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VITA

The present writer was born in ¥aregem, Belgium, April
10, 1928,

He studied the humanities in the same town at H, Hart
College, Waregem,

In 1943, he entered the Society of the Immaculate Heart
of Mary (Foreign Mission Soclety, often referred to as Scheut
Fathers)e After the novitiate, he studied philesophy at the
seminary of the Society in 3echeut, Brussels and theology at the
seminary in Louvain,

On July 31, 1949, he was ordained a priest and in 1680
he went to Japen as a missionary,

He came to the United States in 1053 where he studled
at Loyola University, Chicago in preparation for the degree of
Master of Arts,
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CHAPTER I

IBTRODUCTION
KEED FOR THE STUDY

This study is a presentation of the educational work
and theory of Frans De Howre, It 1s not intended as a deep
analytical study of this theory but rather as a presentation of
the background of De Hovre and the spirit in which he has worked
end 18 otill working for the teschers in Delgium, Perhaps this
study can be seen as a basis for a later, mors penetrating study
of the work &nd the theory of this eminent pedagogue.

De Hovre was born in 18684 in the northera part of EBele
giwm, usually called Flanders.® In this part of Belgium, the
people are roferred to as Flemish and thelir langusage also is
called Flemish, This 1s, to state it very simply, a more or less
deviats form of Dutch, Only after World ¥War I, 414 Flemish re~
colve soms recognition as a langueage in the official cireles,
Ti1ll about 1830, all education from the high asshoo) level on was
in French, De Howre, as a priest and through his influence upon
the teachers, has certainly had an influence in the eszancipation

4 1 Frank Baur, Fesstreds, 5t, Lucasschool, Gent, 1938,
e
1
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of the Flemish, As will be pointed out, his great 1deal and
motive for all his work was the uplift of the Flemish tnwhén.
It was mainly through his weitings and his teachings

that he has had a very great influence in the formation of the
teschers in Belgium. In sddition, two main boocks have been trano«
lated into Frenech, English, FPolish and Spanish and as such are
1ikely to spread his influensce furthsr and further in Catholie

educational aimlcua In the United States, his books, Catholl~

{losophy snd Educetion® have been used
as textbooks snd referense books in Catholiec Colleges,

The pressnt study, then, seems to rill a need, sinee,
upon reviewing the literature, no longer studies about De Howre

have bsen published, not even in Pelgium, Only a Low short
8

articles have given a review of his work.

PROCEDURE
To present then his work and theory, the following
procedure has been used, In the second chapter, an attempt is

- e » i 1 »

2 v, b*mmuw, ’Eim, Frans De," XKath

syelopedie yvoor Opvoed Pax, Don Haag,
3 Frans De Hovre, Catholielss 1o Educstlon, New York,
1934,
losy, ¢ Trens De Howe, Philosophy snd Education, Wew Yori,
[ J

8 D'Espallier, “Hovre, Frans De,”
Opvoeding en Onderwys, Ii.
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made to 2e¢ what influences have worked upon him during his
formation. The beat method here was to go back to hias ﬂﬂb
articles and essays which are most typleal of his formation. By
tracing these artioles, one can see who gave him his basic views
and how his theory has taken shape, In the thipd shapter, &
sumaary of his theory {5 attempted together with a short survey
of his main activities, e.g., Mg ) '
the Higher Institutes of Pedagogye In the fourth chapter, an
evaluation fs attempted, First, his influence upon the formation
of the teachers in PBelgium is noted and then in a second part,

an attempt is made to show how the main ideas of his theory and
especially his approach to the Catholic philosophy of life and
the social pedagogy can also be of help for Amerlcan education.




