at least you know he means it." However, despite the fact that Arthur
1likes his father better, he feels that in personality he is more like his
mother, particularly in his tendency to jump from one interest to another.
Arthur was very positive in stating that he knew he had superior ability,
that he always did well on intelligence tests, and that his poor achievement
was entirely due to lack of interest.

He gave the impression of having a very keen and imaginative mind,
and although some of his teachers thought he was of below average intelli.
gence they all recognized his erratic performance with occasional flashes
of brilliance. There was a lack of organiszation in his work, with difficulty
in concentration. He jumped from one thing to another and never really
carried out any of his projects, a characteristic also typical of the mother.
At this time, Arthur was concerned about his future since he did not want
to be like his father. He wanted a definite declsion as to the life he was
to lead, and weighed the pros and cons of the intellectual versus the non-
intellectual life, being confused as to which would offer him greater
happiness.

The parents were plcetured as having good intentions but not as people
Ypon whom Arthur can rely.
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It appears that there may be at least three masjor contributing factors
1eading to this boy's underachievement. The first of these is the develop-
pent of a negative attitude toward education in general. From the social
history we see that the parents suddenly decided to pursue intellectuality
and there were far-reaching effects upon the children, extending even to
actual physical neglect. A boy with these experiences might well learn to
hate education and all ’that it stands for. But even if Arthur had been
able to accept education as a pos;ltd;ve goal at that early point in his life,
he is now faced with a further conflict in the sense that at the present
time the parents are withdrawing from their former enthusiasm for the
intellectual world. The father has partially failed and the mother svoids
any test of her competence; they try to preserve the illusion of academic
success but Arthur is shrewed enough to see through this. So the very thing
which originally changed his life so radically has proven itself unworthy.
It is little wonder that Arthur should consider rejecting education as a
goal in life.

A second reason for the poor performance may stem from the identifi.
cation with the mother. All evidence indicates that their approach to
intellectual tasks is similar. She tends to emphasize the ability which one
possesses rather than the use to which it is put and Arthur accepts this
view completely. This in turn leads to a fear that he might not have enough
of this magic ability. If there is some doubt in his mind as to how
Competent he i3, it 18 less anxiety-producing to simply not try, this is

his way of keeping his success or fallure under control. In this way he
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oan still maintain a belief in his own superiority even though he does not
gccomplish much.

Finally, the tendency to inhibit direct expression of aggression, as
evidenced by the symptom of stuttering, may lead to the school failure as
s means of getting back at the parents who have deserted him; in terms of
s devaluation of the goals of the parents, and the indifference toward
scholastic achievement, this may be considered as an expression of hostility.
The fact that the pronounced decline in scholastic performance followed
soon after the cure of the stuttering, would suggest that there may have
been an alternation of symptoms expressing this same basic conflict.




AVELIA
(413)

Very bright girl of upper socio-economic home. Threatens to leave
gchool.

In elementary school promotions were regular and work was good. Since
high schools pgrades have gradually fallen off each semsster. Only recently
the girl began talking of quitting school and cutting has become a problem.
The girl will go out to lunch and not return for tho rest of the day. Until
this semestaor, attendance was always excellent.

Achievaments on school tests ars all very high, typiocally eé.ghﬁ and
ninth stanines. As is noted, work has besn gradually getiing poor but the
girl is still passing.

Amelia 1s an only child, the parents, though the mother did not give
their exact age, are falrly old to have a child this age. The mother places
great emphasis on this and seems to think perhaps age of parents is a wnajor
factor. The mother is a housewife and the father, a graduate engineer, is
& mamifacturing chemist in his owm business. Father is quite concerned
about Amelia's behavior. 'Laat fall Amelia began to go regularly with an
eighteen year old boy. This boy had previously been dropped from a private
and a public school and 18 now attending the Central Y.M.C.d. High School.
He has had family problems of his own ‘reml‘bing from his father's death
and remarriage. The relationship is one in which the boy is very manipulative
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yith the girl and she accepts it. For example, she goes steady with him

and he not with her. He can date other girls but she must not date other

poys. furthermore, he is extremely dominating and controllings. He will

pave made an important date, for example, for an affalr for which tickets had

to be purchased in advance and then call up and say he doesn't want to go

or else he is tireds Usually she has accepted this. Thers was one episode
4n which the boy was intoxicated and he and Amelia were picked up by the
Scokie police. The mother finds whein she attempts to correct imelia she
throws such a temper tantrum that she camnot correct her. We got a very
strong impression that the mother has not clamped down and obtained strong
discipline over the girl for years and now finds it impossible to do so. She
puts up with situations most parents would absolutely prohibit. Some of

the girl's behavior suggests she is looking for limits and trying to get the
perents to set up reasonable restrictions. After we had seen Amellia, tested
her and talked to her at some length, thers was a rather unusual eplsode.
The boy friend called up, cancelled a date and Amelia reacted by being very
indignant. The mother noted this was the first time that anything like this
ever happened and thought perhaps there might be connections in the girl's

talks with the psychologist.

Projective tests suggested the girl had great difficulty in adjusting
to the problems of adolescence. Relations with both parents seem unsatise
factory and the girl feels a strong need of warmth and affection, which we

believe she is not receiving. In addition, there are acute conflicts over
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AMELTA-(continued)
the problem of growing up. There is also an element that the girl was
concerned about her own emotional stability and is trying to suppress her
fears about her own loss of emotional control.

This adolescent girl is showing rather severs emotional problems.
mey seem to be arising from the relationships to the parents. Parents
raise the question of the Family Service approach but in view of the girl's
acute distress, we feel direct treatment of the girl is advisable. This
was discussed with the mother, who, while she seems‘to have trouble coming
to terms with the problem emotionally, showed an intelligent understanding
of the situation. We gave the mother a number of names of several private
therapists (the family's income is too high for clinical purposes) and the
mother promised to follow-up immediately. It is our understanding she has
slready contacted one of the therapists.

Every effort should be made to keep the girl in school and encourage
her to complete high school, especially in view of her high intellectual

testing.

We feel disciplinary problems especially non-attendance should be f

I
handled as with any other pupil. One should not be more severe and “\
|

A

n
’

]
|

demanding with the girl, but on the other hand, one should follow threugh

if she misbehaves. y“

We suggest that once the girl is under treatment the school counselor

assist in liaison between the therapist and the girl's teachers.
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Testing Data:

Wechsler-Bellevue Intelligence Scale,; Form I (Verbal Omly)
Yorbal IO 136




ALTHEA
(A-14)

#3tudent is not working up to potentialy seems to lack desire to
porform- #

Althea attended boarding school in Wisconsin for first grade through
gixth grade. Because of custodial regulations the parents were obliged to
take her home, and at that time she completed seventh and eighth grade at
Horth Shore Boarding School in Chicago. Althea attended various nursery
schools from ages two through.five.

Stanford-Binety Form L.M, administered 2.17.64, CA 15.1, Ma 21.1, IQ 141

Althea cooperated very well throughout the testing session. She was
very eager and enthusiastic about taking the test. Some emotional blocking
was evident during the testing session, but she loved the individual
attention which the test provided.

The girl was simply dressed, and wore no make-up. She wWas neat and
clean in appearance at the time of examination. Health record revealed no
problems.

Father is a PheD. in physics and is a teacher at the University of
Illinois. He refuses to pay any fees for Althea's materials, and has been
rather uncooperative with school personnel.

Althea is an only child. There is no apparent church affiliation.
Father is Jewish and the mother is Episcopalian. Parents feel that the child
should decide for herself regarding the matter of religion.
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ALTHEA. (continued)

Mother stated during an interview that Althea is to be transferred to
park Ridge School for Girls. Father's behavior toward the child and subse-
quent action with regard to sending her to a boarding school suggestes a
possible desire to be "rid" of the child.

On several occasions parents have visited and telephoned school and
the District Superintendent to complain about certain school activities in
which Althea was involved. For example, in a letter dated 9.10.63, from the
sother, she said, "Althea did very poorly in her school work both during the
symer and the previous semester; too much concern over activities centered
around band and orchestra; too much time spent polishing her trombone instead
of doing her homework. She 1% not to be allgwed to join band activities,”

On 1.19.64, the father requested that ths privilege of borrowing books
from the library be removed because the girl is accumulating too many fines
end doing too much reading that is not related to school work. |

Parents asked a counselor at the school to program Althea into regular
¢lasses instead of honors bscauss she is not producing "5" work. Althea
has withdrawn from actual class participation and is doing minimmm homework.
Grades are weak. Chiefly "F1sg®,

In response to a query about hopes for Altheats future as an adult,
mother said that. she "hoped to keep girl ocut of jail; to teach her right
fron wrong, and to teach hsr not to tsll so many lias®. Mih@, she said,
"tends to take the path of least resistance and this often involves telling

untryths. For the four years she has lived at home, she has bean intent on
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paking 1life rough on her parents. In addition, the girl is unusausally lazy.
often she Just sits in an easy chair precccupied with herself, not willing
to go out or participate in any activity. She grudgingly performs her house
pold taskss es«ges doing dishes, cleaning up the bathroom or her own bedroom.
ghe has never voluntesred to do one bit of extra worke Tendency to lie has
pesn prevalent since early childhoods Often when asked if h;r work 1s
finished, she will say she has completed her chores when it is obviously
untrue. It has been necessary to lock the bedroom and father's study because
Althea is prone to go through her parents' things." lother emphasized how
dirty the girl Wés and that she refussed to let her wear any of her personal
clothes - - the thought of Althea using any of her belongings was "revolting".
At one tine, about a year ago, Althea told her parents that she would rather
steal from them than ask for something.

In relatingthis information, the mother recalled an incident that
occurred when the child was about four or five vears old. At one time when
the child arrived home from school, the mother was not there to meet her,
because she was late in her arrival fram work. Not finding anyone at home,
Althea wont to a policeaan, and told him that she had been abandonsd by her
Parents. The mother said, "It was huatliating to go to the police station
to pick up the girl.”

At present, Althea often withdrawn and non-communicative, will have
Yegular "blow-outs®, or "temper-fits". Often she postures violence by

¢lenching her fists.
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Althea ig an individual of very superior intelligence. Her parents
gesn to have very 1little positive fesling toward her. The child's feelings
goan to be of little importance to thanm. Fetauss both paronts are enployed,
and perhaps for other less obvious reasons, Althea has spent a mmber of
yoars in various boarding schools. The girl displays some emotional
gpstebility. Some emotionel blocking is evident with respect to mathematios.
mMis could be a result of a reaction to her father who is a PheDs in physics.

Althea is to be transferred to Park Rldge School for Girls. [Father's
pehavior toward the ¢hild and subsequent agtion with rogard to sending her
to a boarding school suggests a possibile desire on the part of both parents
to be "rid" of the child. In nursery school at the age of tuwe and in
boarding schools seven of her [ifteen years, would indicate that the hosme
has afforded little affection.

rfarents were referred to Scholarship and uidance Association, but it
is doubtful that they have any desire to work at any effort to change the
relationship existing. iHaybe a teacher or counselory at the new boarding
school will establish a good rapport with this unfortunate girl, help her
use haor fine intellect and most important give her supportive help in the
feeling of belny wanted, nseded and loved.




ALFRED
(2-15)
Seans emotionally disturbed. Mot working up to ability.
Alfred atlendaed Hebrew parochial schoel in Los Angeles, lst and 2nd

grade; & private acadeny in Los Angeles, rd through 5th zrades. Attended
another Hebrew parochial sehool in los Angeles for 6th and 7th. Attended a
nalf-yoar at a Ushrew junior high school in Los Angeles and then atlended a
putlic school for grade 8. Attended high school in Fl Honte, Californda for
a year prior to transfer to high school in Chicago this semester. Reports
that he obtained passing grades in the California high school. Raeport from
the Caiifomia school stated the following about the boy: “Alfred is a very
intellizent, mived-up boy. He has trouble adjusting to classroom situations
and as a result hag not produoed to ocapacitye He appears to be immature

and incapahle of accepting values other than his own. This boy would, no
doubt, bansefit from any guidance you can offer.” His first quarter at school,
- he obtained the following grades according to his raport: Bnglidhe) Artals
NgebvaaFy Zarly Horld distoryeF; and voodshop=D (failing).

During art class last week, his art teacher reported him to have tried
to jwip from the classroon window twloe. The teacher sald sio and the group
persuaded the boy to come back from the window the first time and that he
made a sscond attempt and he was escorted by another boy in the olass fo the
grade advisor, the mother was called to school and cenferances were held
betwaen the prinoipal, the boy, and his parent. The art teacher said the
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ALFRED» (continued)

poy epoke in the classroom of wanting to polson his mother and father and a
p,-mcipal that he knew in Califormia. Doy weni pescefully from the oclassw
poon to the grade advisor and the advisor kept him the entire day. ‘the
following ilonday the examiner saw the boy and his parents. The art leacher
gaid the youngster had spoken to her previcusly following classes and ssemed
to want her special attention a good deal. He described to her violent
reading and movies he had seen. She sald that he tends to be resented by
peers in class except for a couple of rather eccentric youngsters that are in
the class with whom he is on good terms. Later the boy said tha art class
was the only c¢lass he disliked and the parents confirmed this atiitude that
he has previously apressed at home. FParents indicated that the boy had
complained other pupils tended to laugh at him a good deal in this class
especially.

1957 « (California School) California Test of ilental daturity:
Lanaage T0 131 Non language 71 113 Total IL 125

Zentals Jechsler~Pelleovue Tntsllizancs Scale, Form Ly given 10.16-63
CA 143 I« 133 Verbal Soale

Alfred did particulsrly well on tasks involving information, practical
and abstraot reasoning and voosbulary. iHe was weak on tasks involving rote
memory or arithmetic reasoning. 'The latter is often trus of emotionally
disturbed peoples Z0 his real potentlial may be greater than hers indlicated.

Stanford Advanced Reading H: Parag. Heans 10.7
Stanford Adganced Arith., ¢ Computation 3.7

The boy reported having had measles, freguent colds, scarlet fever.
Parents reported that when he was asbout 7, he developed a condition called
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wleg porthes’ which involves a bone gramulating condition and was localized
4n the hip. Tho boy was on crutches for two years becamuse of this. iother
andicated that the boy tended Lo become bitter following this and imu:érad
gomething of a persenality change. She sald that he developed bitterness
gbout not baing atile to play actively as other youngsters. She sald this
oondition “chanzed his whole character'. She also added that she felt his
being zivem special treatment and sympathy during this perlod caused him to
maintain the contimiing impresszion that ha is a "privileged character®s ‘The
youngster was seen by a psychlatrist last spring in California. Apparently
this was a one intarview appraissl and apparently the psychistrist suggested
the boy live with relatives Leocause of the ssveres conflict he had with his
parants. Jarents falled to acoept this recommendation in that it was based
on such 2 hriefl diagnostic impression.

Alfred is a good slzed, reasonally robust-looking youngster. ‘He gave
his present heizht as 5'9" and wsight as 165 to 170 pounds. e wears glasses
and has only worn them for about a yeare Uns lens of his glasses is broken
and in need of repalr at ths moment. Hearing seemad adequate in conversation
and he apparently receives regular dental attention.

Intorests: Alfred has a stamp collection on which parents say he can
concentrate for hours with great absorption. He also enjoys reading science
fiction and has built many model boats. He says he anjoys watohing football
and wrestling as a spectator. ie iz a movie enthusiast and apparently is
quite impressionable, in this regard. At the moment he is extramnely
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snterested in going to Israel eithor to vigit or to live. The parentsa
attritute this to his having seen the film "iodus® recently. Jarents
jndicate that alter he saw a recent film, "Gt. Francis of lssissi", he was
intarestad in giving away his possesslons.

Rasponses on .looney Problam Check Iist indicate many personal problems
jneluding those involving conflicts with parentss feelings of soeial
jsolation and loneliness. He sumarized his chlel problems in these words:
o7 an taken too ruch Tor granted and treated lize a child, my own wants and
degiras nean nothing to what my parents says They ignore my mubitions and
the fact that I an quiﬁe grown up nentally in my owm gyes. I intended to go
to Taraal the first part of this sumer. lHobody understands me that I know
of. T want to ro to Israel. I want somebody's help to get my parants teo
lat o oo™

Yaesponses on Sentence Coupletion Llank indicated rumerous quari*els with
fanily members. The Yoy is quites eritical of his parents and seses them as
mde and boorish toward himmuchof the time. Parents, on the othsr hand,
indicate the yrungster is this way toward theme School personnel noticed
that the youngster treatad his mother quite badly during the recent conferw
ence at school. T™e youngster indicates that he has trouble making friends
and that he has "hardly any"s He sees himself as poor in athletics and
generally abused psychologlcelly and physically by parents. (Objective
truth of this is questionable.) The youngster sses himself as mentally
#uparior to other youngsters and resents being treated like a young child.
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He says that at school he can hardly concentrate because he is always thinlking
about Israel. He sees his father as expecting and damanding too much of him
and hils mother as soneone who should be doing more in the way of hsloing him
achieva his "destiny”. ile seans to Teel rejected by zirls and says that they
either "ignore, hals or despise ma". He is particulerly resentful about his
perents using some of his money, collected through birthday presents and
other gifts, to livs on for the prosent. (The fathar has not besn paid and
will not be for some weeks in his new position at a Hebrew Theological Collagor
wvhere he works 2s a teacher.} The bpy resents thair taldngz his mongy without
consulting hin corpletely. Pareats indieate ;c,hat this was necessary and
clain Alfred was infomed and the matter was discussed with him at one time
in ths past. |

Alfred lives with his parents and a 15 year old sister, Esther. The
father was previously married and has twe sons, Joshua and Judah. The former
is a Rabbi and holds a laster's degree in science; lives in Uregon with his
own family. The latter is a Ph.Ds in Inglish Literature and a professor
in a Mew York University and married. Alfred’s father is an ordained Rabkd
wi'th "many degrees” according to the hoye. The faﬂmr, age fifty-four, is
g2ld to speak several languages and in the boy's words, "de is an extremely
intelligent person.” The mother is in her late thirties, according to the
boy, is a high school graduate and remains at houe. The family of four live
in 2 7 room, rented apartment in Chicago. They are renting a house they
own in Tos Angeles, to another family, at present. The father lived in
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1grael for about 0 years and has been in this country for about 20 yearas,
according to the boy. He is now a oitigsen of the United States. Fanlly
poved to Los Angales from lHemphis, Tennessee, in fugust of 1952 and only
recently came to Chicago. The boy's sister, who 1s a student at this same
high school, has high soores on tests given in Califormia schools and has
peen described by the Califormia schools as a generally excellent student
soadenically and behaviorally. The family practice Orthodox Judism, but
the boy has developed sikepticism and religlous doubts, which 1s also a
source of confliot in the home. The boy is highly intolerant of his parents
and critical of both the father's general behavior and the mother's
schattering®. The boy resents being glven “sermons® at length by the father.

During the interview with Alfred he said he could not stand it here
and thinks he would like to become a citizen of Israsl. He thinks he would
like 1ife there. He said he wanted to join & Kubbuts (a collective family
1ife program that is being carried out in Israel). lHe desoribes his parents
in disparaging tems. He said that his mother does not conoern herself with
important matters and his father is rude to him and will not listen to many
of his ideas. FKeparding his attempt to jump out of a window in the art
class, he said he had "an overvhelming desire to find out what happenad when
you die". He went on to speak sbout fantasizing that the world that we are
in now perhaps is hell and maybe death would bring a better world and life.
He said that he now, however, does not intend to repeat any selfedestructive
act.
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He spoke of his poor relationship with his sister at home saying that
pe folt his parents favored her and that they admitted to this. (Parents
denied admitting to this.) The boy said he does tease his sister but only
within reasonable bounds. He claimed that his parents give her more
sttention and will listen to her whereas they will shut him off quickly too
often. He mentioned that his sister has gone aﬁaj to camp "by train® and
jndicated that he always has to go “on a bus'.

He sald he would like to live with an uncle in Californla who owns a
store in los Angeles. This is apparently one of the suggestions that was
made by the psychiatrist that saw the boy last spring.

Alfred indicated having developed a good relationship with his grade
sdvisor at school. He also indicated that he would like to talk about his
problems more with him.

Parents in the conference, seemed to be people of good will and
intention and one got the impression that the youngster had developed many
traits of intolerance toward them that were not well founded.

Present examination findings indicate that Alfred has superior intelli.
gence and academic achievements sufficient for good high school work. It is
the exaniner's impression that this youngster, while highly intelligent, is
Quite emotionally infantile, intolerant of parents and given to dramatic,
Provocative behavior to win attention from others and sympathy. The
youngster seems to haVe‘ ma'ny grievances at home which perhaps have some
objective basis, but which have been blown up and are greatly out of
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proportion. The youngster has had behavioral difficulties presented to the
p,rmts since he was about 7, 2t which time he inocurred a physical condition
eansing him to be on erutches for two years. The youngster was seen by a
pgychiatrist last spring in California and the suggestion was made that he
1ive with relatives because of the severe conflicts with his parents. This
was not accepted by the parents because it seemed to be based on too quick
s judgment. It seems clear that the youngster is quite disturbed emotionally
in terms of hls relationships with peers as well as parents. The youngster
has developed negative feelings toward family members in general and is given
to self-pity. In fact, he, during interview, will alwmost constantly mutter
grievances about one person or another that has offended him or has in some
way incurred his disfavor. Also, at thesé‘ ti;izes, he will indicate threats
of violence toward such individuals. Because of the youngster's behavior
and seeningly seriously disturbad frame of mind, the parents were advised
to place the youngster under immediate psychiatric care.

They were given names of several clinics offering psychiatric service
and the names of a couple of counseling agencies which might carry through
on a counsoling or treatment plan. The parents were cooperative and seemed
interested in following through on thise.

Occasional supportive counseling sessions with the grade advisor, is
suggested in view of the good relationship that has been established. There
8sems to be some value in allowing this youngster to ventilate his feelings
through mich a channel. Improved relations with parents seems essential to
improve general adjustment.




BETH
(B-1)

Beth 1s valedictorian of her class. She is an exceptlonally pretty
girl who has been described by one of her teachers as "the kind of student
overy teacher dreams of having". Another teacher describes her as "eager
to learn, the most cooperative student I have ever taught". A third teacher
said, "always does more than the required amount. Hesitates to volunteer
in class but 1s always prepared when called upon. Very willing to help
classmates who need extra help, when asked. Does not proffer these services.”
Her counselor reports, "Beth is almost too good to be true. Although she
works for and seeks the approval of her teachers, she seems very embarrassed
when publicly praised or szingled out. She is sometimes quite selfeeffacing
in her oun appraisal. Although she wants the success she has earned, she
feels she has paid a price for this excellence. She is much more comfortable
wiﬁn adults than her peers. She is accepted by her classmates, but is not
as sought after by them soclially as she would like. She is rather shy and
by nature very hesitant to *push' her way into the 'popular group*' for fear
of being hurt. She feels that sometimes their acceptance is one of tolerance
rather than enthusiasm, but the real truth is that they refer to her as
'the brain', are uncomfortable with her and cannot seem to relate to her as
the warm loving person she is." Beth sums it up "They don't really reject
Be - they just side-step me at times".

"I have only a few really special friends that are my own age. We
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ghare interests in good literature, music, eto., and often spend long phone
aelle discussing them. Of older friends, most of them are YLeachers and my
gother with whom I can eagily commrniocate and from vhom I learn a great
deal in numerous areas. As for boys there are two or three that I date
pooasionallys I am not desperately interested in boys as boyss but really
gould like to make good friends with some boys for discusaion purposes.
1 correspond with ons such boy."

Beth states her weslnesses as having "impatience and inability to
hendle others well. Pride - in regard to people. I have a tendemoy to try
to avoid unpleasant work, listless perfommance of duties, especially homee
work, I do not fundamentally enjoy or valves Procrastination. Innerw
shafing under tasks vwhich I consider tinme wasters or boring.?

In gvaluating her strengths she recognizes “an sbundant native
ability; good reading background; natural "ear® for languages; intellectual
curiosity which is not easily stifled even by dull teachers; ability to
sxpross myself well orally and in writing; deep appreciation of the artistie,
whether in music, literaturs, *art' per se, movies, or even other peoples
versatility of interests and .capabilitias. Deep religzious conviction whioch
provides a sound foundation for my values.”

She chooses her gsenior inglish teacher as possessing the qualities she
nost admires. *Che far surpasses any standard for the 'ideal' teacher. She
1s not only extremely brilliant, but alss possesses the rare quality of
belng able to communicate her knowlsdge on any lsvel. In addition to this
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glassroom abdlity, she is very understanding and more than willing to
discuss her subject or sny other problem outside of olass time, CShe is
gmmly interosted in her studemts as individual persons, not just as
pupils.”

Asked what has helped hor succesd in school she responded, "Thers are
a variety of factors vhich aontrilmte to my success in school and my ability
to got good grades. I suppose the moat fundamental fastor is a high
sntellizence quotient, but enviromment is larcely resvonsible for developing
this native capacity. My parents are both well-sduoated, and they are both
interested in intellectuel pursuits. They alse foster similar interests in
ny brothers and myself. This rich home atmosphere is a s0lid foundation for
school. DBoth my parents encourage me in my studies, are willing to help me
with anything T don't understand; and are delighted by my scholastle sucoess.
The knowledre that they consider my studles important developed the same
attitude in me. My natural temperament is to succeed and to want to plesase
the people I love. Thus, despite my oconviction that mmch of the currieulum
is a waste of time, the impetus to succeed tands to make me do the assighe
ments and study the matter under consideration. ilsos the knowledge of my
ability oreates a corresponding realization that I am responsgible to develop
the talents with which T have been endowed. Thig obligation to succeed,
which stems from all the various fastors I have mentioned, creates a pressure
to succeed in conformity to the umal concept of success - l.e., good grades.
I personally feael that under certain circumstances good grades can be an
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obsta"le' to true success, a hindrance to the learning process, but

r.belli‘m is no answer. So I go on getting good grades, succeeding if you

IR put hoping someday that less pressure will give me an opportunity to

ceslly learn for learning's sake."

In her opinion study habits are sadly neglected in elementary school.
ghe feels that parents should be actively involved in an effort to develop
good habits. She also feels that a teaching of preferable study habits
should be an integral part of a 9B course because the majority need it badly
aod all could profit. "I know I could". Many weak students would feel self-
conscious about taking it as a special course, thinking they might be labeled
{n the remedial category. |

Of her home, Beth describes her father as excellent in his profession
pat a terrible business man, having little ambition to do anything about
sarning more, He is "very bright, reads intellectual magazines, does not
understand his children and to some extent is uneasy with them". She refers
to her mother as being "dynamic, ambitious, self-sacrificing, very interested
in her children. Makes every effort to help and underatand them but is
overpowering in being too domineering at times and always sc buy she is
somewhat impatient, éx;aectingher children to do things not cmiy as well but
&8 quickly as she does. We share many of the same interests and have
similar characteristics which may be a source of occasional conflicts.”

In an interview with the mbther she spoke of this daughter as having

tlvays wanted to do the right thing. '"She is deeply religious in the
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essential sense. She provokes feelings of guilt and uneasinsss in others,
1ike myselfy who would like tos but cannot measurs up to here I have never
known anyone stronger in self.diseipline. If it is wrongs thers 1z no
rationalizing it. Surprisingly enough, she maltes excuses for others, (at
jeast verbally). Although this may give the impression of a girl who is
gloofy this is not so. She coraves love and affection and glows with

soceptance. She would give more love than her shars in return, tut her
pride wouldn't let her beg for ity her sense of rightecumess wouldn't let
her compromise for it, and her ideals wouldn't let her bend.

“liot bacause she is mine (for many egres with m2) and probably becauss
she is mine ~ I don't really know « but to me she is Jod's lovellest
oreation.™

On the Rotter Sentence Completion thls girl made revealing statementse.
AT HOUD “there is often tensiony but lots of fun two”.
51 "having lost so many opportunities to learn®,

Lig "1 £all agleep almost before my head hits the pillow'.

2045 "make me somewhat uneasy”,

A S0 *is a very special combination of love and discipline™.

3 i "is people's indifference to what they know'.
QLIER KTDS *don't usually undorstand intsllectusl interssts®.
LAIIHG "1s more fun in a group than alone™.

AT SCHOOL *L am oftan borad”s

L 4 VoRY "emotional when I'm tired and under pressure”.
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s ONLY TROUDLED "at home is that Homuy has to work®.

