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CHAPTIR I
INTROLUCTION

Snece from ¢linlcal and psyohiatric reports, teacher-pupil
relationshine seem to »lay & role in the appearance of male
adjustment 4in many children, it is the purpose of this thesis to
try to determine the valldity of such an i-plication. This rmuast
neceasarily be within a confined scope, and hecause of many
intangibles be subject to limitations. The primery purpose
presupposes other secondary purposes in order to obtain any
rellable conclusive evidence., Consequently, before the major
objective can be achieved, it will be necessary: 1) To ascertain
the problems of the selected studenta; 2) To appraise the teacher
personality of the “ighth Urade teachers of thils sslected sampling
by the Minnesota Teacher Attitude Inventory; 3) To study by means
of 3lster Mary Amatora's ﬁiagnoatie Teacher-Fating Scale and the
Mooney Problem Check T.1st the correlation between teacher-pupil
relation and the problem development of the early adolescent.

Topr at least two decades there hag been & continuous increase
of maladjiusted and immature adults whose prevalence cannot be
minimized, As early as 1938, Svymonds satimated that "one out of
twenty-one persons hecomes a patisnt in a hospital for mental

1




diseases in 8 gensration or & lifetime, and the chances of a
white person contracting a psychosis or severe incapacitating
neurosis during a lifetime, whether sent to & hospital or not, is
somewhere near one to t;cm."1 In agreement with this, alarming
faects on the highef'requency of maladjustment wore revealed
during World War XE, "Agcording to atatistics released from the
national headquartera of Selective Service for the period of
January 1944, to August 1945, out of a total of five and threee
fourths milllions registered, there were over two and one-half
million young men re jected for general military service. In an
enalysis of the causes it was found that the leading cause for all
re jections during the year 194l was mental disease, which alone
asceounted for 26.8 9ar eent of all rejoctionu."a NHor have
conditions improvad, since according to lershel A1t3 ten per vent
of the school children t roughout the country are sufficlently
diasturbed to be in need 6? apecialized help., The central
registry maintained by the. New Vork City Youth Roard recelves

reports from all officilel and voluntary agencles of children and

1oeten FP. Oliva, "Causes of Behavior "roblems,” Id,I, XXI
(April 1956), 8. -

281ater Mary Amatora, 0.S8,F,, "iarly Guldance~-Personality
Adjustment of the School Child,”™ Ld., LXXIII(April 1953), 510,

BHershal Alt, "Community Action and Mental Haslth Problems of
Children", M H, XXXVIII(October 1954}, €13=626.
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youths hetween the ages of five and twenty known to be delinquent
or emotionally disturhed, Approximately 30,000 reports of such
children and younr psople ere received sach vyesr, On the ons hand
the diractor claims that this estimate is too large becsume 1t
inecludes those with minor difficulties, whlle on the other it 1is
too small since it excludes many not referred because of lack of
[proper facilitiesz, In New York City alone facts seem to indlcate
that 12,000 between the above stated ages are in need of payc-
Fintric care while aetually'only one out of every four receive
the needed care, The White House Conference on Child Health and
[Protection claiming & higher per cent for those needing care

tated that one out of every three school children 1s maladjusted,
Hence, they maintain, that he is in need of speclal smervice 1if he
8 to develop into an emotionally mature adult, Alt laments that
Though the profound and compelling needs of mankind have brought
Bn inerease in the knowlodga and tools at our command, we are far
rom having achifeved a balance hetween the forces that make for
ension and conflicts, &nd‘thosn that make for peace and
tability, "

This, many attribute to the school or the situs+inns and
relationships resulting therefrom, Doctor Dombross contends that

phe school 18 of minimal importance as a causative azent, and that

brprd., 614
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it 12 "erroneous to sssume that school attendance causes neurcsis
(wvhich manifests itself in melsdjustment and immaturity) whereas

the truth of the matter is that 1t only exposed a concesled

1mmaturity.“5 He further contends that the origin of the neurosis
is to be found within the family, in the mother=-father-child
trisngle., Nor would he have one duly alarmed over momentary
conflicts such as those that have to do with homework or watching
T.V. These, he explaina, are not to be confused with those
conflicts which produce relatively permenent changes in poraonalit#
or disturbance of bodily functions, which are the result of pre-
school conflicts that were handled by the use of repression and
not, therefore, adequately resolved.

Paychologists have experimental evidence from various sources
and studlies that all of the important learning situations,
problems, and relationships that determine or influence the
formation of an individualts personality cen be experienced in

6 shows quite

spproximately the first six years. Anderson
conclunivoiy that the chlld's pattern of adjustment 1s already set
et sbout nine years of age. His study of children from nine to

eighteen years revealed them continuing in the direction in whioch

SLawrance A. Dombrose,M.D., "Do Teachers Cause Neurotic
Confliets of Children?," M H, XXXIX (Januery 1953), 109,

6J0hn E. Anderson, "The Relation of Attitude to Adjustment,"
ED, LXXIII (December 1952), 210-218.
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they were heasded st this age. Hence, "the child, who lesrns to
use neurotic methods for solving emotional problems, will
unfortunately be handicapped for the rest of his life for he will
not know himself in all of his thoughts and feelings and will be
unable sdequately to express or gratify himself. Happiness and
joy in living will seem to be beyond his reach., As an adult,...
none of the things outside of him seem to satisfy the things
inside of him.! Because of the limitless consequences of
neurosis, early signs of emotionsl disorder or malasdjustment
should be sought in the pre-school and early school chilid juat as
caréfully as physical disorders sre looked for in routine check-
ups. Teschers and those entrusted with the training of children
mist be given an understanding of te prineciples of mental heslth
and a familiarity with the early signas of emotional illness so
that they may be better prepared to deal with the problems that
confront tham.a Consequently, search for root causes is one of
the professionsal reuponsib}litica of the school. No other soclal
agenecy, 01iva? maintains, is as well equipped as the school to

perform this task., In many instances, the home can neither meet,

7Dombrose, 104.

Bﬁorman J. Brill, M.D., "Solving the Problems of Emotional
Illness," ME, XXXVIII (October 19%L), 233.

9011va, 8-10.
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nor cope with these problems of maladjustment, and the school
muist, therefore, teake the initiative, Here sction can he taken
to deal with the soclisl and many emotional factors of young
people, and thus help them attain sound mental health by adjust-
ing to their handicaps. Moreover, Oliva cautions that "it is fer
easler to exert one's suthority to maintain surface order than it
is to ferret out obscure causes of neurotlic'behavior....
Remedial messures seek to learn the specific causes of
misbehavior and to treat these causes through all means
available."19 Another competent authorityll has summarized much
of the foregoing when he atates
The schools stend in an especislly strategic position
to buffer some of the adverse influences that bear upon the
child. They are in a position to provide a good atmoaphere
within the school that can counterbslance the reverse at home
and in the neighborhood, The least that one can expect of a
school 1s that it should not hurt the child further, and to
this end that it should take into sccount that children
differ and need different kinds of help from the school,..It
calls for an understending...that the child may live in an
atmosphere in which the teacher 1s encouraging rather than
discouraging to his doyelopmsnt towards maturity.
To achleve this end, teachers must seek to develop & happy,
healthy, secure group climate with relationships of mutual
reaspect betwsen teacher and pupilas,

Because education must be based on the sharing and giving of

107p44., 8.

11Georga 8. Stevenson, M,D., "Education for Mental Health,"
MH, XXXVIII (October 1954), 593,
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only acadenmic information, the tescher can only affect and produce
learning if he first produces the relevant dynamics or.paraonalihy
chenge. Quilite consistently, therefore, Mones states that
¥teaching 1s essentislly an sctive relationship between teachers
and learners in the course of which theremnre engendered in the
learner the processes of growth and maturity without any
personality loss on the part of the taudhork”lz This is another
way of emphasizing the importance of toaeh‘r personalivy, which ls
the tool with which he works, rather than the content in which he
gives instruction. "The tescher may furnish the kindling spark,
the i1llumination, the insight, but it is the pupil who must
educate himself, It 1s the fallure of so many pupils to educate
themselves that is imposing the question ss to why so many
teachers fail. The 'WHY' seems to lie in the personality
structure of the teacher."l3 It is this that makes for teacher
success or fallure,

In view of the foregoing, it is insisted that the relationshlp
between the teacher and the pupil must be founded and geared by
one who is himself well integrated and emotionslly mature, Other=-
wise, he would fail in his prime duty as a teacher, namely, to
help the child adjust himaself to others, to stand emotionally firm}

12Leon Mones, "Psychiatric Insight and Educational Ettort“,‘§2+
LXXVI (November 1955), 1,

13a1¢, 611@.
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to be able to help others to do g0, and thus be reasonably happy.
It 18 not surprising, therefore, that Douglaualu demands thsat s
succesgful teacher today in the Junlor High School must be one
with a sturdy personslity and with at lesat average mental
hyglene. At the same time, Billig, chempioning the cause of the
emotionally handicapped,reminds us that ”tho education of a child
ie a continuous process in which the school augments and builds
upon the endowment with which the child comes to it., The need for
primary and elementary teachera with emotlionel mature
personalities and with some sklll in detecting end properly
handling the emotionally handicapped is a moast conspicuous ona.’lg

Wwith this need, Monesl® would hesrtily agree since he implies
that failure to learn arithmetic and reading is as much a matter
of emotionsl, as well as mental reterdation. His explanation 1is
that intellligence is tied up with emotional maturity end camnot
adequately and finally be measured by such over-simplified tests
aé those used to obtein an.IQ. The findings of eight other
researchers, whoss conclusions are reported in an article by
Monesd7 seoms to substantiate this assumption, They cleim that
from 50 to 100 per cent of reading difficulties are due to

1hﬁarl R. Douglass, "In-Service Growth of Junior High School
Teachers," CH, XXX (September 195%), 10.

1551fred L. Billlig, "Serving the Emotionally Handicapped,"
PDK, XXXVI (May 1955), 303.

léﬂonen, 142.

| 171pid,, 1k,
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?motlonal disturbances while Fischer and others maintain that when
eading goss hand in hand with emotional therapy, not only

rmoroved reading ability results but a positive hHetterment of

hersonallty atructure, "Thus 1t is the personality factors and

tructure of the pupll that are hecoming the foeal point of the
apching process rather than the learning levels or even soclsal
djustmant."ls Yather Curran alsc points out the lnereasing
reneral awareness of the psraonal problema affecting learning.
"For some years,” he says, "we have known that the child's or
pdult's emotions influence both his learning capaclty and his

retention....There 13 an old axiom that says, 'whatever 1s received

s received according to the state of the one receiving.' The
motional state of each child, then, and his personal 1life
gdjustment are necessarily irportant considerations in any
learning procosa.19
Consequently, i1f all administrators and teachers would be
#usrs and convinced of the .magnitude of this problem and theilr

%mportant role in breakdown preventiona, they would be cosnizant

f their key positions to spot those who need help and apply
reventive or remedial measures, Had this been done a decade

go, many of the 600,000 patients in mental inastitutions might

131pid., 143
19Charles A. Curran, "Ouldanece and Counseling in Education,”

Eag LXAVIT (Lecember 1952). 223,

§ yrt




: 10
have learned better adjustment in thelir formative years.

To prevent such hazards, mere theoretical knowledge does not
suffice, More important sre the environmental influences of the
child, of which school experiences are by no means the least.
Since for the most part, at least to the child, the school is the
teacher, "He must provide those experiences, which with the aid of
divine grace are the best calculated to develop in the young the
ideas, the attitudes, and the hablts that are demanded for a .
Christlike 1iving in our American democratic soclety."20 It is
through these experiences that personality development takes
rlace. A teacher worthy of his profession, therefore, "should
encourage children to aim at success through honest efforts, to
concentrate on the task in hand, to meke the best of conditions
that they cannot chenge, to face reality squarely, to taks
success without being spoiled by it, and to meet defeat without
undue diacouragomant.“al However, for the teacher to be
effective in his stratsgio.position, es shown in numerocus studies
and investigations of the "Best Liked and the Least Liked '!'eaahar"T
he mist possess the human qualities of understanding children, be
kind and sympathetio, make things lnteresting and clear, and help

pupils "to learn s lot",

aosommiacion on American Citizenship, Better Men for Better
Times, Washington, D. C., 1943, p. 65.

