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Marilyn R. Fiduccia
Loyola University of Chicago
RUDYARD KIPLING: A STUDY IN POPULAR EDUCATION
DURING AN IMPERIALIST ERA

The pﬁrpose of this dissertation is to examine
Rudyard Kiplipgfs educational views and relate them to his
imperial philosophy. This has been done in two ways.
First, by analyzing Kipling's published speeches and per-
sonal correspondence, his formal statements on education
are derived. Secondly, the body of Kiplipgfé published
literature has béen studiedvand interpreted to discover
the educational character models he created in his fictional
works. It is through these models that Kipling exercised
the role of populaf educator and shaped educational atti-
tudes and values aﬁongvthe reéding public. Two strong
models emerged in the study, His literature clearly indi-
cated that his educational philosophy was rivoted on the
formation and development of middle-class boys iﬁto agents
of the empire. He completely rejected the concept of uni-
versal education for colonial subjects. Kipling's educa-
tional ideas also revealed a marked Darwinist influence.
Since no comprehensive sfudy of Kipling's educational
tenets has been previously undertaken, this research contri-
butes an expahded image to this complex-and prolific 1lit-

erary figure.



CHAPTER I: THE LATE VICTORIAN SETTING.

The first chapter establishes the mileu in which
Kipling lived. The economic, demographic, political,
intellectual and educational currents of the period 1870- .
1914 are examined. This chapter provides background for
understanding the personality and writings of Rudyard
Kipling.

CHAPTER 1II:  THE LIFE AND WORKS OF RUDYARD'KIPLING;

This chapter presents Rudyard Kipling's family
background, education and life experiences. The chapter
provides a chronological summary of his major writings.
A thematic presentation of his works as they relate to
his educational and imperial philosophies is also included
here. -

CHAPTER TII: AN IMPERIALIST'S VIEW OF FORMAL EDUCATION.

Chapter Three is introduced by an examination of the
factors contributing to Kipling's espousal of imperialism.
An interpretation of his imperial philosophy, his explicit
statements on education and his relationship to Social
Darwinism are discussed. _

CHAPTER IV: INFORMAL EDUCATION THROUGH LITERATURE: THE
BRITISH MODEL.

This chapter analyzes Kipling's model of the educated
Englishmen, the agent of imperialism. Stalky and Co., and
"The Brushwood Boy' are examined for their educational
significance.

CHAPTER V: INFORMAL EDUCATION THROUGH LITERATURE: THE
COLONIAL MODEL, '

Chapter V studies K1m and other selected short
stories to ascertain Kipling's attitude toward the educa-
tion of colonial peoples. Though these writings reflected
a wide gamut of attitudes on Kipling's part-hostile to
condescendingly accepting-it can be said that he generally
rejected the concept of educating subject peoples. His
motivation for this position, however, provides an inter-
esting insight into both his imperial and educational
philosophy.

CHAPTER VI: SUMMARY AND CONCLUSION.

This chapter summarizes the major flndlngs of the
dissertation and synthesizes Rudyard Kipling's educational
ideas. Suggestions for further research are also indicated.
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- PREFACE

Since his rise to fame in 1890; Rudyard Kipling
has been a controversial literary figure. He has been
acclaimed by some critics as a literary genius, while
others have denigrated him as an imperial propagandist;
Though much has been written about Kipling's artistic’
style, literature and political philosophy, no compre-
hensive study of his educational views has been under-
taken., This is somewhat surprising in that Mr. Kipling
is often referred to as the author who molded the minds
of a generation of Englishmen. The lack of such a study
may be due to the fact that both the author‘énd his works
are generally dealt with in a literary or political context.
As a consequence, the multi-faceted character of his
writings has been obliterated by political innuendo.

This dissertation examines Rudyard Kipling's edu- ~
cational tenets. These have been gathered in two ways.
First, through an analysis of Kipling's speeches; articles
and private correspondence, his formal educational views
have beeﬁ derived. The question was asked "What did
Kipling explicitly state regarding education in general
and English education invbarticular?"

Secondly, Mr. Kipling exercised the role of a
popular educator in his yriting;l BetWeen 1890 and 1902,

he reached the apex of his popularity. His works were



published in twenty six languages, dominated the best-
seller lists and commanded the respect of theAgéneral
reading public; In contrast to the professional educator
whose audience was limited to the world of academia,
Kipling by the magnitude and acceptance of his literature
reached the common man and thereby became his tutor.
His published writings; then, have been studied and inter-
preted to discover the character models Kipling created
in his literature. In doing so; several questions were
raised. What was his model for the agent of imperialism?
What type of character, knowledge and attitudes mﬁst this
agent possess? How was the educational system to achieve
these desired ends? What was the role of the colonial
subject? How was he to be educated? The answers to these
questions provide the substance of this dissertation and
present the educational values of Kipling as a popular
educator.

It is the thesis of this study that Rudyard Kipling
did in fact develop a strong educational philosophy that
was reflected in both his personal life and hislwritings.
To validate this assumption, Kipling's speeches; corres-
pondence and literature have béen ekamiﬂed. Since the
author was a Very.prolific writer and in deménd as a
speaker, the sifting of this material constituted fhe

most difficult phase of the research., Within the paper;

iv



only those writings related to his educational or poli-
tical beliefs have been utilized: PreSenting an unbiased
view of Mr. Kipling's imperial philosophy as it related

tb his educational tenets also posed problems, As an
Anglo-Indian, a term used in the Late-Victorian period

to identify Englishmen living in India;'Kipling's life was
deeply affected by imperialism; To maintain objectivity
in defining Kipling's imperial beliefs; as well as provide
the reader with a frame of reference; this dissertation
has juxtaposed the Late-Victorian climate with the life
and experiences of Kipling; .

At present; a reassessment of Kipling is currently
being conducted by scholars. By eipanding;the image of
Kipling to include the role of a popular educator, it is
hoped that this study will contribute to that reappraisal

and extend the area of his influence.
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CHAPTER I

THE LATE VICTORIAN SETTING

" An Overview

To many scholars the person and writings of Rudyard
Kipling are an‘enigma. Though‘the primary thfust of this
disserfatibn is an analysis of Kipling's educational
theoriés and models, the work must begin with an overview
of the last quarter of the ningtgenth century and the‘
early twentieth century,‘ Tﬁé economic, intellectual,
political and educationélvéurrents engulfipg Europe at
this time profoundly inflﬁénced England and her people,
among them Rudyard Kipling. Special émphasis will be
placed on the Late-Victorian period since it was at this
time that Kipling féached the zenith of his literary
career, N o ; | i‘

Kipling's 1ife, attitudes‘aﬁ&wwritiﬁg; were é'
fusion of many contemporary'cﬁrrents. To interpret either
the man or his work outside of‘such’a frame(of’reference
is to inhibit an honest and balanced éppraisal_of both.
Kipling was a mah of his time; to understand his mind and
art, one must first’comprehendvhis world}l Such;én under-
standing is a fundamental tool‘for unraveiling some of
the contradictions that envelope him;

1



Kipling“wgs born‘;n 18§§ and gqmpleted most of his
literafy work by the outbreak of World War I. During that
half century Eurqpe%%in‘many‘ways,_reached the climak of
the modern phase of its civilization and also eiertedvits
maxinunm influence uppn.peoples outside of Europe. The
years between 1870 and 1914 were marked by unparallellgdv
material and industrial progress, by a relatively peaceful
international scene, by the spread of constitutional,
representative;government, and a liberal thrust in scigggg,
reason and progress. During these years subtle foréeswf¥;
became operative that undermined the liberal tenets pra@;;:
ulgated by the Enlightenment.l This chapter will outlihé‘
European civilization, highlighting British trends, during
this period, , B

By 1870 Europe was dominated by the formation of1
large, consolidated nation-states. The.great.European,\
powers of the day were Greaf Britain, Germany, Fran¢e,l
Austria-Hungary and Russia. As a result. of the éXtension"
of the nation-state'system; however, Europe became moref
politically divided than ever before. The single threéd

of unity that bound these powers together flowed from the

1r. R. Palmer and Joel Colton, A Histbrx,of'the
Modern World (New York: Albert A. Knopf, 1965), pp.
555-556. ‘ ‘




éharing of a similar way of life and 0utidok. These simi-
larities also linked Europeanized countries such as the
>United States, Canada, Australia and New Zealand with the
~great powers. Togefher, all of these nations were viewed
as the "civilized world." All other portions of the worldv
--Africa, and Asia particularly--were'regarded as'"back—
ward." Europeans, and-noteably‘thekEnglish,,were’bOth‘
conscious and proud of the achievements of their civiliék
zation. They believed these to be the hard-earned results
of’centuries-long'prpgTess. They envisionedAthemselves as
the most advanced family of humankind and assumed that all
peoples should emulate their accomplishments and social
ideals.

These ideals were an amalgam of material, intel-
lectual and moral values.  Europeans, as a result of
industriai advances, had a‘higher standard of living and
enjoyed a mofe‘tomfoftableﬁiifesfylé tﬁaﬁ other peoples.
Electric lights,‘aﬁ'adeqﬁAte food supply,_mbre satisfac-
tory sanitary conditions, and a more advanced transporta-
tion system differentiated Europeén life from that of the
non-European. Most importantiy, howéver,'was‘thé,growth‘
of knowledge. The development of sophiStiCatédfbodies of
knowledge was held‘by Europeans to be among the highest

attainments of their civilization. The scientific



‘bdevelopment of natural and geographical knowledge of the
earth was prized by the European world: Finally, Europe
wés experiencing a_grqwing sense of moral integrity. More
and moTre great powers were divesting themselves of the
remnants of barbarism. Caste, slavery, polygamy and tor-
ture were being expunged as the liberal concepts of the
Enlightenmeht bécame operative in the new nation-states;z
Because of the interplay of these values and ideals,
Europeans experienced a growing sense of superiority over
nén-Europeans. Rudyard Kipling”shared'both the super-
_ ciliousness and exuberance of his contemporaries.
Changing population trends also earmarked the
period between 1870 and 1914. Though all continents
excep: Africa grew enormously in population, Europe grew
the most. Between 1650 and 1950, the European population
increased over fivefold and the total number of European'
whites in all continents increased more than sevenfold.3
Demographers attribute this sudden rise to falling death
rates that resulted from the maintenance of civil peace,
liberation from endemic diseases and~gréater agricultural
output. This rapid growth of the'white race further

ignited the European sense of superiority and ascendancy.

21bid., pp. 556-557.
31bid., p. 561.



One consequence of this populétion explbsion was
a European exodus to every corner of the world,kparti-
cularly to colonial offshoots of the European nations.
The rise of individual liberty, the major tenet of the
classical 1ibera1i$m gripping Europe, allowed people to
emigrate taking with them both family and fortune. This
ease of movement was unparallelled in the history of man.
Englishmen particularly left their lands and jourﬁeyed to
colonies to serve as civil servants, military men, or to
further commercial interests. Kipiing's parénts were
part of this migration, settling in India and remaining
there for some twenty years. This fact, as will be seen

later, irrevocably influenced Kipling‘s life and career.

Economic Conditions

In 1875, the European economy remained identified
with laissez-faire principles. The expansion of Europe's
population, however, placed heavy demands on.agricﬁlture,’
science, industry, transportation, finance and labor. As
a result, economic life experienced a marked change. In-
dustrial advances in science énd technologyrled to the
tapping of new sources of power, the expansion of indus- -
tries already mechanized and the emergence of entirely.new

industries. The steam engine was refined, the gasoline



and Diesel engines as well as glectricity/wgre'invented.
Steel, a key product of the new industrial age; symbolized
the discovery of improved and economical production of
metals. New chemical and synthetic fabrics appeared along
with the development of mass-production and assembly-line'
téchniques. New inventions facilitated communication from
house to house and continent to continent; 'Tran5portation
was improved by new power engines installed in bbth the
automobile and airplane. These changes tantalized European
minds. Rudyard Kipling delighted in the scientific and
technological inventiveness of his age. Many of his

short stories dealt with the intricacies of these new
discoveries and provided an interesting vehicle for his
literary appetite.

The migration of Europeans also affected the
economy in that it created new societies, basically
European in character, which purchased manufactures from
Europe while §imu1taneously.producing the raw products
needed by indusfry.‘ As a consequence,,European_govern-
ments and commercial interests diverted‘income to‘eXpand
or improve ventures in foreign countries. Europeans
either began buying stocks of foreign enterprises and bonds
of féreign businesses or governments or extended their own

operations to foreign shores. The British were the chief



exporters of capital between 1840 and 1914.4 Free trade
was inaugurated by the British in the mid-nineteenth
century. The development of free trade and the "balance
of payments'" concept facilitated the éxport of European
capital. The net effect of»these three factors was two-
fold: the standard of living for’workinglclasses rbse and
a more extensive world #ieW»began to take root based on an
international economy. Supported by an international monéy
system founded on gold, a world market structured on unity
and competition emerged. Goods, sérvices; capital and
people moved about without regard to national boundaries.
In all of ‘this, England usually led ‘the way.

To protect this system of private capitalism from
the insecurity of boom and depression, ekpansion and
credit, unemployment and profit losses, governments added
protective tariffs, social insurance and welfare legis-
lation. Trade unionism and social ﬁovements.grew, and
business mergers became commonplace. These measures sig-
nalled the gradual decline after 1880 of nineteénth'century,k
unregulated,'laissez-faire capitalism. Between 1880 ‘and
1890‘capita1ism underwent extensive changes. Previously
characterized by small business, it came to be founded

- upon large and impersonal corporations. This development,

41bid., p. 572.



in turn, stratified social classes. A few Very wealthy
busineSs families exercised a new kind of ecohomic powei.
The middle class became salaried employees in the new cor-
porations. The working class was propelledkto organize |
unions capable of dealing with power-yielding corpoia—
tions.®> The birth of a new system of regulated capitalism
spawned a host of freshipOIitiCal,alliances that will be
discussed later in the chapter. |

The revival of tariffs during the 1880's marked
the decline of free-trade. As the Industrial Revelution
spread to other countries,‘England'sVpower began to ebb.
Resistance to buying manufactured products from England
spiralled. With more countries manufactufing for export,
a nationalist struggle for world markets began and‘Sparkéd
a race for colonies. Economic nationalism became firmly
entrenched by 1900. Nations sought to setter themselves
by tariffs, trade rivalries amd internal regulation. This
was attempted without regard for‘the‘effect on other nations.
For the individual, it began to make a difference to what
nation he belonged, by what government he was‘supported; 
and under what laws he lived. This decline in classical
economic liberalism contributed to the emergence of imperi-'”

alism. .The shift occurred in 1less than a decade and

>Ibid., pp. 608-609.



affected the political, social, asrwell as economic life
of all Europgans.

Rudyard Kipling Qas born into a modest, upper
middle-class, English family, His relatives included
well-establiéhed political, business; artistic and reli-
~gious leaders of the period. The.KiplingS‘ enjoyed the
advantages brought about by these economic changes;
Because of the diversity of their professions and~fheir
extensive travels, they were, as a family unit, conscious
of the ramifications broughf on by these new éurrents.
Kipling himself was often frustrated by the quality of
life he experienced and his khowledge of poverty in other
nations. He displayed an ambivalence in his class‘attif
tudes that is traceable to the,libergl and conservative
philosophies revealed to him within his family and con-

firmed in his adult experience.

The Political Setting

The advent of these new economic trends exacted
political changes that were equally far~reachipg.: In
the years between 1870 and,1914,\£he‘machinery for demo-
cratic, representative;govgrnment:was being established
and extended in Europe, Political life was characterized
by movement toward constitutional government, representa-

tive bodies, the guarantee of individual liberties and
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extension of voting rights to the working class. The
adoption of universal suffrage altered the complekioh of .
older political parties and created new parties. Govern-
ments faced the social’and economic problems unleashed by
industrialism. These developments and résponses varied -

" from nation to nation. To treat all of these is outside
the scope of this paper;f Consequently,.ohly the Englishbz
political environ will be examined since it was the
political force in Rudyard Kipling's 1life.

Thé British monarchy symbolized reasonable and
orderly self-government between 1870 and 1914, Queen‘
Victoria reigned from 1837 to 1901 during an era of |

material progress, literary accomplishment and political
stability. Two political parties, the Liberals and fhe
Conservatives, emerged during the 1850's as successors to
the Whigs and Tories. The Liberal Party pfoduced William
Gladstone as its greatest leader. The Conservatives were
led by Benjamin Disraeli and a series of less notable men.
The parties alternately controlled the government during -
this’half-century, and tended to continﬁe the policiés of
each other rather than formulating new ones.

The Liberals leaned toward commercial and indus-

trial interests and identified with laissez-faire economic
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policies. 1In 1884, they secured a foothold among the
working-classes by further extending the franchise to the
labor force. Generally, the Liberals}were more creative
and innovative in structuring social reform legislation.
Gladstone's first term (1868-1874) initiated the concept
.6f state-supported education for all;social classes,
introduced the secret ballot, legalized unions, abolished
the purchase of military commissions and eliminated reli-
~gious requirements for entrance to Oxford and Cambridge.
The party extended many of its liberal principles to its
foreign:policy and rule over indigeneous péople. Rudyard
Kipling vehemently opposed the Liberal .conduct of imperial'
policy.

The Conservatives, on the other hand, répresented:
the landed aristocracy and gained a limited share of the
working-class vote by first extending suffrage to include
most workingmen in English cities. Because it was not
widely supported by commercial_iﬁterests; the Conserva-
tives took much initiative in developing labor legisié-
tion. Conditionsbin both mines and factorieé were scrﬁ--
tinized and regulated during Disraeli's second ministry
(1874-1880). It was with this party“that“Rudyard‘Kipling

identified as an adult.
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Though male voting rights were extended under both
parties after‘1867; universél manhood suffrage was not
achieved until 1918 when women were also enfranchised.

As a consequence, leadership in England remained in the
hands of the wealthy upper class; Because salaries were
not paid to members of the House of Commons, its members
were usually men of means and education. Regafdless of
party, British politics were controlled by men of.simiiar
backgrounds and eiperiences; The tone of government.
during the period tended to be congenial rather than
competitive.6 |

After 1900; however; important chénges became;
apparent. A third party, Labour, emerged as an indepen-
dent political force shortly after the turn of the century.
To win labor back to its ranks, the Liberal party spbn-
sored social legislation benefitting workmen. Under David
Lloyd George a minimum wage was enacted and empioyment'
bureaus established. Government programs providing for
sickness, accident, old age and unemployment were insti-
tuted. To finance these programs, progressive income and
inheritance taxes were levied. ‘Espousal of these prqgrams
by the Liberal party ended its association ﬁithilaiséez-

faire economics and weakened the position of the landed

6Ibid., p. 582.
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’aristocracy. In 1911, salaries began being paid to members
of the House of Commons, makinggit possible for working-
men to hold office. In addition, the power of the House
of Lords was greatly curtailed.

These changes reverberated upon the Conservatives
}as well. ‘As the Liberals wooed the labor voté; the Con-
servative party became the party of industry and the landed
~gentry. It soon espoused the principles of laissez-faire
economics. In effect, the retooling of the Liberal party
also established the Conservatives as a major political
power well into the early years of the twentieth century.

As previously mentioned, the 1880's witnessed the
decline of free trade and the emergence of an economié
nationalisﬁ that was primarilf dirééted against Great
Britain. This trend wa§ cléséiy;bound to a new form éf
colonialism-~-imperialism. :‘Palmer and Colton definéd'this
ideology as ''the government of one people by another. n?
The new 1mper1allsm dlffered both economlcally and poli-
tically from the colonlallsm of earller history. With
the export of European capltal and the need for raw
materials, Europeans.invested capital in business, built

European communities or lent money to native rulers. In

71bid., p. 614.



this way, they developed a huge financiai stake in foreigii"
~governments and enterprises. In order to secure and care£ ;i
for these investments, Eurbpeans began to seek politica1f }f”
and territorial domination. Some -areas became colonies o
of the great powers governed by white men; others became’  j‘
protectorates in which native rulers were maintained and,J¥é
European administrators '"advised" the ruler. In effect,ﬁt‘
commercial interests triggered the political dominatién; 1‘
of another, less developed and more vulnerable, couﬁtry;‘;

Several motives, however, caused the acceptance bf '
imperialism; Richard Faber has established six mctlves |
for imperial expan51on as fundamental:

(a) The Colonizing Motive or the need to provide s#l

space for dissident or surplus . . . populatlon.

(b) The Economic Motlve or the search for markets E

or materials . . . .

(c) The Agressive Motive or the search for revenge,vn
excitement, power or prestige . . . .

(d) The Strategic Motive or the acquisition of
. territory in order to safeguard the mother
country . . . . ,

(e) The Missionary Motlve or the ambltlon to pro- )
selytize . . . . .

(f) The Leadershlp Motive or the conviction of
superlor ab111ty to prov1de orderly government 8 .

8Richard Faber, The Vision and The Need " Late

Victorian Imperialist Aims (London. Faber and Faber,
1966), pp. 15-16.
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These motives were all present in England's imperial
drive. For the British, however, the Economic Motive was
of greatest importance. Rudyard Kipling, however, advo-
cated imperialism because of a strong belief in the
Leadership Motive. This will be explored in Chapter
Three of this work.

The British government was deeply involved in
this phenomena between 1870 and 1914. During.the 1850's
and 1860's British commercial interests had expanded to
Asia and Africa. 1In 1869, the Suez Canal was completed
and Egypt became a crossroads of world trade. Benjamin
Disraeli, the Conservative Prime Minister and an imperi-
alist, brought the Canal under English control by aécept-
ing a majority of shares in the Canal Company as a default,
payment on a loan. In effect, the British government
became the principal stockholder in the Suez Canal Company.
In 1882, British troops were landed in Egypt to quell
anti-foreign riots. Though this intervention was said to
be temporary, British’military presence continued until
1956. Egypt, thus became an English protectorate and

British administration began.

British eipansion was also evident in Black Africa.

In 1890, Cecil Rhodes articulated his concept of "Africa
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British from the Cape to Cairo.."g To accomplish this, it
was necessary that two small republics, the Transvaal and
s the Orange Free State, be annexed from the Dutch ﬁAfri—
caners." During 1895, Rhodes dispatched an armed party
to raid the Transvaal, Shortly thereafter, the British
Empire wenf to war with the two Boer Republics. The war
- waged between 1898 and 1901 when the English finally sub-
dued the Boers. The war was a purely imperial endeavor
to expand the boundaries and power of the British Empire.
Rudyard Kipling supported the endeavor and, as a conse-
quence, became identified as an imperial propagandist;:
The British presence in Asia was most heavily
experienced in‘India; Between 1870 and 1914, British
India was deemed an ideal colony, Englishvcommercial
interests had been at work in India since the early
eighteenth century. Gradually, Indian states were taken
over and ruled directly by British authorities. While
free trade turned Britain into the'greafest maﬁufacturing
country of the European world, India became the chief
supplier of raw goods. English becamé the modicum fof
instruction in India. After 1857, Indians were admitted
to the civil service. Many Indians were sent to be edu-

cated in England;‘ As the body of educated Indians grew,

Spalmer and Colton, A History of the Modern World,

p. 641.
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the government, particularly the Liberal party; extended
indigeneous rule; In 1876, at the urging of Benjamin
Disraeli, Queen Victoria took the title of Empress of
India. Rudyard Kiplipg aﬁd his family 1ived‘in India
for a substantiai number ofiyears; It was from this
association with the ideal colony that the author drew
his theories of imperialism and empire.

Because of his Indian and South African ekperien-
ces, Kipling believed in{fhe’mission of imperialism. He
saw imperialism as an'outreach of the white man's society
to less advanced cultures. For him, it was to become a
substitute religion. He éhared these ideas with other
Englishmen who believed they had a responsibility‘to
extend orderly and reasonable:government to other |
péopleé. wThis concept promptéd him to pen his '"White
Man's Burden" and advocate Brifish imperialigm. This
positionkwas further reinforced by some of the intellec-

tual currents prevalent at the time,

Intellectual Mileu

Though faith in the power of the natural sciences
had been prevalent in Western Civilization for over three

hundred years, it spread to all classes of people between
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1870 and 1914. Science had spurred the industrial move-
ment which provided better living conditions for everyone.
Understandably, science became popular and was eXtensively
acclaimed as a secularized religion.

Biology and the life sciences experienced the
~greatest emphasis among the general public: In 1859,

Charles Darwin published Origin of the Species and prb-f_

pelled evolution into acceptability by coupline it with
science. In effect, he ekplained the workings of evolu- .-
tion and provided evidence to substantiate the theory.“'”

In his Descent of Man, published in 1871, he applied the

same technique to human beings.
Darwin stated that species are mutable, that thgyﬁ‘
develop by successive small changes from ofher species
that preceded them, and that all life was interrelated .
and subject to the same laws. He maintained that the |
history of living things on earth was a unified history
unfolding ih a single process of evolutian.. A struggle
for existence occurred between species which terminated
with the most fit surviving. He termed this "natural
selection of the most favored races."10 Though his

writings were centered on all living species, they deeply

101pid,, pp. 598-599.
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Social Darwinism appeared as an offshoot of this
biological evolutionary theory. Social Darwinists.applied
the concepts of struggle for existence and survival of the
fittest to the human species. Their fhedries were utilized"
in a variety of ways. At times, they were employed to
show that certain peoples were haturally superior to others.
Witﬁin imperialism, Social Darwinism was applied toreﬁtab-
lish that white races were more fit than colored races.

' In the economic community, these same theories Wefe rélied |
upon to justify big business eliminatiﬁg~smaller enter-
prises. As a social class theory, Darﬁinism was envoked
to prove that the upper and midd1e classes deserved a good
life because they were more fit than the poor. Finally,
in England, Social Darwinism was relied upon to establish
the Empire's moral responsibility to world 1eadership and
supremacy. In a word, Social Darwinism mergéd with Euro-

pean Realpolitik to provide'a validating reason for most

causes. As will be seen in Chapter Three, Rudyard Kipling
was clearly affected by the Social Darwinists. His
writings reflect a brand of Darwinism that closely para-
llelled the philosophy of the American, William Graham
Sumner. | |
Psycholpgy, as a science of human behavior, also
q

brought new knowledge about the nature of man. Psychology
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emerged in the 1870'5 as a natural science under the
‘leadership of William Wundt. Ivan Pavlov, a Russian
scientist, established that animals could be conditioned
to a particular response. This observation was important
in that it implied that human behavior could be explained
5y conditioned résponses. Environment and upbringing came
" to be viewed as variables that could be controlled to in-
fluence human response. Sigmund Freud continuéd the probe
into human behavior by exploring the drives, frustrations
and repression that influence an individual's coﬁduct. He
laid great stress on the subconscious., The prpgressivé
development of psychological theories showed that man was
not always the rational being he had been previously.por-
trayed.

The net result of these new biological, social and
psychological theories was to destroy the belief that man
was a rational being. As a consequence, an anti-intel-
lectual feeling swept through Europe. A philosophy of
realism expressed in a pervasive faith in the constructive
value of struggle and a tough-minded rejection of ideas
and ideals became pfevalent. Emphasis was now placed on
the will, intuition, impulse and emotion. It was this new
realism that Rudyard Kipliﬁg espoused and enhahced,:~In its

aftermath, the classical liberalism'dominatipg Europe in
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1870 was uprooted and disgraced. Though faith in progress
sfill remained, and social legislation continued to re-

§  flect the humanitarian strain of liberalism, belief in the
rationality of man and the laissez-faire form of government
disappeared.11 Europe within the span of a half century
’héd undergone a radical economic, political and intellec-
tual metamorphasis., It was an eiperience in which Rudyard
Kipling was deeply involved and exerted a strong individual
influence. His writings: reflected the intellectual and

political .atmosphere of that day.

Educational Climate

- During the nineteenth and early twentieth century,
the public schools continued to be the dominant educa-
tional force in England. Méck characterized -them as
"ceasing in ah important respect to be the leaders of
educational thought. Their hold over British moral and
social education was, it is true, on the :increase and was

never substantially to loosen."12 Though other educational

.. forms existgd, th§.pub1ic»schodls served the middle and

111bid., pp. 610-612.
12Edward Mack, Pub11c SchooIS'and'Brltlsh Oplnlon

- Since 1860:"  The Relat10nsh1p Between Contemporary Ideas

and The Evaluation of An English Institution (Connectlcut
Greenwood Press, Puinghers, 1941), p. 119.
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upper classes of British so;iety;‘ The history of the pub-
1ic schools between 1800 and 1860 reflected a turbulent
'struggle between these two classes to control the schoois
and reorganize the curriculum. The'upper,class‘sopght to
maintain the traditional public school concept stressing
classical training; character development; and‘in&épen~
dence from the State. The middle class soughtbto end
upper class domination of the schools and institute a
curriculum of more practical modern subjects. By 1860;
the middle class had succeeded in making public schools
responsive to their needs and the needs of the Mid-Vic-
torian world. The decéde following this was marked by
 relative stability in the schools; | |

As already indicated, the politiéal, economic,
and intellectual changes that occurred between 1870 and

1914 were both extensive and rapid. The public schools did

not escape the demanding pressure for change as society
altered its philosophy and values. By the middle seventies

a host of influences were at work undermining the struc-

ture of the public schools. The spread of scientific

ideas and the development of ﬁsycholpgy began to destroy

long established religious certainties andkethical values.

The impetus of science and the spread of industrialism

coupled together to dampen enthusiasm for religion.
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Religious education and ceremonies received a very low
priority after this time. During the 1890's Warre of
Bton?éttempted to rgvive the pléce of religion withiﬁ fhé
schools. Though a leading and respected educator améng |
his colleagues, he never succeeded in his effort. Rel-
igion never again assumed a role of importance during
this period. The public schools assumed a permanent
secular tone.

The pblitical mileu also greatly influenced the
public schools. When, during his first ministfy, Prime
Minister Gladstone abolished the purchase and sale of
military éommissions, competitive examinationsvfor ad-
mission to the military were substituted. The schoois -
became the vehicle for preparing young men for the‘eiami-k
nationé. A number of publicrschools were organized for
the sole purpose of training young men for these teSts;

It was at one such school, the United Serviées Collegé,
that Rudyard Kipling received his education.‘ At these
schools, classical education was'combinedrin.equal pro-
portion with the modern subjects necessary to péss the
army examinations; The rise of imperialism éﬁd the |
school's responsibility in preparing students for a
military career caused a premium to be placéd on disci-

pline, authority, and team spirit. The consequence of



fhese political events was three-fold: the public schoolsiﬁﬂ

were reformed and modified to include more modern sub-

jects and ekaminatibns' discipline waS'emphasized to“ww
produce respon51b1e, honorable men willing to devote thelrgiﬁ
lives to the preservatlon and expan51on of the Emplre'yv.fzfﬁ
games began to receive an inordinate stress 13 il
Strong dlsapproval for 1nd1v1dua115m was prevalent:_f
in the public schools after 1875. Several factors accqunt-'
for this; As large corporafions and industfiesdcame tdd;”
dominate the economic scene, a destruction of individuen
ality occurred. Imper1a115m thrust ~upon. both educators
and public alike the model of an‘lmperlal man. He was a‘
man who was a team player, one who knew the rules or o
.expectatlons of society and who responded approprlatelyr

to them. Hence, he was predictable. He 51mp1y had to be
taught that in a given situation, ohe behaves;in a‘given
way. This concept was acceptable te educators}of,fhe day.
- Once a public school model was established, soc1ety JOlned
with the educator in demandlng conformlty from students.‘ :
The burden of the 1nstructor was eased--thls was how every-‘v
one expected a young man to act | Flnally, as more subJects

were added to the currlculum, the student's day became

1ncrea51ng1y reglmented This structure allowed 11tt1e

131bid., pp. 107-108.
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room for either initiative or individualism on the stu-
dents part. In effect, political, social, educational
and economic expectations combined to smother individuality
in Late-Victorian schools.14 ' |

The effect of these new conditions in the publicb
schools was the launching of a new controversy. Between
1870 and 1914, a movement began to reform the public
schools. ‘A growing number of upper class people; in-

cluding Rudyard Kipling, began agitating for reform. This

| ~group advocated the end of uniformity in the schools.

They called for more freedom, less emphasis on sports and

- games and more accent on military preparation. They were

generally referred to as reactionaries. Another segment,
the progressives, demanded that more modern studies, par-
ticularly sciences, be ‘injected into the curriculum. The

progressives were led by wealthy businessmen and indus-

~ trialists who believed education should be oriented toward

career preparation., A third group known as the Arnoldians,

sought a return‘té classical, religious education. Led by

school masters, they‘structured‘their drive to combat

the effects:bf science and maférialism. | |
Though a severe controversy over education racked

England fo; over twenty years, few gains were made by any

141bid., p. 110.
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~group. The schools simply became wrépped in a comtrd-‘
versy that tended to choke them rather than reform fhém.
Mack stated unequivocably that the schools after 1870‘
"began to fall behind in the race to adju;t to’the world

nl5 Rudyard Kipling was deeply involved in

around them,
the attempt to reform the public schools. He’used his
reputation and literary skills to accomplish this task.
His ideas for modifying Britiéh public education lie at
the heart of this research. ‘

Rudyard Kipling and his family were influemced byly
a number of the tréndsuoutlined in the‘brevious pages.
Kipling's parents journeyed to India soon after their
marriage. It was there that Kipling was born and later
witnessed, at first hand, the Empire at work. This
experience convincéd Kipling that England did indeed
have an imperial mission and ultimately led him into the
fold of the Conservative Party and to embrace imperialism.
His l1life in India is presented in the next chépter.k The
political andyintellectual currents of imperialism and
Social Darwinism, as Kipling imbibed them; are traced in

Chapter III. Finally, Kipling was educated at the United

151bid., p. 103.
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\

Services College, an inexpensive public school that sought
to train young men for military or civil service. The
impact of these schoel years is closely correlated with

Kipling's educational ideas in Chapter IV of this study.