4 FATHER "™is intelligent, easy golng, and very much like a little

boy*.
MY GREATEST WORRY "ig disappointing the people I love®.
And Beth probably expressed her real feelings most characteristically

THE BEST *"quality is unselfish love".

I "hope to use my talents for the benefit of others".

Test Datat

National Merit Composite Score 99 Selerction Score 150
94 DAT Spring 1961 99%ile Stanine 9 in all areas
114 ACE " 1943 99file Stenine 9 in all aress

College Boards Grade 11 Verbal 747 Math 717
Grade 12 Achievements English 300
American History 734 Latin 8%0

Stanford-Binet, I-M, zivem 1-14.64, CA 164 IO 175+

Passed ell tests at Superior Adult IIT level. Girl resporded easily
in less than the time allotted.

Beth was offered several fine scholarships but selected and was
admitted to an outstanding eastern school for zirls on the Barly
Decision Plan.




RLANCHE
(A-2)

"] read a lote Then T like to po for a long walk and think about

shat I've reads I'm uneasy with new psople. They say I'm shy.”

This is Hlanche, a thirteen year old American Japanese girl, who
doesn't particularly enjoy school, considering it a boring chore most of the
time, mut who attends regularly and 12 a brilliant student.

Hlanche is first born to a first generation Japanese couple. These
parents Were the children of hard working farmers whose early 1ifes was
frugel. Nedther attended eollese tut both completed high scheol. The father
had special training end is now a dental technicimn. ZHoth parents seem to
have ahove average intelligence. The father provides a canfortable living
for his family. Family appears to have social, economlo and amotional
security.

Hlanohe deserihas her parents: "My father ias forty years old. He is
very kind, has a very good sense of humor and 1s goodenatured. He ean do
Just about everything snd is very skillful with his hands. iy mother is
thirty.eight. She too, 18 even tempared, fun loving, gentle and kind. She
is a marvelous cook and a very neat housekeeper. iy two brothers, age three
and ten, are very smart., They are usually all right but as messy and lazy
as T am. They enjoy books and games and are sometimes a little bit of a
muisance. ®
Hlanche ig an avid reader as are her parents. In this home there is
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BLANCIim( continued;
‘raat resi:ect for education and knowledge. 4 variety of reading material
ys part of the home equipment. Two sets of encyclopedisas, a good dictionary
4 well as magazines and newspapers are available. The fauily has always
given the public library “good business®s Blanche seans to have read almost
all of J.L. Salinger. She expresses a dislinct preference for the conteme
porary writers and says flatly that she does not care for the “classics'.
she is puzzled about the value of reading the Odyssey.

The mother feels that home discipline has been rather strict but
consistent. she states that as Elanche gets older, it will be gradually
relaxed. She has been an easy child to guide usually very reasonable and
responsive. Inter-family relationships seem wam and mutually satisfyinge
Sense of responsibility was developed early. FParents never have had to
direct or supervise homework. They did help her if she requested it. “II
I couldn't find the information, my parents would search with me through
our home reference books. If neither could find a satisfactory explanation,
off to the library or museum we would trot. iow that I'm older, they send
me on my own. Ihey are interested in a full report when I return.”

Blanche has always been an excellent student. When she coampleted
eighth grades; mental test data rated her asy, at least gifted. Un acadeaic
achievement tests her scores in all areas were at ceiling levele She is
in honors courses in high school and is maintaining the same high standard.
In spite of this umusual success she, by her own statement, finds "school

is a large part borings ... I never found any really completely informative
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gext booke. They always leave a little out (which is irritating). If I

yere ambitious enough I would rewrite the text book for my own use including

411 the additional information I could find. That would assure real

mastery.”

Blanche feels that if a student is really interested in a subject he
develops his own study habits. She thinks her study habits in school are
nyery bad". She thinks parents should be involved only if the student
needs help and asks for it, but a student should not depend upon their
parents. If so, they do not learn to think and plan for themselves.

In answering the question, "What helped you most?", she answered,

»I really don't know what helped me most. Possibly the thing that got me
up to my present standing is my parents' interest in my education and their
eofforts to better me. I certainly hope I can live up to my parents' and

my own standards."

Mental Tests:
3-59, Lorge Thorndike, CA 8.6 IQ 1%
11-59, Revised Stanford-Binet, CA 9-4 IQ 167
10.62, California Test of Mental Maturity, Language IQ 154
Non-Language IQ 135
10.62, Metropolitan Adv. Ach. Battery all Stanine 9
2.6, Wechsler-Bellevue, CA 13.6 IJ 167 (Verbal Scale)




BART
(8-3)

“ihen I was in grammsr school I assoclated more with my older brother
snd his friends than I did with the boys my own age. Then vhen he graduated
[ was given a special promotion and went ahead a semaster. The boys and
girls in the new group did not sccept me. I guess I acted superior and so
they called me *a brain® and seemed to try to knook me off my *high horse'.
e more they ignored me and the more they humiliated me, the more determined
1 becane to 'show them's. I guess I was pretty obnoxiouse Iven though the
sttitude I had then has mibsided, (I have gained a great many honors) I
think the hurt of not being accepted has left a certsin trace.” This is
Bart speaking, a brilliant boy who is in all honors classes. He is achieving
the highest grades possible in his grade book but he works very hard with
great perseverance to achleve this. He reports that he works with purpose
and concentration at "least two hours every night".

Bart i3 second born in a family of two sons. The brother is also
gifted intellectually. Bart deseribes his family: “iy father manages 2
sigar store. Although hls position is not a high one he's a wonderful man.
His just being my father means the world to me. iy mother holds no high
position elther, but her love for me and my rother excels a position of
status. iy only brother is older than I and fortunately has attained many
hanors which halances our situation.”
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BART. (eontimed)

The mother wag one of five children. Her father died early leaving
per mother to rear the children. “iy mother placed emphasis on edusation.
one sister and two brothers graduated from the university. Uy interest was
in danocling and before marriage I danced professionally. I have truly
ejoyed my sons and have encouraged them in all intellectual and artistio
pursuitse Our family has shared in the enjoyment of athletic events, trips
to srt galleries, miseums, concerts and the ballet (my interest). We have
tried to teach our boys to face life, respect other people, have high
standards and be broad minded in relation to religion and race. They have
rewarded me in many ways snd have a respacted reputation among friends and
teachers."

The father says that he came from a happy home and had a happy
childhood. He says: “As a youth, I wanied to be a baseball player. iiy
father wanted me to be a musioclian. He was anything but stern in his ambition
for me. I wish now that he were. Remult: I played baseball but not well
enoughe I played the piano btut not well enough. So I bacame 2 basgeball
fan and a spammodic song writer. I have had to earn my living in other
capacities. I have ancouraged my childrsn to pursue seducation through every
channel available. I have never helped them with their homework becanse
they are self-sufficient. We, as a family, have enjoyed many things
together. The gqualities I would like to see in my boys are frankness withe
out arrogance, courtesy without solioltation and ambition without disregard
for others. I cannot say that I have been lenient or firm with my boys
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BARTw (continued)
put I'm pleased with the remult. I feel they have developed a good sense of
responsibility. I have tried to stress promptness, punctuality, helpfulness
and respect for persons, property and opinions.”

In reply to the question that asked what helped him most to achieve
the success and honors he has won, Bart replied, "lThe greatest help in my
education has been my parents' attitude toward my learning. They have never
pressured me but are there when I run into problems. They have always
provided me with the best possible facilities for study amd have given me a
happy and peaceful home life so essential for success and achlievement in
schools™

Bart has his 1ife plammed mimitely. It is hoped that these best laid
plans come to fruition. “when I complete high school I plan to enroll in
Leke Forest College. iHers I plan to major in Political Scolence taking as
rpuch History and EBoonomios as I can get in. On completing my four years
I plan to enter law school (have not selected the one). iiy main ambition
is to enter politics and I believe the above background will prepare me for
the career. My ultimate goal may be far beyond my reach for I aspire to be
a Senator of the United States. This is what I will work toward through
the channels the fates provide.”

Test Datas
KeBomlly 1260, CA 12.9 I3 13
Stanford Adve Battery, 12.60, all scores Stanine 9
Weohaler.Rellavue, 2.64 - I 137 (Verbal Scale)




BELTNDA
(B-)

7211 my 1ife the idea of petting pood zredes has been lmpressed on me.
ihether I learned anything or not was unimportant so long as I got good
grades. The system of grading should be sbolished and the emphasis placed
on learning.” At another time, "iy parents do not pressure me. I do not
imow what I em working for or why I am working. Grades and recopnition seem
to mean little. It is possible that they mean a great desl and I do not
recoznize it.

I spend every waking hour studying - doing homework. Iife is very
miserable when all you do is work.

*fMarther education plans « I want none. This school has killed all
ny desirs to go to college. I can sas no value in four or five more years
that will supposedly be as bad or worse than the past three. DBut what else
is there if I don't go to college? I don't want to go to work so I have to
resign myself to the fact that I will goy but I am not eager.

"There are only so many hours in the day and my homework fills all my
free time. I have no time to even read a newspaper. !y only reading is
that which is required by my clagses. There are dozens of books I want to
read but there just im't any time. Feading at night before I go to bed is
out of the question . how can anyone read at 1:00 A.M4. and get anything out
of it.»

To the question, "What has helped you to schievel™, she says, "I do
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BELINDA- (continued) 209

pot know what has *causad’ me to achieve bacause I imagine if I were really
sntelligent, I should be able to work with less effort. As it is, I work
very hard and do not feel compensated by the high grades I achleve. iy
parmts do not forece or pressure me to get the highest « I do not know why
1 work 20 hard « I only wish I could stop WORKING."

These are all excerpts from Belinda's autoblography and answers
doring an interview. It seems hard to believe that this is the girl who is
gecond in her high school class. Her marks in all subjects are consistently
the highest. 5She 13 a member of the honor soeiety and has won awards for
excellence in Alpgebra and Spanishe It seems incredible that she has gained
o little satlsfaction from her high achievement.

Sho comes from a home in high average aconomic strata. Fanily relatione
ghips seem wholesome and satiafying. She desoribes her parents: “liy father
is ths very pioture of a perfect father. He is always more interested in
his fwily_ than in himself. Ny mother is one of the few women who scts
the part of o homemaker. I have two brothers and ons sistsr. Peter 13,
is 2 bright, intelligent boy whe loves to fool around. Robin is an excellent
student, Diane, my sister, is a bundle of fun.”

The parents are second generation Americans who were reared in homes
vhers money was not plentiful but where there was a datomimﬁon that the
¢hildren would earn for themselves a better place in life. This was to be
schieved through education. The father desired to be a chemical engineer
tut did not realize the ambition. He now has his own luorative business,

% machine tool specialty shop.




BELINDA- (continued)
the parents still seem serious in thelr outlook on life. The mother
spoaks: "We have firstly attempted to impart the idea that kmowladpe is
not for today « it is for the future. We have provided s wealth of books,
we disouss and show interest in the writtenm and apoken word, We have

sompletely abolished T.V. from Honday to Friday., We declare the importance

of homework. e practice 'togstherness*. We have had some nice family
trips as well as local outings to concerts, museums, art galleries, the
ballet and sporting events. We hope we have traveled a middle rou«d being
lenient or lax as the occasion demands. UWe try to impress on our children
that today's child is tomorrow's adult, that parents won't alwsys be handy
to make declsions. Problems mst be faced and coped with and that it is
Just as easy to aoquire good habits as bad ones. Too many parents do not
appreciate the need to establish a home that 1s conducive to a child's
wanting to learn and to uss education for betterment.”

Belinda feels that her study habdits are not adequate because she has
to study too much. They certainly sre effective in wimning honors and
giving her second place in her clasa.

It seams thet Belinda needs to develop a more rounded personality.

She noeds to experience lightness and galety along with learning and knowledge

his is a altustion that needs careful consideration by both the home and
the school. It is to be hoped that this “poor little smart girl" can be
Yought to take a brcader view of 1ife, and to realize that her great gift
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BELINDA- (contimed)
ghould bring joy and satisfaction

Tes't. datas
5.60, KAsG, CA 12.7 IQ 190
5.60, Stanford Adv. Achievement
Math 12.0, Read 11.7, 39911 12-‘4" Eng. 120“‘, So¢. St. 11.7.
Seience 10.0
10-63' L I T Davls Read 88,
8 5 7 Stanine

2.6, Wechsler-Bellavue IQ 138




BEVERLY
(3<5)

7T an pretby and personable, and unforiunately this hae a lot of
jnfluence on things.” 5So says Beverly, a pert, and rather unique, high
school senior whose vast network of activities keeps her busy enough for
thrse or four girls her age. In addition to a regular school schednle
Beverly takes lessons at the Art Institute, attends evening usiness college
for shorthand and typing, studies plano, and serves on the American Friend
Service Comnittee (a high school program dealing with saminars, works
veekends, and institutional service units at such establishments as Randall
Bouse and Chicago State Hental Institution). She also toaches a Unitarian
Sunday school classe, participates in & Religion in Action discussion group,
and attends naker meetinga. Other; less regulated interests include
playing the guitar, visiting art exhibits, colleoting records (classical,
folk and jazz), teaching herself Hebrew, walking, bicyoling, seeing artistioc
moviss, and reading mumerous books, especially fiction. [hese outside
aotivities have not interfered with her acadﬁmic mccess; on the contrary,
she was woted the "best all sround student” award and is president of the
achool’s French Clube She recently recedved a $250 scholarship for being
the Young Citizen of the lonth at the Illinois Pederation of Women's Clubs
Art Camp; first prize in the painting division and second prige in the
sketchbook division both went to Beverly.
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BEVERLY=(continued)

Beverly describas the student body in peneral as "only interested in
fun, good looks, popularity, going steady, etc., is the extent of their
thinking or nonethinking. There are many nommal, happy, ghallow adults to
oome from this groups They seldom make value judements about anything.?
Bevarly was quick to add that this statement is, of ocourse, a gemeralization
and as suoh neither infallible nor without exception. GShe has a large group
of specizl friends, mostly girls and students from nelghboring high schools,
with whom she enjoys frequent associatiorn.

Beverly believes that seventh grade is a good time to begin tralning
children in good study habits which she thinks should be closely conneoted
with technigues in writing and coritical analysis. A8 for any high school
hooster, she feels that the impetus to study effectively must come from ths
students themselves. The school's role at this point should consist merely
in encouraging the student to read extensively since good writing skills
ars oftan the results of exposure to good reading materials. This oamise and
effect relationship has certainly proved true for Beverly. She attributes
her scholastic success to native intelligence, a reasonable amount of
responsiveness, and respect for a teacher as s teacher.

Bevérly*s home rapport is good although some of her oriticisms are
rather penstrating. (This may be due to the differences in education
between hersalf and her parents - both of whom completed only high schools.)
She says her father "is great at explaining obscure things and usually has
a great sense of humor, nt most of the time he 1s just not aware™. che




BEVIRLY- {continued)
attributes his apathy to a feeling of bsing trapped in his jobh as photo
engravers He has held this position sines apprenticeship in high school.
peverly views her mother as domineering and high strung. ‘'Her great
frustration as T see it was the lack of monsy to get any sort of higher
sduncation.™ There ig also a younger hrother in the family, age fourteen,
a frediman at Lane Teche "He still thinks girls are dumb « a partial
explanation of our lack of commmication.”

Her mother deseribed Beverly as nomally considerate at home and very
econsiderate outside. She says the girl "enjoys learming and foels it is a
privilece®s Alsos the mother says that although Beverly is congenial and
sdaptaiile she can often ba obstinate and deterrined. BSoth parents are somew
what worried shout the girl's cholice of art as a careery bocause of the
stiff competition, but they seen resigned to let her follow her inclination.

Beverly herself seems to be searching to believe in "something basic
and underlying everything®™. This ssarch may be a2 partial explanation of
her urmisual list of chureh affiliations.

5till, she will probably find what she is looking for because she has
the drive *o keep looking. ler greatest fsar is "becoming lazy in thinmking
things through'e The youth of today might be in a better position if more
of then adopted attitudes similar to Beverly*s. For it has been said,

"Seek and you shall find."
Test Data:
GulPu52 PMA, CA 53 HA 30 IQ 141

=252 PiA, CA 5.11 #A 8.9 IQ 148
10+19.55 K4=DyCA 90 MA 11.11 IQ 132
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BEYERLYw (continued)

1241450y Grade By CA 132 Ha 1810 Iu 143
12'-1[1\-59, Grade 8, Stan. Ach. Bat. X3 Hath 12,0y Head 1208*
30Cs She 120?’ Seiance 12-5
Spring 19G1, 94, DAL, Percentlle Hank 999 across board
Spring 19673, 1LA,80KE, L 99«9y « 32.7 Total 989 Davis Lovel 959
Read Speed 999 Correct Expe 95w3

Hational lerit Comp 97; Selsction Score 135
Ilinois State Scholarship semi-finalist

College Board - grade 12 - Dec. 19033 Verbal 708, iath 622
Jans 19{)&3 E‘hgo 69?. french 628,
Amer. Higtory 663

Stanfordsiinety Leldy CA 17=5 Iu 152




ihls fine looking, welledaveloped boy is in his senior year in high
sahoal. He has always done excellent academic work and has held positions
of responsibility in school organizations. (ils record shows that his
gvaluation Oy his teachers has been at the highest level. He is in honors
glasses 1in Hath and inglish. e has held olass offices and at the present
time 15 vice-president of his class. His ambition is to go to eollege and
major in chamistry.

The father graduated from high school. He was the son of a coal miner
fram Southern Illinois. The mother was born on a favrm in Nebraska., GShe did
not attend high school due to her mother's lilness. She remained in the
home helping care for the younger children and doing the many tasks necessary.
When she was seventeen she came to Chicago to work. She was anployed as a
fastory worker and as a clerk in department storese It was there that she
met Srot's father who had left the coal mining area and was working in semi.
sitilled aresas in factories and in the auto industry. Brel's mother was
nineteen and the father twenty.five when they married. Shoritly thereafter
the father went into the navy and during this time Hret's older brother was
born. e is now 19 years old. He has graduated from high school and is
aployad as a draftasuan.

Whan the father came out of the navy he obtained work as an auto
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ORET «{continued)
petal mane de has contimued in this work since then. They reside in a
pather modest home in a good middle class nelghborhood.

Iret describes his fanlly: "iy father 1s an auto metal msn who spends
all of his time aﬁay from work at home. iy mother is a housewlf'e who spende
post of her time working arcund the house, partieipating in few outside
gotivities. ©Ohe 13 an oexcellent housekesper and 2 superior cook. iy older
wrother graduated from high school last June. In fuvgust he went to California
to live with relatives. He i5 working there as a draftsman. I miss him."

There seams to be warm family feelings which seam to come from the
maternal side of the family. Iret talls in his writing of happy swauers
spent in the rural area of Nebraska. He 1s very interested in the family
roots. ilis great, great grandfather came from Sweden in a sailing vessel,
worked hard, saved his money and prepared a place for his family. It took
Just four years of hard work, loneliness and determination to achisve this
gocl. The family was reunited. They "prospered and my great, great
grandfether found inner fullfillment.” The son of this man, the great
grandfather 1z still living in Kebragka. He is now sevenlyesight. He is
@ minister and ha has & son who hss followed his footsteps. Both have rural
Parishes in Nebraska. Eret has deep respact snd admiration for these
relatives. ‘

Un the other side of the family he #peaks of his great grandfather,
"Blg Vie Skoostrom™s "Yes, he was a coal miner probably one of the first in
Dlincis, He worked in the mines until he died at the age of sixty elghte
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GHiT- { continu@’i )

o Foithfully at the jJob he loved and this gave him 2 worthy happy

we‘ "
mis fanlly has a strons relicdous backeground. bret tells of thelr

,gebratien of Zasgtar and Christnas and the deer religlous traditions
wﬁce& by the famdly. Thess sean to be a source of preat joy and
gatisfacilon to him. o seans to have more spiritusl inclinetions than the
avarago teonage boy. le seens to do comsiderabls soul searching. One of
pis worries is that he moy not make a proper cholece 2s to his Life's work
and 90 uilzs tho satisfaction of living a "full worthy 1life” as he balloves
sane of his ancestors did.

vhon asked to corment on tho adequacy of study habits he said, "Pardt
of the raason riy study habits are not as good as thsy should be is that
my ¢lasses are not challenging. Usially homework asaipments do not reduire
a great depth of thouzht or eflfort. lccordinsly [ do rmy hanework vhensver
I have 2 fow spare minutes rathar than planning and scheduling iy time
gystanatically. In oy classss T work for gradas and lmowledge. Some
¢lasses { do not anjoy as they ssen meoaninglesse I achieve in these only
becauss . naed a good srale Uor my college entrances 7 a acoustomsd to
gobting ercellent grades and 1 would feel the disappointuent of my {riends
and fanmily if I failed to get good grades hecause of sy whims and fanclese
L ean honestly say however, that an excellent grade from 2 fine teacher
from whom T have learnad a grast deal mems more to ms than a superior grade

that required little effort on my part.
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*hat has enzbled me to achieve? I would venture to say that very
gew people are actually aware of why they try thelr hardest or desirs to
win when others are satisfied with ssoond. Although I*ve had plenty of
prastice in losing, I was always invardly forced to at least try my hardest
to be a wimer. By nature, I ssan to have a little more will power than
posty and in situations where this was necessary to successy, I have had an
sdvantage. I believe much of my suococess in school is due to this will
power, which enabled me to undertake additional work for o better grade or
to put in little extra effort into understanding a diffioult concept.

*Although I an always willing at least to attempt the extra work for
s top grades I rarely exceed what i3 required for this grade. This may be
interpreted as simply working for grades, although I am not inolined to
believe that thls is the entire truth. The many activities and subjects
offared a student require the budgeting of time. This can prevent one from
digeing deeper into & subjeot than what is expected for lack of time.

#Although my parents give me incentive, they do not threaten me with
punishment if my grades should fall. I am also aware that people expect
mich from me and the fesr of the digpleasure and the dlsappointment of
others may be a factor in encouraging me to achieve. In spite of this,
howevers I do not believe that I myself could live happily with medioority.”

Test Datas
K4 1B, IG 133 March 1963 ACE LIT Stanine 99-9 Davis Stanine 3
KA & IW 129 Sted 9
KA 8  Ia119 (1/60) :
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BRET-(continued)

Stanford Achievement Battery, Adv. Gr. 8
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Math 10.9’ Read 12.5, SpOll 12-8g Ehg. 909, Soce. St. 1100;

Science 12.1, Study Skills 12.6
Wechsler Bellevue, CA 12.3 IJ 139 (total scale)




BE
(B~7)

Pan has never achieved up to ability.

Boy attended two elementary schools. Scholarship and condnot were
postly I and G DBen was given parmissive transfer to attend honors classes
9/63. He failed two major subjects last semester. Teachers desoribed him
as indifferent and apathetic toward instruction.

Ben lives with parents. Father reportedly works fora printing company.
Hother is a housewife. Hoy sald father was very 11l as a child and had
ulosrs. liother reportedly has cardiac condition. She is described as very
nervous and irritable. Ben has four sisters and one trother. Two of the
gisters are married and out of the home. A sister reportadly will seoon
enter colleze. A sister, 13, is in 84A. Lad reported intense confliot with
sister 13, when they were younger. EHen baby.sits three times a wed: for a
brother and his wife. DBrother reportedly dropped out of school and may have
been in trouble with the law. BDen sald his brother always urges him to do
waell in school.

Ben is very introverted and dislikes contact with people. He shows
very little animation and has virtually no drive or ambition. He enjoys
reading and impersonal aotivities such as building model airplanes and
shooting baskets by himself in the park. Ben has very fow friends and
lsclates himself from social funotions. He likes to rida the "L® to the
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Sille(continued}
100p and to waste time and money playing machines at the penny arcades. He
groely adnitted not exerting himself in class and not perforuming homework
asgigrmentse. He has no vocational goals but spoke vagnely of enlisting
in the lavy.

Ben seens very disorganized. He has trouble comventrating and memory
4s poor. He begins projects but does not complete them. iHe does not seem
close enotionally to anyone. DBen has repeatedly promised parents he would
jmprove his grades umt has never had the self-discipline to achieve well
consistently, He appears very dependent and would like to rely on others to
gapport him,.

lother seams very concerned about Ben and sald she would obtain
counseling. for the boy. Doy related well in the one.towone situation.
However, his pattern of lethargy and spathy has been fimly established over
a period of many years and these attlitudes will be most difficult to change
at this late date. Boy "lives from day ¢to day” with no plaming or concerns
for aven the immediate future.

Hdother was referred to Youth Guldance - Iouth Service, Scholarship
and Guidance and Board of Health, Mental Health Centery, 52 West Hubbard.

School Test Data:
10.61ly California Test of Hental Haturity, Iu 125
11.63, Otis, I0 123
}.«O«rélg Hetro: Reading 12.2, Spalling 9.0, Arith. Comp. 8473

2.64, Stanford.Binet, L.i, CA 150 Iu 134




BERTHA
(B-8)

Bertha is an only child. Her father died of cancer when she was three
years of ages GShe lived with her mother, a nmurse, who remarried when Bertha
was 5. The stepfather is a musicien and according to the mother, is moody
and demanding. He has never had a good relationship with Bertha, has always
peen critical of her. The mother is working at mursing from time to time
including the past year ut has now stopped, remains at home because she
felt that while she was out there was too much friction betwsen Bertha and
the stepfather, who works nights and is at home during the day. The mother
appears to be rather rigid, dominating and a person who manifested in the
interview a very critical attitude toward Bertha.

Bertha attended two elementary schools. She had conduct difficulties
in the primary grades but later her deportaent was good except in 8A. She
entered high school September, 1962 and was referred to the counselor becaunse
the teacher of her health class noted unusual statements in her reports,
coughing spells, which she thought were designed to attract attention. In
interviews and personality tests she gave evidence of amotional problems
particularly dissatisfaction with the feminine role and a poor relationship
with her parents.

There 1s no history of any serious illnesses but Bertha has had a

humber of minor accidentss On two occasions within the past year or so she
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BERTHA~ (continued)
y88 hit on the head and says that a doctor said that she had concussion.
oo one occasion, she fell in the gymnasium. She had headaches after this

end was not examined by a doctor until a week later. Last summer while at

gowever, she does not have headaches now. It does not appear that she lost
consciousness on the occasion of either accident. At the present time, she
{s wearing a bandage on her ankle; apparently was accidentally hit on the
ankle. Her mother describes her as accident-prone. She is a tall, rather
attractive looking girl, 5 feet 9 inches tall, weighs 165 pounds, which is
sbout 35 pounds above the average for her age and height. Vision is 20/20
in each eye. 8he has had ber tonsils vremoved.

Bertha is a tall, athletic girl who throughout her childhood found
that she enjoyed playing with boys and entering into rough and tumble
athletics more than the more feminine activities. As she reached the upper
elementary grades when there were a few boy-girl parties, she was taller
than the other girls and was not invited. She has been brought up in a
home with a stepfather who is critical of her and hostile to her. She has
not received very much affection or approval from her mother, She has been
sble to be suceessful in athletics and altogether, it is not surprising that
a girl like this has felt that she could be more comfortable in a masculine
athletic role than in a feminine role. She acknowledges that she would

prefer to be a boy and that she finds feminine activities not very appealing.

camp she ran into a tent pole and was kept in bed about a week with headaches,
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BERTHA- (aontinuad)

Nevertheloss, she has berun to have some interest in boys. There is one
poy at school whom she likes and who has invited her to dances. She
complained rather bitterly in the interview today of her mother's preventing
her from attending some of the dances to which this boy invited her. Her
mother has apparently tried to limit Bertha's soclal life very much.

Bartha is the type of girl who rather easily idealizes an older,
respected teacher. She has forced attachments to at leest two different
teachers whom she admires and whom she has wanted to be close to.
Undoubtedly, she has indulged in some attentionegetting behavior and has not
always ussed good judgment or perfect courtesy. However, it does not appear
that there is anything of an abnormal or unhealthy nature in her feeling
toward the teszcher who has most recently attracted her attention. Although
it is possible that Bertha might eventually fall into a monosexmal pattern
of emotional relationships, there is no real indication of this at present.
It does not seem that her interest in an older teacher means much more than
youthful desire for attention and approvals It is quite possible that in
the course of her high school career, Bertha will experience several of
thege infatuations without any necessarily hammful after-effects. In fact,
it is the opinion of the present examiner that very often such attachments
can be beneficial to the girl in that they give her an opportunity to
admire and attempt to copy teachers who represent worthwhile women. Bertha

appears to be a girl with good interests. She is not sure whether she
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BERTH Aw {contimed)
wants to work towsrd becoming a doctor or a physical education teacher.
cha balones to the Y.W.C.he Parhaps she could benefit from being encouraged
| to take part in more extra curricular school activities.

