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CHAPTER I
INTRODUCTION

Prejudice, which is a lack of objJectivity, 1s learnedj objectivity,
too, can be learned, Therefore, insofar as inequality of opportunity is
based on prejudice, it can be fought by education,l

Segregated education may impart facts, but it also instills a false
attitude toward, and concept of, society. The National Educational Association,
Federal Government and some civil rights organizations concur on this. They
say that the American Negro can become a productive, responsible, first class
citizen only through integrated education.2

Archbishop Dearden observes another aspect of the problem:

The people of the inner city know that they are poor, but thg white
middle class people are simply not aware of their impoverishment.

Segregated white children are given or confirmed in stereotype notione
Negroes do not share school experiences with them. In most cases, Negroes do
not live close to them. These children know only what their families, friends

and the news media tell them,

lNational Education Association, American Education and the Search for

aGordon J. Klopf and Israel A. laster, Integrat§§g the Urban School (New
York: Teachers College, Columbia University Press, 3)y Pe 17,
3The New World (Chicago), August 25, 1967, p. 1.

1l
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Segregated schools fail to provide them with the experience necessary
to form their own ideas and attitudes in one of the most vital social issues of
our times.

These schools may well instruct reading, calculating, vocal students,
but they fail to form Christians in the sense of the term used in the documents
of Vatican Council II. According to the Council, Christians wisness Christ's
jdeas and attitudes relevant in today's society.“ The relevancy of the civil
rights problem in today's society is beyend question. In addition, it has been
declared a fundamentally moral issue by the bishops of the United States.’

Many United States Catholics reject or ignore the bishops' statement.
To all appearances, many Catholic children of our country will learn the Chrisé
ian attitude toward the civil rights issue outside of their immediate family
environment, or not at all. It would seem Catholic schools have a duty in this
case,

If Catholic schools on the local level take no stand or even a nega=-
tive stand on school integration, as prominent as the issue is today, what can
our students learn when we say things like:

He who has the goods of this world and seee his brother need and closes
his heart to him, how does the love of God abide in him

kThe Documents of Vatican II, Constitution on Educatiom, Article 2,

5The New World (Chicagoe), August 25, 1967, p.l.

61 Jn. 3117
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Negro children of ghetto schools are given or confirmed in a poor self
image. They are either stultified or embittered. They are aware that only, or
mostly, black children go to their schools. Because of the negative connotation
of the word and color "black," the children tend to think of their school as
inferior to a white school.?

Education for the segregated, Negro child is the first prolonged
experience with a demeaning, distant society, ''White Power," "The Man," etcet-
era, In this atmosphere, few will find the determination or even encouragement
to become respected citizens, making personal contributions to the great Amer-
ican society.8

The vast majority of Negroes attending a segregated school are likely
to develop reactive traits, traits that will harm the nation either actively in
the form of riots, etcetera, or péssively in the form of inertia, etcetera.?

Chicago public schools have given serious consideration to the problemd
Two respected studies made under Superintendent Willis pointed out injustices
of the segregated system. As a result of the 1963 Havighurst study, Willis
recommended to the board, among other things, that the standard of eduoation in

the Negro ghetto be raised by: employing a master teacher to work with each

7Guy H. Wells, "The Supreme Court Decision and Its Aftermath," Negro
Education in America, ed. Virgil A. Clift, Archibald W, Anderson, and H. Gordon
Hulfish (New York: Harper and Row, 1962), p. 20l.

8Gordon W. Allport, The Nature of Prejudice (Garden City, N.Y.:Double-
day and Company, Inc., 1958), p. 4ok,

9Ibid.
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twelve inexperienced teachers; have a twelve month school year; permit no more
than fifteen children per classroom from kindergsrten through grade three, no
more than twenty children per classroom from grades four through eight.lo

Philip M. Hauser headed a group of noted scholars to define problems
and recommend solutiéns. His special concentration was on the Negro schools
of Chicago in 1964, Early in his report to the Chicago School Board he statesg

The test of freedom in a pluralistic, democratic society lies not in
whether any given group is integrated or segregated; it lies rather in
whether each peraoglia free to live in an integrated or segregated manner
by his own choice,

Bauser seems to be implying here that segregated schools are not nec-
essarily a restriction on a democratic society. After reviewing some con-
ditions existing in Chicago's ghetto schools, however, Hauser proposed the
following policy statement which was adopted by Chicago's Board of Education on
February 13, 1964

This city and this country would be healthier economically, educationally
and morally if Chicago, Illinois and all sections of the country reflected
the kind of racial and ethic diversity characteristic of the nation as =
“hOl‘ola

James F., Redmond, the present superintendent of Chicago's public
schools, on August 23, 1967, proposed a daring and expensive plan to integrate

lonobert J. Havighurst, Recommendations and Statements Concerning the
Chicago Public Schools, A Report to the cago Board of Education, (Chicago:
Chicago Board of Education, 1964), pp. iii - XX31.

uPhilip M. Hauser, Integration of the Public Schools -~ Chicago, A
Report to the Chicago Board of Education, (Chicago: cago Board of Edueation*

196#)‘ Pe 11,

121bido. P h}c
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Chicago's public schools by busing and by constructing new, vocational high
schools on man-made peninsulas off Chicago's Lake Michigan shore 13

His proposal met much opposition. One of the first public figures to
come to the support of the Superintendent was John Cardinal Cody, Archbishop of
Chicago. The Cardinal not only gave public approval to the "Redmond Plan" but
promised to initiate a similar plan in the Catholic Schools.l* Public
opinion is in strong opposition to both proposals.

How much is this negative feeling reflected by teachers and adminis
trators in Catholic Schools? How many of our policles support, or fail to
attack these feelings? These are questions behind the present study. The
study concentrates on schools staffed by the School Sisters of Notre Dame be-
cause this is the teaching assocliation with which the author is most closely
associated, toward which she feels the most responsibility, within which she is

most hopeful of promoting a change of policy.

13Chicago Tribune, August 24, 1967, p. l.

e New World, (Chicuge), January 26, 1968, p. l.




CHAPTER II

REVIEW OF RELATED LITERATURE

Many school systems, notably the public school systems of the large
cities, have themselves conducted studies, or have invited teams of experts in
fields such as sociology, psychology, and education to conduct studies ap=-
praising the education their system provides for the culturally deprived. Few
studies that have been made public, other than those conducted by federal
agencies, are concerned directly with integration in elementary schools. The
federal studies of integration in the schools are concerned only with the pro-
portion of Negre students to white.

The scholarly Havighurst and Hauser studies go beyond the scope of
this paper to recommend broad, educational programs. Yet neither of their
studies defines integruiion nor considers the possibility of other interested
organizations having a different definition of the term than their own.

Hilda Taba defined integration as "first of all, a careful study of
the difficulties and problems, to discover their psychological and social
causes."> ghe goes on to develop a very specific concept of integration along
these lines, but no survey of a school system followed the formulation of this
definition, nor was it compared to that of other interested groups.

Gordon J« Klopf, Israel A, Laster and associates collected the results

15Hilda Taba, "Intergroup Relations," Reference Papers on Children and
Youth (Washington: White House Conference on Children and Youth, Inc., 1960),
P. 112,
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of special conferences convoked to formulate a concept of integration for the
New York City schools. Their recommendations were very similar to those of th&
Havighurst study in Chicago. One major difference between these studies and
the present one is that neither of these studies includes reports on the
existing degree of integration at that time found in the schools of their
interest.

The study here presented differs from those mentloned above in two
and sometimes three wayst (1) This paper is concerned with more than mere
numerical integrationi not just the percentage of black to white is consideredy
but atmosphere and attitudes are also studied. (2) The term "integration" is
here explored. Interested and respected organizations were asked to define
their understanding of the term. (3) These definitions were compared to the
conditions existing in the elementary schools staffed by the School Sisters of
Netre Dame of the De Kalb - Chicago Province.

In addition to the studies above named, the following were of capital
value in providing background for this paper: The Nature of Prejudice, Allportl
1958; Slums and Suburbs, Conant, 1961; The Culturally Deprived Child, Riessman,

19623 Crisis in Black and White, Silberman, 1964,

Gordon Allport in The HNature of Prejudicel6

psychology of the individual to bear on the effects and causes of segregation.

brings his concept of the

He repeatedly emphasizes the idea that a group of people consistently judged

16Gordon W. Allport, The Nature of Prejudice ( Garden City, N.Y.:
Doubleday and Company, Inc., 1958.




8

as inferior by the majority group of society ic bound toc believe that they are
inferior, and thaf the relecting group is bound to have a false self-image.

Allportt's writing style is to make one scientific or philesophical
observation and then develop the ldea through practical examples, The book is
logically developed. This is demonstrated by the titles of the major sections:
(1) "Preferential Thinking," (2) "Group Differences," (3) "Perceiving and
Thinking about Group Differences," {(4) "Sociocultural Factors," (5) "Acquiring
Prejudice," (6) "The Dynamics of Prejudice," (7) "Chacter Structure," (8)
"Reducing Group Tensions."

Allport claims that the school can do much to present a higher code
of life to children than that which they learn in their homes. Most probably
the home environment will never be completely offset, but it can be much ale
tered by teaching: the meaning of racej customs and thelr significance in vare
jous groups; nature of group differences; nature of tabloid thinkings scape-
goating mechanismsj traits sometimes resulting from victimization; possibility
of multiple loyalties,l?

James B, Conant in Slums and Suburbsla reviews some of the difficuvl-

ties involved in trying to teach middle class standards with convential ine

struments ir an underprivileged socio-economic community.

-

1h54d., p. 473,

18 mes B. Conant, Slums and Suburbs (New York: McGraw - Hill Book
Company, Inc., 1961),




9

Primary teachers seem to be able to reach the students, to communicaté
ideas and attitudes, but, in the intermediate grades, the street gangs have an
overwhelming influence.l? Truancy, theft and vandalism are common in these
ganga.ao

Achievement in schools of these areas is often a full year under
grade level.21 The intelligence tests usually show that children of these
areas are incapable of average scholastic achievement, These tests are come
monly not thought to be valid because of their dependence on experiences that
most culturally deprived children have not had .22

Most of the homes are without a father figure, The boys have no
male image with which to identity.23 Many unemployed adults, =some of them
qualified for jobs, but not accepted, loiter about the neighborhood. This
condition tends to lessen the educational and general ambition of most boys
and girls growing into adolesconce.ak

Conant makes these observations to support his claim that slum schoold

must take a different approach to education than middle class schools can take,

lglbid., P 21.

20

Ibid. ¢ Peo 18.
ZlIbido ¢ Peo 15,
22_1_.92-&' s Do 14,

23Ibid- 9 Po 19.

24
Ibide, Do 36.




10
While the present study is toward a different consideration, the observations
are pertinent to this paper.

Frank Riessman concurs with Conant that the culturally deprived child
must be instructed in a new way. Correcting papers and pointing out mistakes
will have little or no meaning to him.%? He is too insecure to respond well
to challenge.26

The most successful teachers of culturally deprived children are ine
terested in the development of the individual child as opposed to meeting a
standardized level of achievement. They tend to identify with the "underdog"
rather than assume a condescending or superior attitude. As every successful
person must be, the successful teacher of the culturally deprived child must
be a dedicated teacher. Her dedication perhaps has to be firmer in order to
zeep her from losing heart in the face of difficulties and disappointments
that abound for her.Z?

Crisis in Black and White by Charles E. Silberman28 was another exe

cellent book to provide background for the present study. It points out that

ZSFrank Riessman, The Culturally Deprived Child (New York: Harper and
ROW, 1962)' Po 4,

261bid., P 86¢

——————

27Ibido’ Pe 81,

280y arles E. Silberman, Crisis in Black and White (New York: Random
House, 1964),
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discrimination is crippling to the nation as a whole not just to the under-

rivileged. In order to get our country functioning properly with the only
Eonsideration for a job being the applicant's qualifications, we must first

ve priority to the Negro to demonstrate in an undeniable way that jobs are
E:en to them,2d

Some Negroes will resent this, others take advantage of it, but ace
|cording to Silberman it is necessary. Before Ameriea-can blend into one great
leociety capitalizing on t:e natural abilities of sll its citizens working to-

ther for a greater culture, the group in power must accept the minority groups
t:d help them adjust to 1life in the mainstream of American society, without
losing the desirable characteristics of their own culture 50

The Hauser and Havighurst studies, merely mentioned here but given

jpore consideration in the first chapter, are probably the most similar to the

resent study in their objectives, Both studies surveyed a given sachool
tyetem in the Chicago area to determine the effectiveness of teaching, espec-
ially regarding the culturally deprived areas. Some differences were pointed
jout between these two studies conducted for the Chicago School Board and the
regsent atudy of twenty-four elementary schools staffed by religious women of
E particular community but functioning under three different school boards.
Another study should also be mentioned here. Monsignor James C,

29Ibid0| PPe. 68 - 79.

3°Ibido. Pe 2290
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Donohue, Director of the Department of Education of the United States Catholic
Conference, is presently conducting a national survey of racial isolation in
the Catholic schools. He expects his survey to be completed by the spring of
1968-31 Plans for this student's local survey were conceived before Monsignor
announced his more far-reaching and more comprehensive study.

The student decided to continue ﬁer survey of the local condition in
the hope that it would supplement the national study and add impetus on the

local level.

1
2 Monsignor James C. Donohue, "Catholic Schools in the Inrner City,"
Catholic School Journal, IXVII (September, 1967}, ps 5.




CHAPTER I1X

OBJECTIVES AND PROCEDURE OF STUDY

Are the grade schools staffed by the School Sisters of Notre Dame in
the Chicago « DeKalb area a force for or against school integration? This is
the question behind this local study, a descriptive, survey study gathering
pertinent facts in a scientific manner.

Information received in the study of these schools will be submitted
to the Provineial School Board of the School Sisters of Notre Dame, Chicago -
DeKalb Province., The writer hopes that presenting the Board with facts direct
ly pertinent to the schools of the province may urge the board members to
adopt a specific policy statement, in keeping with the more general statement
already made by the School Sisters of Notre Dame Educational Conference held
August sixteenth to twentieth, 1965. The Conference receives the allegiance
of the Beven thousand, seventy-six members of the congregation's eight North
American provinces. These provinces include six hundred sixty-seven schools
in the United States and Canada.

When, in March of 1967, the writer asked Mother Mary Elred, Provincia
Superlor of the local province, for the policy statement and definition of
interracial integration of elementary aschools of the Chicago - DeKalb Province
Mother sent the following press release of the interprovincial organization:

In a policy statement formulated here School Sisters of Notre Dame

explicitly emphasized the education of culturally~deprived children as an

area of special attention. Representatives of 7,000 sisters teaching in
the United States and Canada agreed on the urgency of re-thinking educa-




has faced the special problems involved in teaching the culturally deprived.
Apparently no official notice has been taken of the specific problem of inte-

gration.

14

tional procedures when serving 'students disadvantaged by race, national
origin, or poverty.'

The statement was made at the close of the 11th annual School Sisters|
of Notre Dame Educational Conference, held August 16-20 at Notre Dame of
Wilton and at Sacred Heart University, Bridgeport, Conn.

The School Sisters of Notre Dame staff numerous schools in deprived
areas of such cities as New York, Chicago, Milwaukee, Baltimore, Philadel=
phia, St. Louis, Washington, and Pittsburgh, as well as in many smaller
cities and rural sections.

The policy statement was in line with the constitutions of the Notre
Dame Sisters which declare that sister privileged who has the opportunity
to work with the poor. The directives were also motivated by the June,
1965, statement of Vice-President Hubert H. Humphrey at the Wwhite House
Conference on Education: 'Let all levels of the American educational
system~~federal, state, and local; public and private--join hands to make
slum schools centers of educational excellence in our country.'

The adaptation of policies and procedures stresses adjustment of cur-
riculum, careful study of the community in which the school is located as
a guide to formulation of educational philosophy and objectives. It em=
phasizes the need for special training of sisters serving the underprive
ileged, s0 that they will understand the children, value their cultural
patterns, and be aware of their special needs.

Because the school population in these areas is often largely none
Catholic, the statement points out that 'in a spirit of love for God's
poor, non~Catholie pupils should be welcomed into our schools, unless
contrary to established diocesan or parochial policy.' The utilization
of schools in this way can 'infuse new life into these schools and raise
the level of the community,' if the school accepts pupils as they are o2

The interprovincial organization of the School Sisters of Notre Dame

It is hoped that the findings of this study may motivate the Provine

, Wilton, Conn., August, 1965.

32School Sisters of Notre Dame Educational Conference, Press Releaaé
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cial School Board to define and promote a policy of interracial justice in the
schools under its influence. Such a policy statement might very well change
the minds of some of the one hundred five out of two hundred twelve teachers
and principals contacted who said they felt no personal obligation in the realn
of school integration, and the six out of nineteen principals who said they
did not want the S.S5.N.D.'s to assume responsibility in this area.

Each principal will be sent the conclusions of this study regarding
her school. This shall be in the form of tabulations of answers to questions
included in the questionnaire as found in Chapter V., While each principal
shy1ll receive the information concerning all participating schools, she shall
be notified of the identity only of her own school.

The most common and the quickest rule of thumb for judging integra-
tion is numbers. Ten to twenty percent Negro enrollment indicates an inte-
grated school, There are those, however, who are not satisfied with stopping
at a numerical consideration. They feel that special educational and social
services must be provided, and a certain psychological milieu must be eatabe
lished in order to achieve total rather than token integration.