21Raphaol C. McCarthy, S.J., Ph.D., Safeguarding Mental Health’
Milwaukee, 1937, p. 93.
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Since teacher personelity is of such prime importance, teacher
rating by puplls, even on the elementary level 1z becoming more
common and has improved humen relstions in the classroom, With
this Bolin certainly agrees, claiming that, "One of the best.
sources of oriticism 1iea in student evaluation. Who knows more
intimately than the students how well the subject 1s taught, how
well the class is behaved, how well student problems are handled,
how well the class and the teacher work together? The prineipal
or the superintendent may have more penstrating insights from
observing e class, but the contacts of either of these
administrators with the classroom are intermittent and infrequent.
Students obsserve the class every day."aa

Nonetheless, many teachers st all levels have opposed these
ratings (unless they are flattering) even though assessment or
evaluation is e sine que non in an effective personnel program,
Sinee all profesaional people ars judged, and recognize that they
mist attain the standards ghat have been set for thelr respective
profession, it meems unreabanubla and inconslastent that teachers
should object, Thig can be one of thec best assets to help them
achleve one of the most important of human goals, "Teschers &s a
group hold what is possibly the grestest vital key to the growth

and development of wholesome, healthy, and well-baslanced

faanonuld W, Bolin, "Student Evaluates Teacher," CH, XXX

( October 1955 ) ’ 120,
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personalities. Youth is the golden age for the establishment of
soclally integrated behavior; of behavior that is cooperative,
flexible, adaptive, and objective; of behavior that is at the
same time morally aound, righteous, and just, The task 1is great,
but not beyond the capacity of the sincere, earnest, and
consclentious teacher."?> This 1is especially true if he be a
member of that‘educatlonnl system whose "position todsy 1s unique
because it makes religion the co-ordinating principle of man's
studles as well es of hls life....This (the teacher has been
taught) can be accomplished by educating the soul and heart as
well as the head. ...(Thus he will form) loyal and patriotic
citlizens, an honor to themselves, and i tower of strength for
their country against religious and moral dseay.*’zh Thet teachers
do achleve and do strive to achleve such goals is evidenced in
the many studies of "Releted Literature”, which are briefly
reviewsd in the following chapter,

23g1ster Mary Amatora, 0.5.P,, "sulding the Child's
Persanalib{ Potential to Fruitful Pulfillment,” ED, XXXIV
{November 1953), 8.

ahIgnatiua Walsh, Catholic Education, (Chiecago, 1917), 2,4,8.




CHAPTER Il
RELATED LITERATURE

To date litereture on teacher-pupil relationships, as such, is
scant as oompared with 11horaturo on some other phases of
teaching, In the quest for what has hoeﬁ schieved in this rield,
it has been nécessary to try to determine what is conducive to a
pood or bad relationship from the consideration of the teacher ss
well as of that of the pupil, For thé former, data can be
pathered rather easily from studles dealing with teacher
efficlency, while for the latter, findings are fewer and less
unified,

8ince the beginning of the twentieth century, hundreds of
writings have appeared in educational literature dealing with
measurement predicting teacher effleclency. Noteble among these

1 initiesl studies in which he aummarized work done

were the Barr's
by numerous researchers, Although Barr 1included the application
of teaching techniques in the six following steps:

1) definition of task to be performed in terms of the goals to be

1ypvil Sylvester Barr. "The Wisconsin Study of Teaching
Ability," JER, XXXIII (May 1940), 67168,

13
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attained; 2) determination of pupil-change by appropriate
instruments before and after instruction; 3) determination of
where instruction is satisfactory or unsatisfactory; l) thorough
diagnostic tests to determine the cause of satisfactory or
uﬁaatisractory growth and achievement; 5) improved formulation to
remove cause Of unsatisfactory growth and achievement; 6)
evaluation of program to ascertain if performance has improved or
not; only studies relative to the fourth step, the measure of
pupll growth and achievement, will be reported here as they
suggest teaching efficlency. 8even of these lnvestigations will
be briefly presented.

This partieular group of studies for which data was collected
from 1936-1938 was concerned meinly with seventh and eighth grade
teachers in non-departmentalized one and twow-room rural schools
in Wisconsin., The main body of the data for investigation,
however, consisted of measures of three groups of teachers and
pupils: 1) twenty-four tapehera teaching a state-graded school
with 342 pupils; 2) forty-seven teachers teaching in one~room
rural schools with 338 pupils; 3) thirtyeonse teachers in one-room
end two-room schools with’181 pupils,

In the first investigation of this specific Barr study,
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Roatkerz aimed to determine the relationship between the results
attained by teachers on certain evaluative instruments and
measurable teaching ability es pupll changes. He concluded that
the intelligence obsarved through the teacher is the highest
single factor conditioning teaching ability, 8ignificantly
related and closely assoclated with teaching abllity were, he
claimed, knowledge of the subject matter and the faculty to
diagnose and correot pupil meladjustment as well as the attitude
of the teacher towards teaching, He also found that the social
attitudes of Citizenship teachers were important factors of teach-
ing sability. Two negative conclusions that were stated were the
statistical insignificance between supervisory ratings and
teaching ability and that personality objectively defined and
measured showed no substantial relstion to teaching ability.
Further, he found that age, size of school, and experience could
influence tesching ability.

Rolfe3 in a similar 1nyaatigation proposed to determine the
4vnlld1ty of certain measures of teaching ability as correlated
with pupil change as & oriterion., Contrary to Rostker, he
concluded that personslity and rating socasles showed a positive

relation to teaching abllity, and that soclal attitudes,

2L.E. Rotsker. "The Measurement of Teaching Abllity-Study
One." JEE, XIV (September 1945), 651,

33.?. Rolfe, "The Measurement of Teaching Ability, Study Two,"
JEE, XIV (September 19L4%), 52-Th.
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intelligence, a8 well as the attitude towards teaching were not
necessarily related to pupil change,.

The purpcose of the third investigation waes to determine the
validity of certsin teacher tests and rating scales as messures
of teaching efficiency when pupll change is employed as a
criterion., From the data colleocted therein, Le bukoh concluded:
1) Intellipence of the teacher was significantly related to the
teacher efficlency; 2) Professional knowledge of theory and
practice of Mentel Hyglene positively but not significantly
related; 3) There was a tendency for the effective teacher to be
conservative in methods although liberalism or conservatism sesmed
to have little effect on efficlency; L) Teacherts attitude towerds
profession showed little relationship to efficlency; S) Teachers
who were more conslderate of others tended to be more inefficlent;
6) Ratings of teachers by supervisors and supervising teachers
did not agree with pupil gain; 7) Use of different rating scsales
by the ssame rater on the same teachers resulted in considersable
differences in tesacher ranking,

To seek relationships botwean obaervable teacher activities
of the more spécific type and the changes produced in pupils as
measured by tests was the objective of the fourth investigation by

4¢, v. LaDuke, "The Messurement of Teaching Ability =-Study
Thres, "JEE, XIV (Septembder 1945), 75-100.




17
Jayna.s He reported that the evalustion of teaching as it is
frequently done on the basis of the relative amount of teacher
and pupil talk, the average length of pupll participation, the
number of speciried type of questions, and teachers! comments were
without vslidity,

To ascertaln the further naturs of tesching ebllity,

Von Eaehen6 sought toc determine the efficiency of partiocular
supervisory programs producing measursble changes in puplls in
;1ow of specific objectives; the relationship between pupil
changes in certain basiec study skills and 1h sllent reading as
|well as in the Socisl Studies on the Seventh and Eighth Grade
levels; and the changes in teachers most closely associated to
teaching success messured in pupil change., The findings revealed
thatt 1) Supervisory programs were most effective in areas upon
which the eonsentration was mede, This focal point was necessary
to obtain maximum results from supervision., 2) In a supervisory
progrem in S8ilent Reading as well as the sbility to perform basle
skills « such as: map reading, interpretation of graphs, use of
necesssry references~ the pupils propgressed one hundred per cent
mors than was hcrmal. However, this was not significantly

related to changes in other areas of pupil growth. 3) What are

5D.D..Jayna, "A Study between the Relationship of Tesching and
Educational Outcomes," JEE, XIV (December 1945), 101l-3h, _

63.3. Von Eschen, "The Improbability of Teachers in Service,”
JEE, XIV (December 1945), 135-156,
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the teachers! changes?

" The sixth investization attempted: 1) To learn what measursble
r@lationship existed between teacher personality as measured by
parionaltty tests end his abllity to produce measurable changes
in pupils; 2) What inter-relationships are there among different
measures of personality? 3) To what extent can measurable pupil
changes be predicted from the composites of personality measures?
From the findings, cothem! concluded thats 1) There was no
significant relationshlp between teats of personality qualities
and personality rating; 2) A significant finding shows lack of
agreement among several coriterias of teacher sfficiency; 3)
Oriterion of pupil change apparently measured something different
from that measured by the teschereratings and tests on qualities
commonly associated with tesching efficiency.

What are the common fastors in teaching ablility, which are
measured by various tasks, which are related to pupil growth in
the Soclal Studles, and which of these are related to the
supervisory ratings of teachers were the questions Bollrritzscha
sought to answer in his study. His concluasions were that teacher

rating scales often used to evaluate the efficliency of a teacher

7R.E. Cotham, "Personality and Teaching Efficleney," JEE, XIV
(December 1945), 157-165. —

BA.G. Hellfritech, A Factor Analysis of Teacher Abilities,™
JEE, XIV (December 1945) 166-199,
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were slightly related to observed pupll growth in the Socisl
Studies, and ﬁhat there was no teacher measure that could be
validly substituted for asotusl messurements of pupil growth in |
evaluating ability to teach, )

In addition to these initlel summarizetions by Barr, he later
publisghed summaries of 136'invast1gation§ dealing with the
measurement of predicting teacher efficiency. Nineteen of these
had to do with the measure of pupil change as & c¢riterion., At the
end of these investigations, Barr? insisted that the oritericn
for teacher efficliency seemed sven more lmportant that it did at
the inception of the study. Purposely emphasis ;aa placed on
pupil change with the reslizetion that this involved not only the
guidance of learning activities, but also many teacher-pupil
relationships, teacher-temcher relationships, tenchor-sdminiatrnﬁoé
relationships, teacher-community relationships, end the more
important responsibilities growing out of these,

While pupil changs thogratieally seomed aocund, 1t actually
presented many difficulties. Hoﬁ is one to know the pgoals of
teaching and learning? How may one measure the outcome of
teaching and learning adequately? How may one treat data to
secure reliable results? Thess difficulties were practically

9Arv11 Sylvester Barr, "The Messurement and Prediction of

Teaching Efficiency ~ A Summary of Investigetions”, JEE, XVI
(1948), 203-283. P




20
controlled by supervisory ratings and tests of quelities commonly
assoclated with teaching success, !

Since teaching is a very human activity, the suthor reminded
the teacher that he should set & better example of pood human
relationships, socisl values, and laudable citizenship, This Pope
Pius XIlo also maintaines |

Perfect schools are the result, not so much of pood
methods as good teachers that ares thoroughly prepared and
vell«grounded in the matter that they have to teach} who
possess the intellectual and moral qualifications required by
their most important office; who cherish a pure and holy love
for the youths confided to thelir care because they love Jesus

Christ and His Church, of which these are the children of

predilection; end who have, therefore, sincerely at heart the

good of the famlly snd the country.
Barr expressed thies idea another way when he reminded the tesasher
that his success depends in no small part on how he measures up to
the expectancy of those he szerves « government snd sehool
offielals, parents, end pupils.

Barr concluded this particular study with the scinowledgement
that some feotors in teaching efficlency need further exploration
and study - such et drive, expresaiveness, scademic aptitude,
cultural background, knowledge of the subject, attitude towerds
teachers and teaching, ecclal sensitivity and proficlency in

human relations, teacher-pupil relations, professional judgment,

1oPopo Pius XI, "The Christlan Education of Youth," CM
XXVIII (Pebruary 22, 1930).
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and emotional adjustment, "Sometimes these by~products,” he
slleges;,  "are more important than their primary autcomss.“ll

Four years after publishing summaries of 138 investigations,
Barr12 stressed a shift in emphasie on what he styled the
"Dynamic evaluation of performance" approach. At the sems time,
he called for marked concentration of research efforts upon the
study of teacher-pupil relationship and teacher personality.

Among other research programs that had been undertaken in
past years relative to determining the charascteristics of an
effective teacher, the most extensive of these major enterprises
was & study of teacher characteristics reported by Ryana.13 It
had two principal objectives: 1) the identification and snalysis
of patterns of teacher behavior and 2) the development of
materlials used for the predliection of this seame behavior. Hence,
all that is included in the former is atyled the desoriptive
category, while anything relative to the latter 1s placed in the
‘methodological category.

Various techniques had been used in the research to understand

the significant éatterns of behavior. Among these were extensive

and intensive classroom observation of teachers in publie achools

llArvil 8. Barr, "Impressions, Trends, and Purther Researoh,
JEE, XIV (December 19&5), 206,

12Arv11 8. Barr, et al,, "Report of Committee on Criteria of
Teacher Effectiveness,” RER xxII (1952), 238«253.

13pavid G. Ryans, "The Investigation of Teacher
Cheracteristics, TER, LIV (October 1953), 371-396,




thﬁéﬁghout the United States; surveys of teacher activities,
preferences, attitudes, and educational viewpolints, and
development of peaper and pencil psyehemetric instruments. These
last mentioned aimed to identify individuasls characterized by
"paitieular personal and social behavior patterns.