Bartha's relationship with her parents presents what may he a more
serious problem. The parents apparently are quite rigid in thelr demands
and show 1ittle approval or acceptance. Dertha feels congiderable resentment
toward them hut states that she would not want to go away from hame to a
boarding school. Her feeling for her friends 1s strong enough that she
would prefer to live at home and have the opportunity of continuing her
friendships. So far as could be determined in the pregsent examination,
Gertha's reactions to the fanily situation are sssentially normal and the
problen lies in the parental attitudes rather than in Bertha. An sttempt
was made today to help the mother to become more accepting of Bartha but
it is gquestionable how muach could be acoomplished.

Taest Datas
1061, CTdd, I< 129
9.61, Stanford Adve Reading 11l.73
b Hath 3.0&8

2-9-6l}y Wechsler-Bellevuey CA 14=5 iull Sesle 1o 13




BRIAN
(B-9)
Brian was not working up to his atility level and unable to maintain

prolonged attention when studying. Brian's teac;hers deseribe him as quiet
and rather immature. |

Brian attended three grade schools through grade 34, then moved to
New York with his mother. He returned to Chicego in 1960 to live with his
father and entered grade 8B. His father stated that he attended 2 total of
eight grade schools altogsther. Brian's grades have declined as he advanced
in ages being all E's through 2B, F's and G's in eighth grade, and he is
currently failing French.

Brian is potentially a gifted child. His subtest scores on the two
verbal subtests most directly dependent upon basic potenticls were at the
upper score limit, whereas his performance on subtests more directly
related to educational experiences were high average.

Brian's father felt that Brian did not develop proper study habits or
a desire to learn while living with his mother. Among other things he
stated that she was not a high school graduate ‘herself. According to the
father, his other son, a younger boy by another mother who has been raised
near the father, 1s an honor student and is going to attend college followling
high school.

The tests and interviews indicate that Brian is rather inhibited and

passive, a person who lacks skills in the area of interpersonal relation-
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BRIAN-(continued)

ghipss He appears to be somewhat lonely and unhappy, but not to a severe
degrees

Brian's father stated that Brian's mother left him to move to New
York when Brian was very young. He deseribed her as very immature.
joccording to him, she returned Erian and his two sisters to the father in
1960 because she had additional children in New York and was unable to care
for all of them.

It was felt that the father probably feels somewhat closer to Brian's
half brother than he does to Brian, which is likely, since he has been with
Brian's half brother more. In addition, father describes himself as an
introvert, which to some degree would appear to be an accurate observation.
He also is obviously of high intellectual capacity.

Brian appears to be a child of very high potentials who has never
developed them adequately because of a rather unfortunate social background.
He is not severely disturbed, but is instead, a somewhat insecure, lonely
boy.

A conference was held with Brian's father and suggestions were made
as to how he might help with this boy of superior intellectual capacity.

Periodic conferences with his counselor at high school might be
utilized to discuss his future life plans and to help him gain some
directions in life.

Utilize praise and recognition for achievements shovn in an attempt

to encourage greater efforts.
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BRIAN {contimed)

Trian woald appear to have rather poor study skills. He could

pos7ibly benefit from soue individuslized attention in thls ares. (J

Test Datas
@mg‘l 1962 (gr' Qﬁ) DGQQ?& !“1‘

Terbel Reasoning 30th lercentile

Humerteal Ability bg n " i
Abstract Reasoning 95 » " i
Spelling 20 v " |
Sentences 25 « "

The marked difference batwsen the percentile scores obtained on
basie skills as compared to achievement areas should be noted.

4e11.63, Wechsler Intellipence Sosle for Children
CA 154 CAGE 10.3 I) Verbal 136 (at lesst) ]
Rapid rate of mental growth |

Grian was a pleasant, somewhat guarded boy whose general demeanor !
would he more sugzestive of averaps ability than of his tme |

potential.

Stan. Adv. Reading Comprehension 11.0
Stan. Adv. Arithmatic Computation 9.0




BOB
(B-10)

Bob is sixteen years old, completing his third year in high school.
A1 test data indicates a boy with superior ability and academic achieve.
ments. His success in school has been that of a boy ;vi.th only average
ability. He was placed in honors classes but he could not stand the
acceleraf.gd pace so he was dropped back to the average group. He is now
aschieving average grades. His preferred subjects are Mathematics and German
but his marks in these subjects are not excellent.

This 1s the older of two sons. The brother is much younger than Bob
so there is little companionship. The parents came to adulthood during the
depression years and both give this as the reason they did not go to college.
The mother desired to have training to become a designer and the father
wished to go in for professional baseball. His father frowned on this
ambition and he gives this as the reason he did not pursue this sport.

The father is presently employed by the City of Chicago in the Bureau
of Sanitation. The mother is a housewife. It appears the family have a
limited income. Bob refers to the fact that his father has no car several
times. The boy feels that this is a very limiting factor to social
activities. "Our family have never really gone places, for one reason, we
do not have a car. Another reason is that when we do save up enough money

for a 1little vacation, something always comes up snd we're broke agsin.

2X
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BOB- (continued)
My father has taken me to the ball games and sometimes on a Week-end fishing
trip to Wisconsin, but of course we went with someone who had a car. Withe
out & car practically nothing can be planned and carried out. Therefore,
our family has never gone on a vacation together, and we haven't had many
experiences together as a family." Bob's description of his family is
meager and quite lacking in evidence of strong definite feelings. "My father
is a very strict man but at other times very lenient. My mother is sometimes
a very strict woman but she tends also to be lenient. My brother is 6 years
olde He attends kindergarten."

The father's insight into his son's problems and his personality
development seem very superficial. He feels that buying a set of encyclo-
pedia, a record player and classical records, taking him to a "few ball
games” and on a few fishing trips have been his contribution. "I like my
son to go with resgpectable boys that know right from wronge I feel I have
been a fairly strict father. Due to finaneial circumstances in the home, he
has learned responsibilities just by living with us. I think he 1s getting
the best education that he could get in this country. Everything is going
along smoothly from what I see. My son wants to take up engineering and he
has my full permission to do so. I think it is a great choice for him."

The mother's appraisal seemed to have a similar lack of depth,
Gompletely ignoring the fact that Bob is not working up to the level of his
ability. She says, "I think we went right down the middle of the road with
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BOB- (continued)

our son. At times maybe too strict and at other times not strict enough.

I think he has a falr sense of responsibility through just everyday living.
Our son has learned that in order to get something he has to work for it,
and in order to keep it he has to take care of it. This he has done from
early childhood. I think he is getting a good education. At times I feel
that teachers could bend a litile in regard to handing in work late. Lver
since grammar school he has shown an interest in engineering. I would be
very happy to see this dream come true."

Bob realizes that he is not doing as well as he could. He says
I am not achleving what I expected because I have received only average
grades. I think this is the case because I do not have good study habits.
I feel my study habits could be improved if I had a place of my own to work
and study. If this had been provided when I was younger maybe I would have
better study habits now."” In discussing his weaknesses; hé saysy "I feel
that one of my worst weaknesses is my inability to study welle I find that
the least bit of noise bothers me and when you live in a house with a six
year old brother there is always a good supply of that."

In the area of developing good study habits he comments: "In my
opinion as soon as work is given the child, he should be taught to study
Properly, (no particular grade). If this was done my parents would have
been involved and then gradually it would become natural and almost auto-
matic. Then if the child needed to disouss something with his parents he
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rest Data?
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F0B=(continued)

would be able to do so fresly.

1.54, PHA, CA 6.0 Total Factor Juotient 136
11.57y KAuGCyCA 10.0 I3 123
12.60y KA=G,CA 131 IQ 118

12.60, Stanford Adv. Battery . All Stanine 9

lechsler-Bellevue Intelligance Test, Total Iy 146
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BILL
(B-11)
Bill is a boy with superior intelligence. On the Wechsler.Bellevue
he scored 128 on the Verbal Scale I.Q. but 140 I.Q. on the Performance Scale.

Bill is interested in mechanical training. The boy has exceptional
ability in this area. The home situation is and has been very unsatis.
factory. Father has been in and out of the home many times. Because of her
religion and her husband's promises the mother has reportedly made many
attempts to make a reconciliation. Because of the father's frequent and
prolonged periods of intoxication, and its ensuing difficulties, the
reconciliations have been of short duration for the past ten years.

At present the father is again out of the home. The mother ia
enployed from early afternoon until late in the evening. She has gone to
work when the boy returns from school and he is asleep when she returns at
nighte They sometimes see sach other at breakfast.

The family lives with the maternal grandmother, who is widowed,
elderly, and has a tendency "to nag Bill intolerably”.

Bill first came to the attention of his school counselor when he was
"referred on a charge of disorder in division. Bill readily admitted to
talling and moving about while amnouncements were belng made from the stage.
He was polite during the interview. He was assigned three penalty studies.”

"It was at this time that I learned of Bill's *lknmife.carrying’
problem. Admittedly, this had a direct effect upon the nature of
my response to Bill's next offense (misbehaving in study hall).
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BILL. (continued)

"This young man does not know how to use a penalty period. He
contimes talking when warned several times to do otherwise. Perhaps
more drastic punishment is needed.

"Considering all aforementioned factors, I decidad to suspend Bill
from all classes at once. I phoned his home, and his mother agreed
to come to school the next morning. Bill was then directed to remain
with me through the end of his school day. The next morning he was
to report at his regular starting time, but again he would remain
with me untll released from suspension. Ildother did come in the next
morning. After our talk Bill was reinstated in all classes and
directed to have the special admit signed by all his teachers and
then to return it to me. He did this promptly after reporting to the
last of the missed classes.

“While Bill was on suspension and 'following' my program, it was
interesting to see how exceedingly cooperative and polite he was.

He seamed almost to appreciate the special attention given him. 0n
the day of his suspension I remained in school 10th period in order

to supervise him until the end of his school day. During 10th period
I worked in room 102, and Bill was there also. When we entered the
room at the beginning of the paeriocd, Bill, apparently thinking a class
was to come in, took a desk at the back, as he had done during my
classes. When he realized we were there alone, ho asked if he might
sit at a front desk.: I. agreed, and he took a seat in the front row.
During the entire day, he at least gave the =p-Jarance of working with
his textbooks. He seemed very content.

"During the confersnce with the boy's mother she was most agreeable
and appeared anxious to cooperate. A summary of her deseription of
the home situation: Bill's father and mother have been separated

(but not divorsed) for a period of about ten years. According to her,
her estranged husband drinks to excess, spoils his sons during his
infrequent meetings with them, and oftem disappoints the boys by
failing to follow through with mutusal plans he has made with them.

The present occupants of the household in addition to the mother and
8111 are as follows: The matermal grandmother. She has resided in
their home since September, 1960. She is a widow. More accurately,
she returned to her own home after her husband's death. The family
had beenn living there while the older couple resided elsewhere. DBoth
the mother and Bill's older sister feel that the grandmother's tendency
to eriticize Bill, often to the point of intolerable nagging, has
contributed to his maladjustment. Bill's 19 year old married sister
reported their relationship 28 excellent. Bill's 11 year old brother
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BILL-(continued)

and Bill get along fine. Also, he has been no problem whatsoever,
Bill's 1% year old brother is cared for by the grandmether.

npceording to his mother, Bill is in no way incorrigible in the home.
Her concern centered about his recently acquired fascination for knives
and motion pictures and television shows depicting violence. She spoke
of Bill's habit of 'simulating' knife-lunges and other violent actioms.
She cites as contributing causes for Bill's undesirable behavior, the
tension generated by the grandmother, the absence of his father or a i
substitute father-figure, and her own insbility to provide proper |
supervision because she must work full time in order to support her
family.

"Apparently this boy wants to be liked and accepted. Attempis have
been made to convey to Bill a sense of pride that he could feel as
the oldest son to whom his family members look as the eventual ‘man
of the family', I pointed out that no one expected him to act like
a grownup and to shoulder the responsibilities of one NOW; but that |
he could win the respect and regard of his family, friends, and teachers ‘
by some steps in the right direction. We talked about his getting a \
part-time job for just a few hours a week, building a good school record
(as he says he wants to do), and participating in athletic activities

at chur in the community, and at school. Incidentally, one teacher
has made a particular effort to guide Bill in this area. Bill acted V
as if this advice had made an impression on him, but I do not know if “\
Bill will follew through. |

"If the school feels that there is a chance that Bill can be rehabili- |
tated sufficiently to remain at this school, I urge strongly that a
contact be made with the pastor of his church. It seems to me that
until the possibility of significant aid from this source is explored,
we will not have exhausted all meaningful, reasonable resources at our
disposal,™

Records indicate that the boy was referred to the school psycholegist
and to the juvenile officer January 23, 196l, for another incident of knife

carrying. Mother was cooperative when again called in.

n]1-23-6 ~ Juvenile officer came in at 11:00. Case outlined for him.
Asked for lmife. He questioned Bill. Made an appointment with him
for Thursday 1-25-6l;, accompanied by mother or father to report to
the police station. Bill mentioned he was picked up by the pelica
last September for possessing a knife. Case on records."
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BILL~(continued)

On 1-29-64, juvenile officer indicated Bill was on probation.

Arden Shore was contacted but as the boys of Arden Shore attend Lake
porest High School, which is also a highly academic school, they felt that
this placement was not feasible.

Bill was seen for several follow-up conferences. He expressed a
great interest in mechanics and showed several drawings which displaysd
more than average ability.

The prisst at the boy's parish church was contacted. The psychologist
requested the nsme of any of the Big Brothers who might help Bill. The
pastor gave tue name of one of his parishioners who is a teacher in another
public high school. |

Mr. Munde of Catholic Charities was contacted. At the time of the
initial canference, placement in Boys Town, wherc they have an exceptionally
fine shop program, was discussed.

3ill is very amenable and his mother is very eager to comply with all
conditions to effect this placement.

The mother and Bill went for interviews to the Catholic Charities
(Mr., Munde) and Family Court (Mrs. Langrum, caseworker). Placement through
Family Court would be delayed because of the baecklog of cases and so efforts
have been mads to axpedite Boys Town placement for Bill. Msgr. Wagner has
been contacted in this interest.

The school could file a school problem report but do not feel that
this would be in the best interests of this likeable, talented boy snd so
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EILIm(contimed)

ask goecial consideration in a placemant that in all probability will give
pim the chance to develop his talemt and become a worthwhile ¢itizen of

gharacter.




CLARA
(C-1)

Clara seems to have many emotional problems. T.Z. 132. OGradss are
excollent.

iibst of her tezchers report that she is a pleasant girl and does
excellent classroom worke It has been noted, however, that Clarz seems to
erave attention. BShe tends to wear her clothes a little too tight and
receives much attention from the boys. She seems very mature for her sge.

The school became very concerned about Clara when it came to their
sttention that she had taken 50 agpirins one night after a quarrel with her
mother over staying out late with a boy. She was picked up by the police
and taeken to the hospital.

Since the first of the year Clara has bean taking nerve pills. She
takes them only when she becomes nervous or upset about somethinge.

Clara's parents weres divorced when she was s1.x months old. When Clara
was four years old, she was placed in a board:).ng school becausc her mother
had to work. Her mother remarried when Clara was six and she went home
to live with her mother and stepfather. The mother was divorced from her
sscond husband after four years of marriage. The mother is now employsd as
& real estate salesperson. Clara has not seen her father since she was
eleven years old. The mother has given Clara the impression that her
father was a terrible man and the girl wishaes strongly to see her father in

order to form her own opinion of him. The mother is apparently aware of
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CLARA~ (continned)
this dosire and is somewhat upset by it.

the mother was dlstrausht on the oceasion of the interview with the
paychologlst. She seemed upset over several recent incidents. fihe mother
reported that she has never objected to Clara bringing her friends to the
house; but felt Clara was too youns to date boys and stay out late at night.
Claras however, seeans to wanit her friends to come to the house only when
her mother is not present to mpervise. She stayed out very late one
pight and finally was afraid to come home becanse she knew her mother would
be angry. 1he mother called the police, who found the wirl and brought her
hone. the mother was hysterical and Clara took 50 aspirins and had to he
taken to tho hospital. The mother also found some letters Clara had written
to a zirl friend which indicated the girl needs closer supervision in her
relationship with boys and the mother felt she conld not trust Clara.

This has resulted in considerable hostility batween Clara and her mother.
The mother admitted she may be holding on too tightly with the girl, ut
has been unable to handle Clara's "sudden maturity.

(Clara sald she and her mother quarrel constantly. She feals she is
treated like a small child. She is mature looking and seems muoh older in
her ideas in relation to others of her age. She seamed to feel that she
had made many mistakes in recent months and she considered her actions
foolish. Her most urgent problem at present seams to be working out a

better relationship and understanding with her mother.




CLARA« (contimied)
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The situation has been complicated by the mother's two unsuccessful

parriages and the impression she has conveyed to Clara that her father was

not 2 nice person. Much hostility and misunderstanding has arisen between

them and it seems urgent that the mother seek counselinz for the glrl and

perself at the same time.
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CAZA0
(C-2)

Casao 13 5 second generation Japsness boy who is s Junier in high
sohoole He has made an excellent school record, is in honors clasees and
has sacceeded in maintaining a consistently high record of achievement.
last year he won three awawds in the Scholestic Art Competition. In Junior
fchisverent he is vice.president in charpe of production. He is szotive in
Scouting and has baen a patrol lesder. All in all he soems to be a well
roondad individual. He attends church quite resularly. He remsrks that
ohurch attendance was hegun when he was very young and gradually it became
"uore or less a diasmal habit. Hecently, thanks to my teachers, parents
and minister, I'm coming to feel that falth in God is really an important
part of Lifa.”

Parents were California born Japanese who wers relocated during World
Wer [T in the Chloago areas. Both parants graduated from high school. Father
is employed as a purchasing agemt. Lother's time ig devoted entirely to
houemaking. Casao is the eldest of f{ive childrem. le desoribes his family
in these words: "My father is and likes to be an active membar of his
cormunity and ohurch. He is always willine to help in youth groups and I
usually find him understanding and easy to talk to. Sometimes thoush, he
can ba short tauwpered and impatient. My mother and father agree on most
things concerning us kids. She always streases consideration of others,

e

helpfulness and each person doing his share around the house.”
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CASAD-. (continmed)

Caszas's counselor describas him as s superior student, well behaved
and courteous, who seems to he socially well adjusteds The parents' report
yjs similar. This boy has been cooperative, obedient and self.reliant. He
can take responsibility for himself. Both parents feel that they have a
happy homa where the children feel secure and loveds Discipline is fimm
put reasonable and their children seem to respect it.

In evaluating his own success, Casao says: "I guess my ability to do
good school work is natural becanse it seems to come easy. I know I eould
be doing a good deal more and get more knowledze but I really don't study
very hard. I'm lazy sbout the homework and leave things until the last
mimte. Sometimes I think a tescher is an easy mark. I do try to keep at
least an "E? average because when I graduste I want to be z2hle to say I
was on the honor roll all eight semesters. I think my parents expect ms
to keep up 2 high standard and-enything lese than the honor roll would be
a disappointnent to them." ‘

"3ocially, T don't consider myself a2 success. I know that I'm timid
and i1l at ease in social situationse I think some of this is due to the
fact that I'm a year younger then most of my clasmmates. I'm too timid %o
spesk up when I would be of help. I'm stubborn in an argument and won't
adnit that I'm wrong. I jump to conclusions. It takes me too long to wam
up to people.™
Cacao has no definite vocational plans. e hopes to 2o to a small

tollege away from home where he can live in a dorm. He feels this
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CASAQ- (econtinued)

srrangement would contribmte to his social development. He believes that
the day after day contact would contrilute to easy friendly relationships
which so far, he has had difficulty forming.

#50 far as my home - it has been what I think 2 home should be. A
place where you are loved, accepted and encouraged. It should be a
miniature sociely where each has rights and duties. FParents should not be
your palsy, but have authority and respect from the children. I feel
religion should be a part of each child's education. Resgpect for laws and
interest in govermment should be part of his upbringing. A child should
be brought up to have good taste in literature and music and have sort of
a basic background in the arts with an appreciation for nature and beauty.
I think every child should be helped to develop his natural interest and

talents. "

Test Data:
darch 1959, KAeFy CA 11.2, HA 163, I4 146-7th grade
Hay, 1960, KA«Gy CA 13-4y HA 17-2, IQ 139.8th grade

Stanford Achievement Battery - Hay 1960, Sth grade
Reading 12.9, idath 11l.6, Science 12.4

PSAT 1963 - Verbal 99%ile lath 98%ile
ACE 1963 - Language 99¥ile .uantitative 97%ile Total 99 ¥ile

Stanine 9 9 9
Davis Reading Level 99%ile - Speed 99iile
Stanine 9 9

2-10-64, Wechsler-Bellevues, CA 15-4, IQ 146 (Total Scale)
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CHARLES
(c-3)

The counselor who has bsen close to Charles through high school and

1z aleo tho drans coaoh has nade the following evalustlon of the boy:

"Charlea is o capable student who 1o caser o leam and who participates
oagerly in learning sitnations. I have had emcellent opportunities to
obhsarve the hoy and form soms ooinions. ile ssous to be obsessively
compulsive. He sees things to he done just so, and 1t disturbs hinm

1f they zro not oo erscuted. e triss to be mdable at all times

with all peaople. This saves hin from beaing dislilked because he seens
to be constantly rotting into arguments over matiers of p iples Ho
challenges accepted idsas and not just to be antsgonistics He knows
what he wants out of 1ife and semns confident of hls being; able to

ot it. |

"ss a gtudent he can always be counted on to hand in assigned work

on time and it is usually of high quality. His attitude toward adults
is respectful. He is more a3 natural gentleman than most boys of his
aze. [is pears seen to think well of bim and he seans comfortsble

and natural with girls.

"7 have ne information about the home background although I met his
father on ona occasion. His only comnent at this time was that he

hopad the bhoy was behaving hinself and not causming any trouhle. No
raferencée was made to his fine school record or his accomplishments.

“In the senior olass play Charles had the lead role. He wWas successful
and I beliove he falt personal satisfaotion in his sioccess. In

ronaral T think Charles is an intellirent, well-adjusted boy. thate
gver problens he hagy, he seens to have them well in hand."

Tharles 12 a senior student in z frinre area high school. iHany of

the children in this neighborhood come {rom familios of low avarage soclal,
econonic and cultural standardss He 15 third borm in a faxmily of eleven
children. In writing his antobdography, information was very meager,
essentially only vital statistics. In the incomplete sentence blank some
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of his answers were very revesling.

CHARLES- (contimied)

At Home: I have a difficult time accepting my family.
I feel: guilty about not accepting my family.

Sometimes: I regr_at being born. | |
My father: is well meaning but incompetent.

The only trouble: with a large part of the population is that they
are not educated.

I want:s to improve the educational standard of the nation. \

A mother: should be firm.

He desoribes his family, "My father is difficult to predict but he
promotes a sense of security even tho he is lax in discipline. My father
came from a family of religious fanatics and my mother from a broken homQ.

,‘ Both of my pare=cts were strictly superviszed as children which may explain
t.héir loose manner of disciplining their own children now. They have
encouraged us to attend church but in view of their poor example I fail to
see how they can expect us to attend. I went to Lutheran religious
instruction for four years and was even confirmed, Vbut now if asked my
religion, I would have to say that I am an agnostic. My parents read the
dally papers. In addition my father occaslonally reads sex novels and my
mother magazines and horoscope bookss I would rate my home 1life as under
par. iy father's income is between ten and eleven thousand dollars annually.
However, we never seem able to afford any luxuries because my parents manage
their money poorly. My father spends about fourteen hours weekly in the |
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CHARLES= (continued)

1local bar but he is rarely intoxicated. I believe most of my brothers,
(six in number) and sisters, (four in number) are well endowed with
intelligence tut lacking in ambition. Two have graduated from high school
and are not in collegel®

Since shortly after Charles reached the amployable age he has been
enployed in a job which he got through a friend of his father. Charles
does clerical work in a credit bureau. He makes $l.25 an hour. This takes
care of all his dally expenses and buys some of his clothes. He works
between 18 and 20 hours weekly. Charles states that because he is employed,
he tries to utilize school study periods very efficiently. Accordingly
he does not have to spend hours on his home work. He regrets "not making
more profitable use of my time".

Charles has his future definitely planned. College with emphasis on
law and political science. His ultimate aim is politics. He is quite
confident of his abllity to realize his ambitions. He is not humble in
evaluating his strengthss "(1) I am extraordinarly articulate. (2) I work
well under pressure. (3) I'm an extrovert. (4) People tell me I have a
good sense of humor. (5) My interests are broad and I do a number of things
well. (6) I get along with people and I make the extra effort necessary,
when I really don't like them. (7) I'm polite, honest and have leadership
abiiity. (8) I try hard to be a good sport."

"My weaknesses: (1) I'm conceited. (2) I dislike certain people for
no apparent reason. (3) I'm emotionally unstable. (4) I'm easily annoyed
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CHARLES (continued)
by incompetence and become impatisent. I haven't been able to decide yet
whether these are strengths or weaknesses but I think they are evident in
py characters I'm appressive, domineerings critical, compulsive, obsessive
and excessive.”

Hother gave the impression of being mors than satisfied with this
child. Che oonsidered his high intelligence and goode-heartedness as his
most favorable qualities. She folt that he had no undesirable tralts and
for qualities she would like to see in his friends she said "honeaty and
cheerfulness”.

She agreed with his choice of politics as a career and felt he would
do well. £She desoribed har owm home as a child as ?poor® and gave the lack
of funds as her reason for not contimiing her sducation, tut added that she
never really had any aspirations to do anything special. Asiked about home
discipline she subatantiated the boy's feslings by responding, "Oh, S0-80,
I guess®s She also stated that family did very 1ittle reading. "Thirteen
of us in a seven room apartmant means we're pretty orowded and there's lots
of growing.up arpuments.” Father is desoribed as an average man with a
large family. “Sometimes acoepting, sometimes rejecting, sometimes dominant,
soetimes lax; it depends on the way he feels.” In all there is little
svidence that there is much consistent happiness in this home.

Test Datag
5a23b62y KheGy CA 13-4 MNA 19.5 I 129
5023-&; Stanford Adv. ;':*iath 13.423 Head. 12.5
94 DAT VR 95%i1le NA 9071ile !et. Read. 93%ile




CHARLESw (continued)

114 ACE Total 90%ile Davis Read 96¥#ile
2.18.64, Wechsler-Bellevue, CA 17.1 IQ 13 Total Scale
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CORA
(Cult)

Cora cane to the Chlocago arsa from New York when she was in seventh
grades Her early years were rather unsettled and finally her parents were
divorced vhen ghe was about twelve ysars old. She remarked that befors and
during her parents divorce she felt a great deal of presmire. She also
gtated that after the divorce she felt inferior to gll har clasmmates - felt
they were snobs, more intelligent than she and that she was not accepted.

In due course of time (not too long) her mother remarried and the family
moved to Chicago, where Cora attended school for soventh and eighth grades.
Thase two years wore unhappy and insecure. There were many symptoms of
enotional turmoil. Even under these circumstancesa though she still did
sexcellent academic work. With high school ocame more happiness and more
satisfaction. %It has just been these last two years, sinoe high school,
that I have begun to realize just what my parents (mother and stepfather)
ars really like. I love them hoth very much and admire then beyond
expresgsion! There are things about them which make them stand out from all
other parents I know. iven my friends coment on this. Also my parents

are rather young and gay and its fun living with them. I feel that I am very
fortunate both financially and in home 1ife. I1*m happy in my school but
Teel that the Chiocapo schools are too easy and do not have good discipline."