"School integration" is being demanded by many, but what is inte-
gration on the elementary school level? Just what is it that civil rights
groups and professional educational organizations are demanding of our
schools? To determine this, organizations representing civil rights movements
and some representing the teaching profession were asked to define their spe-
cific goals in this area, and to define the term "integration of elementary

schools" as they understood it,
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Representing those Negro people who hope to obtain social justice
through education, the Southern Christian leadership Conference and the National]
Association for the Advancement of Colored People were contacted. Al Raby,
chairman of the Chicago division of the 8.C.L.C., made a personal response.>>
Roy Wilkins, national director of the N.A.A.C.P., answered the question: "What
is integration of the elementary school?" in an interview published by School
Management in April of 1965.3%

The Department of Health, Education and Welfare was contacted in the
hope of obtaining a broad and objective view., Joshua B. Zatman, Director of
Resources ,,d Materials Center of the Equal Educational Opportunities Program,
in answer sent pamphlets published by the Department of Health, Education and
wGlfare.35 Mr. Zatman referred the student to specific pessages in these pam~
phlets and offered any further assistance he might be able to give.

Professional educators were to be spoken for by the National Educae
tional Association and the National Catholic Educational Association. The
N.E.A., as the Department of Health, Education and Welfare, sent records of theid
meetings and pamphlets published by their organization, calling the researcher'q
attention to certain passages.36 The N.C.E.A., however, after a series of ex-

changed letters, acknowledged through its Executive Secretary, Reverend C. A.

338&e Appendix I.

34"What the Civil Rights Groups Want from Your Schools," School Man=
ement, April, 1965, pp. 76 - 83,

35See Appendix I,

Bés&mdhr L.
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Koob that:

The N.C.E.A. has no stated policy on integration., This is in accord
with the long accepted understanding that we are not a policy making
organization., . « This is not to say that we do not encourage inte-
gration « « o But by our traditional manner of operation we cannot

demand that any school become integrated any more than we can demand
that it seek accreditation,37

Complying with Father Koob's further recommendations
Policy in regard to schools is made by the Ordinary in each diocese
or by the}gajor superior of the religious community which operates
a school.
The student asked the Bishops of the three dioceses which the Chicago ~ DeKalb
krovince serves to state their official policy and definition of the term "inte-
gration of the elementary schools,'

Bishops lLane of Rockford and Franz of Peoria felt no need of having
lan official statement.>? Bishop, then Monsignor, William McManus replied for
[Cardinal, then Archbishop, Johg Cody that the statement of the late Cardinal
[Meyer was still the officlal policy statement of the archdiocese.'*0
As was indicated previously, Mother Mary Elred, Provincial Superior
lof the School Sisters of Notre Dame, Chicago - DeKalb Province, replied with an
pfficial press release of the interprovincial S.S.N.D. Educational Conference
bf August, 1965. This release was concerned with education of the underprivi-

leged. Integration was not mentioned in the statement.

37father Koob, personal letter. See Appendix I.

38114,

39Personal letters., See Appendix I.
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Another Catholic organization presumed to be interested in the prob-
lem of integrating elementary schools is the National Catholie Conference for
Interracial Justice. Sister Mary Peter Traxler, S.S5.N.D., at thiyt time Director
£ Educational Services, sent a copy of her recommendations to Monsignor Dono-
[nc“l and some monographs recommended for the researcher's study.ha After
reading this material, the student submitted a definition of elementary school
integration which Sister Peter authorized in a phone call as acceptable to the
pational Catholic Conference for Interracial Justice.

The key points of all these definitions were identified and incorpor-
ted in questionnaires which were sent to all of the principals and through them|
o all of the teachers of the schools being studied. The demsnds of some organ-
ﬁzations contradict those of others. Some organizations recommend policies that
Fthers ignore. All demands of all organizations contacted were included in the
questionnaires. The researcher's personal concept of integration is not nec~
pssarily perfectly reflected by the questionnaires.

Matters of policy were referred to the principals because they seem
o have the most, if not the sole or ultimate responsibility in setting school
t:lioy.43 Teachers' questionnaires included a survey of attitudes and of cless-

om practice.

AIAppendix I.
42 pppendix I.

43Sixtaen out of twenty«two principals acknowledge that they have a
Tajor role in setting the policy for their schools,
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In an attempt to eliminate semantic difficulties and perfect the re-
search instruments, convents not housing $.S.N.D.'s were randomly selected and
the superiors asked if any of the sisters would be willing, on a given night,
to read two questionnaires totaling forty-two questions and restate the quese
tions in their own words.

The superiora were told that the questionnaires were to be used later
to determine the influence of the School Sisters of Notre Dame in this vicinity
on integration of elementary schools. Their cooperation was being asked in
order to see if most asisters would understand the wording of the questions as
the author intended the wording to be understood.

All superiors contacted invited the researcher to their convents, but
did not pressure the sistera to cooperate. They, too, were told the purpose of
the interview, and in each case, some volunteered to help out. Similarly, two
lay teachers were contacted through their principal and visited in their
school.

As a result of these fourteen interviews?“ the researcher decided to
reword numbers V, VI, 13, and 26 in order to communicate more exactly her
lmeaning. In all four cases, the rewording was suggested by a sister inter~
viewed and agreed upon by other sisters who indicated difficulty understanding
the original phrasing.

These questionnaires were sent to principals who were asked to dis-
tribute the '"Teachers' Survey" to their faculties, answer the "Principals'

Survey" themselves, and name a day within a week's duration for an interview

M ppendix 11,




20

with the researcher. All principals responded. One was unable to have the
interview at the time requested. This principal also failed to return the two
sets of questionnaires although a second request was sent to her to do so.

" Typing errors were made on four sets of '"Teachers' Survey." These were
not detected until the surveys were distributed. The researcher contacted each
of the principals involved in this mistake and all promised to distribute a
corrected form to their faculties. Only one of these four failed to return the
corrected "Teachers' Survey' filled out by her faculty. Nineteen of the twenty-
one responding faculties responded eighty-five per cent strong or more,

Responses to the questions were matched with the definitions of the
organizations, The final statement of this paper indicates how many require=-
ments of each organization are satisfied and how many are not in the schools

under consideration.




CHAPTER IV
ORGANIZATIONS RESPOND

DEFINITIONS OF SCHOOL INTEGRATION

Joshua B. Zatman, Director of Resources and Materials Center of the
Department of Health, Education and Welfare, sent a number of pamphlets. He

felt that the definition of "desegregation'" given in the "Civil Rights Act of

1964" was the best answer he could make to the writer's alppead..l‘5

'Desegregation' means the assignment of students to public achools
and within such achools without regard to their race, color, re=
ligion or national origin, but ‘desegregation' shall not mean the
aasignmentugf students to public schools in order to overcome racial
imbalance.

Roseana J. Willis, Assistant Secretary for Special Studies, responding
for Dr. William G, Carr of the National Education Association recommended that
certain monographs published by the Association be read '"to ascertain the po-
sition of the United Profession on integration.”“7 After careful study of
these papers the following policy is gathered from the recommendations cone

cluding the monographs:

1. Wwhere de facto segregation exists, intensive efforts should
be made to desegregate the schools,

2e It should be recognized that effective desegregation may be
impoasible for the schoole to accomplish alone and that they must have

hsJoshua B. Zatman, personal letter. See Appendix I.

usUnited States, Public Law 88-352 (July 2, 1964), p. 6.

47Roseana Je. Willis, personal letter. See Appendix I,
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the intensive support of other publie and private agencies to make it
possible,

e & & 9 5 B & 2 5 & 5 6 6 & 4 O S 5 " & b & 5 B P s s 0

4, Provision should be made in every school, preferably with pu~
pils and parents participating in the planning, for intensive inter-
cultural activities. . .

5+ Attendance district boundaries should be so established and
modified as to avoid boundaries which contribute to racial separation,

6. Interracial experience should be provided even in places
where the population of an entire school district is of one race...
¢ ¢ & & B & & 5 & ¢ S ¢ b O S & 4 e & P " " e T @& & 4 & & 0 " & s b

7. Urban renewal should involve housing and social planning in
cooperatione. « «

8. Where it is impoasible to put all children in a desegre-
gated situation, that goal should still be sought for as many as
possible. + o

9. School staffs should be racially integrated. o .*8

Our first step must be self-examination: What priorities have
we set? How far are we willing to go to achieve clearly recogniszed
goals? Are we willing to take immediate, personal responsibility,
as individuals and groups? What are the strengths and weaknesses
that we possess and what are the strengths and weaknesses of other
members and groups of our profession? We must arm ourselves with
information - through collecting and interpreting the facts of
diseriminatory practices in our own schools and communities, among
our fellow teachers, among our pupils. Each of us must start right
where we are, rather than on the far-removed theoretical scene. . «

The National Catholic Educational Association was slow to respond.
The first appeal was sent to Monsignor James Clyne, President of the Elemen=-

tary School Department of the N.C.E.A. When he failed to respond, an appeal

48American Education and the Search for Equal Opportunity (WashingtonT
The Educational Policies Commigsion of the National Education Association of
the United States and the American Association of School Administrators), pp.
‘31'*"360

thegggg National NEA - PR&R Conference on Civil and Human Righte in
Education ( Washington: NEA Commission of Professional Rights and Responsie
bilities, 1965), p. 23.
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was sent to Sister Mary Heffernan, C.N.D,, the Associate Secretary of the
Elementary Schools Department. Sister referred the writer to Monsignor James C
Donohue of the United States Catholic Conference. Although two appeals were
made to him, Monsignor never answered.

The writer finally began to wonder if any specific recommendations
were made by the N.C,E.A. &She wrote to Reverend C. A, Koob, Executive Secre-
tary, and stated her doubt, asking at the same time for the organization's
definition of an integrated elementary school.

Father Koob replied:

You have concluded correctly. The N.C.E.A. has no stated policy

on integration., This is in accord with the long accepted understanding
that we are not a policy malking organization. Policy in regards to
schools is made by the Ordinary in each diocese, or by the major super-
ior of the religious community which operates a school. 50

This 48 not to say that we do not encourage integration. . »

In accord with Father Koob's directions, the writer wrote to the
Ordinaries and the provincial superior in question. They were asked for their
official definition of integration of an elementary school. Most Reverend John
B, Franz of Peoria responded that:

The facts in our school statistics speak more eloquently than

any text of official recommendation.

l. There is no racial discrimination in any of the schools of

the Diocese of Peoria.

2+ VWhere space is available, none-Catholics are admitted to our

gchools without racial discrimination.

3« We have no all negro school,

4, No school has more than a 50% ratio of negroes.51

5°Reverend C. A. Koob, personal letter. See Appendix I.

51Host Reverend John B, Franz, personal letter. See Appendix I.
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Right Reverend Monsignor William E, McManus responding for Archbishop
John Patrick Cody said that the Archbishop has reaffirmed the policy stated by
His Eminence Cardinal Meyer on September 20, 1960, at a clergy conference on
the theme "Mantle of Icadership."5a The exact text quoted by the Monsignor

followss

The virtue of justice requires that we assume the mantle of lead-
ership to insure that all our Catholics of the Negro race are inte~
grated into the complete life of the Church. This obviously means
that every Catholic child of the Negro race, whether his parents be
Catholie¢ or not, have free access to our schools as any other Cathe
olic child on all the levels of our academic¢ training, elementary and
secondary, a8 well as the higher levels,

This acceptance of Catholic children of the Negro race is based
on the same policy which guides the acceptance of other Catholic
children, whether in the schools of territorial or non-territorial
parishea. 1In other words, pastors of territorial parishes as well as
pastors of non-territorial parishes will accept these children, ==
the pastors of territorial parishes for all ‘Catholic children whose
parents are domiciled within the parish boundariea, and pastors of
non=-territorial parishes in the same manner in which de facto they
accept Catholic children who otherwise do not qualify because of the
special language or national background which serves as the basis of
the non~territorial parish. If it should be necessary for a pastor to
have a futher explanation of these points, I shall always be happy to
discuss particular cases with him.

It follows from what has been said that Catholic Negro boys and
girls should be accepted in our Catholic high schools,.

In this connection, I wish to commend our school authorities,
everyvwhere, for their cooperation with our efforts to establish a pate
tern of integration which has taught and will teach ocur young people
lasting lessons of justice and charity, the two virtues which are the
very heart of cur leadership in this whole area of race relations.”

Very Reverend Monsignor Raymond J. Wahl, Diocesan Director of Educa=-

tion, responded in the name of His Excellency, Bishop lane of Rockford that:

52Right Reverend Monsignor William E. McManus, personal letter, see
Appendix I.

531bid.
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Because of our de facto integration in our schools, it has not been
felt necessary to make a definite policy about integration.>

Father Koob referred the writer to "the major superior of the religous
community which operates[fhe schoolqg" as well as to the ordinaries of the dio-
ceses in question.55 Pages thirteen and fourteen contain the response of tlhe
provincial of the locel province of the S.S.N.D.'s. It was pointed out there
that while the policy statement meskes a step toward integration, it is in terms
general enough to guide all S.S.N.D. provinces of North America. Integrated
education as such is not mentioned.

Sister Mary Peter Traxler, S.S5.N.,D., Director of Educational Services
of the National Catholic Conference for Interracial Justice, answered the
appeal by a phone call. Her first response was that a school is integrated if
it has approximately ten per cent Negro children. When asked if this numerical
consideration was the only criterion she uses, Sister promised to send some
literature and to be avsilable for future, personal consultation.

After study of the menographs and papers selected by Sister Mary Peter
the following definition was composed by the researcher and accepted by Sister
in the name of the N.C.C.I.J.:

The truly integrated school, one which accepts the child as he
is, and educates him will:

A. Have policies reflecting thoughtful consideration of:
1. the ability of the people of the neighborhood tc pay educa-
tional fees.
2, the posgible desirabllity of Protestant children attending
Catholic schools.

5hMonsign0r Raymond J. Wahl, personal letter., See Appendix I,

SSFather Koob, personal letter. See Appendix I.
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3« the role of the school as an institution influencing the local
civic community.
B. Have special programs when these seem desirable to make the school a
relevant part of the child's life, providing:
1., specially designed curriculum.
2. proper nourishment,
3. place for, and supervision of homework.
C. Have an integrated faculty.

D. Have a well planned Confraternity of Christian Doctrine program
reachigg all those children who cannot be included in the student

body .
The Southern Christian Leadership Conference and the National Association
for the Advancement of Colored People were asked to represent the Negro people
who hope to obtain social justice through education.
The S.C.L.C., in the person of Al Raby responded that:
Our general position would be, however, that the Board of Education
should strive to maximize the distribution of children by race every-
where beyond the 10% figure on which the Hauser committee based itself,
and to continue after that to work fgs total integration of both facul-
ties and pupils throughout the city.
The N.A.A.C.P. did not respond to the invitation to cooperate in thisstudy.
[School Mansgement of April, 1965, however, featured an interview with Roy Wil-
kins on this topic. When Mr., Wilkins was asked to define school desegregationm,
fie must have responded with the definition he would also give for "integrated
pchools." He included four points all of which he considered of the essence of

d
esegregated school: (1) total disregard of skin color during school regis-

56This definition was accepted by Sister Mary Peter in the name of the
fN.C.C.I.J. during a phone call in March of 1967.

57
Al Raby, personal letter. See Appendix I.
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tration and placement of children in rooms, (2) high educational standards
peeting the educational needs of the pupils, (3) open door employment policy
throughout the achool system, (4) textbooks and materials that communicate the

pmany contributions of American Negroes to Americen history.58
QUESTIONNAIRE ITEMS FORMED

These definitions were put in question form. Those pertaining die
rectly to individual classrooms or to teachers were inclnded in the "Teachers'
Survey.'" Those pertaining more to the general policy of the school adminis-
tration were addressed to the principals either in their questionnaire or in
their interview.

As indicated in a previous chapter, the semanticse~test interviews indid
catad that some questions needed to be revised. Questions V and VI were orig-
inally worded:

V. Do you intentionally group your Negro students when assigning
desks or attending programs, etc.?

VI. Do you intentionally separate Negro students from each other
when assigning desks or attending programs, etc.?

Eleven out of fourteen test interviews proved that teachers understood
these questions to ask the same thing. The questions were intended to ask if
teachers followed opposite patterns of classroom management. They were accorde
ingly rewordeds

V. Do you intentionally group your Negro students together when
assigning desks or attending programs, etc.?

58uuhat the Civil Rights Groups Want from Your Schools," School Mane
Memnt' April' 1965. PP 76 - 83'
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VI. Do you intentionally separate Negro students from each other,
mixing them among the other students, when assigning desks or
attending programs, etc.?

The original wording of number thirteen was:

13, Have you made any major adjustments in the archdiocesan cur-
riculum to meet the needs of your students?

bﬁve of the fourteen Sisters and teachers did not know how to interpret "major,"
but felt they understood the question when this phrase was added:

sss8uch as taking an extra reading period in place of teaching
geography.

Four of the fourteen Sisters and teachers did not understand:

26, Do the children attending your school have a suitable place
to do their homework?

