nnnnnnnnnnnnnnnnn

Loyola University Chicago

Loyola eCommons
Master's Theses Theses and Dissertations
1963

An Analysis of Types of Guidance and Counseling Services
Performed by Selected Secondary School Classroom Teachers in
the Public Schools of Kentucky

Thomas Valentine Busse
Loyola University Chicago

Follow this and additional works at: https://ecommons.luc.edu/luc_theses

Cf Part of the Education Commons

Recommended Citation

Busse, Thomas Valentine, "An Analysis of Types of Guidance and Counseling Services Performed by
Selected Secondary School Classroom Teachers in the Public Schools of Kentucky" (1963). Master's
Theses. 1835.

https://ecommons.luc.edu/luc_theses/1835

This Thesis is brought to you for free and open access by the Theses and Dissertations at Loyola eCommons. It
has been accepted for inclusion in Master's Theses by an authorized administrator of Loyola eCommons. For more
information, please contact ecommons@luc.edu.

@10 ©

This work is licensed under a Creative Commons Attribution-Noncommercial-No Derivative Works 3.0 License.
Copyright © 1963 Thomas Valentine Busse



https://ecommons.luc.edu/
https://ecommons.luc.edu/luc_theses
https://ecommons.luc.edu/td
https://ecommons.luc.edu/luc_theses?utm_source=ecommons.luc.edu%2Fluc_theses%2F1835&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=ecommons.luc.edu%2Fluc_theses%2F1835&utm_medium=PDF&utm_campaign=PDFCoverPages
https://ecommons.luc.edu/luc_theses/1835?utm_source=ecommons.luc.edu%2Fluc_theses%2F1835&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:ecommons@luc.edu
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/

AN ABALYSIS OF TYPHES OF GUIDAWCE AWD COUNLSZELING
SERVICES FERFORMED BY SZELSECTED SECONDARY
SCHOOL CLASSROQM TZACHERS IN THE
PUBLIC SCHOOLS OF KEWIUCKY

by

Thomas Valentine Busse

A Thnesis Submitted to the Faculty of the Graduate School
of Loyola University in Partial Fulfillment of
the Requirements for the Degree of
liaster of Artis

January

1963




LIFE

Thomas V., Busse was boran in Covington, Kentucky, February

14, 1941,

He was graduated from the Covington Latin School in June,
1961, with the degrec of Bachelor of Arts,

He also took selected courses at the University of
Kentucky and Xavier University., In Septamber, 1961, he began
his graduate studies at Loyola University,

At present he is teaching mnathematics at Waller High

School in Chicago.

ii




Chapter
1,

11,

111,

iv

TABLE OF CONTENTS

Page

THi PROBLEM AND DuErINITIONS OF Tnkus
vUSED......-...-.-....o-

I,

1I,
I11,

Foous on Guidance and Counseling at
the Preﬂﬁnt Time e & 5 o & & o # o
Statement of the Problem . . .

Definition of Teacher Guidance and
counaeling L ] ® [ ] [ ] » L ] - * * . [ ] * - *

REVIAW OF THE LITERATURS , |, & 4 o o o o o

I,
II.
I1I1,

iv,

General Literature on the Subject . . .
Teacher Versus the Full-time Counselor
Lack of Time to Counsel on Part of

Teaahar » L J ® . [ ] L4 L 2 L » L ] *
Research Studies on Teacher Counseling
Bibvliography of Literature Cited ., . .

THE SAMPLING SURVEY | 4 4 4 o o o o o o &

I,

1I.
Iil,

Stratified Sampling of Kentucky
Teachers , , © s s o o s o o
Population Sampled * e s s e o o s e o
Response to the Survey
1. Response to the pilot survey . . . .
2. Response to the request for
cooperation to the principals ., . .
3. Representativeness of cooperating
schools , . . e » » ® s 8 & e o @
4, Response fronm the teachers . . « .+ »
5.0thercoment3.ocooooo--o

L
.
.

RESULTSOFTI{ESURVPII s & & & & e & & «

I.