Cora sesms to be rather critical of her peers. She says "pesople often
irritate and annoy me and some kids are obnoxious®. She recogmizes her
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CORA- (continued)

faults in this area and says that her malin weakness ie that she gives the
jmpression of baing arrogant and superdor. Her teachers feel that she is
nornally popular with her ¢lassmsates. =

It seems that sinve conditions have changed favorably she has ashieved
aotional security through aceepting and appreclating her stepfather. There
seens to be economic sufficlency so that college seens to be very likely.
Corz says: "As for my plans for the future I'm very doubtful. I would
really like to be 2 model 28 my mother was, Hut somehow I feel I should
do something better with my mind. I feel I have the capacity to achieve
and I can apply myself. At one time I was interested in psychiatry but
I've decided against 1t mainly because I fesl it would be too serious for
me for a 1life time, and might become depressing,”

Tost Datas
Eghth Grade, CTM¥, CA 133 A 148 T2 108
Eighth Grade, iletropolitan Battery, Read 9.0 Arithmetic 10.2

2.60, Otis niek Seoring I 1%
2.18.64, leshsler-Bellevue, CA 15.7 I3 1P (Verbal Scale)




CINTHIA
(c-3)

This girl is falling in several subjeots partly due to absences.
attitude is somewhat hostile and closed in.

Cynthia attended the same elementary school for all 3 grades. Her
marks were very goode Last semester she failed several subjects because
she was out a great deal. Her parents were in an automoblle accident and
ghe missed several days; then she was 11l a great deal with strep throat.
As a result, she failed. Furthermoras, when she returned, several teachers
gave her opportunities to take make.up exams. She did not avall herself of
all these privileges. Thls semester, she has already missed ons week of
school and 1s having diffioulty with other subjects. Her teachers desoribe
her as "immature”. One teacher made two separate appointments for the girl
to come in early and take a make.up exam to remove & Da (a D given because
of absence at a quarterly examination) but Cynthia did not take advantage
of this opportunity.

dechsler«Sellevue Tntellirence Scale (Verbal only) given 10-6.63,
Verbal 1. 1732,

There was little scatter on the test and it confirmed previous school
data indicating the girl has well above average intellectual capacity.

Grade school records showed a good level of achievement and Cynthia
was placed in a regular program. In addition, on the basls of her previous
record she currently requested and was allowed to carry five majors.
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CINTHTA(continued)
The girl has a history of frequent strep throats. Tonsils have never
peen removed. The mother states that in recent years there have been no
episodes of soré throat until this past winter. The girl missed 19 days

the first semester of which about 14 was the result of being out with strep

throate Currently, she has missed one week this semester. The mother

reports the doctor says the girl could come to school but she breaks out in i
a rash and he feels the school would not accept her with the rash since

they would assume it was some contagious disease. The girl has not, however,
had a complete physical evaluation recently. Everyone who works with the
girl comments that Cynthia looks as though she does not feel well. One
teacher described her appearance as "pasty" and the nurse has noted on a
previous interview, "girl does not appear to feel well"., Cynthia claims

she feels tired all the time and has frequent headaches in addition to her
sore throats.

Cynthia lives with her father, mother and a thirteen yesar old sister,
who is in seventh grade. Father is employed as a rate evaluator on the
railroad, usually a fairly pgood paying position. Mother is a housewife.
Mother had promised to come in for an interview several times before. She
came in this time in response to a direct request. Mother was remarkably
unperturbed considering the seriousness of the situation. 35he admitted she
1s puzzled as to why Cynthia is doing poorly but she did not seem to get
really agitated about this, even when it was pointed out that on the basis
of the present record, it was almost certain that the girl would drop out
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CYNTHIA- (continued)

of high school before completing her work even though she is quite bright.
The mother did agree to discuss the matter with the family physielan but
did not appear to be very really highly motivated to do much about the
situation. Cynthia claims that her father is very strict. As she told
this in confidence this could he approached only rather obliquely with the
mother but we did get the impreseion that the family situation is one in i
which the father is rather strict and the mother goes along with his program
rather passively. Last semester Cynthia talked about going away to a
boarding school. The mother assumed, as had the school, that this was in
order to get a fresh start because the girl was discouraged by her poor
grades. This may have been part of the motivation but this examiner got

the definite impression that getting away from the family situation was the

prime motivation. The scheme wag abandoned because of the cost of suitable
boarding schools. Last semester the parents were in an automobile accident

in which the mother was injured mildly and the father severely. He is

still having physio-therapy on one arm which was injured. The girls were
home alone for about a week. From Cynthla's report, it would appear that
for a while the family tried to conceal the seriousness of the accident from
their daughters and this made it a very upsetting situation.
At an overt level, this girl seses her father as demanding, overly

rigid and overly strict. On a deeper level she shows a kind of real fear

of the father who is seen as a severe and demanding person of whom she is
basically afraid. In addition there is a strong feeling of inadequacy to
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CYNTHIA~ (continued)

handle her own problems and a feeling of a lack of deep affection from both
of her parents. The projectives suggest the girl is basically rather
fearful of her ability to cope with her enviromment. Her overt behavior is
in accordance with this impression since the girl scarcely speaks above a
whisper and it is reslly difficult to conduet an interview or examination as
one has to constantly request the girl to speak louder in order to be hesard.
It 1s also ohvious that the glrl is seriously concerned ahout her ill health
and finds it very worrisome. Though the family denied, we belleve there

has been considerable quarreling between ths girl and her parents.

This is a girl with a rapid rate of mental growth, i.e., considerably
above average intelligences, who has previously done good school work and
was therefore programmed for five majors. Her school work suddenly
collapsed almost completsly. In part, this was the result of missing school
on the basls of physical illness. In addition there appear to be definite
anotional problems in relation to the feeling betwsen the girl and her
family. She sees the father as demanding and ungiving of affection and the
mother as ungiving of affection, though not necessarily demanding. The
mother's passive reaction in the face of the serious problem the girl
presents, was noticeable and this is probably one major factor in the
situation. We suspect that the emotional problem is not too serious and
Perhaps neither is the physical problem, but the combination has been quite
devastating. Every time the girl begins to get her emotional balance in

school she becomes 11l and is out of schoole When she returns she finds
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herself behind again. For this reason, an evaluation of medical as well

as anotional factors is in order and we feel that explaining the full

implicatlons of the situation, educational and emotional as well as medical,

to ths family physician is in order.




CHRIS
(C-6)

This is a boy with extremely permissive parents. Foor achievement
despite high ability scores.

Chris entered elementary school in February, 195%. Grades and deport-
ment Wwere excellent, and progress accelerated., He was advanced in grades
54 and 6A and entered high school in September, 1962, at age thirteen. He
was given placement in the acclerated program, but his application was fairly
poor, except in mathematics. At the end of the first semester, he received
an "F* in English and World History, "G™ in Latin, and "S" in Algebra.
After recelving failing grade in English a2t the eﬁd of the second marking
period in the spring semester, he was transferred to a rogular English class.

His counselor reported that Chris seemed to have a glorified idea of
his own merits. He seemed to feel that despite low grades he would not be
dropped from the Honors program. He stated that he felt he could win a
scholarship to a toperanking university . without working. ihen questioned
about his poor handwriting (which is almost illegible), he was rather
antagonistic and defensive. iHe admitted that he felt that English, Latin
and history were a waste of time.

In a conference with the mother, she claimed that Chris is handled
"with kid gloves" at home. Chris insists on dining alone; the mother serves
hinm in the dining room while the rest of the family eat together in the
kitehen.
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CARL S {continued)
Caris 1s a nlceelooking, darkehaired lad, aboult average helght and

weight for his age, who reportedly has been quite healthy. His vision is

corrected and he speaks with rather a nesal twang.

ide lives with his pavents and two siblings, 2 brother, sge eleven, and
a sister, age sixteen. 'lhe fathier owns a sorap stesl business and the
mother works as an acoountant.

dne gets the impression that Chris has known 1littls digeipline in the
home situatlion, that it has been extramely peraissive, and that being the
oldest boy in the family he hag had his every whim catered t by parants
and siblings.

Zhen he entered the high aschool situation, where he encountered more
students who were as able as hiuself, he was unable to accept the fact that
there was such competition, and only now is he begimning to realize that he
is not alone in being exceedingly gifted and that he will have to sedulously
apply himself in the learning situation to achieve his future objeotive. He
hopes to attend t.I.1, or California Institute of Tachnology.

This is a lad who is extremely interested in mathenmatics and likes to
solve advanced problems at every opportunity. He prefers eating alone and
reading math books to dining with his family. "All they 50 is fight and
talk about nothing."”

At the present time, Chris is applying himself in the academioc
situation, is receiving better grades, and attempting to relate better to
his teachers. He has a tendency to depraciate othsrs and will need counseling




CihIS« (continued)

in this regard.

sveveral attampts were made to contact his parents tut to no avzil.
in conference with them school persomnel should convey the importance of
thelr making contaet with an agency to help them in dealing with their
children®s prohletse

It should be kept in mind that Chris is capable of doing excellant
work in an accelerated prograu, and should be encouraged to attend the
college of his choice.

when intake 1s open, referral to Scholarship and Guidance Association
might be considered if he does not make substantial gains in the forthcoming

year .

Test Datas
KA-Fy2-29-60,  CA 11-1, MA 15-8, IG 141

Chicago Public Schools 9th Grade Testing Program, Spring, 1961
VH HNA VHENA AR Lu@ell Lg"Sent

Percentile Rank 35 97 05 99 90 70
Stanine 8 9 9 9 74 6

Stanford-Binst, Form LM, given 9-15.53
CA 14.7, MAZL-2 (at least), IQ 145 (at least)

Chris was quite resistant to the testing until he was convinced that the
purpose of the same was to be of help in assessing his potential for college.
He then cooperated well and seemed intrigued by the problems presented.

Test findings are considered minimal because he was successful on reasoning
items at the Superior Adult III level - the ceiling for this test.




CURT
(c.7)

Curt feels keenly the loss of his mother. Refers to his father as
#yeak™e Sought refuge in gang milien. Compulsive stealing. This is a
potentially serious delinquent. Lack of academlic progress in school. Curt
has unusual ability but refuses to do the required work. iHs seens to be
coupletaly disinterested.

Curt was first referred for special halp when in elementary school
(6th grade) because he seemed indifferent to class work and was a constant
source of trouble to his teacher. The recommendations following that
examination ware: (1) Contimued efforte are indicated to halp father ses the
nsad for obtaining professional guidance. (2) Contimue indirect efforts
to encourags friondly relations with othars in the olass. Proamotions there
after wers ragular, grades and deportuent, good. He enterad hizh school in
Septembar, 1962. Duaring his first ssmester, he earned only 1/4 credit. His
counsalor reported that it is very difficult to communicate with him. "ie
simply closes his mind to what is said to him in way of counsel”. He is
polite and courtecus, tut very coole He has not been a behavior prohlem
except in his French class, vhere he not only refused to pay attention but
suceeeded in distracting others. All of his teachers arg aware of his
speclal abilities and have tried very hard to arcuse his interest. He has
been in iHonors classess ut refused to meet the challenpe of the enriched
naterisl vhich was presented.
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CURT (econtimeand)

Curt contimies to b2 a larrss; obese lad who reports havineg been guite
healthy. ‘Aslon, hearinzg and dental hyriens soen rood.

1t the tina of the individn2l study 4in 1959, it was falt that Curt
was a most unhapny and daprossed hoy. Tia mother had previocusly lost two
childran and wma likely over-protective and overeanxzious in her managrement
of Curts This likely rasulied in a grester desras of dopendence upon her
than usuale.  His motharts wntimaly death probahly laft him confused and
imsardly angry. These feelings ware pent up, and, at that time, he had
found no accaptahle outlet tn axpraess his hurt. Psycholorical and psychise
tric counsaling seamed urgently needed, and the principal, in conference
with the boy and his father attempted to explain the need for the same, but
father ssamed unreceptive to her surgestions.

Curt's frustrations were augmented by the developmental problems
ralated 4o adolescence. He was put on probation last October 5th after
having been involved in a car theft hers and an accident in idssouri -
wrecking the stolen car.

He and his father make their home together in what another rupil
deseribad as "a dilapidated boardinz house®. Thay Iive in two rooms. The
fathor 1s employed at an auto electric company, leaves the home &t seven
evary morning and returns about six. Curt displayed little emotion while
discussing the home situation and his father, end, it was obvious that
neither means mich to him. He has 2 few friends, hoys like himself, who are
acadsmically and socially maladjusted. Curt attributes his poor grades to
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CURT- (contimied)

npeing lazy". 71 don't feel like studying, so I don't."

Personality tests indicate that this boy is an emotionally deprived
youngster who keenly feels the loss of his mother. As & result, he has
sought refuge in the gang milieu where some of his emotional needs can be
met.

His responses in the T.A.T. indicate that this is an inwardly angry
lad - - whose mind is occupled with crime and violence. He ssems gemuinely
fond of his father, but sees him as a weak person for whom he has much
concern. The projective test data would strongly indicate that there is a
campulsive element in his stealing. The boy seams to feel severely deprived
of affection, tut tries to repress and deny this need. There are certain
drives and compulsions to take material things to compensate for the
affection which he lacks.

Curt 48 a lad whose test results indicate that he has a rapid rate
of mental growth, yet he is failing most of his courses in a regular high
school program. If this boy's emotional adjustment were adequate, he could
be successful in an Honors program, for he has many traits in his favor.

He is polite and has a generally pleasant manner. His soocial diffi.
culties (including compulsive stealing) may represent an attempt on his
part to compensate for the affeoction he feels he is not receiving. He is

now living with the father and oconditions at home are certainly unsatisfactory

Curt is the type of individual who often, if the condition goes
untreated, begins to develop a kind of compulsive criminality. It is not
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CURT- (contimed)

unlikely that this boy will become severely delinquent and increasingly
difficult to treat if something is not done about the situation. On the
other hand his good intelligence and the fact that he is still interested
in moral values are favorable factors. It is quite likely that this boy
would benefit from psychowtherapy, but he will probably need a different
placement from his present one. He will need protection from himself, and
this his present home does not provide. He needs firm, consistent and
careful controls to protect him from his own impulses until, through therapy,
he can build up his own controls. For this reason, treatment in the present
home situation is almost certain to be unsuccessful. Foster-home placement
with psychowtherapy would be the ideal solution. If this cannot be
arranged, perhaps some appropriate boarding placement could be arranged.

The above was discussed with Curt'!s probation officer, who is following
his case. Curt will be referred for a psychiatric examination and counseling
(Psychiatric Department of the Court). It seems advisable that Curt's
counselor keep in close contact with the boy's probation officer so that
procedures in the school setting implement those c;utside. It may be
necessary for the school to file a School Case Report - requesting court
investigation of the home situation. Further recommendations will depend
upon the findings of the Court, but it is the examiner's opinion that ideal
circumstances would be placeuent in a foster home with arrangements for
counseling or therapy. If this is not available, placament in an
institutional setting with therapy available would be the next most desirable
step.
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CURTw (contimed)

Test Datas
CRMdeSF (Jit)s 10«61, CA 13.1, L Iy 128, NL @1 115, Total 122

Chicago Public Schools 3th grade Testing Program, Ootober, 1961

Yetropolitan Reading Word Xnowledre, 1l.2, Reading 11.2, Spelling 7.8,
Language 8-6' Arithmetic Comp. 10+%4, Arithmetic Problem Solving 11.9,
Soclal Studies 12.0, Science 12.2.

9A DeAeTa 8 and 9 Stanine in all areas.

Revised Stanford.Binet, Form L, piven 10.29.59
CA 1l.2, MA 1ha2, I 127

Wechsler«Bellevue, CA 15.5, Verbal Seale I. 133 « February, 1964




CAROL
(c-8)

"E® Student in elementary schools. Skipped grades 4B, 6A, and 8A.
Attendance was regular. Now a sophomore in high school. She was absent
five times and tardy four times during the three semesters prior to this
senester. During the present semester she has besen absent fourteen days,
tardy twice. Carol said she was in the bullding on the days she was marked
absent but that she didn't report to division.

Carol is average in size for her age. Childhood diseases include
chicken pox, measles and rumps.

Mother reported that girl had a physical examination in October of
this year and that findings were negative.

The father is a truck driver. The mother is not employed outside the
home. Carol said that she has five older brothers and sisters who are no
longer living in the home. A brother, 16, is in 11B and has also begun to
cut classes recently. Two younger sisters, ages eleven and nine, are in
grades 6 and 4.

Included in Carol's school folder is a "Mooney Problem Check List®,
dated 10-8-59, on which the girl indicated that she had problems at that
time (related principally to feelings of inadequacy) and that she felt she
needed help with her personal problems. The girl's mother stated that the
elementary school informed her, that although Carol was doing well at school,
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CAROLw. (continued)
ghe showed signs of future maladjustment (because she wished to have her own
way and showed more than the usual interest in boys).

Mother described Carol as being more of a problem at home than were
any of the other children. She sald the girl takes no interest in her
appearance except for her hair on which she spends & great deal of time.

She is careless about cleanliness, neglects household duties and does house-
work poorly. She does not seem to mind punishment which is usually in the
form of a denial of privileges. She seems to be content to stay at home

and read. [Hother feels that perhaps she is to blame to some extent for the
girl's problems because belng older now she doesn’t have the energy and
patience she had when the older siblings were in school. She has had to

ask her husband to assume some of the responsibility for discipline now that
she no longer feels able to handle it alone. Mother feels that the ohildren
obey the father without question.

The girl deseribed her mother as a domineering parent who has no
understanding nor sympahy for her. Carol said that her mother expects her
to do as well in school as her oldest sister who was valedictorian 61‘ her
class. She said her mother tells her she is just like another sister, who
1s now divorced . and says she is trying to prevent an unfortunate marriage
when she forbids Carol's going out with boys. Carol explained that she was
having a good time with friends at the time she was cutting classes. The
only person in whom Carol confides is her friend, Molly. uhen asked about
her father, Carol's responses were non-committel, and seemed to indicate
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CAROL- (continued)
that she considers him as having little influence in the home situation.

Carol said she expects to finish high school and go to college. She
would like to be 2 psycho-snalyst.

This fourteen-year old girl, a high school sophomore, is considerably
above average in intelligence and has apparently made a good school adjuste
ment prior to this semester, when she began cutting classes. According to
her statement, she cuts classes to be with her friends since she does not
have sufficient opportunity to mingle with them outside of school. Uhen
this factor was discussed with the mother, it was felt that there might be
some credence to the girl's statement. However, it is probably only one
of the factors to be considered in an evaluation of the girl's problems.
She seamed to exhibit more than the usual amount of hostility of an
adolescent toward her mother. The fact that her older brother has begun to
gshow a similar pattern of cutting classes and at about the same time would
seem to indicate that there are other family factors operative.

The advisability of getting counseling help for the girl was discussed
witﬁ her mother, who indicated that she was aeccepting of the recommendation
and agreed to contact Family Service since she apparently had previous
contact there.

A conference was held with the mother in which the girl's sociel and
emotional needs were discussed.

HMother was advised to arrange for counseling help.

Periodiec interviews with the school counselor, on a supportive basis,
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would also seem advisabls for both mother and Carol.
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CAROL- (contimed)

Test Data:
5w12.54, PHMA, CA 5.7
v P A i s T

FA: 7—8 7=0 7-6 T2 T2 P L
Fas 137 125 13 128 128 134

3-31-59, California Test of Mental Haturity.SF, CA 10.6
MA 12.8, IQ 121

5e5.61, KA-Gy CA 12.7, MA 151, IQ 120
660, Stanford Int. Arithmetic - Grade 10.8, Reading Grade 11.0
' 1.19-64, Wechsler.Bellewvue Scale, CA 14.l

Verbal Seale IQ 143, Performance Scale IQ 125 -
Full Seale IQ 136




CLAUDE
(€-9)

Subject fallure and immature classroam behavior.

Hoy attended four elementary sshools. He is now a sophomore. He
aschieved poorly during his first year in high school. This year at the end
of the first marking period he is failing all his major subjects. iHis
oclassroom bshavior last year was very immature., He often oreated a
disturbance in the study hall by excessive talking, walking about the room
and interrupting the teacher. His behavior has improved considerably this
yoar. iowever, he still does not apply himself to his studies,

Claude is amall for his age. He is left.handed. Tonsils and adenoids
have been removed. Hearing seened normal in ordinary conversation. Heport
of family doctor, dated 2.12.63, indicated that Claude is under his cars
for a respiratory allergy and he should aveid as much as possible fumes and
irritants because they wlll increase his symptoms. This includes turpentine,
ether, paints, ete. Claude cannot take chemistry.

The mother reported that recently Claude lost ten pounds because
his asthma was more serious. The dootor has asked the boy to cut down on
his smoking.

The father is employed as a truck driver by a fish company. The
mother remains in the home. Thers is a younger girl, age six, in the fi;rst.
grads.

Claude reported that he is intsrested in sports but does not particie

pate in tham. He is currently one of the managers of the high school
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CLAUDE= (continued)
football teams. He had an after.school job last year and would like another

part-time job. He regards last year as a "big flop” as far as school work

1s cancerned. He said that he felt he had to prove himself in a big school
and he did meny things to gain attention. He talked of wanting to do much’
petter in his studies and plans to go to college. However, in spite of
this, he ‘continues to receive failing grades. |

Test results indicate that this is a boy who sees his enviromment as
unrewarding and gloomy. The world forces him into 2 corner so to speak.

He 1s a boy who lives within himself. He has some feelings of inferiority
and he seems to reflect a sense of being rejected and socially isolated,
although he seems to have 2 great need of human relationships. He has good
intelligence but he does not make good use of his intelligence and he has
1little push or ambition. He 1s able to see things aeccurately and is aware
of conventional expectations.

The mother came to see the psychologist because of Claude's subject
fallures and her concern over his behavior at home. She expressed concern
over his wanting to stay out late and associating with boys of whom she
does not approve.

When this boy was six the mother took him to the Institute for
Juvenile Research because of his nervous habits and nightmares. He was
ssen at the Institute for over a period of two years and mother felt this
was very beneficial to him. She felt counseling at the present time would

again be beneficial for her son. IJR was unable to re.open the case and
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at present the boy is on a waiting list for Scholarship and Guidance.

The mother previously had beon seen at IJR and in conference with
her she expressed concern over the boy and she seemed anxious t§ sscure
sounseling for him.

Claude is under a doctor's care for asthma.

He should be referred to an interested, understanding teacher for
help in forming more efficlient habits of work and study.

Give recognition in any way possible as a means of helping this boy

gain greater self-assurance.

Test Datas
9..20. 54, PMA v P G o 5 To
FAs Bub 5«0 7«6 5.0 5u? 7-3
AT 1 85 127 85 87 123

10.22.57, Lorge.Thorndike: CA 9.0, MA 10.2, IQ 113

11-.10-.58, KA.Es CA 10-1,MA 12.7, IQ 125

6.60, Lorge-Thorndikes 3AV, CA 11.8, MA 14.9, IQ 126

10.61, California Test of Mental Maturity, SF, Form JH
CA 12.10 IQ 121 Language IG 133

9.20-63, Wechsler.Eellevue, CA 12.11
Verbal Secale IXQ 135, Performance Scale I 117,
Full Seale IQ 128

New Stanford Reading, Paragraphs, Grade 10.0+
New Stanford Arith., Computation, Grade 10.0+




DORIS
(1)

Doris was referred becasuse she was an exsellent student since early
school days. In her second semester in high school there was a change in
her. She was dropped from the honor roll and seemed to have lost interest
in academic pursuits.

Doris attended kindergarten and first grade in Chicago Public Schools.
Fanily lived in a fringe area and girl desoribes the sohool attended as
unattractive. She was accordingly placed in a latheran parcchial school
where she contimied through sixth grade. 5he attended public school for
seventh and eighth prades. On graduation she entered a large publie high
schools She 13 currently in 11A end doinp excellent work.

fvaluation on a variety of intelligence tests has been consistent in
estabilishing the intelligence quotient between 13 and 154. She reached
ceiling scores on all the Stanford Achlevement Tests administared at the
end of elghth grade. Doris is an attractive girl who has had good physiocal
care. There are apparsntly no physicsl problems.

Doris is an only child. It appears that her parents come from stundy
middle class stoocke ioth parents reached maturity during "depression
years®, DBoth had sxcellent self.motivation with definite goals and
achieved these goals independently through hard work. Father had only two
years of high school and then worked as an auto mechanic putting himself
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DORISw (contimed)

through engineer's training, eventually becoming a railway engineer.

The mother was the eldest of seven children born on a farmm. She
completed high school and then went to St. Louls and lived with relatives
and was employed. She came to Chicago, where she took a course in practical
nursing, specializing in baby care. It was here the met Doris's father,
whon she married after he had passed all his exams qualifying him to be 2
railroad engineer. After marriage she took a course at the Illinois
Institute of Technology in industrial management. On completion, she became
a supervisor in an industrial plant. It appesars that both parents worked
hard to achieve security. They had been married nine years when Doris was
born. Doris was a precocious child from the begimning and very satisfying
to the parents. The mother resigned from her work and devoted her time to
Dorise ©She was given special lessons in ballet, tap dancing, piano and
accordion. She performed creditably in 211 these areas. It appears that the
formative years were happy and secure. It is felt, however, that importance
of hard work and achieving were kept foremost in the pattern of her life.
She was kept very close to her home and parents and was allowed a minimum
of freoedom. Both parents were greatly concerned with her success and
happiness. The relationship between Doris and her parents was close and
the child was very conscious of pleasing them and meeting their expectations.
Her mother describes Doris as "exceptionally willing and able to obey rules
and regulations. She showed no resentment when corrected or when rules

Were laid down. In the family circle she is understanding, sympathetic and
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DORIS-{continued)

unselfishe”

After Doris entered high school she soon became accustomed to the
routine and found that it was not difficult to get excellent marks. Duaring
her first semester she made excellent grades and satisfied all requirements.
During her second semester she was "taken up by a crowd" whose attitude
toward 1life duties and responsibilities were very different from those
which she had previously accepted. For the first time in her life grades
slumped, she shed somse of her responsibilities and she seamed to lose sight
of former lofty goalse. She became emotionally involved with a boy whom she
considered as "a steady". She had her first experience with sex. These
things, becanse of her background, céuSad feelings of guilt and uncertainty.
She was also fearful of her parents' reaction to her behavior.

The class counselor noted the change in her behavior patterns and
after several counseling periods began to understand the turmoil within.

It so happened that Dorls was in the Branch of the Main bullding so il was
possible to change her enviromment by transferring her to the main bullding.
The parents wers also brought into the girl's confidence. They acoepted
the episode m.th u;nderstmding, reassuring her of their love. Doris, due
to her high values and good training in self.discipline, was able to resume
her former pattern of 1life. Her own description of this episode in her
autoblography -

"Things became different when I got to high schoole I fell in with

a crowd, slacked off in my studies and had a ball - or at least I
thought I had. It was really worth itl Bat when I think of all the
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DORIS-(contimed)
advantages my parents gave me - visits to museuns, to the ballat,
music lessons - I feel that I really let them down. I let myself
down too. But in a way I still miss the fun I had and that bothers
me. Well - that's about all for me. That's why I am like I am « w
vhatever [ am.” '

Doris is a brilliant, meture student. She has insight into her
strengths and weaknesses, is conscientious and sincers; and has high goals.
She 1s especially gifted in math and science and is in honors classes. She
is material for the Farly Decision Plan and expects to attend the University
of Chiezgo.

She is loved and supported by her parents and it 1s believed that
Doris has a fesling of responsibility te fulfill their high expectations
for her. It is felt that because of her early and consistent training in
responsibility, achievement and selfediscipline, she was able to ovareome

the disturbing eplsede in her freshman year.

Test Data:
Attended two public schools and one Protestant parochial school.
2=53, KA-A, CA 5.10, I2 154
458, KA-F, CA 11.0, IQ 134
12.60, KS-Gs CA 12.8 IG 140

9A Differential Aptitude, 2-62, 99-979ile. All 2rea Stanine §

Wechsler-Bellevue Scale, 2.64, CA 1610
Verbal Scale IQ 153, Performance Scale IQ 140, Full Scale IUQ 150




DAVID
(2-2)

The interesting and remarkable thing about this boy is that in spite
of being foreign born, living in a home where parents do not speak inglish
in a low social and economlic ares, he is an excellent student. He was born
in Germany of Ukrainian parents. He came to this country at the age of one
years. DBoth parents work on an assembly line in a factory and neither are
able to speak Bnglish sufficiently well to confer with teachers. Family
resides in a fringe area neighborhood where social and economic standards
are not high. From this home comes two brilliant students. The sister,
age 22, has completed a bachelor's degree in architecture and ie presently
completing a master's degree at the University of Illinois., David is an
honor student. He is serious, reliable and trustworthy. He is mature in
his outlook and able to evaluate himself objectively.

He was asked to make some comments regarding his ideas of himself and
family. It is felt that his own words give the best insight into his
personality.

