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CHAPTER I
INTRODUCTION

A A Jeneral Survey of Bducation in Prewar Japan

To undsrstand the place of secondary education in Japan, it is
necessary to review the larger context of the school system in prewar Japan,

An organised educational system was established in 1872, modeled
largely upon the methods of education in vogue in France, Zngland, and the
United States of America, Nany polnts of the Confuelan system were however
retalned, In this educational plan, the country was divided into eight sete
tions, each of which was to have s university established within its borders,
and this would be the nucleus of its educationsl systml Each of these Uniw
varsities was to be divided into 32 smaller sections, and each was to have a
middle school, Further, each of thess middle school sections was to be divided]
into 210 elementary school sections, each having its own school of that sndc..z
In an Imperial Rescript issued in those days we find the following wordss
"Hence forward shall education be so diffused that there shall be no ignorant
family in the land, and ne family with an ignorant rmmm',.“'3 As a remult,

1 Department of Education, A Jenersl Survey of Education in Japan,
Tokyo, 1937, ke "= B

2 Iwd,, k.
3 1wid,, 15,
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elementary education became compulsory in Japan., The educational system bew

fore the second World ¥ay consisted of six compulsory years at primary schoolsd
The object of elementary school education, as defined by the Mombusho, or
Department of Bducation, was: “to instil into the youthful minds the elements
of moral and general education, and the knowledge and ability essential for
the conduot of 1ifs, ccre being taken to develop the physique of the chile
dmn.’h |

As organs of secondary education there were five years at Chugakiko
or ¥iddle Schools for boys and three, four, or five years at KotowJogakke or
for boys,

Kotowgakko or Higher Schools for boys, universities, special col-
leges, technical colleges were the orzans of higher education, The higher
school provided general education of that grede, and prepared the student for
entrance into the University. In the university there were graduate depart.

There were also different types of technical schools

ments, where the student would carry on their further studies,

There were two types of normal schools for the training of teachers,
Cne was for the special training of elementary school teachers, and the other,
known as the higher normal, for the training of teachers for the secondary

schools '6

i Hugh Keenloyside and Albert Thomas, History of Japanese Eﬂumti@
and Present Educational System, Tokyo, 1937, 3.' =

S Despartment of Bducation, A Oeneral Survey of Education in Jspan, 20§
6 Department of Education, Japsnese Education, Tokyo, 1937, 23,




agenciss that did their part in the intellectual training of people in general

3
Outelds the regular educational syatem thers were educational

There was the Seinenwgakko, or youth school, to provide supplementary educa~

tion for those who had completed the elementary a@hmla.? For adulta, there

are such agencies as educational lecture courses, mothers' meetings, and

several organisations for the education of laboring men,

The following table shows the number of schools and their students,

classified according to the various types of schocls, The figures ars those
of larch, 1937, published by the Department of Bducation in ‘!’em.a

12,

7 Ivid., 23,
& Department of Bducation, Jeneral Survey of Education in Japan,




TABLE I

TIFFERENT TYPES OF SCHOOLS, WUMBER DF UNITS AND STUDENTS
IH PREWAR JAPAN

Type of School Vaiber of Students
Elementary Schools 25,1 11,232,076
Mddle Schools 555 330,992
oirls' High Schools 970 388,935
Technical $¢m1¢/(bm) 1,069 42,910
Technical Continuation School 15,306 1,281,81L
Higher Schools -3 18,908
Universities - LS 7,162
Special Colleges 117 70,083
Technical Colleges 56 2h,112
Normal Schools 102 30,420 |
Higher Hormal Schoels 2 1,775
Sehools for the Hlind 78 h;530
Schools for the Deaf and Dumb . b2 5,077

The main object of Japanese Education was the moral training of
youth. The follewing Imperial Rescript on Bducation, issued on Ootober 30,
1890, was the acespted statement of the principles underlying the eduscational
system of Jupan, uwp to the second World “ﬁfur.y

9 Keenleyside and Thomas, Wi story of Japanese Llucation, 99100,




Know Ye, Our Subjectsi

Our Imperial Ancestors have founded our Empire on &
basis broad and sverlasting, and have deeply and fire-
ly implanted virtue; our subjects ever united in
loyalty and £1lial plety have from generation to gen-
eration illustrated the beauty thereof, This is the
glory of the fundamsntal character of our Hwpire, and
thers alse lies the socuree of our education, Ye, our
subjects, be rilial to your parents, affectionats to
your brothers and sisters; ss husbands and wives be
harmonious, as friends true; bear yourselves in mod-
esty and moderation; extend your benevolence to ally
pursue learning and cultivate arts, and thereby de-
velop intellectual faculties and perfect moral powers)
furthermore, advante public good and promote common
interests; always respect the Constitution and observe
the lawe; should emergency arise, offer yourselves
souragesusly to the state; and thus goard and maintain
the prosperity of Our Imperial Throme, coweval with
heaven and earth, So shall ye not only be Our good
and faithful sublects, butl render illustrious thas best
tradition of your forefathers,

The way here set forth is indesd the teaching how
queathed by Our Iamperial Ancestors, to be observed
alike by their Descendants and the Subjects, infallitle
for all ages and true in all places, It is our wish te
lay it to heart in all reverence, in comsuon with you,
OQur Subjects, that we may all attain to the same virtue,

The J0th day of the 10th NMonth of the 23rd year of Meyl.

B, Statement of the problem

A strict policy of sex segregation in secondary schools was ong of
the characteristics of this school system in prewar Japan., The purpose of
this study i3 to examine and evaluate the philosophical principles, upon which
this educational policy was based., This study i» an attempt to answer the
gquestions: Why did the Japanese provide separate education and training for
girls of secondary school age? How was their sducation different from that




of the boys of their omn ags group?

Thers is certainly a need for this study; namely to detersmine the
principles upon which a nonwchristian people organised separate sohools for
boys and girls,

Progsdure followed in this study
The following procedurs has been used in this study, In the first
half of the second shapter an attempt is made to outline briefly the social
nistory of womanhood in Japan. It is not the purpose of this part to make an
exhaustive study about the position of women in Japan, throughout its history,
A few historical facte and data will show that there was a period, when women
hold pre-ezinent position in Japan, Wt changed with the introdustion of
Chinese philosophy. This part is nacessary because the only safe way €0 apw
proach the study of presente.day Japan is through her past, This is true in a
particular way of the history of education in Japans
The student, who believes that it is enough to know
:Wrmmumotmaammmmxm can
ciarn systen.of sducation and,ta many LA,
throughout her natiomal life, ?
~ The historical part will logieally introduce us to the philosophy and
philosophical principles that caused and influenced a separate education for
boys and girls, The second part of Chapter X! demonstrates how Confucianism
and the Chiness classics moulded the social attitudes toward women and & sepa

rate girls! education,

9 Keenleyside and Thomas, History of Japansss Educatiom, 3.
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In a"third chapter an illustration is ziven of how these philoe
scphical principles, advocating s sepsrate education for boys and girle, were
put into practice inm the curricula of the sscondary schools in prewar Japan,
Conclusions and implications may be found in Chapter IV of this study,