CHAPTER IX

BUILDIKG UP A CATHOLIC PHILOSOPHY
OF EDUCATION

De Hovre 18 not a man in seerch of a glimpse of truth
becauss from his ehildhood on, he had been surrcunded by the
practical pedagogy of the Flemish Catholie home based on the
solid foundation of a reallstie concept of the humen being. He
has, as Baur states, sleveted this educatiomal practice into a
theory of odx:oatzan.l That 18 why one can hardly find big Aifferw
ences between the ideas of his first artleles and his later book
Philosophy and W&.a 0+8s, that each system of education
goes back to a philosophy of life and, vice versa, that each
philosophy of 1ife will have an eduoational aystem, This can ale
ready be found, not in a definite form, but in embrye in the
articleas and books of his formation period,

S0 rather than looking for new, mvomeiomry 1deas,
we observe the svolution of these educational practices of the
Flemish Catholis home into the clsar Catholic educational prineie

ples based on the ph & perennis in the form of Neo=Schow

1 Prank Beur, Fgestrede, S5t. Lucasschool, Gent, 1938,44

2 Ffrans De Hovre, Philosopby and Bducation, Wew York,

1931, R




mualmu .

this 1s his methods he thoroughly studles the new
sducational prophesies appearing in Germany, France, England and
America, He then evaluates them in the light of his own oone
| ¢totton of the truth and the principles of the NeowScholastis
philosophy.

it 1s in order then to 8se in more detall what in-
fluences have worked on De Hovre 80 that he became the groatest
Flemish philosopher of sducation and sven was able to have ine
fluence and acimowledgement far beyond the narrew limits of Bele

gium,

as Student Days
He was born, April 3, 1884, in & small village called

Mgmss Here he grew up in & very simple enviromment with not
too many needss During the dsy, he went to & very smsll school
whose teacher probably had not had much formal preparstion for
éha; job and after school he helped his father or mother in the
wﬁ around the howe, It mesnt that there was not much time for
playing or loafing, but this iuay of living inatilled in him an
industpiousness, charasteristis of his later life,

At the age of about fourteen, he went to Dendermonds,
a nearby town where he began the mmanities.® It meant herd

3 Baur, Fsestreds, 4
¢ Ibid., 4.
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study, with sverything taught in Prench, the hard diloiy11n§ and
spirit of a minor seminary, not much contact with the fumily
(probably he went home early at mideguerter and vacations) but
in this envivonment of the gollese® the studentespirit of the
Flemish Student Hovement dsveloped, The students dbecame more
and more aware of the 1n3uaﬁic¢ done to the Flemish students who
had to study everything in Frenchs Thia made them dresm of
ideals, They went back into the past of Fiahdera and dug up
figures from the Middle Ages, Thess figures and herces (real or
r&étittoua) became their iﬁaalu and they dreamed of bringing back
Flanders to what 1t was centuries ago, This whole movement gave
the students an 1deal and it made them more soclally consclous,
nayﬁm there was some sophistication in the whole thing but 1t
mnda«thn students widen thelr hariunnn; They ecould dream of
something grané and tha# were willing to fight for it, 4And
though their social hhinking‘uua rather more i1dealistic, it gave
them the feeling of the worth of the person and of thelr omn
culture, They stood for something and with the ideallstic enw
thusiasm of young people, they would ehange the situstiom and
speak for the rights of the Flemish poup&t;

De Hovre was one of them, We may trace back to this
1dsal of his student 1life that zeal that will urge him during his

5 College: not exsotly the same &8 in the United
States, They are the Catholie secondary schools where the hue
manities are stressed,
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whole 1ife to elevate the Flemish teachers through his writings
and his teachinge It s 3till the same ideal of elevating ﬁha
Flemish people but as he hoaa&a older, he gave his idesl more
and more conevete form in the training of good competent teachers
It 18 next in order to ses the influences that shaped De Hovre's
mind.

be Cardina) Mepeler and Neo-Scholastio Philosorhy

Here 18 the beginning of his formal preparation in the
eoducational fisld, As was pointed out, he started with the whole
equipment of a sound Catholic home and student life., He still
had to broadsn his intelleotusl perspectivesi look at the kinds
of new equipment which were offered along the roadj piok up the
good elements in order to bulld up a solid foundation for a
modern Catholic sducational theory,

De Hovrs came to Louvein just when NeoeSgholssticlsm
had brokem its way through the darimess and the confusion of the
nineteenth century, Already about 1850, some authors and philose
ophers had looked back to the Medieval philosoprhy where they
hoped to find a so0lid basis for their further thinking, MNore and
more Catholie philosophers sawl

that philosophy does not vary with each passing
phase of hisztorys they claimed that ths truth
Soday and-teat LT the Erect Hedleval thinkers =