Sisters confused on this question wondered if the author meant 'a suitable place
Ft homesss' The question was reworded:

26. Do the children attending your school have a suitable place
at home in which to study?

Questions 17, 18, and 19 are indicated as "problem questions" in Ap-
pendix B. A total of twelve comments were made on these three questions. All
but one of these commanﬁs. however, were pertaining to their similarity. Since
these guestions are direct quotations from the S.S.N.D.E.C. policy statement,
and since the points are indeed similar in meaning, the original wording of
these questions was retained.

The number of Sisters and teachers having difficulty understanding
other questions was considered too insignificant to warrant further changes in

wording., This is demonstrated in Appendix B. The survey instruments were thus

e o

A AT b
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completed, and were sent to the principals of the following schools: Chicago:
St. Michael, 458 W, Bugenie; St. Anthony, 2834 S. Normal; All Saints, 3543 S.
wallace; St. Mary Incoronata, 259 Y, Twenty-fifth Placej Santa Lucia, 3017 S.
wells; St. Stonislaus Kostka, 1255 N, Noble; St. Alphonsus, 1456 W. Oskdalej
St. Paul, 2124 W. Twenty-second Place; St. Margaret of Scotland, 1209 W. Ninety-
eighth Street; Holy Rosary, 11316 South Park; St. Ambrose, 4737 S. Ellis; St.
Constance, 4910 N, Menard; St. Helena of the Cross, 10101 S. Parnell; St. Joln
de La Salle, 10216 S. Vernon; Blue Island: St. Beanedict, 12959 S, Gregory; Har-
wood Heizhts: St. Rosalie, 6750 W. Moutrose; Peoria: St. Patrick, 1015 W. ¥c
Bean; Kickapoo: St. Mary, Box 55, Kickapoo; Morton: Blessed Sacrament, 1057 leey
Rockford: St. Bernadette, 2323 N. Rockton; Galena: St. Mary, Elk and High Sts.s
Belvidere: St. James, 554 S, Mainj Awboy: St. Anne, 33 N. Jones; Dixon: St.
Anne, 926 N. Brinton. These schools will not be referred to by name in this
survey report out of respect for their privacy.

Principals received the following request:
Dear Sister N.

I'p about to mention an unpopular word - but honestly in this
context it isn't nearly as repulsive as it can be. The word is
"guestionnaire" - a short one. It asks for only thirty-two '"Yes,"
"No," or 'Not Applicable! answers.

My M.A, thesis at loyola is a study of integration of the
S8KD elementary schools of the Chicazo - De Kalb vrevince. Be-
cause it is of limited scopey it will hopefully achieve depth.

Questions included in the instrument were determined by defi-
aitions of integration given to me by the Dept. of Health, Educa-
tion and Welfare, N.E.A., N.C.C.I.J., S5.C.L.C. and N.A.A,C.P. The

completed study will be presented to the Provincial School Board
for their consideration.




May I ask you to distribute the smaller questionnaires on the
colored paper to all of your teachers - religious and lay? Would
you please fill out the white questionnaire yourself?

My thesis advisor requires interviews to corroborate the findings
of the questionnaires. May I meet with you for a short period, fif-
teen to thirty minutes, to talk over such topics as: Are there special
conditions at your parish which affect the answers to the questionnaire?
Is there some reason or reasons why your school cannot change its inter-
racial policy, if this change seems desirable? Is there anything that
you can tell me that will broaden my vision of any problem in your
area?

I will very much appreciate your cooperation. Could you meet me on

s Date, Time—at your convent? Would you rather suggest ancther
time, or an evening during the week of tes of the Monday and Friday
of the week during which the interview is desired Please respond on
the enclosed post card. I would like to collect all of the question-
naires on the day I come to see you.

Thanks much for the cooperation I know you will give.
m ?jwn:;&ﬂ i
Sister Judith Marie, SSND
P.S. May I assure you that no cooperating school will be identified?
The principals' survey read:
I, ENROLLMENT

1. Does your achool have bhetween five and fifteen Yes No
per cent Negroes in the student body?

2. Does your school have between ten and thirty Yes No
percent Negro students?

3. Do you limit the number of Negroes admitted to Yes No Not
your school in order to keep their number pro= applicable
portionate to your other students?

4L your school has no Negro student at present,
please answer the following two questionst




b,

Would a Negro student be admitted to your school (Yes
if he applied and he fulfilled your usual require-
ments for registration?

4 be 1s any effort being extended to attract Negroes Yes

to your school?

S5e

1f your parish is a "national" parish, please

answer the following questiont

If a Catholic Negro child applied to your school |Yes
satisfying all of the parish requirements other
than nationality, would he be admitted?

6.

7.

If your parish is considered part of a cultur-
ally deprived area, please answer the following

two gquestions:

Does your diocese permit non-Catholic children Yes
in culturally deprived areas to enroll in pa-
rochial schools?

Does your parish policy permit you to accept Yes
non~Catholic children?

8.
II.

9.

10.

11.

Does your school admit non-Catholic students? Yes
SCHOOL PERSONNEL

Do you have one or more Negro teachers on your Yes
staff?

Do you have one or more Negroes on your main- Yes
tenance staff?

Are there Negroes on your Diocesan School Board? Yes

Do you have Negroes on your Parish School Board? Yes
(Circle "Not applicable" only if you have no
parish school board.)

No

No

No

No

3

Not
sure

Not
sure

Not
sure

Not

Not

applicable




I11.
13.

14,

ADJUSTMENT TO CIVIC COMMUNITY

Have you made any major adjustments in the dio-~ Yes
cesan curriculum to meet the needs of your stu-
dents, such as taking an extra reading period in
place of teaching geography?

32

No Not
applicable

Do you use the official diocesan text books through~ Yes No

out your school?

15.

16.

If your students come from predominantly se

gated neighborhoods, please answer the following
questionss

Have you provided interracial experiences for Yes

Have you studied the community in which your Yes
school is located in order to formulate an appro-
priate school philosophy and set of objectives?

17.

18.

19.

If your school is located in an underprivileged
area, please answer the next questionss

Is there any special training available to your | Yes
teachers to help them understand the children of
your area better?

Is there any special training available to your | Yes
teachers to help them value the cultural patte
of their studenta?

Is there any special tiaining available to your |Yes
teachers to help them be aware of the special
needs_of your students?

20.

21,

224

When assigning students to classrooms, do you Yes
attempt to place as many as possible in an inte-
grated situation?

When assigning students to classrooms, do you Yes
disregard the race of the children?

Are children excluded from your school because Yes
they cannot pay school fees?

sure

sure

No Not
sure

No Not
applicable

No Not
applicable

No Not
sure
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23. Do the children attending your school have proper Yes No sﬁ?&
nourishment?

24, Do you think a school should be concerned with the Yes No Not
proper nourishment of the students? sure

25. Does your school have a daily, low cost, hot lunch Yes No Not
program? sure

26, Do the children attending your school have a suit& Yes No Not

able place at home in which to study? sure
27+ Do you think that the school should be concerned Yes No Not
with providing a suitable place for children to do sure

homework, if they would otherwise have none?

28. Do you have an after school study period or home=- Yes No Not
work pericd for all children who have no suitable sure
place in which to do their homework?

29. Does your C.C.D. program reach all of the Catholic Yes No Not
children of your parish who do not attend your sure
school?

30. Do you think that the School Sisters of Notre Dame Yes No Not
should assume the responsibility of integrating sure
their schools?

if your school has less than ten per cent Negro

children, please answer the next questions:
31, Have you previously given serious thought to the Yes No

guestion of integration in your school?

32, Do you think that you have an obligation to work Yes No
for interracial integration in your school?

The '"Teachers' Survey'" follows. It is quoted just as it was stated to

the teachers, complete with a brief explanation of the purpose of the study.

This questionnaire, together with one that your principal has
received, will help the researcher determine if the SSND elementary
schools of the DeKalb Province are integrated according to the defi~
nitions of the Dept. of Health, Education and Welfare, N.E.A., N.C.E.A.,
N.C.C.I.J., S.C,L.C. and N.A.A.C.P. The conclusions of this study will

WIS 05 8030 S i A T
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be submitted to the Provincial School Board for their consideration.

This study is done in partial fulfillment of the requirements for

TEACHER SURVEY

Do you use any supplementary instructional material
to make your students aware of the role of the Negro
in American history and in contemporary society?

1I.

I,

Iv.

If you are working in a culturally deprived area,
please answer the following guestions:

Have you attended a class or workshop that was spe-
cifically designed to help you teach in culture
ally deprived areas?

Do you make use of such organizations as the Urban
Apostolate for Sisters and the Center for Urban Ede
ucation to help you understand and cope with the
problems of the culturally deprived student?

Do you regularly attend one or more lectures a month
which are designed to increzse understanding of the
culturally deprived child, awareness of his special
needs or appreciation of his culture?

V.

If you teach Negro students, please answer the fol=-
lowing questions:
D> you intentionally group your Negro students tow

gether when assigning desks or attending programs,
etc.?

Do you intentionally separate Negro students from
each other, mixing them among the other students,
when assipgning desks or attending programs, etc.?

VII.

VIII.

Do you permit your students to do assignments in
your classroom after school hours if they do not
have a suitable place in their homes?

Do you feel that school integration deserves the
serious concern of today's educators?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

the degree of Master of Arts in the field of Education at loyola Uniw
versity.

No

No

No None
available

No None
available

No

No

No Not
applicablg

No  gligk
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IX. Do you think that Negro students are likely to Yes No Not

have different or more emotional and/or educa- sure
tional problems than white students?

X. Do you think that: To deal with Negro children Yes No Not

most effectively, the teacher should be aware sure

of their sensitivities and cultural background?

XI. Are you in the habit of thinking of the problems Yes No

of school integration as a personal responsibility

of yours?

As indicated in the letter to the principals, the researcher attempted
to interview each elementary principal of the province., The researcher's ad~
vising professor suggested this in order to reaffirm or qualify the impression
received by the response to the guestionnaires. Of course it would have been
desirable to speak personally to each teacher, also, but time would not allow
this. Seven Sisters in three different convents indicated that they considered
this wider interviewing procedure to be the better. It is hoped that the pro=~
cedure followed is very nearly as valid as that suggested.

Questions asked in the interview were these: (1) what is your enroll=-
ment? (2) What is the maximum number of children you will permit in a class-
room? (3) Are you aware of special conditions in your area that might have ine-
fluenced responses made to the questionnaires? (4) What was the attitude of
your faculty toward the questionnaire? (5) Do you feel it is impossible to
change the interracial policy of your neighborhood? (6) Do you feel this is
desirable? (7) In what aspects of our students' lives do you feel we should
try to instill Christian virtues? (8) Is a positive attitude toward integra-
tion one of these virtues? (9) Did you find any question unclear? (10) Did

You find any particularly annoying? (11) Does your pastor have complete con=
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trol over this sort of policy? (12) If I find it desirable, would you mind if
I spoke to him about this matter? (13) Do you have a parish school board? Q&)
would you mind if I spoke to them about this matter? (15) Does any question
peem to indicate that I don't understand the problems involved in integration
for the administrator? (16) Are you aware of the 1965, S.S.N.D.E.C. policy
statement regarding teaching of the culturally deprived? (17) Is there anything
my questions haven't covered that you feel it would be good for me to note?

The next pages will demonstrate the fact that the instruments used did
indeed ask the questions called for by the definitions received, Each defin-
ition and description quoted in the previous chapter will be matched to a
question or questions from the "Teachers' Survey,'" "Principals'Survey' or the
principals' interviews.

Questions are numbered as they are in the survey instruments. If an
instrument item is preceded by an Arabic numeral, this indicares the item is
taken from the '"Principals' Survey.!" If it is preceded by a Roman numeral, thig
indicates that the item is taken from the '"Teachers' Survey." If the item is
preceded by an Arabic numeral dash capital I: l-I, this indicates the item was
included in the principals' interviews.

It will be noted that in a couple of instances the researcher took the
liberty of restating a requirement of one of the organizations. For example,
the fifth recommendation of the N.E.A. in its monograph, American Education

h_for Egual rtunity, is worded: "Attendance district boun~

daries should be so established and modified as to avoid boundaries which con-
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tribute to racial separation."59 The group of Sisters in questiocn here has as
one of their official criteria of judgment: "Does the Bishop approve?’" The re=-
searcher therefore reworded the N.E.A.'s recommendation Just mentioned in terms
she believed to be more meaningful to the Sisters being surveyed. The questio
put to them were: '"Does your diocese permit non-Catholic children in culturally
deprived areas to enroll in parochial schools?'" and "Is any effort being ex-
tended to attract Negro students to your school?"

For the reader's convenience, the entire defiﬁition wlll be stated be-
fore matching its excerpts with questions from the survey instruments.

TABLE 1

DEMONSTRATION OF THE RELATIONSHIP OF THE DEFINITIONS
TO THE QUESTIONNAIRES AND INTERVIEW QUESTIONS

Definition of the Department of Health, Education and Welfare:

'Desegregation' means the assignment of students to public schools and
within such schools without regard to their race, color, religion or
national origin, but 'desegregation' shall not mean the aasignmengoof
students to public schools in order to overcome racial imbalance.

Excerpts from Corresponding Instru-
Definitions ment Items
sselassignment of students to public L, Would a Negro student be admitted
8chools...without regard to their to your school if he spplied and
Tracees ' he fulfilled your usual require=

ments for registration?

3. Do you limit the number of Negroes
admitted to your school in order
to keep their number proportionate
to your other students?

59American Education and the Search for Equal Opportunity, p. 35.

60
Joshua B. Zatman, personal letter. See Appendix I.




Definition of the National Education Association:
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++"assignment, of students within 21, When assigning students to classd
ublic schools’ without regard to rooms, do you disregard the race
their race, color..." of the children?

V. Do you intentionally group your
Negro students together when age
signing desks or attending pro-
grams, etc.?

V. Do you intentionally separate
Negro students from each other,
mixing them among the other stu-
dents, when assigning desks or
attending programs, etc.?

l. VWhere de facto segregation exists, intensive efforts should
be made to desegregate the schools.

2. It should be recognized that effective desegregation may be
impossible for the schools to accomplish alone and that they must have
the intensive support of other public and private agencies to make it
possible.
£ 4 . . L) L] L ] L] L] L ] » [ 4 o o L J * @ * [ ] L J L L » L ] [ * » » [ X ] [ ] L L] L] [ ] [ ]

L, Provision should be made in every school, preferably with pu-
pils and parents participating in the planning, for intensive interw
cultural activities. . .

5. Attendance distric¢t boundaries should be so established and
modified as to avold boundaries which contribute to racial separation.
6. Interracial experiences should be provided even in places
where the population of an entire school district is of one race. . «
® & O & ¢ 4 &6 & ¥ 9 & & 0 S S S B 4 O 8 S " 4 & B " s s e b " e v

7+ Urban renewal should involve housing and social planning in
cooperation. +

8. Where it is imposeible to put all children in a desegre-
gated situation, that goal should still be sought for as many as
possible. .

9. School staffs should be racially integrated. o .61

61American Education and the Search for Equal Opportunity, pp. 34 « 364
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Our first step must be self-examination: What priorities have
we set? How far are we willing to go to achieve clearly recognized
goals? Are we willing to take immediate, personal responsibility,
as individuals and groups? What zre the strengths and weaknesses
that we possess and what are the strengths and weaknesses of other
members and groups of our profession? We must arm ourselves with
information = through collecting and interpreting the facts of dis=-
crimination practices in our own schools and communities, among our
fellow teachers, among our pupils. Each of us must start right 52
where we are, rather than on the far-removed theoretical scene. . .

Exerpts from Correaponding Instrue
Definition ment Items

"Our first step must be self-exam- 31. Have you previously given ser-
ination." ious thought to the questiop of

integration in your schocl?

VIII. Do you feel that school inte-
gration deserves the serious con-
cern of today's educators?

7-1. In what aspects of their lives do
you feel we should try to influmce
our students?

24k, Do you think a school should be
concerned with the proper noure
ishment of the students?

27. Do you think that the school shaild
be concerned with providing a suitd
able place for children to do
homework, if they would uvtherwise
have none?

*The firat six requirements of the National Education Association are
questions to be asked in a self-examination. If these questions have already
been asked among the School Sisters of Notre Dame, the Sisters have fulfilled
this requirement of self-examination. The questions included in the survey
instruments are intended to determine if these questions have been in the minds
of the principals and teachers of the Congregation.

62
Second National NEA - PR&R Conference on Civil and Human Rights in

ymm. Po 23,




"How far are we willing to go to XI.

achieve clearly recognized goals?

e & & & & & & 5 6 & ¢ & & o » s »

Are we willing to take immediate,

personal responsibility, as indi-

viduals and groups?" 30.
324

what are the strengths and weaknesses 13.

that we possess and what are the sirengths
and weaknesses of other members and
groups in our profession?"

16.

17"1 .
"We must arm ourselves with informa- 32.
tion - through collecting and intere
preting the facts of discriminatory
practices in our own schools and come
munities, among our fellow teachers, XI.
among our pupils. Each of us must
start right where we are, rather than
on the far-removed theoretical scene,'

VIII.

ho

Are you in the habit of thlnkinq
of the problems of school inte
gration as a personal responsi-
bility of yours?

DO you think that the SDS'N.DI'
should assume the responsibilit%
of integrating their schools?

Do you think that you have an
obligation to work for inter-
racial integration in your
school?

Have you made any major adjust-
ments in the diocesan curricu-
lum to meet the needs of your
students, such as taking an
extra reading period in place of

teaching geography?