De Related lLiteraturs

There are not many books written about the education and school
system in prowar Japan, and even fewer about girlst maﬁ@ in that country,.
All the authors, however, who wrote aboub education in Japan, had some brief
mention of the differences in the education of boys and ginls,

Soms of the suthors, mostly foreigners, saw in these diffsrences
only the unequal position of women in Japan, & rejection of women based on the
moral ethics of Confuclanism, Faber wrote that in Confucianism the system of
social 1ife is tyranny, that women are slaves, and girls 4id not have any right]
to odueatim.m |

Sherer in "h:xa book Young Japan wrote in 1905 that the oppression of
women and children, the denial of education for girls and many other facts are
lezitimate deductions from the Confucianist unnty.u

RBobert King Hall wrote in 1949 that the most obvious and pernicious
form of diserimination against students has been directed against women, "The

secondayy schools for girls have been notoricusly inferior in qumty.'m

10 Ernst Faber, Dootrines of Confucius, Shanghai, 1502, 8L,
11 James Sherer, Young Japan, Lendon, 1905, 177,
12 Robert Hall, Education for a Hew Japan, Now Haven, 15h9, 418,
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Othes authors, mostly Japanese, saw in these differences an approw
priate education for girls to becoms good wives and wise mothers, This opinion
has been held by Dairoku Kikuchi, one-time Minister of Education in Japan and
President of the Imperial University in roam."’ Baruse in his book The Edue
cation of Japansse Nomen and Hoshino in his book The Eduoation of Womem' ex-
pressed the same ides.

The true answer may be found in a moderste combination of thase two
opinions, Keenleyvide, who made & welleknown study about the educational
system of Japan, writes:

Thare is, of course, always the danger of overstressing
this deterioration in the status of women, tubt it has
nevertheless been trus that throughout ¢ his period of
gm? history, mmm besn looked upm as definite~

Kasuys also wrote that the segregation of the sexes was normal in
secondary education in Japan but "since the establishment of the first school
for girls by the government in 1872, the development of the secondary education

of girls in Japan has been mhhxc.'w

E. limitations of this Study
1, It 12 a limitetion of this study that it does not use the Japanese and

2!.3 Daivoiu Kikuchi, Japanese Education, London, 15094
1; Tohiro Haruse, The Education of Japanese ¥omen, w:dm, 1909,
15 KXesnleysids and Thomas, History of Japanese Eduestiem, 232,

16 Yoshi Xasuya, Comparative Study of the Secondary Education of
girls, New York, 1933, 18k, =
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Chiness sources in thelr original language. It uses English translations of

the masterpleces of ancient Japanese literature and current studies Ly welle
known scholars about Chinese philosophy and Chinese influence in Japan., The
names of 5ir Charles Eliot, Edwin 0. lsischaver, George Samsom, Hugh Keenleye
side smnd others, mentioned in the bibliography, are known by all students of
the Far East,

2, A second limitation 1s the fact that the topic of this study is limdted to
the segregation in the secondary schools, No attempt is made to examine the
segregation in the customs and folklore of the people, in the laws regarding
divorce and marriage, etc, ‘




CHAPTER 1Y

SOCTO=-ITSTORICAL ABD PHTLOSOPHICAL BACKGRIUNDS
OF SEORESATED GYRLSY EDUCATION IN PREWAR JAPAR

mmmmmt&mmmtwmmmworm
1

in Japane
1, The earliest tizes, when women seened €0 have occoupled
& high soolsl position.
2. 4 second period beginning with the introaduction of
Chinese philosophy and way of life, Women wore banned from
public socisl positions in their commmities and confined
to their homes and duties of housswives,
3« A third period sines the end of lendalism in Japan and
the introduction of ¥estern influence., This period was charw
acterised by a gradusl smancipation of woman in & new, indus.
trial society.

In surlient times women seom Lo have ocooupled & comparstively Mgh
position in Japanese sooisty, This 18 reflscted in the fact that the Tiret

.

mlmim and Albert Thoma of &

10




1
Imperial Ancestiress was a woman: the Sun Ooddess Amaterasu - a-m»m.e
Then a numbsr of important empresses and women appear to have no incenspicuor
part in the practice of the arts snd the patronage of learning. During the
first decades of the sleventh century appeared two of Japan's greatest prose
masterpleces, the Tale of Jenji Ly Lady lurasaki Shikilu and the Pillow Book
by lLady Sed &mgmg Bven war and tribal leadership were not exclusively

Keenleyside 1ists several nases of outstanding empresses: KSgyoku (ﬂzzaéhg);
Saimed (655-661), Keken (757-756), ShSbokcn (764=710)s"
2. Introduction of Chinese Philosophy

The position of Japanese women underwent a change with the introe
duetion of Chinese philosophy. Japan's method of approaching China was the
sans as that which she has employed with the West sinee the Restoration, This
was by learning as mach as Japan thought she nesded of Chinese philosophy, art
and selence, and then, during periods of relative isolation, ruminating to
make 1t all her own, Japan's debt to China is, therefore, immeasurable snd
sven up to the ave of the Hestoration, it was profoundly affected by the
Chinese oluaic:aas

2 Robvert Hall, Education for s New Japan, New Haven, 1949, 108,

3  Edwin Reischauer and Joseph Yamagiwa, Translations from Sarly
Japanese litersturs, Casbridge, 1951, S.

L Keenleyside and Thomas, History of Japanese Educatiom, 33%.
5 1imd,., 8.

masculine activities and women took an active part in politics and stateecraft)
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Baror Kikuchi has well described the influence that the new lesarning

exertads

Chinese philosophers ssem not to have had much raspect
for womeng while Buddhism regards women as ainful
creatures, a temptation and snare, an obstacle to
peace and holiness, In our feudal system, in the Code
of Bushido, there was no sgch reverence for women &s
in the Westem mm”oﬁt

tnder the feudal system it was patural that a woman
ecould not become the head of & house, for she could
not discharge duties required of such, the first of
which was military service, The rule of "Three
Obediences? for women - obedience while at home to
her parents; obedience when married to her husbandg
obedience when widowed to her W - WAE & necessayy
consequence of this disability.

Relschauer, analysing several masterpieces of Japanese literature,
states that "women were regarded as sourcee of élusura, and excltement, and
a9 Mmtwm.*a An easyegoing, obliging disposition was the first essential
in women. A wommn had to possess the social graces, including a knowledge of
native poetry; erudition and anything related to the Chinese classics were
ta.ham?