Total Tabulation for Each Question ., .
1. Summary of the total tabulation

of each question . . « o ¢ ¢ o o o o«

iii

O O O W

e
(813




iv

Chapter Page
11, Frequency of Types of Guidance , . . . 35
1, Number of teachers choosing each
guidance function as most
particip&ted in s & e o s s 8 & = 36
2. Frequency of each guidance
funetion . . . o o 6
I1I, Factors Related te Participation
in Guidance Services . . . .+ +« + . . o 40
IV. Frequency of Counseling . . . . « o 45
V. Frequency of Types of Problems met
in Counseling . . o o o o o o o o o o 46
1. Number of teachers choosing each
type of problem as most frequent
in their counseling . « + « . 46
2. Frequency of each type of prublem
met in counseling . . . e o o« 48
Vi. Factors Related to Participation in
Counseling . « « o o o e o o s« 90
Vii. Reasons for Not Counseling or Serving
More Fully as & Counselor e o & o 3 56
1. Difficulties encountered because
Of Bomaeling [ ] * k - L ] * t ] * » .  J 56
Ve SUMLIARY, LIMITATIONS, AlkD CONCLUSIUNS , , 59
I, Summary
1, The statement of the problem . . . 99
2, The sampling survey . . . s o o 99
3. Typical teacher who reapondad o« o o 60
4, Results
A.Guidanee............sl
B. Counseling...-.. 000062
C., Difficulties in counseliag e o o 63
D, Guidance-minded teacher ., . . . 64
E, Counseling-minded teacher . . . 64
II, LimitRtioNnB . o o o o ¢ o o o o o o o 65
111, Recommendations
1. ¥or the classroom teacher ., . . . 66
2., For the high school adminiatrator . 67
3, For the teacher-training college ., 68
chwmﬁmllo(}w}lyo . @ & » e & & & o @ . o . . 69




Chapter

Appendix I - Sample of the Brandi-
Snedecor Formula for Galeulating

Chi Square . . .

Appendix II = Sample of Chi Square
Comparing One Group of Teachers
with All the Other Teachers

Sampled . . .

Appendix III =- Sam@le ox "hi Sqaare
Calculations Using Ixpected

»

Frequencies Method , ., . .

Appendix IV - Chi Square Calcalaticne
Showing Representativeness of the
Sixty Four Schools Farticipating

in the Survey . .

Appendix V - Copy of Queationnalre
Sent to Kentucky Classroom Teachers
Appendix VI - Copy of Letter to

Principals . . .

Appendix VII - Poat Card ta be

[ ]

L]

-

Returned by Principals , . .

Appendix VIII - Covering Letter to

Classroom Teachers .

L]

-

-

»

[ ]

»

-

LJ

.

-

L ]

»

rage

. 74

. 79




Table

LIST OF TABLES

I to XX TOTAL TABULATION FOR EACH QUESTION

I,
II.
111,
v,
V.
Vi,
ViI,
VIII,

IX,

X.

XI.
X1I.
X111,
X1V,
XV,
XVI,
XViI,
XVIII,

ANSWERS OF RESPOUDIXG TEACHERS

TOTAL UNIVERSITY WORK |, , 4 o o o o o o o s o o
FULLY QUALIFIED TEACHERS . . o v o o o o o o
WHERE RECEIVED UNDERGRADUATE HEDUCATION , ., . .
CREDIT HOUKD OE GUIDANCE AED/OR COUNSELING , .
NUMBEK OF YBARS TAUGHT |, |, o, o ¢ o e s s o o e
LEVEL AT WHICH TEACHING , , 4 o o o o o o o o &
SUBJECT TAUGHT o 4 0 o o o o o o o o o o o o

BOOKS RmAD IN LAST YEAR ON GUIDANCE AND/OK
cOUl\s‘SE}" IﬁG [ ] - * » . - L] [ ] L4 L 4 L] - * o . L] L

c}{U RCH AT TEi\‘ DAN CE P » * [ [ [ ] . L] . L] [ L ] [ ] - [ 3

S}‘:‘K 2 @& &6 ® e 8 ® 8 & & s ¢ & & B & ¢ s o * s
AGE s & & €& & 8 & 2 & B ¢ & & s S B & » * e
MARI T‘AL S TATU S s & @ e & & s & & & » ° & s

TYPE OF SCHOOL, COEDUCATIONAL, ET CETHRA ., . .
TYPE OF SCHOOL, RURAL, URBAN, ET CiTkRA ., . . .