Before using these technigues, 1t was declided, however, that
a "Criticsl Incident" procedure was & necessary preliminary.
research to the program. Acoordingly, somsone = auparéisor.
administrator, teacher, studenteteacher -+ well acquainted and
closely assoclated with the unneamed teacher was to describe some
behavior thet mede for success or failure, and, eonsequently,-
effective or ineffective teaching. In the early stages,
competent adults were interviewed personally to tell of the very
best teacher that they had had in school., Later Critical Incident
Blanks, which had undergone many revislons, but in thelr finsl
form seemed to be satisfactory for the purposes intended, were
adopted. On these the pagtieipanta were asked to write the
‘deacribtiona of specifie happenings, observing the following
directions: 1) must be the actual behavior of a teacher in a
specifiec situation; 2) must be objective; 3) must refer to some
special educational event; li) must show clearly either effective
of ineffective teaching. From these, generalized Descriptive
statements of Criticsal Behavior of Teachers were compiled under
two headingss Effective Behavior and Ineffective Behavior.

The means used to obtain the criterion data was controlled
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direct cbservation of teacher behavior in the classroom., This was
to be done by efficlent judges or observers rather than pupill
judgments of teachers, which were definitely ruled out bscause
they were thought to be lncompotent and less capable of making
ensalytic judgmenta, A more valid procedure as regards the pupil
was thought to be to observe thelr responses to teachers, It was
believed that these should be indivative of pupil behavior under
which the first four items on the Classroom Observation Record
were listed, These served as ssssssments for teacher behavior,
which was tabulated seecond on the Classroom Observation Record,
and for which every effort wes made to keep it factual, Although
in this phase of the study, elementary and secondary teachers dld
not duplicate each other, they were very similar, end three
correlated factors might be used to describe teacher behavior st
each level, These weret 1) understanding, friendliness, and
responsiveness on the part of the teacher; 2) systematio,
responsible, organiszed teacher behavior; 3) teacher's stimulating
snd original bshavior. |

Other researches were directed to understanding teachers!?
attitudes, 8Sorles for measuring these attitudes were constructed,
Elementary school teachers were found to be significantly more
positive or favorable in their responses to sttitude inventory
than secondary school teachers. This was particularly trus in
measuring severasl attitudes espesiamlly those towards pupils.
Attitudes seemed to have been unrelated to the amount of teaching
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sxperience,

Important as attitudes were, viewpoints, notably educational -
ones, resultent from one's philosophy, were of equal significance,
Hence, elementary and secondary forms of Inquiry were administered
in Summer School elasses in ten~teacher-education institutions in
nin: stetes, Although there wes g divergence of viewpoints, the
most important information could be galned from the items having
to do with the aceceptance or rejestion of subjectematterscentered-
teaching and emphasls upon academic standards.

The second objective of this vast program was to eonstruot
psychometric devices that would measure and predict teacher
behavior, After much experimentation by ndninlaﬁoring personslity
schedules and inventories, & large number of new instruments were
developed by the staff, These especially constrmioted instruments
were analyzed in relation to thair digerimingting power, while a
number of them were item-enalyzed against the upper and lower
twenty-seven per cent of sach of several groups of teachers, It
was these items that mkda up the preliminary form of & Teacher
Characteristic Bcheduls, whioch hes gone through & number of
revisions, and was in a constant progess of refinement as it
continued to be administered to addibiaﬁnl samples of teachers,

Although the resumé of this study was quite 1engthy,’tha
euthor olaims that it was impossible to desoribe in detall the
rnumerous dats that haed been scoumulated in thie progrem, A few

of the trends in some of the descriptive studies were reviewed,
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but mention and discussion of the technieal problems had, for the
most part, besn omitted, ‘

While there had been a great output of time, enerpgy, and money
in this study, sz well as an extensive acoumulation of data; the
question: "what is an effective teacher 1like?™ or "what are the
distinguishing characteristics of a competent tescher?" remained
unanswered sccording to Ryans at this time, 1953, This research |
program had been informative, if only fragmentarily, in the
studies thus fer pursued as regards the nature of teacher
behavior, ways of measuring teacher behavior and characteristics,
and technlques for the snalysis of teachsr charscteristlic data,
The author claimed that there were slsc periodic findings that
substantiated the relationship between the teacher and pupll
behavior even though the evidence hsd not been sufficiently
conclusive to allow any dogmatic pronouncemsnts in this regard,

With this Bush,l¥ who reported the findings of the Stanford
Investigations concerning geachar-pupil relationships, would
agree, In this astudy, the relationships of twenty-seven teachers
snd their pupils in five schools in three eemmﬁnitlea, selected at
random, were investigated, The classes ranged from Grade Seven

through Pourteen and included every academic and nonacademic

1hnobart Nelson Bush, The Teacher Pupl)l Relationships, New
York, 195}4 . .
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subject offered in the curricula of these respective schools., In
all, 650 relationships were studied,

The study, reported in book form is currently referred to as
"aetion research,” It concerned 1tself with a case study of a
publie school teacher, Miss Brown and her pupils, who wvere
selected at random. In it were described the procedures and
techniques used in the investigation. An analysis from both the
statistical and case study point of view of the factors that
significantly affected the relationships under aonsiderstion waa
presented,

Apart from the experience and the compiled data, the
investigation has resulted in a number of working hypotheses snd
tentative conelusions concerning the nature of teaching,
eupervizion, and the operation of human relationships, partioulsrly
the teacherepupll relationship in the achools, The most notable
findings were: 1) There is an uniqueness and complexity in this
relationship; 2) The pupilfs liking for the teacher is one of the
most powerful factors in bringing asbout offective learning
relationship between the toacher'and the pupil; 3) To be an
effective teacher, one rmst be adjusted in the area of humen
reletionships and know how to handle himself objectively; L) The
amcunt,‘type, and way that informatlion had been mcquired about
pupils was of msjor importance} 5) There is & tendency for teachery
and pupils, whose purposes are similsr, to have common interesta

and socisl bellefs; &) No significant relation was found between
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the teacher's knowledge score and competence; 7) Teaschers seldom
feel neutral about administrators, and frequently when this
relationship is disturded, the quality of teaching deterlorsates.
It was likewise lndicated that administrator-tsacher relationship
affects the tone or morale of the school,

While the sbove are guideposts to adopt or avold for effective
teaching, the author cautions against generalising concerning the
competence of teachers. He claims that the case of Miss Brown "is
no more representative than any other case which might have been
reported, Each teacher and sach teacherepupil relationship is
unique, Each highlights some aspect of the totsl problem of
teacher aampoeenee‘"lg This is veriried in this study since no
teacher aéndica was found to be either effective or ineffective
with all his pupils. Bush enlarges upon this stetement: "The
most meaningful and ascurate sppraisal is probably one that 1is
specific and limited to the effectivensss betwesn a given teacher

and a given pupll at a upopitie time in the current needs of that

;mpll v"lé

The investigation as set forth in this book was valuable
because it was a "fleld approach”. Consequently it concentrated

on the teachers and pupils not az separate entities, but on their

1
SB\lah, 6}4'

161p1d., 199.
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interaction with each other, It was revealed in this study that
if the pupil liked the teacher, he reised him high on all
characteristics. The same tendency wes noted with a person who
had a high I.Qs, had received high grades, and had high tested
achievemsnt., He 1n turn rated the teacher and class activities
high, and in turn received high ratings from the teacher, This
may be understandable in the light of many factors affecting
teacher-pupll relationship,

8ince teasherspupll relations slong with the objsctives of
the course, the teaching methods employed, and the learner's
ability make for effective or ineffective learning, Helaon17
maintained that there should be a keen awareness of the
significance of interpersonal relations on sll educational levels
whether 1t be primary or up into the collepe or university. In
his article, he raised the following questions: 1) What kinds of
teacher-student relationships are desirable? 2) What are some of
the ways whereby uuah‘rulapionahipa may be egtablished and
maintained?

The enswer to the first question was dealt with in the first
part of his paper under what, the author calls, cluez, Of these
there are fouri namely, Mentel Hyglene, Student Opinion, Good
Morale in Industry, and Determining Purpose of Education, These,

ITA‘ Gordon Nelson, "Better Toacharnatudtnt Relations," PDK,
XXXVI, (May 1955), 295=-301,
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he pointed out in detsill, were safe indices in the quest for s
correct response,

Prom the mental«hyglene point of view, desirable teachere
aeudant relations sre those which help the membera of a class to
bscome sscure, self.respecting, independent, responsible persons,
who have respect for the rights of others., This makes for
maturity and good adjustment, However, this goal is not possible
for sehievement if the human relations aspect of teaching 1is
ignored, if the teacher has not reasonably good mental hesalth, and
if relations with students are not consonant with the principles of
mental hygiene., Symonds, one of the noted mentalehygienists, who
has done considerable ressarch states that "An individual who is
to succeed as & teacher should be: 1) emotionally stable; 2)
able to identify himself with students; 3) free from anxlety;

i) should have self-respect, dignity, and coursge; 5) should not
be too self-gentered; 6) should rfeel adequate to the task of
teaching,"'® Prom this 1isting, the import of the teacher's
mental health cannot be overlooked becsuse it not only affeots the
ascademic achievement of the student but even more so his mental
health.

That this is true 18 evident in an exsmination of studentst

opinions relative to desirable traits for success in tesching.

3

18pepoival M. ”Zmpnda, ”?orsonality of the Teacher," JER,
XL (May 1947), 652
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Many investipations have been carried on in this regard. The most
exhaustive of these to date, Yelson claims, is Witty's ""valuation
of the Effective Teacher,” He obtained 33,000 lettars from
pupile in Grades I-XII in which these pupils deseribed "The
Teacher wWho Helped Me Most," The positive traits most
frequ@ntly mentioned are cooperative democratic attitude; kindneasa
and congidaration for the individual; patience, wide intereats,
parsonal appearance and pleasing manner, falrness and 1ngartin11eyﬂ
senase of humor; good disposition and consistent behavior; inﬁerosh
in pupils' problems; flexibllity, use of recognition and praise;
and unusual proficieney in teaching., All of these are considered
indicative of the good mental health of the teacher, From these
same letters were ascertalined undesirahle characteristics listed
sgcording to frequency and hot conducive to a2 healthy teachere
pupil relationship, These were had temper and intolerancsj unfair-
ness and inclination to have favorites; disinelination to show
interest in the pupil; unreasonableneas in demunds; gloominess
and unfriendliness; sareaam‘and disposition to use ridicule;

tendency to talk excessively; overbsaringness and conceitedness;

19pau1 A, Witty, "Evaluation of the Effective Teacher,” in
Improving Educational Research, Washington, L.C., 1948, pp. 198-21}

20paul A, Witty, "The Teacher Who Helped Me Most, Ei, XXIV
{Hhotober 1947), 3K5~35h.
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nd lack of a sense of humor, These latter listings do not aignirw

lrood mental health on the part of the teacher,

To further appreciate the importance of this relationship,
21

Yelaon“* suggests that an inveatigetion of employer-employee
elationships in industry micht be an invaluable asaet to the
eacher, This in a proportionsate degree, he claims, can be
oolied to the student because basically all humen beings'
sychological needs are the same.

Iikewise a teacher who learns from any and every source what
kes for harmonious relations is fully aware of the alle
ﬁbrnelng formal purpose of education in the United States.
erefore, teacher-student relations should be of the'typo that
111 help students to live democratically that they may be
etter prepared to deal with others on the same basis, "It is by
uch experience and such learning that the democratic way of life
s snhaneed."?? The author enumerated some ways by which this
vy be accomplished, They were: 1) Note effect of behavior upon
tudents; and be able to see their point of view} 2) Know pupils

nd he senaitive to individual needs; 3) Have interest in students}
Io not treat them as robots - for example, employ constructive

?amments, informal conversations, praise, etc; &) Egtablish clear

212501 son, 298,

2200nald Je Shanks, "The Teacher as Counselor,” S3eries VI, NC.
0, XIY (1948), p. 1.

—fud..
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commnication with student by expleining purpose of the courss,
the "what" and "how" of assignments, disocussing achievement and
result of work, reprove when needed, allowing & "give" and "take"
in axpriuaing opinion, sccepting pupil eveluation; S) Be fair and
train for democratic leadership, A teasher thus actusted should
provide & high level of cooperation on the part of all members
of' the group, and, in consequence thereof, should establish a
wholesome teacher-student relationship.

Nelson?3 further contends that desirable learning does not
take place where there is friction, frustration, or misunderstande
ing. Hence, no teacher can ignore the necessity of esteblishing
friendly and harmonious studenterelationships espscially in s
country where democracy ls considered a way of life as well as &
form of government, This places emphasis on student respone
sibility as well, However, the teacher because of his maturity
should assume the major responsibllity and remember that every-
thing that he does in contact with hias students effects their
relationship for good or ill.

while the foregoing studies and investigations have been

discussed in some detall because of their contridbutions and

23xe1s0n, 301,
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import, there are some others that might bs cited and briefly
explained. An additional study of teacher«pupil relationship was
the Cleveland Survey, subsidized by the New York Commonwealth
Pund, and reported by E. K. w1ckman.2h This study was concerned
with the attlitude of the teacher towards the students' bshavior
and sctiona rather than with the varlious factora of the classroom
and the pedsgoglicasl procedures of the teacher, It is noteworthy
in this study that while the teachers considered delinquencies,
sex, and annoying classroom behavior the most seriocus problems;
the mental hygienists claimed that withdrawal was the most serious
personel problem,

Another study, "The Msssurement of Teacher Merit," was made by
HoGalX?S It investigated teacher behavior end certain conditions
of teaching in the light of an over~all eriterion contributed by
& number of different kinds of pupil growth.