Aquinas « Bomaventurs and Duns Scotus suceseded
in conatruoting a sound philosophical system on




the data supplled by the Greeka upooiung by
Aristotle, 1t must be possible in our own day
to gather from thes speoulation of the Midd
Ages the soul of truth which it contalns,

In 16879, Pope Leo XIII gave the whole movement a mighty
impulse by his enoyelical Aeterni Patris. This encyoclical gave
1t 1ts definite sharacter and cuickened 1ts development, In
1801, Leo XIII established at Louvain, the Institut de FPhiloae
for the special purpose of teaching the dootrine of 5t, Thomaas,
together with history and the natursl sclenses, This institute
was placed in charge of Monsignor Mercler (later Cardinal)y This

tnatitute had been in existence for sbout twelve years vhen De

Rovre came under 1ts influence and the personal influence of the
Cardinal, Monsignor Mercisr was well aware of the difftoulty
that philosophy might have in maintaining 1ts control over the
ever widening fields of the varions sciences when he wrote!

As 8 matter of faot, the di/7iculty 1s a serious
one, and one may say in genoral terms, that it

is not going to be solved by m{ one mans As

the domain of faet and observation grows larger
and larger, individual effort becomes less compew
tont to survey and master 1t allt hence, the
necsssity of co-operative effort to mppiy what
is lacking in ths work of 1solated investigatorsg
henge too, the need of union between the synthetie
mind and gho anslytie, in order to ssoure, by
daily contaot and joint astion, the hn?mim
development of philosophy and scionoe.

6 M, De Wulf, "NeowScholastiocism," hell
pedia, ¥ew ‘!?or;:, 1311, f, 746 » Cathollo Eneyoloe

7 D, Mercier, "La Philosophis RéoeSeclastique,” Revue
Néo-Sgolastique, Louvain, I, 1894, 17, *
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That was Honsignor Herelier's insight, and according to
that he formed hils plan, He tried to interest sach of his stue
dents in a special field, so he directed De Hovre to the fleld
of education, He sent him into the fleld with this convietion:

Adapt the medieval principles and doctrines to
our present intellectual needs, Complete inm-
moblility is no less incompatible with progress
than outeandeocut relativiam, Vits in motu. To
make Soholesatlicism rigid and stationary would

be fatal to it, The dootrines revived by the
new movement are like en inherited fortunej to
refuse it would be folly, but to manage 1t withe
out regard to actual conditions would be worse,

Furthermore, his other views on the process of adapte
ation may be summariszed:

Not all Soholastie ideas that have been retained are of
equal importance; oriticism and personal econvietion may retrench
or modify them considerably without injury to fundamental princi-
ples,

Study of the history of the fleld: when szharing in the
work of historical reconstruction by employing eritical methods,
do not attempt to condemn the opinions of others in a sylloglsm
and refute them with a phrase, nor 4o not commend the practice
of putting whole systems into & paragreph or two in order to
annihilate them with epithet or inveotive, Iifuch interest should

be given to present day systems. It is only by keeping in touch

8 De Wulf, "Nso-Scholasticism,” Cath. Eneyol., X, 747,
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with setusl living thought that one will be able to olaim a_p‘lm&
in the twentieth century that will command the attention of the
opponents,

Cultivate the selencest Each avenve of investigation
must be followed up to provide a amt;gaotiu txpuiw:ion of phe«
nomena by referring them to thelr ﬁl&xmuu sauses and determining
their place in the umvamax order "or things} and this undertaking
11 the fammsia is to be deep and comprehensive, presupposes a
knowledge of the details furnished by each whm;g

Thus, ﬁhraugh Cardinal Hercioer, De Hovre got from the
Hoo»fiaholuuc phtlmophy the formation of his philoesophical
mind which brought him to the study of the other systems of edu~
cation. He studlied them profoundly, anslysed them, looked at the
foundations and the construetive olements and evalusted them in
the light of the old Scholastic prineiples and the always growing
new sxperience in Hurope and America, -