Have you studied the community

in which your school is located
in order to formulate an appro=-
priate school philosophy and seﬁ
of objectives?

Is there anything that my ques~
tions haven't covered that you
feel it would be well for me to
note?

Do you think that you have an
obligation to work for interra-
cial integration in your schoolq

Are you in the habit of thinking
of the problems of school inte-
gration as a personal responsi-
bility of yours?

Do you feel that school integra-
tion deservea the serious con-
cern of today's educators?




#where de facto segregation exists, by,
intensive efforts should be mgde to
desegregate the schools."
6"10
#It should be recognized that effective 5«1
desegregation may be impossible for
the schools to acomplish alone and
that they must have the intensive supe
port of other public and private agen-
cies to make it possible."
"Provision should be made in every 1k,
school, preferably with pupils and par-
ents participating in the planning, for
intensive inter-cultural activities."
15.
I,
"Attendance district boundaries should by,
be so established and modified as to
avoid boundaries which contribute to
racial separation.”
6 and 7
"Urban renewal should involve housing 16.
and school planning in cooperation.'
"Where it is impossible to put all 20.

c¢hildren ia a desegregated situation

Ly

If your school has no Negro stue
dent, is any effort being exten-
ded to attract Negro students to
your school?

Do you think of an integrated
school as a desirable thing?

Do you feel it is impossible to
chgnge the interracial policy
of your neighborhood?

Do you use the official diocesan
text books throughout your
school?

If your students come from pre-
dominantly segregated neighbore
hoods, have you provided inter=
racial experiences for your
students?

Do you use any supplementary

instructional material to mzke
your students aware of the rdle
of the Negro in American history
and in contemporary society?

If your school has no Negro
atudent, is any effort being ex
tended to attract Negro student

Do your diocesan and parish pold
icies permit you to accept non=
Catholic children?

Have you studied the community
in which your school is located
in order to formulate an appro=-
priate school philosophy and sef
of objectives?

?

When assigning students to clas
rooms do you attempt to place
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that goal should be sought for many students as possible in an inte-
as many as poasible," grated situation?

VI. Do you intentionally separate Negro
studente from each other, mixing them
among the other students, when assigning
desks or attending programs etc.?

nschool staffs should be racially 9. Do you have one or more Negroes on your
integrated." staff?

Excerpts from the policy statement of the S.S.N.D.E.C.:

The adaptation of policies and procedures streasses adjustment of
curriculum, careful study of the community in which the school is lo~
cated as a guide to formulation of educational philosophy and objec=-
tives., It emphasizes the need for special training of Sisters serving
the underprivileged, so that they will understand the children, value
taeir cultural patterns, and be aware of their spec¢ial needs.

Because the school population in these areas is often largely non-
Catholic, the statement points out that 'in a spirit of love for God's
poor, non-Catholic pupils should be welcomed into our schools, unless
contrary to established diocesan or parochial policy.' The utiliza-
tion of schools in this way can 'infuse new life into these schools
and raise thg level of the community,' if the school accepts pupils
as they are. 3

Excerpts from Corresponding Instrue
Definition went Items

"Curriculum must be adjusted to the 13. Have you made any major adjustments
needs of the students.,” in the diocesan curriculum to meet
the needs of your students, such as
taking an extra reading period in
place of teaching geography?

"Educational philosophy and objec- 16. Have you studied the community in

tives of the schools must be forme which your school is located in
ulated in accord with a careful study order to formulate an appropriate
of the community in which the schools school philosophy and set

3
School Sisters of Notre Dame Educational Conference, zhove p. 13.




are located.

ngisters serving the underprive
ileged must be specially trained
so that they will understand the
children, values their cultural
atterns, and be aware of their
pecial needs.

"Non-Catholic pupils should be
elcomed into our schools, unless
ontrary to established diocesan
r parochial policy."

II1.

III.

Iv.

17.

18.

19.

6.

7.

b3

of objectives?

If you are working in a culturall
deprived area, please answer the
following questions:

Have you attended a class or workshop
that was specifically designed to
help you teach in a culturally de=-
prived area?

Do you make use of such organizatio
as the Urban Apostolate for Sisters
and the Center for Urban Education
to help you understand and cope with
the problems of the culturally de-
prived student?

Do you regularly attend one or more
lectures a month which are designed
to increase understanding of the culw-
turally deprived child, awareness of
his special needs or appreciation of
his culture?

Is there any special training avail=-
able to your teachers to help them
understand the children of your area
better?

+eseto help them value the cultural
patterns of their students?

sesto help them be aware of the
special needs of your students?

If your ish is considered part of

a culturally deprived area, please
answer the following guestions:

Does your diocese permit non-Catholi
children in culturally deprived area
to enroll in parochial schools?

Does your parish policy permit you
to accept non-Catholic children?
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8. Does your school admit non-Catholic
students?

Bxcerpt from Monsignor McMamus's letter:

This acceptance of Catholic children of the Negro race is based on the
same policy which guides the acceptance of other Catholic children,
whether in the schools of territorial or non~territorial parishes., In
other words, pastors of territorial parishes as well as pastors of non-
territorial parishes will accept these children, -~ the pastors of terri=
torial parishes for all Catholic children whose parents are domiciled
within the parish boundaries, and pastors of non-territorial parishes in
the same manner in which de facto they accept Catholic children who otherw-
wise do not qualify because of the special language or national background
which serves as the basis of the non-territorial parish. If it should be
necessary for a pastor to have a futher explanation of thesghpoints, I
shall always be happy to discuss particular cases with him,

Excerpt from Corresponding Instru=
Definitions ment Items
"Pastors of territorial parishes as 3« Do you limit the number of Negroes
well as pastors of noneterritorial admitted to your school in order to
parishes will accept these children. keep their number proportionate to
The acceptance of Catholic children your other students?

of the Negro race is based on the
same policy which guides the accept- 4., Would a Negro student be admitted to

ance of other Catholic children," your school if he applied and he fuld
filled your usual requirements for
registration?

S« If a Catholic Negro child applied to
your school satiafying all of the
parish requirements other than ne..
tionality, would the child be ade~
mitted?

Definition points of the National Catholic Conference for Interracial Justices

The truly integrated school, one which accepts the child as he
is, and educates him will:

A. Have policies reflecting thoughtful consideration of:

4
Monsignor William E. McManus, above p. 24.
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1. the ability of the people of the neighborhood to pay educa-
tional fees.

2. the possible desirability of Protestant children attending
Catholic schools.

3. the role of the school as an 1nstrument 1nf1uenc1ng the local
civic communlty. :

B. Have special programs when these seem desirable to make the school a
relevant part of the child's life, providing' '
1. specially designed curriculum.
2. proper nourishment.
3. place for,"and supervision of homework.

C. Have an integrated faculty.

D. Have a well planned Confraternity of Christian Doctrine program
reachggg all those children who cannot be included in the student

™

body.

Excerpt from ‘ : ' Corresponding Instru-
Definition B ’ B ‘ ) ment Items
"Have polities reflecting: thoughtful 22, Are children excluded from your
consideration of the ability of the school because they cannot pay
people of the neighborhood to pay edu- school fees?
cational fees. .« « -
« « othe possible desirability of 7.  Does your parish policy permit you
Protestant children attending Cath- ~ to accept non~Catholic children?
olic schools. .« « ‘
« « othe role of the school as an 16, Have you studied the community in
instrument influencing the local " ‘which your ‘school is located in -
civic community." "“order to formulate an appropriate

' school philosoPhy and set of obJec-

tives?

"Have special programs when these 14,'ID0 you use the official diocesan
seem desirable to make the school a text books throughout your school?
relevent part of the child's life, , , o «
providing: spébially designed cur- 13. 'Have you made any‘méjof adjustment
rlculum. .o o J in the diocesan curriculum to meet}:

the needs of your students, such ag

653ho§e; Pe 254




e o = Proper nourishment. . .

e ¢ o Place for and supervision
of homework."

"Have an integrated faculty."

"Have a well planned C.C.D. program

reaching all those children who can-
mot be included in the student body?

I.

25.

24,

23.

26.

27.

28,

ViI.

9.

29.
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taking an extra reading period in
place of teaching geography?

Do you use any supplementary instruc-
tional material to make your studentd
aware of the role of the Negro in
American history and in contemporary
society?

Do the children attending your schooﬂ
have proper nourishment?

Do you think a school should be cone
cerned with the proper nourishment
of the students?

Does your school have a daily, hot,
low cost lunch program?

Do the children attending your school]
have a suitable place at home in uhich
to study?

Do you think that a school should be
concerned with providing a suitable
place for children to do homework,
if they otherwise would have none?

Do you have an after school study
period for all children who have no
suitable place in which to do their
homework?

Do you permit students to do assign=-
ments in your classroom after school
houra if they do not have a suitable
place in their homes?

Do you have one or more Negroes on
your ataff?

Does your C.C.D. program reach all of
the Catholic children of your parish
who do not attend your school?
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Response of the Southern Christian Leadership Conference?

Our general position would be, however, that the Board of Education
should strive to maximize the distribution of children by race every=
where beyond the 10% figure on which the Hauser committee based itself,

and to continue after that to work f

ties and pupils throughout the city.

Excerpt from
Definition

. » +The Board of Education should 1.
strive to maximize the distribue
tion of children by race every-
where beyond the 10% figure on 2.
which the Hauser committee based
itself."

3

kb,

"The School Board should work for 304
total integration of pupils throughout
the city."

"The School Board should work for 9.
total integration of faculies
throughout the city."

88 total integration of both facul-

Corresponding Instru=
ment Items

Does your school have between five
and fifteen per cent Negro students?

Does your school have between ten
and thirty per cent Negro students?

Do you limit the number of Negroes

admitted to your school in order to
keep their number proportionate to

your other students?

If your school has no Negro student,
is any effort being extended to ate
tract Negro students to your school?

Do you think that the S.8.N.D.'s
should assume the responsibility of
integrating their schools?

Do you have one or more Negro teache
ers on your staff?

Points held by the National Association for the Advancement of Colored People:

(1) total disregard of skin color during school registration and
placement of children in rooms, (2) high educational standards
meeting the educational needs of the pupils, (3) open door employ-
ment policy throughout the school system, (4) textbooks and mater-
ials that communiggte the many contributions of American Negroes to

American history.

66Al Raby, personal letter, above p. 26

67"Hhat the Civil Rights Groups Want from Your Schools,’ above p. 26.




Exerpts from
Definitions

(1) total disregard of skin color
during school registration and
placement of children in rooms,

(2) high educational standards
kneeting the educational needs of
the pupils,

(3) open door employment policy
throughout the school systenm,

(4) textbooks and materials that
ommunicate the many contributions
f American Negroes to American

is tory .

e

b,

13.

9.

10.

1l.

14,

I.
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Corresponding Instru~
ment Items

Do you limit the number of Negroes

admitted to your school in order to
keep their number proportionate to

your other students?

Would a Negro student be admitted to
your school if he applied and he
fulfilled your usual requirements for
registration?

Have you made any major adjustment inl
the diocesan curriculum to meet the
needs of your students, such as tak-
ing an extra reading period in place
of teaching geography?

Do you have one or more Negroes on
your teaching staff?

Do you have one or more Negroes on
your maintenance staff?

Are there Negroes on your diccesan
School Board?

Do you have Negroes on your parish
School Board?

Do you use the official diocesan text
books throughout your school?

Do you use any supplementary instruce-
tional material to make your students]
aware of the role of the Negro in
American history and in contemporary
society?




CHAFTER V

QUESTIONNAIRE RESPONSES

As the reader may have noted, demands of the various organizations cond
tradict each other in places. A "Yes" response to a given question of the ques-
tionnaire would be considered a positive response, that is one favoring inte-
gration, according to the thinking of one organization and a negative response
according to the thinking of another.

These contradictions will be pointed out in the first section of this
chapter. The second section will indicate significant impressions received
during principals' interviews. Tables indicating the standings of integration
of each school in comparison with the requirements of each representative organ-
ization comprise the third section. The chapter concludes with another table
summary of the standings of each school in lieu of the definitions of the organ-
izations.

The tables of the third section emphasize the standings of the schools
individually and the province as a whole in relation to the requirements of the
organizations considered meparately. Emphasis in the last section will be on
the individual schools and comparison of the different organizations' ratings
of each school. For example, the rating of School A according to the N.E.A.

will be compared to its rating by the N.C.C.I.J., etcetera,

0T TR S T
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CONTRADICTIONS BETWEEN ORGANIZATIONS

The only requirement made by the Department of Health, Education and
welfare was that students be assigned to, and within schools without regard to
race, color, religion or nationsl origin.68 A similar position is espoused by
the N.A.A.C.P.69 The N.E.A?? however, concurs with 5.C.L.C.”t and the Chicago
Archdiocesan policy?2 that segregated schools and school systems should activédy
seek to integrate. This, of course, does demand that administrators "regard"73
the race of the individuals applying to the schools and being placed in various
rooms of the schools,

The difference in these positions is a reflection of differences in
points of philosophy. One group of civil rights advocates of today is saying:
“Give us a chance and we'll make good. Just give us the opportunity to obtain
decent housing and the freedom to live where we choose, good educational oppor-

tunities and a chance to get a job.” Other leaders are asking for a bit more.

68American Education and the Search for Equal Opportunity, p. 35.

69"What the Civil Rights Groups Want from Your Schools," p. 26.

7°Second National NEA - PR&R Conference on Civil and Human Rignte in
Education, p.23.

71Raby, above p. 26,

72
During the composition of this paper, Cardinal Cody has introduced a
bussing program in the Chicago parochial schools specifically to integrate
these schools.

73This is an allusion to the position of the two organizations pre-

 viously mentioned,
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They say a people oppressed for so many years should be assisted to enter the
Lminstroaa of American society. This assistance should include special educa~
tional programs and preferential job opportunities.

Integration of elementary schools means something different to each of
the organizations contacted. Certainly the basic core, respect for the indi.
vidual student as a person of dignity and potential, is present in each defini-
tion. In some statements this core attitude is more positively implied than in
others, but it is present in all, Behind the most succinct statement of all,
that of the Department of Health, Education, and Welfare, one can hear the legal
basis oft ",,.that all men are created equal??."

While the contacted groups obviously agree on the basic dignity of
each student, thelr requirements of a school based on this concept differ gvatlﬁ
It may be possible for a school to rate high according to the stated standards
of one of these organizations and fall far short of the requirements of another.
The next section of the present chapter will focus on comparison of the indi-
vidual schools and then the province as a whole to the requirements of each or-
ganization., Differences in the organizations' requirements will not be empha-

sized until the end of this chapter.
INTERVIEWS COMPARED TO QUESTIONNAIRE RESPONSE

Interviews with the principals were suggested by the advising professox

to reaffirm or alter impressions given by the questionnaires. In accordance

7“"The Declaration of Independence,."
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with this reasoning, some of the questions that some principals failed to ans=-
wer, or answered in a note jotted in the margin rather than by circling an un-
qualified "Yes" or '"No,'" etcctera, omissions were filled in. Each occurrence
of this changing of questionnaire response is described in the following para-
graphs. Principals will be identified according to their schools' key letters
so that the reader may refer to Table Two through Six below in this chapter, to
see the general pattern of answers from these schools.

One Sister did not circle '"Yes," "No," or 'Not sure," in response to
the question:

30s Do you think that the School Sisters of Notre Dame should
assume the responsibility of integrating their schools???

Sister wrote this comment instead: "I think they should take those who apply
regardless of race, providing they are Catholic and members of the parish."76
During Sister's interview she made these statements:
We have mostly professional Negroes here. They're good considering
that they are colored, but they're not of the caliber of our people. . .
Colored are always fighting for no reason at all.??
Based on these statements, the researcher counted Sister*s answer to the above

quoted question as being: "No."

Another principal responded to the above question by writing the fol-

75Above, Pe 35

76Notation written in the margin of the questionnaire from the Prin=
cipal of School S,

77Statement during interview with Principal of School S,
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lowing comment, and by not circling the provided answers stated above. Sister

wrote:

Their share of the rgsponsibility - but no one group can accom-
plish such a task alone.’

After considering the following statements, the researcher counted this prine
cipal's response as positives

We are planning programs tc provide social contact between races. . .
We should be concerned about Christian attitudes throughout the child's
life, but we must realize that other adults have responsibility to in-
culcate Christian atti&gdes also. We may have to motivate parents to
assume responsibility.

Question thirty again was not answered by the Principal of School F.

Statements in her interview included:

We have no control over the changing or maintenance of the inter-
racial policy. . «There's nothing we can do about the children who are
admitted. Archdiocegan policy determines what one does in accepting
or rejecting pupils.o0

Sister's response to question thirty was counted as negative.

Integration, meaning the mixing of Negro and Caucasian students, is
not "desirable' because there is no prejudice in her area to overcome, said the
Principal of School B. Later in the interview, Sister said that the people of

1er parish never put for sale signs in front of their hcmes because they want

‘0 keep the neighborhood up. Sister is sympathetic because she knows the

78Notation jotted in margin of questionnaire of Principal of School N,

79statement during interview with Principal of School N.