The study of the Genersel Research Fund of the Craduate School
of the University of Minnesota, reported by Grim and Hoyt,26 was
limited to certain interpersonal reletions. The authors regarded
the psychologlical state of the learner as a cluster of intervening

varlables (such as feelings, attitudes, smotions, ete,) between

2@3 K. Wickman, Children's Behavior and Teachers! Attitudos,
Rew York, 1932.

1 5225“ A. MocCall, Measurement of Teacher Mbrit “_cﬁéliﬁvvng

o~y POV LA T
26pgu1 8. Grim, and Carl R. Hoyt, "Apprei 1 of -Teachin ’
Compe tency," ‘ER _:. XXX1 (Aprilyig g?z?, Sw91, ' Bi /

.....
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the instructional material as stimulus and teacher-approved
behavior as responses, They were interested in the eduecational
development of the child within hirmself rather than in the
relations to others about him, an antlithesis to accepting face-
value appearance,

In a desire to find out the characteristics liked best in a
teacher, Ainderson®! stated that 6,404 children ranging from 3B to
84 inclusive of the Cleveland Public Schools were asked to write
a composition on "The Teacher I Like Best of All"™ and to tell why.
The reasons stated were grouped under four headings: Personal
Appearance; Discipline; Teaching Ability; and Trailts of Character,
Previous to gathering data from the children's compositions,
administrators end teachers were asked to vote on which of the foun
headingas they thought would be mentioned most often by the
children. Quite contrary to the administrators! and faculties!?!
expectations, the heading, personal appearance, that they rated
firat, was mentioned by only L per cent of the children while
teaching abll1ty was chosen by 56 per cent, and discipline by
29 per ceﬁt. The outstanding single characteristic emphasized was
kindness, which was dlscussed by 30 per cent, in some cases at
great length. Only three of this large number mentioned pretty
clothes,

ZTH.H. Anderson, J. E. Brawar' and M.F, Reed, "Studles of
Teaggers' Classroom Personalities," APM No. 11 (December 1946),
3“‘1 .
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28 reporting on a study conducted in the University of

Robbins,
Ohloc among 200 Sophomores and_lSO Juniors, ranging in age from
twenty to twenty-six, obtalned simlilar results, They had been
asked to check two lists, one entitled; "what I Consider the Most
Important Good Persocnality Traits of My Best Teacher," the other,
"What I Consider the Most Important Bad Personality Trait of My
Poorest Teacher." Both boys and girls renked ability to teach
first, and knowledge of subject matter second. Girls rated
general enthusiaesm third while boys favored student partiecipation,
Sense of humor was scored twelfth and last by the boys, but
seventh by the girls, Plesasing wvolce, neatness of appearance, and
poised business-llike attitude were least important. There was no
notable preference for or against the sex of the teacher,

in an experiment condueted by Andar?on and Brewer but reported
by Herrick,29 128 kxindergarten children were the subjects. They
wore divided into three groups: 1) Nursery school of normal or
éuporviaed children of Iowa City; 2) An orphenage nursery school
group; 3) A control group of non-orphanage. nursery children of
pre-school age. Its purpose was to see 1f soclal interplay of

children could be observed and reliably recorded, as well as to

28R.G. Robbins, "Student Reactions to Teacher Personality
Traits,” EAS, XXX (1941) 241-246.

29v.E. Herrick, "Teachers'! Classroom Personalities," ESJ,
XLVI (1945), 126-129,
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analyze the bshavior data of the three groups of children of pree

school age. Two children were brought to the oxperimnntal play
room and allowed to play with sandbox and toys for five minutesj
théir behavior being observed through a one-way vision screen,
Then each child was paired at random with frive others in an
experimontal play situation, Fach orphanage child whether in
nursery school or in the control group was palred with five of his
own group and with five of the other'group. Observations were
recorded as tallles on the observation blanki from these, scores
were obtalned., Elght categories of dominative behavior and four
of integrative bohavior were defined. These included practically
all of social behavior which observers could see or hear, Resulta
showed that among ocontacts initlated by tanchars, two out of thr&s
were dominative, while among teacher contacts iniltlated by
children aix out of ssven wareAintegrativa. Hence, teachers had
higher mean tendencles of dominative than integrative contacts,
This revealed that teachers were meeting aggression with aggres-
sion, systematically 1nei€1ng resistance, not systermatically cute
ting the viclous circle. The results also showed the teachers!
tendency to dominate boys.

On the assumption that teaching psrasonality, as well as the
lpupilst attitudes towards the teachers as a'raault of the teachera?
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sttitudes towards them could be measured, Cook and LaodsBo
constructed & Teacher~Pupil Inventory. This resembled the items
of Strong's Interest Inventory except that a flve polnt scale was
uged inatead of a three, The scale used in rating teachers was a
modification of Baxter'!s Rating Scale of Teacher's Personal ,
Effectiveness, Seventy schocla participated in the study. The
findings indicated that the attitude of individual teachers towardg
the pupils ie significantly related to the puplls' attitudes
towards the teacher, Both can be measured with relisbility
spproaching ninety. Pupils ratings at intermediate grade levels
are reliasble and velid. Purther sipgnificent &elntlon wag shown
between their ratings and those of the principal and of an expert,
As a final conoclusion, the asuthors maintained that teaching
personality can be measured with as high a valldity as can
scademic aptitude.

Despite the long end painstaking endeavors in this field of
research, moast of the stud;aa verify the findings of Dosmas and
Tiedman's3} annotated bibliography on teacher competence, Of the
listed 1000 titles, only a few of the studies reported masde any

3°w.w; Cook, and C.H. Leeds, "Msasuring the Teaching
Personality," EPM, VII ( 1947), 399-410.

3lg,5, Dosmas and D,V. Tiedman,‘“Teachnr Competence -« An
Annotated Bibliography,"” ED, XIX (1950), 101-218,
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Ipretense of getting to the essentiasl problem, relationship with
teacher behavior and its effects s3 revealed in pupil behavior,
Due to the many inteangibles involved, as well as the unavalle
ability of maa#uring devices for most teacher behavior and for all
but a few pupll behavior, educators have been greatly handicapped,

In an effort to turn the tide in this regard, Sister Mary
Amatora Tschechteln, 0.38.P, hés constructed personality and
disgnostic tests along with teschererating scales. She has also
eonaucﬁed numerous studies in child and adoleascent psychology, as
well as family life studles, One of her articles concerns itself
with the similarity in teacher and pupil parsonality.32 In it
the Child Personality Secale and 1ts component teacher form was
used, Having taken a specisl precaution to avold the halo effect
by steggering the ends, it was belleved these scales would further
objectivity since a number of independent judgments coculd be
gecured for each individual teacher and pupil.

The personalities of 100 teachers and their pupils from Crades
IV through VIII of public and private schools in both urban and
rurel arsas were studled, In the first part of thils study, the
teacher was rated on sach of the twentyetwo tralts of personality
by three or four fellow teachers in the same school, but not

necessarily those teaching the same grade, The pupils were rated

32313ter Mary Amatora, 0,.8.F,, "Similarity in Teacher and
Pupil Personslity,” TJP, XXXVII (1954), L5-50,
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by eight claasmates on each of the twenty-two items, In the
second part of the investigation, ratings were ssoured for eagh
pupil from three or four of his teachers,

When corpleted, two separate analyses were made; the first,
based on the personality of the teachers and pupils as judged by
teachers; the second, compared personalities of teachers as rated
by pupils, The ratings each teacher received on each scale were
aversged separately for each teacher on each scale, thus giving
the teacher's raw score ratings on & apecified scale. For the
pupils there were two sets of data, each being handled separately.
After each pupil's raw score in each part wes computed
separately as for tesachers, a mean was obtained for each claas for
each scale,

The dsata corroborated each other and revealed positive
relationships among all of the twenty~two alemente of persone
2lity measured. The results of more than half the scales
indicated sirilarity between teacher and pup!l peraonality, which
were statistically significant et one per cent level of
confidence, In addition, on one fourth more of the items there
was verification within the five per cent level,

Since statistical data report only facts, they do not
vdiaoloaa anything relative to casusl relationships, which would

Enva no major part in this study since the author had used it to
rove the import of teacher personality. The most imoortant
findings eppear to be that there were no negative correlations,
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but rather that every elemsnt of personallty messured showed
positive relationship, Sister Mery Ametora cautioned that if such
findings were true generally, 1t is of psramount concern that
administrators and teachers in teacher«training schools be on the
alert to detect any unfavorablé characteristics of this aignirioanr
factor in teaching succeass,

In snother study by Sister Mary Amstora33 the purpose was to
show how some 1000 children in Grede IV through VIII in both
public and private schools have discriminated in rating their
teachers, The number of puplls in the rooms of these aseven
teachers vearied from twenty~five to fifty-six, The scale used was
the author's Disgnostic Teacher Rating Scale, Ratings were made
from each area of the disgnostic check list corresponding thereto,
but because the median rating of the scaled items was not the
exact theoreticel meen, they were trensposed into percentile
scores, which have been plotted on a profile. These show hew
discriminating the pupils were,

Quite contrary to adult opinion, children of elementary school

age are often surprisingly discerning in thelr casusl observations:

of teachers, At this age, too, they sre quicker in making teacher:
acquaintence, Ancther argument in favor of thair decisions is

the length of thelr contact with thelir respective teachers because

BBSiator Mery Amstors, 0.8.F., "Can Elementary School Children
Discriminate Certain Tralts in Their Teachers?" XXIII, €D,
(March 1952) 75«80,
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in moat cases elementsary schools are not departmentallzed,
Consequently, at this level the entire school day, including even
the recreation, is spent under the same teacher, thus making
possible more detailed and continuous observations. While in anye
thing human, there is a diversity of opinion, there 1s no eriterion
for denying the possibility of reaching a consensus of agreement.

To rbmovo further objections that this is just another new
educational fad, the articls has emphaslsed thdt this was no
recent device to ald teacher improvement. For nearly half a
century this procedure has been used by college students, later by
high school students, and for the last few decades at the
elementary school level, Of the last mentioned, Sister Mary
Amatora clted two of the more comprehensive large-scsle studies.
One was that of Kratz,3h who surveyed ratings of teachers by 2000
‘pupils of Gradea II through VIII; the other was that of Hanthorn35
who used the ratings of over 6,000 elementary pupils.

Although these atudica.oannct be conclusive or generasliged
as regards all elementary school children, they were enlightening
and revealing and could be vitally significant, Tﬁay glso show
that pupils even at this scholastic level do have judgments, which

by, e, Kratz, "Character of the Best Teacher As Recognized by
Children," XXXX P8, III (June 1896), 413-18,

60~625A‘ Hanthorn, "My Best Teacher,” AC, XV (Jenuary 1930), 5«6,




L2

are not of a carbon~copied nature, and that they do have some
definite ideas of what should characterize a true tescher, of
whom no better model can be found than the Master Teacher of all
times, "He had no stereotyped formulaj e did not treat all alike(
He d1d not always approve of their ideas or thelr deeds, but He
made them all feol that they were talken serjiously and completely
understood as worthwhile, individual parsona."36 To have acted
thus was just another manifestation of Christ's perfectly
integrated personality, which was "free from all eccentricity and
motivated by the most sincere and lofty saltruiam that ever
dlctatsd how man should deal with man.">!

f2ince the astudies pertinent to teacher-pupil relétionahlp
emphasize the importance of personality, all teachers should be
interested 1n meaking their own the tenets of the core book of
effective personality published in & series of four monographs by
Matthew, Mark, Tuks and John, They give & life-nize portrait of
Him of Whom Micodemus sald, "Rahbl, we know that you have come a

teacher from ﬂod,"38
*39 1n

and who extended that universal invitation,

"lLearn of Ye. so doing, teachers will be better able to

36Hugh Pe O'Neill, 8.J., Personality and Mental Heal 8t
Louls, 19'35, PDe B9, ’ ' — 1 1th,

beido » Pe 9
35§ew Testament, Jn. Confraternity of Christian Loctrine, New
York, 1

391bid,, St. Matthew, XIi. p. 28.
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carry on those procedures which make for desirable teacher-pupll
relationship. As a means to the attalnment of this ultimate

objective, the next chapter was undertaken.