"My strengths: I have ability te be able to get good grades and also
to be well coordinated in sports. I am interestsd in a great varlety
of things and subjects. I am not susceptible to the ethlcs soclety
sets. I set my own ethical standards. I think I am fairly self-
sufficient if I have to be.

"y weaknesses: I am a very lazy person. My social manners leave much
to be desired. I have & tendency to blurt out what I feel and think
in the raw truth. I don't really study enough. I'm not really very

modest. T sean to be afraid of responsibility, afraid of making
decisions.
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DAVID.{sontinued)
ajy father is a very striot man. He is usaally qulet but occasionally
argumentative. ie does not beat his chlldren but likes to talk thelr
wrongdoings over with them.

“iy nmother 1s affectionste and very understanding. She always explains
situations to us 80 we may benefit.

"I have an extremely intelligent sister who has a degree in arohitecture
and is studying for her masters. She is stubborn aboul her decisions.®

Agkked what contributed to his suocess in school, he answered, "y
parents; being as strict as thsy are, have made me want to make them proud
of me « a3 proud as they have been of my sistery ut I am not trying to
compets with nmy sister's record. I have always wanted to achieve something.
I want to bas satisfied with my work. iy parents taupht ne not to be
satisfiad but contimie to try to do better things. T have watched how hard
ny parents have worked to earn a living and I reslize they would be
disappointed if I did not get good gradess T would also like a better
financial life than my parents., iy sister has shown me that you can have
just as suoh fun and more, getting good grades than if you get 'lousy'
grades. The orowd T hang around with get good grades in school and it has
influenced ny desire to get pood prades in the honors classes with its
excallent teachers. Readine well has helped me ilmmensely., I can comprshend
what I read quiockly because of my speede.reading class. If children when
starting to school in the lower grades read ocomio books a lot it would
improve their reading abilities and comprehensions And its a lot more
interesting than *Run Dick run and Go Spot golle®

David is a nlce looking boy. He was olean, neatly and appropriately
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DAVITe (contirmed)
drassed for school in clothes he sslected himsalf. He has always enjoyed
good health. He has been made to fsel a necessary part of the family.
He acts as interpreter for parents in all business transactions. He
handles monays paying many of the bills. He 13 haspy that his parenis
trust hia in theso matters. le soans to feel 3 veal responslibility toward

then as wall as respact and love.

Tast Data:
S5uli7y KAl CA Guby I4 113 (reflects lengumaze difficulty)

Mfferential Aptitude Test, Soring, 1962, 96 to 9994ile and
Stanine 9 in all areas

Straight "E" student in honors olasses.
2ulitatlly Hechsler-Bellavue

Varbal Sasle I 193; Performance Sosle T 1732,
#Mll Scale IQ 135




DAN
(D-3)
The intelligence test alone does not enable us to identify all gifted

pupilse There are students whose outstanding potentialities can be
recognized chiefly through their performance, which is consistently out.
standing. Dan is such an example.

This boy attended one elementary school from first through eighth
grades He did fine work in the intermediate and advanced grades. Actually
his achievements were beyond aexpectations so far as school test records
indicated. When he entered high school, he was placed in honors courses
vhere he has maintained high grades consistently. Habits of hard work and
perseverance have no doubt been factors in his success. He has a high sense
of responsibility.

Dan is the second in a family of three sons. The parents separated
and were divorced when this boy was about four years old. He and his two
brothers have always lived with the mother, who has been employed since the
father left the home. These three boys have always been responsible for a
great deal of home duties. He says proudly that even though his mother was
not home, the neighbors often said that he and his brothers were better
behaved than boys who had parental supervision. Elementary school was
Pleasant and satisfying. He was successful and had positions of respect.
Although the mother worked, she seemed able to make this boy feel secure
and an important contributing member of the family.
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DANw (contimied)
tocording to test results this boy has enly slightly above average

sbility. However, he has always achleved very high class marks on achieve-
ment 20ores of standardized tests. ihen he entered high sohool he was
placed in honors courses whers he has remained.

On entering high school Dan got a paper route which he has kept and
dischsrged suocessfully. He has also pioked up extra work in the distribution)
office 8o that he has an income which supplies speanding money and ensbles
him to completely clothe himself, He occasionally is able to contribute to
the family fund.

Dan seams soolally well adjusted. He has a wholesome optimistio out.
look on 1life, and has faith in himself and in the future. He has few doubts
tut that he will be able to go to college. Dan seems accepting and does not
probe too deeply into whys and wherefores.

It seans that this boy, who has only slightly above average ability,
has achieved well. It is felt that he is self.motivated and has an
unselfish, commendable desire to help his mother as much as possible. Dan
will probably go farther and faster than his more gifted brother because
he accepts 1ife as he finds it and is free from neurotio symptoms.

Test Datas
9.53, PMA, CA 6.5, IQ 120
1.56, KAwCy CA Bu7, IQ 120
1.61, KA=Gy CA 13.8, IQ 120
1.61, Stanford Achievement Battery Adv. 8th Grade
Hath 12.2, Read. 11:1, Soc. Studs 1008’ Sotence 11.2.
2.62, Differential Aptitnde Test, 94, Parcentile Ranks 85 to 99
. Standne 7 to 9
2u276lky WoohslerwBellevue, Pull Scale IJ 120




DOROTHY
(D-t)

Dorothy is a nice looking girl, tall, slender and well groomed. 5She
has won the respect and admiration of her teachers by her superior academic
attalments. She is editor.in.chief of her school newspaper, a position
she fulfills with capability. This year she was selected by the Chiecago
Planetary Soclety as one of the thirty six students screened - from 200
of Cook County's most gifted science students for participation in their
Astro-Science Workshop Program.

Dorothy was born in England of Polish parents in 1948. The mother
had two years of college training in Poland. She was taken into Germany
when Poland was invaded and placed in the labor army. Because of her ability
to speak German fluently she worked as an interpreter in a German factory.
She met her husband, alsc a displaced person, in Germany and they married
after the war ended. They went to England where the father worked in the
British Railroads. In 1956, when Dorothy was 8 years old they migrated
to the U.S5.A. to better economic circumstances. Father found employment
as a turret lathe operator and the mother became & key punch operator.

They sstablished a home and were able to enjoy the relative high standard
of living enjoyed by the American working class.

Dorothy makes very little comment concerning her schooling. She was
always a superior student. She entered high school at the age of thirteen.
Her autoblography indicates a very critical attitude toward the orzanized
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DOROTHY- (continued)

social institutions. She cannot seem to accept the religious faith which
was her heritage. She is very coritical of political and foreign policies
and of the materialistic values of her adopted country and seems generally
dissatisfied and unhappy. In ons place in her written comments she sayss
»] feel that America is meeting the fate of Ancient Rome with its moral
decay." She seems to think that most of the boys and girls in school are
not serious enough about schoolwork and are too interested in the opposite
sexe She, herself, does not date. She says: "Detling is for others. The
most intelligent kids I know don't. We have college on our minds."

When asked, "To what do you attribute your ability to get good gradest®
she answered, "At school nothing has helped me to get good grades except
my own inborm ability. Nobody except my parents helped in thiss I really
don't study more than other kids - I just remember more. I guess my
environment has helped me in this. Iy parents sacrificed thelr own time
to go places with me like concerts and museuwns. I know a lot of smart kids,
whose parents did not do this, so I guess enviromment isn't the all
important thing.®

In the parental interview with the mother, it was disclosed that she
felt that there were serious problems in rearing Dorothy; It is felt that
parents have no notion of the many conflicts that are plaguing this girl.'
Hother indicated that she has enjoyed rearing Dorothy very much and feels
close to her. The family have spent much time together. Both parents
see above average in intelligence and understanding. They are eager for




DOROTHY- (continued)

to make a place for herself in life.

Tast Datas
556y KA-Cy CA 7-9, I4 126
2-57, PMA, CA 8.6, Total IQ 133
12.60, CTMM, CA 12.4, IQ 132

2.6k,  Differential Aptitude Tests, Percentils Rank 95.99
Stanine all 9th

Wechsler-Bellevue Scale, 2.27-64, CA 15.6
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college for their daughter and are determined that she will be well equipped

Verbal Scale IQ 148, Performance Scale IQ 142, Full Scale IQ 145




-

DELIA
(B-5)

Delia is very tall, not too attractive and she says that most people
think she is shy. She does not conslder herself shy - rather "not
aggressive”. She does not mix well with her peers and has few close friends.
When in sixth grade she had hepatitis and her skin is still quite yellow
at times. This makes her self-.conscious. She was "scared to go to high
school” and feels that she has never been accepted by her classmates. She
likes the big high school now because there are 8o many students "no one
knows you and thus you do not have to bs liked".

Della's mother is over-protective and is very active in the P.T.A.
She has always pushed Delia to get good grades. Delia begrudgingly states
that she contritutes her success in school to her mother. When she
graduates from high school she wanis to leave home, not because she does
not like her home or parents, but because she would like to do something
by herself. 3She, therefore, would like to join the Waves or the Peace
Corp. Her mother does not approve because of her health history and wants
Delia to be a secretary or a teacher. Delia goes to Business School every
sumer. She seems to love her father because he is easy going and has a
good sense of humor. She thinks he should exert more suthority. Delia is
interested in sports as & spectator because she can thus enjoy her father's
favorite pastime with him.

When Delia was about twelve she joined the Lutheran Church and now
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DELIA-(continued)
teaches Sunday school. Her parents are Methodists.

Delia, a superior student, working well up to her ability, seems to
resent the pressure put on her to achieve these high grades. She is in
three Honors classes but apparently is not happy about it nor particularly
interested in any one subject as yets She certainly needs supportive
counseling. Maybe an assigmment as a student helper to a friendly counselor
might establish the rapport needed without Delia interpreting her referral

as & oeriticism of her behavior.

Test Data:
1-6-55, PMa, CA 6.0y MA 8.0, IQ 133
3.26-53, KAwD, CA 9=3, MA 11.6, IQ 124
10.61, CTMM, CA 12.9, MA 16.1, IQ 126
10-61, Hetro. Battary: Read. 12.7, &)Olling 1205, Hath 12.5,
Social Studies 9.8, Science 10.5

Spring, 1963 = 94 DeAsTe VR 999, NA 97-8, UR 99-9, AR 97-9,
1 Spell 39-9, LU Sent 97.9, Wd Knowledge 98.9

Reading 98-9.
January, 1964, Stanford-Binet, LeM, CA 15«0, IQ 140




DAVITA
(D-6)

Davita 1s a well developed teen age girl, neatly and suitably dressed.
She reports no serious illnesses or accidents. She is an excellent student,
in advanced placement; honors classes, student council and the school's
service olub.

This girl was born in Germany of Polish parents who were brought to
Germany during World War II as prisoners. The mother was taken to Germany
at the age of fourteen. The parents met and married, and this girl was born
when mother was only seventeen years olde The father was twentye-eight.

They came to America in 1950. The mother's schooling was interrupted by
the war. Davita says her father was a teacher in the army. She describes
him as smart but lazy. Both parents worked and Davita was placed in a
nursery school. ¥uhen she was four years old a brother was born; two years
later a second brother. A third brother arrived when Davita was nine.
This completes the family to date. Family reside in a substandard home in
a fringe area neighborhood. Father works as a tool and dye maker. The
mother is not employed. Apparently the mother has become somewhat inadequate.
Davita describes her homet
"My mother is very candid. She has much more desire for learning than
ny father, but she is naive and has less ability. She is young and

more like a friend than a mother. She takes no care of the house or
of bringing us up.
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DAVITA~(contimied)
"y father has loads of ability but it's going to waste now. He
should never have married. We are almost strangers to each other.
He is selfish, childish and soft. Ny brothers are very inconsiderate
(that's normal for our home). They don't worry about school although
they get good grades. Their lives are petty and it seems they never
think, but they are still young. No one has any home responsibilities
at our houses The dishes are seldom done. My brothers never help and
I rarely do. My mother just never bothers with budgeting or even
making dimmer. I have my own room but it's too cold for studying.
I study in the living room, but it's almost impossible. My brothers
are there drumming on piano, watching IV or fighting. There isn't
enough light and it*s very uncoufortable.”

Davita realizes that she 1s selfish and uncooperative and she feels
guilty about ite She says that it pains her when she realizes how "selfish
and mean” she is and wishes she were more “giving and loving". She says
that she regrets that her family live together but don't like each other.
She fears growing old, without realizing her ambitions, not being financially
able to go to college or perhaps choosing the wrong profession.

In discussing the development of good study habits she has this to
sey: "I think study habits are important. An atmosphere of desiring to
learmn is importante Froam the begimning the parents must create an atmosphere
conducive to learning. This doesn't mean a mahogany desk. It's a mental
attitude and this must be in the parents themselves. The school can't give
it to them or any other organization like the P.T.As It has to be there."

Here is a bright girl who is achlieving well. At present she is very
discouraged by the deterioration of family relationship. This has not
effected her academic progress to date. When asked to what she attributed

her success in school, she responded, "My general ability is from my home.
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DAVITA- (contimmed)

when I was young my family learned together. We were very close. !y
mother always encouraged me to read, to learn and to desire knowledge. My
mother and I grew up together and learned together. Somewhere we lost our
wey. 1 mey have succeeded in school beceuse of my teachers but somehow
I believe it was mostly because my family end friends had a high regard
and admiration for learning.®

Here we have a very bright girl who got a very good start in early
formation pre-school years. Family relationships have in her opinion
gradually deteriorated. She recognizes her mother's weakness but has a
war tolerant feeling for her. She is still motivated to do good school
work because she realizes this is an avenue which may lead her out of the
social situation she finds intolerable. This motive may not be the highest
tut it is effective. With her motivation and native abllity the end seems
hopeful and bright. She needs continued supportive counseling to keep her

pointed in the right direction.

Tast Data:
9.18.56, KA.2, CA 8.9, IQ 128
3-59, KA.D, CA 9.3, I 128
12.60, KA-G, CA 13.0, IQ 126
1.61, Stanford Achlievement Battery K, 8th Grade
Readin@ 11‘8. Arith. 1008, SeStud. 12.9, Science 1207

2-62, Differantial Aptitude Test, 9A, Percentile Rank 97-99
Stanine 9 - all areas

2.6l Wechsler.Bsllevue, CA 16.2 IR 135 Verbal Scale




DONNA
(D7)

The school reports that "Domma has sm attitudse of indifference and
is not workinz up to capacity*.

This girl graduated from a2 Chieago elementary school, June, 1962.
She had attended three elementary schools in three towns in southern
I1linois and two more in Chicago. She entered ths branch of this high
school, September, 1962 and after one year she enteresd this school. _

Donna has thres older brothers. The aldest, age 20, is a sophomore
at Washington University. Another, age 19, is employed as a truck driver.
The third, age 18, is employed as a printer.

The father is unemploysd temporarily. He was formerly employed by
the Pullman Standard Car Corporation as a semi-skilled worker. The mother
is currently unemploysd. She was formerly employed by an electronics
company. The family lives in six rooms.

The father was institutionalized in 1956 in Kankakee and remained
until 1961, ﬂ

Donna related that when her eldest brother returns homes; she has to
sleep with her mother. She is very ressntful of this. The other brothers
taunt her and call her names. She stated that she has "learned to live
with this®. As a child, she reported, she erawled under a cabinelt when she

felt no one loved her.
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DONKA- (continued)

Donna stated: "Sometimes I feel lonely and that nobody understands
me. At times, I am very happy and then all of a sudden very sad. People
bother me."”

4 conference was scheduled with the mother but she did not come.
Reportedly, the mother is highly nervous and deaf.

A telephone conference was held with the family doetor. He reported:

4Both parents are deaf and dumb. They both learned to speak and to read lips.

The oldest son has slugglish hearing and the two other brothers have poor
hearing. The girl needs a complete physical and especlially a hearing
evaluation. The father is diabetic and difficult to manage. He is) un;ier
medical care but perhaps not under psychiatric care any longer. The mother
should continue working; it is the best thaing for her.”

Domna reports a history of withdrawal symptoms. There is evidence
of depression and anxiety. However, she has established controls which are
permitting her to function in day-to.day livinge There is evidence of
sibling rivalry and a lack of physical and social communication in the home
setting, It is, therefore, not surprising that Domna is unable to achieve
at capacity level in the school setting.

She is unrealistic in her educational plans: "I plan to finish high
school and try to get a scholarship to a good college. I would like to
attend the College of the Seven Seas for a year but I can find no information
about it. When I grow up to adulthood I would like to be able to help




[

people in some way. Ilaybe after I finish college if I am not married, I

DONNA- (continued) 291

will join the Peace Corps or one of the military services for women. If
I had a deep religious devotion I would maybe like to become a missionary."
A counseling relationship should be established and maintained

between Donna and her school counselor in order to offer supportive therapy
to this girl. The counselor should be alert to any additlonal withdrawal i
symptoms. Should this occur, referral should be made to the family \
physician, since he seems quite capable in advising this family and would be
most persuasive in getting them to secure private help, if school counseling

does not meet the need. He has offered to follow through on a complete

physical evaluation for this girl with special attention to her hearing.

Test Datas
10.61, CTMM, CA 13.0, MA 16.5, IQ 126
10-61, Metropolitan Battery, Read. 11.2 Math 10.6, Soc. Studies 11.5,
Seience 11.9

Spring 1963, DAT, All areas 90 to 99%ile
Stanines 8 and 9

Jan. 1964, Semester grades Honors fnglish "G"; Honors Geometry "G":
Latin 3 "G"; Chemistry "F7; Music "G"; Gym "G".

Feb. 1964, Wechsler-Bellevue, CA 15.5, IQ 133 Verbal Scale
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DARLENE
(D-8)

Darlene attended two elementary puhlic schools. Grades in these
elanentary schools ranged from good to excellent. She entered high school,
and here this girl who has above average ability, failed her sophomore ‘J
year and is failing several subjects this mid.semester. She has been truant |
on several occasions. Parent conferences were held, but there has been no
noticeable improvement.

Darlene was a tall, slender girl, plalinly dressed and neat in |

appearance. In the interview with the girl's mother, it was reported that
Darlene enjoyed good health.

The father, age 47, is employed at a biscult company. lother, age 45,
works part time at a bindery. Darlens is the eldest of three siblings.

A brother 13, and a sister 9, attend elementary school and are reportedly
good students.

Hother tended to be overly eritical of her deughter during the intei-.
view. Her criticism was directed malnly at Darlene's lack of cooperation
in the home. The girl was described as lazy, unresponsive to discipline,
antagonistic and carefrea. She attributed the influence of her daughter's
"friends" as responsible for her iruancy and failures in high school.

Darlene’s interests were expressed as reading novels, partiecipating
in sporting events such as swimming, and attending social events at the

neighboring Association House. She has no definite vocational plans,
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DARLENE- (continued)
although she previocusly had aspirations to go to college "to study law".
She regrets her i’ailures in school, and manifested a desire to improve her
school work. She referred to regular attendance at summer school to confirm
her intent.

Darlene expressed strong feelings about parental indifference to her
interests, ang :se:il;ydxixding and ocritical "no matter what I do". She
felt that she had no place of recognition in the home. She dates frequently
and "prefers to be away from home".

Pattern of responses on projective tests also reflected conflicts in
the area of family relations. Test behavior suggested a considerable auount
of underlying anxiety, insecurity, and also reflected the frictional
character of her interpersonal relationships. There is sufficient evidence
to indicate that the girl tends to withdraw under frustration.

It was recommended that the family consider referral to Family Service
Bureau such as one offered by United Charities of Chicago, or a similar
agency as parents seem to need guldance in the handling of this girl.

Darlene was referred to the school counselor for supportive and
ventilative type of counseling and possible vocational guidance to help
develop stable interests and to rekindle, if possible, her former aspirations.

Attempts should be made to reinforce acceptable behavior patterms,
gince girl occasionally feels being dealt with partially in the school
situation.

Darlene should be encouraged to join scheol clubs or extra.curricular
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DARLENE- (continued)

activities to channel her abilities and interests into worthwhile areas.

Test Datas |
1-9~61. KA-Gr. VII—VIII, Ca 1}4, MA 15-8’ IQ 119 : '
1.10-61, Stanford Advanced L-i, Math 9.9, Read 9.3, Seience 12.0

%JOlling 805

8-13-63, Wechsler Intelligence Scale for Children
Ages 15.10 M
Verbal Scale I 116, Performance Scale IQ 125, Full Seale IQ 123




DONALD
(-9)

Donald is a younger brother of Dan. He has consistently scored much
higher than his brother on all the intelligence tests that they have taken
and he has rated equally high on all standardized achievement tests, yet
he is not wbrking anywhere near his capacity in everyday classroom
functioning.

He has been dropped from the 100 Program but continued in Honors
English and Biology where his semester grades were "G". He is doing only
Fair work in Spanish and Geometry and is failing World Geography. "The
teacher is a bore.”"

His main concern is clothes and he considers himself quite an authority
in this area. "I am neat and properly dressed at all times." He stresses
this as one of his strengths. ™Also I have & good eye for color and am
frequently complimented on my choice of attire.”

He is either not realistic or he is unconcerned about his poor grade
in Spanish when he says, "This subject comes easy to me because I enjoy it."
He clainms Goometry gives him trouble because "they gave me Algebra in eighth
grade and I missed the math background for Gecmetry”.

His lack of values was very apparent when he felt it a strength that
his generosity even oxtended itself to his borrowing money to treat his

friends to shows and buy them presents. He also considers himself "studious®,

295




296
DONALDw (contimed)
| but on questioning admits to doing a minimum of school work cutside of class.

A conference with his Biology teacher indicated that Donald had been
absent from class for eight days, missed an examination and had seamed
unconcerned about how or when he could make up the work or test.

In grammar school Donald won third place in the district science fair
and submitted a poem to a magazine and had it published. He was on the
Honor Roll his first two semesters in high schools

In evaluating his peers, he again mekes contradictory statémants: i §
have about five special f!rie-nds, who are intelligent, well dressed, consider.
ate and reliable. However, two of them are selfish and have verj low moral
standards - but nevertheless they are really wonderful people underneath,
end T like them.”

Donald chose a history class as the most outstanding. "This teacher
was well informed and stimulating. He not only taught us history but also

ethics, study habits and the importance of punctuality. Most of gll he was
really likeable.”
In retrospect he felt that most of his elementary school teachers were
above average. He also complimented his mother on her own reading habits
and the effort she always made to encourage Donald and his brothers to read
more.
A very disturbing thought was his final comment on the student opinion
sheet. It was an unsolicited remark, not pertinent to any spec

"One person in this high school has really hindered me. That is my supposed
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DONALD« (sontimad)
counselor. She has tommented me since the day I started heree I haven't
been happy since she got me, and she won't be happy until she gets rid of
me.®

Donald feels that he is getting very fine training in his honors
classes but "in the regular classes the poor teachers spend the whole period
trying to discipline®.

He describes his mother as "dominant, but celm, intelligent and well
informed. She has a wonderful sense of humor”. He thinks his brothers are
“swell guys" and very considerate.

He seems very proud of his older brother, who is doing such outstanding
work in school (Case of Dan) but voluntesred no comment of his own compara-
tively poor record. When asked, he responded that it was just a temporary
slump and he could raise than without difficulty when he wanted to.

Mother feels that Donald seens to be going through a phase of misplaced
anphasis on what he now considers the important issues in his life. *"He has
nevsr held a part time job as have his brothers and yet he has spent more
money on his clothes with no compunction of this extravagance. Being the
youngest and a rather pleasant, easy golng boy he makes use of all of us.

e now thinks that he wants to be an interior decorator or a designer of
men's clothing. It is probably a passing fancy. Yet, I wanted to be a
dress designer when I was his age. He also talks of traveling all over the
world as if we had a lot of money. He should have been a rich man's son.

- He always plans on what he is going to do but never how he can afford to do
it. He isn't a bad boy but he surely needs someone to straighten out his
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DONALDe (continued)

foolish notions.”

Test Datas |
9=18-55, PMA, CA 6.1, MA 7-3, I0 119 \
2=53, KA=TITaCA 9.1, HA 10.10,I0 119
12.12.60, KA-F, CA 11.11, MA 15.6, IO 126 |
October 1961, KA, CA 12.8, HA 12, IQ 112

October 1961, Hetro. Adv. Battery, lath 1l.3, Read 11.6, ‘:\
Social Studies 12.2, Science 11.3

Spring, 1963, DAT 6uB8a7e7-7-7 Stanines
Dropped from 100 Program
February, 1964, Stanford-Binet, L-M, Age 15, IQ 1138




EVELYN
(2-1)

Evelyn, an exceptionally pretty, soft.spoken, well mannered zirl,
plans to attend Chicago Tsachers College to prepare for a primary teaching
position. Evelyn also has a special ability in art and she wonld like to
someday become a commercial artist. This girl will probably achleve these
goalsy and in effect should be most successful in the accomplishment of her
plans for the future.

Bvelyn is particularly sensitive to the attitudes of her teachers,
parents and friends, and throughout this antire study she arhibits her
interest in people and her awareness of individual differences. She
recognizes the need for hard work to fulfill the consuning ambition within
her - - it is not easy, she must drive to achieve. In her antoblography she
is quick to point out "my main problem is wasting time, for I seem to work
better under pressurs".

Evelyn comes from a loving home of very plessant memories. She
expresses sincere love for her mother, brothers, sister and father. Perhaps
her most jarring family recollection was of petty jealousy for her younger
brother which she easily overcame ™as he developed®. She mentions in her
autoblography that certain relligious differences have occurred between the
mother and father. This does not seem to upset her too muche Of her

family she says "the children in my family are all trusted and our judgment

and privacy are respected”. Throughout her entire report che talks mainly of
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EVELIN. (continued)

tthings she likes',; and there is little evidence of lack of harmony or
discord in the home. She admits that she is far more atitracted to older
peoples which might stem from her avid interast in reading.

dvelyn is zeslously religicus and is very active in the Evangelical and
Reform Church. "iy favorite hobby is writing storles, poems and plays.”
She won a religious writing contest for the Northern part of Illinois and
this apparently has accelerated her interest in church activities. She has
been the liayor of her school, division room president, delegate to student
couneil, actor and playwright as well as head of a classrcom sclence projact.

Speaking of study habits, Evelyn sayss "The majority of my friends do
not have very good study habits. About 25% do have really good habits. I
think study habits should be taught in the 4th or 5th grade. If these
habits are instilled in the students early, studying in high school and
college would be easier. I don't think too much emphasis can be placed on
good study habits. Many students have no study habits at all when they
enter high school. These students find themselves in difficulty. A special
part of & 9B course should be sufficient. Parents should be a part of the
efforte The parents could easily be of help since they are usually at home
when the child is studying. This should be begun early."”

Her mother reported that Evelyn's study habits are better now than
they ever were. She never had to study in elementary school and this was
a handicap in high school. She agrees with her daughter that parents should
be involved from the very begimming of the child's schooling - "not as a
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EVELIN~(continued)
nuisancs but in cooperating in eny or every manner requested by the school”.

Father, age 43, had two years of college and is employed as a "chemlst.
machinist*, Mother, 42, is a high school graduate and is not employed out.
side the home. Evelyn is the second of four children. The oldest boy, now
21, is married and out of the home. He was 2 good student until his second
year in high school. He dropped out of school in his junior year - went
into service - is now driving a CTA bus.

An eleven year old bLrother is in sixth grade and is described as a
"strong everage" student. A seven year old sister is reported to be an
nexceptionally fine student”. The mother feels that the children have had
a "very good home and a happy life".

"I had such a wonderful home myself and it meant so much to mey I
wanted my children to have as good. My husband wanted me to remsin

at hame because his mother went out to work and was never there to
wolcome him when he, as a child, came home from school. This always
bothered him, although he knew it was necessary for her to be employed.
When we married, we promised each other and ourselves we'd keep 2

good home for our children. We are both guite religious though of
different faiths.

"I feel that the real starting point for the Negro child is in the
home. He should have every right that the white child has - one of
the first rights that every child should have is a good home. A home
with both his parents, where the child is loved - not a home without
a father or even worse with five or six different fathers.

"Iducation 1s the key to the whole answer. I don't go along with the
boycott but I can understand why so many dide Many of our people are
lacking in education. These parents can't do anything now about the

kind of homes they are providing for their children. They don't want
their children to be bad. They want them to have sverything that is

best. The boycott to many just meant, *We're not satisfied with what
our children are getting'. They aren't satisfied with what they get

at home or in schools It's only human to blame someone else.
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?The whole mess is everyone's fault. We have to reach the parents
and the young children. When they get older it's too late. They're
mad at the world and won't listen to anyone that tells them they
have to be responsible to get rights.