0
Statements during interview with Principal of School F.
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parishioners have worked herd for what they have. It was concluded that this
school is making no effort to attract Negro students, although Sister gave no
written answer to fuestion 4 b,

Other interviews confirmed impressions gained from comments jotted in
questionnaire margins, or the trend of the responses to questionnaire items.
One principal who angwered, '"No,'" to the question:

30. Do you think that the School Sisters of Notre Dame shau%d
assume the responsibility of integrating their schools? 1

jotted this reason on her questionnaire: '"Because as the situation arises, inte-
gration is taken care of in a natural way."82 During the interview, this Sisten

made the following statements:

The entire question is past history. The government has steppeg
in now. There's no reason to give them any more special attention.©3

Another Sister principal who scored rather consistently in the negative

made this statement in the interview:

No, it's not desirable that we change the interracial policy of our
schools. Other minority groups have made it. Why should this group be
taken care of?

*® ® 5 @ 4 * & 9 & * S S T 9 & ¢ S ¢ 5 " S P " s 5 ¢ 9 s s > s

Christianity demands that we respect all people, but not that we mix
with them. They're not ready yet. They're too destructive.

81Abcve, Pe 33.

82Notation jotted in margin of questionnaire by Principal of School O.

83Statement during interview with Principal of School O.

B#Statement during interview with Principal of School A.
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The Principal of School N stated in her interview that her faculty is
not at all prejudiced in their integrated classrooms, but that they treat stu-
dents of both races alike. GShe spontaneously admitted that their responses
would indicate prejudice, but she attributed this to the constant bringing up o%
the topic in news media and studies. Her teachers are reacting, she suspected,
as the majority of teachers react. The tables will indicate, however, that the
answers of this group of teachers are significantly more negative than those of
most cooperating faculties.

Another principal felt that her own responses seemed to indicate prej-
udice, but she feels a particular sympathy for the cause of the American Negro.
Sister feels that the majority of her negative answers spring from her con~
viction that integration cannot be successfully forced by bussing or such
"artificial"®s Programs.

Sister is Principal of School C, Her attitude toward bussing was
shared by many principals of schools far removed from Negro communities, partics
ularly those of farming communities or small towns. This latter group feels
that they are not confronted by the issue of Integration, neither as adminis~
trators nor as educators. In other words, unlike the Principal of School C,
they feel no particular affection or obligation toward the Negro population,

yet, for the most part, their answers coincide with hers,

h
Sister's own word.




INTEGRATION JUDGED ACCORDING TO EACH ORGANIZATION

The following tables group teachers' answers together with their prine-
cipal's answers when this is possible. As has been demonstrated in Chapter IV,
many questions were asked to determine the existence of some conditions. Some
of these questions were addressed to the principals, others to the teachers.,
Where this was done, all of these responses were totaled and the per cent of
positive and negative answers were figured on the basis of this total.

When a single mark indicates an existing condition, this means that
only the principal was asked for this information. While she may have been
asked two or three questions, these were usually not totaled and worked into a
percentage. Rather her attitude or the prevailing condition was determined by
the questionnaire responses and the interview combined, and so indicated in the
table. When the table marking depends thus in part on the judgment of the re-
searcher, the mark is enclosed in parentheses in the table,

There is one exception to this. The N.A.A.C.P. has as one of its con-
ditions that the entire school system be integrated, or that it include Negroes
on all levels., The principals' questionnaire carried several questions to de-
termine this: Are there Negroes on your diocesan school board? Parish school
board? Teaching staff? Maintenance staff?

These questions, contrary to any other group of questions addressed
only to the principals were totaled and worked into per cent scores. This was
done bhecause it was thought more wvalid to aspeak in percentages in the broad
question of: Is your school system integrated? than the more pointed question

of: Do you consider the race of a student applying to your school? or Have we
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thought of the strengths and weaknesses of our profession? which are more typ-
jcal of the type of information asked only of the principals and not of the
faculty.

Per cent ratios listed in the tables refer to proportions of those co-
loperating in this study. When the per cent figure 35% is listed behind a
|schoolt's letter, this indicates that thirty-five per cent of those cooperating
in the study state a particular position. The one hundred per cent figure for
leach school, then, is all those who returned their gquestionnaires, not neces=-
[sarily all teachers of these schools.

Faculty participation was extremely good. In all but three of the
twenty-two responding schools more than eighty~five percent of the faculty co=-
pperated. One of those exceptional faculties responded thirty-eight per cent
Ltrong, the other fifty-four per cent.

The school having only thirty-eight per cent of its faculty respond

Will be represented on the table only when a response depends solely on the

rincipal. It is not considered valid to give a school rating based on only
Ehirty~eight per cent of the faculty. The probability of this per cent of the
faculty representing the thinking of the whole faculty is too slight.
It might further be noted that the school in guestion is one of two
Echools of the province experiencing a quick '"change over! of the neighborhocd.
The other schnol responded very well, The fact of a changing neighborhood might
pell eliminate a particular group of teachers from cooperation in this study,

gnd thus invalidate conclusions drawn from the group that did choose to coop=-
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erate.

The other participating school in which less than eighty-five per cent
of the faculty cooperated is the one in which the corrected set of Teachers'
survey questions was not returned. The principal of this school did, however,
return her own survey questionnaire and did meet the researcher for an inter-
view.

Whenever the tally table called for the combined responses of principal
and faculty, this school was not listed. Such a listing would present the prins
cipal's thinking as that of the entire faculty. When the tally table refers
solely to the principal's response, this school, of course, is represented.
This same manner of llsting is followed in the case of the school having only a
thirty-eight per cent response,

One line is empty, that is to say no response is listed behind its
letter, in all tabulation tables., Idne T represents that single school of the
Chicago ~ De Kalb Province which did not participate in the survey of the nrov-
ince, It should be noted that this school is far removed from a Negro popu~
lation, not having Negroes within its civic boundaries. As was noted above,
prigcipals and teachers in such areas seem to tend to think that the problem
of segregation does not confront them. Absence of Negroes being mistreated
within their own community seems to mean the absence of the racial issue to
minds of the principals and teachers of these areas.

The provincial mean for each column of percentage listings was derived

from the averaging of the per cents listed in that column and comparing them to
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to two thousand per cent, or the number of cooperating schools times one hun-
dred per cent.

It was considered avefaging the total raw scores rather than the per-
centages of responses of the teachers in the province. This idea was rejected
for it delt with teachers in isolation from their institutional environment.
The object of this thesis is to determine whether the schools, not the individ-
uvals within the schools, are a force for or against elementary school integra-
tion, This is more clearly evident when considering the overall impact of
individual schools rather than the figures based on teachers disbursed through-
out the province.

In such a table, vehement 'Yeses' and 'Noes'" show no more strongly
than lightly held or wavering responses. Their count is further removed from
the relm of the real and personal by transformation into per cent ratios. It
is believed that this grouping of responses will give a valid general picture
of each school and the province as a whole, for whenever generalizations can be
used, acted upon, to form a new reality, significant in its broad reach, this
must be done.

TABLE 2

PER CENT RATINGS OF EACH SCHOOL COMPARED TO THE RECOMMENDATIONS
OF THE DEPARTMENT OF HEALTH, EDUCATION AND WELFARE

‘Desegregation' means the assignment of ggudents to public schools. + «
without regard to their race, colcr. . .

Above, p. 21.




Schools

Race would not be,
or is not consid=

ered at registration

Possible registration
of a Negro student has
not been considered

60

Members of the
Negro race might]
be prevented
from registering

No. cort No. Cont No. Cont
A (1)
B (L
c (1)
D (1)
E (1)
F (1)
G (1)
H (1)
I )
J (1)
K (1)
L (1)
¥ (L
N (1)
0 (1)
P (1)
Q (1)
R (1)
s (17
T
U (1)
v (1)
W (L)
Provincial
Standing: 64% 27% 9%
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TABRLE 2«~-Continued

'Desegregation means « « « the assignment of students within such schools
without regard to their race, color . . . 7

Schools Positive TreSponse Hot Applicable Negative response
Per Per . Per
No. Cent Foe  Gent No Cent
A 16 100%
8 12 100%
: i
E Z 1%
F 2h 7% 7 23%
G 28 85% 5 15%
H 15 88% 2 12%
I 6 100%
J 11 100%
K 16 100%
L 10 100%
M 6 100%
N 2L 89% 3 11%
0 9 100%
P
Q 5 100%
R 18 100%
S
T
U 10 10C%
v 8 100%
W 10 77% 3 23%
rirne 28% 66% 6%

87Above, pe 21.




TABLE 3

PER CENT RATINGS OF EACH SCHOCL
COMPARED TO THE RECOMMENDATIONS COF THE H.

E. A.

88

Cur first step must be self-examination.

Have opinions favorable Uncertain of the

Have opinions un=

Schools to recommendations con~ extent to which favorable to recom-
sidering school as a they favor school mendations considere
social force being a social ing school as a s0=-

force ¢ial force
No. Per No. Per Ho. Per
Cent Cent Cent
A 15 79% L 21%
B 7 5 6 26% 1 7%
¢ 10 9N% 1 9%
D A 80% 1 20%
E 8 89% 1 11%
F 16 847, 1 5% 2 11%
G 16 8L 3 16%
H 9 90% 1 10%
1 6 67% 1 11% 2 22%
J 12 80% 2 13% 1 7%
K 15 83% 2 11% 1 6%
L 12 100%
¥ 5 63% 3 37%
N 9 56% 3 19% 4 25%
g 9 82% 1 9% 1 9%
Q 6 86% 1 14%
R 17 85% 2 10% 1 5%
W -
T )
U 8 E7% 3 25% 1 8%
v 7 70% 2 20% 1 10%
W 8 80% 1 10% 1 10%
Provincial , .
Standing: 79% 12% 9%
88

Above, P 224
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TABLYE 3=-Continued

How far are we willing to go to achieve clearly recognizable goals?. . .
Are we willggg to take immediate, perscnal responsibility aes individuals
and groups?

Willing to take im= Unwilling to take immed~
Schools mediate and personal Undecided iate and personal respone
responsibility sibility
No. Per No. Per No. Per
Cent Cent Cent

A 7 41% 1 6% 9 53%
B 3 23% 1 8% 9 69%
¢ 4 bbb 5 56%
D 3 75% 1 25%
E 5 71% 2 29%
F 8 b7% 9 53%
G 11 65% 1 6% 5 29%
H 6 67% 3 33%
1 8 63% 3 27%
J 9 77% b 23%
K 12 75% 1 6% 3 19%
L i Lo 6 60%
b 5 100%
N ? 50% 7 50%
g 5 56% b Lhg
Q 1 20% 4 80%
g L 22% 1 6% 13 72%
T
U 2 22% ? 78%
v 5 50% 5 50%
W 4 L% 3 3% 2 23%

Provincial

Standing: L6% 5% hox

89
Above, p. 22.




6h

TABLE 3-=~Continued

WWG musf ésE‘whatvare-the strengths.and weaanessééAthathwe possess and
‘what are the strengths and weaknesses of other members and groups in
our profession. 0

8chool meets educational School does not, or is
Schools needs specific to its com=- uncertain of meseting
munity. needsg specific to its
community

A (1)
B (1)
o (1)
D (1)
E (L
¥ (1)
G (1)
H (1)
I (1)
J (1)
K (1)
L (v
¥ (1)
N (1)
o (1)
P (1)
Q (1)
R (1)
S (1)
T
U (1)
v (1)
W (1)

Provincial

Standing: 64% 36%

gchbove, Pe 22,
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TABLE 3-~Continued

We must arm ourselves with information through collecting and inter-
vreting the facts of diserimination practiced by our fellow teachers,
among our pupils. BEBach of us wmust stgit right where we are, rather than
on the far-removed theoretical scene.

Schools Personsally concerned ahout Undecided Personally uncon-
school integration cerned about school
integration
Per Per Per
No. Cent Yo, Cent No. Cent

A 20 65% 2 6% 9 29%
B 9 39% 4 18% 10 43%
C 10 67% 5 33%
D 3 60% 1 20% 1 20%
E 8 73% 1 % 2 18%
F 22 73% 8 27%
G 23 72% b 12% 5 16%
H 12 67% 6 33%
I 8 67% 1 8% 3 25%
J 17 77% 2 9% 3 14%
K 23 80% 3 10% 3 10%
L 12 71% 5 29%
M 2 22% 2 2% 5 56%
N 12 L6% 3 12% 11 42%
0 11 73% 1 7% 3 20%
P
4] ] 50% 3 50%
R 18 55% 2 6% 13 39%
S
T .
U 6 35% 3 18% 8 4%
v 7 Sh% 2 15% b 31%
W 9 64% 3 21% 2 15%

Provincial

Standing: 61% 5% 30%

91

Above, pe 22.




TABLE 3--Continued

66

wWhere de facto segregation exists, intensive efforts should be made to
descgregate the schools,

Schools

In favor of scheool

In opposition to or

integration indifferent to schoel
integration
(1

8 (1)

¢ (1)

b (1)

g (1)

(1)

G (1)

H (1)

1 (1)

J (1)

i (1)

(1)

M (1)

N (1)

% (1)

P (1)

Q (1)

R (1)

; : (1)

(1

u (1)

v (1)

W (1)
Provincial )
Standing: 36% 64%
9

ZAbQVG. Ps 22,
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TABLE 3«-Continued

for the schools to accowplish alone and that they must have the intensive
support of other public and privgte agencies to make it possible.93

Schools With cooperating groups, It seems impossible to
community interracial change interracial pol-
policy could be changed icy of the local come

munity

A 1l

B 1
c 1
D 1
E 1
F 1
G 1

H 1l

I 1

J 1
K 1
L i

M 1
N 1

0 1
P 1

q 1
R 1
s 1l

T

4] 1
v 1

W 1

Provincial
Standing: L5% 55%
93

Above, p. 22.
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TARLE 3--Continued

Provislon should be made in every school, preferably with pupils and par-
ents pgﬂticipating in the plenning, for intensive inter-cultural activ-
ities.

Have had inter-cul- Have not had inter-
Schools tural activities No response cultural activities
No. Per No. Per No. Per
Cent Cent Cent
A 3 18% 1 6% 13 76%
B 2 15% 1 8% 10 77%
¢ 5 56% b L4y
D 7 100%
E 1 14% 6 86%
F ? 5% 1C 59%
G 10 59% 2 12% 5 29%
H L Ly 5 56%
I 7 88% 1 12%
J 1 7% 1 7% 11 86%
K 5 31% 1 6% 10 63%
L 5 50% 5 50%
M é 100%
N 4 27% 11 73%
0 5 56% 1 L
P
] 1l 20% 4 80%
ES? 3 17% 2 11% 13 72%
T
u 9 90% 1 10%
v 4 50% b 50%
W 1 12% 7 88%
Provincial
Standing: 35% 2% 63%

9i’Above.,, Pe 224
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Attendance district boundaries should be so established and modified as

TABLE 3-=Continued

to awoid boundaries which contribute to racial separation.

Negroes attend

Schoel has no

Negroes do not at-

Schools school or are authority to tend and are not
being invited to say who shall being encouraged to
attend attend attend

No. Per No. Per No. Per
Cent Cent Cent

A (1)
B (1)
c (L
b (1)
E (1)
F (1
G (L
H (1)
I (1)
J (1)
K (1)
L (1)
M (1)
N (L
0 (1)
P (1)
Q (1)
R (1
S (1)
T
U (1)
v (L)
W (1)

Provincial

Standing: 22% 5% 73%

9
54%0‘79' P 22.




TABLE 3~~Continued

Urban renewal should involve housing and school planning in coogeration.96

Schools

Have studied local community

Have not studied loeal
compunity

S OERMHRNOMIOAOEBO QT

~
[

<M

Provinecial
Standing:

1

1

1

1 1
1

1

1

1

1

1

1

1

1

1

1 1l
1

1

1

1

1

91% 9%

Above, T. 22,
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TABLE %--Continued

Where it is impossible to put all children in a desegrega§$d situation
that goal should still be sought for as many as possible.

Schools Faculty consciously as~  Impossible to as- Faculty does not
signs plsces in an inte~ sign students in  assign places in

grated manner an integrated mane- an integrated man-
ner ner consciously
No. Pex Per HNo. Per
Cent No. Cent Cent

A 16 100%

B 12 100%

c 8 100%

D 3 100%

E 6 100%

F 6 37% 10 63%

G 3 18% 14 82%

H 1 11% 1 1% 7 78%

I 7 100%

J 12 100%

K 15 100%

L 9 100%

M 5 100%

N 3 21% 11 79%

0 8 100%

P

{ L 100%

R 17 100%

5

T

U 9 100%

v 7 100%

W L 4 1 12% 3 28%
Provincial - y
Standing: 7% 76% 17%

97

Above, p. 22.




TABLE 3-~Continued

72

Do you have one or more Negroes on your teaching staff?98v

Schools Positive Negative

A 1
B 1
C 1
D 1
E 1
F 1

G 1

H 1

I 1

Jd 1
K 1
L 1
M 1
N 1
0 1l
P 1
Q 1
R 1
S 1
T

U 1
v 1
W 1

Provincial
Standing: 18% 82%
98

Above, p. 22,




TABLE 4

PER CERT RATINGS OF EACH SCHOCL COMPARED TO
THE RECOMMENDATICNS OF THE SCHCOL SIST. RS COF NOTRE DAME
EDUCATICRAL CONFERENCE

73

Curriculum must be adjusted to the needs of the students. -

Curriculum has Curriculum need nct Curriculum has not

5chools  been adjusted be adjusted been adjusted

A 1

B 1

c 1l

D 1

E 1

F 1

G 1l

H 1

I 1

J 1

K 1

L 1

M 1

N 1

0 1l

P 1

Q 1

R 1

S b §

T

U 1

v 1

W 1
Provincial
Standing: 28% 36% 36%

99

Above, p. 13.
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TABLE 4~=Continued

Educational philosophy asnd objectives of the schools must be formulated
in accord with a careful study of the community in which the schools are
located.