SOCIO-ECONUMIC STATUS OF STUDEL
SIZE OF SCHOOL TAUGHT AT . 4 o o o o o o o o o
TYPE OF SCHOOL, COLLIGE PREFAKATORY, BT CuTERA

SCHOOL HAS QUALIFIKD COUNSELOR , ., 4 4 o o «

vi

Page

25
24
24
25
26
26
27

28
29
29
30
30
31
31
32
33
33




vii

Table Page
AIX, ASSIGHNED STUDENTS TO GUIDE |, , v o o o o « o 34
XX, HAVE AN INTERVIEW SCHEDULE , , o o o o o o« o« 34

XXI, HNUUBER OF TBACHERS CHOOSING ®ACH GUIDANCE
FUNCTION AS OST PARTICIPATED IN , , ., . « &7

XX1I, FREQUENCY OF BACH GUIDANCE FUNCTION , , , . 38

XXII11, RELATIONSHIP OF VARIOUS FACTORS TO
PARTICIPATIGK IN GUIDANCE SERVICES , , , . 41

XX1V, FREQUENCY OF COUNSELING . v o o o o « « o o 46
XXV, NUMBER OF TEACHERS CHOOSING BACH TYPE OF
PROBLEM AS MOBT FREQUENTLY MET IN THEIR
COUEQ‘SELI:&G.........ooccdo.47
XXVI, TYPuS OF PROBLEMS el IN COUMSELIKG , , , . 49

XXVII, RELATIONSHIP OF VARIOUS ¥ACTORS TO
PARTICIPATION IN COUNSELING , , . . o o o 51

XXVIII, REASONHS FOR HOT COUNSELING OR SERVING MORE
FULLY AS A COUNSELOR , 4 4 o o o o o o o« o 97

XXIX, DIFFICULTIES ENCOUNTEHED BECAUSL OF
COUE{SELIKG.;;000000000.00058




CHAPTEKR 1
THis PROBLEM AND DEPINITIONS OF TuHuS USsD

It seems that the more mechanized & society becoues, the
more funoctions the school is forced to take cver, Formerly a
boy worked with his fathery 1ife was slower and more peaceful.. .
If the boy had problems, he could talk them over with his father;
or, because most were not pressing, he could allow the problems
to “think themselves out.,*®

If the modern youngster is going to lead a respectable and
useful life, he needs help, The burden heavily falls, by

default, to the schools,
I. POCUS ON GUIDANNCHE AND COQUNSHELING AT THE PRusSLNT TIuL

In many quarters there has been & recognition of the
problems created by recent scciclogicel changee, The National
Defense Education Act of 19568 fucused America's attenilon upon
the school counselor,

A mejority of the states have specific qualifications for
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counselors.l In some schools, counselors are an established
part of the staff,

The NDEA has as one of its basiec tenets the utilization of.
all the national manpower,? It is said that we cannot afford. to
waste the talents of a large percentage of our future citizens;.
we must endeavor to help them choose the position for which they
are best qualified,

Only one phase of counseling and guidance was considered in
this study, that of teacher counseling and guidance,

The teacher's participation ean take one of two basic formss
If there is no counselor available in the school, then it is
either the teacher or no one. If there are full-time counselors
available, the teacher can help by working with the counselors in
the total guidanee program, Gordon expresses the latter ideas

e » o courses in human development and educational

pesychology and other pre-service and in-service courses

help equip the teacher with certain fundamental concepts

and skills that should enable him to serve as a_major
member of the guidance and mental hygiene team, ¥

lRoyce E, Brewster, Guidance ¥ Gertification
Requirements, (Wushingtant U.8, Governmment Printing Office, 1960).

2National Defense Education Act of 1968, Title I - General
Provisions, ZFindings and Declaration of Policy. Section 101,

SIra J. Gordon, Th
e Teaoher as a Guidance W New York
Harper and Brothers, IU56T, Yorker, (New Yorks




IIl. STATHMEHRT OF THi PROBLEY

The purpose of this study wae to discover the degree to
which publie secondary classroom teachers in Kentucky partici-
pate in guidance and counseling services, and the types of ser-
vices they perform, Alse to discover what factors, such as
academic background, school organization, and place of
employment, affect and/or effect the amount of teacher partici-
pation in guidance and counseling.