De Hovre always had befors his mind the figure of the
Cardinal as the ideal of an educator and he expressed his love
for his old professor when in his book, Cathelioeliswm in Wy‘“
he pletured the Cardinal as the representative of Belglan Catholie
Education not only for his writings but also for the inspiration
he gave to so many of hls students, He knew well encugh what an

9 De Wulr, "Neo-Scholastiolsm,"” Cath. Enevel., X, 747.
10 Frans De Howvre, Catholiclsm in Eduecstion, New York,

10354,
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1nzp1ratiog)ha had besn to hims It was also Cardinal Mercler who
helped him and directed him in the first steps of his ntudiisall
He brought him in contact with the seoond big influence in his
journsy through the educatiocnal fleld, e.gs, Dr. Otto ¥Willmamm,

es Otto Willmamn and Oermen Socia) Fedagogys
During a couple of centuries, individualism had invaded

all the domains of oculture, In the domain of art, individualiem
appearsd at the time of the Renaissance; in the domain of religlor
at the time of the reformation; In soeial 1life, it was introduced
by the French Revolution; in ethies, Kent had been its champion}
in éhu economic world it appeared as libaral politiaalléeanamy.
Almost parallel to thess various movements was the development of
individualism in the fleld of education, Among its foremost
champions were Looke, Rousseau, Kent, Herbart, Nietzsche amd
others, The individual was the oreator and the bullder of socle=
tye But after Napoleon, the national idea, growing more and more,)
paved the way for the reaction and socialism must be seen as a
reactions It is the offapring of necessity} it is the protest of
society against the abuses and disorders of the individualistie
regime and coming at the turm of the twentieth century, soclalisw
gained the sympathy of many philosophers and eduoators, From then

11 Jacques Maritain, Preface to Philosovhy and W
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on, it found more and more application in the different flelds .m

2

Soclalism as & reaction had its radicals, De Hovre did
not fall into their hands, Cardinal Heraler directed him to
#illmamn and {1t was about him that he wrote his dostorate thesis

La Didsetigue D!'Ottp ¥ilimann. Willmann was born in Poland
though from 1872 he was professor of philosophy and pedagogy at
the Cerman I}nivaraity of nguc.w Later on, De lovre came in

persenal contact with this"ido} of his student~time,” as Baur
,m.lj‘ Indeesd by reading his studies about ¥illmann, one ¢an
i'ul \hm he has liked him, It 1s the man in whom he fauna oxX~
pressed his own so0cial feelings and thoughts,
He must have been glad to read the following from Wille|
manns |

1f sducation had remained in contaot with the
simples educational philesophy of the psople and
especlially of the mural people, it would never
have gone off on the wrong path of individuale
ism + 4+ « the peasant conceives of education
sociallys he knows vhat the older generation exe
pects of the young} that youth will bde like ita
elders, As the moat reasonadle means to the
attaimrment of this end, he wants his son to take
hold of his farm and hiu daughter to y a
farmer, But he knows also that this legal ine
heritance should he complemented by a spiritual
inheritance; the young genepration must also take
hold eof experience and tradition, which alone
w1ll assure happiness and blessing, The peasant

cation, 148149,

12 De Hovre, Fhllosophy snd Ed
13 Ibid., 2154216,
14 Baur, Fesstreds, 7.
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knows that his mother tongue and the customs

of his people are ideal goods that are to be
passed on and that they are not to be lost to
future generations, And youth must also be
incorporated in the social bonds that sustain

the life of the rural populeaces The youth

will guard i{ntact the name that his father and
his grandfather bores} hs will belong to the
Church that baptized and instruoted him, that g
married his parents and buried his forefathers,