Keenleyside came to the same conclusionss

There is, of course, always the danger of overw
stressing this deterioration in the status of women,
but it has nevertheless been true that throughout

this peried of Japanese history women have been
looked upon as definitely less important than men,

6 Datroku Kikuchi, Japaness Education, Londen, 1909, 261,

? M‘ » 2610

8 Relechausr and Yamagiwa, Iranslations from Early Japaness Litere-
ture, 157,

b

Ib&do ] 1570
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Thelir edulation has been confined primarily to the
services of famlly and home, When in some of the
weal thier or more distinguished familiez further
training was desired, it was designed to give her

manners, grace and her taste mﬂmnef_&, ratheyr

than to arcuse intellectusl activity,i0

A few philosophsrs, however, proposed a better education and traine
ing for girls, Bansan Xumasawa (1616~1697) appears to have been the first
educational theorist to advocate the training of women in any way other than
the development of the virtues of gentleness, obedience, chastity and honesty.
Fumagawa taught that women should not be content with these virtues but should
"leamm to exarcise their minds, seek knowledge of teachers, and study some of
the Chinese nlaaams..."n

Ekken Kaibara (1630-171L) in his Onna Daigalm or the Greater Learning
of Women has set as the most prominent objective of the education of girls the
training for their wvocation of good wives and wise mmx‘s.ﬁ There is, howw
ever, little change to recori in the history of woments sducation until the
impact of foreign culture was beginning to produce its effect in the middle of
the 19th century.

3+ ¥sstern Influence
With the penetration of Western civilimstion, added to an abundance
of energy, Japan has undergone during the last hundred years a social change,

10 Keenleyside and Thomas, History of Japanese Education, 232,
11 Tohiro Haruse, The Education of Japanese Wowen, London, 1909, 181

12 Yoshi Xasuya, A Comparative Study of the Secondary Sducatien of
Oirls, Wew Yor, 1933, 198, = — L= —_——=




1
the rapidity add intensity of which have no parallel in the history of the
world, > Until the latter half of the 19th century, Japan had been a ressrvolr
of rich Oriental culture, Today she is a country where Western civilisation
freely blends with that of the East, It is true that women did not yet either
ugally or soclally enjoy the same rights as men, and it is generally agreed
that the sducational training given to girls wes nelither as extended nor as
thorough as that given to beys, but this discrimination was gradually passing,
and & new era in which the women of Japen would enjoy the legal, politieal and
social rights to which thely many virtues so eminently entitle them, seemed to
be approaching.

A first element favoring this emancipation was the change from an
agrarian society to an industrial mmf.m As handlabor was replaced by
machine produéﬁm* wopon of the lower classes began to participats in praduo»{
tive activities outside the home. The wage aystem in the new industrial order,
producing a conorete result of thelr labor, awakened women to a conmseicusness
of thodr omn power to earn bread and with it a vagus senss of indepmamu«ls

Equally important for the improvement of women's lot was the intro=
duction of Christimity’}'& ¥hile the government was busily engaged in the
higher educatien of young men only, missionaries from the West established

girls' schools for advanced intellectual training,

13 1uid., 179.
U Ind., 179

15 Iudd,, 180,
15 Ivid., 180,
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Host.direct was, however, the influence of men and women who were

sent abroad to see the best of Western culture, In view of the "lack of an
sstablished mm of education for women®, the Emperor issued a Reseript in
September, 1871, advocating foreign tmwl.n The reason for this Resecript
was to encourage them to learn ®, . , how in ths lands they visit women receive
their education, and would also learn the way te bring up thelr ehi,ldmn.'w

4 a result, secondary education for girls was inauguratad by the
establishment of the Tokyo Jogakko, Tokyo Girls' School, and the Ei-Jozakko,
English Girls' School, of KyBto, in 1872, By the Ordinance respecting Girls?
High #chools, prommlzated in 1899, it became imperative for every prefecture
| to astablish at least one girls! high ucxhaol.w
The increase of girls' high schools mad&ly ascended until the

first World War, when there wers as many as 150 high schools,

17 Keenleyside and Thomas, History of Japanese Education, 23k,
19 Iudd,, 235,
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The yumber of schools and that of girls studying in the years 1931

1935, were as faumtzg
TABLE 1Y
GIRLS' HIOR SCHOOLS, 1931-1935

YEAR NUMBER OF HIGH SCHOOLS MBER OF GIRLS
¥R 975 368,990
1932 ~ 930 362,628
1933 963 | 361,739
1934 98 - - 3n,sor
1935 970 388,935

It is true, however, that the education of Japanese girls still
falled to obtain the assistance that it should receive in & country of modern
standards and ideals, on leaving the primary schools, boys who are able to
continus their education go first to ¥iddle Schools and then to higher schools.
Oirls, on the other hand, go direct to their high schools, "'It. was, of course,
presupposed that boys would zo on to hisher studies, while for the zirls the
sscondary schools was quite high enough."-r

It is true that some unliversities were permitted to offer full

20 Department of Education A Jeneral Survey of Education in Jeapen,
Tokyo, 1937, 28, Pe—

21 KXeenleyside and Thomas, History of Japenese Educatiom, 237.
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privileges to women students, but as a whole, this promotion has received
little Gm.&

After the Second World War, Japanese women for the first tims were

glven the right to vote, to hold public office and to have equality
23

of aducation,
On Decesber Lth, 193, The Ministry of Education relesased a dooument

entitled: "The Women's Fducation Renovation Plan".zh That portion outlining
practical measures Lo be taken during the following academlc year is quoteds

1. (a) Women's Universities will be newly established
and the co~gducational system will be adopted in
monts Undiversitiof, « « »

2s The creation of women's higher schools will be cone
sidered later. For the time being, the coursss of
study of girls' high schools will be slevated to
that of men's higher schools,

3. The course of study of girls' high aschools will be

elevated to the standard of boy's secondary schools,

Text books will be unified,
ke The subjects mmd the number of school days of young

woman's schools will be made equal with those of

young men's schools,

Article XXVI of the Poligy for the Revision of the Japanese Educa

tional System says: *E@al“ opportunity for both sexes should be provided at

all levels of education - primary, secondary and tarhiary.'zg As a result,

22 Commission on Christian Education in Japan, Christian Bduoatic
é’-ﬁm m&i@ﬂ’ 3’9&# 324& o WM

23 Hall, Education for a New Japam, 421,
2L Indd., L2,
25 1uid,, 521,
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co-education on each level of the sducatiocnal system has Leen made permissive,

B. Basic Philossphieal Principles

| The philosophy which underlies the secondsry education of girls is
distinet in each country in accordence with its particular social standards
and ite veligious and culturel valuss, YThere is a fundamental law of interw
relation betwsen philosophy of 1ife and education, ¥Every system of education
is based on a philosophy of lif‘&a*zé The truths, the walues, the ideals and
the woral standards that zovern the life of a pecpls aw different from tounw
try to comtry. It &s, thersfore, easy to understand why the educatiomal
syston of the Orient is s0 greatly different fyom those of the West,

With the Restoration in 1868, Jupan adopted Western methods and
organisation of sducation, Wt she adspted it to her particular needs and in
conformity with her philosophy and ideals,