*I think the school may be trying, but not trying hard enough. Some.
thing real big has to bs done soon or I*m afraid it's going to be a
real mass.

"If my husband didn't have such a good job here I'd like to move to
a snall town and get away from all the hetred of both sides.”




EDGAR
(E-2)

Edgar is a thirteen year old Negro boy, who is an achiever with a
straight "S" record in the 100 Program. He feels that he has excellent
study habits and strongly advocates that study habits be stressed from the
primary grades on up. If a continual check were maintained on study habits
all through grade school, he feels that a student would be better equipped
for high school and we would have fewer drop-outs. Hq» feels that this is
not done in most elementary schools and so a 9B course in study habits
would be a good idea "because high school teachers Seem to stress study at
hame®. ;

Edgar says that his success in school is due partially to having
studied with his brother when they were younger. (The brother is also an
honor student - a senior at the same school Edgar attqmds.) Another factor
he eredits with his success is his avid reading. He qlao says, "my family
has contributed knowledge all along and helped me extensively". As for
getting good grades, Edgar sees his success in this area as the result of
"studying and learning extra hard to get a good understandingof everything".

His family has evidently played a major role in ‘hi‘.s formation both
in school and out. His parents, although they were ahle to obtain only a
high school education (his father sttended high school. for only two years),
have encouraged in thelr children a seriocus attitude 1t:‘owa.rd school. They
have inculcated in Edgar excellent study habits and a great love of reading.
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EDGAR- (continued)
The mother says that the whole family loves to read. She lists Edgar's
aptitude, curiosity, sense of humor, and desire for reading as his most
favorable qualities. Both parents feel that the boy's choice of nuclear
physics as a career 1s concomitant with his ability, but somewhat expensive.
Even so, in view of his ability, the only alternatives they think appropriate
are chemistry or some field of sclientific research.

Edgar has very good rapport with his family. He deseribes his father
as "very strict and he demands good behavior, good grades,; and immediate
compliance with his demands." His mother is "strict at times and a very
enjoyable person®. Edgar has an older brother (age sixteen), a sister (age
fourteen), and a younger sister (age ten). "They are all nice and pleasant
and are sasy to get along with, but there is a normal amount of arguments.”
He has light household duties, shares a room with his brother, has his own
desk and a set of the Encyclopedia Brittanica.

Edgar himself attends church regularly and is very involved in the Boy
Scouts. His hobbles include sclence and model railroads. He is very close
to his family and has few outside friends, (those he has are connected with
the Boy Scouts). However, in a boy of his ability and interests this
situation is not too unusual. He admits that he is nervous and says that
reading and dancing often relax him, tut, he adds, "I am best when I am
under pressure®. He further says, "I must rush to complete anything I do".
A lot of his nervousness, pressure, and tenslon will probably wear off as

soon as he becomes accustomed to high school. They are often an integral
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EDGAR~ (continued)
part of "freshman.itis". Essentially, Edgar is a bright, well-balanced boy
with a healthy outlook on life. Granted no drastic shock or upset, he will
probably besome one of his people's most valuable assets and should provide
them with much needed leadership. \

Test Datas
5.8-59, KA-D, CA 8.5, MA 10-4, IQ 123
10-62, CM’I, CA 12-10’ A 1708’ IQ 139

10.62, 8th Grade Metro. Battery, Word Knowledge 11.7, Reading 12.5,
Spelling 12.1, Language 9.6, Math 11.2, Science 12.4

Straight "S* student honors classes "100 Program'.




ERNEST
(E-3)

#1 would like all the rights guaranteed me by the Constitution. I
should be responsible for all my actions and I should be worthy of any trust
placed in me.®

Ernest wants to become a doctor. He would like to attend Harvard
University "tut will probably go to Northwestern or the University of
IMlinois". At all times he stresses thils ambition. "I hope my parents
live to see me become a physician.”

Both of Ernest's parents are employed. Father, age 48, is a high
school graduate and employed as an accountant at the post office. Ernest
describes his father as "dedicated in advancing the cause of the Negro. He
is an indefatigable worker.” Ermest also states that his father belleves
in "family togetherness”. He describes his mother as public spirited, a
good thinker, very active and possessing a "precise personality”. She is
employed as a "supervisor for the state . « « My sister is happily married
to a wonderful man. She is very nice and very lazy. My brother is very
indifferent towards life. He is a person that tends to deviate from the
normal.”™ The brother, age 23, is in the Army at this time. He did not
camplets high school but the mother hopes that he will while he is in
military service.

Ernest has attended summer school every summer. He goes to a public
high school that has an extensive program for thelr gifteds It is here that
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ERNEST ~{continued)

Ernest attended an Honors Chemistry class. "This class seemed the most
worthwhile of any course I've ever taken. I would give anything to be able
to go to this school all the time. The knowledge and methods that I was
taught I could take with me to any college. It was a most informative class,
geared on & high level. The teacher of this class came close to my idea of
an 'ideal teacher'. He is quiet and soft-spoken, strict only when necessary,
understanding, and possesses a wonderful sense of humor."

In a further evaluation Ernest feels that he has "adequate” study
habits which, with the aid of his family, should improve. "They were
developed at home. My sister helped me most. I can't remember that I ever
recelved any special help on how to study at school.”

Ernest expressed his belief that the boycott was a wonderful display
of unity and had a strong effect on a tense situation. "This along with
other events might bring about the necessary actlion which is needed."
Although Ernest reiterated his desire to have all the rights guaranteed him
by the Constitution, he also stated that he believed firms "should select
their employees on a competiiive basis?. |

Ernest has high ambitions for himself and for the family he hopes to
raise. He is not content to be just a doctor. "Professionally I would
like to be known as one of the top doctors in my fleld.” He wants his wife
and children to have the best possible advantages and says he will give them
all his love and understanding. "Socially, I would take part in all
community functions. I would belong to olubs and charity organizations.

i
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ERNEST- (contimmed)

1 would like to have many friends." For Ermest these hopes are not mere
ple-in-the-sky daydreams; they are real goals. "The future will be deter
mined by what I do today.” It is this realization which makes Emest
strive so hard in school today so that tomorrow's hopes will materialize.

Test Datas
8th grade tests,
12.10-60, XA-G, CA 131, MA 1lh.lb, IG 108
12.10-60, Stanford Achlievement Adv. K,
Math 9.9, Reading 10.5, Spelling 9.1, English 7.6

Spring 1962, 94, DAT, Verbal 85%ile, MNumerical Ability 97%ile
VR &NA 95%ile

11.22-63, Wechsler-Bellevue, CA 16.6 IQ 126 Total Scale

Honors Classes « 100 Program




SRICA
(2-4)

"I have never been married but I am the mother of four children. Ny
daughters know about this - I make no excuses. I was old enough to know
better. I have told them just how stupld I was. The two oldest had one
father and the two youngest had another. He was real smart, a graduate of
Tuskegee Institute and an honor student. He's ignored them since I won't
have anything more to do with him.”" This is the mother of Erica speaking.

4 warm, intelligent woman, quick now to acknowledge her mistakes and to
desire a higher morsal, social, and economic standard for her daughters. She
was & graduate of high school and then studied beauty culture. This work
did not interest her or offer a sufficient challenge. She is now employed
by the Post Office department. Her oldest child, a son now twentyetwo, has
been reared by his father in New York but she has reared her three daughters
well. She second child, now age twenty-one, was also an honor student in
high school. She studied for a year at the Art Institute and is now
attending Crane College. This is a loving, sensible mother who is strict
but consistent in her handling. She is also a friend who has made 1life gay
and interesting for her children. lMoney was not plentiful but she sacrificed
things for herself to give h;ar ‘girls music lessons, and special advantages.
Erica describes her mother as "hard working, friendly, but stern sometimes.
She 1s everything you would choose in a best friend." GErica's happiest

memories are plenics, symphonies and theatre excursions witn her mother.
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ERICA=(contimed)

Erica is a tall pretty girl, lively, yet shy in a way, thoughtful and
appreciative. She has always heen quick to learn and found school exciting
and satisfying. At this time she is 2 Junior in high school and is in the
Honors Classes where she is getting excellent marks and she is also in the
"100 Program". Her ambition is to attend 2 university, specializing in
biology and possibly studylng medicine. The mother, being more practical
and realistic, thinks Chicago Teachers College is more likely and that a
career as teacher of blology could be very satisfying.

Erica thinké her mother's interest in her, her encouragement and under-
standing have been important factors in her success. Her owm good ability
coupled with interest and a desire to succeed have also been important.

Her study habits are not as efficient as she would like them to be.
She feels the need of specisl techniques in writing term papers, doing
research, making book reviews and planning and executing good oral reports.
She wishes some of the English program could be devoted to developing these
skills, She does not read widely and her reading tastes are quite
unsophisticated. Guidance in a free reading program would be helpful. She
is an avid movie fan as well as television, and she admits daydreaming. In
spite of her gaps in background she is still one of the best "100" in her

high school.

Test Data:
7th Grade, CTMM, CA 13-3, MA 16.3, IQ 123
7th Grade, Metropolitan Battery, Reading 10.8, Math 11.6, Science 10.2
9A, DAT, Stanine 8 and 9
2.10.6l4, Wechsler-Bellevue, CA 16.1 IQ 131 Total Scale




ELSA
(E-5)

Achiever in spite of many problems. There 1s an apparent troubled
home situation.

Slsa has had a varied school experience; has attended seven Chicago
public elementary schools. Academic work throughout the grades was mostly |
nExeellent!” with some "Good” marks. Attendance was quite regular. Elsa
presented no problem in behavior in school.

On 9/4/63 Elsa enrolled in high school. Her choice of courses was one
that would fulfill requirements for college entrance. However, at this
time she belleves college will not be economically possible and Elsa would
like business training subjects to be included later in her high school
course of study.

From September, 1963, through January, 1964, Elsa's 9B program was
as follows: English I Honor Course; Algebra I; Spanish Ij Home Economics I3
Art I3 Physical Education I3 Study periods - 7 for the week.

Elsa does some ou’csid; reading in the home; has a Chicago Public
Library card, which she use; frequently. Elsa's career interest is nursing.
She has a nice singing volce and would like to sing with the Glee Club.

She also 1s adept in repairing mechanical things. {
High school teachers® comments: inglish - "Hlsa mentioned to me that

she was having family problems at home. This occurred when she was f£illing

out the numerous registration forms necessary for enrollment. She stated
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ELSA-(continued)
that she was not living at home since her mother remarried. I immediately
referred her to the high school counselor, since the situation appeared te
zo beyond the normal routine of division work." Algebra . "Elsa is doing
excellent work so far. GShe starts promptly and keeps herself busy. She is,
however, inclined to talk to ixe.r heighbor too often.® |
Hechsler-Bellevue Scale for Adolescents and Adults, given 9-13.63,
CA 1h.2; I3 137 Verbal Scale, IC 133 Performance Scale, IS 137 Full Scale,
indicating a rapid rate of learning. ilsa soemed anxious to do well on
tests presentede Howevery, she secmed restless and nervous mannerisms were ‘
manifesteds |
The two scales correlate well. Inter-test scatter not unusual. All i
scores were at or above her age level. FElsa made her highest scores on the
Tarithmetic"” and "block design® subtests; both considered by authorities
to be ercellent tests of general intelligence.
Elsa appears overwelght. She has nice facial features; her complexion

is clear. Elsa recently had a physical exemination - metabolism test

included. Doctor found hypothyroid condition; medication prescribed.

(Elsa advised that medicstion prevented normal sleep; she no longer takes
the medicine.) According to Elsa she has been\ ili seldom except for the
usual chlldren’s diseases. Vision is impaired; strabismus is present.
Glasses Were prescribed in June, 1962; Elsa reports that they were lost a
year ago and she has not worn glasses in the interim. Hearing seems adequate

in ordinary conversation. Some teeth are carious.
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ELSA~ (continued)

Elsa says she does not smoke. She does not leave the home after the
evening meal. She goes to bed about 10 Peles gots up at 7 A.¥. when the
grandmother calls.

Elsa recalled that she was about seven years old when her parents
divorced. She has not seen her father in the interim. After recelving her
divorce, the mother remarried. This marriage lasted until 1961 when the
mother became pregnant with Mark - now 1} years old and the second husband
left the home. The mother married her present and third husband about a
month ago. He is 33 years old, and an attendant at a gas station. He was
a high school dropout. The mother, 37 years old, is not employed outside the
homes She dropped out of high school in her sscond year.

Elsa is the oldest of the mother's four children. A brother, 12 years
old, is in residence at Randall House, (placement made by Illinois Children
Home and Aid Society). Two younger brothers, 43 years old, and 1% years
oldy are boarders in a private home. HMother pays the boy's board,
according to Elsa.

Elsa has great hostility toward her mother. Reportedly, most house=
hold chores fell on the shoulders of this oldest girl. Uhile in the upper
elementary grades, the mother kept Elsa out of school many days. Little
time remained for participation in the usual activities of girls her age.
There was a very limited time for study.

The maternal grandparents, have now taken Elsa into their home. Both

grandparents are employed - the grandfather works nights, the grandmother




ELSAw (eontinued) Bt
iz employed days at a candy factory. Ths grandmother, in a& telephone
conversation, advised that she attributes Elsa’s nervousnoess to the girl's
poor relationship with the mothar. idvised that Ilsa's welght increased by
fifty pounds within the past year, (principally as a result of thyroid
deficiency). Urandmother seemed concerned. Grandmother was reluctant to
discuss her own daughter (ilsa’'s mother) on the telephone but advised that
she would cooperate in any plan the high school would initlate to help the
girl withstand the pressuras of her environment. The grandmother promised
to provide needed medical oare, visual care and dental attention for the
girl.

Elsa indicated that she is plesased with the present arrangement but is
worried about the future. She says that this spring (19564), the grandparents
expact to retire and leave Chicago. Hlsa says she has always gone to ths
maternal grandmother "whenever things got too rough” in the mother's home.

This fourteen yaar old, rather depressed, overweight btut attractive
girl, has realized little security since childhoods. Divorce and remerriage
have continually disrupted the nomal pattemn of family living. Adult
responsibilities havo resulted in deprassion. The school is wise in offering
additional support and encouragemant to compensate in some measure for the
girl*s basic needs that have not been met in the mother's home. Presently
it seams that the girl is satisfactorily situated in the maternal grand.
parents®' home. Elsa’s reported interest in singing with the high school
glee elub might be encouraged.

#lsa balieves college will not be economically possible; therefore, it
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is urgent she be alerted to scholarship possihilities. A Scholarship and
Guldance Assoclation referral should be considered.

Referral to Scholarship and Guidance to be made at the earliest
opportunity; high school counselor te follow.ups. Class teachers should be
alerted to Hlsa's scholarship potentiale Iry.out for high school glee club
wight be considered for the future., Programming to high school counselor's
office for a period dally should be therapeutic. A counseling relationship
with an interested teacher would provide opportunity for an emotional outliet
for tensions. Encourage participation in social activities. The high
school can provide opportunity for this adolescent girl to associate with her
peer group. In view of her physical condition, refer to school nurse to
follow-up on medical attention, re~exsmination of vision, and dental care.
Provide favorable seating in classrooms. Confer with the maternal grand.
nother from time to time in order to gain additional information that might
be helpful in a better understanding of Elsa's needs and to help her meke

plans for her future.

Test Datat
5=7-53, Kuhlmann-Anderson D: CA 810, MA 113, IR 127
La6l, California Test of Mental Maturity, Elems, Grs. & thru 3
CA 11.9, MA 15.9, IQ 134 Language
10-62, Californis Test of Hental Maturity, Jr. High Level.
CA 13-4, MA 168, IQ 128
Total Stanine 8

1.62, 8Sth Grade Achievements Grade Percentile Rank 3
Reading . 118 '#;L "t'%r‘ﬂ‘gg
word Knowledge 11.5 0 2]
Spelling 9.7 72 6
Language 10.7 0 8
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1.62, 8th Grade Achievements (cont'd.) Grade Percentile Rank Stanine|
Language Study Skills 12.0 95.) 9
Arithmetic Computation 11.5 95 9
Arithe Problem Solving 13.3 84 7
Social Studies Informetion 10.2 72 6
Social Studies Study Skills 12.4 96 9
Science 1003 79 7 [

9A test given Spring, 1964 . Results not yet avallable.
1.6, Wechsler-Bellevue, CA 14.6, I¢ 132 (Full Scale)
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ELMER
(2-6)

Elmer, sixteen, a junior at school, seems destined for a life of study
and research. He plans to become a muclear physicist. This is no *'pipe
dream”. Elmer is an honor student with better than an "E" average, and goes
to school at night to study Electronics at Dunbar and I.I. T.

Later this year, at the Science Fair, sponsored by the Board of
Education, Elmer will present the splitting of a human cell. For three years
he has been studying and planning the project, which he says has never been
done befors.

If he is correct in his theories, the world may move one step forward
in its fight against cancer. Elmer speaks of a new field called Nucleonic |
Physlometry. This is his own name for a branch of knowledge, which may be ‘
developed in the near future. ‘

The boy aspires to attend the University of Chicago for further study. ‘

This boy's father died when he was an infant. He was taken by a dearly
beloved aunt and uncle. The uncle died last summer and Elmer is now living
with the aunt in whom he has great confidence. His mother lives close by.
His 1ife has been one of constant change ~ "toward a better one" - he says.

Elmer has been interested in sclence since he was a small boy and he has

always been very interested in all kinds of people. He is quite impressed
with the fact that he could read at the age of three. This boy is very
happy with a soience lab that his aunt has fixed up for him in her home.
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ELMER. (continued)

Her interest in his activities has made her about the most important
person in the world to him. He 15 happy and well adjusted and active in
school activities. He attends night school where he studies electronics.
Elmer is determined to solve any problem he encounters but he quickly loses
interest in a subject if it is not to his liking. He is discouraged with
the morals of fellow students and is most selective about his friends.
Elmer has no particular interest in girls but would like to marry and have
a family wvhen he is properly educated. His aunt does “day work" to pay for
his home lab - materials run about $15.00 weekly. He calls this his
allowance.

Elmer attriutes his success in school to an "ability to grasp the
presented material. An understanding family has also helped me to sucoeed
in school. My aunt has contributed most by supplying me with the necessary
materials, books and a quiet and peacsful place to concentrate. I also
attribute my grades to falthful study at home and a good work program."

Test Datas
10-4-61, CTMM, CA 132, MA 15.7, IQ 120
9A, DAT, 8 and 9 Stanines in all areas

11-.8~63, Wechsler-Bellevue, CA 16.1
Verbal Scale IO 118, Performance Scale IG 135,
Full Scale IQ 125

Grades as of Jamuary, 196k
Chemistry - E Art - E
Honors &glish - B Gym « S
Honors Algebra - E Citizenship « E
German - E




ESTHER
(&7)

Esther's progress in high school has not been commensurate with her
ability.

Esther attended Wentworth elementary school where she was an excellent
student and was twice advanced in grade because of excellent academic achieve-
ments. She graduated in February, 1963 and entered this high school and was
programmed to its acoelerated program in February, 1963.

Her counselor reported that Elsa's school progress was rather poor.

In her first semester, her final grades consisted of one F and three G's.
Esther attended summer school and earned two G*'s, In November she was in
danger of failing Algebra 2H and Biology 1lH. Esther seemed unhappy over
her poor grades ut didn't feel that it was her fault. She insisted she
was doing her best.

Teachers' reports follows

Gym: "Her work has been satisfactory and she has seemed interested in
our clagses. Her attitude is good and she seams anxious to please.
She is willing and in fact asks to assist. I have noticed no difficulty
with her bshavior or performance."

English: "The only factor that I have observed about this girl that is
not normal is the condition of her skin. In my class, she acts like

a happy well-adjusted individual.®

Spanish: "Classroom work varies in quality and quantity, but she is
capable of very good worke Prone to moods and distractions. Likeable
girl but extremely sensitive and very esaslly offended. Needs constant
reassurance that she is doing well. Doesn't mix, has few friends in
class. Slightly cbese, she has a serious complexion prohleu which may
be the cause of self.consclousness and withdrawal. She needs self.

assurance, confidence, understanding snd love. If you can do all this
successfully, you're a2 genius."
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ESTHER. (continued)

Biology: "Behavior and attention seem to be very good. BEsther does not
seam to be friendly with others in class. She comes in alone and leaves
zlone and rarely talks to others. She did not talk to me either until

I made it clear to her mother that I wanted to help her. The mother
insisted she is an outstanding student, yet her performance in biologzy
has been literally miserable. I have helped her privately and she says
she knows the material ut still gets 20 to 0 on the tests. She is
dillgent and will hand in copious homework but she either doesn't under-
stand 1t, or doesn't retain it. I am not sure but poseibly her bad skin
condition might be a scurce of embarrassment.”

Musie: *On the quliet, serious side. On the Music Ability Test, she
scored at the 81% level, which is quite good. Recommended her for
special Music 2, Training Chorus."

Algebra: "She is in my honors Algebra class. The first marking peried

she had a falling mark. Her mother came to school at my request. In
class Esther is either 'up' or 'down'. She can do & complicated problem
with enthusiasm tut can fail to pay attention and be unsble to solve
problems which she should be able to do. She is not shy, will volunteer
when she knows what to do and does not hesitate to ask for a retest when
the falls. Her bad skin condition and overwelght are in sad contrast to
the ribbons in her hair. Her mother says she will not diet for either
condition. They have had medical care. She is not working up to capacity.
I think she may need more warm personal attention than I have given her."

As stated previously, Esther is about average height, but obese, not
very pretty and has a rather severe acne condition. She is very sensitive
about her appearance, but is anergic about correcting it. ™hhat's the use,
I'n ugly anyway."

She reported that she lives with her parents in a six.room home; relates
well to her father, but poorly to her mother. (This is interesting in that
the mother had reported to school personnel that Esther is "very close™ to
her and constantly seeks her approval.) Esther harbors a great deal of
hostility to her mother. "Always criticisingme « . . everything I do . « »
especially how I look « « « she's too neat . . . too particular . . . never

praises « + « I hate her."
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B5THERw (contimed)

Esther indicated that she was happler at Wentworth School. ©I felt
like I balonged « « ¢ had a lot of friends « + « hereoy, I don't feel I
belonge® Ghe has no boy friends. “Mey, noy I'm not the typs « « « too young
to date « . « and no hobtbies.® After school she attends club meetings or
frequents 75th Street. "eet everybody « « o go shopping.”

Esther is fond of her teachers, with the exception of one, whom she
considers "very cold « + o I hate cold people.®

At the first interview it wms suggested that she obtain a tutor in
Blology, return to her dermateologist and make some effort to follow his
preseribed diet.

In a conference January 7; 1964, Dsther seamsd to be much happler, had
lost a few pounds, and was securing good grades in her Blology tests. She
continued to complain about it, however. %It*s really too hard for me.
S¢iaence has always been hard for me."

Personality tests indiocate that Esther has a very negative self.image.
4 fext of the responses on the Rotter Test are particularly significant:

I suffere..."from an inferiority complex.” 7T ..."have an indefinite person.
ality.® The only trouble..."is my bad points outwelgh my good ones.®
BoySeeotdon't seenr to like me.? Girlas..."don't like me enough.”

Her responses on the Moonsy Test indicate that the home situation is
fraught with frioction. There is much quarreling and oritiecism, littls
enotional satisfaction to the extent that tsther doesn't feel that she has a
home.
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ESTHER~ (continued)

Bsther was referred for examination because her progress in high
school has not been cormemsurate with her ablility, This was not the case in
the elementary grades where she received good grades and seemingly made a
good social adjustment.

The onset of adolescence has undoubtedly been rather traumatic to Esther
inasmuch as she 13 not a very attractive girl, This has probably been complis
cated by the over-concern on the part of the mother that Esther be popular,
pretty and perfectly groomed. Esther has made some attempt to comply with
the mother's demands, but as rewards for the same were not forthcoming, she
retaliated by refusing to follow the doctorts diet and became less and less
attractive.

It is felt that if the mother-daughter relationship could be improved,
Esther's academic, physlical and social problems would be minimized; for she
is a somewhat emotionally disturbed girl.

Mother, a pretty woman, had a pleasing manner and pressnted a generally
attractive appearance. She reported tha{. Esther and she were very close
when the girl was younger, but where most parents have trouble with their
girls growing up "too fast", her trouble with Esther is that she doesn't
want to grow up at all., "Her father insists she is still just a very little
girl and treats her that way even if she is fourteen." 'Mot.her related the
home duties and responsibilities she had to assume when she was fourteen and
feals that Esther will never be happy 2cting and wanting to be treated like
a seven year 0old. "We've grown so far apart. I want her to be happy, muy
pretty clothes for her and all but what can make anyone her size look even
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ESTHEK- (continued)
presentable?"

Father, age 48, is employed in a clerical position by the City of
Chicago. After he was married he completed high school evenings at the
insistence of his wife. The mother, 42, is employed az an xeray technician
at a south side hospital. Esther is an only child, born to the father's
sister out of wedlock. Esther does not know that her father and mother are
not her natural parents. The husband's sister came to Chicago from the
south to have the baby and lived with them until she died, when}Eather was
two years old. "I suppose I should have told Esther a long time ago btut
now she might take it as more 'rejection' as you put it. I love her so
much. Can’t you understend that it is because I love her, I want her to
be pretty and popular. I can't just stand by and let her ruin her life.”

Mother was counseled to ignore Esther's personal appearance
temporarily, concern herself with the girl's scholastic efforts, find some
word of praise for Esther every morning before she starts for school,
provide liberal praise for school achievements and compliment her on her
appearance at even the slightest improvement.

Famlly counseling is needed by both parents as well as Esther.

Test Data:

1-5.56, PMA, TQ 147

4360, CTMM, CA 10-2, MA 14.0, I2 140

Fall, 1963, Chicago Publie Schools 9th Grade Testing Program

Differential Aptitude Tests
VR N4 VR&NA AR LuSpell. LuSent.

Percentile Rank 80 90 90 80 95 55
Stanine 77 7 7 9 6




ESTHER- (continued)
Metropolitan Reading Tesats

Word Knowledge Reading
Percentile Rank 85 55
Stanine 7 5

1.10-64, Wechsler-Bellevue, CA 14«9, Total Scale IQ 146
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ELLIOT
(2-8)

Failure to achleve in school though boy seems to have good potential
(12 143). Re-evaluation to aid in further educational guidance.

Elliot attended elementary and a portion of secondary school in
suburban schools. He enrolled in this school's eleventh grade in September,
1963.

Elliot was a neatly dressed, soft spoken, nice.looking boy of average
size. He reported having had mumps, measles and chicken pox. When he was
ten years of age he had an abscess on a tooth for which bone scraping was
required. He underwent an appendectomy when twelve years of age, in
tits Sinai Hospital. He has worn glasses for several years.

Elliot is the eid(;st of three siblings. A sister, twelve, and a
brother, six, attend elementary school and are in grades 8 and 1 respecti-
vely. The parents are divorced and the children reside with the mother and
maternal grandparents in a five room apartment. The grandparents receive
pensions while the mother is employed by an insurance company.

Elliot's mother feels he is very withdrawm and too much of an introvert.
wWhen he was much younger, private school placement had been suggested for |
the boy because of his potential. This, apparently, was never effected.
f11iot is not now and never has been much of an achiever.

Projectives suggest this boy to be quite amxdous. He is apparently

passive.aggressive personality.wise. His aggression presently seems quite
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ELLIOT- (continued)

controlled but under undue pressure it may spill over into acting-out
behavior. He shows evidence of being quite tense and much of his tension
is internalized. Elliot seems to depend hsavily on consclous intellectual
control but underlying this he may feel quite impotent both physically
and intellectually. His own self-concept appesrs to bs quite poor and in
general, effectless. It is suggested that he holds feelings of rejsction
toward both parents and has a sense of aloofness towards most people. There
is a need for far stronger family ties and involvement. This boy displays
an emotional disturbance which might best be slleviated through counseling.
His failure to achieve seams directly related to said disturbance. His
feelings about his general and personsl environment: tend to inhibit him
fron anticipated academic progress.

This seems to be 2 boy with a rapid rate of mental growth, who finds
it extremely difficult to achieve because of severe amnctional problems.
On the basls of estimated potential, this boy should adequately be able to
function on about the second year college level. In order to effect a
greater achievement academically for this boy, since he presently is not
achieving, counseling is recommended as a means to alleviate some of the
amotional difficulties and act as a means of subtle motivation.