‘This was the educstional philosophy which De Hovre had
seen working in kis own little villagej it was the foundation of
the Flemish Student Movement, It was also the same educational
philosophy that he saw working in the Cathollo Churches Agsin he

sav this philosophy expressed and 8¢
in the work of Willmann,

De Hovre writes in La Pédagopie Scoiale en Allemagnes

On peut trouver en germe les principes pdda-
gogiques de ¥Willmann dans une conception cathoe
lique de la vies, Pour le catholioisme la tiche
supreme de l'edueation~rc1%giouae otent 1'ine
corporation de ls postéritd a l'organisme de
1'Eglise ot la transmisaion des biens spirite
uels., La congeption oatholigue nta jamaia perdu
de vue lo facteur social de 1'éducation ni son
but aocials toujours elle a cmsaidérée l'en~
seipnemsnt comme une tradition, et le aenﬁuﬂ&
de cet enseignement comme un bien spirituel, é

¥illmamn end his sooclal pedagogy gave to De Hovre the
value of the history of pedagogye |

156 Otto Willmann, "HSpsaal und Schulstube," 265288
&8 quoted in Frans De Hovre, Phllosophy snd Ed don, 219220,

16 Prans De Hovre, "La Pedagogle Scciale en Allemagne,"
%g§§$2§§%!.lllﬁﬁﬁiiﬂﬁ.§22&£&22£hQﬁ‘Eﬁilz&eﬁhiax Louvain, 1I,
’ . ,
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I1 y & 4%abord a faire l'histoire de la sclence
pédagopique ot didactique, on étudiera les
opinions, les théories, les systémes, les hommes
et les oceuvres qul les ont feit progresser, La
spéeulation abstraite riscue toujours de prendre
le contingont our le nécessaire, le particuller
pour le gendral et 4'établir ses généralisations
sur une base trop restreinte., L'histoires de
ltorganisation de 1'é&ueati3n et de l'instruction
doit prdvenir ces erreurs,

These were the words of VWlllmann which made known to
De Hovre the value of the history of all selence and directed him
into the history of pedagogy, in which he found the rield of his
predilection,

¥1illmann slso passed on to De Hovre his soclal pedagopy,
Education for Willmann 1is & passing on of all the sxisting valuesd
Therefore, education does not take place only bstween two pere
sons but also between tvwo pensrations, Seen from this angle,
education and instruction become the means for the perpetuation
and rejuvenation of both life and soclety.

S0, education and instruction do not exist solely in
the interests of the individual but they have to fulfill a social
role, Thdy are the agencies for the renswal of the soclal body
throuzh the transmission of the social heritage from the older
gonavabion to the younger and through the incorporation of youth

in the bonds of soclety, Soccial goods and social bonds oone

, 17 Cited in Franas De Howre, "La Didactique D'Otto
Willmann," Hevue Néo-Sgolaatique, X?Ii, 1909, 101.
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stitute the very sssence of our culture, Thse handing on of

15

these, the communiocation of them through instruction guarantees
the contimuity of our culture, Consequently, instruction is the
agency through which the intellectual goods sre handed down and
this process 18 essential to the permanency of soeial intelleote
ual life,

- With this eateem for tradition, Otto Willmann definite-
1y sides with the moderate sosliallsts and takes a position againe
st the radical sooislists,

Pirst of all, his fundamental prineiple of sociology
asks for two terminit the individual and soolety but not soolety
alons as it is for the radical socialists,

In the relation between the individuasl and the
copmmunity, the latter is not superior to the
individual: both are comploments of each other,
and neither of them 18 merely a means for the
othery There are two terwini in the moral worlds
the one is the personality of the individual, the
other 1s the intellectual and moral comrunity}
the structure of the physiocal univavsalapra makes
way for a new srchitectonie principle.

In the application of this prineciple in the field of
pedagogy, Willmann does not faver unconditionally the new branches
0+Zsp 811 kinde of special solences in immedlate preparstion for
@ profession, such 83 stenography, bookkeepinz, ote., even if

asked for in the name of social educationes In application of the
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pame prinai‘ph he definitely took a position against State eduw
ecation, especially as 1t was going on in Germanys. But abm all,
willmarm confirmed De Hovre in the social role of the intelleote
uel snd moral walues, While saying that education 15 a pasaling
on of the 1deal goods to future generations and the m::rpm*aticn
of youth in the moral organisms, he claims that the diffusion of
the culture to the people includes alao the morslization based
upon religion,