Schools Had such a cormunity Did not heve such a community
study study

.\ 1

B 1

C 1

D 1
E i

¥ 1

G 1l

H 1

I 1l

J 1

K i

L 1

M 1

N 1

0 1

F i
Q 1

R 1

5 1l

T

[i] 1

v 1

W 1

Provincial
Standing: 91% 9%
100

Above, p. 13
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TABLE L~-Continued

Sisters serving the underprlvileged muut be specially trained 80 that
they will understand the chlltren, value their cultural patterns, and be
aware of their special needs.

Have, or are receiving Judge themselves not Do not have,
Schools such training to be in underprivi- and are not
leged area receiving
such training
Per Per Per
Ko. Cent Ho. Cent No. Cent
A 28 55% 9 18% 14 27%
B 36 100%
c 24 100%
D 9 100%
E 10 56% 3 16% 5 286%
F ] 100%
G 28 55% 2 h% 21 hi%
K 8 30% 18 67% 1 3%
I 18 86% 1 L% 2 10%
J 16 b 3 O% 17 4%
K g 23% 17 L% 13 33%
L 27 100%
M 15 100%
N 7 17% 1?7 Lo 18 43%
0 10 50% 7 35% 3 15%
P
Q 12 100%
R 51 100%
5
T
U 27 100%
v 13 52% 1 5% 7 . 33%
W 1 Ly 17 65% 8 31%
Provincial
Standing: 2h% 60% 16%
101

Abcve, Pe 1’4’0
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TABLE 4--Continued

soo————

Non—Cathoi{EAghpils should be welcomed into oug schools, unless contra£§
to established diocesan or parochial policy.lo

Schools Do accept non-Catholics Not sure of parish policy
concerning non-Catholics

A (1)
B (1)
c (1)
D (1
BE (1)
F (1)
G D)
H (1)
I 1
J (1)
K (1)
L (1)
M (1)
N (1
e (1)
P (L
Q (1)
R (L
5 (1)
T
U (1)
v {1
W (L
Provincial
Standing: 36% Sh%
102

Above, p. 1k,




TABLE 5

77

PER CENT RATINGS OF EACH SCHOOL COMPARED TC THE
RECOMMENDATIONS COF THE CHICAGC ARCHDICCESE

Pastors of territorial parishes as well as pastors of non territorial par-

ishes will accept these children.

The acceptance of Catholic childrem of

the Negro race is hased on the_same policy which guides the acceptance of
the other Catholic¢ children.

Schools

FZR OB YOOI RUMIQYWEDOW S

Provincial
Standing:

Parish would or does
accept Negro students

(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)

(1)
(1)

(1)
(1)

(1
(1)
(1)

Not surs if parish

would accept Negroes

69
(1)

(1)

86%

14%

lOBAbove. p. 2k,
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TABLE 6

PER CENT RATINGS OF EACH SCHOCL
COMPARED TO THE RECOMMENDATIONS OF THE N. €. €. I. J.

nave'pollcies reflectlng‘tboughtful'consideratlon“of the gkllity of the
people of the neighborhood to pay educational feesye o o

Sehools Students are not excluded Students are excluded
_ because of irability to pay _if unable to pay fees
4 1
c 1
D 1
E 1
F 1l
1
G
B 1
I 1
1
J
1
K
L 1
1
M
N 1
1
° 1
? .
Q
1
R
1
o 1
T
U
v 1 N
¥ 1l
Provincial
Standing: 91% 9%

Oh
Above, pe. 25.




79

TABLE 6~~Continued

b e e e e e - o e e o el T
Have policies reflecting. « . the pomaible agsirability of Protestent
children atterding Catholic schoolsy + R

School Non-Catholics are Not sure if Non-Cath~ Non~Catholic
»ehools accepted olics would be accepted are financi-
ally dise
couraged
A 1
B 1l
c 1
D 1
E 1l
F 1
G 1
H 1
I 1l
J 1
K 1l
L 1
M 1l
N 1l
0 1
P 1l
q 1
R 1l
S 1l
T
U 1
v 1l
W 1
Provincial
Standing: 3% 64% Ly

105
Above, Pe 25.




TABLE 6=--Continued

influencing the local civic community.l

Have considered the role Have not considered
of the school in the lo- the role of the school
cal community in the local community

Schools

E<OBNUNOVOZEIRDRUMNQOAYMHMDOW >
D e I T e S S ol ol o ol R o) T ey

Provincial
Standings 91% 9%

106
Above, p. 26,
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TABLE 6w«Continued

B e e e e e e e e e e
Have special programs when these seem desirable to make the school a rel=-
evant part of the child's life, providing: specially designed curriculum &

Do provide spec-

Schools idally designed cur-

Do not need spec~
ially designed cur=-

Do not provide spec=
ially designed cure

riculum riculum riculum
Per Per Per

No. Cent No. Cent No. Cent
A 3 20% 1 7% 1 73%
B 2 18% 1 9% 8 73%
C 5 63% 1 12% 2 25%
D 1 33% 2 67%
E 1 17% 5 83%
P 6 38% 1 6% 9 56%
G 11 73% L 27%
H L Lk 5 56%
1 6 86% 1 14%
J 1 9% 10 91%
K 5 36% 9 64%
L 6 67% 3 3%%
M 1 20% 4 8o%
N 3 21% 1 & 10 71%
g 5 63% 1l 12% 2 25%
Q 1 25% 3 75%
Isz 3 20% 1 7% 1 73%
T
i} 8 89% 1l 11%
v 3 b3% 1l 14% 3 43%
W 1 13% 1 13% 6 7h%

Provincial

107

Above, p. 26,
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TABLE 6--Continued

Have special programs when these seem desirable to make the school a rela8
evant part of the child's life, providingt. . . proper nourishment. . .

Do have such pro=- Do not need such Do not have such

Schools grams programs programs

A 1
B 1
c 1l
D 1l
E 1
F 1l
G 1l
H 1l
I 1
J 3
K b/
L 1l
N 1
N 1l
0 1
P 1
Q 1
R 1
s 1l
T
U 1l
v 1l
W 1

Provincial

Standings 9% 68% 23%

108
UAbove, Do 26,




TABLYE G-=Continued

SR —— S SR
flave special programs when these seem desirable to make the schocl a rel-
evant part of the child's life, providing:. . . place for and supervision
of homework.

Do have such pro- Do not need such Do not have such

Schools grams programs programs
Per Per FPer
No. Cent No. Cent No. Cent
A 2 13% 5 31% 9 56%
B 11 100%
c L Lox 6 60%
D 2 4o% 1 20% 2 Lo%
E 1 17% 4 66% 1 17%
F 2 12% 10 59% 5 29%
G 3 19% 6 37% 7 i
H 2 22% 7 67% 1 11%
I 2 25% 1 12% 5 H3%
J 3 24% 5 38% 5 8%
K L 25% 9 56% 3 19%
L 3 33% 6 67%
M 6 100%
N 4 31% 7 Sl 2 15%
g 2 25% G 75%
Q 2 Lo% 1 20% 2 L%
§ 2 11% 15 824 1 6%
T
U 1 9% 9 82% 1 9%
v 1 1% 4 Lug 4 L%
L} 2 20% 6 60% 2 20%
Provincial 10% 56% 25%

Standing:

logAbove, pe 26,




TABLE 6=~Continued

et e e e e e e e e e e et e et oo
Have an integrated faculty.llo

Have at least one Negro Have no Negro teacher

Schools teacher

E<adHrROVOoOZIHMRGHIEIQONEUDAQADR >
(PR
b b

B 0 e et et et bl e et el e

Provincial
Standing: 18%

&

110
Above, p. 26.




TABLE 6~~Continued

85

Have a well planned C. C. D. program_reaching all those children who can
not be included in the student body.l

Schools

Do reach all of their
public school children

Do not reach all of
their publiec school

children
A 1
B 1l
c 1
D l
E 1l
F 1
G 1
H 1l
I 1l
J l
K 1
L 1l
M 1l
N 1l
0 1l
P 1l
Q 1
R 1
S l
T
U 1
v 1l
W 1
Provincial
Standing: 55% 45%
111

Above, p. 26.




TABLE 7

PER CENT RATINGS OF EACH SCHOOL COMPARED TO THE RECOMMENDATIONS
OF THE SOUTHEEN CHRISTIAN LEADERSHIP CONFERENCE

o
-

The Board of Education should strive to maximize the distribution of
children by race everywhere beyond the 10% figure on which the Hauser
conmittee based itself,112

Schools representing Schools not reflecting
this numerical inte- this percentage and not
gration or attempting attempting to integrate
to integrate

Schools

A 1
B 1
C 1
D 1
E 1
F 1
G 1
H 1
I 1
J l
K 1
L 1
M 1
N 1
8] 1
P 1
Q 1
R 1
s 1
T
U 1
v 1
W 1

Provincial

Standing: 23% 77%

112

Above, p. 26.




87

TABLE 7--Continued

The School Board should work for total integration of pupils throughout
the city.113

Schools In agreement with Undecided Not in Agreement
statement with statement
A 1
B 1
¢ 1
D 1
E 1
F 1
G 1
H 1
I 1
J 1
K 1
L 1
M 1
N 1
0 1
P 1
Q 1
R 1
S 1
T
u 1
v 1
W 1
v
ik 45 32% 23%

113A,bove, Pe 26,




TABLE 7--Continued

b e e ]

The School Boarﬁ should work for total integration of faculties throughe
out the city.ll

Schools Integrated faculty Non-integrated faculty

A 1
B 1
¢ 1
D 1
E 1
F 1
G 1
H 1
1 1
J 1
K 1
L 1
M 1
N 1
0 1
P 1
Q 1
R 1
5 1
T
v 1
v 1
W 1

Provincial

Standing: 18% 82%

114

Above, p. 26,




PER CENT RATINGS OF EACH SCHOOL COMPARED TO THE RECOMMENDATICNS
OF THE NATIONAL ASSOCIATION FOR THE ADVANCEMENT OF COLORED PEOPLE

TABLE 8

89

Total disregard of skin color during school registration and place-
ment of children in rooms,

Schools Open Door Policy

Undetermined pol-

icy

Opposition to

integration

FESAdHnNOMOoOZRNRNOUHMIIASBUOW »

(1)
(1)
(1)
(1)
(1)
(1)
(1)
(1)

(1)
(1)
(1)

(1)
1)

(L
(1)

(1
(1)

1)

(1)

1)

(69
1)

Provincial
Standing:

6%

27%

115A.bove. Pe 27.
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TABLE 8-~Continued

High educational standards meeting the educational needs of the pupils.116

Schools Positive responses Negative responses
A 1
B 1
c 1l
D 1l
E 1
F 1l
G 1l
H 1l
I 1
J 1
K 1l
L 1l
M 1
N 1l
0 1
P 1
Q 1l
R 1
s 1
T
] 1
v 1
W 1
Provincial
Standing: 64% 36%
116

AbOVQ, P 27




TABLE 8~-Continued

91

Open door employment policy throughout the school system.

17

Schools Negro incorporated Non=Negro incorporated
system gystem
Per Per
- No. Cout No.
B 1 35% 2
L 100%
¢ 4 100%
D 4 100%
E 4 100%
F 2 50% 2 50%
G 2 67% 1 33%
s 1 33% 2 67%
3 2 67% 1 33%
X 1 33% 2 67%
1 33% 2 67%
;‘ 4 100%
N 2 50% g 1(538?;
P b 100%
Q Y 100%
R 4 100%
S
T
v 1 33% 2 67%
Y 1 33% 2 67%
1l 33% 2 67%
Provincial
Standing: 25% 75%
117

Above, pe. 27.
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TABLE 8--Continued

e e S e
Textbooks and materials that communicgte the many contributions of the
American Negro to American history.ll

Schools Use such materials Po not use such materials
Per Per
Ko, Cent No. Cent
A 3 20% 12 8o0%
B 2 18% 9 82%
c 5 63% 3 37%
D 3 100%
E 6 100%
F 6 38% 10 62%
G 10 71% b 29%
H 4 Lig 5 56%
I 6 86% 1 14%
J l 9% 10 14%
K 5 36% 9 64%
L 5 50% 5 50%
M 5 100%
N 3 21% 1 79%
0 5 63% 3 37%
P
Q 1 25% 3 75%
R 3 21% 11 79%
s
T
1] 8 89% 1 11%
v 3 L3% L 57%
W 1 12% 7 88%
Standing: 35% 65%
118

Above’ Pe 270
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COMPARISON COF EACH SCHOOL'S RATING BY THE VARIOUS ORGANIZATICNS

The chief purpose of this study was to determine whether the School
sisters of Notre Dame elementary schools of the De Kalb Province are a force
for or against integration. The author could have assigned her own definition
to the term "integration.'" She chose, however, to find the meaning assigned to
this term by organizations presumed to be interested in integration of schools,
organizations which at the same time would be respected by policy markers and
policy followers of the religious congregation in question.

It was hoped that this procedure would lend more influence to this
study and increase its effect in calling for a new and forceful policy state=-
ment and plan of action by the De Kalb Provincial School Board, or, with the
backing of the School Board, that a more vital leadership in this area be in-
spired in the Provincial Chapter.

The local province of the School Sisters of Notre Dame has recently
been influenced by: the election of new Chapter delegates; serious, grass roots
studies of the apostolate and community living; the working influence of the
Second Vatican Council. These events together with outside influences, such as
the growing awareness on all sides of the seriousness of the conditions under
which the majority of black people live their lives in these United States of
ours, are likely to be at least partial cause for recent communications from

Mother Mary Elred, Provincial Superior, to the Sisters of her province.

Mother Elred has recently issued statements to all Sistere of the

De Kalb Province indicating that she would gently lead the province toward at




9k
least a sympathetic understanding of the problem, if not an active, personal
participation in programs to alleviate the misery of the people of our city

ghettos .

The following are two statements from Mother's recent circularsiild

Matthew Ahman of the National Catholic Conference for Interracial
Justice has asked our help in initiating and continuing effective pro-
grams to remove racial injustice from our society. He has requested a
contribution of $1.00 per member of our province, We feel in conscience
bound to respond. Consequently, will each superior please send in to us
$1.00 for each Sister in her convent. Our provincial needs are tremen=-
dous, but we cannot turn a deaf ear to a cause of such great importanca.l26

We urge you, dear Sisters, to register for and attend the very im=
portant lecture by Dr. Paul Mundy of Loyola University on May 1 from
7100 to 8:30 p.m. The content of the meeting is "A Sociologist's Inter-
pretation of the Report of the National Advisory Commission on Civil
Disorders (Kerner Report). This cannot wait! See you there!lel

It is evident, then, that the Provinecial Superior is exerting her in-
fluence in the cause of interracial justice. The conclusions drawn from this
survey of the local province were arrived at prior to any such general statee
ments by a provincial superior. The table on page ninety-six indicates how the

De Kalb Province might have been judged by the organizations contacted.

llgThe word "circular" 4s used here in the sense of a notice to the
general public, the public being: all School Sisters of Notre Dame of the De
Kalb Province.

laol&other Mary Elred, Circular No. 11, March 27, 1968.

1
12 Mother Mary Elred, Circular No. 12, April 19, 1968.
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Again it should be noted thst priority was given to no recommen-
dation of an organization because the orgsnizations did not indicate their de-
sire for such emphasis of any one point. In the averagingz, then, respeonses to
the question:

30. Do you thirk that the Schoel Sisters of Ioire Dame should
assume the responsibility of integrating their schools?ie?

were rated egually with responses to the gquestiont

29+ Does your C.C.D. program reach all of the Catholic chlildren
of your parish who do not attend your schoo1?323

Averaging for the following table was done by determining what per
cent of the ratings for a given school by a given organization were positive,
what per cent were negative, and what per cent fell in another category such as?
"Not Sure' or '"Not Applicable.”

The averages for all of the schools were totaled in each column and
it was determined what per cent this sum was of one hundred (%) times the num-
ber of schools participating, which was twenty. The two schools whose facultieT

did not participate are not figured here.

122Above, Pe 33,

lzBAbave, Pe 33,




TABLE 9
PERCENTAGE RATINGS OF POSITIVE AND NEGATIVE RESPONSES OF EACH SCHOOL TO
EACH ORGANIZATION'S REQUIREMENTS OF AN INTEGRATED SCHOOL
W
Schools g’;ﬁz :;;H;:gg;e N.E.A. N.C E.A. N.C.C.I.J. $.C.L.C. N.A.A.C.P.