CHAPTER II
THE LIFE AND WORKS OF RUDYARD KIPLING

Family Background

To adequately interpret the fabric of Rudyard
Kipling's personality and work, one must be cognizant of
??tﬂe impact that family ties, environment and experience
exerted upon him. Many of the values, attitudes and |
insights of Kipling as a maturing literary figure were
iueﬁgendered and fostered by those three factors. Joseph
f;Rﬁdyard Kipling was born in Bombay, India, on‘Decembef 30,
;;1365 into a middle-class Protestant family. . Though on |
.several occasions'Kipling described himseif as a York-
Efshireman, his family liheage was a mixture of qukshire;
;?Scottish, Irish and Welsh. The Kipling line was an indi-
Eﬂvidualistic Yorkshire family on which information is
skgtchy. Kipling himself believed them to have includéd
1 “sma11 farmers, bell founders, clockmakers, ahd the like,
z'scattered all over the Ridings . . . with some far-off |
connexion with the hamlet (K1p11ng) that carries their

- name, "l

1Rudyard Kipling as quoted in Charles Carrlngton,
Rudyard Kipling: His Life and Work (London: Macmlllan
- and Company, Limited, 1955), p. 3.

28
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Rudyard Kipling's father, John Lockwood Kipiing,
E;"Jc;ommonly referred to as 'Lockwood', was the‘eldeét son of
wjré Methodist minister. In 1851, while attending Woodhouse
L»jGrove, a well-known Methgdist boarding school near Leeds,
Lockwood journeyed to'London to visit the Great EXhibition
being held in Hyde Park.‘ This single experience;gfeatly
influenced the course of the senior Kipling's futureylife
and work. The purpose of the Exhibition was to demdnsirate;
in an international setting, the economic and industrial
strength of Great Britain. .Ohe of its effects, for Kipling,
:Was the stimulation of his artistic and écholarlyzfalents.
"‘Witnessing‘the highly innovative application of fine arts

to manufacturing techniques, Lockwood Kipling,diretted his
talents toward the world of art. His particular and Sig?
‘nificant later life-interest centered around fostering the
_vvdevelopment of indigenous Indian arts and craffs. Even in
vhis early years he supported himself totally as an artist.
For a time he was employed as a sculptor during the eréc-
tion of the Victoria and Albert Museum in South Kensington.

- Through the interim period before his}appointment'és Pro-

fessor of Architectural Sculpture in a Bombay‘school of

art, he was a designer of pottery in a Burslem company.

Although these positions were diversified and challépging,

it was not until Lockwood became curator of the Lahore

Museum (1875) that his ultimate goals were recognized; this

then, became Lockwood Kipling's life and work.
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John Lockwood Kipling is best characterized as a

mild mannered scholar and artist. Carrington has described
. him this way:
Kipling was a man of wide reading and close obser-
vation. In the arts and crafts movement which
derived from the Great Exhibition his was a strictly
practical contribution., He had a never-failing zest
for technical processes, an almost feminine sensibility
to textures and tones and scents, an artisan's skill
with tools and implements; -above all, he was himself
an artist expressing his sense of form and colour and
touch, with pen, brush, and modelling clay.?2
- It is generally conceded that these qualities established
" the senior Kipling as a man of great talent..  Rudyard
* himself states "Father was not only a mine of knowledge
and help, but a humorous, tolerant, and expert fellow
.~ craftsman."3 Though Lockwood Kipling's personal qualities.
~exerted a strong influence on his son, the Kipling rela-
tives were not a dominant force in Rudyard's 1life. Rather,
his life was intricately bound up with his mother's family,
the MacDonald's. |

While working at Burslem, Lockwood Kipling was
introduced to a young Methodist minister, Frederick
~MacDonald. MacDonald was one of seven children -- two

:Vsons and five daughters. The MacDonald's; a family of

Scottish, Irish and-Welsh extraction were a closely-knit

21bid., p. 4.

3Rudyard Kipling, Something of Myself For My,
Friends Known and Unknown (New York: Doubleday, Doran
and Company, Incorporated, 1937), p. 46.
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%ncircle of relatives whose members were intimately bound to
' the artistic and literary movements of the day. Swinburne,
. the Rossettis and Robert Browning were’frequent visitors
f'at the family residence. Frederick MacDonald was a well-

- read Scholaerho\later became President of the Methodist

" conference and an early leader in the'edumenical novement.
;LH15 51ster Georglana, marrled Edward Burne Jones, a pre-

~ Raphaelite palnter and friend of W1111am Morrls.‘ Agnes
;,MacDonald married a young artlst named Edward Pofnter,
another pre- Raphaellte artlst who was to become President
; of the Royal Academy. A thlrd MacDonald 51ster, Loulsa,‘
3'marr1ed a wealthy iron- master Alfred Baldw1n. Thelr son,
g Stanley, served several terms as Prlme Mlnlster of Br1ta1n.
"~ It was Frederick: MacDonald who 1ntroduced Lockwood Klpllng
~into the MacDonald fam11y and to hlS eldest 51ster Allce.
% Two years later in 1865 John Lockwood K1p11ng marrled
 Alice MacDonald in London.

Alice MacDonald Kipling was a woman heavily endowed
 with personality and talent.. Frederick described his Sis-'
~ter's strengths as a quick mind and a 11ve1y tongue'

My sister had the nimblest mind I have ever known. Sheb
saw things in a moment and did not so much reason as
pounce on her conclusions. Accuracy in detail was not
so much her forte as swift insight, and the kind of
vision that is afforded by flashes of llghtenlng.. Her
power of speech was. unsurpassed -- her chief difficulty

being that she found language a slow-moving medium of
expre551on that failed to keep up with her thought.
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She tumbled over her words because they could not
come out fast enough.

Friends remembered her for her '"sprightly, if occasionally
caustic wit, her quickness of intellect and skill in select-

ing striking phrases."5 In India, Alice MacDonald Kipling

developed into a woman of charm and wisdom who made a
notable impact on the English-Indian society.

Rudyard Kipling developed a very close rapport
vwith both bf his parents. Lockwood Kipling freely
shared his artistic talent wifh his son. A number of
Kipling's books contained Lockwood's illustrations.
Alice's quick insight was shared with her son in refining
his writings. Within his autobiogfaphy, Kipling attri- w
butés a number of his most frequently quoted phrases tck
his mother. Kipling scholars agree that the family
relationship exerted significant'influence on Kipling.

This will be demonstrated throughout this chapter.

4Frederick MacDonald, As A Tale That Is Told
(London: Cassel, 1919), p. 115,

SKay Robinéon "Kipling In India,” Kipling
Journal, LIX (October: 1941): 99-100. ’



’ Childhood and .School Years

Within weeks after their marriage, Alice énd Lock;:  };
wood Kipling sailed for Bombay, India; where Kipiing was‘:ﬁff’
to help form a School of Art; It was there that RUdyard wﬁéi'
born in 1865 and where he spent the first six yéars of hﬁk‘ﬁ 
life except for a brief period in 1868. During that yeér  f.
the Kiplings returned to England for the birth of their fH
second child, Alice, affectioﬁately known as Trix. Shortlf f-
after her birth, the family returned to Bombay. Kipling
himself provides the limited knowledge available regarding
these yeafs. 'His first memories were ofr"daybreak, iighti
and colour and golden and purple fruits at the levei of
my shoulder . . . and of early morning walks to the Bombay
fruit market." He recalled religious experientes with the
"Ayah, a Portuguese Roman Catholic who would pra&—+I be-
side her--at a wéyside Cross," with Meeta, a Hindu bearer,
where "being below the age of caste, I held his hand and
looked at the dimlybseen, friendiy_gods;" and of seeiﬁgv
"gaily dressed Parsees wading out toIWQrship fhe sunset."
Late in his lifetime he wrote that as a result of these

first years "I have always felt the menacing darkness of

eventides; as I have loved the voices of nightwinds‘thropghﬁ

_the palm or banana leaves, and the song of the treefr_ogsl"6

-6Kip1ing, Something of Myself, pp. 3-4.




These childhood years provided Rudyard with a

'sensuous experience of life in India. The sights and
‘sounds of the East endowed him with a chain of images
“and impressions that continued long afterward and were to

"“be reflected in his writings. In addition, during this

period he was inducted into the English-Indian lifestyle,

~ thoroughly imbibing its attitudes and values. He grew up

in an Indo-English society in which the British lived as

Aa superior race of conquerors amidst a civilized but alien
"and inferior subject people. The Indian servants dominated
' the English child's life. They were viewed as both friends
“and inferiors and were expected to a¢COrd deference;

: loyalty and affection to their young masters. The model
 for the good Indian native was a docile, loyal servant.'

" This relationship, as will be shown later, became a char-

‘acteristic theme in Kipling's writing.

The natural pattern for English-Indian child -

resident in>India, who was so constantly in the company

of servants was that he often spoke and thought in Hindi.

Kipling once reminisced about being "sent into the dining-

‘room after we had been dressed, with the Caution"Speak’

English‘hbﬁ to Papa and Mama',"7 Though this close rela-

‘tionship between servant and infant was acceptable in

English-Indian society, it was unsuitable for the maturing

71bid., p. 5.
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child. English-Indians who‘could afford the expense re-
turned their children to England to begin ‘their education:
and to protect them from the ever-present threat of epidemic.
Consequently, Rudyard was brought back from India in 1871,
just before his sixth birthday; his sister Trii,~then
three, accompanied him. Following the custom, the children
returned to England to begin their education, and most
importantly, to learn to be English. They'were'placeGVin
the care of Mr. and Mrs. Harry Holloway at Southsea,’a
couple known to the K1p11ngs only through a newspaper ad-
vertlsement - Having dep051ted the chlldren the Klpllngs
slipped away without explalnlng the separatlon to Rudyard
or Trix. This abrupt w1thdrawal was a traumatic experlence.
which left the chlldren confused and feellng deserted
Since A11ce K1p11ng had a close knlt and rather well to- do
family circle in England, the decision to leave the children
with foster parents centihues to perplex Kipling‘schelate.

This period profoundly affectedkKipling's personalfl
and professional deveiopment. Severalraccounts describing
the five traumatic years at Southsea are‘availeble'anéhpro- :
vide insight into its significance. The experiehce‘ie' L
depicted in two of Kipling's fietionalyworks "Baa Baa, h

Black Sheep" and the first chapter of The nght That Falled

as well as in his autobiography, Something of Myself._ Com-

mon elements that emerge from all three pieces provide a
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reliable view of the period. Rudyard and Trix were placéd
at Lorne Lodge, the home of Mr. and Mrs. Holloway. During

_ the early months of his stay; Rudyard's life was brightgned
by "Uncle HarrY" who taught him songs and tales of the,sea.k
But "Uncle Harry" died suddenly and Rudyard soon became the

"black sheep' of the house. "Aunty Rosa'" and her son

"Harry'" dominate the story of Southsea. 1In Something of
Myself, Kipling-encapsulated the tenor of his experience

at Lorne Lodge in this poignant account.

It was an establishment run with the full vigour
of the Evangelical as revealed to the Woman. I had
never heard of hell, so I was introduced to it in all
its terrors -- I .and whatever luckless little slavey
might be in the house, whom severe rationing had led
to steal food. Once I saw the Woman beat such a girl
who picked up the kitchen poker and threatened retali-
ation. Myself I was regularly beaten. The Woman had
an only son of twelve or thirteen as religious as she.
I was a real joy to him, for when his mother had fin-
ished with me for the day he (we slept in the same
room) took me on and roasted the other side,.

If you cross-examine a child of seven or eight on
his day's doings (especially when he wants to go to
sleep) he will contradict himself very satisfactorily.
If each contradiction be set down as a lie and retailed
at breakfast, life is not easy. I have known a certain
amount of bullying, but this was calculated torture --
religious as well as scientific, . Yet it made me give
attention to the lies I soon found it necessary to tell:
and this I presume is the foundation of literary effort.8

It must be recalled, however, that when Rudyard came

into "Aunty Rosa's'" care he seemed to be a somewhat spoiled

English-Indian child.f In reality, he was simply a restless,

81bid., p. 8.
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talkative six-year old th asked unending questions.;
:?Being both precocious and}UnreSerVed, it often appeared

E to his elders that He flaunted his knowledge. The Ehglish—
gi;ndian discipline and etiquette displayed by Rudyard was
g.gpparently foreigﬁ to "Aunty Rosa.'" According to Kipling's
gjfhree accounts of the period, she was determined to‘femold
w'i“}?ler charge into a properang;ish'child. She,is»portrayed
“fin‘each work as a tyrannical foster-mother who regarded =
1 her young chargedwigh'obviqus qontempt,S(His repeated‘
f'referencesvto‘her as "the Woman" epitdmiieé'the'equally

f hostile relationship that developed between them.h M'

d Kipling's sole respite durlng these years centered |
dlaround books. Kipling had been unable to read when he |
arrlved at Lorne Lodge -- this fact incensed "Aunty Rosa," |
~ and she qulckly set out to rectify the def1c1ency

But my ignorance was my salvation. I was made to
read without explanation, under the usual fear of
punishment. And on a day that I remember it came to
me that "reading" was not '"the Cat lay on the Mat,”
but a means to everything that would make me happy.
So I read all that came within my reach. As soon as
my pleasure in this was known, deprivation from
reading was added to my punlshments. I then read by
stealth and the more earnestly. There were not many
books in that house, but Father and Mother as soon
as they heard I could read sent me priceless volumes

« « . A visitor, too, gave me a little purple book
of severely moral tendency called The Hope of the
Katzikopfs -- about a bad boy made virtuous, but it
contalned verses that began "Farewell Rewards and
Fairies," and ended with an injunction "To pray for
the 'noddle! of William Churne of Straffordshire.™
This bore fruit afterwards. :
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And somehow or other I came across a tale about
a lion-hunter in South Africa who fell among lions
who were all Freemasons, and with them entered into
a confederacy against some wicked baboons. I think
that, too, lay dormant until the Jungle Books began
to be born.

fhls early preoccupatlon with readlng provided Kipling
w1th the germlnal 1deas for stories Wthh later enrlched
{‘ohlldren s literature. Ultlmately, Kipling's love of
5;read1ng indirectly brought an end to his stay at Southsoa

My troubles settled themselves in a few years. My
eyes went wrong, and I could not well see to read.
For which reason I read the more and in bad lights.
My work at the terrible little day-school where I
had been sent suffered in consequence, and my monthly
reports showed it. The loss of "reading time" was
the worst of my "home' punishments for bad school-
work. One report was so bad that I threw it away
and said that I had never received it. But this is
a hard world for an amateur liar. My web of deceit
was swiftly exposed--the Son spared time after bank-
ing hours to help in the auto-da-fe -- and I was
well beaten and sent to school through the streets
of Southsef with the placard '"Liar'" between my
shoulders. ‘ ‘ ‘ o

But shortly thereafter "Aunty Rosa" discovered thaffRud-
yard's poor_grados were caused by near blindneés rather

- than naughtiness. A doctor qulckly prescrlbed glasses,
whlch were uncommon in that perlod, and forbade h1m to_
continue any type of readlng. Soon after, hlS mother :
arrived without warning from India and removedrhimkfrom

"Aunty Rosa's" care. Trix remained at éouthsea for_

several more years,

91bid., pp. 9-10.
101pi4,, p. 18.
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Though Rudyard's stay at Southsea came to a swift
end after his eyesight failed, the impact of these six
| years remained throughout his life. 1In the last paragraph
of "Baa Baa, Black Sheep" he wrote: 'When youpgxlips have
drunk deep of the bitter waters of Hate; Suspicion;‘and

Despair, all the Love in the world will notvwholly take

away that knowledge."11 Later, he stated of\theSéiyears,
~"in the long run these things and many‘more’of'the like,

drained me of any capacity for real, personal hatred for

the rest of my days."l2 At Southsea he had learned that
the mind creates its own happineSS'and»that sufféring is
tolerable as long as an individual can muster therresourceS‘
to sustain himself. Most importantly, there emerged from
this ordeal the conviction thatué“man's warthiiskmeasuréd
by his actions and accomplishments. The antidote for

unhappiness is action. .In The‘Light“That’Failed, Maisie

in misery says to Dick, "Let's find things to~do'and,fo:get
things."13 |
As a consequence of these years at Southsea

Kipling's life view was essentially sOmbre‘andJSQmewhat""

11Rudyard Klpllng, "Baa Baa, Black Sheep " The
English In England, with an Introduction by Randall 3 rrell
(Mas sacﬁhsetts' Anchor Books, 1963), p. 22,

12K1p11ng, Somethlng of Myself p 26

13RudyardwK1p11n§ The L;%ht That Fa11ed (New York
Doubleday and Company, 1899, p . ,
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’;gtoic. His personal life demonstrated strains of inse-
scurity and defensiveness. His literature belies each of
hese characteristics. Though he may not have harbored
;personal hatred, his'writings reveal an intellectual hatred
for principles, philosophies and opinions divergent from
his own. This type of hatred tinged his writingsﬁon occa-
‘sion with an intemperate tone. His feelings frequently be-
;’,came couched in a cruelty ;hat was learned at Southsea.
In the fall of 1878 the twelve yeér old Kipling was
i'Tt'%sent to a public school to continue his education. The
% ?United Services College, at Westward Ho, had been founded
?h-in 1874 by avgroup.of Army officers who were financially
'unable to send their sons to the more expensive public
d'fschools. The founding had also been prompted by the fact
ilithat compétitive examinations had become the criteria for
-selection into either civil service or the Army. VThe more
established public schools, with their StreSs’Qn moral and
classical education, had not proven successful in preparing
young men for these tests. Consequently, a host of new
schools, including the United Services College, arose dedi-
' cated to providing an economlcal education which would meet
. the challenge of the "Army Exam."'

*The College's headmaster, Cormell Price, was a
lopg—time.friend of the Kiplings. He was to play a domi-

nant role in Rudyard's education and preparation as an
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uthor. Price had been associated with the Pre-Raphaelites

'55& was an intimate of Edward Burne-Jones, Edward Poynter,
= William Morris, Charles Swinhurne‘and RobertrBrowning.d
After attending Oxford, he'traveled to Russia serving as -
é.an English tutor to aknoble family. While there; hekculti-
%;vated an interest in both French and Russian 11terature. -
?‘Upon his return, in 1863, he organized the modern subJect
‘currlculum at Halleybury, a Public School whlch emulated
3 Arnold's Rogbj. Because of hlS success in preparlng young a
fimen for the "modern 51de" subJects in ‘the Army exam, he o
was invited to be the first headmaster at United Servlcee
College. | h ,‘
Cormell Prrce closely‘patterned the United Service
College after Haileybury and its Bnglish-Indian tradition.
As Kipling later wrote, "It was largely a caste school --
some seventy-five per cent of us had been born outsxde of )
England and hoped to follow their fathers into the Army. nl4
Despite its or1g1ns and aims, the school lacked many of the
trappings of a m111tary academy. Unlforms, parades, bands
and flags were not to be found at the College. Rather, :
it was a M1d Victorian pub11c school that prepared young
men for entrance into public service. Thevc1a551cs were‘,

- lightly touched upon while modern subjects were stressed.

14xipling, Something of Myself, p. 26.
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~ Games plaYed a major role in student life. A differehti#;t“
ating characterlstlc of the College was its secular sp‘wi%
The school had no chapel and religious services were held
but once a week. Neither high-church nor evangelical doc—;
trine was offered as part oflthe curriculum. Its spirit ‘
and tradition from its inception was wholly pragmatic: it:
was to train young men to adult life. - |

Rudyard describes his first year at Westward Ho!

as "horrible'" and '"not pleasaht."”In Semething of Myself,
he attributes this conditioh to two factors: the existenceh
of bullying Wthh occurred between older and younger boys
and to his own inability to. play many of the games 1in
 which his schoolmates participates. He was the only boy
who wore eye glasses and soon earned the nlckname "Gig-
lamps" or "Gigger."' By the time Kipling reached his four-
teenth birthday, his life had improved considerably. He
Vhad physically matured. The scrawhy bey was suddenly a
muscular, faintly moustachioed and heavy-hrowed‘young man.
“Bullying ceased to be a problem. In addition, Kipling
cemented a strong frlendshlp with George Beresford and
Lionel Dunsterv111e, This launched a partnershlp known as

Stalky and Co. (1899) and which prov1dedvone of the classic

tales of nineteenth century school 1life.
Though thé United Services College was a modern

school in which classical training received little emphasis,
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; Kip1ing did study Latin, a subject he “ioathed for two -
gfyeafs; forgot for twenty years, then loved with an abiding
?:passion for the rest of hiS'life;ﬁls The Odes of Horace
?.provided an influential element in Kipling's education.
;;His more mature verse reflects their'impact'on his style.
;‘The Odes also initiated him into thé habit of imitating
iﬁmddels, a practice that he sustained throughout hisklife.
A notewdrthy-by-product of‘Latih stﬁdy'was the

- relationship which developed between Kipling and his 

f‘instructor, Crofts. 'In Something of Myself, Kipling

! intimates that the fiery nature of their encounters intel-
?ﬂlectually stimulated both men:

I came to feel that words could be used as weapons,
for he did me the honour to talk at me plentifully;
and our year-in year-out form-room bickerings gave
us both something to play with. One learns more from
a good scholar in a rage than from a score of lucid
and laborious drudges; and to be made the butt of
one's companlons in full form is no bad preparation.
for later experlences 16

- Crofts prov1ded Kipling with a d15c1p11ne Wthh would enable
f the future author to accept the ‘acrid comments of crltlcs.

g Such cr1t1c1sm was to enshroud his entire career.

English literature was a maJor subJectkln Kipling's -
formal education. Once again,,Crdfts played a role in the

»shapipg of Rudyard's taste. Croffs coined for Kipling the

151pid., p. 37.

161bid., p. 36.
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name of "Gigadibs, the literary man' and by hurling a

. copy of Browning's Fifty Men and Women at his head,

;:sparked.the interest of his student into the writings of
‘S;Browning, Swihburne and Poe. Again; from these-authors,
?ixipling‘gathered new subject matter and expanded his imi-
tative style.

It is Cormell Pfice, howeVer; who over-shadowed
ithe whole fabric of Kipling's education. Pricebspent
gAhuch time with his young student, as both family,friénd
;Iand instructor. Consequently, the Headmaster seemed to
i:fecpgnize Rudyard's innate abilities as a wrifer. Accor-
;;&ingly, he took steps to prévide the skills and tools
étﬁecessary for such a profession, He'instructed Kipling in
?’préﬁis-writing, a discipline hecessary to both Soldief
€~and author. 1In 1881, Price fe-established.thé schoél

}»newspaper, United Servicés'COIIege Chronicle and appointed

 Kipling its editor. Kipling also did much writing for this
l»publiCation. Many of these early pieces refléct the influ-
i‘énce of Horace upon Kipling. Price's mosf definitive step
6ccurfed when he gave Kipling complete use of his study:

There Beetle (Kipling) found a fat arm-chair, a silver
ink-stand and unlimited pens and paper. There were
scores and scores of ancient dramatists. There were
- Hokluyt, his Voyages; French translations of Musco-
vite authors called Pushkin and Lermontoff; little
tales of a heady and bewildering nature, interspersed
with unusual songs -- Peacock was that writer's name;
there were Borrow's 'Lavengro'; an odd theme, pur-
porting to be a translation of something called a



'Rubaiyat', which the Head said was a poem not yet
come to its own; there were hundreds of volumes of
verse . . . Then the Head, drifting in under pre-
tense of playing censor to the paper, would read
here a verse, and here another of these poets,
opening up avenues.

Thus, Kipling's education was greatly expanded by his
personal relatlonshlp with Price.

| Kipling became totally satufated in reading while
at Westward Ho!; these autherS‘eierted an obvious and{’ k
‘Strong 1nf1uence on his bellefs and style.r While at
‘Southsea, he delved into the works of chkens DeFoe

and Thackeray. Emerson attracted him at the ege of

twelve, and by fifteen, he was a student of Ruskin's

: Fors)Clavigera and Carlyle'e'Sartor Resartus. Amefican'f
writers‘also intfigued him. The works of Walt Whltman, |
Edgar Allen Poe, Bret Harte and Mark Twain were consumed |
by the young Kipling. Again, his early work reflects,‘ .
imitations derived from these authors. ) o ;
| Kipling's literary interests at this time wefe
not confined wholly to reading; writingktoo; was a siée
nificant venture. In 1881, totally unknown to Rudjard;

a volume entitled’Schoolboy;Lyrics was printed foriprivéte

circulation} Mrs. Kipling collected a number of Rudyérd's

ye:ées,_ppssinly with the aid of CormelldPrice; and

17Rudyard Kipling,'StalkXdand Co. ‘(New York: :
Doubleday and Company, 1899; reprint ed., New York: Dell
Publishing Company, 1968) pp 198 199, :




persuaded her husband to have them publlshed These

verses are not among the standard collections of Klpllng 37,; 

work. In 1882, Kipling published in the“Collegp“Chronlcle,'ik

"Ave Imperatrik," an imitation of an Oscar Wilde piece

- published earligr thét yearQ Kipling wrote the patriotid?,'
ode to Queen Victoria after an attempt on her life. Some’
controversy exists as to whether the tone of the piece is
serious of facetious. Régatdless of vggnenesé in its
intent, T. S. Eliot classified this eafly work as a.great'
poem in including it among hié selections for an Intro-

" duction to a Choice ovaipling's Verse, The Chtonicle

harbored a host of Rudyard's early works, many of which

~are still available to K1p11ng scholars.

Kipling's literary experiences were not limited

‘to his school life. Holidays from school were ordinarily

spent among circles which embraced the arts. His time

RS R i R R P Sk b i e i

was divided between his MacDonald relatives and family

friends. Thisvgroup shared as friends such prestigious

persons as Carlyle, Morris, Swinburne, the Rossettis,
Browning and members of the Royal Academy. Aithough-some
"of these associations were only shared vicariously, they
reinforced young Kipling's intérest in literature. By the
time his.school years drew to an end, he had become steeped
in reading, writing and editing and had met some of the
foremost artists of the period. | |

During the summer of 1882 Cormell Price 1nformed
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Rudyard that he was to return to India where he would
‘ assume an assistant editorship on a local Lahore news-
paper. Kipling, then seventeen years old, was not
enthusiastic over the news. Though he wished to rejoin
his parents, he believed that the future of a writer lay
in England and London rather than Lahore, India. In
addition, Kipling desired to continue his education at
a university. Family finances, however; made this wish
impossible. - The 1ack of such an-‘education haunted Kip-
ling throughout his lifetime. Several references in his
writings indicate his frustration over thékmatter. ‘Later;
he internalized a pervasive-dislike for scholars and
earned a reputation as a proponentvofﬂthe anti—intellecF
tualism_growiﬁg in Europe at the time. Sdme‘Kipling
scholars attribute this characteristic to a suppressed
desire fof the higher education that family finances
denied him. With some hesitation, therefore; Kipling

sailed for India in the Autumn of 1882.



The Indian Experience

Kipling reached India in October of 1882. In
2 November he began his journalistic work at The Civil

and Military Gazette in Lahore. There he worked for

four years under an exacting editor whq believed that
discipline and hard work best instructed a novice news-
paperman. Kipling's initial assignment was quité con?v
cise: monitor reports from news agencies and convert
them into copy for the morning edition. Cormell Price's
lessons in précis—writing were quickly utilized. Soon
 afterwards, he began covering special assignmenfs; inclu-
ding travel with political figures, social and political
occasions, and minor military expeditions. He became |
acquainted with the inner workings of the caste-like
structure that comprised EngliSh—Ihdian society. Offi-
cial life, with all of its personal and social intrigues,
became a source of rich material that was-stored. away fOr
later stories.

In 1886, the twenty one year old Kipling began
working under a new editoi, Kay Robinson. _Tpgether, they
attempted to brighten the format of the Gazette; ’It was |
decided that Kipling would author a Series of 'turn-ovefs'
--2000 word topical tracts written in the fashion of a |
- gossip cdlumn. The 'turn-overs' were immediately success-

ful., In 1888, they were compiled and pubiished as ?Iaiﬁ

48
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Tales From the Hills. . As another feature of the paper,

_Kipling wrote a series of verses called 'Bungalow Ballads

" These were also collected and publlshed in book form as i

Departmental Ditties (1886). Though the verses were

topical and provincial in their appeal, a number of coplesll

were sent to England. K1p11ng s reputation as a wrlter,jf?lg
however, began to emerge in India as a result of these twd”lf
works. | | |

- This growing popUlarity was the basis for Kiplingfs‘

prémotioﬁ to the Pioneer, a newspaper at Allahabad which |
had a much wider circulation. Here, he served as a rdvihg ;
reporter who was to supply flctlon as well as edit a | |

Sunday supplement entltled the Week's News. 1In this new

capacity he was able to expand his fictional pieces to
5,000 words and write in a more leisurely_fashiOn}l'Pub:
lishing rights to many of these stories printed in the -
Pioneer were obtained by A. H. Wheelerkand Company, a firm
holding:extensive contracts with railway bookstands. Kip-
ling's short stories were quickly feleased in 1888 as thé»

first six volumes of the Indian Railway Library. The

stories were published under the titles of Soldiers Three

and Wee Willie Winkie.18 The stories, which provided the

18g¢e Appendix A for a complete listing of the
short stories contained in each book as listed by Philip
Mason in Kipling The Glass, The Shadow and the Fire (New
York: Harper § Row, PubIlishers, I975), pp. 3I5-3I9.
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public with an intimate view of British life in India,
“were soon the daily reading of traveller and tourist- |
alike. The name Kipling was-quicklydcarried to Asia,

America, and the Continent.

Kipling's return to India reunited him with his
parents. Within a year his sister Trix rejoined them to
complete the family unit. Kipling provided insight into
these events:

That was a joyous home-coming. For--consider! --I
had returned to a .Father and Mother of whom I had
seen but little since my sixth year . . . the Mother
proved more delightful than all my 1mag1n1ngs or
memories, My Father was not only a mine of knowledge
and help, but a humorous, tolerant, and expert fellow-
craftsman . . . I do not remember the smallest fric--
tion in any detail of our lives., We delighted more
in each other's society than in that of strangers;
and when my sister came out, a little later, our
cup was filled to the brim. Not only were we happy,
but we knew it.
These happy timeé were interrupted only by the Indian
summer when heat would send the senior K1p11ngs and Trix
to the cool rellef of a h111 statlon. Rudyard remalned
behind to continue work on the Gazettg, For him, theSe
months meant illness and loneliness. |

Within the confines of the family circie,'Kipling
received support and a great deal of profe551ona1 stlmu-
lation, Drafts of his verse and stories were routlnely

reviewed by the family members. Their honest but nonetheless

ngipling,’Something of Myself, pp; 45-46;
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- gentle criticism served to refine the writing as well as
offer incentive to continue the effort. Because of the
stability Kipling found in this relationship, a number
of Kipling scholars believe that Rudyard was motivated
to produce several of his finest short.stories during:
this period. This positive family relationship continued
throughout his adult life. : |
Kipling ended his Indian sojourn in March of 1889
and sailed for London to pursue his careet._ Dufing the
voyage he discovered the intriguing life~ghdkways,of fhe
sea; this was a topic which was to fascinate him thnopgh-
out life and one which provided the theme for several
stories. The voyage was a long onggsiﬁc;uRﬁdya;d had
chosen to return to England by way of America. Stops,wére
made in Burma, Malaysia.and Japan before ddcking in San |
Francisco. Kipling's reaction to Aﬁerica was one of am-
bivalence. He appreciated the independence, self—reliance
and directness of the American character. He did not
feceive well the traits of 1aw1essness; ribaldrykand
brashness as he perceived them.zq’kThe nggative‘side;ofv
these views were emphatiéally made knowﬁ'thrquh'inter~f“
views of Kipling and within his owﬁ writipgs.y Thopgh ;ef
ceived as a visiting dighitary; Kiplipgfs'ill—jﬁéged’comments

forever alienated a portion of his American audience.

ZOMason,‘KiEIing, p- 88.



" The Adult Years

After spending the summer travelling in America,
Kipling sailed for England arriving there in October 1889,
He was then twenty-four years old and acclaimed as a
rising young authOrl He was quickly inducted into the
Savile Club, a meeting place for writers; critics and
publishers. Rights to the first six volumes of the

Indian Railway Library were transferred to an English

firm and reissued in London. In March of 1890; Kipling's
entire collection was reviewed in The Times. The review
thrust him into the eye of_fhe_general English public;.
Critics immediately acclaimed his literature for it's
"brilliance of vision, the mastery of words, and the
compact, concentrated impact."21 The reading public;
meanwhilé, was intrigued by his candid portrayal of the
harshness of life in India and his frank treatment of
extra-marital love affairs. Publishing firms and hewé-
pépers.beseiged him for more material.

This demand triggered one of the most produdtive
and influential stages in the Youpg author's career; He
composed a series of verses which were later collected

as’ Barrack-Room Ballads (1890); this new genre in poetry

2l1bid., p. 89.
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widened Kipling's popularity. Four of his most masterful
’works were also released: "The'Head of the District,”

"Dlnah Shadd " "The Man Who Was," and "Wlthout Beneflt

of Clergy." The Light That Falled, a full-length auto-
biographical novel, was flnlshed in August of 1890. »
 ‘ Substantial amounts of minor writings were also produced
during the year. Though 1890 can be termed "Kipling's |
Year,"'it came at a price. Physical ékhaustion; the
eﬁotional upheaval of two ill-fated romances and influe-

nza drained the young man of his strength. On doctor's

. . advice, he embarked on a long vacation.