The method used was a questionnaire given to selected

public secondary classroom teachers in Kentucky.
111, DBFINITION OF TEACHER GUIDAXCE AND COUNSHLLING

The term, itself, implies that a teacher counselor is a
teacher functioning &s a counselor, The difficulty occurs in
discovering what a counselor is, that is, what is counseling?

Pepinsky and Pepinsky define counseling as:

.« » o & process by which help is given, referred to as
counseling, Here client and counselor interact in an
interview or a series of interviews, The interaction is
private, e.g., not open to public scrutiny or review, and
the function of the interaction is to help the client
change his behavior so that he may obtaln a satisfactory
resolution of his needs., We speak of "a process" because
there are many possible ways of helping clients, and we 4
shall be eoncerned chiefly with the counseling interview,

4Harold B, Pepinsky and Pauline N, Pepinsky, Counseling
Theory and Practice, (New Yorks Ronald, 1954), 3,




Leona Tyler defines:

e « » Counseling as the process through whieh individuals
are enabled to make good choices and thus improve their
relationships to the world and to their fellow men, as they
set the pattern for their own unique patterns of
devalﬂmmt e * » .5

Wrenn feels thats

Counseling is a personal and dpnamie relationship
between two people who approach a mutually defined problem
with mutual consideration for each other to the end that
the younger, or less mature, or more troubled of the two
is aided to a self-determined resolution of his problem,6

Smith defines counseling as:
e « o» 88pentially a process in which the counselor assists
the counselee to make interpretations of facts relating to
a choice, plan, or adjustment which he needs to make,?
Carl Rogers states that counseling iss
e« » o the process by which the structure of the self is
relaxed in the safety of the relationship with the therapist,
and previously denied axperienceg are perceived and then
integrated into an altered self, .
Three points are common to each of these definitions: the
process is between two personsjy a change must come about in the

client; the aim or end of counseling is self help.

5.
Leona E, Tyler, The Work of the Counselor, Second edition,
(New York: Appleton-Century-Crofts, 1961), 13,

8¢, Gilbert Wrenn, Student Personnel Work in College,
(New York: Ronald, 1951}, 59.

7Glenn E, Smith, Counseligg in the Secondary School,
(Nw Yorks M&mill&n, ’ .

8Carl R, Rogere, "Client-Centered Psychotherapy," Seientific
American, 187 (November 1952), 70,
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Utilizing these three as the basis for & definltion:s
Counseling is a proecess occurring between two persons, &
counselor and a counselee, in which a change is brought about in
the client so that he may better be capable of making decisions
for himself, .

Putting this into a usable format for the questionnaire,
counseling was delineated thus: "You meet with individual
students for the purpose of discussing their problems in an
average week,* "(Do not include helping students in an academic
tutoring session, etc, (sic)®

Guidance was not formally defined in the questiomnaire,

The teacher's participation in guidance was derived from
question X, whieh shows participation in each of several specific
guidance funetions,

For purposes of interpretation, guidance was operationally
defined as participation in any of ten separate guidance
funetions, These ten functions were: supply information
(scholarship, vocational, et cetera)s administer guidance and/or
counseling tests; make referrals; give assignments with guldance
in mindy individual counseling; schedule planning with studants;
cocurricular astivities; keep & personal file on each of your
students; parental conferences about student difficulties; group

guidance classes,




CHAPTER Il

REVIEW OF THE LITERATURE

I, GENERAL LITERATURE ON THE SUSJECT

Many of the artiecles published on the subject of teacher
guidance and counseling are a recounting of the author's
personal experiences, Some of the literature might be called
action research, Representative of this type are Carleton
(1951), Chase (1950), Long (1958), McKean (1958), and Walter
(1961).