In spproaching, therefore, the History of Japsnese Edue

cation, the student cannot afford to lose sight of this

Japansse geniues, which, while adopting what the Japaneme

consider best suited to thelr needs, assimilates what it

telieves to be most in keeping with Japants national

ideals. Much of this assimilation is unconseious, and

sons is only achieved after costly experimentation and

sven bitter experiences, However, this national trait

is a facet of the Japanese smwﬁ which few will deny,

and none oan afford to overlook, €/
Thus with this new synthetic culture of Japan today, there is nevertheless
that, which is traditionally Japanoso, which remains intact, and which will

probably never change,

26 Frans De Hovre, Catholicism in Education, Hew York, 193k, 3.
27 Keenlayside and Thomas, History of Japanese Zducation, k.
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One popular congept is that the Japanese have never
besn anything more than a race of borrowers and imi.
tators, The truth iz quite the contrary. Although
geographic iaolation has made them very conscious of
borrowings from abroad, it has also led to develop
ong of the most distinativa cultures tgsbs found in
any civilised ares of comparable sime,

1. Characteristics of Oriental Philosophy
In the classical philosophy of the Orient the student will find
little systematised thought, as known in the West, with Lts technical termi-
nology and subdivisions into logle, athlcs, metaphysics, epistemology, ctc.ﬁy
He will rather find collections of comparatively disjointed and spontanecus
idesas recorded from time to time by the pki,lawmr Mmself, or by his die~
elples, who frequently comment upon or add to their master's thought, MNodem
thinkers of the East have often cvondemned much of Western philosophical
thought as idle and irrelevant, since it is largely concerned with the examina-
tion of abstract truths, and neglects the immediate and presaing problem of
daily 1ife and of how it should be uvﬁ.w
Iin-Tu-Tang, s modemm Chinose thinker says:
Chinese philosophy may be briefly defined as a ree
oscupation with the inowledge of life rather than
the knowledge of truth, Brushing aside all meta~
physical spoculations as irrelevant to the usiness
of living, the Chinese philosophers clutch at 1ife

itself and ask themselves the one and %a only,
eternal Question: How are we to live?

28 Edwin Relechsusr, Japan, Past and Present, Wew York, 1953, 8,
29 Leo Sherley-Price, Confucius snd Christ, Westminster, 1951, 26,

30 Iuid., 27.
31 Ibid., 28,
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2. Chinese Philosophy and Japanese Education of Girls
It would be impossible to understand the philosopby of girlst
eduvation in Japan without bearing in mind the early Chinese influence,

Japanese thinking was profoundly affected by the Chinese classice and Chinese

philosophy.® In the early days Japan had copled and then transformed te
confors to her owm genius Chiness religion, art, writing, philosophy and
ethics, This is easier to understand when it is remembered that, though Japan
claims almost 2,500 years of history, Chinats history dates from at least the
second millenium B, G;” While Buddhism remained the dominant religion of the
masses, Confucianism becams the strongest intsllectusl and ethical forees in
Japan, "It became the dominant philosochy in Jspan and a major source for the
unmritton ethical code of the samurad, which recent scholars have described
in romantic terms as Bushido, the way of the mrriws"%
Japanese were taught to read Confucian books and to copy the maxims of Chinese
¢lassios as pructice in mnigraphy.ss As a result, the influence of Conw

fuclanism on Japanese minds was very important.

3. Ildeal of Womanhood
The following questiwn srises immediately within the scope of this

32 Keenleyside and Thomas, History of Japanyse Education, 8.
33 Relschauer, Japan, Past and “resent, 17,

3 pud,., 87.

35 FKeenleyside and Thomas, History of Japanese Education, 8.

Through the mﬁuﬁsr
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studys What 48 the ideal of womanhood in Confucianistic philosophy?

Baron Kikuchi, President of the Imperial University of Tokye, an-
swers very briefly and clearlyy

We hold that women are born to matrimony, th&t thely
T i o AT O
works outside and womsn helps at home is owr maxim,

Baron Kikuchi repeats here the statement given by Ekken Xaibara
(1630-171L), who smphasised 1n his book Onna Daigaku or the Orester Learning
for ¥omen, the training of girls for the vocation of %good wife and wise
mothere®. ! Eaibara Exken lived during the 265 years of the Golden Age of
Confucianism, and was an cutstanding scholar of Confucian philuop!w.”

#hat did Confucius himsslf teach about the ideal of wemanhood and
the education of wemen? It is evident, even for a superficial readsr of the
works of Confucius, that his idess and opinion regarding the female sex are &
aonsiderable defect in his ethical philosochy, This is caused chiefly by the
anciontly transmitted practice of polypamy, sgainat which Confucius has ne
objections, he himself being the son of a cmeu:h&m«”

Confucius lald much stress on the five human wlatiom
the first of which is that betwean husband and wife, '

fise had, however, no word of comment on the disgrace of
the Imperis? harem, nor on the prevailing evil of

36 Kikuchi, Japanese Educstion, 268,
37 Kasuyas, A Comparative Study of the Secondary Education of Oirls,

188,
38 Reischausr, Japan, Past and Present, 277.

39 Ernst Faber, Doctrines of Confucius, Shanghal, 1502, 55.
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poly zamys “consequently he had no influence on the
glevation of women, Confucius had a low opinion of
female nature, He demanded the strict separation of
the two sexgs, He allawed no soclal intercourse bew
tween the two, PFemales should not appear in publis,
not aeven be heard of, neither for good or evil, If
they had to walk on the strests, they aaoum take one
side of the road, the males the other,

How did Confucius come to such an idea of womanhood? In Confucius?
moral philosophy, the family stands as the very foundation of the whole social

structure of the state, for it 18 a soclal unity and itself a state in mine

ntm‘u It is the school of citisenship in which the social virtues may be

learned and practiced and in which character is formed, The family, rather

than the individual is the unit of importance in the m*..hz Thus, in the

fawily, kindness, decency, honesty, obedience to authority, affection snd
kindred virtuas will be learned virtues which are no less valuable in the
sphere of civie 1life, than in the more intimate domssatic relationship, One
of the main duties of the family is %o ralse children,

Bogause 1t ig a mm'e duty to raise childrem in order
to give prandchildren to his children and to ensure
perpetulty to the family name . . « fallure to have
a2 son and heiy i3 reganded as the worst of lapses,
This emphasis upon the absolute obligation upon & man
to provide heirs to continue the family nawe and to
offer sacrifice to the family shades haes natumlly
tonded to encourage polygamy and, consequently,
keep at & low level the statur of women,

Under Confucianism a woman was often regarded as a
potential mother, or as & source of labour, rather

ko Iuwdd., 107.
kl Sherley~Price, Confucius and Christ, 102,
k2 Iwd., 101
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than as a partoer or as a2 friend,

To have no posterity was consideresd highly unfiltal, Therefore, to
avold this shame, the practice of taking secondary wives and concubines were
ovil practices condoned, and even indirectly encouraged, by Confucienism,
#Confucius certainly does not intimate that it 1s unlawful, neither can there
be found any testimony sgainst this social evil in the whole of Chiness liter.
ntm.*hh It appears that this theory of filial piety of Confucius and the
tlassics have influence social attitudes toward women,