Upon his retﬁrn,'Life’S‘HandicépA(1891), a col-

lection of short stories flowing from his Indian expéri-
ence, was released. This was followed by another noVeI,

The Naulahka: A Story of West and East (1892) and Many

Inventions (1893). The Jungle Book went to pre$Sxin 1894

and was immediately followed by The Second Jungle Book

(1895). The Seven Seas, a book of verse, was published

in 1896. Captains Courageous (1897), a full length novel;

The Day's Work (1898), and Stalky and Company (1899); both

short story collections, rounded out his principal pieces
during this decade. -_ | |
Though Kipling's productivityvbropelled him intob
fame, it also brought him into a turbulent conflict with
American publishers: American copyright law did not pro-

tect writings published in England. Kipling's work had



been pirated by American publishers since the release of

Departmental Ditties (1886). Kipiing, whose boom had

been’as extensive in America as in England; felt American
publishers were getting rich on his work. "In order to
protéct himseif. Kipling reissued manyvof hisvworks in
authorized editions and included a number of wr1t1ng5’
that he would have preferred to fade from memory. Conse-
quently, '"this is the reason why his books of the early
'nineties coﬁtaih somé sligﬁt and trivial pieCeé;,which‘
his maturer jﬁdgmént wouldvﬁave treated as ephemefal."22

Kiplihg's anger 6vef these indignities was,tréns-
ferred tdAHarper,Brothers.Publishefsgwa reputable firm
who had treated him caValier1Y:  A long feud erupted
Between Kipling and Harper Brothers; soon_British iiter-
ary figuresvwere taking up‘sides.v The invéctiveness of
Kipiinéfé feeling can be seen iﬂ a satirical ballad
entitled "Thé Rhyme of the Three Captains:" inkit;‘he
describes the punishment he would ha#ekinflicted on the
- pirate and his allieé.had he‘beenkable:
| Ivhad nailed his ears to myléapstOn*head,

and ripped them off with a saw,

and soused them in. bllgwater, and served them to
, ~him Taw; '

22Carrington; Rudyard Kipling, p; 162.




I had flung him blind in a rudderless boat
to rot in the rocking dock,
I had towed him aft of his own craft
a bait for his brother shark . . . ’23

., Though the ballad is effective satire, it is questionable

whether Kipling had really been drained of hatred at -
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Southsea. What is evident was that it deepeneéd Kipling's

mistrust for publishers and confirmed him in the belief
that "a man must stand upon his own feet, make his own
way in the world, be responsible to his own consc1ence

k t|24 )

-for the value of his work. The episode Slmply burned

ifself out and smoldered until the establishment of an
international copyright law:

In January of 1892,  Rudyard,Kip1ipg'married
Carollne Balestler, an Amerlcan. Henry Jame§, best
man at the wedding, wrote to his brother Wllllam,’a .
first hand account of the weddlng. S ‘

I saw the Rudyard Kiplings off. ; . the other day
« « « She is a hard devoted capable little person
whom I don't in the least understand his marrying.
It's a union of which I don't forecast the future
though I gave her away at the altar in a dreary

little wedding with an attendance simply of four -
men--her mother and sister prostrate with influenza.

23Rudyard Kipling, "The Rhyme of Three Captalns'"’

The Collected Works of Rudyard Kipling vol. 25: Barrack

Room Ballads (Garden City: Doubleday and Company, 19417 .

reprint ed., New York: Arms Press, 1970), p. 257.

Z4Carrington; Rudyard‘Kiplihé; p. 166.
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Kipling strikes me personally as the most complete
man of genius (as dlstlggt from fine intelligence)
that I have ever known.
According to Carrington, '"Carrie provided him with his
creature comforts, shielded him from intruders, watched
his health, kept his’accounts took charge of all his

affairs W1th an irksome pecullarlty 26

Their marriage
lasted for some forty-four years and provided him with
the firm emotional base he 1ong deSired: |
Within two weeks the Kiplings left on a journey
that was to take them around the world. A description

of their voyage and an insight into things to come is

contained in The Education of Henry Adams:

Fate was kind on that voyage. Rudyard Kipling . . .

- thanks to the mediation of Henry James, dashed over
the passenger his exuberant fountain of gaiety and
wit--as though playing a garden hose on a thirsty
and faded begonia. Kipling could hardly ever know
what peace of mind he gave, for he could hardly ever
need it himself so much; and yet, in the full delight
of his endless fun and variety, one felt the old
conundrum repeat itself, Somehow, somewhere, Kipling
and the American were not one, put two and could
not be glued together L

The voyage was briefly interrupted by a stop at Brattleboro,

. 25Henry James to William James, 6 February, 1892.
The Kipling Collection, Houghton Library, Harvard Uni-
versity, Cambridge, Massachusetts. (Hereafter cited as
Kipling Collection, Harvard University.)

26Carrington;‘Ru§yard‘Kiﬁling, p. 194.

27Henry Adams, The Education of Henry Adams, An.
Autobiography (Boston: Houghton-Mifflin Company, 1927},
p. 319,
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Vermont, so that Carrie could visit her family and clear
away some‘busineSS: While there;JRudyard'became enthralled
with the Vermont countryside: He and Carrie quickly
resolved that they would purchase several acres on the
family property and return after their voy?gerto take up
residence in Brattleboro:k |

.+ Shortly thereafter, the young couple journeyed
westward across Canada and embarked for Japan: Their stay
in Japan ended abruptly when tpe bénk housing his savings
went bankrupt. In June of 1892, Kiplipg.and his eipec-‘
tant wife hastened back to the United States. While
there, Carrie's mother offefed them a home at Brattleboro
for a very reasonable rent. Kipling recalled the days

there in Something of Myself, "We took it. We furnished

it with a simplicity that fore-ran the hire-purchase sys-
tem., . . we were extraordinarily and self-cénteredly :

% content."28 In December of 1892, their first child,

é Josephine, was born. During this year; Kiplipg‘was

: occupied with providing a home for his family. It waéf

here that the ideas for the Jungle Books began to be

- penned.

‘The Kiplings began building a new home in Brat-

tleboro called the 'Naulakha" during 1893. The English

28Kipling,‘SOmething,df'Myself, P 119.

N
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royalties from Kipling's books soon re-eStablished the
family's finances. It was at '"Naulakha'" that Rudyard's
second daughter;’Elsie, was Born; This period was one of
the happiest of his life. Kipling lived on the assumption
that Vermont had become his permanent home base. His
days were spent collecting material an@ writing The Day’'s

Work (1898) and Captains Courageous (1897), the latter his

only book set entirely in America. 'ManY'InVEntions (1893)

was published during this period and the two.ﬁﬁngle;BOORS'
were completely written1and released as’wellr

| His happiness was shattered in 1896 by a dispute
with Carrie's brother, Beatty. Beatty was a well-known
figure in Brattleboro -- known for his drinking, insta-
bility, violent temper and financial mismanagement, Though
‘the Kiplings! and Beatty had developed,é«close and'frien&ly
, relationship; a loﬁd dispute erupted between them‘in 1896.
‘ﬁAt one point Kipling alleged that Beatty‘had threateﬁed
to murder him; Beatty was subsequentiy arrested;* The trial
was held during a peridd of very anti-British‘feeli‘ng.z;9
The whole affair received extensive pﬂblicity and becamei

- a carnival-like event. Kipling became totally distiapght .

29Edmund Wilson, "The K1p11ng Nobody Read " in
Kipling's Mind and Art, ed. Andrew Rutherford (Callfornla'
Stanford University Press, 1966) pp. 37 38. o
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over the invasion of his privacy and the humiliation that
resulted from his cross-examination. ~As soon as the trial

was brought to a favorable legal reSolution,'Kiplinga

announced that he intended to leave the country. His
departure can best be characterized as flight from a
vengeful community and a vindictive press. Kipling was
deeply hurt. |

Kipling's years in America, 1892-1896, wegefa ;
strange mix of frustration and affection. He desperately
sought permanence in his life and yet wavered in his
decision to settle in Brattleboré. He could notkrecdncile
his admira;ionxfor the Americans' love bfﬁindependence,.
and their disrespect for privacy, their-esteem for the
successful, self-made man and their dis@ain for those
whose customs were different from their own. The famiiy‘
quarrel finally convinced Kipling that hiS{life Was not
compatible with the American character. They were not,
however, futile years, It was a time in which Kipling
~gathered a mosaic of ideas fdr future works. His circle
of friends included the future President Theodore Roosévélt,
author and scholar, William James, and publisher,rFrank' |
Doubleday. These men assisted him in consolidéting hjs s
philosophy and his fortune;' | - :

The Kipling family left America foi England in

August; 1896. They resided first at Torquay and then
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Rottingdean again seeking a permanent hbme; In August of
1897, their son; John, was born. . Because of buéineSS’and
personai affairs, the entire'family returned to the United
States in February; 1898. Shortly after their arrival in
New York, they contracted pneumonia. It was a devastating
ordeal. For weeks; Kipling struggled for his life. His
first born; Josephine; died. According to Carringtoﬁ,
"Months passed before he recovered from his illness; from
the shock of his daughter's death he never recovered; mnor
did Carrie : . ; . Their family 1life . : . now became
more eiclusive:ﬁso As -a resuit of his illness, doctors
forbade Kipling to spend winters in the harsh English
climate. After a recuperative‘period; Kipling returned
to Britain. He never visited theTStates again:

Each winter for the next ten years, the Kiplings.
journeyed to South Africa. Here they established an |
intimate friehdship with Cecil Rhodes. Rudyard quickly
became an ardent admirer of Rhodes; He regarded him as
a man of action; an extension of law and order, é leader
of men. Both ﬁen'exerted‘strong influence on each other.
It was Kipling who articulated the dreams and beliefs
Rhodes cherished. It»WaS Rhodés‘who_gave'Kipling an

understanding_pf South'Africa;‘ Kipling came to believe

30Carrington;'Rudyard'Kipiing; . 289;
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that South Africa wouid havé«a great futﬁre only if it
became an independent country linked to England. He |
viewed all other South Afriéan nationals”as enemieé of
progress——detriménts to comméréial an&'materiai.growth.

He portrayed the Dutch as backward-looking people who
opposed the coming of civilization. He joined Rhodes in
accuSihg the Dutch of discfimiﬁating agaiﬁst Englishmeh
living in the Africaner'republicsfk The ideas of bdth men,
well-respected by thekBritish public, contributed to the
growing anger toward the Africaners. | |
The African or Boer War erupted in 1899 as.a.
struggle to unite all of the éouﬂtry.undef dne flag. Kip-
ling wrote to a friend: : | |
They make no secret of their intentions. They want
to sweep the English into the sea, to lick their own
nigger and to govern South Africa with a gun instead
of a ballot-box. It is only the Little Englanders in
London who say that the Transvaal is merely flghtlng
for independence; but out here both sides realize 1?
is a question of which race is to run the country.
Kipling believed that this was a war fought for Contrdl
of a country, a war of national supremacy. It was not,
he continued to emphasize, a questlon of whlte supremacy
His unwavering loyalty to England coupled w;th his out-
spoken reporting of the War conSolidated his‘repdfafion

as an imperialist author.

31Rudyard Kipling to Doctor F. €Conland, 20 Febru-
ary, 1901, The Carpenter Collection, Library of Congress
Washlngton, D.C. o _ ,
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During the war years, Kipling became the bard of
the British Army and Navy His central theme was a doc?
trine of defense. He stated that the hlgh quallty of life
and the period of peace that England had experlenced during’
the nineties had been bought by men of courage and action.
He maintained that the English way of life could only be
preserved in the present and for’the future if men were
prepared to defend this_life. England had to be prepared.
Her young men had to be trained physically and intellec—
tually to rise op in her defense. Self—reliance; confi-
dence and readiness were to be the trademark of the English
servioeman. He urged the youngigeneration to volunteer a
year of military service to their country HlS 1dea115m
and spirit touched the emot1ons of the common man.

Unfortunately, Kipling soon realized that these:
qualities were lack1ng in the young Br1t15h soldlers.
 Though he d1d not- questlon their courage or endurance, it
was apparent that they were untralned, phy51ca11y unfit
and wholly lacking initiative; Three thonsand’British
casualties were suffered durlng the first three battles of
the Boer war. K1p11ng plunged 1nto remedylng the 51tuat10n.
He began organlzlng a chain of rifle clubs throughout |
England He visited the front and wrote reallstlc accounts
of the battles. He glorlfled soldlers and preached war.
Royalties from several wr1t1ngs were given to a soldier's

fund., Much of the work publlshed was polltlcal and



unadulterated patriotism. Among these, The Five Nations

(1903), is a collection of his Boer War-verse: The bard
of the Boer War emerged as the bard of the Empire. ., .

Kipling published several pther'wdrks:duringnthge
war years; KEE; his last novel, was published in 1901;y

The Just So Stories were released the followipg year.

Kipling's world reputation continued to spiral and the,Lf f
sale of his books expanded from one country to another;rggéfffj
Ironically, however, his prestige within the literary -

world began to decliﬁe. A number oflliberalywriters and L
critics who were intellectuaiiy important,,found Kipling's

support of the Boer War 1ntolerab1e. They‘quesfioned its

justice and attacked K1p11ng for his emotlonal rather than

intellectual assessment of the causes. .In return K1p11ng sf}f

disdain for intellectuals intensified, 2

Other early supporters asserted that K1p11ng was
not maturlng as an author. Henry James, a long time frlend,

best stated Kipling's limitations as he saw them
His talent I think d1ab011ca11y_great, . . . But my
v1ew of his prose has much shrunken in the light of
can make use of, Almost nothing civilized save
steam and patriotism . . . . He has come down
steadily from the simple in subject to the more simple -
--from the Anglo-Indians to the natives, from the
~natives to the Tommies, from the Tommles to the.
quadrupeds, from the quadrupeds to %he fish, and from
the fish to the engines and screws.

32Mason,‘ Kipling, p. 148.

33Henry James to Miss Grace Norton, 25 December,
1897, The Kipling Collection, Harvard University.
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Kipling believed firmly that each man had to measure'

his own art. He continued drafting works of realism
rather than following the then fashionable "art for arts

sake' mentality. As a reaction against wartime patriotism

. began to grip England, Kipling's popularity continued to

wane. Carrington notes, '"it was an end of an epoch for -
him as for the Empire."34
In 1902, the Kiplings purchased a home in Sussex
and ended their long yeérs of rootlessness, Kipling wrote
to his friend, C. E. Norton:
We left Rottingdean because Rottingdean was getting
too populated . . . . Then we discovered England
which we had never done before . . . and went to
live in it. England is a wonderful land. It is the
most marvelous of all foreign countries that I have
ever been in. It is made up of trees and green fields
and mud and the gentry, and at last I'm one of the
gentry . . . .35 '
Kipling's life centefed around his home, his family and |
his writings. Kipling finally eXperienced the security
of family life which he had 1onged for. - From the family
square and his friends he received the emotional support
he needed. The world outside became irrelevant and
inconsequential to Kipling. Though urged to run as a

Conservative candidate for Parliament, Kipling refused.

During these quiet years he penned Traffics and'Dis-

coveries (1904), Puck of Pook's Hill (1906), Actions

34Ccarrington, Rudyard Kipling, p. 370.

'35Rudyard Kipling to C. E. Norton, 30 November,
The Kipling Collection, Harvard University.
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and Reactions (1909), and Rewards and Fairies (1910).

In 1907, Kipling became the first Epglishman'named to

receive the Nobel Prize for literature. Although he

systematically rejected all political awards and positions;

he did accept the Prize and numerous other academic honors.
The tranquillity of Sussex was shattered by the

outbreak of World War I. England was agaih caught with

her defenses down and the first months of the War werej |

disasterous. Kipling was urged by_government officials

to write "propaganda." He refused the task. His son,

John, then seventeen, quickly enlisted in the Irish

Guards as a second lieutenant. In August of 1915; he

departed for the front. A telegram;‘arriving on October

2, 1915, announced that John was missing in action;

Though a search was pursued, John was never found even

though the circumstances of his death were established.

The family withdrew into the strength of one another.

Rudyard and Carrie, however, soon plunged themselves into

wartime work. . Except for writing the HiStorbef'the“Irish
Guard, Kipling's pen was silenced. A

“After the death of his soﬂ, Kipling was‘nevef able“
to regain the zest for life which had eharacterized hisA"
earlier years. Failing health began t6‘0veftake him.
Though his international‘popularitY’continued; he‘pﬁblished
fewer and fewer works. He strove during these years to

perfect a complek.style in his writings. A book of verse,



The Years Between (1919), Land and Sea Tales (1923), ;y'

Debits and Credits (1926), A Book of Words (1928),

Limits and Renewals (1932), and his autobiography,

‘Somethihgibf MySelf-(posthumously, 1937), culminated

his literary career. Rudyard Kipling died on January
18, 1936, at the age of 71. He was buried in Poet's
Corner of Westminster Abbey. Ironically; because of an
eclipse of reputation; no member of the literary‘world
attended the funeral. |

During his lifetime, Rudyard Kipling published
four novels, two hundred and fifty short stories and
over one thousand pages of verse. His publications
first aﬁpeared'in 1886, reached a zenith during the
eighteen nineties and culminated in 1932. Throughout
this period, his reputation among literary critics: was
violently controversial. In 1891, Andrew Lang wrote,
"Mr. Kipling's volumes no sooner reached England than
" the péople into whose hands they fell were certain that
here were the beginnings of a new literary fofce."zﬁ A‘
Kipling opponent, Robert Buchanan, published a cryptic
review of Kipling's work stating* "He 1s on the 31de of

" a11 that 1s 1gnorant, selflsh base, and brutal in the

36Andrew Lang, "Mr. Klpllng s Storles,":ln K1p11ng
“and the Critics, ed. Elliot L. Gilbert (New York New
York Unlver51ty Press, 1965), . 2. A
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instincts of humanity."37

Later Kipling's association
with the South African war and his imperialist political
philosophy clouded the literary assessments made of his

writings. It was not until 1941 that a serious reapprai-

~sal of Kipling began when T. S. Eliot referred to Kipling

as a "meglected celebrity."

Rudyard Kipling's literary survival and accom- .
plishment, however, has>a1ways rested upon the reading
public. He won popular acclaim‘ﬁith the publication of

Soldiers Three (1890) and Barrack Room Ballads (1892).

The realism which permeated his writings;gathered‘momen-
tum with each new publication and bound the public to.
him. For this reason, Kipling's authorized works rémained
classified as best-sellers for twenty years after his
death.38 At the present time, all of his major works are

still in print and available to the public;39

37Robert Buchanan, "The Voice of the Hoollgan,".

in Kipling and the Critics, p. 25.

38Carrington Rudyard K;pling, pP. xxi.

39pue to the magnitude of Klpllng 'S writings,
several appendices have been utilized to organize the
material and assist the writer. His principal works,
cited in Appendix A, were adapted from Mason, Ki 1ing,
pp. 315-319. Appendix B is an annotated, chrono§0glcal :
list of all of Kipling's writings. This Appendix appeared
in Bonamy Dobree's Rud‘ard‘Kiplin (New York: Longmans,
Green and Company, » PP. 0. Appendix C provides

‘an alphabetical listing of his prose as 1ndexed by Dobree.

in Rudyard Kipling, pp. 43-55.
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Generally, Kipling's books are compilations of
short stories or verse. Though some of these are the-
matically bound together, mény are looseiy associated,
difficult to categorize and unrelated to the purpose of
this dissertation; Consequently, only those works re-
lated to the paper's thesis will be reviewed in the suc-

ceeding pages.

Review of Related Writings

Stalky and Co. (1899) was Kipling's most extensive

educational publication and contained his pedagogical
beliefs. He wrote that he started Stalky "as some tracts
or parables on the education of the young," which "for
reasons honestly beyond my control, turned themselves into
a series."*0 Most of the episodes in'StalkX flowed from
the real world of Kipling's schooldays at Wes tward Ho!
He shapéd the raw material of his and his friends eXploits
into good reading. Every story became an object lesson:
how to bluff out of a tight spot; how to deal with a bully;
how fo séve one's skinj how to unglueban over-confident |
enemy; how to turn advantage to disadvaﬁtage. Each story
is carefully structured for adaptafion to adult life—-ih

the service of one's country.

40Kipling, Something of Myself, p. 144.
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Stalky and Co. differed significantly from earlier

~ school boy novels such as Tom BTOwn'S'Sthobldayg and Eric

in that its hero was the school rather than a central
character. Kipling's aim was to write about public school

education and ideals; not about certain boys who happened

‘to go to school. In Stalky and Co. the school was an
active protaganist in shaping individual personalities in
accordance with or, by default, in opposition to its

jdeals. 41

It was the school which inspired the stories

that emerged and this concept startled the critics;_»
Upon publication, the stories 'were regarded as

irreverent, not true to life and rather tbrutal.'"4Z

Kipling had been one of the originators of the new realism

~in literature that began during the nineties. He brought
this technique to bear on public school life and destroyed
some of the myths enveloping the schools. Shocked critics

launched the counter-attack described abpve;by Kipling.

The general public, however, was captivated by the stories.

It must be emphasized here that the Stalky stories‘portrayed 

life at an atypical public school and in a fictionalvfor¥

. mat, Nonetheless, they did eXpress the educational philo~ .

sophy of Rudyard Kipling.

41Edward Mack, Public Schools and British Public
Opinion Since 1860 (Connecticut: Greenwood Press Pub-
lishers, 1941), pp. 142-143.

‘42Kipling; Something of Myself, p. 144. '
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Several other short stories relating to education
as the agent of imperialism appeared in various Kipling

collections. "Regulus" (A Diversity of Creatures), 'The

United Idolators' and "The Propogation of Knowledge"

(Debits and Crédlts) and "Stalky" (Land and Sea Tales)

each conveyed lessons and examples similar to those in

Stalky and Co. These writings are, in fact, based on

the character of Stalky; "The Brushwodd Boy" (The Day's
ngk).delineates Kipling's concept of the perfectvyoung
man. George Cottar, the central figure, epitomizes‘the
imperial man--unhampered by family ties, strong physi—’
cally and psychologically, and totally service-oriented.
Several pages in this piece describe Cottar's life at a
public échool. Here, again, a glimpse of education fdr‘
empire-building is revealed.

Kipling provides the antithesis to George Cottar

in "Dayspring Mishandled" (Limits and Renewals). It is

a story about revenge and retribution which develops into
a classic eXample of educatioh that has failed. 'The story
focuses on two young men Castorley and Manallaée, who eek
out a living by writing serial type romances. One of
these, Casforley, manages to Becoﬁe'independent and, in
time, establishes himself as a Chaucerian scholar. He
develops into a selfish, conceited pedant. The body of
the work weaves an elaborate intrigue that leaves Castor-

ley disgraced and Manallace's hatred for him avenged.
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. Within the piece, Kipling produces an incisive study of a
character dwarfed by academia.

"The Education of Otis Yeere"'(Un&er'the'Deodars)

depicts the tralts possessed by the successful agent of
1mper1allsm as dlfferentlated from the medlocre c1v11
servant. Two women, veterans of the Engllsh—Indlan soéi¥°
ety, break the monotony of summer in a h111 statlon by
nurturing the career of a nondescrlpt man Otls Yeere. “As
the summer progresses, Yeere s character is altered and
the attributes of a 1eader’emerge. The story is sabtle
yet powerful 1n exp051ng the fibre of man upon Wthh the'

Empire is founded K1p11ng s p1ece "If";‘pub11shed in

Rewards and Fairies, also succ1ntly summarizes slmrlar
characterlstlcs.

A Book of Words, Wthh is a compllatlon of Klp—v

ling's speeches, contains several selections that‘give
further ihsight into the aufhor's educational theoriea;
In "The‘Classics and the Sciences," he weighs the com-
patibility and necessity for each of theee branches of
knowledge. "The Uses of Reading"kagain touehee on the
value‘of the classics, but deals particularlyzﬁith the‘
role literature assumes in education.l Kipiing.returns to
a deliaeation of the model EpgliShman'in "Epgland and tﬂe
English,” "The War and the Colleges" aﬁd "Independence."'

Frequent references to education are found in a number of
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selections within this book, since many of these speeches
were given at universities.

Kim, Kipling's last major work dealing with India,
provides an insight into the educaFion of indigenous
peoples. " Kim is presently recognized as one‘of Kipling's
most artistic accomplishments; and has been described by
the author himself as having "a‘gbod deal of beauty in it,
and not a little wisdom,"43 The story unfolds around Kim,
an orphaned English-Indian boy, who is unaware of his
English background. The plot, the education of Kim as
a police spy, is actually irrelevant to the novel. The
reader's interest is rather centered upon Kim's relationf
ship to several adults and the sights, smells and sounds
he experiences in India. Kim becomes caught between his
two cultures: 1ife on the Grand Trunk Road and the
English life he discovers at Saint Xavier's school. The
ethos of the Stofy rests in his own search for self- |
identity.

| Kipling's concept of native education is intri-
cately woven into the relétiqnships Kim cements withka |
Lama and several Indian characters. Throughout thef" 
novel; the reader is aware of the educational prbcess Kim

is undergoing. When Kim's English heritage is discovered

~and he is sent to a private, English school, the contrast

431bid., p. 152.



between educational styles is more clearly brought into
focus. His own dual identity and the responses he makes
to it,vfurther'strengthen that contrast.

Several other pieces also depict Kipling's posi-
tion on native education. The poem "Kitchener's School"
provides a 'tongue-in-cheek" observation of his philosophy.
His "White Man's Burden,"'"Oné View of the Question,"

"The Man Who Was" and "The Head of the District" also offer
a more indirect assessment. Coupled with Kim, thesek
writings substantialiy reflect Kipling's attitude toward
the entire subject.

Kipling's work itself, belies his reputation as

an imperialist author. In Something of Mzéélf, he states

the germination of his ideas:

Bit by bit my original notlon grew into a vast, vague
conspectus--Army and Navy Stores List if you 11ke—-
of the whole sweep and meaning of these things and
efforts and origins throughout the Empire. I visu-
alized it, as I do most ideas, in the shape of a semi-
circle of bulldiﬂgs and temples projecting into a
sea--of dreams. ’ cnTl '

Interestingly enough, impeiialistic statementséare evident
in the vast majority of Kipling's publicatiohs, including
his books for children. » | |

The Empire is a major theme in both his prose ﬁnd

his verse. Within his prose, there are stories'on South

-

441bid., p. 98.
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Africa, the Sudan ("Little Foxes') and Central Africa ("A
Deal in Cotton") as well as his Indian tales. Imperial

themes are evident in From Sea to Sea,”LefterS’of Travel,

and his South African verses, The Five Nations. Indirect

references are found in the Stalky stdries, "The Mother

Hive" and "The Church at Antioch." " Barrack Room Ballads

and Soldiers Three also belong to this category.

| Kipling's imperial,philosophy is clearly bound to
several central themes. One of these themes, the puritan
work ethic is evident in "Wireless," '"His Private‘Honour,"
"The Honours of War," "My Son's Wife," "The Bridge Builders"

and Captains Courageous. Kipling's attitude toward leader-

ship emerges in "The Ballad of East and West," "A Deal in

Cotton," "The Children of the Zodiac" and Rewards and

Fairies. His concept, as he states it of 'The Law', which

is central to his political philosophy, is enunciated in

the Jungle Books, Letters’of'TraVel and "A Sdng;bf;the
English." Lastly, the right of the English to rule is
substantiated in "The Head of' the District," "One View of
the Question,'" "Without Benefit of Clergy," "The Song of
Seven Cities," "On the City.Wall;" At The End of the Pas-
sage," and "The Man Who Would Be King." The interrelated-
ness of these writings wiph:Kipiing's vision of imperialism

constitutes a major portion‘of the next chapter.



CHAPTER III

AN IMPERIALIST"S THEORY OF FORMAL EDUCATION

Influences Toward Imperialism

Rudyard Kipling's place as a literary figure has

4 been blurred by a pervasive imperial bias within his

writings. Noel Annan stated this succinctly when he

E wrote "Criticism has not yet come to terms with Kipling:

the man and his work symbolise a part of British politi-
cal and social history about which his countrymen have |
an uneasy copsgience.”l His works have raised mbral and
political issues with suchﬂu;gency that he is still re-
garded as reflecting British imperiaiism.at its meanestAk
level. To assess Kipling as a popular educator, one must,
however, clearly enunciate his imperialkbeliefs for it is
from these that his educational views are derived. To
accomplish this, several questions must be’posed. What
motivated Kipling to espouse Late Victorian imperialism?
What tenets were central to his political system--was he
a crude racist, a territorial 6r economickexpanéionist,

a proselytizer, or a blatant aggressor? What would be the

INoel Annan, "Kipling's Place in the History of
Ideas,'" in Kipling's Mind and Art, (California: Stanford
University Press, 1964), p. 97. e B SN
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their subject peoﬁle? Was British imperialism seen as a
permanent state or a transitory phase? The first section
of this chapter will examine Kipling's life and writings
to answer each of these queStions. - The second section
will then.relate his imperial views to his formal educa-
tional opinions contained in public addresses as well as
private and public letters.

Kipling's imperialism grew, somewhat effortlessly,‘
out of the circumstances of his early life. He was born
in India and spent the first six years of his childhood
there. During this period his life seems to have been
dominated by native Indian servants who began to impart
to him the culture and mystique of India. These loyal,
docile, and affectionate servants estabiished for him the
model of the Iﬁdian native and the prototype of a subject
pecple.2

Kipling's Indian experience further influenced him
when he returned to India at age seventeen to launch his
journalistic career. On the return voyage, he passed S
through the Suez Canal and saw the base camp from which
Garnét Wolsely had, less than three weeks before, launched

a campaign that made the English masters of Egypt. This

2L0uis Cornell, Kipling In India (New York: Saint
Martin Press, 1966), pp. 2 3. ; v
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single event unleashed the scramble for Africa. Kipling

saw just enough to stimulate his imagination, '"the

straight line of the Canal, the blazing sands, the pro-
cession of Shipping; and the white hospitals where the

English soldiers Iay."3 He experienced from its inception

the new imperialism which gripped the minds‘of Englishmen
for over twenty years. |

At the time of his errivallin India, Kipling
appeared to be relatively free of any strong political
views.4 Nevertheless, he quickly adapted himself to the
English community in India. "This was the settlng;" he
wrote, "in which my world revolved Its centre for me--"
a member at seventeen--was the Punjab Club, where‘bachelors,
for the most part, gathered to eat meals of no merit among ‘
men whose merit they knew well."S It was here that he
assimilated the modes of thought, feeling, and behavior
of British-Indo society; attitudes which had evolved

during the long period of British presence’in India.

' 3Rudyard K1p11ng as quoted in Charles Carrlngton,
" Rudyard Kipling: His Life and Works (London. Macmillan
and Company, lelted 1955), p. 46. N IR

4Two Kipling scholars, Louis Cornell in Ki: Iin In
- India, pp. 60-61 and Charles Carrington in Rudzara Klpging,'
P. Iﬁ, stress this point, ’

5Rudyard Kipling, Something of Myself For My
" Friends Known and Unknown (New York: Doubleday, Doran and
Company, 1937?} p. 48.




Early English relations with India had been
founded upon commercial interests and were symbollzed by
the respect and tolerance that ex1sts between merchant
supplier, and consumer. English-Indian attltudes developed
and changed, however, from one generation to another._'Eng-
lish m111tary power was soon experienced by India. Theihf
passing of time brought with it a grow1ng estrangementliwﬂ‘
between both peoples. K1p11ng s Indla was best charac-uwn
terized by mistrost' the British communlty generallvldls;:
trusted the1r native subjects, r1d1cu1ed their ab111t1es
v1ewed Indlan tradltlons with disdain, and exhlblted a -
sense of 1nnate superlorlty. Avenues for native a551m11a-
tion into government or Engllsn soc1ety were v1rtua11y |
non-existent.® A reform movement, however, was afoot for“'
a more efficient and beneflcent governlng of the Indian
people. Few Engllshmen however, questioned the rlght of
Britain to rule. W.W. Hunter, a 11bera1, artlculated the d
prevalllng attitude in thls regard |

If . . . we find that our countrymen have not falled
in their splendid and difficult talk; if we find that
British rule in India means order in place of anarchy

. « o then I think that Great Britain may with a firm
heart, continue to accept the great responsibility

6William H, Moreland and Atul Chandra Chatterjee,
A Short History of India '(London: Longmans Press, 1936)
prov1de an excellent summary of Indian history.

i .
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which has fallen to her, agd.that she may cglmiy féce
each new duty that’respon51b111ty involves. FU

In fine, the English community resident in India sought to
transplant its own instiﬁutions, liferstyle and values into
the Indian continent. |

Though pressure for national unification with.com-._
plete self government was beginning to swell; the English
in India continued to.concentraté their energies upon im-
proving the efficiency of their rule.® The rising‘tide of
Indian nationalism seemed to, go unnoticed by the English'
community resident in India. Life at the Punjab Club in
1882 reflected this state of affairs as well as the atti-
tudes alrgady described. The views of the Club became the
sum of Kipling's perspective and remained so throughodt;
hlS life. |

One incident occurred at the Club that remalned

strong within Kipling's memory. At the time he returned

to India, in 1882, Lord Ripon, a sénsitife and idealistic
1iberai,‘ruled India as Viceroy and representativé of thé}
Gladstone_government.v'Indians‘ldéked to’Ripon‘with the

hope that he‘wduld‘build a new social énd‘pblitiCalkbrder.‘ i?

'He met their confidence with action by immediately initi-

7William Wilson Hunter, land's Work In Tndia
(London: Smlth Elder, 1881), p. %

8Cornell Kipling In Indla, pp 49-51,
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ating a series of social reforms. Within months of Kip-
ling's arrival in India, Ripon proposed the Ilbert Bill,
legislation designed to give Indians full judicial author-
ity in India. In essence, this meant that Englishmen
could now be tried by native judges; The English commu-
nity vehemently denounced the proposed bill. The local

press, including Kipling's Civil and Military Gazette,

aroused a public outcry against Ripon, K1p11ng wrote,

""Our paper, 11ke most of the European press, began with

stern disapproval of the measure, and I fancy,_published

much comment and correspondence‘which would now be con-
sidered 'disloyal!."? The parent newspaper, the Pioneer,
being dependent on government sources for much of 1ts
information, brought pressure on the Gazette to soften

its position and support Lord Rlpon. Klpllng provides the

personal consequences:

. I repaired to the Club which, remember, was the
whole of my outside world., As I entered the long,
shabby dining-room where we all sat at one table,
everyone hissed. I was innocent to.ask: "What's the
joke? Who are they hissing?'" "You," said the man at
my side, 'Your damn rag has ratted over the Bill."