Strang in several of her books has emphasized the impor-
tance of the teacher in personnel work, Representative of these
are (1940), (1953), Strang holds that teachers have a major
role to play in the guidance of students, She has been one of
the pioneers in emphasizing the dual role of the school:s
academic training and personal development,

Williamson and Hahn (1940) stressed the supporting role of
the teacher in the total guidance program, Teachers serve
primarily as information-gatherers for more skilled personnel,
The authors state that many teachers can never be successful
counselors because of their temperaments, Teachers ought to be

chosen on the basis of personality as well as intelligence,
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Hamrin {1947), (1950) emphasizes that the teacher has a
major role to play in the guidance program, But teacher
counseling, as such, is largely ignored, The author emphaslzes
that the teacher must bes careful not te overstep his competence
in the helping of students,

Arbuckle (1950), (1957), (1961), (1962} was one of the .
jeaders in emphasizing the role of the teacher counselor, e
pelieves that a teacher can function effectively as a counselor,
only if his students do not perceive him as an evaluator and
diseiplinarian, Arbuckle has always held that the teacher can
funetion effectively as a counselor; but recently he has placed.
more emphasis on the limitations affecting the classroom teacher
in & sounselor's role, Likewise, in his more recent works, he -
nas stressed the total guidancs program, rather than ithe role of
the classroom teacher,

Of the other books published in the area of teacher guidance
and counseling, none gives any previously unpublished research,
Most relate the suthor's experiences and conclusions as an out-
line for the reader's future action. Cox and Duff (1948),
Dunsmoor and Miller (1949), Gordon (1956), Morris (1952), and

Patterson (1862) are representative of books on the subject,




II, TEACHER VERSUS THE FULL~-TILUE COUNSELOR

Yost of the authors favor the view that the elassroom

teacher supplements the counselor, as well as functioning in a
positive way to prevent mental illness, rather than cure it,
Dunsmoor and Miller phrased it:

Thus teachers should place their major emphasis upon
the positive approach of anticipating and preventing
maladjustment, rather than upon curative measures for
maladjustments already developed,l
Agnes (1958) and Freer (1962) are among others emphasizing

this as the function of the classroom teacher,

III., LACK OF TIME TO COUNSEL ON PART OF TEACHER

The majority of the writers feel that the teacher does not
have enough time to counsel, Patterson, after discussing all . .
the clerical duties, service duties, and so forth that a teacher
is burdened with, concludes: "It appears to be inconsistent to
continue to insist on teachers functioning as counselors under
such eonditions.‘z

Although most writers are not quite so dogmatic, almost

lciarence C. Dunsmoor and Leonard M, Miller, Principles

and Methods of Guidance for Teachers, (Seranton, Pas
Tnternational Textbook Co,, 1949), 66, !

20,H, Patterson, Counseling and Guidance in Schools,
(¥ew York: Harper and Brothers, 1962), 89,
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all see the difficulty involved,

One approach to give the teacher more time is the Morgan,
or double subject, plan, A teacher will teach a block of two
subjects, for example, English and history, to a group of
students in the morning and a similar double period to a dif-
ferent group in the afternoon, In addition he may teach one
other class,

This teacher will be given the pupils in one of his two
blocks &8 his counselees, It is felt that he will get to know
his students better if he has fewer.3

IV, RESEARCH STUDIES ON TEACHER COUNSELING

Klopp studied the types and frequencies of senior high .
school guidance problems brought to & scheol counselor by the
atudents.4

This study was nct of counseling by the classroom teacher,
but it does have implications as to the types of problems to be

expected by the teacher,

3@.&. Inlow, "Give Classroom Teacher More Time for Guidance,”
Hation's Schools, 57 (February 1956), 63-64,

4Donald S. Klopp, es and frequencies of senior high
echool guidance problemss thnelr implieations for the training of

coungelors. Unpublished Doctor's Dissertation, New York
University, New York, 19562,
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The results werest problems connected with school failure,
24,5%3 vocational placement, 21,4%; college entrance, 20,6%;
adjustment to school work other than failure, 10,2%; home and
family, 7.3%; sex and personal-psychological relations, 6,6%;
goecisl-recreational problems, 3,3%; militaxy»aerviee. 2,8%;
health, 2.6%; other problems, 0,7%.