Refer to Scholarship and Guidance for counseling. School counselor
may contact thils agency.

A conference should be held with the parents to point out the need

for a closer, more meaningful inter-family relationship and how it can

w
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ELLIOT. (continued)
attribute to the boy's welfare.
Elliot has been encouraged to tutor 2 fellow student in physies,
in which he excels, as a means of reducing the boy's impotent feelings of

himself, and to aid in his socialization.

Tost Deta:

Mﬂ%%imﬁﬂz
Revised ord-Binet, Fom L, 1.17.56

CA 8-4 HMA 11.10 IQ 142

At the time of this first individual examination, it was recommended
that recognition and praise for academic achievements be provided

a8 he is ready; his program should be enriched to make the regular
curriculun more provocative for him. Encourage activities leading
to soclal recognition and acceptance in the classroom. Encourage
participation in social center activities. Suburban school made

no camments as to effectiveness of these suggestions.

12.4.63, Wechsler-Bellevue, CA 163, IQ 143

Achievements: Reading, Stanford Achievement Adv. Form J. Grade 11l.4
Arithmetie, Stanford Achlevement Form K, Grade 11.6




IMILY
(2-9)

E!nily- cseemed quite unhappy and was having difficulty maintaining her
usual quality of school work. It was further indicated in the raferral that
thi= girl had an extreme fear of dogs which apparsently dated back to an
early childhood experience. She seamed quite anxious and afraid of many
things especlally of what her mother might say if she knew of Fmily's
behavior. Bmily had been known to the counselor to cry easily and often.

Daring her initial interview, Emily seemed quite at esase, spoke
freely, ond appeared quite cheerful. It was brought out that she is the
eldest of four children as a result of her mother's two additional marriages
which have since been dissolved. imily is the only child of her mother's
first marriage.

The father is remarried and had six children of this second union.
Though this is known to Bmlly and many of the children are known to her,
no contact has been maintained between theme The residences of the two
parents are in close proximity but Enily has not ssen or heard from her
father in several years.

Bmily was approximately one year of age when her parents were divorced
and about seven years of age when her mother remarried.

It was reported that the father has contributed to Hmily's support
but not ag often as he shoulds The mother apparently feels that the father's

wife does not like Hmwlly and thus fmily does not visit her father, who lives
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EMILY~ (continmied)
in the same hlock as her grandparents.

The girl has indicated a strong desire to see her father. There was
considerabla concern about him and the negative relationship which seens to
exist between him and the mother.

With respect to the other children in the home it was sxpressed that
some dlfficulty exists. Baily’s feeling is that the younger children seem
to follow her sister, thereby leaving little control over them to Imily.

The mother 1s presently anp}.oyed by a commetic company. Huily's
father is employed by the United States Fost Office in some capaclity above
that of postal clerk. Of this Imily seems to be rather proud.

When questioned as to the possible reasons for her fear of animals,
Enily indicated she could not understand why. However, a review of her
written autobiography found in her folder showed that as a small child she
was frightened by a large doz while walking down a road in iichigan with ;
her mother.

Projective tests suggest she is quite anxious with a tendency to be
over-meticulous. However, the latter does not ™hold uwp". iluch of her
anxlety seans to stem towards her relationships with males. This may stem
from the "loss" of her father and her grandfather of whom she was quite
fond. Some depressive tendencies were svidenced as were withdrawal
tendenciss. She apparently has a very poor selfw.concept which manifests
itself in verbalized fears of not making the dational Honor Society and of

not wanting to socializes to any great extent.
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BILY- (continued)

Feelings of insecurity are also suggested in the above behavior. A
fear of the world belng = rathor hostile, threatening place is somewhat in
ovidence. This may alsc underlie some of her desires to bs alone. iHuch of
her feeling is internalized and in an effort to combat this, she may resort
to ¢crying.

This is apparently an adolescent girl, who is quite emotionally
disturbed because of feelings of inadequacy, rejection, insecurity, and
depression. ©She seens to desire a better relationship with her parents and
her total environment. It is probably her desire to have more of a companione
type relationship with her mother and at least a communicative relationship
with her father. Actually, she tends to endeavor to attain heights, which
she believed her father did scholastically.

Periodic conferences should be held with the girl and school counselor
or psychologist in an effort to aid girl in estsblishing a better self-
concept, and as a means of serving as persons with whom to identify.

Conferences should be held with the mother to discuss the family
inter-relationships and their influence on the girle Said conference should
be discussed with the girl prior to arrangements being made.

Tutoring in physics by a fellow student has been initiated.

Refer to Youth Guidance Service or Scholarship and Guidance for

counseling.




B LY (contimed)
Test Data:
12.14.59, KA.F, CA 11.2, MA 14.0, IQ 125
3.63, Stanford Achievement Advanced, Reading 10.8

Arithmetic 10.2
11.6-63, Stanford-Binet, I, CA 135-1, I 13
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FLORENCE
(F-1)

Florence 1s a very happy, enthusiastic and eager girl. 5he is
attractive and enjoys having a good time. Besides being an excellent student
she bowls, skates, swims, plays the piano, oboe and guitar. She is actively
interested in the Methodist Youth Fellowship and Girl Scouts. She babysits
for fifty cents an hour and seems to enjoy school, home and her friends.

Florence has very good insight. She says, "My art class is crowded
and usually very noisy - however, I think it has been most worthwhile because
it lets me express myself and show how I feels If I feel bad I can draw a
picture of sadness and soon I feel happy and contented. My ability to get
good grades depends upon the subject. In math, music, science and art I
get good grades because I am interested in them. I get good grades in my
poor subjects because I spend more time studying them and try to concentrate
extra hard during class. Also, I work very well under pressure and usually
in tests deduce anything to which I don't know the answer."

Florence plans to attend college and is interested in Research
iathematics, being a concert pianist or teaching. She will do very well in
any of these fields as she is gifted in all. Her mother and father both had
two years of college and probably would have finished if the war had not
interrupted their education. Her father works as a wiredrawer at a steel
mill and her mother does part time typing at the church. Her parents were

born in Chicago and have always encouraged her. She attributes a great deal
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FLORENCE- (contimed)

of her success to the fact that she did a great deal of reading when she
was younger. She had bronchial asthma and could not run and play hard with

other children. "Being sick, when I was younger, really paid off."

Test Datas

92155, PMA, CA 6.4, MA 8.3, IQ 131

2.14.53, PMA, CA 8.8, MA 12.4, IQ 142

12—8-60, Lorge-‘morndike: CA 11-6’ MA 15-10’ I 138

10-61, (8B), CTMM-SF, CA 12.4, MA 17.4, IQ 14l

10-15-61, Metropolitan Advanced Battery, Bi: Math 11.6, Reading 12.3
Spelling 12.1, English 11.5, Social Studies 12.6, Science
12.2

Spring, 1963, DAT, Stanine 9 - 99%ile in all areas
Jamiary, 1959, Stanford-Binet, L.M, CA 1.0, IQ 150




FRANK
(F-2)

Frank is a large, slow, plodding type of person. He is an only child
and both his parents work. His father is a beautician and his mother an
office clerk. He is proud of the fact that they recently bought a home
and paid cash for it and that they have no financial worries. His parents
were both born in this country. His paternal grandparents come from Poland
and Germany.

Frank is a perfectionist in all his work and his mother complains to
the school that it takes him hours to do written worke. "If he makes one
mistake he does the whole paper over." His teachers say that his work is
very neat and precise and done mostly in outline. "It is a pleasure to
read his papers," His main interest is history and of this he says:
"History is not, as many people think, just the study of past things and -
events, which are no longer of any use to us. The past has a strange way of
repeating itself. Therefore, by studying history, a person is better able
to understand thepresent and, possibly even the future.”

Frank in ..is slow, methodicsl way has achlieved very good grades in
school and shows an adult's insight into his problems and abilities. He
states, "My success in school is due to the fact that I want to do well.
The main reason I want to do well is because I realize that the more I work
in school, the better my life will be after my education is completeds I
also feel that certain teachers have helped me. If a teacher has the ability

3%
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FRANK=- (continued)

to make a subject seem interesting, it makes sense that the student will be
more willing to learn. I feel that some teachers are also ons of the main
causes of the drop-out problem. Certain teachers, by the excessive amount
of homework they assign and theilr inability to make a course interesting,
almost force students to quit school. Some of the students, had it not been
for the strain placed on them, might have been able to at least get a high
school diploma.”

One of Frank's main problems is nervousness. He does not like to
speak in front of an audience.

Frank is undecided as to his choice of a career. He has given the
field of psychiatry some consideration. He definitely plans on going to

college.

Test Datas
9-10-54, PMA, CA 510, MA 7.9, IQ 132
5-10-61, Lorge-Thorndike, CA 11.6, MA 15.5, IQ 134
10.61, CTMM, CA 12.11, MA 18.11, 1IQ 146
10.5-61, Metropolitan Adv. Battery, E{, Math 11.8, Reading 11.6,
English 11.09 Spelling. 12¢9, Soc. Studies 1203,
Seience 906

Spring, 1963 - DAT, VR 97-9, NA 85-7, VR & NA 97-8, WIK 99-9,
Rﬂading 85-70 )

January, 1964, Stanford-Binet, I-M, CA 15-0, IQ 146




FIOYD
(F-3)

Although this boy's older brother has won the honor of being vale-
dictorian of this year's graduating class, Floyd never mentioned it.

Floyds, an outstanding sophomore is interested in many activities and
is plamning to attend college, taking post graduate work in philosophy or
religion. He may go into the ministry, following in his father's footsteps.
He also states that he might like to teach, but only at a college level.

Floyd is most concerned with the problems of the schools, which are
so pressing these days: moral problems, poor teaching, and integration.

He states, "Iy schoolmates in general show interest in the opposite
sex perhaps more than anything else. Petty thieving is common and moral
standards are very low. A majority of kids cheat and 1lie in school and to
their parents. Too often the few who never do are identified with these.
One who sets his standards too high is usually looked upon as being haughty
or conceited, which is really too bad because most often those who have
everything are very interesting, genuine people.”

Floyd thinks the greatest weakness today in students is hypocrisy -
"trying to do and be something entirely different from what was intended
of them." He also feels the tremand&us pressure toward conformity. “We
worry entirely too much about whether or not we will be accepted into the
crowd and then feel we have falled if we do not excel in some field. GEvery-
one has to be a leader. iHany social problems have arisen because of
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FLOYD- (continued)

inferiority complexes and the Iincapability of overcoming them. There is
also a serious crisis in that few kids today have high moral standards.
Never before has church attendance been so high but effectiveness so low,
Our schools do not help thias any by outlawing religion, the very basis of
our govermment. There is today a very crying need for a revival, especially
smonig the restlesg youth of our countyy, to stamp out these movements that
press maturity, conformity and hypocrisy, with a reinspection of Christianity
and how we might apply it in our lives." He stated that the factor that has
been almost entirely responsible for his success in school is that he is
a Christian, "I believe I must do everything to the best of my abilities
so that I might glorify God now and for the rest of my life."

Floyd is quite critical of teaching methods and supervision., He is
also at odds with the set-up of the school system. His comments are most
interesting - "No accelerated courses were offered in the grade school to
develop the gifted. English was the most mediocre of courses. One of my
beggest regrets about grammar school was the physical education program.
School teams sre prohibited and athletes are very inexperienced upon entering
high school. A better athletic program would not only increase school spirit
in grammar school, but also the academic status of athletes if standards
were set. I feel also that the Junior High system is superior to the first
through eighth system. There is too much of a gap between 3 year olds and
14 year olds and the Chicago Public School should seize the firast oppor-

tunity to convert to Junior High schools. I have seen many potentially good
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students destroyed by the indifference shown them by a teacher whom they
may have day in and day out for semesters in grammar school. I also regret
that no departmentel courses were offered me in grade school during seventh
and eighth grades. The same teacher taught me all my subjects and we all
knew she was inferior in most of theme I received one written Hnglish
assignment through my entire eighth grade course and to this day I flunk
English tests. I shudder when I think of all the time wasted waiting for
slower students to learn - time that could have been spent constructively
learning had I been properly supervised. Another problem facing Chicago
Public School students is the handicap they receive in getting summer jobs

because school is run almost a2 month later than private and suburban schools.

I would gladly sacrifice all my holidays, Christmas excepted, if I thought
I could get out earlier in the spring. High school is a great improvement,
although the school spirit is very disappointing, When our team defeated
the champions of our conference, only twenty spsctators witnessed the
upset.”

Floyd's parents are somewhat upset by his prejudice and unwillingness
to accept integration. This school is a permissive transfer school and the
nelghborhood is one of small homes of middle income familles, who have been
hard working people, and have kept thelr homes up nicely. Floyd thinks -

"one of the most serious mistakes the public schools are making is inte-

grating just to be integrating. This disrupts students and teachers alike in

its process and the schools should endeavor to enforce equality of course,
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FLOYD. (contimied)

but not to the point where it's damaging and not constructive.*

Floyd is an all around excellant student and has received many honors

in musie and athletics, as well as in school work. Floyd should succeed

because he says, "I have a definite drive and plan - knowing just what I

am going to take and which talents I'1l want to develop most fully. With

God's help I will accomplish my goals.™

Test Data:
92457,
5+10-60,
11.2.61,

January,

Lorge-Thorndikes IQ 126

Lorge-Thorndike, 3AU, CA 12.3, Ma 15.5, IQ 128
Hetropolitan Adv. Battery B (8B)

Math 11.3, Reading 11.7, Spelling 10.3, fnglish 10.7,
Social Studies 12.6. Seience 12.0

DAT -« Stanine 9

1964, S‘hanford-Bine‘b, L-M’ Age 16’ I 136




FORREST
(F-&)
This is a boy of excellent ability (IQ 148) who is afraid he is
"falling apart" - has much anxiety as to gradustion - family tension - i
possibile feeling of rivalry toward an older brother (gradusted summa cum

laude from college).

Forrest reports attendance in Michigan for elementary, junior high
and tenth grade. Forrest falled seventh grade the year his father died,
according to the boy's sccount. Forrest came to Chicago and entered school
in September, 1962, He is presently enrolled in nglish Honors, Chemistry,
HBoonomics, Spanish, Drama, Art and ROTC. Teacher corment sheats, in
essence note the following: Chemistry: a number of absences reported btut
no problem in sdjustment; English H: a number of absences reported, conduct
acceptable tut boy is restless and talkative. Performs well in discussion
sessions, seems somewhalt arrogant, sophisticated end very independent.

Art: Only a generzl impression is possible because of boy's short term of
enrollment in the class but he seems to be out-going in personality and very
articulate. OSpanish: Again evaluation is based on only a short period of
enrollment but, on the surface, the boy is considered pleasant and willing
to please, seoems to wish to give the impression of being academically very
bright.

Absences apparently occur for 1little or no cause. Although boy is

reportedly passing in his classes, his work has not been at the level that
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FORREST. (eontinued)
nmight be expected in terms of his good ability.
Forrest is & nice-looking lad, about 5'3" in height. He says that
recent surgery on 2 cyst at the end of spine led to some weight loss; this

so encouraged Forrest that he has taken off another ten to fifteen pounds,

and now welighs 173 pounds. The boy says he was very sickly in his earlier

years and as a consequencs was much pampered by both of his parents. He \

suffers from allergies, for which thers is reportedly a familial history. i
There have bean 2 series of minor ascidents, according to the hoy, and he
seems to suffer several not too specifiec complaints, saying, "I'm unhealthily
healthy. I heal all right but something or other goes ;)n giving trouble for
a while." He sees himself as nervous; reports that he sleeps restlessly.
Vision is reported to be within normal limitss. Although hearing was

adequate in ordinary conversation, the boy belisves there is some hearing
loss in the right ear.

PForrest lives with his mother. Until a few days ago, his stepfather
was also in the home; apparently the mother and stepfather separated once
before but the separation was of very short duration. This boy is very
nostalgie sbout his former home and friends in Michigan but says he had
made many friends in Chicago. He claims to be interested in sports and has
been an active participant in the past. His specific areas of interest are
not available to him at his present school and he showed little enthusiasm
when related areas were pointed out.

The mother is employed as a cook at a snack bar; Forrest feels she is
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FORREST- (continued)
a poor manager of funds and speaks of needing a job. When a job was offered
him by the school counselor, he missed the appointment made for interview
and failed to follow through as advised.

The mother's present marriage is her third. Her first husband, now
deceased and from whom she was divorced, is believed by Forrest to have been
a compulsive gambler. Her son by that marriage is described by Forrest as
"orilliant, can do anything he tries.” (This half.brother is now serving
2 sentence in San (uentin.) Forrest's oun father died when the boy was
twalve; Forrest says he was very close to his father, shared in activities
with him, describes the father as very good to him but as "mean" to others
when he had been drinking. Forrest's full brother is now married and in
the Marines. Forrest verbalized much admiration for him. This brother,
said to have been close to the mother, graduated from college with honors
and is seen by Forrest as successful at everything he attempts; Forrest
compares himself unfaveorably to his brother, knows that he himself is
capable but sees himself as far less sc than the brother.

The mother's present husband is described as "unstable™ and as given
to drinking to excess. According to Forrest, the stepfather was hospitalized
because of emotlional problems following a period in the armed servicee

Apparently an armed truce existed between Forrest and the stepfathor
with Forrest keeping out of the stepfather's way. He has extended this to
the mother whom he sees as "marrying people who need her,” and whose needs
she tries to meet. The boy very obviously feels that she gives him little
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FORREST- {continued)

support. ide is resentful of both her and of his stepfather. The boy eats
his meals out or eats alone at home, avoiding contact with other members of
the family. He maintains that "going home only to sleep” is a means of
avolding difficulties. There are no close, positive ties with the adults
close to him, and Forrest tends more and more to shut them out of his life
as neither supporting nor as giving direction to his activities and plans.

This eighteen year old boy has very good intellectual capacity and
achievements at or ébove his present placasente He has, however, met with
some acadeamic failure and is not presently achieving the degree of successs
which might be expected in terms of his good ability. He seems discouraged
and unhappy, is troubled by self-doubts and is apparently finding it
inoreasingly difficult to apply hilmself and make clear-cut decisions. There
are no crystallized goals, which would tend to give direction to his
activities and provide a degree of security as concerns the future about
which he is worried. He rationalizes and intellectualizes his failure to
meet the desired success and not infrequently adopts a rather supercilious
attitude as a defense. Although he reports having many friends, he is a
lonely boy who seems to have no close ties with adults and is unsure of the
degree of acceptance he can finde His feelings toward the brother of whom
he does speak with affection are ambivalent, being tinged with both
admiration and envye. There also seems to be problems in the area of boy-
girl relationships with this lad none too certain of or comfortable with
nembers of the opposite sex. The home background has apparently been an
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FORREST.( continued)
unstable one in which Forrest finds little support. He views the world as
not too friendly a place, sees his mother as not only failing to give him
adequate support, tut 2lso feels that he is of less than primary importence
in her 1life. He shows himself responsive to friendly attention and tends at
this time to welcome wellwintentioned directions which, to some degree, take
from him the burden of making his own declsions.

A friendly approach and an occasionsl word of encouragement and
approbation, when merited, would very likely stimulate better application
and give this boy some degree of security.

It would he well to overlook the attitude of arrogance which crops out
on occasion and which is seamingly used as a defense against his own self.
doubts.

Forrest has been given infommatlon on sports available to him at
school; he should be sncouraged to particlpate.

Boy 13 being seen by his school counselor; this is welleadvised as a
means of giving direction and support at school.

School counselor has advisedly referred Forrest to Scholarship and

Guldance.

Test Datas
9.62, 0Otis Unick-Scoring Mental, CA 7.6, IQ 125
9.62, Stanford Reading Adv. Parage. Mean. 12.3, Uord Mean. 12.7
9.62, Stanford Arithmetic Adv, Read. 11.0, Computation 9.3

National Merit Txams (taken in boy's second year at high school):
English Usage 97%ile, Math Usage 71l¥ile
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FORREST. (continued)

10-10-63’ Wechsler.Bellevue Scale
CA 18.6 CA grade expectancy first year college
IQ 147 Verbal Seale
IQ 138 Performance Seale
I2 148 Full Secale - rapid rate of mental growth

This is a quick reacting young man who was pleasant and cooperative.
Responses were clear and conecise, and boy expressed himself very
well. Highest scaled seores in the verbal portion of the test ware
obtained in the comprehension and arithmetic subtests; lowest score
was in digits. In the performance portion of the test, subtest
scaled seores wers fairly even. Level of interest was high and
cooperation excellent,

Since achievament tests oiven last Septamber indicate, for the
most part, a level of work adequate for third and fourth year of
high school, no additional tests were given at this time.




FRANCESCA
(F-5)

Francesca is a Milipino girl with a rapid rate of learning (IL 122)
in an intermittently broken home. The mother reportedly leaves the family
from time to time; her last departure was the seventh. Usually she leaves
for short periods of about a month but once she was gone almost a year.
Francesca was referred in December, 1963, "Pupll seems to be pivoted in
parental discord. Possibly exploits situation in order to gain concessions.
School work is suffering, with little interest or effort shown. Irregular
attendance is marked by truancy.”

Francesca attended one school from kindergarten through third grade;
she transferred in fourth grade, returned to first school in seventh grade,
in eighth grade she transferred to a third school from which she was
graduated. Girl was given‘ 2 double promotion from 5B to 6B. Grades in
elementary school were primarily "E" and "G" in academic work; attendance
was somewhat irregular. She entered high school in February 1962. Her 10B
grades at high school, "F¥, Semester, Jamuary 1964: English H “G", lModern
World History "F"; Blology "G"; Spanish "F"3; Art "S"; Physical Ed. “G". ’

History teacher notes that Francesca is extremely qulet in class but
seanms belligerent and as having a "don't care” attitude. Finds Francesca
does little if any work, and has noted that girl seemingly has little to
do with other students. (11-7.63).

Spanish teacher finds Francesca's work below passing, feels her

Wb
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| FRANCESCA~ (contimmed)
failure is due to absence rather than to inability to z;laster work presented.
Finds girl's behavior good and also reports that Francesca seems popular
with her classmates. Attitude is one of disinterest. (11.7-63).

English teacher finds work well below expected level and finds that
girl does not participate in class discussion to degree that she might.

Says that in her class Francesca is pleasant and seems socially adjusted.
(11.7-63).

Seience teacher finds fluctuations in level of work accomplished;
behavior fair; girl sometimes lacking in courtesy and that Francesea has
an almost inordinate interest in members of the opposite sex.

Division teacher regards girl as well.mannered and well.behaved but
as puzzling. Francesca 1s seen as very articulate as concerns home problems
but as probably given to distorting facts; girl believed to be using devious
means in order to "rule the roost".

Art teacher states: “Francesca has been working consistently in a
superior (S) capacity in art. She possesses a natural ability and has showm
signs of growth and maturity in her approach. Her behavior and personality
is comparable to that of her classroom work. I suggest that Francesca
consider further study in art.”

Francesca is short in height, of slender stature, and is oriental in
appearance. She is neat and clean, usually nicely dressed, and is apt to
wear her hair in rather extreme styles. Vision was corrected last summer.:

Her glasses are quite becoming to her. Father reports regular check-ups at
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FRANCESCA- (continued)
Billings Hospital. Medical report in folder indicates family history of
tuberculosis, heart disease, diabetes, and allergies.

This is a Filipino family. The father, a postal clerk, is a graduate
of a college in the FPnllippines; the mother, who reportedly slso went to
college in the Philippines, works as a typist in the pharmacyvat Billings
Hospital. Francesca is the first of three children, all girls. HMaria,
eleven, in 6A 1s strongly resented by Francesca who sees her as the father's
favorite. Fifi, six, in first grade, is the sister for whom Francesca
expresses love. The girl attends St, Vincent's church as a practicing
Catholic; the father is described as "no religion. If anything, he belongs
to the Universalist Church, if that's réally a religion." The children have
been raised as Catholies, the mother's religion.

Francesca is very much involved in family problems, seemingly feels
insecure and unwanted, has strong feelings of rivalry toward her next younger
sister. The mother reportedly leaves the family from time to time.
Francesca says she has left at least seven times, usually for short periods
but once for almost a year, and Francesca feels "she can't care much about
us if she can do that."” While she feels that the father has greater concern
for the family and has been, of necessity, "both father and mother" to the
children, she finds him given to over-intellectualism and as using his
excellent vocabulary ostentatiously with resulting embarrassment to herself.
Francesca feels that a complete family makes her happier, she believes she

has been instrumental in some degree in effecting parental reconciliations,
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FRANCESCA- (continued)

and remains anxlous and insecure because she 1s always fearful of another
imminent break between her parents. This in essence brings not only anxiety
but also fear with the feeling there will be no one to turn to if anything
happens to her father. Her problems are apparently complicated by feelings
of guilt and by conflict stemming from uncertainty about religious beliefs
as well as by conflict engendered by the standards of the two differing
cultures to which she 1s exposed.

The father, seen for interview early in January, gives the impression
of being a stern, domlnant person, one of positive opinions and a firm
advocate of the philosophy that children respect one's elders, give
unquestioning obedience, and abide by quite rigid rules of diseipline. He
finds Francesca very disappointing because she no longer meets his intellect.
ual aspirations for her, and almost as much so because she is going her own
way and going much as she pleases. Despite his stern harangues on the
subjects of smoking, of Francesca not spending time on homework, and of her
failing to take responsibility for her ymnger sisters, he sees this girl
as being much like his wife who has never assumed responsibility for home
or family. He also sees his wife as rejecting of the children, and that
she has offered 1little to her family in terms of care or of emotional support.

Francesca's father is an unhappy man, who sees little hope for an end
to his problems. He is understandably resentful of his wife's failure to
carry any part of the family burdens, is antagonistic toward her, and
digplaces some of that antagonism onto Francesca who is seen as following in
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FRANCESCA- (continmed)
her mother's footsteps. His voice and attitude soften considerably when
discuseing the next younger girl who is obedient and helpful, and who, it
seams was named for his mother. As a matter of fact, he has attempted to
lessen Maria's responsibilities by saying he will perform some of them
himself, although he is already preparing all the famlily meals. At times
his resentments and frustrations lead to outbursts of anger at which time,
he reports, he becomes very harsh with the object of his anger, who nearly
always is Francesca.

It is of interest, that this father can recognize that his demands
and criticisms of Francesca may be excessives but that he states quite
readily, and rather gulliily, that it is difficult for him to be otherwise
in the face of the problems she presents. He is insightful, also, in
recognizing that an affectionate and approving role is foreign to him
although he evidently can be at least soft and approving in msnner and tone
with Maria, the eleven-ysar-old.

In answering the parental questionnaire father states that Francesca
has always been popular with her peers. He rates her study habits as "good”
in elementary school but “poor” in high school. In these responses and a
subsequent phone call, as well as from several of his letters in the girl's
folder, the father repeatedly apologized for having been contacted by the
schools He reiterated and stressed his embarrassment. Always the emphasis
was on his humiliation.

He noted that he was more than pleased in the training in Art which
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FRANCESCA= (continued)
this daughter received. Asked if there was anything about his daughter's
education that he would like improved, he answered, "Plenty. Her conduct.
She should stay home evenings and study. Help in the house and learn.®
When questioned about her choice of Art as a career, he said, "It's the only
thing I see her do." He felt that she should "join the armed foreces of the
USA like the Waves." He stated "No"” in answer to the question which acked
if he enjoyed this child.

Her autobiography stresses how her parents loved her when she was
younger. Father admits that she disgusts him and that family.sharede
activities have been rare.

As a youth, this father's aspiration was "to be an extramely wealthy
man.”" "The fickleness of time and inconsistency in one course" were blamed
for his inabllity to achieve this goal. Both parents were born into wealthy
families according to Francesca's autobiography. "y mother also came from
a wealthy family and is descended from royalty."

Although intellectual potential is well above average and achievements
are good in terms of ability to succeed with a high school level of work,
this girl is meeting with multiple failure. The many family problems,
which have given riss to insecurity and anxiety appear to be operative in
lowering of functioning capacity. This is acting-out behavior in terms of
truanting from school and rebellion against parental standards of conduct.
Pressures to succeed are intense on the part of the father who, in an other-

wise unhappy life, sees possible satisfaction and status in the intellectusl
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achievenent of his children. In this, 2s well as in her discarding of the
cultural staendards of her father, Francesca has proved disappointing with
resulting rejection, criticism, and anger from the father. The mother
apparently gives little support, having divorced herself from responsibilitieg
for and care of the children. Francesca readily verbalizes her many problems
and gives indication of conflicts in several areas - religious matters,
loyalties, and relationships. To a degree she uses her problems manipula
tively, making them the rationale for difficulties which acerue. Actually
this apparently becomes the defense with which she attempts to handle guilt
feelings and probably self.doubts as to personal adequacy and ability to
meet the high academic standards set by the home. Possible feelings of
inadequacy are no doubt intensified by degree of approval shown next younger
sister. The need for guldance and counseling is evident as means of helping
this girl cope with the many problems which exist.