It is not pleasant to sit still when one is twenty
while all your universe hisses you . . . but I had
seen a great light . . . . I was a hireling, pald to .
do, and——I d1d not rellsh the idea.

gKipling;‘Something‘of stelf; p; 56.

101pid,, p. 57.
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It is significant that this incident stands so clearlf in;ff~?

Kipling's memory, since it is at this point that he first
publicly identified himself with the common values of the
British community in India. This marked the beginning of

his life long association with conservative politics.

The time and place of Kipling's education further
contributed to his imperial beliefs; Although the United
Services College was not militaristic in styié;jit had
been established to provide inexpensive education for the
sons of army and naval officers serving overseas. Most ofq
its students were preparing to embark on military or civil
service careers. Both the family experienceskand aspira-
tions of the students at the Cdllege wefe permeated by a
sense of empire-building. During Kipling's years at thé
College (1876-1882); the Russo-Turkish war occurred;
Indian tfoops fought at Malta, Victoria was pfocléimed
Empress of India, British control was‘eXtended to’Trans-
vaal, Cyprus and Egypt,‘and jingoism bggan to raise its
head.ll Each of these events affectedﬁon,the‘Engiish .
people, giving them a growing sense of éuperiority and
mission to uncivilized nations. One must question whethér
yqupg'Kipling‘cguld have escaped:their‘influehce: . '

11R;R: Palmer and Joel Colton; ﬁ Hiytdr"of'ther ,
Modern World (New York: Albert A. KnopT, I965), pp. 631-
635, ' | N s
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Kipling's world travels,edescribed in Chapter II,
also feinforced his belief in Britain's imperial mission.
These trips enabled him to glimpse varying forms of govern-
ment and the quality of life each form bestowed on its
citizenry. These experiences cealesced his belief in the
superiority of the British political system and.gave‘rise
to a pervasive mistrust of popular.government. In 1888,
shortly after leaving India, Kipling journeyed to Japank

and wrote '"Japan is the second Oriental ceuntry which has

made it impossible for a strong man to govern alone. This
3 she has done of her own free will, 12 Kipling's statements
on America carry this theme further. Though his views of

the Amerlcan people and polltlcal system changed durlng

perlods of his life, his most authorltatlve statement

appeared in From Sea to Sea (1920);

Turn now to the August spectacle of a Government of
the people, by the people, for the people, as it is
understood in the city of San Francisco. Professor
Bryce's book will tell you that every American citi-
zen over twenty-one years of age possesses a vote.

He may not know how to run his own business, control
his wife, or 1nst11 reverence 1nto hlS chlldren may

1ZRudyard Klpllng, The Collected Works 'of Rudyard
Kipling vol. 17: " From Sea to Sea (Garden City: Double-
day, 1941; reprint ed., New YOork: Ams Press, 1970),
po 364 - ' { ‘ ‘ .
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be a pauper, half crazed with drink, bankrupt dlsso—
lute, or merely a born fool; but he "has a vote.

This anti-democratic tone recurs in Kipling's writings,
most frequently in his American writing.

A During his travels, Kipling developed potent
friendships with several of thezleading imperialists‘o£ f~f{f
‘the time: Cecil Rhodes, Lord Milner, and W.E. Heniy. Hé ?»?
shared with these men a common belief in the imperial miSﬁ;  
sion of the British Empire. Henly edited - a conservative,  f“

patriotic newspaper, The National Observer, to which Kip-

ling frequently contributed articles during the 1890's.

From 1900 to 1907 Kipling wintered in South Africa. Much

of this time was spent in a home built by Rhodes and
adjoihing his estate. Their friendship became so firm that
Kipling described himself as a "purveyor of Rhodes' WOrds."14
It was also at this time that Kipling met Lord Milner, one |
of the foremost Indian Proconsuls and one of England‘s

most outstandlng imperial admlnlstrators. At the time of
Milner's death, 1t was Kipling who was called upon to eulo-

~gize him. Scholars of the Late- Vlttorlan perlod‘generally

131bid., pp. 404-405, Kipling is referring to
Professor James Bryce and his book The American Common-
wealth (1888) which is a classic text on American politics
and society. Bryce was an Englishman who was a close
observer of American democracy.

14Kipling,”Sdmethig§'0f Myself; P. 185:
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agree that a comraderie existed between many of these
leading imperial thinkers which served to strengthen the
bond of ideas that élready united them,1%

A final force that affected Kipling's political
opinions was his family background. Two strong charac-
teristics are evident in the MacDonald clan: their Metho-
dist religious heritage and their involvement in the Pre-
Raphaelite tradition. Though Kipling was not a practicing
Christian, he did describe himself as a "political Cal-
Vinist.916 His writings reveal a tendency to preach and
moralize. Both of these strains, however, are more
intricately bound to political views rather than religibus
beliefs per se. It was to the virtues of Empife‘that he
brought a religious tone. '"Recessional" best illustrates
this point:

God of our fathers, known of old,
Lord of our far-flung battle-line,
Beneath whose awful Hand we hold
Dominion over palm and pine--
Lord God of Hosts, be with us yet,
~Lest we forget--lest we forget!
The tumult and the shouting dies;
The Captains and the Kings depart

- Still stands Thine ancient sacrifice,
An humble and a contrite heart.

15pichard Faber, The Vision and the Need: Late
Victorian Imperialist Aims (London: Faber and Faber,
1966), pp. 115-116.

16K1p11ng, Somethlng of Myself, p 237.
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Lord God of Hosts, be with us yet,
Lest we forget--lest we forget!

Far-called, our navies melt away;

On dune and headland sinks the fire:
Lo, all our pomp of yesterday

Is one with Nineveh and Tyre!
Judge of the Nations, spare us yet,
Lest we forget--lest we forget!

If, drunk with sight of power, we loose
Wild tongues that have not Thee in awe,
Such boastings as the Gentiles use,
Or lesser breeds without the Law--
Lord God of Hosts, be with us yet,
Lest we forget--lest we forget!
For heathen heart that puts her trust
In reeking tube and iron shard,
All valiant dust that builds on dust,
And guarding, calls not Thee to guard
- For frantic boast and foolish word--
Thy mercy on Thy People, Lord!17
Kipling's need for mission was entwined within his belief
in imperialism and provided a raison d'etre to both his
personal'lifé and professionél career. As a result,
political didactism was apparent in his works.

The Pre-Raphaelite movement placed much stress on
craftsmanship. Kipling, in many of his writings, was
preoccupied with work and machines. He often described
men in terms of the work they performed,‘and'it was'thére,
within work, that a man found both energy and discipline.
For Kipling, a man's importance and salvation was intri-

cately bound to the work he did and, as such; work bécame

17Rudyard Kipling, "Rece551onal "oin A Choice of

Kipling's Verse, comp. T.S. Eliot (London Faber and
FaEer, 1942), pp. 139-140. ;
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a justifiable end in itself. -His character Cestorelly,
the Chaucer expert in "Dayspring Mishahdled," articulated
this concept clearly. He stated "sometimes he would break
from his obsession and prove how a man's work will try to

m.v18  The weight that Kipling placed

save the soul of hi
on work and its discipline coincided with the imperial
tenets of efficient administration and sense’of duty.
More willABe said about‘this in a later section of this
chapter. |

When Kipling returned to England in 1889, he found
a political climate‘quite foreign to him. From 1885 to
1900, Great Britain, France, and Germanyvhad vied with‘
each. other fer‘territory in Africa.. Englishmen imagined
a British Africa extending from the Cape of Good Hepe to
Cairo, Initial efforts to realize this dream were frus-
trated, howefer. At Majuba thevBritish army'was defeafed
and surrendered shortly afterward to the Boers. In 1882
General Gordon led an Egyptlan expedltlon into the Upper

Nile, hoping to extend Engllsh rule to the area. Gordon

was killed and hlS troops were defeated at Khartoum by

18Rudyard Kipling, "Dayspring Mlshandled " The
English in England with an introduction by Randall
Jarrell (New York: Doubleday and Company, Inc., 1963;
reprlnt ed., Massachusetts° Peter Smlth 1972) p. 322.
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Moslem forces. Morale‘in‘England was devastated by tﬁese
setbacks.lg | | | |

In addition, the Irieh qoestion was beooming :
increasingly difficult to contain; Irishomembers of‘Par—
liament, dissatisfied with Englishtrule, were obstruoting
the work of the Houee of Commons. To ailay some of these
Irish grievances, Prime Minister Gladstone attempted to
establish Home Rule for the Irish in 1886. In doing so,
he split both his Liberal Party and the English peopie,
over the issue since Home Rule was viewed as tantamount to
politically d1v1d1ng the Brltlsh Islee.20 ’It was to this
state of frustration and d15111u51onment that Kipling re-
turned with his first-hand experience of" emplre-bulldlng
in India. For the imperialist, he came at ‘an opportune
moment. Armed with the wealth of experlenee provided by
India, he was able to rekindle the-Enélish belief in their
imperial m1551on. | |

By 1893, K1p11ng had clearly become the "prophet
'21

of British Imperlallsm in its expan51onlst1c perlod '

Each of the influences described prov1ded Rudyard K1p11ng :

19palmer and Colton A Hlsto_y of the Modern World, S
pp. 636-644. A : ,

2°Ibid.,‘pp. 584-585,

21George Orwell, "Rudyard Kipling," in Kipling's
Mind and Art, p. 97. R : ,
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with the motivation necessary to become one of the 1eading
spokesmen for Late-Victorian imperialism. These forces
were subtle occurrénces and were not sought by Kipling.

As a consequence, his imperial ideas emerged as a personal
value system rather than a clearly conceptualized political
philosophy. The succeeding pages will discuss the major

tenets of Kipling's imperialism,

An Imperial Creed

The foundation of Kipling's imperialism was his
concept of "The Law." 1In "A Song of the English" he
clearly delineated his formula of imperialism:

Keep ye the law--be swift in all obedience ‘

Clear the land of evil, drive the road and
brldge the ford, :

Make ye sure to each his own.

That he reap where he has sown,

By the peace among our peop}s let

men know we serve the Lord.

Thus, his first tenet was obedience to "the Law." In The

Jungle Books (1894-1895) he repeatedly hammered at this

concept, He stated ". . . The head and the hoof and the

“haunch and the hump 1s--0bey ."23 Kipling's "Law" within

22Rudyard K1p11ng "A Song of the Bngllsh " The
" Seven Seas (New York: D. Appleton and Company, 1897;

reprint ed., Boston, Massachusetts: Milford House Inc.,
1973), p. 2. : :

23Rudyard Kipling, The Jungle Books (1895; reprint
ed., New York: The New American Library, 1961), p. 171. '
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The Jungle Books seemed to closely parallel the'traditipnal

understanding of natural law--responsibility according to
one's station in life and according to one's nature. He
does not, however, clearly define "Thé Law." In "The‘
Miracle of Purun Baghot," he stressed the necessity of .
living under some type of law. Here, he'portrayed a
retired Indian Prime Minister deferring to a native
policeman. 'He salaamed reverently to the laﬁ, because
he knew the value of it, and was seeking for a law of

his own."24

But what was obedieﬂce to "the Law" supposed to
achieve for the Empire? Kipling's answer emerges in the
lines already quoted from "The Song of the English.”™ Like
Roman rule it was to maintain order and advance civiliza-
‘tion, The public services prbvided by the civil service
were to improve the standard of living. 'Clear the land
of evil, drive the road, bridge the ford." . Public works
were viewed by Kipling as a major objective of empire-
building. If such improvement did not»dccur; he.considered ;f
the Empire to be é failure. This point is clear1y~porf , )
trayed in "Judson and the Empire” in which Kiplingiis .
tho#ght to have characterized the PortﬁgueSe»inlEaSt |

Africa:

241bjid., p. 176.
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They had built no roads. Their towns were rottlng :
under their hands; they had no trade worth the Coe
freight of a crazy steamer, and their sovereignity
ran almost_one musket-shot inland when things were

- peaceful.

3 Kipling decried this state of affairs as symboliiing a
"half-bankrupt wreck of a once-great empire;"26 Justice

and peace rounded out the qualities of life under '"The

Law." 1In Letters of Travel, he maintained that "In a
g‘ heathen land the three things that are supposed to be
; pillafs of moderately‘decent.government are regard for
human life, justice criminal and civil, R and good
roads.ﬁ27 Thus, Kipling subscribed to”the tenet that
efficient administration wasuthe_éa:mark of a thriving
empire. From this, one can‘devélop a definition of "The
Law,'" as those individuai or corporate aqtions that ex- 
tend the progress of c1v1112at10n |

Kipling further belleved that 1nd1v1duals achleved
harmony and integrity w1th1n*the1r own life by l;v1ng
obedient to "The Law." The story "Only a Subaltern” '

~ begins with a quotation from the Bengali Army Manual:

25Rudyard Kipling, "Judson and the Emplre," The
Complete Works of Rudyard Kipling, vol. 5: ' Many Inven-
tions, p. 389, ,

261b1d., p. 338

27Rudyard K1p11ng, The Comglete Works of Rudzard
Kipling, vol, 19: Letters of Travel, 92-1913, pp. ,
21. ‘ :




'951,‘,

. . . Not only to enforce by command but to encourage
by example the energetic discharge of duty and the
steadfast endurance of the difficulties and privations
inseparable from military service.
Devotion to one's duty or work, endurance, and fortitude
bestowed both identity and integrity upon men. Findlay-
son, a member of the Indian Civil Service realized this in
"The Bridge-Builders:" .
The bridges fallure"; . o Meant everythlng-—everythlng
that made a hard life worth 11v1ng. They would say,
the men of his own profession . . . he remembered the
half- pltylng thlngs that he himself had said when
Lockhart's new water-works had burst . 59° and Lock-
hart's sp1r1t broke in him and he died.
Findlayson's native foreman stated summarlly"WW'honour is .
the honour of this bridge."30 Unremitting work and sacri-
fice was the most meaningful -activity for the servant of
the Empire. By sharing in it, the individual contributed
to the happiness of others, and achieved nnd sustained his
own integrity. The harder and more difficult the task,
the more fully man's power and energy were called forth.

Within thlS process, Kipling maintained that the 1nd1v1dua1'

became more aware of hlmself his value became more ev1dent]~

28pydyard Klpllng, "Only a Subaltern,"‘Wee Wlllle
Winkie (Garden City: Doubleday, Page § Company, 1915)p. 95

ZgRudyard Klpllng, "The Brldge Bullders," The Da s
" Work (New York: Doubleday and Company, 1905; reprint, eH., ‘
New York: Books For Libraries Press, 1971) pp. 20- 21

’ 30Ibld., p. 9.
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to others and a sense of personal identity and integrity

surged forward. 'C&ptainS'CoUrageOUS (1897) thoropghly
portrays this concept. | o |

Kipling carried this process fo iﬁs conclusienﬂin
the concept of a '"political elect." He envisioned Emﬁifek
primarily from the viewpoint of the ruler. He beiie#ed |
ruling was an art that had to be studied and practlced by
quallfled people. Some 1nd1v1duals, therefore, were to~
rule while others were to obey. In either situation,~it_. ff
was encumbent that each group respect the rights of the -

other and that such respect would abound between and w1th1n’f

both groupings. But what benefits would Emplre bestow k  d
upon the rulingrclass—-the soldier or administrator? The'epi
value of Empire resided‘in the uplifting effecf‘it had On‘ffﬁ
the British imperialist. Empire was to be admired.andv“
extended because of the sacrifices, responsibilities and ; 35
the moral qualities it called forth from its ser#ants.~
Thus, in effect, the soldier or civil servant was "puri- ;
fied" in serving the Empire and the concept ofvan "elect” E?E
emerges. | |
Kipling never questloned the right of the Brltlsh
to rule an empire. He believed that they, above all~other=;§
natlonalltles,'were ordalned to this end. British civili-

zatlon had achleved a level which could beneflt humanlty
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in general. 1Its form of government; technology and social
institﬁtibns had matured and offered to léss civilized
cultures a better quality of life. Kipling maintained
that India exemplified the benefits of English imperial
rule. In addition, he thought that the country produced
men who were worthy to be rulers, He was conv1nced that a

job belongs to the man who can do it best.31

Bngllshmen,
disciplined to duty, trained to administer an effectlve
~government abounded in the military and the_civil,service;L“
Consequently, he used the poem "Recessional" to exhort theb
English people to accept the mission of,eitending "The Law"
Ato "lesser breeds without the Law,"32 whether that implied
a less civilized European or non-European culture. | \
The question then arises as to whether Rudyardg 
Kipling was a racist. Certainly, it must be'admitped that. 
he did adhere to the superiority of the British; In'?ihe;;}f
Man Who Would Be King' Don Dravot speaks of the people'6f¥ { 
Kafiristan: | o
I won't make a nation ; . . I'11 make an Empiref

These men aren't Niggers; they're English! Look =
at their eyes--Look at their mouths., Look at the

, - 31Edward Shanks, Rudyard Kipling: A Study in Lite)
ture ‘and Political Ideas (New York: Doubleday and Company,
1940; reprint ed., New York: Cooper Square Publlshers,
Inc., 1970), pp. 81-86. : o ;

32Klpllng, "Rece531ona1 " in A Ch01ce of K;pllng E
Verse, P. 140
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way they stand up. They sit on chairs in their own
houses. They're the Last Tribes, or gomething like
it, and they've grown to be English. . ;
This theme recurs throughout "The Song of the English"
and "The Song of Seven Cities." In an address at Winches-
ter College in 1915, Kipling reflected:
Being who you are, you realize what your foundation has
taught its scholars from the beginning--that as Freedom
is indispensable, so is Liberty impossible to a gentle-
man. This is knowledge which will serve you when you
must go out into a world whose every landmark has been
V1olent1y removed, and every distinction save one--zn
aristocracy of blood--emptied of all significance.
Without doubt, then, Kipling viewed the English as a chosen
people and eXhibited a racial.pétriotism that was common
to Late-Victorian-imperialists.
One must be cautious, however, not to categorize
Rudyard Kipling as an unrelenting racist. He contended
that the English did have an “aristocracy of blood" and
that Empire was morally uplifting to the EhgliSh character.
However, he also asserted that it was encumbent upoanrite~’

ain to build an Empire since she had the resources, both

tmaterlal and human, to be a force for good in underdeve;oped'

33Rudyard K1p11ng, "The Man Who Would Be Klng " In
The Vernacular: " The English In India with an Introduction
by Randall Jarrell (Massachusetts: Peter Smith, 1970),
p. 207.

34Rudyard Klpllng "The War and .the Schools," A S
Book of Words: Selectlons From Speeches and Addresses”
Delivered Between 1906 and 1927 (New York: Doubleday and
Company, Inc., 1928} reprint ed., New York: Books for
Libraries Press, 1970), p. 116. ~
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countries. He was convinced that every countmy Wlth,such
resources shared this responsibility. Thus, he admo%@%hqdv'
the United States: i

Take up the White Man's Burden--
Send forth the best ye breed--

Go bind your sons to exile '
To serve your capitves' need; .

To wait in heavy harness -
On fluttered folk and wild--
Your new-caught, sullen peoples,
Half devil and Half child.

Take up the Wh1te Man's burden--
In patience to abide,
To veil the threat of terror
And check the show of pride;
By open speech and simple,
an hundred times made plain,
To seek another's proflt ;
And work another's gain. 35

Kipling's major thesis in this regard appears to be rela-
tively clear: Those who Saﬁ the need had the moral res-
ponsibility to fulfill it, For Kipling, duty placed 
unselfish demands on the servants of the_Empire:' )

Kipling's theory of strong men indicates that‘he

believed that leadership was a product of character rather>
than race or nationality. In "The Ballad of East and West"»
he wrote

Oh, East is East, and West 1S'West and never the twain
shall meet : ‘

35K1p11ng "The. White Man's Burden," A Choite‘of
" Kipling's Verse, p. 136.
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Till earth and Sky stand presently at God's great
Judgment seat; :
But there is neither East nor West, Border, nor Breed
nor Birth,
When two strong men stand face to face, %ough
they come from the ends of the Earth.
It must be pointed out that throughout his work, Kipling
recognized that the boundaries of color-caste were crossed
only by ékceptional individuals. He further realized that |
children were unsullied by racial prejudices. In his poem
"We and They'" a child notes: | '
All good people agree,
And all good people say,
All nice people, like Us, are We
And every one else is They:
But if you cross over the sea,
Instead of over the way,
You may end by (think of 1%7) looking on We
As only a sort of They.
Within the poem, recognition is also given to the fact that;;f
in adulthood biases become firmly fixed. | |
While addre551ng the Royal Society of Salnt George
in 1920 Kipling declared "their mlxed or1g1n too made"‘
the Bngllsh in a very real sense. 'akin to all the universe,
and sympathetic in their dumb way with remote Gods and

36Klpllng, “"The Ballad of East and West, "‘A Choice
of K_pllng s Verse, p. 111. _

37Rudyard Kipling, "We and Théy.“ ‘ﬁébifsﬁaﬁd
Credits (New York: Doubleday, Page and Company, 1926),
P. 328 . :
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stfange people."38 Thoggh he saw this "mixed origin" as
beneficial to the English, he did not promote the concept
of assimilation generally. He held that a white man
should remain white and the native remain nafive. The
English version of this theme is evident in "A Deal in
Cotton" and "The Man Who Would Be King;" In "One View of
the Question" an aristocratic Muslim eXplained:

It is the desire of some of these men . . . that our

lands and people should accurately resemble those of

the English upon this very _day. May God, the Contenm-

ner of such Folly, forbid!
In Kipling's mind the customs and mannefs of each people
were td fﬁnction in their proper sphere and reméiﬁ unadul -
terated. This attitude grew out of the respect for the
"natife" India he had acquireddin his childhood. In sum-
mary, it can be sald that Kipling advocated that whlte
imperialists should know and respect the customs of native
countries, but maintain the reserve appropriate td é
leader. | |

| A final question that arises r?garding Kipling's

impetrial theory is whether he envisioned imperiaiién:as;é»

~ transitory or. permanent state. Two of Kiplipg‘s Stories,

38Klpllng, "England and the Eng11sh "*oA Book of ‘
’ Words, p. 167.

39Klpllng, "One View of the Questlon," Many In-
ventions, p. 91. ' :
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"The Head of the District,'" and "One View of the Question"
indicate that‘hé did not believe that Indians were capable
of governing themselves without the aid of white men. His
most definitive statement regarding Indian selffgoverhment’
and English withdrawal occurs in "On the City Wali" pub-
lished in 1890:

Year by year England sends out fresh drafts for the
first-fighting line, which is officially called the
Indian Civil Service. These die or kill themselves

by overwork, or are worried to death or broken in
health and hope in order that the land may be protec-
ted from death and sickness, famine and war, and

may eventually become capable of standing alone. It
will never stand alone, but the idea is a pretty one,
and men are willing to die for it, and yearly the work
of pushing and coaxing and scoldlng the country into
~good 11V1ng goes forward. If an advance be made all
credit is given to the native, while the Englishmen
stand back and wipe their foreheads., If a failure
occur the Englishmen step foreward and take the blame.
Over-much tenderness of this kind has bred a strong
belief among many natives that the native is capable
of administering the country and many devout English-
men believe this also, the theory is stated in beigti—
ful English, with all the latest political color.

Ih The Five Nations, (1903) Kipling paid tribute to future

Imperialists and suggested that the present Empire was a
dwarfed model of what would occur in thé future; Kipling'S ‘f
early and ﬁiddle writingé reveal his belief in thé perma-})ﬁiv
nency of the Empife._ Little can be found in his later e

vwrltlngs to 1nd1cate any major change 1n thlS be11ef

40Rudyard K1p11ng, "On the C1ty Wall " Soldlers :
- Three, The Story of the Gadsbys, In Black and white (Garden
City: Doubleday, Page and Company, 1921}, pp. 285-286. T
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e
Based on Kipling's literature, it must be concluded thgf:i
he envisioned imperialism as the road of the future.‘%{dv
Rudyard Kipling's imperial opihions are based ugen,‘
three premises., First there exists for every natlon and
person a Law Wthh, if obeyed ‘harmonizes and orders 11fe.i
Second, this rule of order is achleved through the efforts
of a 1eadership group of men; These 1nd1v1duals are ex-

pert rulers who have been disciplined by hard work and

adversity. Thlrdly, those called to rule have a moral

responsibility to extend the beneflts of a good life to |
less developed nations in a manner that respects the man-
ners and customs of each culture and maintains the integrityA

of these peoples. Klpllng did not advocate 1mper1a115m »

for economic or expan51onlst1c purposes. Rather, he bu11t
; an imperial view which,expressed belief in work, disci-
pline, and responsibility. Though he shared the aims of
the Late-Victorian imperialists and some of their biases,
his motivation differed substantlally in that he sought
the extension of a better quality of llfe regardless of
the sacrifices 1nyolved.

Finally, Kipling's imperiél creed evidences a

4lgeveral authors, Richard Faber, in The Vision and .
The Need, p. 114 and Eric Stokes, "Kipling's Imperialism,™
The Age of Kipling, pp. 96-98, conclude that Kipling saw
the Empire as transitory toward the end of his 11fe.
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tinge of Social Darwinist sentiments. ’One segment of
Darwinists had taught that white races were "fitter" or
more gifted than noﬁ-whites. Nature had bequested an
innate superidrity to white people. Another group argued
that the backwardness of non-whites was due to historical
and, therefore, short term causes. In the future whites |
had to maintain guardianship over these races until equality
of eXperience was achieved. For this reaéon, young men
left a comfortable way of life to undertake a life of
hardship in order to advance the work of civilization.
Kipling's belief in the "fitness" to rule because of heri-
tage and experience as well as his belief in the permanenc
of the imperial order indicates his allegiance to the
former group. Thus he wrote:

Take up the White Man's Burden--

Send out the best ye breed--

Go bind your sons to exile,
To serve your captive's need;

To wait in heavy harness,
On fluttered folk and wild--
Your new-caught, sullen pezgles,
Half devil and half child, ,
In this poem, "The White Man's Burden," Kipling called upoﬁ‘ 
- the United States to join with Great Britain in the spread,l*

. gfucivilizgtioh. .Thopgh-his intent was a global concept

S 42Kip1ing, "The White Man's Burden,' A Choice of'
- Kipling's Verse, p. 136.
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of bestowing civilization, itAWaS'interpreted as a racist
challenge to dominate third world countries. This concept,
more than any other, has lessened Kipling's respect within

the literary world.

' Formal Views of Education

Kipling's formal views of education; fhose which
he portrayed in speeches, addresses or‘letters, paralleled
his imperial convictions. The purpose,of education;
according to him, was to pfepare men for the work of the
Empire, whether that was to defend the land or administer
an efficient government. A corollary to his>imperia1 cdn-
cept of strong leaders was his belief that the ultimate
educational aim was character-development. It was to this
end,-thét all of education was to be ordered. In "Tﬁe )
English and England," a speech delivered in 1920, Kipling
surveyed the state of the world and the role Englishmen
had played in its development, He observed: | |

' This world of ours . ; . is not a new world, but the
old world grown harder . . . . The sole force under
God's good Providence that can meet this turn of our
fate, is not temperament, nor opportunism, nor any
effort to do better than good, but character and again

character--such mere 1ngra1ned, commonsensg3 hand-ham-
mered, loyal strength of character . . . i

43Klpllng "England and the Engllsh " A Book ‘of
" Words, pp. 171- 172
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This concept is repeated in '"The Scot and the War" when
Kipling lauded Edinburgh University for preparing Scotsmen
for the harsh conditions of life and equipping him for the
conquest of the world. 44 Again, in an adéress at Stras-
bourg University, he stressed that the French character had
developed both strength and quality because of the many
conflicts it had borne.*>

While promoting the concept of character develop-
ment, Kipling depicted the values that were necessary to
such formation. In his address "Independence," delivéred
‘at Saint Andrews University in 1923, he sketched the nucleus

of strong character. The highest value to be inculcated

into youth was a desire for independence, 'the blessed

state of hanging on to as few persons and things as pqé-
sible, which leads up to the singular privilege of a man .
owning himself."46 He classified the search for indepen?
dence as a basic human instinct to which all men aspire

and few attain. To Kipling, independehce was tﬂe.sustenancef
of the strong leader and the foundation of the Empire. . It

is the cornerstoné of his educational philosophy. N .~,;5§ii

44K1p11ng "The Scot and the War;"'A”Bdok of Wordé;;zi
pp. 175-176. ‘ - T

45Klpllng, "The Trees and the Wall ' A Book of
Words, p. 195. ,

46Kipling, "Independence,'" A Book bf”Wbrds,'p. 2145 ;
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But who was the truly independent man? He was;
first of all, the self-reliant man; a man who could pro-
vide for himself and for those whose care was entrusted
to him, the material aspects of life. Kipling stated
that for some people ‘''ownership was based upon the truth’
that if you have not your own rations you must feed out
of the Tribe's hands: with all that implies.™7 More
importantly, however, self-reliance indicated the mental
and emotional maturity to cope with monumental taskg and
adversities of all kinds. 'The making of a new world . . .
will fall to your generation . ; . » After ; . ; the war,
all men, all capacities, all attainments, will be called
upon to the uttermost to estéblish civilizatioh; For

then the work will begin of constructing not only England

and the Empire, but the whole‘world;"48 The man who could
do his job and do it well was, for Kipling, a truefson of

the Empire. This theme is clearly evident in Kipling's

i literature which will be discussed in the next chapter.
The independent man was alsobdisciplined, élwaYs
in control of himself, and ordered his life to a partlcular,n

. goal. K1p11ng ascrlbed to the theory that "thlngs are not

471bid., p. 224.

48K1p11ng, "The War and the Schools "iA Book of
Words, p. 117. .
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accomplished except by the hardest of toil, high courage,
eternal sacrifice, and veryvoften bitter disappointment."49
Youth was to prepare itself for the tasks that were to

come later. He exhorted university students to "Fit your-
self for it (Manhood) then, not according to the measure

of your years, but to the measure of our world's great

need, "0 A youth who so properly prepared himself "may
loathe the job, but that reasoning mind . . . makes him
uncomfortable in himself if he neglects the job."51
Discipline, however, implied self-control as well as direc-
tion. Kipling feared that youth might cease to value self-
denial, since society was preaching a gospel of ease and
indulgence. He believed that independence was founded on
self-control and moderation: |
The initial payments on the policy of one's indepen-
dence, then, must be financed . . . primarily out of
the drinks that one does not too continuously take;
the maidens in whom one does not too extravagantly
rejoice; the entertainment that one does not too
systematically attend or conduct; the transportation

one does not magnificently employ; the bets one does
not too generally place, and the objects of beauty

49Kipling; "Growth and Responsibility,'" A Book
of Words, p. 33. ’ N
SOKipling; "The War and the Schools,' A Book”of"'
Words, p. 118. a : ’

‘ 51Kipling, "The Magic Square,'" A Book of Words,
p. 132. ‘ o
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and desire that one does not too_genérously buY.52
Kipling maintained a Stoic philosophy that one should
i;,drive himself just short of his breaking point. When
ending an addreés to a group of doctors Kipling saluted
them by saying "I wish you in your future what all men
desire--enough work to do, and strength enough to do the
work;"53 | |
Independénce also contained the components of
courage, wisdom, practicality, self-sacrifice; and justice.
In "The Ritual of Government'" he outlined the qualities
that were necessary for national survival--"Courage in war,
wisdom in council, skill in administration; ability to
- sSway men . . . ."4  These became a recurring theme which
he presented to universities. When addressing a group of |
military men, Kipling described the requirements of a
_great leader., '"So you see: Faith, Wisdom,.Strength, and
Love--make the altar of Sacrifice for the Mén set apart to;;g

save his Tribe."55 Kipling summed up both the individualfs  v

SzKipling; "Independence," A Book of Words, pp.
224-225. : . N o \

53Kiplipg; "A Doctor's Work,'" A Book of Words,

54Kiplipg, "The Ritual of Government;" A Bobk
of Words, p. 59. i

55Kipling, "The Magic Square,"‘A”dek'bf Words,

p. 141,
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and the educatorfs responsibility in an address to Win-
chester College in 1915 wheh he observed:

It is well to die for one's country. But that is not

enough. It is also necessary that, so long as he

lives, a man should give to his country . . a mind

and soul neither ignorant nor inadequate.56

Though Kipling did not promulgate his educational

theories in an organized or unified manner, two currents
are discernable which are clearly academic considerations.
These are the role of literature in general, and partiCu;'
larly the classics and scieﬁce in preparing‘men of the
Bmpiré.’ For Kipling, both of these facets of education
were mandator?. He admired the self-reliént man ofvactiqﬁi '
who was able to respond to any task placed upon him. The
men of the Empire were men of action., As such, it was
necessary that they have mastered the skills needed by
their profession, be that éfaftmen; soldier or admihi-

strator. Consequently, the ‘sciences were an absolute neces

sity. These men of action, howevef; were to be morally

strong leaders who were governed by reason, possessed a

sense of heritage, and aspired to the greatness of their

forefathers. In addition, such leaders had to be aware of o

the differences and similarities among‘men if“they were to

56Kipling, "The War and the Schools,' A Book of
Words, p. 118. ° ' ‘
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rule sensitively. Skills of this nature were the results
of a thorough.grounding in the classics. Because of the
duality within Kipling's educational model, however, the

classics and the sciences were intricately bound together

}  within the educational process. -

Kipling attributed the value of the classics to
the historical impact they‘hadfupon the individual and a
people. The man who did not know history or; as he called
it, the "records'" was devoid of the.eXperiencelgathered'by
preceding generations. He believed that history does re-
peat itself and that the lessons learned from literature
of the past could assist men in improving the present and
the future. In addition, literature can assist a man in
the ordering of his own life: :
A man does achieve something out of the ordinary;
finds himself saddled with tremendous responsibilities
. « . Well, that is the time that he should have
prOV1ded himself with all the knowledge and strength
that can be drawn from noble books, so that whatever
has happened to him may not be overwhelming nor unex-
pected. And to do that, to keep his soul fit for all
chances, a man should associate at certain times . in
his soul . . . with the best, the most balanced, the
largest, fing;t and most honourable and capable minds
of the past, - ST S

Concurrently with ordering one's own life;‘the accomplish-

~ments and feats of one's country would also be dlscovered   i

p. 81.
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In this way é sense of national pride would be generated
for centuries to come. He concluded that much of a
nation's characteristics and ideals were contained in and
transmitted by its literature. Knowledge of these would
inspire men to greater actions and accomplishments.
Kipling stated unequivocally "I believe in the
importance of a man.getting some classics ground into him
in his youth."58 He derived this principally from his
Belief that Roman and Greek civilization had provided
modern society with its entire life fabric. Rules for
moral conduct, law, administration, government, and jus-
tice were the bequests made by these twobcivilizations.
Kipling desired young people to "find out ;_. ; how much
and how important they were and they are . ; . ;"59 More -
emphatically, young people had to realize that both civi-
.lizations were alive and at play in modern sotiety.> A
knowledge of the classics and classical civilizations would

help to accomplish this understanding.