Koile and Treat investigated the characteristics of
student-oriented teachera.5 The partieipating teachers were
divided inte two groups on the basis of several discriminatory
items: Whether the teacher was selected willingly or volunteered
for teacher-counselor's duties, homeroom advisor, class advisor,
or sponsor of a student activity, Whether the teacher was
primarily interested in the students as persons or ag learners
of & particular subject, All of the participating teachers
were employed on a regular basis,

The two groups were then compared, Koile and Treat found
thatt

Women with the BA degree are umore student-oriented than men,

Women with the MA degree are less studente-griented than men,

Teachers of voeational subjects tend to be more student-

oriented in their interests than teachere of broad subject

58,A. Koile and C,L, Treat, "Identifying student-oriented
teachers; Professional activity inventory for teachers,”
Personnel and Guidance Journal, 40 {December 1961), 344-8.




matter fields,

Student oriented interests are associated with years of
teaching experience,

Teachars, who have taught from eleven to twenty years
appeared to mors student-oriented than were those in youanger
and older experience groupings,

Age of the teacher was not significant,

Type of sechool, that is junior or senior high school, was
not siganificant,

Bize of mchool is not significantly reiated to interest in
students, (Small schools did not participate,)

Sex of the teacher was not significant by itself,

Forion made & study of the number of problems, as well as
type, brought to selected teachers who kept records for a single
month,

Norton found a definite correlation betwean the nuwber of
problems brought by the students, and the guidance training of
the teacher, No other correlation was found relating to the
number of problems brought to & teacher, The order of frequency

of the types of problems was: highest: non-school related

Gs;anleyzg. Norton, Guidance problems engountered in certain
gchools in Mighigan: ypes gqu

igations for teacher iraining., Unpublished Doctor's
Dissertation, University of Miehigan, Ann Arbor, 1948,
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problems; second: school related problems; last: post school
problems,

Stewart made a study of certain factors influeneing class-
room teacher participation in and attitude toward the guidance
program in the State of Washington.? He did not investigate
counseling by the classroom teacher, as such, although it is a
part of guidance as considered in his study, Stewart did not
investigate types of guidance or counseling, nor the degree to
which they are used,

Stewart found thats

Female teachers had significantly higher mean partiecipation
scores than had male teachers,

Married men and married women had significantly higher
mean participation scores than single men and single women,

Teachers with secondary teaching experience had signifi-
cantly higher mean partiecipation scores than those with
elementary experience,

Teachers working in the junior high schools had signifi-
eantly higher mean partiecipation scores than those in the senior

high schools,

TJames A, Stewart, Study of certain factors influencing
elassroom teacher participation in and attitude toward the
guidance program in the State of Washington. Unpublished

Doctor's Dissertation, The University of Washington, Seattle,
1958,
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Teachers with graduate degrees had significantly higher
mean participation scores than did teachers without graduate
degrees,

Senior high school social science teachers had significantly
higher mean participation scores than had senior high mathe-
matics teachers, ‘

Physical education and health teachers had significantly
higher mean partiecipation scores than senior mathematics teachers,

Senior high language arts teachers had higher mean
participation scores than teachers of senior high mathematics,
senior high science or industrial arts and home economics,

Stewart concluded from his study that a positive correla-
tion between attitude-toward-guidance scores and participation

in guidance scores existed,
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CHAPTER IIX
THE SAMPLING SURVEY
I, STRATIFIED SAMPLING OF KEATUCKY TEACHERS

The Directory of Public ary Day Schools 1968-1959

wag used to obtain the names of the high schools as well as the
1l

number of teachers, The 1958-59 edition was the latest
available at the time of the sampling in January, 1962,

This directory was used in preference to the EKentucky
Public School Directory 1960~6] as the latter does not include
any school with less than eight teachera.g

It was desired that only teachers in the last four years
of high school (ninth, tenth, eleventh, and twelfth grades)
should participate in the survey,

Firet, those high schools, which were only junior high

schools, were excluded, This omitted ninth grade teachers in

lieah W, Ramsey, Directory of Public Secondary Day Schools,
(Washington: U.8, Dept, of Health, Education, and Welfare, 1961},

“Kentucky School Directory 1960-61, (Frankfort, Kys: Dept,
of Education, Cormonwealth o P S.
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junior high schools,

Certain high schools include both junior and senior levels,
The questionnaire spacifigd that it be given only to teachers in
the ninth grade and above, Anyone not teaching at this level
was eliminated by his response to question G, (question G
reveals the grade or grades taught).