CHAPTER II1
PROCEDURES

To accomplish the purpose of thig theais, care hed to be taken
in the selection of schools and tests as well as the collection
and treatment of the data. The procedures used in collecting sand
interpreting the data are presented in this chapter. |

The schools selected satisfled the following eriteria: 1)
Location in simllar commmnity sreas of Chicago only having
approximately the same soclo-sconomic level; 2) staffed by the
same community of réligiaua teachers; 1) no significant difference
in cless size; li) pupils whose median I.Q. range from slightly
sbove to slightly below 1003 5) early adolescents of the Eighth
Grade in e one=-grade room; 6) all white pupils. Lest this last
stipulation might be interpreted ss indicative of raclal
diserimination, & word of gxplanation might be fitting., In the
‘loriginal plen an sllowsnce was made for an epproximete twentye
five per cent of colored children in a group, but because schools
with an intermixture of races could not be locsted that satisfied
the other oriteria, number six was an uncontrolluble factor., The
‘|above eriterlia were chosen to remove as many varlables as

possibile,
bk

\udy
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That adherence to the criterion concerning I1.Q. was closely
observed can be noted from the following table.

TABLE I

MEDIAN I.Q. OF SELECTED GROUPS

GROUP A B ¢ D E F G CHECK

 MEDIAN I.Q. 107 99 98 102 101 96 101 103

Although some of the external surroundings of the schools highﬁ
seem to contradict their being in the comparatively same soclo=-
economic level, substantiation from authoritative sources 1eand 2
Justified their cholice. Since both of these statistical studiles
had been based on the 1950 census and the conditions of the esrly
fifties, further vefirication was sought by directly contacting
The Chicago Plan Commission in the City Hall. They, however, had
no more recently compiled date and agreed that the evidence
gathered justifled the conclusions, especially because of the
redevelopment and rehabilitation carried on within the last three

years in the blighted aress, as they are so-called., Data was

1Edited by Philip M, Hesuser and Evelyn M. Kitawaga, Chicapo
Community Inventory, (Chicago, 1953). ’

ZOffice of the Housing and Redevelopment Coordinator, Chicago,
March, 1955,
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collected about the community erea and, where possible, about the
greatly varied census tracts in which the schools were located.
The table on the next page llista the determinants for the above
conclusions, In it, as well as throughout the thesis, all 1dantit§
has been concesled, Schools and teachers have been assigned only
letters while the pupils have been sssigned numbers,

At first planning, nine gites seemed feasible., The principals
of these schools were contacted and acquainted with the purpose
and plan of the study, thereby soliciting their interest and
cooperation, which was spontaneous and very whol&hnartéd. There=-
upon, & list of pupils indieating I.Qs, race, and any other perti-
nent information was requested, From the lists received it was
necessary to re ject two schools: one, becasuse of 1) a combined
seventh and eighth grade group; 2) a twenty per cent Puerto Rican
and a thirteen per cent Mexican enrollment; the other school
|vecause of a forty pér cent colored enrcllment., While one school
was retained for the study although it had thirteen colored in its
Eighth Grade, its remainlné enrollment of forty-foury over and
above the excluded groupsalong with the other eriteria that it
satiasfied, seemed to Jjustify its retention as a significant site,
However, the scores of these thirteen colored pupills while
veluable for any remedisl individusl help were not included in thn‘
findinga of the study. This left seven schools qualified for the
atudy, One of these, School H, was u3sd as the check or control

group while another school had two eligible classes,
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COMPARISON OF SITES

Com. Aree #1 PETN #27 #28 #31
Criteria
Group B A E=G C=H DF
HATIVITY (%) | | »
~White 80.7 T5.4 69. L7.) 784
Forelign Born 17.5 29.9 13.5 11.4 21.3
Negroes o2 1.h 16,7 10,9 o3
Other Races .
HOUSING (%) |
unit detached 4.0 Seb el hel 8.9
1 unit attached .8 ;g 1.8 1,9 ol
1%2 semi~detached . . 2.5 1.6 o5
2 units 1501 19.9 16& 13.7 20;5
3 % I} units 25.3 34.0 25.3 26,0 3843
5«9 units 2042 30.4 2143 32,1 2307
10 or more units 33.8 8.9 2747 20,6 1
SCHOOLING (yrs.)Mediean 9.7 8.5 9.0 8.3 8.5

| ANNUAL INCOME (Medisn) $3,678  $3,577  $3,4h2 $2,695  $3,568

RENT (thian) 3 38u2h $ 2&013 $hh012 317-1h &3165
OCCUPATION (%) |
esglionel 10,1 h:a 9 506 3.5
foiﬂ.. eta. h?na o 'ugtg 0 29@5 G¢6
8killed é- 380 12 3055 903
Unskilled xﬁz 15,8 18&3 3Q&§f 1833 ;
OTHER CHARACTERISTICS (%) .
ah, @ e 86.8 81g6 89.? 65.8 7900
Ice Refrig. 6.0 8,6 6;8 21,2 8
No. Refrig. ‘ 740 9i 3. 11,2 11,

Telovision ‘ 2Sb2 29»7 270? 18¢7 30‘6
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While 1t had been recommended to have teacher selection
include a range of tesching experience, other limitastions of
choice relative to the puplls and sites interfered with this
selection receiving an "a priori" consideration, Nevertheless,
the desired distribution was provided for aincs the years of
teaching experilence ranged from thirteen to forty.

Since it is the major purpose of this thesls to try to
determine the wvalidity of the implications that teacher-pupil
relationship seems to play a role in the maladjustment of many
ehlldren, meny tests were oconsidered as the measuring instrument
for achleving the purpose proposed both as regards the teacher snd
the pupil, Among these were the California Test of Personallty,
Boynton P.B,{. Personality Inventory, California Mental Analysis,
Minnesots Multiple Personality Inventory, ﬂinnaaota Teacher
Attituce Inventory, Guilford-Zimmerman Temperament Test, and the
Mooney Problem Check List along with Sister Mary Amatorats
Personality and Diagnostie Rating Sesles. Beoause of the
instability and emotional fluctuations of tha'early adolescent, any
test attempting to measure attitudes or mything with an
emotional basis was rejected as impractical, It wae likewlse
decided that personality tests, which are designed ¢o predict
eertein patterns of behavior, simply show the correlation between
these and setual behavior as judged by other oriteria, and, theree
fore, would not further the purposes of this study,

Finally, the Mooney Problem Check List (MPCL), Form J, Junior
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High School, wae selected becsuse it states problems that are
common to the early adoleseent, who merely has to lndlcate by
checking his own specific difficulties, A further recommendation
for it was that 1t was nelther a test, nor does 1t yleld a score,
The items ohecked give only a "census count" of each of the
student!s problems, which have been limited by his awareness and
nis willingness to revesl them, This check list appraises the
major concern of & group &8s well aes discovers clusters of
associated problems, In the interest of teacher ?upil relatione
‘ship, they suggest & more personelized relationshlp with each
student, as well as to further the analysis of the inhibitory
ﬁupil who 18 hard "to reach" or understand, By a retesting
procedure, this Problem Check List mgasuros change brought either
in recognition of problems or frankness in disclosing them. Apart
from the above, the reusable booklets with separste answer sheets
was an economlie recommendation, while the time element,
simplicity of adminlstration, ease of summarizing problems due to
format and arrangement gave weight to this cholee, Although theae
liste are self-adminigtrative, it was thought to be more sdvisable
for high achool end junior high echool atudenta to mark them
during a olaas period, Consequently, in the administration of thig
list, the directions are read aloud and there is supervision to
prefene interference from other students., Because there is no
time limit, even the slower students are encouraged to take ample

time to expreas thelir problems, whioch are listed in seven areas
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of thirty ltems each, These aress are! Heelth and Physical
Development (HPD)j School (S); Home and Family (HF); Money, Work,
Future (MWF): ?aoplaa in Geziaral (PG): Selfecentered Concerns (SC);
Boy end ¢irl Raihﬁicns (8G)., While some i1tems could be placed in
more than one ares, they are placed under the one in whiech they
seem most relevant. This list, as well as those on the (Joullege
and High School levels were originally prepared by Ross L.
Moconey and leonard V. Gordon of the Ohlo Univorsiﬁy. by which
institution they were printed and distributed, In 1950, however,
they were revised by chenging aomm'of‘thm items of the wvarious
forms. This revision along with the present printing and
distribution is done by the Psyehologiocal Corporation of New York
éity‘ A oopy of the Mooney Problem Check List used in this study
will be found in Appendix I of this thesis. ‘

A second test designated for this study as a means of obtaining
a childts impertial and anonymous opinion of his teacher was the
Diagnostic Teacher~Rating Saalo by Sister Mary Amatora,0,8,F.
This was developsed from an experimsntal study in which pupils
listed 8ll the quelities that they liked and disliked in teachers,
From this resulted several thousand items, which after being
sorted, fell into seven broad general areas that determined the
seven questions of the Area Socales., These separate ltems resulte
ing in several hundred were further combined and edited, and again
distributed to pupils for evaluation by sorting them into eleven
piles from beat to worst ascording to their estimpte of the items
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of specific importence, Any item not showing substantial agreee
ment by statisticsl methods among the eveluators was discarded,
while the resultant ninety-eight itema of the highest agreement
were arranged into two forms, A and B, of practically equal scale
values, Both forms may be given at the same asitting, or the second
may be given after a lapse of montha, and thus serve as a
comparative study, The forty-nine items of sach form are divided
among the seven areess: Liking for Teacher; Ability to Explain;
Kindness, Friendliness, and Understanding; Fairness in Grading}
Diseipline; Amount of Work Required; Liking for Lessons., A copy
of each form has been placed in Appendix II.

8ince it is true that Junior High School students may be too
fmuature to give valid judgments, anc thet the "halo effect” may
Jeopardise the velidity of pupils rating teachers, the Minnesots
Teacher Attitude Inventory (MTAIL) was selected to be administered
to the teachers as a counter check of the ratings by the pupils,
Because this test has been desligned to measure the attitudes of
a teacher, which predict how well he will get along with pupils
in interperasonal relationships, it might serve to show guite a
differentiation between the attitudes that he things he hﬂa and
the attitudes that he puts into dally practice ss observed and
interpreted by his pupils. The Inventory prepared by Walter W,
Cook, University of Minnesota; Carroll H, Leoda, Parnam
Univeraity; and Robert Callis, University of Missouri and copy~
righted by the Psychological Corporation of New York City in 1951,
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consists of 151 statements designed to sample opinions about
teacher-pupil relations. One favorable feature about this
inventory is thet there are no right or wrong anawers since there
is considerable disagreement as to what these relations should be,

To further reduce variabllity consequent upon different
administrators giving the tests, sn experienced paychometrist 4id
all the tesating. -The first testing session occurred towards the
end of October when the Mooney Problem Check List was given in the
gseven desipgnated sites, The pupils were sncourasged to snswer the
three questions on the reverse slde of the answer sheet as these
responses are often the key to the items checked. Since these
lists were to be used for research purposss, anonymity was thought
to be the wiser procedure. Accordingly eech pupil waas given a
numbeyr, and the teacher was asked to keep a ssating plan of this
first session that comparisons between this checking snd the
rechecking would not be invalidated. At thias same time the
teachers took the MTAI,

About ten days after this first adminiatration, the MPCL was
sgain pressnted to the Eighth Graders of Class H, which had been
set aside as the check group, Although gsome claim greater
reliability for the findings if e cross section of the total group
had been selected for this purpose, several difficulties prevented
this, and, hence, one site was substituted.

In early February the puplls of the selected schools were
given Sister Mary Amstora's Diagnostic Teacher~Rating Scale
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{DTR8)es This had no time limitatlions, and, 1f any items were not

clear, the administrator was free to explaln the context.

Thn rechecking of the MPCﬁ. which was the third part of this
study, was carried on in mid«February with the same directions and}
under the same conditiona as in the first sesalion., Every
precaution was taken to assure number identity since the purpose
of this rechecking was to note 1f there had been an increase or
deorease of problems, Lither fact in itself is not all revealing,
but must be weighted againat other factors when an anslysis of thel
data 18 made,

The listings of any pupil who was not present to check the
¥?2CL on both occasions was invalidated, and, therefore, wers not
vineluded in the tota) summeries., PRecauss of this, the number of
puéila whose results were sligible for consideration in this study
was about thirtvy less than the anticlpated number. Abssnce was
the only reason for invalidating a check list,

The completion of these thres preparatory steps of the study
gave the following date relative to the number of puplls
participating in both checkings of the MPCL and also the LTRS,.
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TABLE IIIX
NUMBER OF PARTICIPANTS IN EACH SITE

BITE MOONEY PROBLEM DIAGNOSPTIC TEACHER
CHECK LIST _RATING _SCALE

Boys  Girls Iotel Boys girls Iotal

A 18 2l L2 16 25 41

B 22 2l L6 18 25 43

c 19 25 4h 18 23 41

D 25 21 L6 26 21 47

B 22 20 L2 2y 24 48

P 16 19 35 18 21 36

¢ 24 20 N 25 21 L6
ms 157 9 Iz 150~ 30z

To eliminete asnother possible variable, the lists and scales
were all checked and accr&d by the one who had proposed the study,
and, in consequenceswas most interested in the findings as well
as the analysis,

The results of the adminlstratlons of the MPCL were surmseriszed
in the following ways: boya'! responses, girls' responses, sand
combined responses, The results of the second administration were
compared to those of the first tc determine whether there had been

an increasse or a decrease of problems during the interim, The
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differences in the number of problems reported by the pupils of
the seven clesses partlcipating in this study were renked from
most decrease to lesst decreese in per cent of problems. In
addition, an anelysis of the responses of all the subjects to the
MPCL was made to determine if there were any similarities or
differences in the number of problems checked by the pupils of
each proup of the seven areas of the check list,

The acores recelved by the teachexs on the mmai were ranked
according to the percentile rank assigned to each as determined
from Table II in the "MTAI Manuel," The rank difference
coefficient of correlation was computed for these renks and the
rankeorder positions of the percentage of deeorease in the number
of probiema between the sucocessive edministration of the MPCL.