Lastly, the study of literature, particularly the
classics, endowed students with a sense of man's oneness.

Though literature describes the peculiarities and attri?}'

butqs’qf_given people at a given time, it also highlights

| 581bid., p. 83.
5 591pid., p. 86.
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the emotioné, dreéms, and disappointments that mark the
? ~1life of all men. Literatufé introduces the young to the
commonality that exists between the peoples of the worldﬁ
A certain knowledge of the classics is wdrth having,
because it makes you realize that all the world is
not like ourselves in all respects, and yet in mat-
ters that really touch the inside life of a man,
neither the standard nor the game have changed.60
Suéh understanding was necessary for a leader of men, a
builder of Empire. The effective leader could always cut
through external differences and touch all men through
their humanity. From it, he derived his understanding;
firmness, and justice. |
Kipling's stress in his speeches on the classics
was stronger than it was on the sciences. This facflis
balanced, however, by the abundance of his literafy pieces
which explore and extol scientific and mechanical themes.
Practicality was a quality that Kipling demanded from his.
Empire-builders. When addressing University College,
Dundee, he urged his éudience to explore the'educatibn
available in a nearby town, "in a city opulent, ené?getic;
experienced in the application of means to practical endas‘.’»'ﬁ‘1
Kipling believed that education was reéponsib1e for stimu- |

~lating minds to "eipiore, wonder,vdelight ih and to

601pid., p. 86.

61KiplingQ "The Classics and the'Sciences,"’A'Bdokf"
of Words, p. 233. ——
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%  1nterpret"62 all of the matter of life sp1r1tua1 and
i;’Phy51ca1. K1p11ng S men were to be skllled artlsans,'
soldiers and»admlnlstrators. vHe asserted that anythlng
Whlch enabled a man to do his job well was approprlate aﬁd

necessary materlal for the school

" Kipling and Social Darwinism

The_Soéiai Darwinism described in Chapfer I\shaped
the convictions,and literaturé of Rudyard Kipling. His
autobiography and speeches indicéte that‘he emulated many‘
of the characteristics of thé influehtial:American Dar-»ru
winist, William Graham Sumner, He and his follbwers
preached that men must face the harshness of life, the
impossibility of finding'simﬁle.remedies to societai
" problems, and the necessity of work and self-denial.
According to Richard Hofstadter, his "was a kind of natu-
ral Calvinism in which mah's relation to nature is as
hard and demanding as man's relation to God under the Cal--
vinistic system."63‘ A cdrollary’df this was a Bélief that f
‘1eisﬁre and waste were anathemas. Kipling?ﬁ'characterizas

tion of himself as a "political Calvinist" and his repeated.",

621bid., p. 232.

63Richard Hofstadter, Social Darwinism In American
Thought (Boston: Beacon Press, 1955), p. 10.
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stress on hard work, self-discipline, endurance and coh—
stant attention to one's dufy‘evidence a striking simi-
larity. His speech "Independence" best ekemplifieébthis.
In addition, Sumner maintained that economic‘activity was

a medium for encouraging and developing character. Kipling
expressed this same concept in the judgment that work, the
extension of economic activity, accomplished such charac-

ter formation. His volume The Day's Work and the short

stories it encompasses represents the strength of this
value within Kipling. ‘

| Sumnér further postﬁlated that ''those of coﬁr?ge,
enterprise, good training, intelligence, and persever-
ance"9%4 are the fit who will survive in the evolutioﬁar&
process. Success was the reward of these virtues. Kip-
ling believed that these same qualities belonged to "great
men, strong leaders.'" - He did not, however, state that |

these persons would survive. He asserted, on the other

hand, that it was through them that the Empire would'con;ﬁﬁ”

tinue and progress. This theme occurred in "Englan& and
the English," and wasvrepeated in "Indebendence," Kipligg,”i

then, did not deal with "survival of the fittest" in indiv

64William Graham Sumner;'The Challénge‘of Facts and
Other Essays (New Haven: Yale University Press, I914)p. 67..

Y
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process of civilization depended upon a selection process,
and that, in turn, relied upon unrestricted competition.
Kipling also held that the extension of civilization rested
upon the strength of the English and that they were the -
selected people. "Their immensely mixed origin, too, |
made the English in a very real sense, 'akin to all the
universe', and sympathetic in their dumb way with remote
Gods and strange people."65

Sumner and Kipling also concurred in their mis-
trust of democracy. Kipling, as already stated, was con-
vinced that democracy with its claim for "inalienable
rights" was synonomous with lawlessness and license. It
encouraged self-indulgence, ribaldry, and sentimentality
and was foreign to the cbncept of "great men standing
alone." His writings on the United States and Japan, pre-
viously discussed, collaborate this judgment. Sumner was
also skeptical of democracy but for somewhat different
reasons. Since the law of survival of the fittest was the 7’
major premise of Darwinism, it was necessary that Sumner
believe in inequality. He, therefqre,kéoncluded that the -
democratic beliefs in equality and natural rights, particu-

larly as they were stated in the American ideology, were

: 65Kipling, "England and the English,"lA Bbok of
Words, p. 167. .
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~World War I. He continued that the "Englishman is like a

 Science of Society, 4 vols. (New Haven: Yale University

113 .

illusionary and untrue, He stated "there can be no rights
against Nature except to get out of hei whatever we can,
which is only the fact of the Strpggle for existence
stated over again,"60 |
Related to this was the Darwinian tenet of evolu-
tion which states that animals are unequal; this fact\'
permits the developmentiof forms of animal life whi;h‘are
better adjusted to their environment. The superioritY*i
that occurs within this processkis transmitted to suc-
ceeding_genérations and civilization progresses. Sumner
held that the competitive process "develo?s all powersk”°
that exist according to their measure and degree."67 |
Social advanée was predicated upon this point. As wasx -
already indicated earlier in this chapter, Kipling’belié§ed )
that the English were ordained and appointed to extend ’W‘

their civilization to "lesser breeds without the law.' He

~outlined his case for this position in "England and the

English," in which he describes the development of English

experience and character from the days of Imperial Rome'tofﬁ

66william Graham Sumner, What Social Classes Owe td
Each Other (New York: Harper and Brothers, 1883), p. 135.

67William Graham Sumner and Albert Keller;“The'

Press, 1927), Lt . 615.
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built-up gun barrel, all one témper though welded of many
different materials, and he has strong powers of resis-
tance."08 He concluded by illustrating that the long
resistance to foreign influences gave the English their
mandate to rule:
And herein, as I see it, lies the strength of the
English--that they have behind them this continuity.
of immensely varied race-experience and race-memory,
running equally through all classes to the very dawn
of our dawn. This imposes on them unconsciously, even
while they deny or deride it, standards of achievement
and comparison.
The concept of struggle, survival and progress runs
throughout the piece and parallels the tone of Sumner's
social development theory.

Sumner and Kipling would have differed ideologi-
cally as to the conclusion of such racial survival. Kip-
ling, of course, concluded that this face mandated the
English to build an empire and aid the progress of civiliza-
tion. He saw this as a moral responsibility. Sumner,
however, was an anti-imperialist. He denounced the entire
ekpansionistic ideology. He rejected the concept of"

- racial destiny and questioned the benefits df spreading

 civi1ization'by conquest or annexation. He argued that

68Kipling, "England and the English," A Book of
"~ Words, p. 165. : L

691bid., p. 169.
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expansionism would entail the adoption of races alien in
language, customs; and institutions; involve'the’sﬁpéorﬁ

of a standing army, increase taxation and ultimafelyvrisk
the possibility of war. He stated "My patriotism is the. .
kind which is outraged by the notion that the United States
never was a great nation unfil in a petty three months'
campaign it knocked to pieces a poor, decrepit; bankruptA’f
old state like Spain."70 Naturally, Sumner asserted that
America's strength to survive was not éontingent on domi— £
nance. He further believed militarism and imperialism .
would‘increase the functions of the state which he believed
should be minimal., Finally, Sumner believed in Americanb
democracy as an arena in which the struggle for ekistence’
occurred in a healthy form. He, therefore, 6pposed politi-‘
cal domination for either the conquered or conqueror.

It must be noted at this time that Darwinists who
belonged to the anti-imperialist school of thought were
relatively few. Imperialism and Darwinism were closely
aligned. Natural selection was used as a vindication for
imperialism in much fhe same way as Kiplipg used it. Im-

.perialists callgd upon Darwinism to justify the subjugation

70William Graham Sumner, "The Conquest of the
United States by Spain," Essays of William Graham Sumner,
ed. Albert G. Keller and Maurice R, David (New Haven:
- Yale University Press, 1934), p. 334.
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of weaker races by pointing to Darwin's, The Origin of

Species and its subtitle, The Preservation of Favored

Races in the Struggle for Life., Further, Darwin had indi-

cated in The Descent of Man that weaker civilizations would

disappear as society progressed. _Militarists viewed elimi-
-nation of the unfit as a proper end for preserving racial
integrity and>forwarding the evolution of man toward his
final form. Certainly; all of these concepts were preva-
lent in many countries before the advent of Darwin and were
not necessarily consistent with Darwin's original intent.
The fact remains,'however, that they did lend themselves

to the imperial philosophy and served to strengthen its
effect on histqry.

Finally, economics and the concepts of free enter-
prise and wealth were integral parts of Darwinism. Sumner,
as a Social Darwinist, maintained that social advancémeﬁt
depended upon wealth, thét wealth maximizes effort and that
wealth allows the preservation of virtues which enrich a~”i“”
community.71 Kipling did not address himself directlyktd'
any of these concepts within his-formél writings.- How-
ever; his literature is.generaliy.direCted toward charac-

ters from the middle and upper classes. Within these

TlHofstadter, Social Darwinism in Américan“ThOUght; y;
Pp. 57-58. :
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pieces, he writes in a tone that is generally accepting
and approving. Since Kipling was a man of strong beliefs
who used his profession to speak for those beliefs, it
seems safe to conclude that Kipling did approve of both
wealth and free enterprise. Two addresses, "Work in the

Future" and "Shipping" found in A Book of Words give evi-

dence to the validity of this assertion. ’

In conclusion it can be said that Rudyard Kipling's
imperial theory was consistent with Darwinistic thinking; ~
His speeches and addresses accepted the concept of perSohaIé‘
conquest and individual assertion. When Darwinian indivi+f  
dualism entered a decline around 1890, Darwinian cdllec-’

tivism began to take root and express itself as imperialism@ 

The time line of Kipling's most pfoductive years, 1886-
1918, corresponds with the zenith of Darwinism as well as
the transition from individualism to collectivism. Kip-
ling's public addresses, as already shown, reveal traits
of both forms of Darwiﬁism. The same Charactéristics are

found in his literary works as well, and will be illustrate

in the next chapter.



CHAPTER IV

INFORMAL EDUCATION THROUGH LITERATURE:
THE ENGLISH MODEL

"~ Stalky and Co.

It is quite appérent that Rudyard Kipling's imperi-
alism demonstrated a messianic call to duty and responsi-
bility. Kipling, like many other Late Victorians, believed
that the British were more moral than other peoples. They
thought of themselves as more humane; more reliable, more
just, more practical and, therefore, more fit to survivek
and rule. This emphasis on moral infegrity flowed into
the English public schools and helped to create the "pub-
lic school type." Walter Bagehot, writing in 1869, noted
that "men are guided by type," and that occasionally,‘"a 
new model is created for the nation."l Through his 1itéfaf
ture, Rudyard Kipling accomplishedkthisﬁ he succeeded in‘;ﬂ
recasting the public school type to serve the Empire's
needs. This chapter will perﬁse'Kipling's literature to

discover his model for the agént of imperialism and the

~ lwalter Bagehot, Physics ‘and Politics (London:
1869; reprint ed., Boston: Beacon Press, 1956), p. 66.
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knowledge'necessary for the agent of the Empire will be
explored, |

Kipling's most direct literary comments on edu-

cation are contained in his Stalky stories. These include

Stalky and Company, a collection of short stories;’as well

as "Regulus,'" "The Propagation of Knowledge,“ "The United
Idolators,"”" "The Satisfaction of a'Gentléman;" and‘"Stalky;"
which are stories scattered throughout other collecfions.
These episodes are school stories which deal with adoles-
cents, and for this reason, made their greatest appeal to
the adolescent population. Kipling himself; however;
regarded them as directed toward adults, particularly

educators. In Something of Myself, he discussed the

stories saying, "While at Torquay there came to me the :

idea of beginning some tracts or parables on the educatidﬁ_]j
of the young. These, for reasons honestly beyond my ¢
control, turned themselves into a series of tales calledfr;

Stalky and Co. . . . . It is still read ('35) and I

maintain it is a truly valuable collection of tracts,"?

A careful study of the complete Stalky'étories revealsv 

Kipling's pedagogical beliefs and ideals. 7
The book itself was published in 1899, and, though

2Rud)?ard Kipling, Something df’MyseIf For My - e
Friends Known and Unknown (New York: Doubleday and Doran
Company, 1937), pp. 144-145. : '
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written as a novel about public school ideals and training;’
it is a modern realistic piece of fiction distinctly dif-

ferent from its predecessors, Tom Brown's Schooldays and

Eric. Whereas the latter dealt with the exploits of
individual characters, the former examined the impact of
the school upon its students. Kipling,.asva leader of
the new realism in the 1890's utilized these techniques -
to effect a change in the school and its educational pro-
cess, In doing so, he gave the world a relatively objec-
tive account of public school 1ife at that time and pro-
vided '"ideas that were both original and important in the
history of public school criticism, "> | |

A peripheral reading of the Stalky stories would
lead one to believe that Stalky and his allies,’Beetle

and M'Turk were merely pranksters engaged in war with the

school and its authorities. They shamelessly denigrate
the most sacred values of the school system. In "The

Moral Reformers'" the truimverate unleashed a severe physi-

cal beating on two classmates, student leaders, who
f cruelly bullied a smaller student. "Slaves of the Lamp--
Part One'" portrays the three engaged in a game of revenge

with Mr. King, a housemaster. Their revenge is carried

3Edward C. Mack, Public Schools and British'Opinion 5

Since 1860: The Relationship Between Contemporary Tdeas
And The Evaluation of an English Institution. (New.York:
Columbia University Press, 1941), p. 195.
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out according to Stalky's maXim, "Not the'leastigood‘having
a row with a master unless you can make an ass out df him.'4
This tale reflects a recurring theme of conflict between
student and master. The story "In Ambush" flaunts a dis-
position of indifference and defiance toward school rules.
Throughout all of the pieces; the boys ridicule school
spirit and display an attitude incomprehensible to the
Late-Victorian mind. Aftef reading the episodes one could
easily conclude, as did H.G. Wells, that Stalky, Beetle
and M'Turk were brutal; boistrous rebels who personified
the degeneracy of the British Empire. |

A more thorough reading, however, indicates that
Kipling intended to create the image of a colorful rebei
and juxtapose it against the ordinary and somewhat.blaﬁd
figure of the Late-Victorian public school model., Stalky
symbolized for Kipling the ideal boy, the boy who rebelled
against artificiality, self-righteousness and sentimen- )
tality. From this mold of a freer spirit, the‘great mén‘ :
of the Empire would be carved., Kipling belleved that
"Ind1a s full of Stalkies--Cheltenham and Halleybury and
Marlborough chaps--that we don't know anything about."®
It was these men who would'g0>"out to Boerland and'Zﬁiu—

'land and India and Burma and Cyprus and Hong Kong, " to

4Rudyard K1p11ng, Stalky and Co. (New York'ﬂ Double-
day and Company, 1899; reprlnt ed., Dell Publlshlng Company,
1968), p. 57. ‘

5Ibid., p. 243.
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"live and die as gentlemen and officers."® Men of action
dominated Kipling's school stories and hiS Empire.

The Stalky characters evinced strong, non-con-
formist attitudes which were totally foreign to the Late-
Victorian educator. This can best be illustrated by com-

paring the behavior portrayed in Stalky and Co., with

educational practices of the period.’ Intellectual
training had stagnated during the 1880's and 1890's. In

an earlier attempt to meet middle class demands for a more

modern education, schools began to combine classical and
scientific training; AtAschools preparing young men for
the military or civil service, practical subjects pre-
vailed. As a result, a quantity of subjects, rather than
quality were injected into the curriculum. Students b¢gan
cramming facts to sustain examinations and rarely mastered
a subject. Literature quickly came to be viéwed as an
extraneous, irrelevant subject and hgld a very minor posi-
tion in the curriculum. The successful student was not

~the reader but the rote learner. Kipling repeatedly

6Rudyard Klpllng, The Collected Works of Rudyard
" Kipling, vol, 14: Land and Séa Tales (Garden City:
DoubTeday and Company, 1899; reprint ed., Dell Publlshlng
Company, 1968), p. 57.

TThe prevailing Late-Victorian educational prac-
tices cited in this chapter are drawn from Edward Mack,
" Public Schools ‘and British Opinion Since 1860.
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attacks this concept in Stalky. The boys are portrayed as
~giving minimal time to Latin declension and Natural History
projects. Homework assignments are divided between the
threesome and the results mutually shared, a practice
despised by the masters. Literature is given a very strong
emphasis in the adventures. Beetle is repeatedly heard
lamenting "an' I wanted to read this afternoon,"® while
M'Turk is frequently found curled in a chair reading Rus-
kin. By highlighting the boys' interest in literature,
Kipling accents their individuality and underscores a lack
of fear for being considered erudite. |
The stress on academic pursuits is further high--
lighted by the intellectualized struggles that occur
between the three boys and their masters. In one episode,
Kipling describes Beetle reading in his study room.
The book was a fat, brown-backed volume of the later ..
'Sixties, which King had once thrown at Beetle's head
that Beetle might see whence the name Gigadibs came.
Beetle had quietly annexed the book and had seen-- L
several things. The quarter-comprehended verses -
lived ‘and ate Bith him, as the be-dropped pages = .
showed . . . . : _ o B
Later in the book, extensive lines are devoted to dialpgs:j,f

describing verbal battles over literature, Latin and

modern languages. In each encounter, the reader has the -

8kipling, Stalky and Co., p. 18.

91bid., pp. 53-54.




124

feeling that both student and teacher find pleasure in these
mental gymnastics. In this‘too; Kipling's characters move
against the tide prevailing educational practice, '"Rggu~
lus," "Slaves of the Lamp'" and "The Impressionist" besti
illustrate this fact.

A passion for athletics also flourished during the
period, Compulsory games were instituted throughout'the |
British public schools to the’point where student leader-
ship passed from the intellectually gifted to those with

athletic prowess.10 Here again, the Stalky stories are

dotted with comments which display disdain for games and
reveal the "ploy of the week'11 which permits escape from
the monotony of daily athletic house matches. While in
the real world, the boys of St; Paul's and Exeter marched |
off to tompulsory.games, Stalky and his comrades are
infrequently seen participating even though athletics were
part of their required school curriculum., Their silence
on the topic underscbres their disapproval as well as its
lack of importance and relevance fbr them. This point is
further strengthened late in the book when Kipling non-
chalantly describes Stalky and M'Turk dressed in the‘

colors of the First Fifteen, the American equivalent of a

10Mack,‘PubliC'Schools, p. 125.

11Kipling;'Stalky'and‘Co., p. 70.
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first-string team., He does not treat this as a coveted
feat but rather as a side event in the lives of three boys
who had more serious accomplishments to their credit.

This overemphasis on both athletics and factual
education led to a final tendency apparent in thiskperiod:
regimentation of public school life. The introduction of
compulsory athletics and additional subjects ihto the
curriculum began to consume more and more of the students'
time., The school déy was so divided into tightly compart-
mentalized periods of activity that the students no longer»‘
had free time. This loss of leisure periods left the
students with little or no opportunity for independent
decision-making regarding their personal preferehces or
the use of time. Total control by the school, therefore,
came to characterize the situation. The effect was the
destruction of individuality, the stifling of creative |
thought and the development of an almost universél, con-
forming public school type. George Trevelyan, commenting
on the situation stated that, "genius and strong individuaI ;
characters were less common at the end of the nineteenth s
century than they had been in pre-reform days;"12 With
intent, Stalky and friends did not fit this mold. Their

self rellance overcame the unlformlty of the school and

12George Trevelyan British Hlsto_y in the Nlne-
teenth Century (New York: 1928), p. 172.
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its expectation for conformity. Every Stalky story centers
on the individuality of the triumverate and their ability
to outwit school masters and practices. |
The boys recognized that life could be easier er

the student who conformed to a master's expectations.

If we attended fhe matches an' yelled‘ "Weil hit sir," .

an' stood on one leg an' grinned every time Heffy sald

""'So ho, my sons. Is it thus?'" An' said, 'Yes, sir,"

an' "No, sir,'" an' "Oh, 51r," and "Please sir," like _a

lot of filthy fa-ags, Heffy 'ud think no end of us. 13
~But Stalky, M'Turk, and Beetle understood the hollowness of d
such behavior and simply labelled any master seeking such
responses as an "ass" and showed their ave:sion to such
comportment whenever possible. | W

A non-traditional response to the concept of

institutionalized school authority is also present in thev
Sfalky tales. Kipling realized that since the days of ’ ;
Arnold, public schools had established a system of disci-s”.
pline based.on overemphasized conformity: The introductioni{
of the prefectorial system had instituted tyranny and
bullying as the order of the day. Stalky, M'Turk and
Beetle, because of thelr non- compllance never earn the
rights of a prefect: | |

Thanks in large part to their Housemaster's experlencedﬁf

distrust, the three, for three consecutive terms had

been passed over for promotion to the rank of prefect--
an office that went by merit, and carried with it the

13Kipling, Stalky and Co., p. 30.
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honour of the ground-ash; and liberty, under restric-
tions to use it.

Stalky's response to this state of affairs indicated con-

tentment, ''Come to think of it, we've done more giddy

jesting with the Sixth since we've been passed over than
anyone else in the last seven yeafs."15
Challenging the authority of teachers is an approved
end in each of the Stalkz stories. Both Prout and King, l
housemasters seen as adversaries, are continually made the
victims of Stalky's pranks. Proutvis‘portraYed as an
overly precise, arrogant and harrow-minded teacher who
believed that athletics and house spirit constituted the
essence of educatlon |
In the 1nf1n1te1y petty confederacies of the Common-
room, King and Macrea, fellow house-masters, had borne
upon him (Prout) that by games, and games alone, was
salvation wrought. Boys neglected were boys lost.
They must be disciplined. Left to himself, Prout
would have made a sympathiglc house-master; but he
was never so left . . .
Prout reciprocally described Stalky and his friends as‘
"unboylike, abnormal, and unsound."7 He is sketched as’

a very sterile person who had embodled the 1dea1 of publlc

school behavior. King, though perhaps the best teacher at

141pid., p. 199.
151bia.

161bid., pp. 70-71.
171bid., p. 101.
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the school, 1is viewed cynically by the boys because they
realize that his ultimate purpose is to prepare them for
the next step in a military career, Sandhurst. Though he
is knowledgeable in both Latin and English 1iterature; he
has compromised himself as a crammer by electing a style
of mechanical and meaningless education. In addition; he
lacks any sensitivity toward the young men in his charge.
"I pulvefize the egregious Beetle daily for his soul's
~good; and others with him,"18 Understandably;‘this atti-
tude earns King the wrath of the threesome.

Kipling contrasted these two masters with Hartopp

and Chaplin Gillett, both men who were greatly admired by

the threesome. This admiration is earned because the men
2 were realists who saw aggressivity, spontaneity, inquisi-
tiveness, and humor as positive traits in maturing young
~men. Hartopp recpgnizéd that ﬁgatelifting, and a little
poaching and hawkhunting on cliffs is our salvation," and
that pranks are '"not brutality . . . it's boy; only boy."19
The Reverand John was described as a "buffer state" between
masters and the boys;'and-as a "general confidant." His ,v
acceptance was based on a number of tests by the boys of

Number Five Study:

181bid., pp. 94-99.
191bid., p. 101.
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He was emphatically a gentleman. He knocked before
entering; he comported himself as a visitor and not

a strayed lictor; he never prosed, and he never car-
ried over into official life the confidences of idle
hours. Prout was ever an unmitigated nuisance; King
came solely as the avenger of blood; even little
Hartopp, talking natural history seldom forgot his
office; but the Reverand John was a guest desired and
beloved by Number Five,20 '

b He viewed the threesome '"as singularly favoured by for-

tune,'" which led him to say "I like them immensely."2l
Kipling indicated that both Hartopp and Gillet£ Were
admired because of their simple acceptance of the nature
of boys and their ability to deal with it, Kipling
believed that it was the lives of teachers that caught the
attention of boys rather than principles or tenets. |
Kipling's ultimate comment on school authority is
intermeshed with the figﬁre of the Headmaster. He ﬁodelled
the Head after Cormell Price, hié teécher’and long-time |
friend. Consequently, the Head, known as Pfooshan Bates,
is presented as a very humanized man in an almost deified
~ position. He represented to students and masters alike
'an authority which could be both trusted and beiieved.‘
He achieved this by his conduct toward the students par-
ticularly. |

"Good evening," said he, when the three appeared under .
escort. "I want your undivided attention for a few “

201bid., p. 125.
211bid., p. 100.
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minutes. You've known me for five years, and I've
known you for--twenty-five. I think we understand
ane another perfectly. I am now g01ng to pay you a
tremendous compliment . . . . I'm going to execute
you without rhyme, Beetle, or reason, ., . . because
I am convinced that, on this occasion you have
strictly adhered to the truth, I know, too, that
you were not drinking . . . . There is not a flaw
in any of your characters. And that is why I am
going to perpetuate a howling injustice. Your
“reputations have been injured, haven't they? You
have been disgraced before the House, haven't you?
You have a particularly high regard for the honour
of your house, haven't you? Well, now I am going to
whip you." :

Six apiece was their portion upon that word.

"And this, I think"--the Head replaced the cane and
flung the written charges into the waste-paper bas-
ket--"covers the situation. When you find a variation
from the normal--this will be useful to you in later
life--always meet him in an abnormal way. And that
reminds me, There are a pile of paperbacks on that
shelf. You can borrow them if you put them back. I
don't think they'1ll take any harm from being read in
the open . . . . Good night," said that amazing.man.22

In this scene, the Head, drawing on twenty-five years of .
experience,vrecqgni;ed that the triumverate was not_guiltyix
of lying or drinking as a master had charged. Rather, he
realized that the boys had outsmarted the master and '"set
him up'" to display his educational and human foibles.  Thé  
.Head consequently, administered punishment nof for the
alleged crimes but fd;uthe prank while letting the boys

know that he recognized the situation; Théir.response was 

a contented "I swear I'll pray for the Head tonight," S
S EEEEEREER S 2T ‘ | N

221pid., pp. 44-45.
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said Beetle. 'Those last two cuts were just flicks on my:
collar."23 The head was able to lead men and boys because |
he understood their nature. |

In passages throughout the book, the Head emerged
as a man of experience and wisdom, intelligence and res-
?onsible authority. He is not afraid to extend freedom to 3
his charges. He represented to the students a final soufce  
of appeal and justice. More importantly, however, he
appeared to the boys as a modél to be emulated. He reveéle&i
qualities of justice, honesty, manliness; understandiﬁg, |
tolerance and courage that were a part of his own personal’ﬂb
life; and translated these into a career where‘he extended i
them to others. This personal integrity and self-control |
which he incorporated into his profession, is fof the T
Stalky characters, the essence of real authofity and authen-
tic leadership. The rebelliousness described in the'Stalkz '
episodes was aimed at a facade of authority that cloaks
sham, arrogance and self-righteousness. The Head is the

very antithesis of this artificiality.24

231bid. , p. 45.

24The character of the Head and the respect he
evoked from young men is described in "In Ambush," pp.
44-45; "The Impressionists," pp. 122-124; "The Moral
Reformers," p. 126; "A L1tt1e Prep," pp. 156-157 and pp. ~
159-162; '"The Un1ted Idolators," pp. 92- 94' "The Last Term b
P. 212; and "Regulus," p. 56.
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It is the model of the Head which the Stalky char-

acters are themselves emulating throughout the stories.

The education of the threesome was not built around aca-
demics, but rather upon character development which arose
from the conflicts experienced in school life, Again,

Kipling demonstrated a Darwinian trait in this concept. A

thorough reading of the school stories affirms that Kipling
believed that "bublic séhools had overemphasized conformity
as a method of education, with the result that boys were |
becoming pleasant, innocuous, and useless yes men."25

Thus, Stalky and his friends grew and developed by inter-
acting with their-environmént. Rather than being conform-
ists,’the three afe uninhibited extroverts. Their major
preoccupation is not school subjects, but the assertion of
their individuality. Within thié process courage, resource-
fulness, self-control, fairness, cunning and common sense -
became the‘lessons of the day and the foundation for their
future lives. The ingenuity displayed in school would be
exercised in manhood against the enemies of the Empire.
Kipling introduced this theme in an intrdductory poem to

Stalky and Co.:

Mack, Public Schools, p. 225.
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And we all praise famous men--
Ancients of the College;

For they taught us common sense--

Tried to teach us common sense--

Truth and God's Own Common Sense,
Which is more than knowledge!

. . -

Some beneath the further stars
Bear the greater burden:
Set to serve the lands they rule
(Save he serve no man may rule)
Serve and love the lands they rule,
Seeking praise nor guerdon.
This we learned from famous men,
Knowing not we learned it.
Only, as the years went by--
Lonely as the year went by--
Far from help as years went by,
Plainer we discerned it.
This aim was again clearly stated in "The Propagation of
Knowledge," when a master says ''one aim of education is to
develop individual judgment."27 Like the Head, they would
be able to lead men because they too understood human
nature and could make intelligent and resourceful judgments
to deal with it, They could allow men the freedom to grow
and develop within their environment,
The very qualities that men such as Hartopp, Gillett
and the Head recognized as advantageous; often, placed the

boys in conflict with the rest of the school; however.

26Kipling, Stalky ‘and Co., pp. 12-13.

27xipling, "The Propagation of Knowledge;"‘Deﬁits
and Credits (New York: Doubleday, Page and Company,
1926]’ P. 295.
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They found themselves under a tyranny of expectation that
ordered life for the convenience of teachers and which
fostered injustice. "My Hat!'" Stalky said to Beetle.
You've been here six years and you expect fairness. Well
you are a dithering idiot;"28 Conflict with authority
represented a struggle to preserve individuality and self-
respect against an adult world that demanded conformity
and passivity. Though the school's forces for social con-
trol were harsh, the burden of conformity was overcome by
belonging to an in-group, by being a member of Number Five
Study. The in-group taught the way society actually worked
while simultaneously the boys' collective sense of right-
ness taught thé way society ought to work. The threesome
grew in individuality because they were mutually able to
support, protect, and assert themselves. The Reverend
Gillett states at one point "Boys, educate each other,
they say, more than we can or dare."29 Kipling‘still sup-
ported this theory in 1935 when he wrote Something of"

- Myself:

Our 'socialization of educational opportunities' took
us unscathes up the school, till the original of Little -

Hartopp, asking one question too many, disclosed that I
didn't know what a cosive was and compared me to 'brute!'

28Kipling, Stalky and Co., p. 72.

291bid., p. 147.
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beasts. I taught Turkey all he ever knew of French, and
he tried to make Stalky and me comprehend a little Latin.
There is much to be said for this system, if you want
a boy to learn anything, because he will remember from
an equal where his master's words are forgotten . . . .
The recurrence of this theme can be traced through-
out the Stalky adventures. Boys also instruct each other
by '"hardening the shell." Thus, the cruel pranks perpe-
trated in the tales are object-lessons in survival. NQt to
expect fairness was the mark of an educated man.3l The
threesome showed one another that being blinded by emotion
or resentment was vulnerability and, therefore weakness.
One had to keep his head clear and his defenses up. The
tale "An unsavoury Interlude" fldwed from Beetle's allqﬁing
a master to discover an unprotected point in his personality.
Turkey warns Beetle not to be suscepfible to a masteris‘~
attack. The moral is simple: once a sore spot is idénti-k
fied, an individual's self-reliance can be stripped away. 
For Kipling's men, self-control and sélf—disciﬁline were .
the means of surviving authoritarianism and supefiority.
It was the quality of perfect control over one's self andj{f;
each sifuation that provided a béckdrop to each'Sfalkz i

story. It was this same control and discipline that would  {

build an empire. "It is curious to notice how little the

30Kipling; Something of Myself, p. 31.°

51This theme is repeated by a soldier, Corporal
Otheris, in '"His Private Honour,' Many Inventions.
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character of the man differs from that of the boy of six-

132

teen or seventeen, Kipling concluded that character

personified by discipline and control, was molded by con-

flict; not by instruction or religious exercises.