Pos. Other Neg. Pos. O, Neg Pos. O. Neg. Pos. O, Neg. Pos., O. Neg Pos. O. Neg.
A 50%  50% hox 14% 41% 31% 4% 65% 29% 30% 4% 100% 13% 87%
B 50%  50% 30% 16% S5h% 20% Lo¥ LO¥  LO% 39% 21% 100% 29% 71%
c 100% 1% 9% 50% 60% 20% 20% LUS5% 32% 23% 33% 67% U41% 25% 34%
D 100% 19% 10% 71% 20% 40% 4Lo¥ 18% 32% S50% 33% 67% 25% 25% 50%
E 50%  S0% L1% 10% 49%¥ 71% 23% 6% 4O¥ 23% 37% 33% 67% 50% 50%
F 89% 1% 62% 9% 29% LO% LO¥ 20% L43% 33% 24% 33% 33% 33% 72% 28%
G 92% 8% 82% 4% 14% 91% 1% 8% 74% 5% 21% 100% 84% 16%
H 9h% 6% 80% 1% 19% 66% 13% 21% 58% 8% 34% 100% Lhg 56%
I 50% 50% 80% 11% 9% 97% 1% 2% 76% 2% 22% 67% 32% 88% 12%
J 50% 50% Lox 12% UB% 92% 2% 29% S54% 5% 41% 33% 67% 35% 65%
K 50% 50% L3% 12% 45% 85% 9% 6% 33% 19% 48% 33% 67% 67% 33%
L 50% 50% 60% 9% 31% L4O% 20% LO¥% 64% 21% 15% 33% 67% 38% 62%
M 100% 26% 14% 60% LO® LO% 20% 25% LO% 35% 100% 25% 25% 50%
N 9h% 6% 64% 3% 33% 83% 8% 9% LU% 20% 36% 67% 33% 68% 32%
0 50% 50% 42% 11% 47% 90% 7% 3% 61% 23% 16% 33% 67% 7h4% 26%
P
Q 100% 25% 9% 66% 20% LO¥ LO¥  46% 15% 39% 33% 67% 31% 25% Lh%
R 50% 50% Zh% 12% shyp LO¥ LO¥ 20%  41¥ 36% 23% 100% 55% L5%
S
U 100% 26% 15% So% hLO% 4O® 20%  36% 37% 27%  33% 67% S56% 25%  19%
| 50%  50% L8% 12% 4O¥% 52% 1% 47%  32% 20% L48% 33% 67% Lu% 56%
W 89% 11% 506 7% b3% L1% 13% L6%  L42% 34% 24%  33% 67% 36% 64%

Provincial
Rating: 43% 51% 6% SO% 7% L3% S5% 20% 25%  LS% 22% 33% 0% 8% 62% 4o% 6% 4% &R




CHAPTER VI

INTEGRATED ?

It would seem that the School Sisters of Notre Dgme of the DeKalb
Province have far to go before they can be considered a force promoting inte=~
gration on the elementary school level. True, many factors were introduced intq
this study which are not ordinarily considered essential elements of integration,
Who is to say, however, that the ordinary consideration is more valid than the

judgment of the organizations herein quoted?
RELATED SURVEY

For the sake of achieving some perspective while considering the fig-
ures of this survey, a related survey will here be considered. It was taken by
Sister M. Anthony Claret, 0.S.F. in partial fulfillment of the requirements for
the degree of Master of Arts in the Soclology Department of loyola University,
June of 1966,

The title of Sister's thesis is:"Attitudes, Awareness and Involvement
of Chicago's Teaching Sisters in Current Social Issues: A Study of Religious as
Social Control." In her preface, Sister Anthony Claret states:

« o oIn the social issues of the day one increasingly finds the Church
no longer speaking softly in the churches but witnessing publicly to
socio~religious beliefs. In the United States, the current struggle of
the Negro for his human and civil rights has been the area where this

commitment has been most apparent, For this reason tgguarea of race
has been chosen as the certral soclo-religious issue.

124¢i ster M. Anthony Claret, 0.S.F., "Attitudes, Awarensss and Invdlve
ment of Chicago's Teaching Sisters in Current Social Iszues: A Study of Relig-
ion as Social Control." (unpublished Master's thesis, Loyola, Chicago, 1966).
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Certain of Sister's tables seem particularly pertinent to the present

study. They are quoted here.

Table 1ll.~-~Comparison of percentages of Sisters in agreement with Church's
social doctrine or social facts: arranged by attitudes toward discrimi-
natory practices toward Negroes and attitudes toward basic equality of
Negroes

Questions designed to probe respondents' attitudes Agree with Church
toward discriminatory practices R. per cent

l. Do you think a private hospital is justified
in refusing to serve colored perasons because

2e 53yg%1%h¥gﬁtcg 8%§db§ﬁ “Sﬁize gggidren should 532 9.9

go to separate schools? (No) 526 90.8
3. Do you think middle class colored people

should be allowed to buy or rent homes in

middle class white neighborhoods? (Yes) 516 89.1
4, Do you think a private club has the right

to exclude qualified colored people from

membership? (No) L 71.5
Questions designed to probe respondents' attitudes  Agree with Church
toward basic equality of Negroes N. per cent

1. Do you think that colored people are by nature

prone to crime? (No) 471 81.3
2+ Do you feel that no matter how many advantages

the colored attain, they will, as a group,

always remain inferior to whites? (No) L2 76.3
3+ Do you think that colored people are by nature

prone to ignorance? (No) 431 74 4
4, Do you think that colored people are by nature

prone to illegitimacy? (No) s 71.7
S5« Do you think that colored people are by nature

prone to poverty? (No) Log 70.6

6. Do you think that fundamentally most of the
colored persons problems stem from their own
basic inferiority? (No) 384 66.3 125

While the percentages that Sister Anthony Claret arrives at are higher than

1251bid., p. 72.
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those of the present study, they are considered to support it for Sister's fige
ures are based on much more extreme positions than those of the present study.
The next of Sister's tables quoted here indicates that elementary
school teachers, the only members of the present survey, espouse significantly
more negative attitudes toward Negroes than teachers on other levels.,
TABLE 17.~-Comparison of the percentage of Sisters in entire sample to

percentage of Sisters having sciggs at extreme ends of attitude contin-
uum: arranged by teaching level

Teaching Per cent in Sample Highly Agree Highly Disagree
Level K per cent | per cert N per cent
Grade School 380 65.6 10 25.0 30 7649
High School 154 26.6 19 47.5 6 15.4
College L5 7.8 9 22.5 0 0.0
No Answer __Q 0.0 2 2.0 ‘2 »
Total 579 100.0 Lo 100,0 39 100,0

In the above table, the column headings "Highly Agree' and '"Highly
Disagree!" refer to Sisters' attitudes in comparison to the Church's pronounce=-
ments. In her concluding remarks, Sister states that:

The findings of this study support the hypothesis that while mem=
bers of religious subcommunities publicly profess orthodoxy in Churuch
teachings, they actually exhibit a wide range of attitudes from agree-
ment to disagreement with socio-religious teachings of the Catholic
Church. « «In varying degrees the individuals in a religious subcom=-
munity (religious order or congregation) retain secular and/or family,
ethic, and social class values brought with them when they entered
this new group, These, in turn, reinforce or challenge the value system
of the subcommunity. Ideally, the value system of the subcommunity
should be that of the larger association (in this case, Catholic Church),
but as Lenski points out, it is a social system having its own values
in certain areas. Some of these values may be supported by secular, for
example, social class, values of its members., In such casesi %nconsis-
tencies between professed principles and practice may arise. 2

lasIbid' s P 82.

1271vid,, p. 133,
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The conclusions of Sister Anthony Claret's study cannot be directly
applied to the population of the present study. Sister's conclusions are quo-
ted liere simply for the sake of seeing the present study of the School Sisters
of Notre Dame of the Chicago - DeKalb Province in some perspective. The last
table of Sister's that will be quoted in this study speculates on a possible

source of extreme attitudes concerning racial issues,

TABLE 18,--Comparison of percentages of respondents with favorable attitudep
and unfavorable attitudes at extreme ends of attitude continuum: arranged
by social class

Social Class Momst favorable attitudes Most unfavorable attitudes
(Two Factor Index) (N=40) (N=39)
N per cent N per cent

Upper q 10.0 1 206
Middle 10 25.0 2 561
lower 2“ 60.0 29 ?4.4
Insufficient Information 2 50 2 17.9 128

Total G0 100.0 39 100.0

Sister Anthony Claret's concluding remarks alluded to the above table,

+ « +Also substantiated is the second hypothesis which predicted that
there would be a greater relationship between socio-religious attitudes
and social class than between sociowreligious attitudes and educational
background. « «Social class is, therefore, concluded to be a more sig-
nificant factor in socio=-religious attitudes than {gge of educational
background, defined as Catholic, public, or mixed.

The present study does not include a social classification of the pop-
ulation being surveyed. The present writer has been a professed member of the

School Sisters of Notre Dame for nine years. Her casual observance leads her

128;91&., P 88.

lagIbid., P l}h
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to believe that a significant number of Sisters from this congregation came from
fthe lower and lower middle classes. It is noted here simply as a possible point
in a follow-up study.
Sister's findings, especially those stating that grade school teaching
Sisters are significantly more at variance with the Church's social teachings
fthan teaching religious on higher educational levels, substantiate the high per
cent of negative responses from the population of the present study of the
lementary schools of the School Sisters of Notre Dame in the Chicago - DeKaldb
rovince, While not all of Sister's conclusions can apply to the congregation
der present study, her findings do provide a background from which to view

the figures tabulated here.
[FINDINGS OF THE PRESENT STUDY

Seventeen teachers considered themselves to be in an underprivileged
larea while their principals and the majority of their fellow faculty members did
jpot think of their school as one of an "underprivileged area." Ten out of these
eventeen teachers do not make use of such facilities as the Center for Urban
ucation., Twelve of the seventeen do not attend lectures or workshops in order
to become informed concerning the inner city child. Four of the five teachers
PMQ do attend workshops and lectures but hold a minority position that their
%chool is in a "culturally deprived area," are members of a large minority.

The majority position in this school was determined by one judgment.

14 y
Eleven teachers did not consider themselves to be in a culturally

deprived" area contrary to their principals and the majority of their fellow
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faculty members, the majority of whom do attend lectures and workshops and
make use of organizations such as the Center for Urban Education. Twenty-eight
of the responding one hundred eighty-nine teachers, or seventeen per cent, hold
minority judgments as to whether the students they teach are culturally de-
prived. This would suggest that seventeen per cent of our teachers are ignoring
or misusing the many studies of education, psychology and sociology concerning
the culturally deprived child.

It was earliier stated that statistics were so figured as to consider
the individual teacher's influence as one aspect of the local institution of
vhich she is one part, The following figures are quoted to indicate the per=-
centage of diffused influence springing from philosophic differences among the
administrators and staffs of some schools. Only nine faculties are in more
than eighty-five per cent agreement among themselves. In only four schools do
more than ninety per cent of the faculty unite on an opinion concerning the dutj
of educators toward integrating schools. Furthermore, in only five schools doe
the majority response of the faculty match the response of their principal.

Viewing the province as a whole it can be noted that one hundred forty-
four out of one hundred seventy-eight teachers said educators should be serw
iously concerned; ten sald they should not. Seven out of fourteen principals
said they had not previously given serious thought to integration in their
|schoola; four said they hadj three did not respond. Forty-two teachers who
answered in the affirmative on this question are working in schools whose prin-
cipals answered negatively. One teacher who answered negatively is working in

a school where the principal answered in the affirmative,
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TABLE 10

CIFFUSED INFLUENCE
SPRINGING FROM PHILOSOPHIC DIFFERENCES

103

Schools Teachers favoring

Teachers claime-

Principals favoring Principals

educators' concern ing personal SSND assumption of claiming per=
responsibility responsibility sonal respone
sibility
Per Per Per Per
No. Cent  N°*  Cent No. Cent N°*  Cent

A 13 87% 7 51%

B € 55% 2 18%

c 7 100% 3 43%

D 1l 50% 1l 50% 1 1l

E b 80% 3 60% 1 1

F 1k 9h% 8 53%

G i3 81% 10 63%

H 7 88% 5 63% 1 1

I 4 67% 4 £7% 1 1

J 9 82% 9 82%

K 12 86% 10 71% 1l 1

L 8 100% 3 38%

M 2 50% 0 00%

N 6 L6% 6 46% 1l 1

0 6 86% 5 7%

P

Q 3 100% 1 33%

R 14 88% 4 25%

S

T

U 6 75% 0 00%

v b4 67% 2 34% 1 1

W 5 71% L L3%

Sixty-three per cent of the principals do not feel the concern for
school integration which eighty-one per cent of the teachers say educators

should feel, Yet fifty-one per cent of those same teachers, themselves, do not

feel the concern for school integration that eighty-one per cent of them said
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educators should feel. This would seem to indicate some inconsistency, cer-
tainly a lack of personal responsibility. Thirty per cent of the answers to
these two questions seem to contradict each other.

Responses to two other questions seem to contradict each other par-
tially. Seventy-seven per cent of the principals said they had studied the
local community in order to formulate an appropriate set of objectives for the
school. Thirty-one per cent said that they did not know if the children attend-
ing their school had a suitable place at home in which to study. This would
indicate that eight per cent of those principals who studied the local community
did not include their students' homes.

There were, however, figures that tallied as logic would predict.
Three out of five of the principals concerned said that they try to place as
many children as possible in an integrated situation; while two out of five
said that they disregard race while determining classroom placement.

Teachers! figures in sinilar questions also tally as logic would
predict. Two per cent said they intentionally group Negro students together;
twenty-two said they intentionally separate Negro students, leaving seventy-
five per cent who do not regard race while plzcing students. Ninety-nine per
cent of the teachers, then, gave consistent answers to this question.

According to the ratings by all organizations, four schools are out-
standing for their positive responses. All four of these schools have more
than ten per cent black students. Three other schools have ten per cent or
more Negro students. All three of these are in quickly changing neighborhoods.

One, as was indicated before, had an insignificant percentage cf faculty
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response, and so was not tabulated. The following table indicates the per-
centage of positive response cf all De Kalb-Chicago elementary schools with a
black student population of ten per cent or more. The two schools with lower

ratings are in changing areas.

TABLE 11

RATINGS OF NUMERICALLY INTEGRATED SCHOOLS

Schocls .Dept. of Health NEA NCEA NCCIJ SCILC  NAACP
Educ. and Welfare

F 89% 62%  ho¥ 3% 33% 72%
G 92% 826  91%  74%¥  100%  84%
H oh% 8% 66% 58%  100%  Lh%
I 50% 8o 97% 6% 674  88%
N 94% 6hn  83%  hh% 67%  68%
W 89% 50% Wz h2% 33%  36%
Provincial
Mean of L3% 50%  55%  Ls5% 30%  Lo%

Positive Scores
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Two schools are rather consistently high in negative responses, They
are two of the four schools of this study which are in what could be called
national parishes. Their percentage of negative scores are listed below,

TABLE 12

RATINGS OF NATIONAL PARISHES

Dept. of Health,

Schools Educ. and Welfare N.E.A. N.C.E,A, N.C.C.I.J. S.C.L.C. N.A.A.C.P.
A 50% L1% 65% 1% 100% 87%
B 50% 5% Lo% 21% 100% 71%
Province
Negative 6% L3% 25% 33% 62% Li5%
Mean

SUMMARY AND RECOMMENDATICNS

Most of the gusstions prompted by the Southern Christian Ieadership
Conference's recommendations dealt with the number of black children present in
the schools and efforts to include new black students. This is the only organ-
ization which automatically gives a higher rating to schools of mixed enrolment,
It would seem then, as Sister Anthony Claret's study indicated two years ago,
that teachers' attitudes in the realm of the theoretical tend to be more harsh
than those incorporated in a practical situation. This is not to brush aside
the problem of prejudice in those whose profession it is to educate the next
generation of Catholic citizens of these United States of ours. It is merely

to hope that people dedicated to youth are childlike enough, pliable enough, to
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it the situation in which they find themselves.

The purpose of this paper was to provide survey information indicating
whether the elementary schools of the Chicage-DeKalb Province of the Schocol
Sisters of Notre Dame are a force for or against integr&tioﬁ. The position has
[peen adopted that: the school or individual who does not take a stand is act~
Lually supporting the former condition in this country of segregation.

To determine this, respected organizations were asked to say what they
Wexpected of an integrated elementary school. Tepchers and principels were asked
questions prompted by the rgcommendaticns of these orgenizaticns. Findings of
these queations were tabulated for each school, The summaerizing table is found
lon page ninety-six.

Some comparisons seemed pertinent. These were pointed out in Chapter
Six, and recommendations based on these comparisons and ébservations followz‘
l. In order to avoid false assumptions and invalid application of
educational and sociological research concerning the "cﬁlturally deprived" child
any teacher or principal considering herself to be in a "culturally deprived"
area should become informed concerning the usual application of this term and
the conditions existing in her local neighborhood.lBo

2. Likewise, those teachers or principals who hold contrary judgments
of their school as belng or not being in culturally deprived areas sheuld vecome}
informed as to the meaning of the term and the corresponding conditions of thein

local neighbcrhoods.131

BOAbOVe 9 P 102,

131
? Ibid.
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3. For the purpose of establishing schools with the strongest possiblg¢
social influence, teachers and principals of like basic social and educational
prhilosophies should be gathered in the same institutions.l>2

4, The prudent assumption of personal responsibility in promoting
racial integration needs to be promoted among the forty-four Sisters who said
that educators should be concerned about school integration, but they themselwes
were not in the habit of thinking of the problems of school integration as a

personal respcms:I.b:ilit:y‘]"‘7’3

CONCLUSION

As these final pages are being written, Black Power groups are making
demands in many areas of American life but especially universities of token
integration; white people are still not quite over the shock that Martin Lutler
King, Jr. was murdered in our country; city officials and the public are
arguing among themselves about how severely police should deal with demon-
straters and with rioters; presidential candidates are openly seeking black
votea; Chicago prepares for a '"hot summer;' and in September, two way bussing
on a voluntary basis is to begin in the Catholic elementary schools of Chicago.