Next the schools were divided into two groupss those in
c¢ities of 20,000 or more people, and those w;th mailing addresses
in cities of less than 20,000 population (1960 census).3

This basis was used because in Kentucky almost all of the
county high schools (whiech are usually rural) are located in
small cities, It is impossible to tell, with certitude, which
schools are urban and which are rural,

In this division, eredit was not given to any of the
combined schools (junior and senior high) for their seventh and
and eighth grade teachers in the listings, Therefore, if a six
year high school had sixty teachers, it was credited with four
gixthe of sBixty or forty teachers, Likewise a zsix year school
with ten teachers was given six teachers for samnpling purposes,
Sinece there are proportionately more teachers at the seventh

and eighth grade levels than at the ninth, tenth, eleventh, and

SNew Rand McNally Pocket World Atlas, (New York: Pocket
Books, Inc,, 1961).
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twelfth grades, the fraction of a teacher was always dropped,

This weighting wae done in order to give equal
represestation in the sampling to those teachers in both the
20,000 plus city schools and the less than 20,000 rural aehools.

Then each school was assigned a number, In the rural,
there were 379 schools and 4,325 teachers; in the city, there
were 31 schools and exactly 1,000 teachers. Thus, about
nineteen per cent of the teachers were tallied in the 20,000
plus class,

In the original regueet to the principals, about 1,000
teachers were desired, By the use of random sampling tables,
schools were chosen until a total of 181 teachers in the
20,000 plus class and 781 teachers in the less than 20,000
were neleetad.4 This was as close to the population proportion
of 190 to 810 that the random sampling approximated,

After this stratified sampling, each of the principals or
head teachers (in the smmaller high schools) was sent & letter
asking if he would distribute the questionnaire te his toaghera?

There was & post card enclosed for him to signify his answer as

YHervert Arkin, and Raymond R, Coltom, Tables for
Statisticians, {New York: Barnes and Noble, 1950).

S5For copy of questionnaire, see appendix V,
For copy of letter to principals, see Appendix VI,
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well as the number of teachers in his sch.ool.6
Then the questionnaires were sent to the cooperating
principals for distribution to their teachers, The question-
naires were accompanied by a covering letter as well as a stamped
envelope addressed to the author at Loyola Unlversity, Chicago.7
Thus, it was not intended that the principals would handle

the completed questionnaires,
11, POPULATION SAMPLED

All Kentucky public senior high classroom teachers, as well
as those teachers in the ninth to twelfth grades in the combined
junior-senior high schoole were included in the sample popula=
tion, The teachers had to be full-time teachers., The ques-

tionnaires were sent to the teachers between Harch and May, 1962,

I1I, RESPONSL TO THE SURVEY

Besponse to the Pllot Survey
Seventy questionnaires (preliminary) and covering letters
were sent to Chicago high school teachers in early January 1962,

This version of the questionnaire was tested so as to eliminate

5For a copy of the post card, s=ze appendix VII,
TFor a copy of the letter to the teachers, see appendix VIII,
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eny ambiguities or other difficulties that might have been
incorporated into the questionnaire,

Out of the total of seventy sent, four were returned by
the post office because of incorrect addresses, Of the remain-
ing sixty six, thirty or forty five per cent of the teachers
returned completed questionnaires.

No attempt at a follow-up was made since the percentage
of response was unimportant as such, Rather, the comments and

correctione of the respondents were desired,

Besponge o the Request for Cooperation to the Pringipals

A request was sent tovtha principals of the randemly se-
lected high schools to distribute the questionnaires to their
teachers, These requeste included a covering 1e£ter, as well as
a post card to indicate their cooperation.s _

The requests were sent to 170 randomly sampled schools,
S8ixty four or thirty eight per cent of the principals agreed to
forward the gquestionnaires to their teachers,

A followup letter was sent; but it appeared to have very
little affect on the response, Only one school agreed to partié-

ipate after the follow-up was sent,

8For & copy of the letter to the principals, see appendix V1]
For & copy of the post card, see appendix VII,