For each school, the mean of the ratings ofltha pupils of thoiJ
teachers on the "Ares Scale" of the DTRS was found, These
averages were ranked and "rho" was determined between them and the
percent of decrease in the number of problema expressed by the
students at each school respectively, The rank difference betwsen
the teachers' ratings on the MTAI and the "Area Scale®™ of the DTRS
was also determined.

The ratings of the pupils of their teachers on the "Area
Scale" of the DTRS were compared to the puplls! treatment of the
individusl items of the scale proper which dealt with these areas.

The results of thls treatment of data are reported in the next
chapter,




CHAPTER 1V
REPORT OF RESULTS AND INTERPRETATIONE OF THE DATA

8ince the Mooney Problem Check List (MPCL) 1s not & test, it
does not messure the scope or the intensity of student problems
in such e way as to yleld a test acobe. The items checked by
pﬁpila are to be regarded only es a "census ccunt” of each
student's problems, limited by his awareness of them and his
willingness to reveal them. With this recommendation of the
suthor in mind, dats were gathered and clessiflied as to boys!
responses, girls! responses and total responses for each
administration of the check liast, The differences between the
totel number of problems exprassed by the pupils in each of the
seven classes in the two administrations of the Mooney Problem
Check List were used as the basieg for ranking the sites from great-
est per cent of decrease of problems to least per cent of decreased
The rindings are reported in Table 1V,

Site E with a 27 per cent decresse was the one in which there
was the greatest decrease in per cent of problems betwesen the
first administration of the MPCL in October and the second

gdministration in Pebruary. The other sites and thelir per cents

56
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TABLE IV

" RANK ORDER OF SITES I TERMS OF PER CENT DIFFERENCES
BETWEEN THE TWO ADMINISTRATIONS OF THE MOONEY PROBLEM CHECK LIST

Pirst Admin, Second Admin., Difference Percent Rank

SITE Boys Cirls Total Boys Girls Total
A 801 1204 2005 526 920 1hhs 539 26.9

940 1096 2036 730 838 1568 168 23,0
777 1078 1855 550 969 1519 336 18.1.
1065 904 1969 919 735 1654 31§ 15.9
1056 766 1822 756 STh 1330 492 27.0
673 637 1310 597 41 1018 292 22,3
¢ 1302 878 2180 1091 810 1901 279 12,8
Totalébll 6563 13177 5169 5287 10456 2721

3, W U o o
3 £ Rk O W N

were rhnkad in the following order:l A (26.,94); 7 (23%); ©(18.14);
D{15.9%); ¢ (12.84). It is interesting to note the rank order of
the positions of sites E and C, which are clessee in the same
school., This might suggest the possibility of the influence of a
riven teacher upon the problems of her students., In the total
piecture there 1s a greater percent of decrease by seven per cent
in the proﬁlama expressed by the boys then by the pgirls, However,
the authors caution against misjudrment in this reperd. "The
fact that the student has & problem is not in itself 'badt,
Whether a problem is to be teken as 'bad! or 'good! or 'Neutral!
in an individual case depends on whether it signifies a point in

progression toward growth or aignltiea a point of imbalance toward
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excessive frustration. The same 1tem in one case may be 'bad' and
in another case 'good!', Students who cannot recognize their
problems or who fear to express them may well be 1n a worse
situation than those who are free in thelr recognition and
lexpression, "l

In Table V are the results of the responses of all the
subjects to determine the pattern of the seven problem areas of
the MPCT,s These were obtained by cormparing the total problems in
,aoh‘area and ranking them accordingly,

TABLE V

FANK ORDER POSITION OF THE PRORBLEM AREAS IN EACH SITE FOR THE TWO
ADMINISTRATIONS OF THE MOONEY PROBLEM CHECK LIST

S8 A A B B C C E L G

NE T# TIa¢ I TII I IX I IT I II I II I II

MWP MWF S 8 MWF S8 MwWP SC 8C MWPF S 8 SC EG

SC - 8C SC_ _MWFP S MWF SC MWF MWF SC SC MWF MWF SC

S 8 MWF SC 8C S8C S S 8 8 MWwF HF S MWF

PG HP _HF HPD BG HPD PG PG BG BG BG SC BG 8

HF BG _HPD HF PG BG_BG BG PG _PG PG BG PG HF

BG PG PG PG HF HF HF HF HF HPD HF PG HF PG

QG\U\‘:—'NNL

HPD HPD BG RBG HPD PG HPD HPD HPD HF HPD HPD HPD HPD

| #Pirst Administration m8eoond Administration

lRoss L. Mooney and Leonard V. Gordon, The Mooney Problem
Check List-Manual, New York, 1950, 6.
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From the sbove table it can be noted that on the whole the
summaries of the individual sites present a similar pattern with
an occaslonal interchange in renk as svidenced above.

In the first mentioned area, Money, Work and Future (MWF), the
greatest number of problems centered about "Wanting to earn some
of my own money," and "Needing & job during vacation.," The
solution of these would in turn eliminate the other big matters
of concern in this regard: nemely, "Wanting to buy more of my own
things, Having no regular allowance, and Having to ask parents for
money," Another matter of blg import was "Deciding what to take
in High School while many of the boys were "Wenting to know more
about trades." In the first administration one out of every thred
found "Wondering if I'l)l ever get married” to be a problem, but in
the interim of tla five months, it wes a problem for only one out oJ
four.,

In the third area, Self-centered Concerns (38C), which closely
followed the first, the chief concerns from the data supplied wers{
"Being afraid of making mistaekes, Trying to stop a bad habit,
Somstimes not being as honest as I could be, Lacking self-control,
Sometimes wishing that I had never been born, Forgettlng things,
Finding it hard to talk about my troudbles.”

In the third area, School {(8), many problems were checked
consistertly by the pupils. However, in the rechecking they showed
a great deorease, Nevertheless, because of their being

difficulties, which cen be greatly helped 1f not ersdicated by a
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wholesome teacher-pupil relationship, they are I;sted in the order
of freguency: "Don't like to study, Trouble with Arithmetic, 3o
often reastless in clesses, Yot interested In oartain‘aubjecta,
Afraid to speak up in class, Not spending enough time in study,
Afreid of failling in school work, Afraid of ;aata, Trouble with
spelling and grammar, and Too ruch school work to do at home,."

In the remaining four areas, the items mest often checked by
the punils were as follows: People in Genersl - "Losing my
temprer; Getting into argurents, Wishing people llked me better,
¥anting & more pleasing personality, Never chosen &s a leader,
Peolings too easily hurt,” Home and Pamily (HP) "Parents working
too hard, Talking back to my parents, Not getting slong with a

allowed »ut at night, Yo place to entortaln friends, Too little
chanee to do what T want to do, Not allowed to have datea, and
Fothing interesting to do in my spare time;" Health-Fhysiocal
Development (HPD), Por boys 1f short and underweight, for girls 1if)
tall and overweight, also any bearing on thelr appearance, "Of'ten
not hungry for meals" was the admlssion of eighty-six,

Of the 210 items, the total number checked for "Being behind
in school, Vanting to live in a different neighborhood, OGirl
friend, and Clash of opinions between me and my parenta" was the
same in each listing, The first twoc were even identice) as to thﬂw

number of bowys and girla, Eighteen of them showed an increase in

the rechecking and sre liasted in the order of frequency: Smoklng(lr).
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Unable to discuss certain problems at home (10), Deciding whether
to go steady (), Too little apending money (6), Need a job
during vacation (&), Not enough discussion in class (5), Eoys
don't seem to like me (5), Teschers not practicing what they
preach (5), Too few nice clothes (4 ), Parents separated or
divorced (2), Cetting into trouble (2), Giving into temptations
(2), Parents making too many decisions for me (2), Deciding
whether I'm in love (1), Feeling ashamed of aomething I've done
(1), Being careless (1), Miseing too rmuch school because of 1llness
(1), Not allowed to use the family car (1), The increase of the
above problems seemed & normal development and indicative of their
growing-up, - , _

¥hile for the most part there was & great decrease at least iq
the indication of problems, this is not necessarily of itself to |
be sccepted as a good omen. This consequence may be attributable
to one of three causes, The need @fydcrinito help had been
recognized, sought, and accepted, thus clearing up difficulties,
Or, the experience of the paat months had caused the pupil to be-
come reticent since hs had not found that understanding and kinde
ness that he had hoped for. Hence, problems are no.longer dis-
[slosed. Recognition of the key problem would also tend to decrease
the number of probloung On the other hand, an increase of problems
or rather the statement of them does not imply & poor or faulty
teacher«puplil relationship; in fact the conversase may be true, The
rapoort built up by the teacher over these months may have
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inspired a courage and confidence that impel pupils to manifest
those problems which previocusly had been jealously guarded,

In the Minnesota Teacher Attitude Inventory (MTAI) there are
no right or wrong answers although these terms have been used to
avold a change in the acocepted terminology. They do not imply
correastness or incorrectness of an answer, but rutberAagreemnnt or
disegreement with specific attitude statements. Hence, the
number wrong was subtracted from the number right, thus obtaining
the attitude score. This was then compared with the appropriate
group norm to get its equivalent percentile rank, which had been
determined by an experimsntal study of a stratified random sample
of Minnesota teachers of whcaelroturna 1,714 were usable. In
establishing the group norms, it was decided that length of tesche
ing experience and presumably alsc age were not significently
related to teachers' attitudes in the elementary and high schools,
but that they were signifiecantly related in one room rursl schools{
In graded elementary schools the same was true relative to the
gige of the school system, The euthors® also caution that the
Inventory to some extent at least reflects theiﬁ edueational
philosophy; consequently if the user's philosophy is at varlance
with theirs, he will score low. They claim, however, that the

Zw.n. ook, C.H. lLeeds, and R. Callis, Minnesota Tesacher
Attitude Inventory Manuel, New York, 1951,
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original validation study in 1946 was carried out in schools that
represented the average educational philosophy and practice,
neither extremely progressive or ultraconservative, It is felt
that these preliminary remarks were ﬁ necessity for the correct
understanding of the percentile ranks obtsined by the teachers of
the participating groups. The teachers (designated here by the
1éttné of the site in which they were teaching) ranked as follows:
P,A,C,G,D,E,B.,

The mean of the ratings of the tesachers on the "Area Scale" of
the Diagnostic Teacher-Rating Scale (DTRS) was used as the basis
for ranking the teachers. They ranked as follows: F,C,E,G,D,B,A,
The good qualitlies listed according to their frequency were:
"Knows how to teach (268), Neatness (260); Always explains lessons
clearly (255); Humorous (2),8); Gives extra help to those in need
(246); Gives pgrades earned (236); Speaks in clesr, pleasant volce |
(226); Explains mesning (220); Gives fair grades (215); Cen be
telked to as a friend (208); Gives sll a chance to answer (207);
Keeps good order (205); Right emount of work (204); Lessons
interesting (196); Never too much or too little work (184); Quite
fair in grading (183)." The faults most frequently checked were:
"Has a quick temper (138); Runs overtime with lessons (79);
Always finds fault with everything one dces (54); Does not praise
(51); Unkind correction (50); Grades some too low (38); Is too
‘|grouchy (38)." The eight least marked items were: Explains in a
way that no one can understand (17); Is not polite (16); Does not
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explain the lessons clearly (1S); Always wears a frown (15); Does
not know very well the lessons she teaches (9); Gives the boys
better grades (8); Never is fair in grading (7); Is not 1ﬁtorostod
in school work (4). No item was left unchecked by everyone.