The bishops of the United States are now meeting in St. Louis. One of
their foremost statements is concerned with the national race crisis:

'First among these tasks of the unfinished business of the Catholic
religious community. . .is total eradication of any elements of discrime-

lsaAbove. p. 103,

133Above. pe 103,
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ination in our parishes, schools. . .Second, there is the Christian duty
to use our resources responsibly and generously in view of urgent needs
of the poor.!

Catholic school systems must redouble efforts to meet the current
social crisis which is 'of magnitude and peril far transcending and
which the Church in America or the nation has previously confronted.'

The Bishops' statement stressed that 'there is no place for com-
placency and inertia., The hour is late and the need is critical. Let

us act while there is still time for collaborative peaceful solutions.134

134
2 The New World, (Chicago), May 3, 1968, p. 1.




APPENDIX I

LETTERS FROM WHICH REQUIREMENTS
OF AN INTEGRATED SCHOOIL, WERE DERIVED

Dear Sir:

In partiel fulfillment of the reguirements for the Master of Arts degree in)
education at Loyola University, I would like to do a thesis study of the degree
of true integration in the schools staffed by my community in the northern and
central sections of Illinois., I am interested in this area because it encom=-
passes the local division, or provinece, of my community, the School Sisters of
Notre Dame.

With the approval of Dr. Wozniak, my advisor, and also chairman of Loyola's]
Education Department, I have decided to ask your kind cooperation,.

You will note in the accompanying outline how I intend to use the informae
tion for which I am asking.

Would you please state your convictions concerning the value of integrating
elementary schools. Will you also define the term "integration of elementary
schoolsY as you understand it.

Needless to say, your cooperation means a great deal in the success or fail
ure of my study. I would deeply appreciate your response - either directly, by
way of stating your answers to the above questions, or indirectly by referring
Jme to some printed material, or inviting me to confer with you or one of your
representatives.,

Sincerely,

Sister Judith Marie, SSND
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Sister Judith Marie

St. Benedict Convent

12959 So. Gregory Street

Blue Island, Illinois 60406

Dear Sister Judith Marie:

Commissioner Howe has asked me to answer your recent letter concerning the de-
segregation of elementary schools. I am sending you materials connected with
the subject, including Public Law 89-10, the "Elementary and Secondary Act of
1965" and Public Law 88-352, the "Civil Rights Act of 1964."

"Desegregation" is defined on page 6 of the latter. The word "integration' is
not used.

I hope that as your work progresses you will fell free to write me again if you
feel I can help you further,.

Sincerely yours,

Joshua B, Zatman

Director

Resources & Materials Center

Equal Educational Opportunities Pro.

Enclosures
Incoming reguest and thesis outline
Public Law 89-10
Public law 88-352
A Message to Parents about Desegregated Schools
Learning Together
Education, an Answer to Poverty
The First Work of These Times
Equality of Educational Opportunity




Sister Judith Marie McBride, S.8.N.D.
St. Benedict Convent

12959 S. Gregory Street

Blue Island, Illinois 60406

[Dear Sister Judith:
You have concluded correctly. The NCEA has no stated policy on integra-

tion, This is in accord with the long aceepted understanding that we are not a
E:licy making organization, Policy in regards to schools is made by the Ordi-

ry in each diocese, or by the major superior of the religious community which
perates a school,

This is not to say that we do not encourage integration. By no means. We
reat this matter in our teachers institutes, in regional meetings, and this
ar, at the National Convention. But by our traditional manner of operation
cannot demand that any school become integrated any more than we can demand
hat it seek accreditionm,

You may be interested in knowing that we have worked quietly behind the
cenes to improve our text books in matters that relate to raeclal, cultural,
d religious bias.,

I realize this doesn't add pages to your thesis, but it 1s the only answer
I can give. In practice, we have signed all agreements relating to fair em~
Eloyment practices and things of that nature, and do in fact urge our schools

o face up to the problems of integration.

Sincerely,

(Rev.) C.A. Koodb
Executive Secretary




ister Judith Marie McBride, SSND
chool Sisters of Notre Dame

2959 South Gregory Street

ue Island, Illinois

khar Sister Judith Matie:

Under instructions from His Excellency, Archbishop Cody, I am replying
to your letter of March 30 in reference to archdiocesan policy con racial inte-
ngation in the Catholic schools of this Archdiocese.

The official policy was set forth in an address by His Eminence Care
nal Meyer on September 20, 1960, at a Clergy Conference on the theme, "Mantle
E;E leadership.”™ His Excellency, Archbishop Cody, has reaffirmed this poliey.
e exact text of the policy follows:
"The virtue of justice requires that we assume the mantle of leadership to
insure that all our Catholics of the Negro race are integrated into the complete
life of the Church. This obviocusly means that every Catholic child of the Negro
race, whether his parents be Catholic or not, have as free access to our schools|
ias any other Catholic child on all the levels of our training, elementary and
secondary, as well as the higher levels.,

"Thiz acceptance of Catholic children of the Negro race is based on the
same poliey which guides the acceptance of other Catholic children, whether in
the schools of territorial or noneterritorial parishes. In other words, pastors
jof territorial parishes as well as pastors of noneterritorial parishes will
accept these children,~-the pastors of territorial parishes for all Catholic
children whose parents are domiciled within the parish boundaries, and pastors
of non~territorial parishes in the same manner in which de facto they accept
Catholic children who otherwise do not qualify because of the specizl language
or national background which serves as the basis of the non-territorial parish.
If it should be necessary for a pastor to have a further explanation of these
points, I shall always be happy to discuss particular cases with him,

"It follows from what has been said that Catholic Negro boys and girls
should be accepted in our Catholic high schools,

"In this connection, I wish to commend our school authorities, everywhere,
for their cooperation with our efforts to establish a pattern of integration
which has taught and will tesch our young people lasting lessons of justice and
charity, the two virtues which are the very heart of our leadership in this
whole area of race relations."

I hope that this letter satisfactorily answers your inguiry. If you
should need additional information, please let me know.

William E. McManus
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SSND POLICY STATEMENT

WILTON, CONN. =-In a policy statement formulated here School Sisters of Notre
Dame explicitly emphasized the education of culturally-deprived children as an
area of special attention. Representatives of 7,000 sisters teaching in the
United States and Canada agreed on the urgency of re-thinking educational pro-
cedures when serving 'students disadvantaged by race, national origin, or pov-
erty. "

The statement was made at the close of the 1llth annual School Sisters
f Notre Dame Educational Conference, held August 16-20 at Notre Dame of Wilton
and at Sacred Heart University, Bridgeport, Conn,

The School Sisters of Notre Dame staff numerous schools in deprived
reas of such large cities as New York, Chicago, Milwaukee, Baltimore, Phila-
delphiz, St. louis, Washington, and Pittsburgh, as well as in many smaller cit-

ies and rural sections.

The policy statement was in line with the constitutions of the Notre
Dame Sisters which declare that sister privileged who has the opportunity to
work with the poor. The directives were also motivated by the June, 1965,
statement of Vice~President Hubert H, Humphrey at the White House Conference on
Education: "Let all levels of the American educational system--federal, state,
and locali public and private-~join hands to make slum schools centers of edue
cational excellence in our country."

The adaptation of policies and procedures stresses adjustment of cure
riculum, careful study of the community in which the school is located as a
guide to formulation of educational philosophy and objectives. It emphasizes
the need for speclal training of sisters serving the underprivileged, so that
they will understand the children, value their cultural patterns, and be aware
of their special needs,

Because the school population in these areas is often largely non-
Catholic, the statement points out that "in a spirit of love for God's poor,
non-Catholic pupils should be welcomed into our schools, unless contrary to
established diocesan or parochial policy." The utilization of schools in this
way can "infuse new life into these schools and raise the level of the communityf
if the school accepts pupils as they are.
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Sister Judith Marie McBride, S.S.N.D.
School Sisters of Notre Dame

12959 South Gregory Street

Blue Island, Illinois

Dear Sister Judith Marie:

If my reply to your letter of March 30 is brief it is only because it
becomes somewhat wearisome to answer the hundreds of questionnaires and in-
quiries from people who are making some sort of survey.

The facts in our school statistics speak more eloquently than any text
fof "official recommendation.”

l. There is no racial discrimination in any of the schools of
the Diocese of Peoria.

2+ Where space is available, non-Catholics are admitted to our
schools without racial discrimination.

3. We have no all Negro school,
4, No school has more than a 50% ratio of Negroes,

To achieve these results we have preached and observed the open door

policy on all levels of parish life, without playing a spotlight on any single
jone of them.

With all good wishes and in union of prsyer, I am

Faithfully yours,

+Most Rev. John B. Franz, D.D.
Bishop of Peoria




115

sister Judith Marie McBride, S.S.N.D.
School Sisters of Notre Dame

12959 South Gregory Street

Blue Island, Illinois

Dear Sister Judith Mariet

His Excellency, Bishop Lane, has asked me to respond to the letter
which you recently sent him about integration in the elementary schools of the
Diocese of Rockford.

In some of our small rural areas there are no Negro children; most of
our larger cities have some Negro children in them. In most of the Catholie
schools of these areas there are Negro children enrolled. For example, I be-
lieve that almost every Catholic school in the city of Rockford has Negro
children in it. Both high schools have Negro students.

Because of our de facto integration in our schocls, it has not been
felt necessary to make a definite policy about integration.

Trusting that this information will be of some help to you, I remain

Sincerely yours in Christ,

Very Rev. Msgr. Raymond J. Wahl, J.C.D.
Diocesan Director of Education
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Sister Judith Marie McBride
St. Benedict Convent

129532 S. Gregory Street

Blue Island, Illinois 60406

Dear Sister McBride:
Dr. William C. Carr has asked that I reply to your letter of March 20, 196

requesting materials on school integration. It is regrettable that we did not
receive your first letter.

-t

You will find single copies of the materials listed below, enclosed.

Desegregating the Public Schools of New York City

Civil Rights Under Federal Programs

Federal Rights Under School Desegregaticn Law

A Chance for Change

A Bibliography of Multi-Ethnic Textbooks and Supplementary Materials

Task Force Survey of Teacher Displacement in 17 States

The Negro American in Paperback

A Talk to Teachers

Education: The Racial Gap

Negro Americans - A Gallery of their Accomplishments

Integration -~ Dade County Public Scheoels

Report of the Second Naticonal NEA-FR&R Conference on Civil and Human
Rights in Education

Schocl Racial Policy

Report of the Third National NEA-RR&R Conference on Faculty Desegrew
gation

American Education and the Search for Egqual Opportunity

Summary of the Workshop Session on Treatment of Minorities in Textboolds

I recommend that you read NEA-PR&R Second National Conference Report on
Eguality of Educational Opportunity, School Racial Policy, NEA-PR&R Third Na-
tional Conference EReport on Faculty Desegregation, American Education and the
Search for Egual Opportunity, to ascertain the position of the United Profes-
sion on integratiocn.

Don't hesitate to write i1f you need additional assistance.

Cordially yours,

Rosana J. Willis

Attt sl ol ol B e St 05
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In re: Sister Judith Marie's questions:

1. Would you please state your convictions concerning the value of integrating
elementary schools?

There is value for all children in integrating education at all levels,
beginning with pre-school education. The Supreme Court said in its 1954 deci=
sion:

"To separate children...from others of similar age and qualification
solely because of their racc generates a feeling of inferlority as to their
status in the community that may affect their hearts and minds in a way une
likely ever to be undone,,.We conclude that in the field of public education
the doctrine of ‘separate but equal' has no place. Separate educational facil-
ities are inherently unequal.'

The fight for full equality of opportunity in education as well as in
the other pursuits of life which i.as ensued since that historic decision has
added new dimensions to that basic judgment of the U.S. Supreme Court. While
the court's opinion dwelt on the harmful effects on minority group children, we
have witnessed, particularly in Chicago, the harmful effects on white children
in whom segregated education (together with segregated housing and social life
in general) can generate a notion of racial superiority. A statement recently
adopted by the Coordinating Council of Community Organizations declares:

"Segregeted education harms all children in Chicago. It has resulted
in inferior education for Negro children. It has damaged white children, as
evidenced in the Swastika-waving youth that shamed Chicago's streets this past
summer,’

It is tragic that the frustrations of the Negro people in their fight
for integrated - that is, equal -~ educational opportunities has led some to
"militant" separatist view which asserts that the goal should be quality edu~
cation rather then integraticn. Segregationists have long maintained that
Negroes can have quality education without integration. This theory, whether
emanating from desperate Negroes or racist whites, has no substantiation in
history « in our country or in any multiracizl society anywhere in the world.
History demonstrates rather that whenever there has been a separation of races,
by written or unwritten laws and customs, it has been for reasons of discrim=
ination and exploitation of one group by another. Thus, as the Court ruled:
"Separate educational facilities are inherently unequal."

The value one places on integrated education must be directly propore
tionate to the value one places on a democratic society, and on freedom itselfw
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{freedon from diserimination and exploitation.

2. Will you also define the term 'integration of elementary schools" as you
understand it?

We assume the reference here is to the ratio of racial distribution
one would accept as a definition of "integration' in the schools. There is no
standard definition of a "segregated" or "integrated" school. In March 1964,
the Advisory Panel on Integration of the Public Schools (known as the Hauser
Committee) issued a report on Chicago's schools in which it made an enrollment
of at least 10% white or Negro children its criterion of integration.

Ideally, the racial distribution in housing as well as education
should reflect for each school and community a proportion of Negro and white
that conforms to the proportions in the total population. Over 50% of Chicagds
public school children are Negroes - yet over 90% attend schools that by the
Hauser panel's definition are segregated - that is, where less than 10% of tb-
enrollment is other than Negro - or, more rarely, where less than 10% are Negroe

The city of Evanston is attempting to integrate its schools by this
means of equal distribution, and voted recently to close down one all-Negro
school and assign Negro and white children to all the other public schools in
some proportion equitable to the city's racial composition.

Chicago's civil rights movement - and the national civil rights move-
ment as well, have refrained from posing a hard and fast ratio to define inte-
gration. QOur general position would be, however, that the Board of Education
should strive to maximize the distribution of children by race everywhere be~
yond the 10% figure on which the Hauser committee based itself, and to continue
after that to work for total integration of both faculties and pupils through-
out the city.

Any community seeking this goal must begin with a comnscious, city-~
wide plan. This we have urged for a number of years in "hicago - and only
last week, the U.S. Office of Education's report on segregation in Chicago
underscored this approach by calling on the Chicage Board of Education to hire
cutside specialists to help develop a city-wide integration plan for the city.

For further information, write to the Chicago Board of Education or
consult library for a copy of the Hauser Report mentioned above; and write to
the Magazine, Integrated Education, 343 S. Desrborn St., Chicago 4, Ill., for
citations of articles and reports.

Al Raby




TABLE 14

SEMANTICS TEST OF ORIGINAL QUESTIONNAIRES

3
Tocation of school | Present Qﬁestions not

Individual Congregation e Previous Experience

in Chicago Grade Understood

Sister A Religious of the Insti- 1550 E., 6300 S. 27 inner city, middle 7 v, v, Vi, 29
tute of the B.V.M. ! class urban

Miss B. 600 W., 4300 S. 45 inner city 3 v, VI, 17, 19

Mrs. C. 300 W., 2800 S. 50 Havana, Cuba 2 I, V,8VI, Sy 64 7,

] 17, 1

Sister D. School Sisters of 500 W., 2500 N. 27. suburban 8 I1r, 1v, v, VI
St. Francis ;

Sister E. School Sisters of St. 600 E.y 3900 S. 72! Negro schools 6 v, VI, 13, 26
Francis of layton Blvd. '

Sister F. Sisters of St. Joseph 1600 W., 2700 N. 43 inner city, suburbs 1 15, 18, 26
of La Grange |

Sister G. Sisters of St. Joseph 1600 W., 2700 N. 48 ' suburbs, inner city L understood all
of La Grange .

Sister H. Religious of the Insti- L4OO W., 6500 S. 30 suburbs, inner city 8 vV, VI, X, XI

tute of the B.V.M.

Sister 1. Congregation of St. b
Francis of Mary Immac. 3300 E., 10200 S. 55 ocountry, inner city, 6 v, VI, XI, 13, 20,

urban middle class 21, 30

Sister J. Congregation of St. 3300 E., 10200 S. 61 urban middle class 5 6, 26, V, VI
Francis of Mary Immace. §

Sister K. Congregation of St. 3300 E., 10200 S« 50 urban professional, 3
Francis of Mary Immac. inner city

Sister L. Congregation of St. 3300 E., 10200 S. 49 urban middle Class b4 13, 17, 18, 30, V,
Francis of Mary Immac. . Vi, IX

Sister M. Religious of the Sacred 400 W., 6200 No 33 middle, upper class, 8 and V, VI, 5, 13, 17,

15, 18, 29, 30, V,
VI

Heart urban, suburban principall9, 23, 26
Sister N. Religious of the Sacred 400 W., 6200 N. 26 upper class, urban 6 13, 17, 19
Heart 3
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