As 8 conclusion, 1t can be stated that De Hovre, under
the influence of the social pedagogy of ¥illmann, goes into the
stream of awial_ pedagogy but definitely in the path of the
moderate socialists with rather a oritical eye for radical so-
eislism,

This esteem for the person and thu' work of Willmenn was
clearly expressed in the quotation of Foerster at the end of a
study on ¥illmann, words which De Hovre made his owni

I am convinged that the time wlll come when the
works of Willmemm will be still more appreciated
than they have been and not alone by Catholie
educatorss when many of our modern educators will

take hold of these works and f.i;l\cl therein what
they have lonz besn asking for.l1®

De Hovre published his thesis La Didaoticue D'Otte
¥ilimenn, in Revue Feoe-Sgolastigue in 1809,

19 F. W, Foerster, "Willmern als Padagog,” as cquoted
in De Hovre Philosophy and Educatlon, 231332, ’
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T}mh this was a good analysis of the work of Willmann
4g shown by the fact that 1t was immediately translated mté
German and published in Zeitschrift for Christliche Erziehungs-
wissenschaft; (the officlal review of the Verein fifr Christliche
Erziehungswissenschaft; in fact the Willmannbund).
In 1913, when he published his article, "La Pedagogie

Sociale en Allemagne" in Annales de 1'Institut Supérieur de Lou~
vain, he gave & whole seetion (Chapter II) to ¥Willmann whom he

chose as the representative of the conservative~socialists, He
says: "A Otto Willmamm revient l'honneur d'avoir trace le nouw
veau programme des disciplines pédagogiques et d'avoir édifie un
systeme didactique adapte aux nxs.gemhs sociales et historiques
de notre époque,”Z®

In his work, Philosophy and Fdugcation, he also gave
Willmann & large part as representative of the conservative so-
clal oducatarhm Finally, when he was looking for a spokeaman
of Catholie philosophy and Cetholic education in Germany, his
choice fell immedistely upon Otto Mllmanm%

His next publication in 1910 was La Philosonhie Sociale

20 De Hovre, "La Pedagogle Sociale en Allemagme,"
Annales de 1'Institut Supérieur de Philosophie, II, 176,

21 De Hovre, Philosophy and Education, 215-232,
22 De Hovre, Cathollelsm in Education, 383-393,
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This whole soolal aspect must have had

quite an interest to De lovre. Denjamin Kidd asquired a world
reputation by his work, Soolal Evelution, published in 1894, It
has to be remembered that at the turn of the twentleth century,
Darwinism and all materialistic evelutionary ideas were in grand
yoguse All the defendants of spiritual and religious values had
g hard time, One can imagine how big a welcome they gave to a
work, especially in the rising sociology, that gave all spiritual
and religious faotors thelr true values,

De Hovre was glad to read the proof of the bankvuptey
of soleance in 1ts pretension to dominate the whole of life and
education and surely he must have besn confimmed by the concept
of soclal inheritance, established by XKidd as the dominant factor
in education, He must have been impressed also to ses stressed
at that time the social sfficlency of religion and morals, not
only beeause of tradition but also because it can be found in the
analysis of wodern soclal 1ife. He writest

Kidd n'e pes uniquement repris au paass le

ineipe seculaire de ltefficlience sociale
Egmcngp de la religion et de sa morals, il 1'a
degage des entrallles de ls sociéte presente par
1l'application des wéthodes les plus actuellest
1tdtude des phénomenes soclaux et l'dvolution de
ltorganisme soclaly 11 a montrd gue le principe.

traditiommel n'est pas ssulement valable parce
qu'il & porté le fardeau de 1'histoire (What was

23 Frens De Hovre, "La Fhilosophie S¢olale de Benjamin
K1dd," Revue Néo-Sg¢olasticue, Louvain, XVIII, 1810, 376-394,
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{ie,erEment oL P Tiateumly meds puces o
dessous de tous les phénomenss de la vie socials
moderne,