Referral has been made to Scholarship and Guidance. Father agrees
that this measure is advisable.

Although attendance has reportedly improved in the past month, careful
check on attendance should continue.

Any approval whioch can be shown at school may help to effect to some
degree the criticism this child faces at home.

lincourage Francesca's enrollment in school clubs or other co-curricular
activities in which she may be helped to develop more desirable friendships

than those she now reportedly has.
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Glrl has exceptional art ability. Perhaps this can be utilized to
give her recognition at school and she can probably make contriltutions
through posters and other forms of art conserned with variocus school
activities.

A friendly interest shown this girl, some guldance as concerns study
habits and performance of assigmments, given in & non.oritical vein, may
help to bolster girl's morals and give needed support.

Fr&mea;a was referred for follow.up to psychologist who reported
242864

Francesca has been seen for brief interviews on a weekly or bieweokly
basis for the past two menths. Academic work is reportedly showing improve.
ment and attendance at this time is more regular; girl reports only one or
two days of absence, and those as exocused absences due to illness. Grades
in major subjects for the first marking period of the present ssmester are
as follows: English Henors "E"; Spanish “G"; Biology "G"; Modern World
History "G"; Failure is reported in physical education, however.

Francesca is obvicusly making a real effort to meet school standards
and other school obligations, and at this time is apparently experiencing
satisfaction in so doing. Conditions in the home contime to cause anxiety
although Francesca feels that her father is trying to be "more understanding.®
Although the mother 1s still in the home, she reportedly spells out her
dissatisfaction and rejection by leaving the other members of the family out
of her life and out of her sctivities for the most part. At times, however,
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she apparently shows some warmth and gives some evidence of interasst in
the children. Francesca feels the mother may again be planning to leave the
fanily as there have been several conflicts between the parents of propor
tions which have greatly disturbed the children. Also the mother 1is
reported to have told the children that she is deliberately "not nice” to
them at times so that they will learn to dislike her and consequently not
miss her when she leaves them.

That Francesca is ooncerned about these matters is understandable.
She does,; however, temd to show some begimnings of insight into her owm
and her parents' resotions.

There has as yet been no opening at Scholarship and Guidance, the
agency to which Francescs was referred. It is hoped that the agency will
be able to offer sounssling within the next month or tio.

Paychologist plans to keep in touch with Scholarship and Guidance as
concerns an opening for Francesca. School and parent will be notified when
help is availabhle.

School 1is to be commended for the understanding approach utilised
with this girl, and for the improvement effected. Francesca is to likewise
be commended for the effort showm.

Follow.up by psychologist for the time being.

Francesca lists her strength, I think my greatest strength is the
will to do something, If I put my mind to it ~ I usually do it."

She admits her weakness, "My weakest point is being tempted into
things not too right - and kmowing it. But if they're too drastic I would
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naturally refrain, Will power I've got « its wom'¢ power I neede In ethcé
word; at times I can resist anything ut temptation,*

In light of special recognitions she says, "I have been recognized
especially in the different field of Science ever since grammar sshool.
I have received various diplomas, certificates and merit. Art though has
always been my top rank - and I love it."

Test Datas :
- 10=57, KAsDy CA 90, MA 1l.4, IQ 125
h.61, CTMM, CA 12.7, MA 15.5, IQ 123 _
461, Metropolitan Achlevement {in 8B) ‘
P A Word m@dgﬁ 1107'; Read 9.2, W 1106, Laaguage 10.1,
Langunge Study Sicill 11.6, Ar.th., Computation 9.3,
Arithmetic Problem &03, Secial Sludles 806’ Salance 9.8.

12.4.63, Wechsler-Bellevue Scale
CA 143 CA grade expectancy 9.3
IQ 110 Verbal Scale
IQ 110 Performance Scale
IQ 111 (af least)-Higher than average rate of mental growth.
Although Francesca has a fine command of language and expresses herself
well, her lowest score in the verbal portion of the test was in Vocalulary.
An effort to impress was especially noticeable when girl attempted to give
definitions for words, with resulting mounting of tension. Becanse of the
marked self.pressures noted during the course of the exsmination, it is felt
that test findings may be lows It is, however, also felt that funetioning

level may well fluctuate in direct ratio to tensions and pressures felt.
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Revised Stanford-Binet, Form L, given l.15.64
CA 1h.4 CA grade expectancy 9.3
MA 16.11 MA grade expectancy 11.9
IQ2 122 (TMCale.) Rapid rate of mental growth

Francesca seoemed more relaxed than she was at the time the Wechsler
was administered. Accordingly, it is felt that the Binet findings are
probably more representative of her actual intellectual potential.




FELICE
(F.6)

Felice has been absent 18 times this semester. She seems to be very
nervou s.

This girl attended one elementary school from kindergarten in 1954
until graduation in June, 1963. She received excellent academic and
behavior grades and entered this high school in September, 1963. Here she
received superior marks her first semester. In the present semester, she
failed art, gym, and algebra in the first quarter and obtained three below
average grades in other subjects. Poor marks were apparently related, this
semester, to absenteelsm. ©She totaled an absence of 18 days so far this
semester; the result of flu, bronchitis and a foot infection. At her
request and with the approval of her parents she was transferred from the
accelerated algebra class to a regular algebra class and she is apparently
doing better in this subject now.

Teacher comments:

Blology: "Good student in my bilology eclass last semester. However,

this semester she has not been able to do satisfactory work. She was
recomnended for the 100 biology class but performance is much below

par in relation to other students. She has been absent quite frequently
during the lst quarter because of illness and has failed several tests
as a result . . . She does not mingle socially with other students

and as a rule is by herself.”

Algebras (100) "Guiet, well behaved girl. Absent for about a week and
did not make up work. Also test grades were poor."

Russiant "Last semester final grade E. This semester, F. Behavior
good. Personality - shy, reserved. Avoids social contact with others
in class.”

357
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Art: "Has always done well in her work. She has always tried very

hard and is a very sincere person. She is very quiet and is reserved

to the point of being frightened. She seems somewhat afraid of the

other students.¥

Felice indicated that she spends long hours at her homework. She
studied piano, in the pasty for a year. Enjoys writing poetry. Has little
physical exercise. Seems to have little social 1ife and apparently devotes
herself mainly to school work. Apparently, she is given no home responsi.
bilities or chores and seemingly is rather sheltered by parents.
Felice 1s an only child and lives with her anmployed parents in a

four and a half room rented apartment. The father, 56, is employed as a
draftsman and is a Civil Service employee. He was formerly employed as a
cartographer. Father is said to have had two years of college. lMother, 42,
is employed in an office, also Civil Service, and has apparently worked in
this capacity for about six years. Mother is a high school graduate.
Apparently in grade school Felice was a member of a social club from which
she withdrew, and at present has little in the way of social life. Felice
says she would like to go to Teachers College. She becomes nervous rather
easily and shows this often in school. She desecribes her mother as very
nervous and as glven to repeating herself a good deal. She denies that
parents put much pressure on her for school work but somehow she has
internalized a strong drive for achievement to the point that she devotes
many hours daily to school work, apparently using rather inefficient study
methods. Felice tends to see herself as a worrier about school and is
striving to live up to her past very high reputation which was mainly
acquired in grade schools She is concerned about her mother's tendency to
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dress hor in clothes more fitting for a younger child and feels both parents
tend to treat her like a "little child.” Felice seems to have doubts about
her oun ability which cause her to strive constantly to maintain a good
academic reputation. Actually her ability is quite high and there is no
objective basis for her to doubt it.

Present examination findings indicate that Felice has very superior
mental ability. Academic achievements on the basis of past standardized
tests indicate very strong level of general achievement. This youngster is
quite consclentious in school work and devotes herself mainly to doing
school work, apparently using inefficient study methods and techniques.

She has 1little in the way of balaneing social life, though she did have
more of this experience when she was in grade school. She is seen by
teachers, generally, as unsocial and quiet. She enjoys writing poetry and
apparently has very little to do besides work on school assigmments. At
home she 1s given no chores or responsibilities and has never had any work
experience of any kind. It is felt by the child that the parents tend to
treat her as a much younger child generally, which may be quite true.

Felice needs more social contacts with peers and possibly some part-
time work experience. Some routine home chores should be given her.

As a very intelligent girl, she naturally resents being treated as a
1little girl so much by parents.

Felice has high academic potential, but she has considerahle feelings

of doubt about her ability, and she also has rather inefficient study




FELICE. (continued)

habits. These cause her to work over-long hours on school work.

Follow-up parental conferences with counselor or psychologist seems

indicated.

Test Datat

6-55, PHA, Total IQ 127

10-58, KA-IV, IQ 117

5.61, California Test of Mental Maturity: L.IQ 138, NL-IG 108

Total Iy 128

11.62, KA-G, IQ 152

12-'62, Stanford Advanced L: Reading - - 1105 Spelling - e == 12.8
Languaga - = = »l2e3 Arithmetic « « - 1l.4
Social Studies 1l.7 Sciance « = « « 12.1

Mental: Wechsler-Bellevue Inteliigence Scale, Form I, given 3-2-64
CA 147
IQ 135 Verbal Scale - - Very superior rate of learning.

In ail verbai subtests she performed at superior or very superior
1“3130

She did particularly well on tasks involving practical judgment and
abstract verbal reasoning.

No standardized achievement tests were given. The youngster, in
previous school testing, has shown very strong achievement background
in standardized tests.




FAYE
(F-7)

"Records from former school counselor, and I.J.R. reports indicate a
disturbed girl in need of psychiatric treatment. There is a long history
of serious family problems, illness of mother, change of schools and
homes." Girl is currently failing all majors.

School history is quite involved, the family having moved numerous
times. Apparently the girl attended two schools in Chicago, then a school
in Florida, then a school in Skokie, then 2 school in New Orleans, then
another school in Skokle, then a different school in Florida and finally
returned to Skokie in Junior high school bsfore entering this public high
school last September. There are reports in her folder from the school
social worker in Skokie. The principal of one of the schools in Skokie,
the Jewish Family Service of New Orleans, Louisiana, and a junior high
school in Florida, Counseling Department, indicate that the girl is disturbed
and needs help. The girl failed one major the first marking period and all
majors the second marking period at her present school.

On a previous individual intelligence examination (Stanford-Binet)
given when Faye was nine years old, she tested very high. IQ was 131 and
it was noted that the girl had outstanding abstract reasoning ability. A
current Wechsler-Bellevue gave this fifteen year old girl an IQ of 1730
(Verbal Scale). While the girl's schoolwork has been poor, the group testing

of the various school systems indicate that the girl has been achieving
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reasonably well in terms of standardized scores, though her class work has
not been especially good for a girl of her ability.

There has been long and involved physical history. In surmary, the
girl was born with 2n unfavorahle R factor. She received a complete blood
transfusion shortly after birth. This condition sometimes results in
neurological difficultlies, though the girl's development seams normal.
However, she has had a large mmber of accidents and the teacher-nurse has
been informed by the original physician on the case, that a neurclogical
evaluation would be deéirabla. In addition, the girl fell from a horse in
Florida, fractured several bones and now appears to have a stiff arm.
Evaluation is needed to determine if further medical treatment is needed for
this condition. The girl wms operated on for an ovarian cyst several years
ago and has complained since that time of irregular and severe menstrual
pPeriods. JShe currently reports losing weight despite efforts to gain, that
she has fallen down several times and that she cannot go in swirming because
water chills her. These complex symptoms reported to one of the Board of
Education physicians brought forth the statement that this suggested anemia
and a medical examination was in order. In addition, the girl holds small
print close to her eyes as though she were near-sighted. She has failed
numerous vision sereening tests given by the school, tut she has never had
an eye examination. We also noted that when we mentioned to the girl about
the infant blood transfusion, she immediately admitted it and showed us a
large scar on a vein in one arm, saying this was the result of the trans-

fusion though it is our vnderstanding that transfusions of this type are done
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through the umbilical cord and would not be done through the amm.

Faye lives with her father, mother and her older brother. He is now
in college and is about nineteen years of age. There is a long, involved
family history. The girl was seen at the mother's request by the Bureau of
Child Study 5-7-57 because she was doing poor work, running away from home
and stesling. The girl was seen at I.J.R. at about the same time. Their
psychiatrist declared that she is an emotionally disturbed child who was
in part reacting to tension within the marital situation, in fact the older
brother is the preferred child . . . Apparently the family did not follow
through on treatment at I.J.R. Subsequently, many counseling agencies
became concerned with the case and we received a great deal of information
from a school social worker from Skokie, Illinois. As the result of
aotions by the school, the oase was taken to Jewish Children's Burean.
(Sooclal Service Exchange Registration, 11-3.60.) Subsequently, the mother,
we are informed, was committed to a mental hospital as a drug addict. Faye
became a court case in Family Court with the registration date of 3.29.6l.
School records indicate that the girl was placed temporarily in the custody
of her grandpsrents. Placement was being made through the Jewish Children’s
Bureau. At this point the famlily moved to Florida. They took the girl with
them, whether with the consent of the court, we do not lmow. It should be
noted that several other trips from the community seemed to have taken place
on occasions when various agencles were attempting to do something about the
situation. The mother has an adnitted history of narcotics addiction. She




364

FAYE.(contimed) |
reports that she has been hospitalized several times. Faye did not admit
this, but says her mother "gets tired and has to go to a hospital for rest.”
It would appear that mothert's most recent hospitalization was in the last
few months. After the family moved to Florida for the last times, the mother
had to be hospitalized and Faye, with the active cooperation of the
counseling service of the school she was then attending, was sent to live
with an aunt in Skokie. This sunt has since moved to Chio and Faye moved
back to live with the parents this suymer. School gave the impression that
the mother was an extremely confused woman. When asked to get a new medical
examination for Faye, she refused point blank. She brought in records of
previous examinations but would not leave them with the school and stated
that the girl was in good health and no examinetion was needed.

Previous records indicate a very disturbed home situation and many
difficulties with the mother. There was no previous record, at least in
any of the records we have seen, of abusive behavior towards the girl or
her brother. However, Faye listed on her Prob:am Check IAdst as her major
problems, that her brother keeps hitting her. She states her mother does
not stop this, but when it gets too bad the mother also strikes Faye
because, “My brother's bigger than her and she couldn't hit him, so she has
to hit me."” We might dismiss this as fantasy, except Faye came to the
school one day with her head bandaged and subsequently was seen by the gym
teacher to have a very large lump at the gight of the bandage. When asked
how this happened, the mother replied, quite nonchalantly, "Oh, her brother
hit her" in s very matter.of.fact tone as though this was a routine occurrence.
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The possibility of abusive behavior of ths brother will, therafors, have to
be added to the other factors in this already, overwhelming, difficult case.

Faye was administered a couplete set of projective tests. Also tests
designed to respond to evidences of perceptual dysfunction were adminlstered.
The tests do suggest the possibility of some damage to the central nervous
system and in view of this girl*s history would suggest that a neurological
is highly desirable. The Rorschach indicated a very constricted record
and that the girl has besen holding herself emotionally togsther only by
attempting to turn off her emotions completely and by retreating into a
kind of rigid personality pattern. The chance of any type of psycho-
therapeutic help with the girl is slim unless careful envirommental manie
pulation accompanies it. The principal preoccupation shown on the various
projectives is with the brother baeating the girl. The girl reports she 1s
afrald of her father, unable to understand her mother and she finished the
sentence, "I hate when my brother beats me up."

Faye is a girl who has been regarded as severely disturbed since 1957.
Numerous agencies have attempted to holp in the case. It would appear that
the mother was too emotionally disorganized to understand the situation.

She was seen as a disturbed person as far back as 1957 and she has had a
history of narcotic addioction. There are reported to be mmerous hospitali.
zatlons of tho mother, sume of which are definitely confimed by records.

We are unable to explain her father's attitude in the situation but I.J«R.
reported that he previously managed the problem by "attempting to leave it."
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We suspect that whenever the situation pets difficult, the father moves to
a new commmnity and tries to get off to a new start with new agencies which
are not pressuring him to do something about the situation. It was clearly
decided as far back as 1960 that the girl should be out of the home.
Probably the Jewish Children's Barean could arrange a placement again but
they will not even interview the parsnts on the assumption they will not
obtain cooperation in this placement. We feel the only matter that will
help is to take legal action to remove the girl from the home permanantly.
We would also like to point out that one must be very careful how one goes
about this, otherwise the family will simply decamp again. This does not
even eliminate the loeal prohlem, however, sinee as soon as the family feels
there is no immediate action, they 2lways move back to Cook County; they
have never stayed out of the County more than a few months.

We fesl a problem report should be filed by the school immediately
asking that court action be taken.

It is important to try to prevent the family from removing the girl
from the state hefore action can be taken. We respectively suggest that
the family might be placed under some kind of a bond injunction that would
prohibit them from removing the girl from the jurisdiction of the court
while placement is being made.

In our judgment considering the home situation, placement in some
teanporary arrangement would be preferable to leaving the girl in the home

for even a short time. We also wonder about the placement with relatives
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in the fanily, even though they appear to be responsihle, because we wonder
if they will not cooperate more with the father in removing the girl than
with the court in trying to obtain a permanent and appropriate placement.
It would appear that once court action is taken, a very complete
medical examination is in order.




FRITZ
(F-8)

Fritz is an underachiever. His behavior is good - "very easygoing."
He has lax, pemmissive parents. They all watch a great deal of TV,
including the late, late shows. This boy is acoepted by his peers and liked
by adults. Fritz failed to work up to his ability (IQ 142) during his first
year at this school. Since starting his second year in September, 1963, he
has been truant several times and is again failing in academic areas.

He attended kindergarten at a parochial school; enrolled in first
grade and progressed regularly through eighth grade. The eighth grade
teacher reported in writing on boy's high school entrance card form that
"Fritz is a bright boy but his teachers had to demand and make him do his
assigmments.” In the elementary school, attemndance and health, rated
"Good”, punctuality and social habits "Average"”, study habits "Foor".

Enrolled in high school September, 1962, choosing the college course.
At the end of 9B, he passed his subjects with one exception, Latin. 1In 94,
he failed English, General Science and Early World History.

Last samester, September 1963, through January 1964, Fritz was
classified as a 10B; his program of studies and grades were as follows:
English II (repeat) "D'"; Geometry I "D", Early World History I (repeat) "Dv;
United States History I "D"; Music I "D"; Physical Education III Passing -
"D* is a failing grade. Frits has one study period daily.

The high school counselor is working with Fritz in an attempt to help
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him fulfill his high school obligations. The boy's father was seen in
school on Monday, Ootober 28, but there has been no change in Fritz's
attitude or performance.

Divigsion teacher comments: "9A . Behavior is good, ususlly; he is
courteous; & likesble boy. He is not dependable, however, is very easy.
going; has to be pushed.”

Fritz has no orystallised vecational goal. He likes athletices; was on
the football team for one semester but was dropped because of low grades in
academic subjeocts. Was on track team for one month but withdrew to take a
part-time job.

Fritz is a nice appearing boy; is quiet in speech and mamner. Reports
that he 18 5 feet 8 inches tall, weighs 140 pounds. He had physical examinae
tion in spring, 1963 . findings were negative . boy was declared eligible
for football.

According to Fritz, he goes to bed at 12 midmight or 1 AJM. after the
IV late movie; several nights weekly, the mother and father also watoh the
movie.

The father, 47 years old, is secretary for a chemiocal company. Frite
was unable to tell how much schooling the father has had. The mother, 45
years old, high school graduate, is employed as secretary., Fritz is second
in a family of six children. A brother, soon to be 16 years old, attends
the same high school. Two mors brothers, ages 12 and 11 years old, and a
sister of 9 years, attend a parochial elementary school in grades 7, 6, snd
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by respectively; a much younger brother of three remains in the home. A maid
that cares for the home and children works from 8 a.m. to 3 pem. during the
school week. The family of eight lives in their own elsven room « 2 bathe
room home. Week-ends, the family works together on care of the hnﬁ;xe.' yard
and bagement.

Frits states he goes home from school to supervise the younger
children untll the mother returns from work. Fritz has friends at school
and in the home neighborhood. The boys meet (two or three nights weekly)
at a local drug store where they stand around and talk; some nights they go
into & neighborhood cafe where they contimue to converse, drink cokes
(coffee occasionally)s some mmoke cigarettes. Fritz has not yet formed the
habit of amoking according to his own statement. He goes to private parties,
has attended High School Activity Nights twice this year. He does not have
a special girl. Fritz is Catholioc; on Tuesday nights, he attends religious
instruction class at his churche The mother is Catholic, attends the same
ohureh on Sunday mornings. The father does not sttend my church at this
time.

Work experience reported was for two weeks. He swept floors in a
restaurant where boy friends spend much time. Frits has no part.time job
now. He receives sixty cents a day from his parents for lunch and spending
money; receives additional money wesk-ends. There seams to be much to be
desired in the parenteson relationship. Frits seems to have hostility toward
the father especially. Some weakmess in the father was indicated. Fritz
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did not choose to divulge the nature of weakmess.

Expectancy is considerably higher than that required for successful
work at Fris's present grade level. He has an extremely rapid rate of
learning. Although he has never performed in school in accordance with his
ability, educational background is very adequate for high school materials.
Causative factors in aberrant behavior are unknown; msy inelude the
situation within the home. At any rate, Fritz is becoming more and more
withdrawn at home and in school. He is falling all current semester
subjects. There seems to be some proiaiam that Fritz either will not or
canmot talk about; 'Furﬂxor study in Bureau of Child Study Behavior Clirx;e
is clearly indicated and referral has been made.

Fritz has been urged to put forth greater effort to suceeed in high
school. He has been given an interpretation of his abilities and some idea
of the things he could accomplish, if his study habits were better. High
school counselor wﬁ.l contimie to see the boy for informal talks; this
should be therapeutic. Assigmment to some special school responsibility
might stimulate Fritz to greater offor’t.- Fritz expressed interest in
athleticse FPhysical education teacher might give the boy some @wial
attention; encourage him to fulfill academic requirements so that he again
will be eligible for competitive sportse The high school librarian can
assist in encouraging more ingight end greater maturity through gulding the
boy to reading in certain areas, as biography and soience, materials that
tend to promote social growth. Refer to toacheé-xmrss to follow.up on
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physical condition of boy, in view of 1listlessness noted during this
examination. Urge parents to insist on adequate hours of sleep for the boy.

Test Datai
Spring, 1962 - Stanford Achievement, Form Ls Grade 8A
Reading 10.1, Language 12.0, Spelling 8.4
Arithmetic 10.4

O 562y OtiszeQuiQk Sooring Mental Ability Test . Gamma, Form EM
Q1

9=5-62, Reading: Stanford Advanced J: Grade Score 12.0
Arithmetic, New Stanford (W) Computation - Grade Score 10.1+
Arithmetic Age - 16 years

3w13+63, Public School « 9th Grade Testing Program, Differential
Aptitude Tests

Verbal Reasoning Eﬂg&%@ -_3?1&
95

Rumerical Ability

Abstract Reasoning 8
Langnage Usage
1. Spelling 55 5
2. Sentences 80 7
3-13-63, Metropolitan Reading Tests, Advanced Reading, Form AM.IRM
Answer Sheet
Word Knowledge 58 5 Grade 10.1
Reading ’ ' 80 7 Grade 11.6
10-.31.63, Wechsler Intelligence Scale for Children
CA 1410

IQ 135 Verbal Scale
IQ 142 Performance Scale
IQ 142 Full Scale Extremely rapid rate of learning

Responses to Comprehension and Information subtests reveal considere
able practical information and ability to evaluate past experience
realistically. Work on the Performance part of the examination gave
evidence of good ability to organize into meaningful wholes. Ability
to analyze, integrate, and perform on new tasks is far above average.




FRED
(F-9)

This 48 a case of a boy with a high potential (IQ 128) who is seemingly
contented at school and home. Family life 1s reported to be a happy one.
He is an underachiever. Mother says he never finishes anything. Father
says he is unreliable. Fred has bsen truant once or twice and has cut
certain classes. Mother ‘feél‘a” that his wesk study habits are to blame for
his poor school work. _

He began kindergarten at Meadowdale, Long Island, New York. In
second grade he attended another school for three months. The family then
moved to Miami, Florida uhere Fred attended school for the balance of second
grade and remained there for third and the first three months of fourth
grade. He then entered & school in Evanston, Illinois. He remained there
for six months to complete 4th grade. mntered 5th grade in Chicago at one
elementary school. Transferred to 6A to another, where he remained to
complete 8th grade.

He entered high school September 1963. He is failing in History and
Science and barely passing in English and Algebra.

Teacher Cormentss

Selence: "His classroom behavior is good except for some occasionally
talking, but no more than the others in the class. Iis classroom work
is poor, as are his test grades. He seems to be well liked by the boys
around him, and he is politas to me."

Divisiont "I have thiz boy only in division and aside from the fact
that at the beginning he was cutting school he seemed fairly well
adjusted and seemed to be fairly well liked by his classmates."
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Englishs "This boy's work has been sporadic. There are times he
seems to be making an effort to complete assignments and do well on
tests. For the most part, his marks on tests have fallen short of
what is acceptable. He seems to have good resclves - he 'picks up'
from time to time - but he does not follow through. He seems to be
vorking quite efficiently during study, but his class time does not
seem to be so profitably spent. Fred is an easy.going, pleasant boy.
He s8ems to be popular with his olasmmates; he is friendly and very
polite when addressing a teacher.”

work - evaluated as *poor'; Behavior -

ponality - inclined to be introverted. Ml?
&Jgg%ent - appear be satisfactory. Home situation - not famjliar.
Fhysical Condition - appears to be good.”

Algebra: "Fred is a quiet boy whose work has been quite sporadic. At
the present time he is falling.®

Father is a sales manager and travels ccnaﬂ.defably. Mother is not
employed outside the home. Fred is the older of two children. A sister,
thirteen, will graduate from elementary school next June. Home life is
described as a very happy one, where all share many activities. Mother says
Fred seems to have good intentions, means well, but does not have the drive
to see a project through to completion. "He has very poor study hablts."

This test indicates that Fred has a rapid rate of mental growt.ﬁ, at
is not funotioning at his level of ability. There is an awaremess of an
acceptance of what he should do, btut a weakness in following through.
Parents are considering boarding school where he will have supervisad study.
" Boy prefers to remain at home but is willing te go to boarding school if

this is the parents' decision.
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Test Data:
12.16.63, Stanford.Binet Intelligence Seale, Form L.M:
CA 149, MA 17.9, IQ 128

Fred appeared very relaxed during the testing situation. Vosabulary
was exceptional. There was marked evidence of good reasoning
abllity after reflective thought. Oceasionally he responded without
sufficient thought, tut half.way through his answer, he would retract
and make a more satisfactory response.




TABLE &
SUMMARY COMPILATION OF DATA

Number of High Schools in study « ¢ « ¢ o ¢ o ¢ o 6
Number of individual students studied . « « « o « 62
Boys studied (15 achievers . 16 underachievers) . 31
Girls studied (17 achievers . l&4 underachievers). 7

Education of Parents of children studied:
Parents having no diplama + s ¢ ¢ o ¢ ¢ o ¢ 1
Parents who are elementary school graduates. 13

Parents who are high school graduates . . . 87
Parents who are college graduates . . +» « + 15
Parents who have masters degrees « « « « « « 4
Parents who have dootoral degrees « » « « « &

Of high school students studied there weres
12 Froshmen (Ages: Two 13, Seven 1&4, Three l15)
23 Sophomores (Agest One 13, Four 14, Fifteen 15, Three 16)
13 Juniors (Agest One 14, Twe 15, Ten 16)
14 Senlors (Ages: Two 16, Ten 17, Two 18)

Students who expressed church affiliations. « « « 17

Students that stated that they were not members
of any religion T |

Students who professed Athelsm or Agnosticism ., . 3

Median IQ 136 Mean IQ 139

IQ ranges 120.180
Seven 120.129 Thirty.twe 10-139
Seventeen 140.149 8ix 150.180

All these students would be classified in the top 5 per cent
of the total high school population.
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