Kipling's Stalky, M'Turk, and Beetle further

learned that while safe-guarding their own individuality
it was still encumbent that one obey:
This we learned from famous men
Teaching in our borders,
Who declared it was best,
Safest, easiest, and best--
Expeditious, wise, and best--
To obey your orders.
Authority was accepted by the threesome if it made sense in
terms of their own future or the welfare of others. Most
boys attended the school in order to get into the army.
Any master who could aid them in this effort was obeyed,
though he may have been disliked. However, authority that
was relevant only to the limited world of school--pedantic
teachers, senseless rules or the prefectorial system--was
disregarded as petty authority. Thus obedience from sub-

ordinates was to be earned by superiors. The Head was

obeyed because he had merited the respect of his young

32Kipli_ng, "An English School,' Land and Sea
Tales, p. 573. '

33Kipling, Stalky and Co., p. 12.
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men by exercising perfect control and exhibiting strength
of character;34

Kipling's fictional school boys also differed from
the real subjects of public school education in the areas
of réligion and patriotism; During the 183015; Doctor
Arnold had injected a strong strand of Christian evangelism
into Rugby's curriculum. The development of Christian
character became a primary educational objeétive; Dufing
‘the period between 1840 and 1870; this religious tone began
to wane until religious functions became perfunctory and |
routinized exercises. When Edmund Warre became Head-Master
at Eton in 1884; he launched a strenuous campaign to rein-
state religion as the basic component of education and

encouraged a high ethical code. 35

His long tenure and
influence at Eton launched a gradual movement back toward
religious education as Arnold had proposed.

Stalky's school is noticeably free ofkfeligioﬁs ‘ 
activities. Though the school mottqkwas to "Fear God,

n36

Honour the King, it was the characteristic of a faith- f7

ful servant of the Empire that prevailed. For Stalky and{ff)

34xipling, "An English School," Land and Sea Tales,
p. 561. - oS ' =2 i

35Mack, Public Schools, p. 129.

36Kiplil_lg, "An English School," Land'and'seéfTales;
p. 562, ‘
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his friends, mqrélity‘consisted of being manly and self-
reliant, ready to serve one's country at a moment's notice.
Preaching and an overbearing preoccupation with sin was
despised by the triumverate and their respected masters.
The absence of these traits in Reverend Gillett gained
him the students' trust. Gillett himself stated to the boys
"You know I don't talk ethics and moral codes; because I
don't believe that the young of the human animal realizes
what they mean for some years to come."37 The Chaplin
~goes on to describe the school as "reasonably free from-
the-er-monastic microbes of-er-older institutions;"38 The
Head is also esteemed because he is not in Orders:

"He's awfully fair. He doesn't lick a chap in the

morning an' preach at him in the afternoon," said

Beetle.

"He can't; he ain't in Orderé; thank goodness;" said

M'Turk. Number Five held the strongest views on

clerical head-masters, and were ever ready to meet

their pastor in argument,

"Almost all other schools have clerical Heads," sald
the Reverend John gently.

"It isn't fair on the chaps;"fStalky replied.
"Makes 'em sulky ;”. ;"39

37K1p11ng, Stalky and Co., p. 119

38Klpllng, "The United Idolators," Deblts and
Credits, p. 89.

39Kipling, Stalky and Co., p. 126.
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The presence of such a discussion in Stalky and Co. must

have been startling to a society in which public educa-
tion was entrusted to clerical persons. The anti-cleri-
calism depicted in the Stalky episodés flowed from a
degenerating religious fervor. The story "The United
Idolators'" further revealed an identification with natural
morality. Though Kipling never degraded religious beliefs,
he exposed religious practices that were merely empty pre-
tense, On the other hand; cohventional morality was ndt
extolled but quietly practiced within the escapades of

Stalky and Co.

Though Stalky, Beetle and M'Turk personified the
strong men of the Empire, they portrayed total disdain for =
those who flaunted their patriotism through‘words rather
than actiohs. In "The Flag of Their Country," a brash
and jingoistic Member of Parliament violated good taste by
speaking about patriotism and waving the flag. "In a
raucous voice he cried aloud little matters, 1iké the hope~ ?
of Honour, and the dream of Glory, that boys do not dis- |
cuss even with their most intimate equals;_cheerfully
assuming that, tilyhe>spoke,'théy had never considered
these possibilities."40 Kipling depicts in this épisode

the fact that life has certain valueS'that.goverh it but

401bid., p. 194.
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which are not exp11c1t1y spoken of because of thelr
sacredness Such values are dlsplayed honored and taught
through action rather than word. The speaker was charac-
terized quickly:
. . . Mr. Raymond Martin, beyond question, was horn in
a gutter, and bred in a Board-school, where they played
marbles. He was further . . . a Flopshus Cad, an Out-
rageous stinker, a Jelly-bellied flag- flapper .« o os
and several other things which it is not seemly to.
put down.
Understatement was often employed to»emphasize the real
values 1in Stalky’s life. The lecture was unnecessary be- -
cause most of the students were already dedicated young
men.

The character of Mr. Martin is contrasted with
returning "0ld Boys," subalterns "who had been to the ends
of the earth and back aga1n "42  When thcse mén, distingﬁished
by their actlons, arrived back at the school, they were
"cheered along the whole front of the coll_egé."43 Their
presence provided both motivation and experiential educa-
tion unparalleled within the classroom:

There was an unwritten law by which an old boy when
he came back to pay his respects to the school, was

entitled to a night in his old dormitory. The boysv
expected it and sat up half the night listening to

411pid., p. 196.
421pid., p. 158.
431bid., p. 160.
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the tales of a subaltern that the boy brought with
him--stories about riots in Ireland and camps in
Aldershot, and all his first steps in the wonderful
world, 44 : '
In this way, the boys learned through the actions, perhaps
the heroism, of other young men, the end to which they
themselves were being trained: men able to make and keep
an empire,

It must be concluded; then, that Kipling's school-
boys did not disapprovebof eithér conventional morality or
patriotism., Their rebellion and resentment was directed
toward the hypoéritical and the sentimental. Such conduct
was anathema to the threesome as "The United Idolators™
and "The Flag of Their Country" have illusttated. In a
word, Stalky, M'Turk and Beetle were unobtrusively moral
and patriotic but totally rebellious toward those who over-
dramatized such virtues.

The Stalky stories are pervaded by a very firm
ethos. Independence, ingenuity, resourcefulness, and dis-
regard for petty authority are virtues demonétrated and
admired. A man or boy possessing these virtues had real
authority and far réaching influence. The’Reverénd Gillett

states to the triumverate "Didn't I tell ydu you had more

_influen;e'thgn_any‘boys in the College if you cared to use

44Kipling, "An English School," Land and Sea Tales,

P. 563.
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it? . . . "If I had used one half of the moral suasion you
may or may notbhave employed-—"45 Kipling celebrated the.
- ingenious and crafty hero who wasrekqnisitely prepared ton

.do his job and to surv1ve the dangers of empire- bulldlng

Interestlngly enough from a school of some two hundred
students, Kipling chose only three to exhlblt this leader-
-ship The force and violence dramatlzed in the stories

was; for Kipling, training for everyday life and only a

select few could measurerup. This reflected his belief
that the weak would be dominated and civilized by the
strong. Most importantly, the school previded Stalky and
his companions with the freedom and circumstances necessary
to develop these- virtues.
Finally, it must agaln be empha51zed that K1p11ng
~advocated a very functional approach to educatlon In -
1893, he wrote his observations of the United Services
College:
Some of the masters, particularly on the classical
side, vowed that army examinations were making educa-
tion no more than mark-hunting; but there are a :
great many kinds of education, and I think the Head
knew it, for he taught us hosts of things that we
never found out we knew till afterwards. And surely
it must be better to turn out men who do real work

" than men who write about what they think about what
other people have done or ought to do.

45Kipling, Stalky and Co., p. 147.
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A scholar may, as the Latin masters said, get more
pleasure out of his life than an Army officer, but
only little children believe that a man's life is
~given to him to decorate with pretty little things,
as though it were a girl's room or a picture screen.

Besides, 'scholars are apt, all their lives, to judge

from one point of view only, and by the time an Army

officer has knocked about the world for a few years,

he comes to look at men and things 'by and large' as

the sailors say. No books in the world will teach that

knack. ,
School was to ripen boys into men and "f1t them for the b1g
race that led into the English Army, "47 Kipling 1mp1anted :
these real life school experlences into his Stalky storles.

A study of Stalky and Co; would not be complete

without a comment on discipline. Physical discipline is
both exercised and discussed in the episodes. Kipling's
characters accept the use of the cane and the ground-ash .
~as a part of life that may not be liked but must be tol-
erated. Its use is spoken about in a very non-chalant

manner. In both "An English School" and Something of

Myself, Kiplingvacknowledges and accepts the use of cor-

poral punishment in schools. This acceptance is apparentlye
predicated on Kipling*s belief in the necessity of suffering
and discipline as integral.parts of character fdrmation.

His stance, in regard to corporal punishment, was quite

p. 561.
471pid.
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consistent with Late-Victorian educational practices. He
differed in the belief that lessons were not taught through
whippings, but through the ekample of others.

The impact of Stalky and Co. on the British educa-

tional system was traced by Edward Mack in Public Schools

and British Opinion Since 1860. He found that between

1300 and 1914, novels began to play a leading role in the
controversy over public school education. Three notice-
ablevdifferences occurred after the publication of Stalky
and Co., First, the novels published after the appearance
of Stalky are adult fiction which focused on the public.
school and its relation to youth. Secondly; the publicé—
tions described the nature of public school life realistic-
ally and thereby reflected its virtues and defects. Realism
once again began to return to public school stories.
Lastly, the amount of fictional writing increasgd signifi-
cantly. Fifteen books, dealing totally with public school
life, were published between 1900 and 1915.48

" Kipling's Officer Model

Within Kipling's‘literature several ideal officers,

matured products of the public schools, are sketched;

These models both extend and strengthen the pedagogical

48Mack, Public Schools, pp. 186-208.
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beliefs that the author recorded in Stalky and Co. In

"The Brushwood Boy" (Day's Work) Kipling sketched the

perfect young soldier in the character of George Cottar.
The character traits delineated in George Cottar are rein-

forced in the .person of Bobby Wickes, the central figure

in "Only a Subaltern" (Under the Deodars). To provide
continuity, the characterization of Cottar will be drawn
upon in delineating Kipling's theories. |

George Cottar's public school years, at first
~glance, appear to be in striking contrast to the ekperi-
ences, Values, and attitudes of the Stalky characters.
Kipling depicts Cottar as a young man in total harmony w1th
his school 1life. From his entrance onward he is totally
involved with the very functions Stalky deplores. He is a
full participant in the school sports program and ulti-
mately becomes a member of the "First Fifteenf and captain’
of the games. He also attains the status of a sub-prefect
and eventually becomes the head of a house ''where he and
his lieutenants preserve disciplihe»and decency among
sefenty boys from twelve to seventeen."49

At this juncture, however, the dissimilarities

cease and Klpllng etches Cottar in the mold of the Head

49Rudyard Kipling, "The Brushwood Boy;"
(New York: Doubleday and Company, 1905; reprint e&l, New
York: Books for Libraries Press, 1971), p. 391.
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Prooshan Bates. Kipling states this fact quite ekplicitly
when Cottar becomes an adjutant in his regiment. "An
adjutant's position does not differ materially from that
of the head of the school . . . .°0 Cottar has learned
well from the head. During his school days he had been an
intimate friend and ally of the Head himself,">1 Because
of this special relationship Cottar has learned authority
and manliness directly from the Head:
Behind him, but not too near, was the wise and tem-
perate Head, now suggesting the wisdom of the serpent,
now counselling the mildness of the dove; leading him
on to see, more by half-hints than by any direct word,
how boys and men are all of a piece, and how he who
can handle the one will assuredly in time control the
other. '
It was Cottar's exercise of authority that distinguished
him among the boys and, later, among his men in India. His
sense of justice enabled him to act as "arbiter in the
quarrels that spring up among the touchy Sixth;" the
respect that resulted from this role 'made him responsible
for that thing called the tone of the school."3 Cottar

also developed into a man of action under the tutelage of

the Head. "School was the real world, where things of

501bid., p. 402.
5libid., p. 391.
521bid., pp. 391-392.
531bid., p. 391.
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vital importance happened; and crises arose that must be
dealt with promptly and quietly;"54 Under the wing of the
'head, George Cottar learned to make wise judgments in an
inconspicuous manner and to do this as a duty; withoﬁt
sentiment or emotion.

Cottar carried these skills with him when he became
a subaltern in India and extended them to the men in his
command. "It dawned on him that a regiment in india was
nearer the chance of active service than he had cénceived,
and that a man might as well study his profession.'"55
Accordingly, he spent long hours studying and discussing
the martial arts. However, his success as an officer
pivoted on the simple advice he received from his adju-
tant. '"Get to know your men; young un, and they'll follow |
you anywhere. That's all you waﬁt-—know your men," >0
Knowing that he commanded a sickly and quarrelsome detach-
ment of troops, he concentrated on alleviating the loheli-
ness and boredom that stalked the enlisted men's barracks.
Ingeniously, through boxing and other sports, the men's

bodies were toughened, their frustrations released, the

541pid.
551bid., p. 393.
561pid.
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return, Cottar developed a first-class platoon of fightiﬁg
men '"who scattered themselves among their friends, singing
the praises of their lieutenant."57 The subaltern soon
began to take over one unfit detachment after another and
formed soldiers able to cope with the demands of safe-
~guarding an empire. He conclusively demonstrated the
Kipling theorem that understanding human nature was the
basis of both knowledge and success.

Like the Head, Cottar is even-handed and fair with
all of his men and completely occupied by his army res-
ponsibilities, This, coupled with his ingenuify and
ability to read men, earns him respect, popularity and
obedience from the detachments. Agéin, the man'S»iife is
admired by his subordinates, réther than his teachings.
"There was very little getting round him, for he seemed to
know by instinct exactly when and where to head off a mal-
ingerer; but he did not forget that the difference between
a dazéd and sulky Junior of the Upper School and a bewil-
dered brow-beaten lump of a prlvate fresh from the depot
was very small indeed.">8 This preoccupation with his duty‘
as a leader of men prohibits Cottar from becoming interested

in courtship and marriage. Self-denial becomes the code of

571bid., p. 394.
581bid., p. 396.
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his life. Here again, because of his sense of loyalty to
his men and his country, respect for him abounds. He is
depicted as a dedicated man who keeps his head turned
toward his ultimate goal; service to his country. When
on furlough at home he states '"There's no place like
England--when you've done your work.‘"59

The young officer further reflects the values of
courage and deliberation that Kipling extolled in the
Stalky characters. While leading his troops into a cam-
paign, he endangers himself to aid wounded men. The
episode is printed in the '"Gazette'" and Cottar is des-
cribed as having 'behaved with courage, coolness ahd |
discretion.”®0 These qualities reappear in his felations

with civilians and soldiers alike throughout the story.

As in Stalky and Co., they are couched in the understate-

ments of the hero.

Though George Cottar is portrayed as the ideal
officer, one respected by all, he also encounters suf-
fering, hardship and conflict. After’being promoted to
the rank of adjutant, he discovers that harsh realities

abound in life:

. . : Things were said and done that tried him sorely,
and he made glorious blunders, from which the regi- :
~mental sergeant-major pulled him with a loyal soul and

591bid., p. 414.
601bid., p. 408.
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a shut mouth. Slovens and incompetents raged against
him; the weak-minded strove to lure him from the ways
of justice; the small-minded--yea men who Cottar
believed never would do '"things no fellow can do'--
imputed motives mean and circuitous to actions he had
not spent a thought upon; and he tasted injustice, and
it made him very sick . . . .61 '
Cottar's strength of character, however, is only affirmed
by these experiences and he grows more dedicated to his
basic values. His strength triumphs over the weaker offi-
cers who surround him. Ultimately, his spirit is revived
"when he looked down the full companies and reflected how
few there were in hospitals or cells."§2 Cottar expressed
himself, as Kipling's great men do, in deeds rather than
words, and in the practice of the subaltern code--self
dehial, law, order, and obedience.

Within the character of George Cottar, the British-
officer ideal, Kipling combined the values of courage,
military skill, competence, culture; intelligence, and
sensitivity into one man. As a servant of an expanding
empire, Cottar brings 'pax Britannica" to an area where it
had never before reigned. Progress takes place amopg
native and soldier alike, and the values of law and order 3

are exhibited. The public school has succeeded in pro-

ducing an imperial man who can extend civilization and its

6l1pid., p. 403.
621pid.
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rule of law to the corner's of the earth. The school has
accomplished this by establishing its primary objective
as character development; it created a practical man whose
moral self-reliance ahd inteilectual freedom allowed him
to adjust to the realities of life. The school further
provided its product with the most basic knowledge--an
understanding of the nature of the human animal. Finally,
such education endowed its students with the time-honored
attitudes of justice, loyalty, honesty, self-reliance,
patience, insight and empathy. Kipling's literature
ascribed this responsibility to the public schools and the
heroes of his literature are made to accept ahd meet thek‘
challenge.

. Following the Boer War,-a noticeable change occurs
in Kipling's educational creed. The devastation suffered
by the British troops during that conflict brought deep
disillusionment to Kipling's belief in England's determina- N
tion to fulfill its imperial mission; ConseQuently, he |
began to preach a dogma of preparation for defense. The
optimism'exuded in the Stalky stories and early army epi- ,; 

sodes is replaced by a pervasive pessimism. In the poem,
. ) "

"The Islanders," Kipling remonstrates the English for
complacency and acceptance of "witless learning and your
beasts of warren and chase'" and 'grudged your sons to théif-}:

service and your fields for their camping place:"' For this‘ f



152

reason, he concludes; England was shamed "at the hands of
a little people, few but apt in the fie1d.n63 Kipling then
turned to demands for military preparedness:

. . Ancient, effortless, ordered cycle on cycle set,
L1fe so long untroubled, that ye who inherit forget.
It was not made with mountalns, it is not one with

the deep.
Men, not gods, devised it. Men, not gods must keep.
Men, not children, servants, nor kinfolk called from
afar,
But each man born in the Island broke to the matter
of war.
Soberly and by custom taken and trained for the same;
Each man born in the Island entered at youth to the

game- -
As it were almost Crlcket not to be mastered in
haste,
. But after trial and labour by temperance, living
chaste.’

As 1t were almost cricket-as it were even your play,
Weighed and pondered and worshipped, and practisgg day
and day. '
From this time on he became an advocate of compulsory mili-
tary duty. His later literature, however, continued to.

reflect the same pedagogical beliefs as Stalky and Co, and -

the Indian stories. The ultimate aim of soldiering simply
changed from the spread of civilization to a system of
national defense.

A'quya;d”Kipling's literature, then, does reveal a

63Rudyard Kipling, "The Islanders," The Complete
" Works of Rudyard Kipling vol, 26: The Five Nations (Garden
City: Doubleday, 1941, reprint ed., New York: Ams Press, .
1970), pp. 258-259.

641pid., p. 260.
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definite educational philosophy and a model for the Eng-
lish system. He staunchly advocated that the ultimate aim
of education was character development; Kipling believed
that schools should mold men who possessed the qualities

of self-reliance, self-control, self-discipline; ingenuity,
loyalty, individuality, spontaneity and -aggressivity. They
were to be trained in a moral code that was manly and rugged
as well as individualistic.

Kipling'$ method of education flowed directly from
his Darwinian bent, He believed that the educational pro-
cess occurred as the individual was confronted by his |
environment. It was within the conflict arising from these
two forces that lessons were learned. Thus; Kipling used
experiences, incidents and circumstances as active agents
in the.educational process., Experience itself was a major
vehicle for conveying knowledge. This conflict sharpenedi
a man's intellect and strengthened his character. Intel-
lectual pursuits, per se, were a secondary method. C&r—
poral punishment was accepted as part of Kipling's‘method-b"
ology because it contributed to self-discipline. ’

- The products of this educatiénal system were; in‘f‘h
Kipling's mind; future leaders of the Empire. Thus, his
philosophy is embedded in the figures of middle class, Civii]
servants and military men. Both their future and the pre-‘f?

paration for it was closely bound to the maintenance and
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expansion of the English Empire; Consequently, their
character had to be hardened by conflict with an unpredic-
table environment. This type of education would ehable
both the individual and the Empire to not only survive
but also thrive,

Kipling also presented within his literature,
strong teacher models for the English school system, He
repeatedly stressed that teachers instructed the young
through the example of their 6wn lives. The'ekemplary
master understood and accepted the nature of boys; In
addition, he exemplified persohal infegrity, justice,
authority, courage and self-control. Because he eXuded-
these qualities, he called forth respect and admiration
from the young. The true master never demanded respéct;
rather his life commanded that aftribute.

"It is evident that the fictional work of Rudyard
Kipling promulgated his educational theories, Many 6f
these pieces were published at the height of his popﬁlar-
ity and served as a vehicle for shapipg the educational |
views and aspirations of many Englishmen, Thevrevivalyof
educational fictiqn initiated by the publication of Stalky |
and Co. attests to the impact of Kipling's work. 1In addif
tion, the fact of Kipling's immense popularity based on

circulation statistics indicates the breadth of his impact
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and influence on his reading public. In Chapter Five,
Kipling's views on native education, again as found in

his literature, will be studied.
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CHAPTER V

EDUCATION THROUGH LITERATURE:

THE COLONIAL MODEL

" Kim

————

Edmund Wilson declared that Kipling probably under-
stood the native '"as few Englishmen did in his time; cer-
tainly he presented them in literature as nobody had ever
done."! Despite the political overtones within Kipling's
work, few critics would deny the validity of the statement.
Kipling himself described his attempts to reflect life in
an expanding empire. A discussion with his parents resolved
the frustrations he experienced:

As was the custom between us, I asked into the air:
'What am I trying to get at?' Instantly the Mother,
with her quick flutter of the hands; 'You're trying
to say: '"What do they know of England who only
England know?"' . . .,

In the talks that followed, I exposed my notion of

trying to tell the English something of the world
out31de England-—not directly but by implication.

1Edmund Wilson, "The Kipling That Nobody Read,"
- Kipling's Mind and Art, ed. Andrew Rutherford (California:
Stantord University Press, 1964), p. 25.

2Rudyard Klpllng, Something of Myself For My
Friends Known and Unknown (New York: Doubleday, Doran
and Company, 1936}, pp. 97-98. : ~ ‘
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In dealing with his views on native peoples, Kipling must
be taken literally and any analysis must be based on the
implications apparent in his words. This chapter will
concentréte on discovering the author's attitudes toward
the éducation of colonial peoples.  His wOrks will again
be culled to verify this posture.

A reading of Kipling's writings makes it appareﬁt
that relatively little is said about the white man's res-
ponsibility as an educator; The only pieces which deal
directly with the question or by inference are the novel,
Kim, the poem, "Kitchener's School;" as well as three
short stories, "The Head of the District," "An Error in
the Fourth Dimension,' and "The Enlightenments of Pagetf,‘
M.P.". Recalling the output of this prolific writér, one
can safely assume that Rudyard Kipling lacked enthusiasm
for educating subject peoples. The question then remains
as to whether Kipling's limited writings do in fact Sup-
port such a conclusion.

Eig_Was'Kipling's most successful full-length ;
novel and his last work dealing with India. He presented, .
in kaleidoscopic fashion, the richly varigated fabrié of, 
Indian life with its caste systems, customs and creeds o

intricately woven throughout the story. Kim, the son of’i"

an Irish soldier and nursemaid, was orphaned as an infant.

He grew up in the streets of Lahdre; India; befriended by
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two men, a Lama and Mahbub Ali; a native agent in the
British secret service; As a consequence of these circum-
stances, he was immersed in and assimilated into both the
Indian culture andilifestyle. The story deals with Kim's
~gradual discovery that he is a Sahib, a’white'man; and
the duality and conflict which this évokes within him.
He is' entrapped between two antithetical cultures. The
world of the Indian bazaar‘gnd the Grand Trunk Road is
juxtaposed to the Europeanized world of Saint Xavier's
school. Kim is further entangled in the life of action
experienced by Mahbub Ali, the secret agent and the Lama's
mystical search for immunity from deSire, anger and vanity.
The incompatibility of these two ways of life leads Kim to
cry out repeatedly "Who is Kim--Kim--Kim?"3 1In éssence,
Kim is developed as a search for self-identity amidst two
incongruent lifesty1es. Within the bi-cultural experi-
ences of Kim, Rudyard Kipling unveiled his position on
both British and native education. '

The education of Kim, the native orphan boy, is
firmly ground in eXperiencing life. Early in the story,
Kim's 1life is sketched:

. « Kim did nothing with an immense success. Trueﬁ
he knew the walled city of Lahore from the De1h1 Gate

3Rudyard Kipling, The Collected Works of Rudyard
Kipling vol. 16: ~Kim (Garden City: Doubleday, 1941;.
reprint ed., New York: Ams Press, 1970), p. 462. i
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to the outer Fort Ditch; was hand in glove with men
who led lives stranger than anything Haroun Al Raschid
dreamed of; and he lived in a life wild as that of the
Arabian nights, but missionaries and secretaries of
charitable societies could not see the beauty of it.
His nickname throughout the wards was '"Little Friend
of all the World;" and very often, being lithe and
inconspicuous, he executed commissions by night on the
crowded house tops for sleek and shiny young men of
fashion. It was intrigue, of course, --he knew that
much, as he had known all evil since he could speak--
but what he loved was the game for its own sake--the
stealthy prowl through the dark gullies and lanes,
the crawl up a water-pipe, the sights and sounds of
the women's world on the‘flat roofs and the headlong
flight from housetop to housetop under cover of the
hot dark. Then there were the holy men, ash-smeared

- faquirs by their brick shrines under the trees at the
riverside, with whom he was quite familiar--greeting
them as they returned from begging-tours, and when no
one was by, eating from the same dish ., . . . When
there was business or frolic afoot, Kim would use his
properties, returning at dawn to the verandah, all
tired out from shouting at the heels of a marriage
procession, or yelling at a Hindu fest1va1 4

As the story progresses Kim is portrayed as a resourceful
native who is able to provide life's necessities for him-
self and his Lama because of his understanding of human
nature and Indian customs.

- As Kim criss-crossed the length and breadth off
India, he apprehended a ﬁbroad, smiling river of life
. . ; . There were new people and new sights at every
stride."> He observed with fascination the uniqueness of ;?
each of the races; castes and creeds of people on fhe’Grandfv

Trunk Road. As he absorbed this; he thought 'this was -

41bid., pp. 183-184.
5Ibid., p. 253.
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seeihg the world in real truth; this was life as he would
have it--bustling and shouting . . . and new sights at
every turn of the approving eye."6 As Kipling aptly
stated '"India was awake; and Kim was in the middle of it."7
It was amidst this "world of real truth" that Kim learned
cunning, resourcefulness, and understanding of human na-
ture, his greatest strength. These were the same qualities
English boys were to learn in their schools. Kim, hoWever,
was educated by the school of life to the extent that when
it was discovered that Kim was a white man, the Lama's
pained voice cried out '"But no white man knows the land
and the custdms of the land as thou knowest? How comes‘it
this is true?"8 Once it was verified that the boy was
white, informal experiehtial education became unsuitable
and he was quickly enrolled in Saint Xavier's private
English school.

Kipling depicts the Lama as Kim's primary menfof in
this informal educational process. The Lama, though he -
rarely speaks directly about educatidn, reveals a thordugh” 

comprehension that it is a weighty human responsibility.,f

~When he learns that the English officers plan to place Kiﬁw 

6Ibid., p. 268.
71bid.
8Ibid., p. 288.
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in a British school the Lama laments "You take him from
me and you cannot say what you will make him. Tell me
before I go, for it is no small thing to make a child.w9
Later, the Lama corresponds with the school chaplin and
declares that "Education is greatest blessing if of best
sorts. Otherwise no earthly use."10

The Lama; however, assumes his responsibility for
Kim's tuition while the boy attends Saint Xavier's school,
trusting that it is providing Kim with "the best educa-
tions."!l His notion of learning was grounded on the con-
cepts of law and scribe. A British officer had informed
the Lama that Kim was being trained as a scribe while at
Saint Xavier's. Interpreting the word scribe within his
cultural context, he believed that his young protege was
being trained in the art of humanized, spiritual writings.
He was confident that Kim would become a "Keeper of Images"
--a priest of kindness, courtesy and human sensitivity who
encompassed profound wisdom and preserved it through writings.
In this role, Kim was envisioned as a writer who could
elevate the‘thoughts of man, clarify his spiritual vision
and record these new insights for future generations. Most

importantly, he saw Kim's training as scribe as preparation

91bid., p. 291.
101pid., p. 304.
111pid.
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for a constructing the Wheel of Life:

. . "I write pictures of the Wheel of Life . . . .
I will show thee my art . . . because thou must learn.
The Sahibs have not all this world's wisdom."

He drew from under the table a sheet of strangely
scented yellow Chinese paper, the brushes, and slab
of Indian ink. In cleanest, severest outline he had
traced the Great Wheel with its six spokes, whose
centre is the conjoined Hog, Snake, and Dove (Ignor-
ance, Anger and Lust), and whose compartments are all
the Heavens and Hells, and all the chances of human
life. Men say that the Bodhisat Himself first drew it
with grains of rice upon dust, to teach his disciples
the cause of things. Many ages have crystallized it
into a most wonderful convention crowded with hundreds
of little figures whose every line carries a meaning.
Few can translate the picture-parable; there are not
twenty in all the world who can draw it surely without
a copy: of those who can both draw and expound are
but three.

« « « "I will teach thee the art--After due pre-
paration; and I will show thee the meaning of the
Wheel."

For the Lama, then, Kim has been trained as a seeker of
truth in search of a life possessing inner meaning.

Within this context, it is evident that the Laﬁa
viewed Kim's learning process as a prepafation for reli-
~gious development. The Lama himself personifies the human .
relevance of religion. He exudes a profound belief in the
reality of the spiritual dimension of man and ekemplifies
the humanizing effect of faith on the individual personality.

He is etched as a man who is deeply humble, honest to the

core and completely trusting. His sole aim was to find

121bid., pp. 409-410.
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the River, described in his scriptures, that would wash
away any taint of sin from his life. His confidence in
discovering the River is restored when Kim, the educated
scribe, returns to him:
The Search, I say is sure. If need be, the River will
break from the ground before us. I acquired merit when
I sent thee to the Gates of Learning (Saint Xavier's),
and gave thee the jewel that is wisdom . . . ., It is
sufficient. We are together, and all things are as
they were--Friend_of all the World--Friend of the
Stars--my chela! :
Though the Lama's faith is based on a simple desire to be
free of material of psychological desires, he scorns
religion that is "overlaid with devildom, charms and

idolatry."14 This idea closely parallels the attitude

toward religion that was exhibited in Stalky and Co.

Knowledge of ahd reverence for the Law also charac-
terized an educated man according to the Lama. Law, in
the belief system of the Lama, symbolized a respect for
wisdom and authority. He replied to a query from Kim "I
worshipped none, child. I bowed before the Excellent
Law."15 His law encompassed charity, fidelity and a per-
vasive respect for others; He reassured an old Indian

soldier:

131bid., pp. 410-411.
141bid., p. 190.
151bid., p. 195.
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I do not know thy life, but thy face is the face of
the honourable and courteous. Thou hast clung to thy
Way . . . . Enter now upon the Middle Way, which is
the path to Freedom. _Hear the Most Excellent Law and
do not follow dreams.
Again, this concept of obedience to a law and respect for
persons symbolizing this law is reiterated in Kipling's
literature.

The education Kim received from the English, as
well as the purpose of this education, differed sharply
from that envisioned by the Lama. The gentle, mellow
tones provided by the personality of the Lama disappear
and the Stalky qualities are introduced. Kim's education,
on the English side, was supervised by Colonel Creightoﬁ,
who was by trade an ethnologist but by profession, a spy.
It was to this same profession that Kim was trained. He
was to become a surveyor and Kim's entire learning process
was enshrouded in utilitarian ends. He was taught that
learning to measure was the most valuable aspect of his
training. Babu, a native graduate of Calcutta University
explained to Kim the advantages of education:

There were marks to be gained by due attention to
Latin and Wordsworth's Excursion (all of this was
Greek to Kim). French, too, was vital . . . . :
Still more important than Wordsworth, or the eminent
authors, Burke and Hare, was the art and science of

mensuration. A boy who had passed his examination
in these branches . . . could, by merely marching

161bid., p. 245.
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over a country with a compass and a level and straight

eye, carry away a picture of that country which_ could

be sold for large sums in coined silver . . 17

From this point on, Kim entered the world of

intrigue and embarked on the Great Game of life. Kim
admired Creighton as a "man after his own heart--a tor-
tuous and indirect person playing a hidden‘game."18
Creighton and his friends realized Kim's usefulness as a
white man who possessed all the trappings of a native.
He was taught that everything had a hidden purpose and
that he must learn to outwit the adversary. Since the
enemy was often unknown in the world of espionage, he waé
expected, at the end of each day "to give a detailed account
of all that he had seen and heard--his view of each man's
character, as shown in his face, talk and manners, and his
notion of the real errand."® Kim was coached not to "con-
temn the black men" for this led to the worst offense--
ignorance; ignorance gets one killed, whereas knowledge
of customs, human nature, resourcefulneés and cunningjpro-,
duces the successful spy. Creighton's scribe emerged as
a replicator of maps; a writer of espionage reports anﬁ a
bearer of cryptic messages, a figure in sharp contradiction .

to the Lama's scribe image.