It must have been in reading the works of Kidd that he
bocm»mom and more interested in the part which the ethisal and
religious values play in education, It 1z good to remember that
he had felt this influence in iz owm educationi now he was looke
ing for a systematization and justifioation of these ethical and
religious values, That brought him te loock deeper into the work
of Foerster, In 1912, in the same Revue Nec~Sgolastiaue, "L'Ethe
ique et La Pédazogle Morale de Foerater" was ;mblish-a.% Ve
take that as our fourth point in the formation of De Hovre.

mal Theory of Fr. W. Fosrster
Baur sald that by finding Foereter in the first years
of his asecent in the Magogicgl world, De Hovre manifested the
intuitive quality of a historian,®®

Frs W, Foerster was born in Berlin, June 2, 1869, He

was a man of integrity and despite the adbuse to which he had bdeen
sub jected and of the suspioion that had been heaped upon him, de«
spite the hatred sworn against him by many of his countrymen, de=
spite prison and exile, he remained passionately attached to |

24 Ibid., 389,

85 Prans De Hovre, "L'Ethicue et la Pédagogle Morale
de Fggi-agg,” Revus NdoeScolasticue, Louvain, XX, 1912, 116132
end 201216,

36 Baur, Fesstrede, 7e
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truth and loyal to the volce of his consclences Thiz brought him
to several professorates at different universities in Cermany,
sustrias and Stieurlmdnm

An evolution can be sesn in the ldeas of Pr, W, chteJ.
As a child, he had known the Fthical Culturs Movement launched by
Professor Adler in New Yorks But coming in contaot with Italian
and religious art, his sense f.‘w reality gave him the feeling of
the insulficlency of naturalism, Little by little, the Christian
conoeption of 1ife appenled to him more and more c¢lesrly as proe
foundly realistic and at the same time highly tdealistic. He ex=
presssd it in what can be co~sidered the pulding thought of all
his work: “Return to reality means s return to truthg return to
truth means & return to Christ,” He set himself as a task teo
lead men baock to the traditional truths of Christian teaching by
an analysis of ranlmnﬁa

De Hovre found in him a Christian philosopher of culturs
for whom "the soul of sll culture is the culture of ths soul,"
He saw him also as & leader in the fleld of Christian ethics and
oharacter education, which was based, according to Foerster, upon
the principle of self-imowledge,

But De Hovre admired Foerster sapeclally because he aote
od a8 & conelliator, Foerster himself was awars of thate In
Schuld and 3%hne, he says about himselfs "The author hes always

27 De Hovre, Philosophy and Educstion, 342e343,
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considered 1t a duty to endeavor to reconcile the zpirit of tra-
aditicnal education with that of modern eduo&tian.“ag That ﬁas
shat De Hovre was looking fors the old traditional truths
prought forth and adapted to the modern findings. He too had
felt that the scientifiec psychologists wers dividing men in
different parts but now in Foerster he found an artist in psy-
chologys He had for De Hovre, psychological inaight.

That is why he iiknd him so much, In his own education,
he had felt the effect of a character education, Foerster saw
the character of man as & synthesis:! it has both posltive and
necative elements; it combines the stremgth of the man with
tenderness of the womanj it tempers foree with love; 1t is as une
ylelding as adamant, yet tender as & mother's heart, All those
forces have to be organized, e.g., the tsacher has to Lring hare
mony into the soul of the ohild, to assist the child in the
attairment of selfemastery} one has to master the forces within
himself to direct them on the way to his goal, Let us, as an ex-
ample, ses what soclal education meant {or Foerster, as seen by
De Hovrel |
Pour Foerster, 1'éducation soclale est dono

avant tout 1l'éducation de soi-meme, l'émancipation
de la consclence ot du coeur de tous les penchants

4

egoiatas, la regenératicn de la volontd, en un mot,
1taffermissement du caractére, L'éducation sociale