Table VI 1lists the information whioh was used in compiling
the three rank difference correlations for: 1) the per cent of
dberoale of problems between the two sdministrations of the MPCL
and the rank order of teachers asccording to the MPAI: 2) the
former variable and the ranking of the rating of the teacher by
the pupils on the "Area Scale™ of the DTRS; 3) the latter variable

snd the rank order of the teacher's score on the MTAI,

TABLE VI

RANK ORDER OF THE SITES BASED ON THE RESULTS
OF THE: THREE INSTRUMENTS USED IN THIS STUDY

RANK MPCL# MTAT &% DTRS s
y E | P P
2 A A c
3 B ¢ E
L P G G
g c D D
£ D E B
7 a B A

#Mooney Problem Check List ##Minnesota Teacher Attitude
Inventory  ###Diagnostic Teacher Rating Scale
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The velues for "rho" for the three pairs of varlsblee mentioned
were: =-.,1li; ~ .11l; and +.36 respectively. Although‘nane of the
above values are statistically significant at either one per cent
or the five per cent level of confidence, the utilization of these
instruments should not be completely dismissed for future
investigations in the aéen of teacherepupil relationships. The
lmagnitude of "rho" for he first two variables, although low was
negative and thls suggested a desirable relationship in that
generslly the groups of students who reported the greatest per cen&
of decresse in problems were in the classrooms of teachers who
ranked highest on the MPAI and DTRS,

The low value of "rho" for the third pair of variables might
be explained on the basis of the educaetional philosophy of the
teachers who participated in this study., In that, scores on the
MTAI and supervisory reports on the teachers were quite different
in some instances, This suggested, as the suthors of the
instrument state in their manualB. that perhaps the educational
philosophy of the teachers deviated eppreciably from that df the
sauthors and that probably another instrument would be more
valuable,

The findings of this study contributed additional information
about the sll importent area of tescher-pupil relationships and

31bid., 4.
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suggested that many more studies in this fleld need to be
conducted, ‘Tha conclusions of this work along with some
recommendations for further research are included in the following

chapter,




CHAPTFR V

CONCLUSIONS AND RTCOMMENDATIONS

At the very outset of the study, it was realized that its
purpose would very probably not be conclusively achleved, Nevere
theless, its findings have provided anothar proof of the generally
sccepted assumptions that some adolescents are¢ besleged with many
problems while others are not, and also that where there is a
desirable teacher-pupil relationship, problems are eliminated or
at least greatly lessened, However, bscause of the countless
intagibles in such a study there are many questions left un-
answered, ruch that calls for more diligent and extensive research|

The responses of the Yooney Problem Check List have merely
substantiated objectively the existence of many problems for many
adolescents, which are neither unique nor too different from each
other, They further showed that the pupila' prodlems are clustereq
in related areas and are provoked or aggravated by their
environment or their heritage,

In the two weeks' lapass between the testing and retesting of
the Control Oroup, there was & considerable decrease, ranging fron
thirty~one to eighty~one, in the total number of problems in each

of the seven aress of the MPCL. This might have been due to an

observed reticence, or that the feelings of the moment played a
67
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great part in thelr merkings. Glven the first test without any
preliminary warning or time for premeditation, these pupils
eomplied very sincerely snd wholeheartedly with the administrator,
However, when they related this experience to thelr elders they
rmay have been cautioned to be non-committel, or their less
’}éﬁiloleaa peers may have taunted them for their gullibility,
ﬁow¢ver, while 1t is true that no relationship, no matter how
ideal, could effect such a change in so short & time, Gordont
proves that problems cen change over a few days or from one
administretion to another, Within & nine day intervsl, he
administered the check list to seventy college men and forty-six
college women, He found eighty three per cent of changes, but at
| the same time the frequency with which items were merked on the
firat administration was correlated with the frequency with whioch
each of the same ltems ware marked on the second administration
and a correlation coefficlent of ,93 was found. If an expert
would not consider such an eeccurrence a limitatlon of the
inatiummnb, it should not cause any concern as regards the control
group.

Since the decrease in the per cent of problems may be due to
teacher rapport, undesirable impact from the teacher, or that one

has learned to spot key problems, 1t might be recommended that

lteconard V. Gordon and Ross L. Mooney, The Mooney Problem
Check List (Manual) New York, 1950, p. 8.
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there be a longer tims-spacing between the two administrations of
the checking. This might assure greater velidity because additions
lal time 1s needed before a more definite relationship can be
[established,

| Dus to the limited time available, only one form of the DTRS
jvas gi-en to the pupils who participated in this study. The
results obtained might have been more conclusive had Form A been

| given in the earlier part of the year followed by Form B as near
to the end of the year as possible, Thus comparative data would
[be provided that might facilitate the determining of the effectives
ness af‘tho teacher's role relative to the puplil's groblama.

The results obtained by the teachers on the MTAI dleclosed
that not always those having the highest percentile rank on the
MTAI were considered to be the most effective teachers by their
jsupervisors and pupils. This would suggest that greater caution
land care be taken in the selection of an instrument to be used
for moaauriné teacher attitudes, To do 8o would assure closer
Pgmcammnt b?twasn the sducational philosophy of the authors and
the votential users,

Iike 2]l humen instruments, the tests used had their limite

tions even though every precaution was taken to remove any
.ouaibla variables, Their'reaults are merely directive becauss
ith such a asmall localized sampling, no conclusive deductions
ould be mads, They are of value in so far as they are accepted

8 just another evidence of pupils' needs and problems; teachers
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pupil attitudes, which ére indicaetors of clasercom behavior; end
the Interactlion of the tescher upon the pupil and vice versa,
which in turn affect their relatlionships, Puplle' ratings of
teachers are quite indicative that the c¢laim to certain attitudes
or the mere expression of them nelther control tescher conduet
nor produce any change‘in pupil behavior.

According to Seint Thomas, "Whoever tesches, leads another to
truth,"z since"Truth 1s an intellipgible light end a simple rorm.”3
this should be & rellable directive in determining proper attitudeq
These cen only result in a wholesome teacher-pupil reletionship,
Through thls medium the teacher can he}pﬁpha puplls to change
ldees, sttitudes, and actions not merelj‘by gulding thelr learning]
but also by opening up new aveﬁues of experience. This he will do
if he satisfied the following criteria stated by Ybungn.u In his
classroom the teacher maintains a good emotionsl climats, He
orgenizes his class end ite activities so that all have the feeling
of belonging, Undemonstratlve affection ie glven to all his
students, Above &l), such & teacher 18 slert to recosnize

individuel needs and difficulties, and does scmething about them,

Zwalter Farrell, O.P, and Martin J. Healy, My Way of Life.
B!‘mmnt 1952, Ps th

BIbidc » llp9.

o———

hGeorge R. Youngs - Lecture piven at Loyola University,
Chicago, Illinols, 1953.




| | n
If these are a teacher's tehéts, like another Michelangelo,
he will geze down at each child énd sey, "There's an éngel in that
marble, and I'm going to make him visible."S This he will.do ir
he has earnestly and seriously sndeavored to master his‘Chriatian
philosophy and psychology. By his fidelity to their principles,
he will be harmoniously attuned to "the toueh of the Mastef‘a
hand"! What greater guarantee is there for déairable and whole-

some teacher-pupil reletionships!

SChristOphar News Notes, No. 75, May 1956, p. l.
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APPENDIX I
SPECIMEN COPY OF THE MOONEY PROBLEM CHECK LIST




MOONEY PROBLEM CHECK LIST
JUNIOR
REVISION Ross L. MooNEY SCHOOL
FORM
Bureau of Educational Research

HPD

Ohio State Universikty

Age...niiiiinnn, Date of birth........c.cooeiiiiiiiieiie e Boy.............. Girl..............
Grade in . Name of
SChool.....cccooviii SCHOOL ...t ettt et

Name of the person to whom
you are to turn in RIS PAPET.....c.oviiriiiicii et et et sttt b et eaa et

Your name .......ccoceeieenniiiiiinne e e e e te i b eraa e eeian b taeser bt s e e rebbaeresirbane Date...coeeviviinrieerierieinieeeen

sk o ety

DIRECTIONS

This is a list of some of the problems of boys and girls. You are to pick out the problems which
are troubling you.

Read the list slowly, and as you come to a problem which is troubling you, draw a line under it.
For example, if you are often bothered by headaches, you would draw a line under the first item,
like this, “1. Often have headaches.”

When you have finished reading through the whole list and marking the problems which are
troubling you, please answer the questions on Page 5.

Copyright 1950, All rights reserved.

The P . .
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Printed in U.S.A. 304 East 45th Street, New York 17, N. Y.

H¥

MWF

BG

PG

SC

TOTAL




DIRECTIONS: Read the list slowly, and as you come to a problem which

troubles you, draw a line under it.

Often have headaches

Don’t get enough sleep

Have trouble with my teeth
Not as healthy as I should be
Not getting outdoors enough

Getting low grades in school
Afraid of tests

Being a grade behind in school
Don’t like to study

Not interested in books

. Being an only child

. Not living with my parents

. Worried about someone in the family

. Parents working too hard

. Never having any fun with mother or dad

. Spending money foolishly

. Having to ask parents for money
. Having no regular allowance

. Family worried about money

. Having no car in the family

. Not allowed to use the family car

. Not allowed to run around with the kids I like
. Too little chance to go to parties

. Not enough time for play and fun

. Too little chance to do what I want to do

. Slow in making friends

. Bashful

. Being left out of things

. Never chosen as a leader

. Wishing people liked me better

. Being nervous

. Taking things too seriously

. Getting too excited

. Being afraid of making mistakes

. Failing in so many things I try to do

36.
37.
38.
39.
40.

41.
42,
43,
44,
45,

46.
47,
48.
49.
50.

51.
52.
53.
54.
35.

36.
57.
58.
39.
60.

61.
62.
63.
64.
63.

66.
67.
68.
69.
70.

Too short for my age

Too tall for my age

Having poor posture

Poor complexion or skin trouble
Not good-looking

Afraid of failing in school work
Trouble with arithmetic

Trouble with spelling or grammar
Slow in reading

Trouble with writing

Sickness at home

Death in the family

Mother or father not living
Parents separated or divorced
Parents not understanding me

Too few nice clothes

Wanting to earn some of my own money
Wanting to buy more of my own things
Not knowing how to buy things wisely
Too little spending money

Girls don’t seem to like me

Boys don’t seem to like me

Going out with the opposite sex
Dating

Not knowing how to make a date

Being teased

Being talked about

Feelings too easily hurt

Too easily led by other people
Picking the wrong kind of friends

Getting into trouble

Trying to stop a bad habit

Sometimes not being as honest as I should be
Giving in to temptations

Lacking self-control

71.
72.
73.
74.
75.

76.
77.
78.
79.
80.

81.
82.
83.
84.
85.

86.
87.
88.
89.
90.

91.
92.
93.
94,
95.

96.
97.
98.
99.
100.

101.
102.
103.
104.
105.

Not eating the right food

Often not hungry for my meals
Overweight

Underweight

Missing too much school because of illness

Not spending enough time in study
Too much school work to do at home
Can’t keep my mind on my studies
Worried about grades

Not smart enough

Being treated like a small child at home
Parents favoring a brother or sister
Parents making too many decisions for me
Parents expecting too much of me
Wanting things my parents won’t give me

Restless to get out of school and inte a job
Not knowing how to look for a job

Needing to find a part-time job now

Having less money than my friends have
Having to work too hard for the money I get

Nothing interesting to do in my spare time
So often not allowed to go out at night
Not allowed to have dates

Wanting to know more about girls
Wanting to know more about boys

Wanting a more pleasing personality
Being made fun of

Being picked on

Being treated like an outsider
People finding fault with me

Not having as much fun as other kids have
Worrying

Having bad dreams

Lacking self-confidence

Sometimes wishing I’d never been born

106.
107.
108.
109.
110.

111.
112.
113.
114.
115.

116.
117.
118.
119.
120.

121.
122.
123.
124.
125.

126.
127.
128.
129.
130.

131.
132.
133.
134.
135.

136.
137.
138.
139.
140.

Often have a sore throat

Catch a good many colds

Often get sick

Often have pains in my stomach
Afraid I may need an operation

Don’t like school

School is too strict

So often feel restless in classes

Not getting along with a teacher
Teachers not practicing what they preach

Being criticized by my parents

Parents not liking my friends

Parents not trusting me

Parents old-fashioned in their ideas
Unable to discuss certain problems at home

Choosing best subjects to take next term
Deciding what to take in high school

Wanting advigg on what to do after high school
Wanting to know more about college

Wanting to know more about trades

No place to entertain friends

Il at ease at social affairs

Trouble in keeping a conversation going
Not sure of my social etiquette

Not sure about proper sex behavior

Awkward in meeting people

Wanting to be more like other people
Feeling nobody understands me
Missing someone very much

Feeling nobody likes me

Being careless

Daydreaming

Forgetting things

Being lazy

Not taking some things seriously enough




141.
142,
143.
144.
145.

146.
147.
148.
149.
150.

151.
152.
153.
154.
155.

156.
157.
158.
159.
160.

161.
162.
163.
164.
165.

166.
167.
168.
169.
170.

171.
172.
173.
174.
175.

Can’t hear well
Can’t talk plainly
Trouble with my eyes
Smoking

Getting tired easily

Textbooks hard to understand
Trouble with oral reports
Trouble with written reports
Poor memory

Afraid to speak up in class

Family quarrels

Not getting along with a brother or sister
Not telling parents everything

Wanting more freedom at home

Wanting to live in a different neighborhood

Needing a job during vacations

Needing to know my vocational abilities
Needing to decide on an occupation
Needing to know more about occupations
Wondering if I've chosen the right vocation

Not knowing what to do on a date
Girl friend ‘ '

Boy friend

Deciding whether I'm in love
Deciding whether to go steady

Getting into arguments
Getting into fights
Losing my temper
Being stubborn

Hurting people’s feelings

Feeling ashamed of something I’ve done
Being punished for something I didn’t do
Swearing, dirty stories

Thinking about heaven and hell

Afraid God is going to punish me

176.
177.
178.
179.
180.