171bid., p. 374.
181pid., p. 319.
191bid., p. 369.
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Though Kim's life and nature are transformed under
British tutelage, the change is depicted as painful but
inevitable. The wooden rosary; the singular, constant
companion of the Lama, becomes in the English hands a
valuable instrument '"to keep count of thousands of,paces"20
for measuring and map construction. Religion is quickly
reduced to utilitarian practice by the British agents;
beauty and meaning are stripped from Kim's life. 1In a
rather profound discussion with the Lama, Kim enunciates
his attraction to a life of action:

"Cure them if they are sick,'" said the Lama
. « . "but by no means work charms . . . ."

"Then all Doing is evil?" Kim replied . . .

"To abstain from action is well--except to
acquire merit."

"At the Gates of Learning, we were taught that
to abstain fro? action was unfitting a Sahib. And
I am a Sahib."?1
Within this novel, Kipling adroitly reiterates his
formula for educating the servants of Empire. Simultane-

ously, he illustrates a marked contrast with his model for

colonial education. Informal education through life ex-

201bid., p. 374.
211bid., p. 433.
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are to develop the power of human understanding, reflection
and gentility. This differs substantially from the prac-
tical, stalky man of action who symbolizes the English
counterpart.

Both of these models are thoroughly consistent with
Kipling's imperial philosophy. In all cases; Kim and
both his English and Indian mentors are obedient to the
Law, each being faithful to the Law within his own life.
Further, Kipling depicts Kim as sensitive toward and res-
pectful of Indian culture and manners. After he discovers
he is a white man, this respect continues. Kim, however,
changes. He is a white man and must assume the role of the
Sahib. Thus, the assimilation process is abruptly bolted
and the lad assumes the role appropriate to a white leader.
This becomes a moral responsibility and a new aspect of
Law within his own life. KXim the native was a native when
it was appropriate within his,life;‘ Once he realized his

whiteness, he must become white,

Other Kipling Writings On Native Education

"The Head of the District" contains Kipling's most
acrid comments on the educated colonial. The plot of the
story focuses on the appointment of a degreed Bengali as

deputy commissioner of an Indian district. Kipling's
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opening remarks, reflect his contempt for the concept:
. . What more easy way to win a reputation for
far-seeing statesmanship, originality, and above

all, deferences to the desires of the people, than

by appointing a %hild of the country to the rule
of that country.

The motivation for this maneuver was clearly a liberal
tenet and Kipling did not mask his dislike for it:

. He was indifferent to praise or blame, as be-
fltted the very Greatest of all Viceroys. His admini-
stration was based upon principle, and the principle
must be enforced in season and out of season. His pen
and tongue had created the New India, teeming with
possibilities--1loud V01ced2 insistent, a nation among
nations--all his very own.

But who was this colonial to whom the Viceroy was
extending such trust? '"As regarded the mere question of
race, Mr, Grish Chunder D€ was more English than the
English."24 Chunder D€ was a member of the Bengali Civil
Service '"who had won his place and a university degree to
boot in fair and open competition with the sons of the
English.'" Additionally, he was ''cultured, of the world,
and . . . had wisely and, above all, sympathetically ruled

a crowded District . . .25

22Rudyard Kipling, "The Head of the District,'™ The
Complete Works of Rudyard Kipling, vol. 4: Life's Handl—
caps (Garden City: Doubleday, 1941; reprlnt ed., New York:
Ams Press, 1970), pp. 115-116.

23Ibld.
241p34d., p. 117.
251pid., p. 116.
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Chunder Dé's success in his new province was,
however, queétioned by the Viceroy's more practical ad-
visors. The solution to any problem that might arise was
simple and met with equanimity.

Put the screw on the District officials; brigade Dé
with a very strong Deputy- Commissioner on each side

of him; give him the best Assistant in the Province;
rub the fear of God into the people beforehand; and

if anything'goes wrong, say that his colleagues didn't
back him up. -

From this juncture on, Kipling sketches the demise of the
native leader. He is characterized as an educated native
who is weak, inept and incapable of coping with crises.
When an uprising over his appointment occurs, he flees
after wiring his superiors that "he had not yet assumed

charge of the District,"27

The character of Chunder’Dé fulfills Kipling's
belief that natives, despite their education, did not
have the strength of character to rule an empire.

"I-I-1 insist on knowing what this means," said
the voice of the Deputy-Commissioner . . .

, "Oh!" said Cubor, who being in the mallce could
not understand that fifteen years of education must,
on principle, change the Bengali into a Briton.
"There has been a f;ght on the Border, and heaps

of men are killed . . . _ :

"What for?" '

"Because the teeming millions of the District
don't exactly approve of you . . . . It strikes me
that you had better make arrangements. I act, as you
know by your orders. What do you advise?"

261bid., p. 117.
271bid., pp. 127-128.
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"I-I- take you all to witness that I have not yet
assumed charge of the District," stammered the Deputy-
Commissioner, not in the tones of the 'more English.“‘28

It was the white man who was the real authority and leader
of men. Education, Kipling implied, was wasted on men who
did not possess the strength to utilize its gifts. He
further reinforces this point of view by creating a native
leader who acknowledges that the proper Commissioner for
the District is Tallantire the white assistant who assumed
command during Chunder DE's retreat from responsibility,

Again, Kipling's imperial tenets are reflected in

"The Head of the District." He uses this story to reaffirm
his concepts of a political elect,'characterbdevelopment,
and the right of the British to rule India. Tallantire

was the natural leader because leadership was the product

of a slow process of character development. Through
~generations of work and discipline, the English had been
molded into a race worthy to rule any nation that was

weak. Indians had not undergone this hardening process,
Thus, Chunder Dé was not the man besi able to administer

the District. His failure was inevitable. Ironically, the .
Indians themselves recognized the futility of the situation§7
the English liBérals, however, were not so aStute; |

"An Error in Thé Fourth'DimenSion" treats the

attempts of a wealthy American, Walton Sargeht, to

2871bid,
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transform himself into a member of the English gentry.
Though the story itself does not deal with native peoples,
as such, several comments are included that deserve atten-
tion. His transformation is effected by '"classes, ranks
and denominations' who "silently and discreetly took charge
of his possessions."29 He accepts this situation and re-
tires to be educated by subordinates--Englisb subordinates
of course. "In America; the native demoralizes the English
servant. In England, the servant educates the master;“30
The story continues to relate the culture and refinement
that Sargent is exposed to by his English tutors; In a
word, he is being trained from a raw colonial state to be
an Englishman of culture and refinement;

Though long and painstaking efforts are ekpended,
to accomplish this retooling process, the attempt fails.
Sargent is overcome by his American ways and indulgés in
a wild escapade on '"The Great Buchanian," an English night
train. Kipling's moral is clear: Sargent is an American
by birth and nature. Kipling, as already indicated, viewed
America as a lawless and, sOmewhat; barbaric upsurgent
country. Consequently, its inhabitants were not prepared

by nature itself to exhibit the refinement or character of

Z9Rudyard Kipling, "An Error In The Fourth Dimen-
sion,' The Day's Work (New York: Doubleday and Company,
1905; reprint ed., New York: Books for Libraries Press,
1971), p. 291. ' '

301pid., p. 292.
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the English Though Sargent had been tralned "to be a
little more English than the Engllsh n31 the educatlon
had been wasted since he did not have the character or
disposition to succeed ‘in the task He merely 1earned to
emulate externals W1thout belng capable of 1nter10r121ng
the spirit.
There was no chance now of mistaking the man's nation-
ality. Speech, gesture, and step, so carefully drilled
into him, had gone away with the borrowed mask of indif-
ference. It was a lawful son of the Yogngest People,
whose predecessors were the Red Indian.
Kipling's message was evident: education of the native was
fruitless and would eventually fail.

"The Enlightenment of Pagett, M.P.'" relates a Member
of Parliament's visit to India to ascertain the progress
of the Indian National movement. In a discussion with a
‘long-time Indian civil servant, Pagett explores the impact
of education on the Nationalist movement. Pagett is aghast
when he discovers that the movement is not spontaneous.

"But you cannot deny that the people of India, who

are perhaps, too poor to subscribe are mentally and
morally moved by the agitation," Pagett insisted.

. "That is precisely what I do deny. The native
side of the movement is the woTK of a limited class,
a microscopic minority, as Lord Dufferin described
it, when compared with the people proper, but still -
a very 1nterest1ng class, seeing that it is of our
own creation. It is composed almost entirely of .

those of the literary or clerkly castes who have
received an English education."

31ibid., p. 293.
321bid., p. 300.
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"Surely that's a very important class, Its mem-
bers must be the ordained leaders of popular thought.”

"Anywhere else they might be leaders, but they_have
no social weight in this topsy-turvy land . . . 33

The belief that education was neither affecting or
relevant to the Indian population was reinforced later in
this same story. Again, Pagett; after meeting a young
Indian university student, is somewhat appalled at the
simplistic analysis of facts rendered by the student:

"But he is a native and knows the facts."

"He is a sort of English schoolboy, but married .
three years, and the father of two weaklings, and
knows less than most English schoolboys . . . .

""He meant just what he said; and he is not a
Christian, nor ever will he be. Good people in
America, Scotland and England, most of whom would
never dream of a collegiate education for their
own sons, are pinching themselves to bestow it in
pure waste on Indian youths, Their scheme is an
oblique, subterranean attack on heathenism; the
theory being that with the jam of secular education,
leading to a University degree, the pill of moral
or religious instruction may be coaxed down the
heathen gullet."

"But does it succeed . . . "

. . . the market is dangerously overstocked with
graduates of our Universities . . . . Year by year
" the College mills grind out increasing lists of
youths foredoomed to failure and disappointment, and
meanwhile trade, manufactures, and industrial arts
are neglected and in fact regarded w1§2 contempt by
our new literary mandarins ‘in passe."

33Rudyard Kipling, "The Enlightenment of Pagett;
M.P.," The Collected Works of Rudyard Kipling vol. 5:
Many Inventions, p. 100.

341bid., pp. 117-118.
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Later, the question of industrial education for
natives is raised by Pagett. A sharp and negative‘response,
based on experience, is given by the civil servant:

. . . It was proposed, for example, a few weeks ago,

that a certain municipality in this province should

establish an elementary technical school for the sons

of workmen. The stress of opposition to the plan

came from a pleader who owed all he had to a college

education bestowed on him gratis by Government and

missions . . . . These people, he said, want no

education, for they learn their trades from their

fathers, and to teach a workman's son the elements

of mathematics and physical science would give him

ideas above his bus%gess. They must be kept in

their place . . . .
The weight of these statements is reinforced by the fact
that they are alleged to have been uttered by an_éducated
Indian. Thus, Kipling reveals here that education had not
weakened the barrier of Indian caste hatreds; simultaneously,
.he illustrates that industrial or technical education, in
a formal setting, was unnecessary in Indian society where
education was a family responsibility and an indigeneous
process.

Kipling's most amiable remarks regarding native
education are contained in the poem "Kitchener's School."
Lacking the harshness evident in many of Kipling's
writings, one is led to say that the poem is best charac-

terized as facetitious. 1In a brief introduction, Kipling

ascribes the poem to a Mohammedan schoolmaster serving the

351bid., pp. 118-119.
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Bengali army. Thus, once again, a native provides his
views on colonial education., The work is rivoted on
General Kitchener's provision of money to finance a school
for the Sudanese at Khartoum, after the city had been cap-
tured by his army. The early stanzas speak of Kitchener's
mercy after conquering the city. However, a transition is
quickly made to the folly of his latest scheme--educating
the Sudanese: |
He said: --'Go safely, being abased. I have accom-
plished my vow,'
That was the mercy of Kitchener.
Cometh his madness now!
He does not desire as ye desire, nor
devise as ye devise:
He is preparing a second host--an
army to make ye wise,
Knowing that ye are forfeit by battle
and have no right to live,
He begs for money to bring you learning--
and all the English give.
It is their treasure--it is thelr pleasure--
thus are their hearts inclined:
For Allah created the English mad--

the maddest of all mankind!

The irony of initiating a school for natives is
also exposed. '"They terribly carpet the earth with dead, 
and before their cannon cool, They walk unarmed by two's -
and three's to call the living to school."37 The serious-

ness of the British intent to educate is not, however,

36Rudyard Kipling, "Kitchener's School," The Com-
plete Works of Rudyard Kipling vol. 26: The Five Nations
(Garden City: Doubleday, 1941; reprint ed., Ams Press,
1970), pp. 232-233. .

371bid., p. 233.
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questioned in the poem.
Certainly they were mad from of old; but
I think one new thing,
That the magic whereby they work their
magic--wherefrom their fortunes spring--
May be that they show all peoples their
magic and ask no price in return,
Wherefore, since ye are bound to that magic,
O Hubshee, make haste and learn!
Certainly also is Kitchener mad. But one
sure thing I know--
If he who broke you be minded to teach
You, to his Madrissa go!
Go, and carry your shoes in your hand
and bow your head on your breast,
For he did not slay you in gport, he will
not teach you in jest.3
Once again, Kipling dramatizes the English attempt to
educate colonial peoples as folly. Though he employs
humour within the poem, after reading the piece the reader
is left with a strong sense of waste and futility amidst
benevolent tolerance.
Based on the statements contained in the body of
Rudyard Kipling's writings, it must be concluded that he
did not support the practice of educating colonial peoples.
Within his writings, one cannot locate any positive state-
ment advocating such education. Rather, Kipling used the
tools of his trade to degrade the worth and importance of
colonial education. He characterizes it as an effort in
futility which is totally alien to the nature and person-

_g}iﬁy”oﬁ_an.ind;genous people. Kipling, himself; had not

381bid., p. 234.
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had an opportunity to attend a university, though he ex-
pressed a desire to do so. One must understand the impact
of this fact on his attitude. . Additionally, Kipling had
always valued Indian customs and manners and sought to
protect their cultural integrity. He may have seen the
English pattern of education as a threat to their vitality
and continuance., Finally; the author advocated discipline
and performance of one's reéponsibilities as each man's
personal law. Since he was opposed to native rule for
India, it is entirely possible that he believed education
wouid not aid in preparing a colonial people for their
appropriate role in society. In a word, he maintained
that the informal educational processes at play within a
society was sufficient to educate native peoples.

It was a process that was informal and rodted in
life experience. Kipling believed that older natives were
to be the mentors of the young. Again, it was eiample
that was to be the primary method of instruction. Its
ultimate end was to build an Indian charécter that pos -
sessed the power of human understanding, reflection, and
Agentility; Thus, again Kipling's literature confirms the
thesis that Kipling did pen strong.educational.views:

Unfortunately, Kipling's literature presents a

' strong, negative attitude toward the concept of educating
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native peoples. His resistance to the idea must have been

as influential on his reading public as were his views on

the English educatiohal system. Though the English gov-
ernment continued its efforts in this regard, many English
accepted the idea of '"an uneducated native'" as the ideal.
This belief was consistent with the imperial philosophy
espoused by many Late-Victorians, A sense of moral integrity
flowed from the maintenance of an indigenous state. The
next and final chapter will assemble, compare and contrast

Kipling's formal and informal educational views,



CHAPTER VI

'Summary and Conclusions

This study has explored Rudyard Kipling's edu-
cational views as articulated in his speeches and litera-
ture. An attempt has been made to correlate his views
with personal life eiperiences and thé world climate,
particularly stressing the Late-Victorian milieu in which
Kipling lived; Chapter One indicated that the economic,
intellectual, political and educational currents in the
nineteenth and early twentieth centuries were marked by
~great change. With the formation of 1érge nation-states
in 1870, Europe became politically divided and competitive.
The single source of unity eXisting between Great Britain,
France, Germany, Austria, Hungary and Russia was a similar
way of life and outlook, These nations and their allies
viewed themselves as the civilized world: These major
powers regarded all other nations; partinularly those in
Asia and Africa, as backward.

At the same time, the European population reached
an unparallelled rate of(growth: Thousands of Europeans
began migrating throughout the world. " This shift and |

swelling of population accelerated agricultural and indus-
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trial production, created a world market based in an
international gold standard, expanded the system of free
trade, and extended overseas investments;, Laissez—faire
economic principles'wére swept aside in the advent of
regulated capitalism; EconomiC‘nationalism; a natural
by-product, became entrenched by the early 1880'5;‘

The emigration of European peoples coupled with
economic nationalism launched amrace‘for colonies. During
the period between 1870 and 1914, imperialism dominated
the political scene. Heavy investments of European capital
in less developed countries caused governments to seek
territorial or political domination in order to protect
these investments. England, faced with a competitive
market never before encountered, embraced imperialism for
two reasons: to secure new markets and materials and to
provide an orderly pattern of government tobless developed
countries. As a consequence, England gained control over
the Suez Canal; sought to spread her influence throughout
Asia particularly in Iﬁdia; and, engaged in the Boer War
to extend her rule throughout Africa.

The intellectual trends dominating Europe during the
Late-Vict§rian period genera11§ supported an impérial poli4
tical phiiosophy. Darwinism;.particularly, was utilized
to substantiate white superiority and European fitness to
rule other races. A sense of moral u;gehcy wasAgeneyated

that made the '"White Man's Burden" an encumbent political
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necessity. The emergence of psychology lessened the
liberal belief in man's abounding rationality. A new
stress on the subconscious and environment produced an
anti-intellectualism that pervaded the self-proclaimed
“"civilized countries."

The economic, political and intellectual metamor-
phis that occurred between 1870 and 1914 contributed to a
re-shaping of England's educational system. A rash of
small public schools appeared that devoted themselves to
preparing young men for government service. In order to
produce strong leaders for the Empire, discipline, auth-
ority and team spirit were accentuated. More and more
modern subjects were injected into the curriculum. Com-
petitive examinations were instituted for coveted military
commissions or entrance to the civil service; an over-
emphasis on facts rather than knowledge bégan to charac-
terize the public school scene. After 1875, a model for
public school education became evident. Young men were to
be the embodiment of the Empire: disciplined, devoted to
duty, able to meet the demands of an alien culture.
Attempts to alter this situation continued after this‘f
time. Little substantive progress was made toward re-
formlng the public school, however.

Rudyard Kipling did not escape the impact of these
changes. As Chapter Two indicated, his parents sailed for

India shortly after their marriage. It was in India that
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Rudyard was born and spent the first six years of his life.
In 1871 Kipling returned to England for his education,.
After attending primary school, he entered the United
Services College, a public school founded by military
officers to provide ineXpensive education for their sons.
Here, under the tutelage of the head master, Kipling was
provided with the tools necessary for a literary career--
a deviation from the Late-Victorian pattern.

Kipling returned to India in 1882 and immediately
began working on a newspaper. In the succeeding years, he
encountered British imperialism at work in India. These
years shaped his political philosophy and provided him
with rich materials for later writings. In 1888 he re;;
turned to London armed with an imperial experience and
determined to launch a literary career. Between 1890 and
1902, Rudyard Kipling emerged as the foremost English
author and an ardent advocate of imperialism., His reputa-
tion spréad throughout the wbrld and his influence‘over
the general reading public was singular.

Between 1890 and 1914, Kipling travelled exten-
sively. He was able to gain first hand experience of the
quality of life provided by varying forms of'government‘v'
He became firmly convinced that England possessed the most
stable, orderly government yet developed by man. This con-
viction grew within Kipling into an overpowering loyalty to

the Empire, This pervasive loyalty coupled with his school
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and Indian experiences prompted him to espouse imperialism,

Kipling's imperial philosophy, outlined in Chapter
II1T, was founded upon three prem1365; First among these
was his concept of the Law. He believed that there existed
within every man and nation a law which; if obeyed, har-
monized and ordered life. This theory of law closely
parallelled the traditional definition of natural law;
each being, individual or corporate, was responsible for
its conduct according to its nature and station in life,
If men and nations were responsible; a rule of order would
be achieved. The second tenet in Kipling's philosophy
stated that this rule of order would be achieved through
the efforts of great men; men who were prepared by endow-
ment and education to be leaders’ Thé leadership of sucﬁ
men would extend the rule of order to underdeveloped
countries and elevate man's»standard 6f living. Such
leaders would be recognized by their devotion to duty,
endufance, courage and discipline; While forwarding the
advance of civilization, these men would attain personal
identity and integrity within their own lives. Finally,
Kipling believed that those called‘to such leadership had.
a moral responsibility to respect the manners and customs
of less developed nations; He believed that the integrity
of all peoples had to be furthered thfough'imperialiSm. In:
a word, Kipling authored a unique form of imperialism which

expressed belief in work, discipline, responsibility, and
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a higher quality life for all peoples. Because of his
profound loyalty to and trust in the English form of
~government, he urged Britons to accept the responsibility
as leaders of this new world order,

Kipling's imperial views evidenced strains of the
Social Darwinism popular in Europe during the Late-
Victorian period. Kipling, like the Darwinists, maintained
that life was harsh, that societal problems could not be
easily solved and that work and self-denial were charac-
teristics which distinguished the "fit'" from the "less
fit." In both his writings and public speeches, Kipling
asserted that England and her people were most capable of
extendingﬂcivilization.‘ He attributed this leadership
quality to a national experience and character that had
been developed and refined over centuries of time, He
envisioned England as a nation selected by nature for its
role as world leader. This concept of natural selection
closely aligned Darwinism and imperialism and provided a
justification for the political and economic domination of
-underdeveloped regions. Rudyard Kipling endorsed this
concept but in the hope that such countries cbuld be
enhanced by British rule.

Rudyard Kipling's formal and informal educational
views were identical. Whether expressed in speeches,
addresses, letters or fiction; his educational philosophy

was closely aligned with his imperial convictions. The
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primary purpose of education was to prepare young, middle-
class men for the work of empire-building. The ultimate
educational aim was character development. Every eiement
of the educational process was to be directed toward this
end., The graduate of the public schools was to possess
the qualities of independence, self—reliance; discipline,
courage, and ingenuity. Kipling's men of the Empire were,
above all, men of action.

Kipling did not address himself ektensively to
the question of curriculum. It is clear that the public
schools were to prepare professional men capable of
building an empire. It was encumbent that the skills
requisite to the performance of a job be mastered; be
that a craftsman, soldier or administrator. Kipling be-
lieved that the sciences weré necessary for this. The
classics, however, held an equally important place in
education. Kipling was convinced that the classics accom-
plished three ends: they disciplined the mind to think
logically; they provided the young with a sense of nationaiy
heritage and pride; and, they bestowed an understanding of
human nature. He believed that each of these points was
fundamental to a strong leader of men. It can be said
that the classics and the sciences were intricately bound
together within Kipling's educational design. He advo-
cated that anythingywhich enabled a man to do his job well

was an appropriate subject for the school. Though Kipling
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himself exhibited strong signs of the anti—infellectualism
prevalent at the time, this is not apparent in his educa-
tional philosophy. He promqted intelligence and intel-
lectualism in his men of empire.

Kipling was greatly concerned with the method of
instruction since his aim was the development of character.
He repeatedly pointed out that such development occurred
within the conflicts ekperienced in school life: It was -
the interaction between boys, schoolmates, masters and
school regulations that molded individual personalities;
Within this process; authentic leadership would emerge.
Courage, resourcefulness, self—control; understanding and
common sense would be cultivated. This conflict and these
qualities were the foundations for the future. life of
students and empire alike. 1In this; Kipling exhibited

clearly a Darwinian trait. The stories in Stalky and Co.

were constructed around this method of education.
Teachers, Kipling maintained, were to instruct the
young principally through the example of their own life.
Personal integrity and self-control constituted real
authority and authentic leadership. These qualities pro--
voked respect, admiration and emulation from young men,
The teacher who translated justice, honesty, manliness,
understanding, and courage into his own career; instructed
and aided his students to do the same. Though Kipling did  "
not disapprove of physical discipline, he felt it was |

unnecessary for the exemplary teacher.
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Kipling did not endorse education of subject
peoples., Within his writings; he frequently denounced the
abilities of educated natives. He particularly emphasized
native inability to profit by instruction; He charac-
terized it as an effort in futility which was totally
alien to the nature and temperament of indigeneous people.
It must be recalled that Kipling himself never received
a university education. In addition; Kipling valued native
customs and manners and actively worked to protect their
integrity. He may have envisioned education as a threat to
this integrity. He staunchly insisted that thé informal
educational processes at play in these societies were suf-
ficient to educate subject peoples.

The educational beliefs of Rudyard Kipling are
clearly evident and very consistent throughout his litera-
ture and addresses. Given his eminent popularity and the
extensive circulation of his words, Kipling undisputably
affected the views of a generation of Englishmen and much

of the world. As Mack indicated in Public Schools and

British Opinion Since 1870, Kipling's writings also sparked

a host of educational novels and contributed to a growing
controversy over the role and function of British publié
schools. |

This research has studied the impact of one influ-
ential figure during a given historical time period. His

role as popular educator is unmistakably an important one.
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It would seem that a similar approach could be taken with
other prominent literary figures to ascertain their edu-
cational influence upon the readers of their day.

Further related research involving Kipling's works
could include limited studies in the following areas.

His views on the education of the lower-classes is one _
possibility in which the soldier stories could be analyzed
for content. Another study of interest would be one con-
cerning Kipling's religious philosophy. No work on this
subject has been undertaken since 1899; an up-date would
be particularly useful in the light of current theological
thought. A second related topic would be a correlation of
his views of education with his religious principles and
convictions.

The author would not recommend any attempt to
peruse Kipling's thought regarding the education of women,
however, as this appears to be a ﬁute question for him,
with no evidence of any statement on this subject ih his
writings.

- The re-awakening of interest in Kipling as author
and individual offers limitless possibilities for further
explorations;' Hopefully, this study has contributed to

a fuller understanding of a very enigmatic personage.
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APPENDIX A

PRINCIPAL BOOKS BY RUDYARD KIPLING
WITH CONTENTS OF SHORT-STORY.COLLECTIONSI

1886 Departmental Ditties (Verse)
1888 Plain Tails From the Hills
Lispeth

Three and--an Extra

Thrown Away

Miss Youghal's Sais

'Yoked With an Unbeliever'
False Dawn _

The Rescue of Pluffles
Cupid's Arrows

The Three Musketeers

His Chance in Life

Watches of the Night

The Other Man '
Consequences

The Conversion of Aurelian McGoggin
The Taking of Lungtungpen . '
A Germ-Destroyer

Kidnapped

The Arrest of Lieutenant Golightly
In the House of Suddhoo

His Wedded Wife

The Broken-1ink Handicap
Beyond the Pale

In Error

A Bank Fraud

Tods' Amendment

The Daughter of the Regiment
In the Pride of his Youth

Pig '

The Rout of the White Hussars
The Bronckhorst Divorce Case
Venus Annodomini

The Bisara of Pooree

A Friend's Friend

IThis appendix appears in part in Philip Mason,
Kipling The Glass, The Shadow, and the Fire (New York:
Harper and Row, Publishers, I975)pp. 3I5-319. Additional
books and stories have been added by Ms,., Fiduccia which are
related to this dissertation.
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The Gate of a Hundred Sorrows
The Madness of Private Ortheris
The Story of Muhammad Din
On the Strength of a Likeness
Wressley of the Foreign Office
By Word of Mouth
To Be Filed for Reference
1890 " Soldiers Three
This iIncludes three collections previously pub-
lished in the Indian Railway Library in 1888.
- Soldiers Three
The God From the Machine
Private Learoyd's Story
The Big Drunk Draf
The Solid Muldoon
With the Main Guard
In the Matter of a Private
Black Jack -
The Story of the Gadsbys ;
(There are nine episodes, but they are not sep-
arate stories.)
In Black and White
Dray Wara Yow Dee
The Judgment of Dungara
At Howli Thana
Gemini
At Twenty-Two
In Flood Time
The Sending of Dana Da
On the City Wall
1890 Wee Willie Winkie
This also includes three collections first pub- .
lished in India in 1888.
Under the Deodars
The Education of Otis Yeere
At the Pit's Mouth
A Wayside Comedy
The Hill of Illusion
A Second-Rate Woman
Only a Subaltern
The Phantom Rickshaw
My Own True Ghost Story
The Strange Ride of Morrowbie Jukes
The Man who would be King
" Wee Willie Winkie '
Baa Baa, Black Sheep
His Majesty the King
The Drums of the Fore and Aft
1890 " The Light That Failed




1891

1892
1893

1894
1895
1896
1897
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Life's Handicap

The Incarnation of Krishna Mulvaney
The Courting of Dinah Shadd

On Greenhow Hill

The Man Who Was

The Head of the District
Without Benefit of Clergy

At the End of the Passage

The Mutiny of the Mavericks
The Mark of the Beast

The Return of Imray

Namgay Doola

The Lang Men o' Larut

Bertran and Bimi

Reingelder and the German Flag
The Wandering Jew

Through the Fire

The Finances of the Gods

The Amir's Homily

Jews in Shushan

The Limitations of Pambe Serang
Little Tobrah

Moti Guj--Mutineer

Bubbling Well Road

'The City of Dreadful Night'
Georgie Porgie

Naboth ' ,

The Dream of Duncan Parenness
The Naulahka

Barrack-Room Ballads

Many Inventions

The Disturber of Traffic

A Conference of the Powers

My Lord the Elephant

One View of the Question

'The Finest Story in the World'
His Private Honour

A Matter of Fact

The Lost Legion

In the Rukh S
tBrugglesmith'

tLove-o'-Women'

The Record of Badalia Herodsfoot
Judson and the Empire

The Children of the Zodiac

" The Jungle Book

The Second Jungle Book
The Seven Seas (verse)
Captains Courageous




1898

1899
1901
1902
1903
1904

1906
1909

1910
1917
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The Day's Work

The Bridge-Bullders

A Walking Delegate

The Ship That Found Herself
The Tomb of his Ancestors

The Devil and the Deep Sea
William the Conqueror-Part I
William the Conqueror-Part II
.007

The Maltese Cat

'Bread Upon the Waters'

An Error in the Fourth Dimension
My Sunday at Home

The Brushwood Boy

Stalky and Co.

Kim

" The Just-So Stories

The Five Nations (verse)

Tratfics and Discoveries

The Captive

The Bonds of Discipline

A Sahibs' War

'Their Lawful Occasions': Part I
'Their Lawful Occasions': Part II
The Comprehension of Private Copper
Steam Tactics

"Wireless!

The Army of a Dream Part I

The Army of a Dream Part II
'They!

Mrs, Bathurst

Below the Mill Dam

Puck of Pook's Hill

Actions and Reactions

An Habitation Enforced

Garm--~a Hostage

The Mother Hive

With the Night Mail

A Deal in Cotton

The Puzzler

Little Foxes

The House Surgeon

" Rewards and Fairies

(including "Cold Iron')
A Diversity of Creatures
As Easy as A.B.C.
Friendly Brook '

In the Same Boat

The Honours of War




201

The Dog Hervey
The Village that Voted the Earth was Flat
In the Presence
Regulus
The Edge of the Evening
The Horse Marines
'My Son's Wife'
The Vortex
'Swept and Garnished'
Mary Postgate
1919 " The Years Between (verse)
1926 Debits and Credits
The Enemies to Each Other
Sea Constables: a Tale of '15
'In the Interests of the Brethren!
The United Idolaters
The Wish House
The Janeites
The Prophet and the Country
The Bull that Thought
A Madonna of the Trenches
The Propagation of Knowledge
. A Friend of the Family '
On the Gate: a Tale of '16
The Eye of Allah
The Gardener
1928 A Book of Words (Speeches)
1932 Limits and Renewals
Dayspring Mishandled
The Woman in his Life
The Tie
The Church that was at Antloch
Aunt Ellen
Fairy-Kist
A Naval Mutiny
The Debt
The Manner of Men
Unprofessional
Beauty Spots
The Miracle of St. Jubanus
The Tender Achilles
" Uncovenanted Mercies
1937 (posthumously) Something of Myself




APPENDIX B

SEPARATE WORXS OF RUDYARD KIPLINGI

Note: Kipling's bibliography is complicated by the
existence of numerous separate items printed
for copyright purposes, and even more numerous
piracies, No reference is made to them in the
following section.

Schoolboy Lyrics. Lahore (1881). Verse,

Echoes, by two writers. Lahore (1884). Verse.
Contains 32 poems by Kipling and 7 by Alice Kipling,
his sister.

Quartette, by four Anglo-Indian writers. Lahore (1885).
Fiction. Includes 'The Strange Ride of Morrowbie
Jukes' and 'The Phantom Rickshaw' by Kipling, and
contributions in prose and verse by his parents
and sister.

Departmental Ditties and Other Verses. Lahore (1886).
Verse. The Calcutta editions of 1886, 1888, 1890 con-
tain additional poems.

Plain Tales From the Hills. Calcutta (1888). Fiction.
Most of the stories in this collection had previously
been published in The Civil and Military Gazette.

Soldiers Three, A Collection of Stories setting forth
Certain Passages in the Lives and Adventures of Privates
Terence Mulvaney, Stanley Ortheris, and John Learoyd
Allahabad (1888). Fiction.

The Story of the Gadsbys, A Tale without a Plot. Allahabad
(1888). Fiction,

In Black and White. Allahabad (1888). Fiction.

Under the Deodars. Allahabad (1888). Fiction.

IThis appendix appears in Bonamy Dobree, Rudyard
Kipling (New York: Longmans, Green and Company, 1951),
pp. 34-40, ' :
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The Phantom Rickshaw and Other Tales. Allahabad (1888).
Fiction,

Wee Willie Winkie and Other Child Stories. Allahabad (1888).
Fiction. Most of the stories in this and the four
preceding collections of 1888 had previously been
published in The Week's News.

The Courting of Dinah Shadd and Other Stories, with a
Biographical and Critical Sketch by Andrew Lang.
New York (1890). Fiction,

The Light That Failed. (New York 1890: altered and en-
larged version, 1891.) Fiction. There were two Ameri-
- can editions of 1890, the first with an unhappy
ending, the second with a happy one.