In spite of their inferior etatus in soclety, it was true that while
women were illiterate, they were not ménmtad,hs The responsibilities of
the howe were heavy and called for many kinds of skill, Vocational standards
wore sel high and the instruction which she received fitted the girl for such
duties as were thought properly hers,

A girl's education, however, generally stopped at the slementary
lovel, The classics advise that girls should be taught how to cook and to
sew, also how to sing and play music, give tea ceremony, possess the art of
arranging flowers, painting and sther wcmlimwehé

Good music, together with poetry, the dance, painting and all things

gracious and beautiful is, for Confucius, a potent imstrument in the formation

L3 Idd,, 106-107,
Ll Faber, Doctrines of Confucius, 3k

L5 TIda Lewis, The Education of Girls in China, New York, 1919, 17.
L6 Eikuchi, Japanese Education, 270,
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of character, the education of the mind, and the establishment of high ethical

standards, since it arcuses in the mind a hunger for, and appreciation a:t,’? all
that is good, true and huntiful.h? But rather than acsdemical knowledge,

the tralning of the woman by virtues of gentlsness, obedience, chastity and
honesty was more important,

Mencius, a student of Confucius, expressed the ideal by saying: *To

look upon compliance as their correet course is the rule of ma.‘w

In the classics we find the following description of a womans

8he should be humble, yielding, modest and rsspectful.
First others, then herself. When she does good, she
ought not to talk about it, when she does wrong siw
ought not to excuse herself, Even if shame or disgrace
are put on her, she should be patient, She should be
as careful at all times ss 4f she were afraid, Retire
late and rise sarly, Even though it takes her ti1}
aldnight to do 1t, she should do what she has to do
regardless of the difficulty of the undertaking. She
should Kgﬂ: until it 18 completed and be able to do it
neatly

0irls were taught sarly to help at home and serve the man, Noloney
writes about child training, as follows:

Hodesty and reserve are insisted upon in the youth of
Japan, A girl ie taught that she must talk very little,
but listen sympathetically to the conversation of haey
superiors, If she has a brother, she must loock up te
hin as her master, even although he be younger than here
self, She must give way to him in every detail. If he

is sad, her ons care must be to make him happy. Her
ambition is to imitate as nearly as possible the behavior

L7 Lewls, Education of 0irls in China, 17,
hﬂ Ebﬁda, 9‘
h? Imd&g 10,
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of har mother towards her own lord and mstur.ga

With the change in the soclal condition of the people in the second
half of the 17th century and the introduction of Occidental civilisation, the
aducation of girls widened, But the ideal of woman's vocation remsined the
same, and the essentials of "good wife and wise mother" did not change., Eduw
cation has sdvanced and an intellectual training of a sort wae provided for
girls, but underlying all the new educational practices was still the idea
that womanhood i2 to be perfected only in married life,

With most girls o . + & girlst Mgher school 1s the
highest and final place of education, for soon after
lsaving school, they get married and have to assist
in keeping house, Ve say assist because when & wome
an marries in our couniry, shes does not always be-
come 2 mistress of an independent household, but in
moat cases she poes to her hmasband?s family and is
bound to help his mother snd sisters, For this
reason our female education may be ssid to have the
objlect of forming character in women and of impuarte
ing kmowlodge well caloulated to male zood wives

and wiee mothers, able to contribute to the paaog,
and happiness of the family into which they wed,-

According to the cods of regulations, governing the sscondary edue
cation of girls, which was first fssued in 1899 and rovised in 1720: "matters
relating to moral and national education, and womanly virtues shall have
special attention® .52

"loral and national education", added in 1920, corresponds to civie
education in other couniries, and it is a great immovation, "yet in practice

character education with a narrow view of womanly virtues is too often the

50 James Meloney, Understanding the Japaness Mind, New York, 195,224
51 Kasuya, Comparative Study of the Secondary Aducation of Girls,
$2 1bid., 188,

188,
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primary object of sducation even in these ymran"sj

This emphasis upon a narrow chargoter education, rather than ine
tellactual training, remained unchanged in the years before the second World
War. The department of education still states in 1937 that *the object of
girls' high schools is to provide secondary education to girls, special
emphasis being laid on the cultivation in them of national morality and womane

ly Vlmuo'%
How this philosophy and these regulations of girls' education ware

put fato practice is shown in the following chapter, by comparing ths curricu-
lum of a boy's and & girl's secondary school in prewar Japan,

53 wﬂg 1330

o 54 Department of Education, & Jeneral Survey of Education im Japan,
L ]




CHAPTER THREE

OUTLINES OF THE CURHICULA FOR
BOYSY SCHOOLS AND GIRLSY SCHOOLS

As organs of secondary education, there were middle schools for boys
and high schools for girls, The segregation of the szexes was the norm of
secondary education in Japan, The secondary schools for boye, middle schools,
and those for girla, high schools, were also treated separately in the code of
regulations of the Department of ﬁdmﬁm.x

Before outlining the curricula of both these schools, it is neces-
sary to examine briefly the powers and responsibilities of the Department of
Bducation in prewar Japan,

A. The Central Authority ~ The Department of Education

The inister of Education in the Japanese Uovernment was given powers|
and responsibilities that made him one of the most important functionaries in
the country, In addition to being responsible for the orgzanisation and controll
of the educational system, he was in charge of all matters relating to art,

2
acisnce, literature and religionm,

1 Yoshi Kasuya, A Comparative Study of the Secondary Education of
ﬁi!"lﬁ’ Now York, 1933, laﬂc uf& -

2 Hugh Keenleyside and Thomas, Aistory of Jaspansse Fducation and
Present Educational System, Tokyo, 1937, 123, ‘

27
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His Department, known in Japanese as the Mombusho, was the central

orgzan through which the rulere of Japan exercised sffective control over what
their people should study, read, see and believe, The ramifications of the
Departmant extended to the smallest villages of Japan, and the direction of
the interests of successive generations was largely controlled by the policies
of the Department.

The Department of ZEducation was established in the year 1871.3
8ince that time its activities had expanded and ite persomnel increased,
though its status and duties had btut slightly changed, The Minister of Educae
tion was authorised to direct and superviss the Superintendent-Jeneral of the
Metropolitan Police, the Governor of Hokkaido and the Governors of all Prefece
tures in matters under his control and jurimietion‘h He supervised directly
the heads of universities and other schools and libraries established by the
Government as well as the public and private universities, higher schools and
spec¢ial colleges; and through the Prefectural GJovernors, he comtrolled all the
publie and private, secondary and elemsntary schools, kindergartens amd libra-
ries of the mfacmma.s This central authority prescribed, though only in
outling, the curricula snd courses of study of these schools and standarised
their work by means of perioedical perusal of school reports and by occasional
inspesction of auhbols.é

3 Ivid., 12k,

L Department of Education, A Qeneral Survey of Education in Japan,
Tokye, 1937, 10.

S Ibid., 10,
6 Kasuya, A Comparative Study of Secondary Education of Girls, 18k,
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The educational system in Japan being highly centralised and unie

formity being its main feature, it 1s rather easy to give a typical curriculum
for a boys' school and a girls' school in prewar Japan., The latest prescrip-
tions for boys' middle schools were issuad by the Department of Zducation in
Tokyo in Pebruary, 1931; the latest complete regulstions for girlse' high

schools weye issued by the same Departwment in 192(3.?