181.
182.
183.
184.
185.

186.
187.
188.
189.
190.

191.
192.
193.
194.
195.

196.
197.
198.
199.
200.

201.
202.
203.
204.
205.

206.
207.
208.
209.
210.

Nose or sinus trouble

Trouble with my feet

Not being as strong as some other kids
Too clumsy and awkward

Bothered by a physical handicap

Dull classes

Too little freedom in classes

Not enough discussion in classes
Not interested in certain subjects
Made to take subjects I don’t like

Clash of opinions between me and my parents
Talking back to my parents

Mother

Father

Wanting to run away from home

Afraid of the future

Not knowing what I really want

Concerned about military service

Wondering if T’ll ever get married

Wondering what becomes of people when they die

Learning how to dance

Keeping myself neat and looking nice
Thinking too much about the opposite sex
Wanting more information about sex matters
Embarrassed by talk about sex

Being jealous

Disliking someone

Being disliked by someone

Keeping away from kids I don’t like
No one to tell my troubles to

Sometimes lying without meaning to
Can’t forget some mistakes I've made
Can’t make up my mind about things
Afraid to try new things by myself
Finding it hard to talk about my troubles

HPD

HF

MWF

BG

PG

sC

TOTAL

DIRECTIONS: When you have finished marking the problems which are
troubling you, answer the questions on page 5.




Page 5

QUESTIONS

1. What problems are troubling you most? Write about two or three of these if you care to.

2. Would you like to spend more time in school in trying to do something about some of your problems?

3. Would you like to talk to someone about some of your problems?




APPENDIX II
SPECIMEN COPY OF THE DIAGNOSTIC TEACHERSRATING SCALE




APPENTIX III
SPECIMEN CCPY OF THE MINNESOTA TEACHER ATTITUIE INVENTORY




DO NOT OPEN UNTIL TOLD TO DO SO

MINNESOTA TEACHER ATTITUDE
INVENTORY

Form A
WALTER W. COOK CARROLL H. LEEDS ROBERT CALLIS
University of Minnesota Furman University University of Missouri
DIRECTIONS

This inventory consists of 150 statements designed to sample opinions
about teacher-pupil relations. There is considerable disagreement as to what
these relations should be; therefore, there are no right or wrong answers.
What is wanted is your own individual feeling about the statements. Read
each statement and decide how YOU feel about it. Then mark your answer
on the space provided on the answer sheet. Do not make any marks on
this booklet.

SA A u D SD
If you strongly agree, blacken space under “SA” ..., | I I
SA A U D SO
If you agree, blacken space under “A” ... il § BB
SA A u D 8D
If you are undecided or uncertain, blacken space under “U” ............c.ccooeoveminnennnn Pod b i
SA A U D SO
If you disagree, blacken space under “D” .......cocooiiiiviioiiiieieieeeeee e N I
SA D SO
If you strongly disagree, blacken space under “SD” ........ccccocooviiiiiiiiiiiiriioiinnn iR

Think in terms of the general situation rather than specific ones. There
is no time limit, but work as rapidly as you can. PLEASE RESPOND
TO EVERY ITEM.
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304 East 45th Street
New York 17, N. Y.
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SA~—Strongly agree
A—Agree

U—Undecided

or uncertain

D—Disagree
SD—Strongly disagree

10.

11.

12.

13.

14.

15.

Most children are obedient.

Pupils who “act smart” probably have too
high an opinion of themselves,

Minor disciplinary situations should sometimes
be turned into jokes.

Shyness is preferable to boldness.
Teaching never gets monotonous.

Most pupils don’t appreciate what a teacher
does for them.

If the teacher laughs with the pupils in amus-
ing classroom situations, the class tends to get
out of control.

A child’s companionships can be too carefully
supervised.

A child should be encouraged to keep his likes
and dislikes to himself.

It sometimes does a child good to be criticized
in the presence of other pupils.

Unquestioning obedience in a child is not
desirable.

Pupils should be required to do more studying
at home.

The first lesson a child needs to learn is to
obey the teacher without hesitation,

Young people are difficult to understand these
days.

There is too great an emphasis upon “keeping
order” in the classroom.

16.

17,

18.

19.

21.

22.

25.

26.

27.

28.

29.

30.

A pupil’'s failure is seldom the fault of the
teacher,

There are times when a teacher cannot be
blamed for losing patience with a pupil.

A teacher should never discuss sex problems
with the pupils.

Pupils have it too easy in the modern school.

A teacher should not be expected to burden
himself with a pupil’s problems,

Pupils expect too much help from the teacher
in getting their lessons.

A teacher should not be expected to sacrifice
an evening of recreation in order to visit a
child’s home,

(*]

Most pupils do not make an adequate effort
to prepare their lessons.

Too many children nowadays are allowed to
have their own way.

Children’s wants are just as important as those
of an adult.

The teacher is usually to blame when pupils
fail to follow directions.

A child should be taught to obey an adult
without question.

The boastful child is usually over-confident of
his ability.

Children have a natural tendency to be unruly.

A teacher cannot place much faith in the state-
ments of pupils.

GO ON TO THE NEXT PAGE




SA—Strongly agree
A—Agree

U—Undecided

or uncertain

D—Disagree
SD—Strongly disagree.

31.

32.

33.

35.

36.

37.

38.

39.

41.

42.

43.

45,

Some children ask too many questions.

A pupil should not be required to stand when
reciting,

The teacher should not be expected to man-
age a child if the latter’s parents are unable
to do so.

A teacher should never acknowledge his ig-
norance of a topic in the presence of his pupils.

Discipline in the modern school is not as strict
as it should be.

Most pupils lack productive imagination.

Standards of work should vary with the pupil.

The majority of children take their responsi-
bilities seriously.

To maintain good discipline in the classroom
a teacher needs to be “hard-boiled.”

Success is more motivating than failure.

Imaginative tales demand the same punish-
ment as lying.

Every pupil in the sixth grade should have
sixth grade reading ability.

A good motivating device is the critical com-
parison of a pupil’s work with that of other
pupils.

It is better for a child to be bashful than to be
“boy or girl crazy.”

Course grades should never be lowered as
punishment.

48.

47,

48.
49,
50,
5‘1.
52.

53.

54.

85,
56,
57.

58.

59.

60.

More “old-fashioned whippings” are needed
today.

The child must learn that “teacher knows best.”

Increased freedom in the classroom creates
confusion.

A teacher should not be expected to be sym-
pathetic toward truants.

Teachers should exercise more authority over
their pupils than they do.

Discipline problems are the teacher’s greatest
worry.

The low achiever probably is not working hard
enough and applying himself.

There is too much emphasis on grading.

Most children lack common courtesy toward
adults.

Aggressive children are the greatest problems.

At times it is necessary that the whole class
suffer when the teacher is unable to identify
the culprit.

Many teachers are not severe enough in their
dealings with pupils.

Children “should be seen and not heard.”

A teacher should always have at least a few
failures.

It is easier to correct discipline problems than
it is to prevent them.

GO ON TO THE NEXT PAGE

SA—Strongly agree
A—Agree

U—Undecided

or uncertain

D—Disagree
SD—Strongly disagree

61.

62.

63.

64,

65.

66.

67.

68.

69.

70.

71.

72.

73.

4.

75.

Children are usually too sociable in the class-
room.

Most pupils are resourceful when left on
their own.

Too much nonsense goes on in many class-
rooms these days.

The school is often to blame in cases of truancy.
Children are too carefree.

Pupils who fail to prepare their lessons daily
should be kept after school to make this prep-
aration.

Pupils who are foreigners usually make the
teacher’s task more unpleasant.

Most children would like to use good English.

Assigning additional school work is often an
effective means of punishment.

Dishonesty as found in cheating is probably
one of the most serious of moral offenses.

Children should be allowed more freedom in
their execution of learning activities.

Pupils must learn to respect teachers if for no
other reason than that they are teachers.

Children need not always understand the rea-
sons for social conduct.

Pupils usually are not qualified to select their
own topics for themes and reports.

No child should rebel against authority.

76.

7.

78.

79.

81.

82.

83.

84.

85.

86.

87.

88.

89.

There is too much leniency today in the hand-
ling of children.

Difficult disciplinary problems are seldom the
fault of the teacher.

The whims and impulsive desires of children
are usually worthy of attention.

Children usually have a hard time following
instructions.

Children nowadays are allowed too much free-
dom in school.

All children should start to read by the age
of seven,

Universal promotion of pupils lowers achieve-
ment standards.

Children are unable to reason adequately.
¢

A teacher should not tolerate use of slang
expressions by his pupils.

The child who misbehaves should be made to
feel guilty and ashamed of himself.

If a child wants to speak or to leave his seat
during the class period, he should always get
permission from the teacher.

Pupils should not respect teachers anymore
than any other adults,

Throwing of chalk and erasers should always
demand severe punishment.

Teachers who are liked best probably have a
better understanding of their pupils.

Most pupils try to make things easier for the
teacher.

GO ON TO THE NEXT PAGE



SA—Strongly agree
A—Agree

U—Undecided
or uncertain

D—Disagree
SD—Strongly disagree

91,

92.

93.

04,

95.

97.

98.

29.

100.

101.

102.

103.

104.

105.

Most teachers do not give sufficient explana-
tion in their teaching.

There are too many activities lacking in acad-
emic respectability that are being introduced
into the curriculum of the modern school.

Children should be given more freedom in the
classroom than they usually get.

Most pupils are unnecessarily thoughtless rel-
ative to the teacher’s wishes.

Children should not expect talking privileges
when adults wish to speak.

Pupils are usually slow to “catch on” to new
material.

Teachers are responsible for knowing the
home conditions of every one of their pupils.

Pupils can be very boring at times.

Children have no business asking questions
about sex.

Children must be told exactly what to do and
how to do it.

Most pupils are considerate of their teachers.
Whispering should not be tolerated.

Shy pupils especially should be required to
stand when reciting,

Teachers should consider problems of con-
duct more seriously than they do.

A teacher should never leave the class to its
own management,

106.

107.

108.

109.

110.

111.

112.

113.

114.

115.

116.

117,

118.

119.

120.

A teacher should not be expected to do more
work than he is paid for.

There is nothing that can be more irritating
than some pupils.

“Lack of application” is probably one of the
most frequent causes for failure.

Young people nowadays are too frivolous.

As a rule teachers are too lenient with their
pupils.

Slow pupils certainly try one’s patience.

Grading is of value because of the competition
element.

Pupils like to annoy the teacher.

Children usually will not think for themselves.

Classroom rules and regulations must be con-
sidered inviolable.

Most pupils have too easy a time of it and do
not learn to do real work.

Children are so likeable that their shortcom-
ings can usually be overlooked.

A pupil found writing obscene notes should
be severely punished.

A teacher seldom finds children really enjoy-
able.

There is usually one best way to do school
work which all pupils should follow.
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SA—Strongly agree
A—Agree

U—Undecided
or uncertain

D—Disagree
SD—Strongly disagree

121.

122,

123.

124,

125.

126.

127.

128.

129.

130.

131.

132.

133.

134.

135.

It isn’t practicable to base school work upon
children’s interests.

It is difficult to understand why some chil-
dren want to come to school so early in the
morning before opening time,

Children that cannot meet the school stand-
ards should be dropped.

Children are usually too inquisitive,

It is sometimes necessary to break promises
made to children.

Children today are given too much freedom.

One should be able to get along with almost
any child.

Children are not mature enough to make their
own decisions.

A child who bites his nails needs to be shamed.

Children will think for themselves if permit-
ted.

There is no excuse for the extreme sensitivity
of some children.

Children just cannot be trusted.

Children should be given reasons for the re-
strictions placed upon them.

Most pupils are not interested in learning.

It is usually the uninteresting and difficult
subjects that will do the pupil the most good.

136.

137,

138.

139.

140.

141.

142.

143,

144,

145,

146.

147.

148.

149.

150.

A pupil should always be fully aware of what
is expected of him.

There is too much intermingling of the sexes
in extra-curricular activities.

The child who stutters should be given the
opportunity to recite oftener.

The teacher should disregard the complaints
of the child who constantly talks about imag-
inary illnesses.

Teachers probably over-emphasize the ser-
iousness of such pupil behavior as the writing
of obscene notes.

Teachers should not expect pupils to like
them,

Children act more civilized than do many
adults.

*)

Aggressive children require the most atten-
tion.

Teachers can be in the wrong as well as
pupils.

Young people today are just as good as those
of the past generation,

Keeping discipline is not the problem that
many teachers claim it to be.

A pupil has the right to disagree openly with
his teachers.

Most pupil misbehavior is done to annoy the
teacher.

One should not expect pupils to enjoy school.

In pupil appraisal effort should not be dis-
tinguished from scholarship.
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