Life's Handicap: Being Stories of Mine Own People (1891).
Fiction. '

American Notes (with 'The Bottle Imp', by R.L. Stevenson).
: “New York (1891). Essays. Reprinted from The Pioneer.

The City of Dreadful Night and Other Places. Allahabad
(1891). Fiction. Stories reprinted from The Pioneer.
An earlier edition of the same year was suppressed,
'as was also a collection (1890) of stories reprinted
from the Civil and Military Gazette and entitled
~The City of Dreadful Night and Other Sketches.

The Smith Admlnlstratlon. Allahabad (1891). Essays.
Suppressed. - : : —

Letters of Marque. Allahabad (1891). Fiction. Suppressed.

The Naulahka: A Story of West and East (1892). Fiction.
In collaboration with C.W. Balestier, whose sister,
Caroline, became Kipling's wife.

Barrack-Room Ballads and Other Verses (1892). Verse.
IncIudes the poems from Departmental Ditties 1890.

Many Inventions (1893). Fiétion. A1l but four of the
stories had previously been published in magazines.

The Jungle Book (1894). Fiction and Verse.

The Second Jungle Book (1895), Fiction and Verse. The
stories 1in the two Jungle Books had previously been
published in magazines,
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Out of India. Things I Saw and Failed to See, in Certain
Days and Nights at Jeypore and Elsewhere. New York
(1895). Fiction. Includes Letters of Marque,
1891, and The City of Dreadful Night, 1891.

The Seven Seas (1896). Verse. Poems collected and re-
printed from various sources.

Soldier Tales (1896). Verse. Poems collected and re-
printed from various sources.

An Almanac of Twelve Sports for 1898, by William Nicholson.
With accompanying rhymes by Rudyard Kipling (1897).
Verse. ’

Captains Courageous. A Story of the Grand Banks (1897).
~Fiction.

The Day's Work (1898). Fiction. A Collection of stories
previously published in magazines.

A Fleet In Being: Notes of Two Trips with the Channel
Squadron (1898). Essays. Reprinted from the Morning
Post. :

Stalky and Co. (1899). Fiction. A collection of stories
previously published in magazines,.

Recessional and Other Poems (1899). Verse. Reprinted from
newspapers.

From Sea to Sea: Letters of Travel. 2 vols. New York
(1899; London 1900). Belles-lettres. Contains 'Letters
of Marque'; 'American Notes'; 'City of Dreadful
Night'; and 'The Smith Administration'.

With Number Three, Surgical and MediCal; and New Poems,
Santiago de Chile (1900). Verse. Reprinted from
magazines and newspapers.

War's Brighter Side. The Story of 'The Friend' Newspaper
by Julian Ralph (1901). Contains contributions by
Kipling in prose and verse. The Friend was pub-
lished in 1900 during the South African War at
Bloemfontein under his editorship.

Kim (1901). Fiction.
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Railway Reform in Great Britain. New York (1901). Essay.

The Sin of Witchcraft (1901). Reprinted from The Times.

The Science of Rebellion. A Tract for the Times (1902).
Essay.

Just-So Stories for Little Children (1902). Fiction and
Verse, AIl but one of the stories in this collection
had previously been published in magazines.

The Five Nations (1903). Verse. Largely reprinted from
newspapers and periodicals.

Traffics and Discoveries (1904). Fiction and Verse. A col-
~Iection of stories previously published in magazines.

Puck of Pook's Hill (1906). Fiction and Verse. The stories
had previously been published in magazines.

A Letter on a Possible Source of the Tempest, with an
Epistle to the Reader by E.C., Frost. Providence, R.I.
(1906). Reprinted from the Spectator. ’

Speech as Chairman at the Annual Dinner of the Artists
General Benevolent Institution on 9 May 1907 (1907).
Speech. :

Doctors: An Address delivered to the Students of the
Medical School of the Middlesex Hospital, 1 October
1908. With a Preface by R. Lucas (1908). Speech.

Letters to the Family, Notes on a Recent Trip to Canada.
Toronto (1908). Essays. Reprinted from newspapers.

Abaft the Funnel., New York (1909). Fiction. Reprinted
from newspapers.

Actions and Reactions (1909). Fiction and Verse. The
stories had previously been published in magazines.

Rewards and Fairies (1910). Fiction and Verse. All but
one of the stories had previously been published in
magazines.

A History of England (1911). 1In collaboration with C.R.L.
Fletcher. KipIing contributed 23 poems.




- 206

Why The Snow Falls At Vernet. A Legend of St. Saturnia.
Fiction (1911)., Contributed to 'Pages from the Merry
Thought', Vernet-Les-Bains (1911).

Songs From Books (1913). Verse. A collection of verse
from earlier books.

The New Army In Training (1915). Essays. Reprinted from
the Daily MaiT.

The Fringes of the Fleet (1915). Essays. Reprinted from
the Daily Telegraph.

France at War (1915). Essays. Reprinted from the Daily
“Mail. -

Tales of 'The Trade' (1916). Essays. Reprinted from The
Times.

Sea Warfare (1916). Essays. Includes 'Fringes of the Fleet';
"Tales of "The Trade"'; 'Destroyers at Jutland'; and 'The
Neutral'--all previously published in newspapers.

A Diversity of Creatures (1917). Fiction and Verse. All
but one of the stories had previously been published
in magazines. '

The War in the Mountains (in Italian). Milan (1918). Re-
printed i1n various English and Foreign newspapers.

Britain and the War, by A. Chevrillon (1917). Preface by
Kipling.

The Eyes of Asia. New York (1918). Essays. Reprinted
from the Saturday Evening Post. .

Kipling's Message. An Address delivered at Folkestone on
5 February 1918 (1918). Speech,

The Years Between (1919). Verse. Largely reprinted from
newspapers and periodicals, '

The Graves of the Fallen (1919). Essay. Written for The
Imperial War Graves Commission.

Horace: Odes I, VI, XIII from Book V. Oxford (1920).
KipIing's contribution to a translation of the Fifth
Book, ed. A.D. Godley. His collaborator was
C. Graves. '
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Letters of Travel, 1892-1913 (1920). Essays. Includes
"From Tideway to Tideway' (1892); 'Letters to the
Family' (1907); and 'Egypt of the Magicians'
(1913), reprinted from newspapers and periodicals.

England and the English. A Speech at the Festival Dinner
of the Royal Society of St. George, 1920 (1921).
Speech,

The First Assault Upon the Sorbonne. New York (1922).
Speech.

A Kipling Anthology. 2 vols. (1922); Prose and verse
selected by R, Kipling.

The Irish Guards in the Great War. Compiled and Edited by
Rudyard Kipling. 2 vols. (1923).

Land and Sea Tales for Scouts and Guides (1923). Fiction
and Verse. All but one of the stories had previously
been published in newspapers and periodicals.

Independence. Rectorial Address delivered at St. Andrews,
ctober 1923 (1924). Speech.

Songs for Youth (1924). A Collection made from earlier
“books.

The Shipping Industry. Report of a Speech at the Annual
Dinner of the Chamber of Shipping of the United King-
dom, New York (1925). Speech.

Debits and Credits (1926). Fiction and Verse. The stories
“had previously been published in magazines.

The Art of Fiction. A Speech at the Presentation of the
Gold Medal of the Royal Soc1ety of Literature (1926)
Speech.

A Book of Words. Selections from Speeches and Addresses
delivered between 1906 and 1927 (1928). Speeches.
Reprinted from original separate editions and
from newspapers.

Healing by the Stars. Address to the Members of the Royal
Society of Medicine. New York (1928).

Songs From the Sea (1927). Verse. Poems reprinted from
earlier books.
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Thy Servant A Dog (1930). Fiction.

Limits and Renewals (1932). Fiction and Verse. Reprinted
in part from various sources.

Souvenirs of France (1933). Essays.

Something of Myself: For My Friends Known And Unknown
(1936). Autobiography.

Facing the Facts. A Speech delivered at the Annual Banquet
: o% the Royal Society of St. George, 6 May 1935 (1936).
Speech.




APPENDIX C
INDEX TO PROSE OF RUDYARD KIPLING!

(The title in parentheses refers to the volume in which the
item appears.)

Across a Continent (From Tideway to Tideway and Letters
' of Travel)

Adoration of the Mage, The (Abaft the Funnel)

Amir's Homily, The (Life's Handicap)

Among the Railway Fold (City of Dreadful Night and From
Sea to Sea) ’

Army of a Dream, The (Traffics and Discoveries)

Arrest of Lieut. Golightly, The (Plain Tales)

As Easy as A.B.C. (A Diversity of Creatures)

At Howli Thana (In Black and White)

At the End of the Passage (Life's Handicap)

At the Pit's Mouth (Under the Deodars)

At Twenty-Two (In Black and White)

Aunt Ellen (Limits and Renewals)

Baa, Baa, Black Sheep (Wee Willie Winkie)

Bank Fraud, A (Plain Tales)

Battle of Rupert Square, The (Uncollected Prose, I)

Bazaar Dhulip, A (From Sea to Sea)

IThis appendix appears in Bonamy Dobree, Rudyard
Kipling (New York: Longmans, Green and Company, 1951),
PP. -55.
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Beauty Spots (Limits and Renewals)

Beginnings of the Armadilloes, The (Just-So Stories)

Below the Mill Dam (Traffics and Discoveries)

Benefactors, The (Uncollected Prose, II)

Bertran and Bimi (Life's Handicap)

Betrayal of Confidences, The (Abaft the Funnel)

Beyond the Pale (Plain Tales)

Big Drunk Draf', The (Soldiers Three)

Bisara of Pooree, The (Plain Tales)

Bitters Neat (Plain Tales)

Black Jack (Soldiers Three)

Bold 'Prentice, The (Land and Sea Tales)

Bonds of Discipline, The (Traffics and Discoveries)

Bow Flume Cable-Car, The (Abaft the Funnel)

'Bread Upon the Waters' (The Day's Work)

Bride's Progress, The (From Sea to Sea)

Bridge-Builders, The (The Day's Work)

Broken-Link Handicap, The (Plain Tales)

Bronckhorst Divorce Case; The (Plain Tales)

Brother Square-Toes (Rewards and Fairies)

'Brugglesmith' (Many Inventions)

Brushwood Boy, The (The Day's Work)

Bubbling Well Road (Life's Handicap)

Bull that Thought, The (Debits and Credits)

Burgher of the Free State, A (Uncollected Prose, 1I)
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Burning of the Sarah Sands, The (Land and Sea Tales)

Butterfly that Stamped, The (Just-So Stories)

By Word of Mouth (Plain Tales)

'Uncollected Prose'; 'Brazilian Sketches' and 'The War' are
included in the Sussex Edition.

Captains Courageous (Captains Courageous and From Tideway
to Tideway)

Captive, The (Traffics and'Discoveries)

Cat that Walked by Himsélf, The (Just-So Stories)

Centurion of the Thirtieth, A (Puck of Pook's Hill)

Chautauquaed (Abaft the Funnel)

Children of the Zodiac, The (Many Inventions)

Church that was Antioch, The (Limits and Renewals)

Cities and Spaces (Letters to the Family)

Cities and Spaces (Letters of Travel)

City of Dreadful Night, The (Life's'Handicgp)

Claims of Art, The (A Book of Words)

Classics and the Sciences, The (A Book of Words)

Cold Iron (Rewards and Fairies)

Collar-Wallah and the P01son Stick, The (Uncollected
Prose, II)

Comprehension of Prlvate Copper, The (Traffics and Dis-
coveries)

Conclusion, A (Letters to the Family and Letters of TraVel)

Conference of the Powers, A '(Many Inventions and Courting
of Dinah Shadd)

Consequences (Plain Tales)

Conversion of Aurelian McGroggin, The (Plain Tales)
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Conversion of St. Wilfrid, The (Rewards and Fairies)

Courting of Dinah Shadd (name title and Life's Handicap and
Soldier Tales)

Cow-House Jirga, The (The Smith Administration and From
Sea to Sea)

Crab that Played with the Sea (Just-So Stories)

Cupid's Arrows (Plain Tales)

Daughter of the Regiment, The (Plain Tales)

Dayspring Mishandled (Limits and Renewals)

Dead Kings (Egypt of the Magicians)

Deal in Cotton, A (Actions and Reactions)

Death in the Camp, A (Abaft the Funnel)

Debt, The (Limits and Renewals)

Destroyers at Jutland (Sea Warfare)

Devil and the Deep Sea, The (The Day's Work)

-Displaie of New Heraldry, A (Uncollected Prose, II)

District At Play, A (The Smith Administration and From
Sea to Sea)

Disturber of Traffic, The (Many Inventions)

Doctor of Medicine, A (Rewards and Fairies)

Doctor's Work, A (A Book of Words)

Dog Hervey, The (A Diversity of Creatures and Collected
Dog Stories)

Dray Wara Yow Dee (In Black and White)

Dream of Duncan Parrenness, The (Life's Handicap)

Drums of the Fore and Aft, The (Wee Willie Winkie and
Soldier Tales) . , )
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'Dymchurch Flit' (Puck of Pook's Hill)

Edge of the East, The (From Tideway to Tideway and Letters
of Travel)

Edge of the Evening, The (A Diversity of Creatures)

Egypt of the Magicians (Letters of Travel)

Education of Otis Yeere, The (Under the Deodars)

Elephant's Child, The (Just-So Stories)

Enemies to Each Other, The (Debits and Credits)

Erastius of the Wanghoa (Abaft the Funnel)

Error in the Fourth Dimension, An (The Day's Work)

England and the English (A Book of Words)

English School, An (Land and Sea Tales)

Enlightenments of Pagett, M.P., The (Many Inventions)

Explanation of Mir Baksh, The (The Smith Administration
and From Sea to Sea)

Eye of Allah, The (Debits and Credits)

Eyes of Asia, The (Eyes of Asia)

Face of the Desert, The (Letters of Travel)

Fairy-kist (Limits and Renewals)

Fallen Idol, A (Abaft the Funnel)

False Dawn (Plain Tales)

Father of Lightnings (Brazilian Sketches)

Fatima (The Story of the Gadsbys)
Fiction (A Book of Words)

Finances of the Gods, The (Life's Handicap)

'*Finest Story in the World, The' (Many Inventions)
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First Sailor, The (A Book of Words)

Flag of Their Country, The (Stalky and Co.)

Flight of Fact, A (Land and Sea Tales)

Folly Bridge (Uncollected Prose, 1)

For One Night Only (Uncollected Prose, I)

Fortunate Towers, The (Letters to the Family)

Fortunate Towns, The (Letters of Travel)

France and Britain (A Book of Words)

France at War (France at ¥War)

Friend of the Family, A (Debits and Credits)

Friend's Friend, A (Plain Tales)

Friendly Brook (A Diversity of Creatures) -

From Tideway to Tideway (Letters of Travel)

Fumes of the Heart, The (The Eyes of Asia)

Garden of Eden, The (The Story of the Gadsbys)

Gardener, The (Debits and Credits)

Garm--a Hostage (Actions and Reactions)

Gate of the Hundred Sorrows, The (Plain Tales)

Gemini (In Black and White)

Georgie Porgie (Life's Handicap)

Germ Destroyer, A (Plain Tales)

The Giridih Coal Fields (City of Dreadful Night and From
Sea to Sea)

Gloriana (Rewards and Fairies)

God from the Machine, The (Soldiers Three)
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Great Census, The (From Sea to Sea)

Great Play Hunt, The (Thy Servant a Dog)

Griffiths--the Safe Man (Abaft the Funnel)

Growth and Responsibility (A Book of Words)

Habitation Enforced, An (Actions and Reactions)

Half a Dozen Pictures (From Tideway to Tideway and Letters
of Travel)

Hal' o' the Draft (Puck of Pook's Hill)

Handicap of Letters, The (A Book of Words)

Hands of Justice, The (Smith Administration and From Sea
to Sea)

Haunted Subalterns (Plain Tales)

Head of the District, The (Life's Handicap)

Her Little Responsibility (Abaft the Funnel)

Her Majesty's Servant (Jungle Book)

Hill of Illusion, The (Under the Deodars)

His Brother's Keeper (Abaft the Funnel)

His Chance of Life (Plain Tales)

His Gift (Land and Sea Tales)

His Majesty the King (Wee Willie Winkie)

His Private Honour (Many Inventions)

His Wedded Wife (Plain Tales)

History of a Fall, The (Abaft the Funnel)

Honours of War, The (A Diversity of Creatures)

Horse Marines, The (A Diversity of Creatures)

House Surgeon, The (Actions and Reactions)
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How Fear Came (Second Jungle Book)

How the Alphabet was Made (Just-So Stories)

How the Camel Got his Hump (JuSt-So Stories)

How the First Letter was Written (Just-So Stories)

How the Leopard got his Spots (Just-So Stories)

How the Rhinoceros got his Skin (Just-So Stories)

How the Whale got his Throat (Just-So Stories)

Hunting a Miracle (The Smith Administration and From Sea
to Sea)

Imperial Relations ( A Book of Words )

Impressionists, The (Stalky and Co.)

'In Ambush' (Stalky and Co.)

In an Opium Factory (The City of Dreadful Night and From
Sea to Sea)

In Black and White (In Black and White)

In Error (Plain Tales)

In Flood Time (In Black and White)

In Sight of Monadnock (From Tideway to TidewéX)

In the House of Suddhoo (Plain Tales)

'In the Interests of the Brethren' (Debits and Credits)

In the Matter of a Private (Soldiers Three)

In the Presence (A Diversity of Creatures)

In the Pride of His Youth (Plain Tales)

In the Rukh (Many Inventions)

In the Same Boat (A Diversity of Creatures)

Incarnation of Krishna Mulvaney, The (Life's Handicap and
Soldier Tales)
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Independence (A Book of Words)
It! (Abaft the Funnel)

Janeites, The (Debits and Credits)

Jews in Shushan (Life's Handicap)

Journey Out, The (Brazilian SKetches)

Judgment of Dungara, The (In Black and White)

Judson and the Empire (Many Inventions)

Kaa's Hunting (The Jungle Book)

Kidnapped (Plain Tales)

Killing of Hatim Tai, The (The Smith Administration and
From Sea to Sea)

King's Ashes, A (The Smith Administration and From Sea to
Sea) .

Knife and the Naked Chalk, The (Rewards and Fairies)

Knights of the Joyous Venture (Puck of Pook's Hill)

Labour (Letters to the Family)

Lamentable Comedy of Willow Wood, The (Uncollected Prose, I)

Lang Men o' Larut, The (Life's Handicap)

Last Relief, The (Uncollected Prose I)

Last of the Stories, The (Abaft the Funnel)

Last Term, The (Stalky and Co.)

Leaves from a Winter Note-Book (Letters to the Family and
Letters of Travel)

Legs of Sister Ursula, The (Uncollected Prose, TI)

Letter from Golam Singh, A (The Smith Administration and
From Sea to Sea)

Letters of Marque (From Sea to Sea)




218

Letters on Leave (Abaft the Funnel)

Letters to the Family (Letters of Travel)

Letting in the Jungle (Second Jungle Book)

Likes o' Us, The (Abaft the Funnel)

Limitations of Pambe Serang (Life's Handicap)

Lispeth (Plain Tales)

Literature (A Book of Words)

Little Foxes (Actions and Reactions)

Little More Beef, A (Abaft the Funnel)

Little Prep, A (Stalky and Co.)

Little Tobrah (Life's Handicaps)

Lost Legion, The (Many Inventions)

'Love o' Women' (Many Inventions)

Madness of Private Ortheris, The~(P1ain'Ta1es)

Madonna of the Trenches, A (Debits and Credits and Land
and Sea Tales)

Magic Square, The (A Book of Words)

Maltese Cat, The (The Day's Work)

Man Who Was, The (Life's Handicap and Soldier Tales)

Man who would be King, The (The Phantom Rickshaw)

Manner of Men, The (Limits and Renewals)

Marklake Witches (Rewards and Fairies)

Mary Kingsley (Uncollected Prose II)

Mark of the Beast, The (Life's Handicap)

Mary Postgate (A Diversity of Creatures)

Matter of Fact, A '(Many Inventions)
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Menagerie Aboard, A (Abaft the Funnel)

Mine Sweepers (Sea Warfare)

Miracle of Purun Bhagat, The (Second Jungle Book)

Miracle of St. Jubanus, The (Limits and Renewals)

Miss Youghal's Sais (Plain Tales)

Moral Reformers, The (Stalky and Co.)

Mother Hive, The (Actions and Reactions)

Moti Guj--Mutineer (Life's Handicap)

Mountains and the Pacific (Letters to the Family)

Mowgh's Brothers (The Jungle Book)

Mrs. Bathurst (Traffics and Discoveries)

Mrs., Hauksbee Sits Out (Many Inventions)

Mutiny of the Mavericks, The (Life's Handicap)

My First Book (Uncollected Prose II)

My Great and Only (Abaft the Funnel)

My Lord the Elephant (Many Inventions)

My Own True Ghost Story (The Phantom Rickshaw)

'My Son's Wife' (A Diversity of Creatures)

My Sunday at Home (The Day's Work)

Naboth (Life's Handicap)

Namgay Doola (Life's Handicap)

Naval Mutiny, A (Limits and Renewals)

New Brooms (Abaft the Funnel)

New Dispensation; The (Abaft the Funnel)

Newspapers and Democracy (Letters to the Family and -
Letters of Travel)
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Of Those Called (The Phantom Rickshaw)

0l1d Men at Pevensey (Puck of Pook's Hill)

On Exhibition (Abaft the Funnel)

On Greenhow Hill (Life's Handicap)

On the City Wall (In Black and White)

On the Gate: a Tale of '16 (Debits and Credits)

On the Great Wall (Puck of Pook's Hill)

On the Strength of a Likeness (Plain Tales)

One View of the Question (Many Inventions)

Only a Subaltern (Under the Deodars)

On Dry-Cow Fishing as a Fine Art (Uncollected Prose I)

On One Side Only (Letters of Travel)

One Lady at Large (Abaft the Funnel)

.007 (The Day's Work)

Opinions of Gunner Barnabus (The Smith Administration and
From Sea to Sea)

Other Man, The (Plain Tales)

Our Indian Troops in France (A Book of Words)

Our Overseas Men (From Tideway to Tideway and Letters of
Travel)

Qutsider, The {(Uncollected Prose, 1I)

Parable of Boy Jones, The (Land and Sea Tales)

Passengers at Sea (A Book of Words)

People at Home, A (Letters to the Famlly and Letters of
Travel)

Phantom Rickshaw, The (The Phantom Rickshaw)

Pig (Plain Tales)
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Pit that they Digged, The (The Phantom Rickshaw)

Pleasure Cruise, The (Uncollected Prose, 1I)

Poor Dear Mamma (The Story of the Gadsbys)

Potted Princess, The (Uncollected Prose, TI)

'"Priest in Spite of Himself, A' (Rewards and Fairies)

Private Account, The (Eyes of Asia)

Private Learoyd's Story (Soldiers Three)

'Proofs of Holy Writ' (Uncollected Prose, I1I)

Propagation of Knowledge, The (Debits and Credits and Com-
plete Stalky)

Prophet and the Country, The (Debits and Credits)

Puzzler, The (Actions and Reactions)

Quiquern (Second Jungle Book and Collected Dog Stories)

'Quo Fata Vocant'! (Uncollected Prose, II)

Railways and a Two Thousand-Feet Climb (Brazilian Sketches)

Really Good Time, A (Abaft the Funnel)

Record of Badalia Herodsfoot, The (Many Inventions)

Red Dog (Second Jungle Book)

Red Lamp, The (Abaft the Funnel)

Regulus (A Diversity of Creatures and Complete Stalky)

Reinforcement, A (Uncollected Prose, 1I)

Reingelder and the German Flag (Life's Handicap)

Rescue of Pluffles, The (Plain Tales)

Retired Gentleman, A (Eyes of Asia)

Return of Imray, The (Life's Handicap)
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Return to Civilization, A (A Book of Words)

Return to the East, A (Letters of Travel)

Riddle of Empire, The (Letters of Travel)

'Rikki-Tikki-Tavi' (The Jungle Book)

Rio (Brazilian Sketches)

Ritual of Government, The (A Book of Words)

Road to Quebec, The (Letters to the Family and Letters
of Travel)

Rout of the White Hussafs, The (Plain Tales)

Sahib's War, A (Traffics and Discoveries)

Sao Paolo and a Coffee Estate (Brazilian Sketches)

Satisfaction of a Gentleman; The (Stalky and Co.)

School EXperiences (A Book of Words)

Science of Rebellion, The (Uncollected Prose, II)

Scot and the War, The (A Book of Words)

Sea Constables: a Tale of '15 (Debits and Credits) -

Sea Dog, A (Collected Dog Stories)

Sea Travel (Egypt of the Magicians and Letters of Travel)

Sea Warfare (Sea Warfare)

Second-Rate Woman, A (Under the Deodars)

Self-Made Man, A (From Sea to Sea)

Sending of Dana Da, The (In Black and White)

Serai Cabal, The (The Smith Administration and From Sea
to Sea) '

Serpent of the 01d Nile, A (Letters of Travel)

Servants of the Queen (The Jungle Book)
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Shadow of His Hand, The (Abaft the Funnel)

Ship that Found Herself, The (The Day's Work)

Shipping (A Book of Words)

Sing-Song of 01d Man Kangaroo, The (Just-So Stories)

Slaves of the Lamp (Stalky and‘Co:)

'Sleipner' late 'Thurinda' (Abaft the Funnel)

Smith Administration, The (self title and From Sea to Sea)

Smoke of Manila, A (Abaft the Funnel)

Snake Farm, A (Brazilian Sketches)

Solid Muldoon, The (Soldiers Three)

Some Aspects of Travel (A Book of Words)

Some Earthquakes (From Tideway to Tideway and Letters of
Travel)

Son of His Father, The (Land and Sea Tales)

Soul of a Battalion, The (Uncollected Prose, II)

Spirit of the Latin, The (A Book of Words)

Souvenirs of France (Souvenirs of France)

Speech to Canadian Authors (A Book of Words)

Spirit of the Navy, The (A Book of Words)

Spring Running, The (Second Jungle Book)

Stalky (Stalky and Co.)

Stationery (A Book of Words)

Steam Tactics (Traffics and Discoveries)

Story of a King, The (The Smith Administration and From
Sea to Sea) )
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Story of Muhammad Din, The (Plain Tales)

Story of the Gadsbys, The (Story of the Gadsbys and
Soldiers Three) '

Strange Ride of Morrowbie Jukes, The (The Phantom Rickshaw)

Supplementary Chapter, A (Abaft the Funnel)

Surgeons and the Soul (A Book of Words)

'Surgical and Medical' (Uncollected Prose, 1I)

Swelling of Jordan; The (The Story of the Gadsbys)

'Swept and Garnished' (A Diversity of Creatures)

Tabu Tale, The (Land and Sea Tales)

Taking of Lungtungpen, The (Plain Tales and Soldier Tales)

Tales of 'The Trade' (Sea Warfare)

'Teem': A Treasure Hunter (Uncollected Prose, II)

Tender Achilles, The (Limits and Renewals)

Tents of Kedar, The (The Story of the Gadsbys)

'Their Lawful Occasions' (Traffics and Discoveries)

Thesis, A (A Book of Words)

'They' (Traffics and Discoveries)

Three and--an Extra (Plain Tales)

Three Musketeers, The (Plain Tales)

Three Young Men: London in a Fog, The '(Abaft the Funnel)

Through the Fire (Life's Handicap)

Thrown Away (Plain Tales)

Thy Servant a Dog (Thy Servant a Dog)

Tie, The (Limits 'and Renewals)

Tiger--Tiger! (The Jungle Book)




Tiglath Pilester (Abaft the Funnel)

Tina (Second Jungle Book)

To Be Filed for Reference (Plain Tales)

Toby's Dog (Thy Servant a‘Dog)

Tod's Amendment (Plain Tales)

Tomb of His Ancestors, The (The Day's Work)

Toomai of the Elephants (The Jungle Book)

Tour of Inspection, A (A Diversity of Creatures)

Track of a Lie (Phantom Rickshaw)

Treasure of the Law, The (Puck of Pook's Hill)

Tree of Justice, The (Rewards and Fairies)

Trees and the Wall; The (A Book of Words)

Trooper of Horse, A (Eyes of Asia)

Two Forewords (Uncollected Prose, II)

Uncovenanted Mercies (Limits and Renewals)

Undefended Island, An (A Book of Words)

Under the Deodars (Under the Deodars)

Undertakers, The (Second Jungle Book)

Unqualified Pilot, An (Land and Sea Tales)

United Idolators, The (Debits and Credits and Complete

Stalky)

Unprofessional (Limits and Renewals)

Unsavoury Interlude, An (Stalky and Co.)

Up the River (Letters of Travel)

Uses of Reading; The (A Book of Words)

Valley of the Shadow; The (The StOrxfbf'the“Gadsbys)'

225



226
Values in Life (A Book of Words)

Vengeance of Lal Beg, The (The Smith Administration and
" From Sea to Sea)

Venus Annodomini '(Plain Tales)

Verdict of Equals, A (A Book of Words)

Village Rifle Club, A (Uncollected Prose, T1I)

Village that Voted the Earth was Flat, The (A Diversity of
Creatures)

Virtue of France, The (A Book of Words)

Vortei, The (A Diversity of Creatures)

Waking From Dreams (A Book of Words)

Walking Delegate; A (The Day's Work)

Wandering Jew, The (Life's Handicap)

War and the Schools, The (A Book of Words)

War in the Mountains (The War)

Watches of the Night (Plain Tales)

Way that He Took, The (Land and Sea Tales)

Wayside Comedy, A (Under the Deodars)

Wee Willie Winkie (Wee Willie Winkie)

Weland's Sword (Puck of Pook's Hill)

What it Comes To (The Smith Administration and From Sea
to Sea)

White Seal, The (The Jungle Book)

William the Conqueror (The Day's Work)

Wingéd Hats, The (Puck of Pook's Hill)

Winning the Victoria Cross (Land and Sea Tales)

'Wireless' (Traffics and Discoveries)
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Wish House, The (Debits and Credits)

With Any Amazement (The Story of the Gadsbys)

With Number Three (Uncollected Prose, 1I)

With the Main Guard (Soldiers Three)

With the Night Mail (Attions'and'Reactions)

Without Benefit of Clergy (Life's Handicap and The Courting
of Dinah Shadd)

Woman in his Life, The (Limits and Renewals)

Work in the Future (A Book of Words)

World Apart, A (Brazilian Sketches)

World Without;The'(The Story of the Gadsbys)

Wreck of the Visigoth, The (The Phantom Rickshaw)

Wressley of the Foreign Office (Plain Tales)

Writing of Yakub Khan, The (The Smith Administration and
From Sea to Sea)

Wrong Thing, The (Rewards and Fairies)

'Yoked with an Unbeliever' (Plain Tales)

Young Men at the Manor (Puck of Pook's Hill)




- APPROVAL SHEET

This dissertation submitted by Marilyn R. Fiduccia
has been read and approved by members of the Department of
Education.

The final copies have been examined by the Director
of the dissertation and the signature which appears below
verifies the fact that any necessary changes have been
incorporated and that the dissertation is now given final
approval with reference to content and form:

This dissertation is therefore accepted in partial
fulfillment of the requirements for the degree of Doctor

of Philosophy.

W 7
¢7D;£; /977 /474%Eﬁ§éjiue ST:£§;I§3?""

228



	Loyola University Chicago
	Loyola eCommons
	1976

	Rudyard Kipling : A Study in Popular Education During an Imperialist Era
	Marilyn Ruth Fiduccia
	Recommended Citation


	img001
	img002
	img003
	img004
	img005
	img006
	img007
	img008
	img009
	img010
	img011
	img012
	img013
	img014
	img015
	img016
	img017
	img018
	img019
	img020
	img021
	img022
	img023
	img024
	img025
	img026
	img027
	img028
	img029
	img030
	img031
	img032
	img033
	img034
	img035
	img036
	img037
	img038
	img039
	img040
	img041
	img042
	img043
	img044
	img045
	img046
	img047
	img048
	img049
	img050
	img051
	img052
	img053
	img054
	img055
	img056
	img057
	img058
	img059
	img060
	img061
	img062
	img063
	img064
	img065
	img066
	img067
	img068
	img069
	img070
	img071
	img072
	img073
	img074
	img075
	img076
	img077
	img078
	img079
	img080
	img081
	img082
	img083
	img084
	img085
	img086
	img087
	img088
	img089
	img090
	img091
	img092
	img093
	img094
	img095
	img096
	img097
	img098
	img099
	img100
	img101
	img102
	img103
	img104
	img105
	img106
	img107
	img108
	img109
	img110
	img111
	img112
	img113
	img114
	img115
	img116
	img117
	img118
	img119
	img120
	img121
	img122
	img123
	img124
	img125
	img126
	img127
	img128
	img129
	img130
	img131
	img132
	img133
	img134
	img135
	img136
	img137
	img138
	img139
	img140
	img141
	img142
	img143
	img144
	img145
	img146
	img147
	img148
	img149
	img150
	img151
	img152
	img153
	img154
	img155
	img156
	img157
	img158
	img159
	img160
	img161
	img162
	img163
	img164
	img165
	img166
	img167
	img168
	img169
	img170
	img171
	img172
	img173
	img174
	img175
	img176
	img177
	img178
	img179
	img180
	img181
	img182
	img183
	img184
	img185
	img186
	img187
	img188
	img189
	img190
	img191
	img192
	img193
	img194
	img195
	img196
	img197
	img198
	img199
	img200
	img201
	img202
	img203
	img204
	img205
	img206
	img207
	img208
	img209
	img210
	img211
	img212
	img213
	img214
	img215
	img216
	img217
	img218
	img219
	img220
	img221
	img222
	img223
	img224
	img225
	img226
	img227
	img228
	img229
	img230
	img231
	img232
	img233
	img234
	img235
	img236
	img237
	img238
	img239
	img240