Representativeness of Cooperxating Schools

Applying a test for goodness of fit on number of teachers
in each of the cooperating schools as compared with all the
public schools ih Kentucky, chi square is 2,314, with three
degrees of freedom, ,50 p .70.9

This is not sufficient to cause a rejection of the null
hypothesis:s There is no difference between the sample and the
true population,

Therefore the conclusion is drawn that the sample is

representative of Kentucky public high schools,

Resoonsge from the Igachers

The teachers were forwarded the guestionnaires and covering
letters by their principalaiuprhe number of teachers was 1094,
Completed questionnaires were returned by 561 or 51% of the
teachers, Ten were returned by & principal, who said he did not
give the questionnaires to his teachers, The 561 teachers
included 36 teachers who either were part-time or did not teach
in the ninth through twelfth grades, This made 525 usable
responees,

A follow-up letter to the cooperating principals to be

93ee appendix IV for the calculations,
10pgy a copy of the questionnaire, see appendix V,
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forwarded to the ieachers produced iao Lurther results,
Since there are 5325 teachers in the total populailion, the
sample has approximately one coupleted questionnaire for evary

ten teachers,

Qther Comments

Two of the high schools asked to participate indicated that

they could not because they were presently engaged in accred-
1ting proeedures for the Southern Associationj two other mchools

declined to partisipate because their teachers "do litile or

no guidance,®




CHAPTER IV
RESULTS OF THE SURVEY
I. TOTAL TABULATION FOR BACH QUESTION

From Table I it is evident that the majority of teachers
responding to the survey hold bachelor's degrees, although a
significant number have received the master's, Very few

teachers have not attained the bachelor'e; none has received the

doctorats,
TABLE I
TOTAL UNIVERSITY WORK

Teachers Indicating

Number %
1, 0-32 semester credit hours 0 0.0%
2. 33-64 C 0,0%
3. 65-96 3 0.6%
4, 97-128 7 1.3%
5., 128 plus, but no degree 9 1.7%
6, Bachelor's degree 348 66.4%
7. laster's degree 121 23,0%
8, Master's and_24 post-graduate hours 33 8.8%
9, Fh,D, or Ed.D. o v

Blank 4 0.8%

23
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Table II shows that almost all of the teachers responding
to the questionnaire are fully qualified, and hold standard

Kentucky teaching certificates,

TABLE II1
FULLY QUALIFIED THACHERS

You are & fully qualified teacher Teachers Indicating
(that i®: not an emergenecy teacher) Number %

Yes 504 96,0%

No 14 R.7%
Blank 7 1.3%

Table III indicates that the majority of the responding
teachers received their undergraduate education in a large

publie oollege. A fair number attended & small private ecollege,

TABLE 111
WHERE RECEIVED UNDERGRADUATE EDUCATION

Teashers Indigating

Number %
1. Small publie college {under 1,000 students} 55 10,5%
2. Large public college (1,000 plus) 314 59.8%
3., Small private college 99 18,9%
4. Large private college 24 4,6%
Mixed 21 4,0%

Blank 12 2,3%
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It is evident from Table IV that slightly over one half
of the teachers responding have had at least one course in
guidance and/or counseling, Very few teachers have had over

twelve semester coredit hours of guidanee and/or counseling,

TABLE IV
CREDIT HOURS OF GUIDANCE AND/OR COUNSELING

Semester Credit hours Teachers Indicating
Number %

1. None 203 38,7%

2., 1-6 151 28,8%

3, 7-12 110 21,0%

4, 13-17 16 3.0%

5., 18-24 13 2.5%

6, 25 or more 4 0.8%
Blank 28 5.3%

From Table V, about two thirds of the responding teachers
have taught at least five years, Approximately one third have

taught fifteen or more years,
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TABLE V
NUMBER OF YEARS TAUGHT

Number of years taught full-time Teachere Indicating
(include the present year) Number
i. DNone 3 0.6%
2., 1 year 57 10,9%
3, 2-4 years 121 23.0%
4, 5-14 years 178 33.9%
5, 15 plus 1686 31.6%
Blank 0 0.0

Table VI shows that most teachers have a mixed grade level
schedule of teaching, Only about one of every five 