B, Miadle Schools for Boys

¥ale students from the elementary schools, who wished to continue
Wr studies and sho were financially able to do s0, might enter middle
schools, In addition to the financial difficulty, such students were faced
with the serious problam of gaining sdmission to these schools through
competitive examinations, Admissions were strictly limited and hardly more
than one~half of the students who wished, and who were financially able te
continue thedr studies beyond the elementary schools, were permitted to do
s0.” |

The objact of the middle school wus to give the male students a
higher gensral education, "special emphasis being lald on the cultivation of
national morality in t}m:.w? The ordinary middle school course extanded over
five years, and the usual age of the student was from 13 to 18,

T Ibid., 186,

8 Keenleyside and Thomas, History of Japanese Education and Present
Educational System, 193. '

§ Department of Education, A Jeneral Survey of Education in Japan,

20,
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The subjects taught were: wmorals, civics, the Jananess language
and Chinese classics, history, geography, a foreign language (English, German,
Frenoh or Chiness), mathematics, science, technical studies, drawing, music
and Waﬁichm
The subjects taught and the hours per wesk required for sach are

shown in the following ubla.u

10 Ind., 20,
11 1md., 22.




TABLE III

B0Y8¢ SCHOOL CURRICULUM AND NUMBER OF
HOURS POR FACH SUBJECT

Curriculum T%::r !2:::' Izﬁr ";:ir g:tr
Morals 1 1 1 1 1
Civies - - - 2 2
mgﬂmm: 7 6 é X y X
History & Owopraphy 3 3 3 3 3
Foreign Language 5 5 6 27 2-7
Nathezatics 3 3 5 2-4 2+5
Soience 2 3 3 S8 5wl
Drawing 1 1 1 12 12
Business Hethods - - - 35 3ub
Practice Work 1 1
Oymnastics 5 5
TOTAL 3 30 32 30-35 | 30-35

As will be observed a coneiderable freedom in time was permitted in
the Lith and Sth year, but in neither year must the total mumber of hours a week
be less than 30 or exceed 35,




What should bhe
Department of Bduocation,

32
taught in these courses was further outlined by the

The official outline about the essential points of

. 2
morals in third and fourth year was as .fell.mxl

Cbligations to self -
Bodyr Health, life,
Mt xﬂ“llﬂct’ ﬂmtim’ ﬂau‘
Independence: Occupation, property.
Personality.

Obligations to famlly -
Parents, brothers and sisters; sons and
daughters; husband und wife; relations,
ancestors and house servants,

Obligations to soclety -
Individual: Personality of othersjy person,
property and honour of othersj confidence
and promise, gratitude, friendship; rela-
tions of elder and younger, or social
superior and inferior, of master and
servant,

Publle: Co-operation; order and progress
of society.

Obligations to the State «
The nationality of the "fundamental character
of the Zmpire.”

The Imperial House: Loyslty, the Founder and
other Ancestors of the Imperial House, the
Throne,

Tha States The Constitutions and laws,
patriotism, military service; taxation;
education; publie duties; public rights;
internsl relations,

Oblizations to Humanity -

12 Dairoku Kikuchi, Japanese Education, Londen, 1509, 210,
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Oblizations to Nature «

Aninals, nature objects, the trus, the good, the

beautiful,

The above topics were chiefly objects of obligations, and these
obligations were to be explained as fully as possible., Thus, under the title
of ebligations to one's mind were to be taught such matters as the culture of
the intellect, moderation of passions, cultivation of sentiments, discipline
of the will, development of common sense, etc,

Por each of these courses & similar oblijatory outline was published
by the Department of Bducation in Tokyo.

A last word about the five hours gymasties every week, For these
classes, the War Department provided officerwinstructors and the training,
which occcupled five hours a week, was of a regular and serious natuve }3 The
instructions included not only squad-drill and ailitary evolution, but target
pragtice, bayonet«fighting and the use of hand-grenadas and other implements
of wmodern Marc.m In addition, the students were given lectures on anb;}ae&r
best suited to stimulate thelr martial and patriotic ardour, Satisfactory
gompletion of the middle school course of mtlitary instruction entitled the
graduate to volunteer for one year of service in the colonies instead of the
ordinary two year service, snd this priviloge was undoubtedly appreciated hy

the average student who intended to go on to higher 1mwmom.15

13 ZXeenleyslide and Thomas History of Japanese Education and Present
Educational System, 199. ' - ' ' -

W Ibid., 199,
15 M&, m‘
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C. Oirle' High Schools

The girls' secondary schools were classified into two types, the
girls! high school for general education with emphasis on acsdemic training
and the girlst high school for real subject or for domsstic tra,im.ng.l& The
former, howsver, outmusbered the latter with a ratio of about ki to 1,27 These
schools for gzirls can again be grouped in the categories of the 5w, L~and
3~yoar whon}.s.w A® a rule, large cities had S-year schools, and country
districta Leand 3-year achools,

The Seand L-year schools admitted girls who had completed the sixe
Yyear course in the lower elementary school, or those who ‘mm twelve years
old and had passed the Gqualifying examinations, The 3~year school took those
who had completed the sscond year in the higher elementary school,

The curriculum required by the government for the girls' high
schools of the general type comprised morals, Japanese, foreign language,
history, geography, mathematics, sclence, drawing, domestic sciences, sewing,
music and physical adueatiﬂn}?

The curriculum for the girls! high school of the real type placed a
greater emphasis on practical subjects, Although the curricula were mrfarmt;

18 Department of Education, A Jsperal Survey of Bducation in Japan,

2L, |
17 EKasuys, A Comparative Study of Secondary Bducation of Jirls, 18kL.
" 18 Department of Education, A Qeneral Survey of Education in Japam,
*

19 Ivuid., 25.
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the object of both types of schools was "to provide secondary education to

girle, special emphasis being laid on the cultivation in them of national
morality and of womanly virtm"m
The number of hours required in a girls' high school of the general

type, wan as fallm:m

20 Ibid., 2k.
21 Inid., 26,




TARLE IV

CURRICULUE OF ACADEWICAL GIRLS!
HICH SCHOOL AND NUMBER OF HOURS
SPENT WEEKLY TN BACH SUBJECT

HU¥BER OF HOURS

omn | B omlm@

Horals 2 2 2 1 1
Civies 1 1l
Japanese Langzuage 6 é é g 5
Foreign Language 3 3 3 3 3
History & Osography 3 3 2 2 2
Nathematics 2 2 3 3 3
Science 2 2 3 3 3
Draving 1 1 1 1 1
Domestic Sciencs 2 L
Sewing b L L b
¥usic 2 2 1

Gymnastics 3 3 3 3 3
TOTAL 28 28 28 29 30
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The number of hours per week required by the Department of Education

22
for girls' high school of the real type was:

TABLE V

CURRICULUM OF DOMESTIC GIRLS' HIGH
SCHOOL ANWD NUMBER OF HOURS SFPENT
WEEKLY IN EACH SUBJECT

COURSES NUMBER OF HOURS
ist 2nd 3rd Lith
Yeax Yesr Tear Year
Korals 2 2 1 1
Civies 1 1
Japanase Language é 6 5 5
History & Geography 2 2 2
Yathematics 2 2 2 3
Science 3 3 3
Sewing 8 8 8
Drawing 1 1 1
Singing l 1l 1l
Technical Studies 2 b
Gymnastics 3 3 3 3
TOTAL 28 28 29 29

22 1bid., 27.
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In "smorals® besides the casontial pﬁma of morals, whose divisions
are similar to those for boys of middle schools, one hour a week in the first
thyee yoars of academical echools and in the Tirst two years of domastic
schools was given to sahl or deportaent of sanners.o”

In the aystem of Chiness philosophy, zocd manners, courtesy and
dignity are counted among the indispensadble attributes a lady should possess,
In the regulations, under the heading 2ah¥, were items such as the fallmingfh

Things to be born in mind in relation to -, and practical

lessons in -, sitting and standingj advanecing and rew

tiring; interview; offering and accepting of things,

m::ga to be born in mind in relation to sleeping and

eating; dress; visit; receptiony correspondence; enter

tainments; public meetinge; occasions of joy or sorrow;

congratulations and condolence; mourmning » « ¢ »
And, with regard to its teaching, it was stated that in teaching sah®, or de-
portment and manners, stress must not be laid on old customs and ceremonial
rales, rather it must be adapted to the modern conditions of living, dressing
and eating, to "standing manners® or European style of living, as well as to
manners "on mats," the Japanese style of liﬂ.ngggs

Heve are some detalls of the regulations about housshold matters,
for they were a very essential part of girls' educetion, and there was nothing

(]
like them in the middle school regulations, The items were as fallm:z

23 Kikuchi, Japansse Education, 277.
2L Ibid., 277. .

25 1uvid., 277.

26 Ivid,, 278-279,




For third year - Two hours o week.
Introduction «
Woman's work in the household; importance
of forming good XUfW, or customs and usage
of the house,

Clothing, food and habitationsg
Clothings choice of materials, making,
preservatisn, washing.

Pood: Constitusnts, naturej ordinary foed, . . ;
food articles of special taste; drinking water,
means of getting good water; infection by water;
utensiles and implements for eating and cooking.

Hatdtation: cholice, site, building, direction
of the frontage, light, warmth, ventilation,
position of rooms, ornamentation, gate and
fencing, gardene, well} clsansing, sweeping,
furni ture and utensils,

For fourth year « Two hours & week,

Care of the old and of children,

Care of the old; attention to be paid with
respect to clothing, food and hadMdtationg
assistance in sitting and standing; mental
coufort, ,

Care of children; lactation; teethings foodj
clothingy habitatlon; bathing; exercisej
sleep; sickness,

Bpeech and demeanour; conversation; play ad
toys; school attendance,

Rursing and prevention of infectious diseases;
attention to be pald with respect to clothing,
food and habitation, nursing, medicine, dangercus
casesj measures to be taken in emergencies, in-
fectious diseases and their prevention; mode of
cleansings disinfeetion,

Hanagement and economy; diligence, economy,
order, preparedness, minute attention, cleanli-
nesej servants, their cholee and how to treat
them; distribvution of works; property, estimte

39
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of income and expenditure, necessary eXe
penses and waste; saving, insurance; house-
hold-bookkeepings method of bookkeeping. « + »
Besides general instruction in household matters, sewing was taught
four hours & week in academic girls' high sechools and eight hours & week in

the domestie curriculum,

D. Comparison of both curricula
A comparison of the curvicula of a boys' middle achool and a glrlst

high pohool shows us gulte & few interesting points,

The standards of academic achievement in the girls' schools were
mach lower than those in the boys' schools, This can be proved by the differe
snve in nuumber of school years, in eurricula, and in textbooks, Thereas the
boys! school had to provide a Seyear course, the girls' school could be de~
signed on the four and three ysar basis, 0Oirls, who wished to take only part
of the course, were allowed to do so and were called slective pupils boys,
howaver, were never allowed to be partetime num:.”

The normal number of weskly schoo) hours for boys was 30 in the first
two years, and from 30 to 35 in the remaining three years, whereas it was 28
and 29 for the girls. In boys' schools, however, in addition to the preseribed|
teaching hours, two hours or less every week might be appropriated for aﬁmul

lectures; these special hours were not made avallable for gﬁ.rh.zg

*

27 Departsent of Zducation, A General Survey of Education in Japan,

25.
28 IMmd,, 23.
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Oirls! schools did not provide Chinese classics, business methods,

higher mathematics, physics and chemistry, which were all essentisl in beys'
prarvequisites for higher studies,

Besides the time and subject differences, tha required standard in
almost 4ll subjects was lower for girls! high schools than for boys'! high
schocls, Baron Kikuohi wrote:

Even where syllabuses have the same wording, giving
the same items and directions, there must be &
difference of the standard, due to the number of
hours given to that subjest, and moreover, thare

ot “29 difference arising from the difference

of sex.

There were also different textbooks for boys' schools and girls?
schools composed and published by the Department of Education itself, or at
least approved by this central mtharity.” Axticls 7 of the sectional
regulstions of the Department of Edueation, issued June 8, 1913 and revised
Jue 2, 193, stated:

In the bureau of books, there shall be the eecticn
of Compllation and Revision and the section of
Publication, and it shall deal with the affairs
sasigned to sach section,

The section of Compilation and Revision shall be
responsible for those affairs concerning:

1. The vompilation of National standard toxtm
2. The compllation of different taxtbooks for

varicus sehools,
3. Rescarch council for textbooks,

29 Kikuohi, Japanese Education, 278,

3% Xualcycma and Thomas, Hig of Japanese Education and Present




Le ‘The investigations of the national language,

The section of Publication shall deal with the
affairs conceming:

1« The publicmtion of mational standard text-
books,

2., The publication of different textbooks for
various schools,

3« The investization, examination and approvel
of taxtbooks,

ks Those questions not oqing under the competency
of any other section,

As a conoclusion, we may say that whereas the objset of secondary
sducation for boys was to give the male students a general education of a
rather high academic standard, the main object of girls' high schools was the
cultivation of womanly virtues., The basis for this segregation was the Cone
facianietic principls that female education should £it girls to “be good wives

and wise mothers, proper helpmates, and worthy companions of aen, noble mothers

to bring up future generations of Jmmu."’z

31 Ibdd., k2.
32 Kikuochi, Japanese Education, 269.




CHAPTER FOUR
CONCLUSIONS AND IMPLICATIONS

Drawing conclusions and evaluating the educational system in general,
and segregation in particular in prewar Japanese schools, 18 not an easy task,
The student of prewar Japsn is inclined to see in hiz national edusation what
he considers nothing but undigested ideas from the West. It is true that Japan
with the Restoration in 1868 took over Western methods and organisation of
education, but she adapted it to her particular needs and made it conform to
her philosophy and idsals. Througheut their history the Japanese hawe sdopted,|
first from China, later from the West, what they considered best suited for
their needs, But the Japaness are not blind imitators, They are assimilsters.|
Hothing has been taken ovar as such, Western organisation and methods of edue
sation have been transformed into something new and strange, something es-
sentially Japanese, sulted to the ideal of the Japaness people., Thus we find
in prewar Japan an organigation that is Western in nature, and mostly Buropean,|
ballt upon & Japanese philosophy of educaiion,

Ao Segregation in Secondary Schocls in Prewsr Japua

It 19 an undendable faot that segregation was the norm of secondary
schools in prewar Japan., The Department of Bducation in A Jeneral Survey fg,
Education in Japan, stated as organs of secondary education there were "middle
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schools for boys® and separate "high schools for girls.®

The history of Jupanese education, especially since the introduction
of Chinese philosophy, has alweys been characterised by the disparity in the
provisions made for the education of girls as compared with those for poys,
This faot i# clearly evidonoed by the different kinds of schools for girls and
boys, Oraduating from the elementary schools, bays went first to middle
schoals and later to higher schools, Girls, on the other hand, went directly
to their girls' high schools, the equivalent of the middle scheol for boys,
The idea behind this policy was that the girls! high school was the highest
and final place of sducation for girls, for scon after leaving school, they
would get married and have to work at home. The boys, howsver, who were able
to do so, could continue thelr education in boys' higher whwis and universi-
ties,

This disparity is also proved by the objectives of the middle schoolw
for boys and the higher schools for girle. Boys in middle schools will receive|
“such a higher generdl eduscation as will be required by male pupils in gener-

2
al,® Girlst high schools, howaver, will provide a secondary education teo

girls, *special emphasis being ladd om + o o womanly ﬂr@m.J The emphasis
in higher schools for girls was character education, to become "good wives and

wise mothers,® rather than intellectual tm:sing.h

1 Depertsent of Education, A General Survey of Zducstiom in Japen,
Tm’ 137' 2‘5. 7 ¥ o et s— o

2 1Ibid., 20.

3 Ivid., 2h.
L Dairoku Xikuchi, Japanese Education, London, 1909, 268,
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Morwovar, the standards of achisvement in the girlat schocls were

notoriously inferior compared with the standards of boys' schools, A ryeview
of the courses of study and types of school , which are differentiated for the
two pexes, clearly indicates the varied standurds of achievemsnt set for boys
and girls,

 These differences in standards were required by the Departsent of
Education {tselfl, as mentionsd in Chapter Three of this study., BRaron Kikuchi
wrote that even if the same courses are given, "thers must be a difference of
standards due to the dfference of uxﬂs

« Confuclanisms Source For This Poliey of Segregation
When we consider the aims of education, both for boys and girls in
prewar Japan, two points stand out from all others:
1. One is the cultivation of & reverence for what
the Japanese call Kokutsi, or the national
structure,

2. The other 18 the fundamental mm“ of the
famlly as a social anit,

Japanese boys and girls must be inbued with a sense of the glory of
the nation and with a sense of responsibility towards it,

‘Within the family, cooperstion must ba the key to ideal life, Al
dependent mesbers must have individuality, which is to be developed to the
fullest extent, tut at the sams tims they must be strictly bound to the patyie
archal rule of the legal head of the family., This idea of the family has in-
fluenced the Japansse conception of education, Fveryons has his own place and

'S Ind,, 276,




| us
reaponsibility in the family, The duty of a woman is to be & good wife and a

good mother, In these circumstances, loyalty and filial piety are the two
great virtues, which are inculcated in Japaness schools, They are smphasised
in the Imperial Resoript on BEducation, which was issued in 18%0,

These virtues are the fundamental teaching of Confucius and Cone
fuclanistic philosophy.

The virtue of fillal piety holds such an important
place in Confucius! moral philosophy that it is re- ¢
gardsd as the very fons et orige of real virtuse « « «

The responsibility for this emphasis is largely
that of Confucius himself, who, says Iin-TusTang,
is reputed to have provided the philosophical
foundation for the family system with its emphasis
on the husbandewi fe nhtiwup as the foundation
of all human relationship,

We may say that Confucianistic philosophy has caused, for a large
part, segregation in the schools of prewar Japa,

The curriculs for girlst! schools have continued te
follow the Confucian philosophy of the sootal in-

foriority of women and to perpotuste the feuds)l -
idsals of womanhood mpnam in the Onna Daigaiu.

writien by Xaibara Ekken, '

Bducational diserimination has been only a small and
relatively innocent part of a greater pattern of sex
diserimination which has reduced the Japanese woman
from her preeminent position in Court and publie
life & millemitum ago to & position of pallid sube
servienos to her hushand mnd indifferente to

social and political questions beyond her home,

6 Leo Sherley-Price, Confucius and Christ, Londen, 1951, 100,
7 Ind,, 101,
8
9

Robert Hall, Education for a New Jspan, Wew Naven, 1949, k18,
Ibid., L18,
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C+ Reoommendations ot

Is an improvement of girls' education poseidbls within this Cone
facianistic philosophy? ,

Although an educationsl reform may be elaborate in {ts external
form, unless it is motivated by a definite philosophy it will be lifeless, for
fundemental to all educational practices is the ideal of education,

Training for wifehood and motherhood is necessary especially shen
tradition justly holds marrisd life to be the normal and best career of women,
Since the fanily is not to be neglested, especially in a country built upon
the idea of the nation as a large fanmily, wosen as a rule should be trained
for home life, Their position in the home smust not, however, be limited to
the so-called women's tasks, Household effictency should inerease, not merse
ly from skill in cooking, sowing, etc., but from a trained mind with that
ereating sctivity and initletive, which lead to the salvaging of lelsure iime
out of routine work of the home, and to the worthy use of leisure hours thus
found,

' More extensive sducational objectives should be set for the making
of Japanese women with critical judgment and wide interests in 1ife, those
who can fully appreciate the cultural and soclal factors of their country, Ine
telligent and well-educated women will be able to understand the trus needs of
society. Thay will ses themselves in a clear perspective and will not pursue
thelr selfish ways to the disintegration of the family.

In view of the peculiar cultural history of Japan, a co-sducational
systen should perhaps not be put immediately into practice, A reform in this
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£ield should be directed rather t¢ the revision of the traditional idess of

woments intellectual inferiority and to a new conception of sex differentiation
in sducational objectives.

The general goals of secondary education fer girls should be Mhr
to that for boys, namely, moral and intellsctual training, character buildirg,
and effiofent living. The academic standards of the secondary school for
girls must be raised to the same level as boys'! schools, Character building
snd domestic tralning is necessary, but intellectual training is essential,
Intellevtual training, howsver, does not mean merely a traluing in traditinnal
academic subjects, but the development of & critical attitude and corstructive
indtiative that 1s so urgently demanded of the adolescent girls of present-day
Japan,
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