29 Fr. ¥, Foerster, Vorwort, 111, as

quoted in De Hovre, philosophy and £d




contemporaine, par contrg, stest trop ex-
clusivenent donné powr tache 4d'adapter lthomme
& 1la solidarité sociale, de faire de lul un
membre actif de lx: ;gﬁ;&aii Cette {gn&a:a:a:ae
erronee, parce qu'elle néglige un elemen ‘
tegrant de toute éducation., En vertu du duale
igme de la nature humaine, toute culturs comporte
pagnuirmant\m $1ément positif, qui consiste
& évelller ot & Mvnlqucr 1';201@10 d‘action,
et, ltautre part, un slément néegatif, qui cone
siste a cultiver l'énerzie 4'inhivition, Clest
cs dernler élément qul & 8té presque totalement
négligée Il est indubitable gu'en verty de sa
nature sogisle, lthomme doit 3tre ddugue pour
la société et, & co titre ses tendances, gos
agﬂmdu, see energles scelales doivent ‘etre
développées, mals 11 n'est pas moins manifests,
d'autre mr&, que les aspirvations superisures
de la personnalité husmaine trouvent dans les
instinots sooclaux des ennemis redoutables, dont
elles doivent s'affranchir,

It 13 nothing else than the old Christian ascetism that
De Hovre had seen working in his homs and school, But he was
awvare at the same time that these same »ald prineiples had to be
adapted agaln and he saw how Foerster had

plumbed the uttermost depths of real life snd ea-
tablished his foundation on the rock bed of truth,

By viewing human life %p s%ﬁg ”{!M%% he
has been able to determine what is true to o in
the literalurs of the pressnt and in that of the
past; and he has combined, as no otheyr wodern writer

has succeeded in domg these partiasl viewa ag
truth in & sinzle, un ftad vision of reality, 1

Allemagne,®

30 De Hovre, "La Pedagog! ;
s P IT, 263253,

Annales de 1'Institut Supdrieur de
31 De Hovre, Philosoph
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As a conclusion, De Howvre found in the work of Foeratery
an oxpresaion of the prineiples he had seen working in his ewn
education but in these teachings he saw an adaptation to the rew
findings of psychology, soclology and the other suxiliary sclienceqy
of education,

De Hovre went on to say, that Fosrazter, although he
threw new light upon the natursl basis of religlous 1ife, 414 not
explicitly work out this religicus element of his theory of edu~ |
cation, Foerater mwgni“d this point but sald that he 414 nod
work it out because of cther reascns; he admitted "my whole sys~
tex of ethies has no foundaetion other than the one laid down

from above, viz., Jesus Christ,”

De Howre wrots his first article about Foerster in
1912, "L'Ethique et la Pedagogle Sociale de Foerster,” Rgvus Nepe
Seolastique, louvain, 19123, In 1913, when he published in
Amnales de 1'Institut Superisur de Philosophis, "La Pedagogie
Sociale en Allemagne,” a whole chapter was about P, W, Foersters
After the War, these two remarkable men came to know sach other
and 1t becams a real frisndship based on admiration for each
other, De Hovre gave & whole part (part IV) to the philosophy
and educational theory of Fr, W, Fosrater in the book, Philosophy
and Educatione Vhen in 1930, De Hovre wrote his book, Catholie
glsm in Education (translated 1934), Pp, W, Foerster wrote in
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the preface!

It is not without some hesitation that I
have accepted the honor of writing a preface
to this work from the pen of wmy dear friend
Doetor De Hovre, for, to be frank, 1t 1is ragher
d1ffloult for one who {8 not a member of the
Cathollie Church to pass judgment on a work
that is esaentially Catholie, the reading of
which, moreover, makes him foal kaanlg his ine
ueapogenca in matters ecclesiastical. @

es Iaking g Definite Position.

In the meanwhile, De Hovre was ztudying and looking
deeper and deeper in the soclal theories of Germany, This ree
ssarch was gathered and published in 1913 in Annales de l'Instituy

Supérieur de Philosophie under the title "La Pédagogis Sociale en
n33

Allemagne,
The tone of this essay was already quite different, It
vas the work of a man who had mastered the subject and had taken
a definite paultlon; At this peint, we may say that his views
about soclal pedagogy were qulte well established, In this ssasyy
he treated first Otto Willmann as the representative of the cone
servative aaeialista, then Paul Natorp as the representative of
ultrae-sociel pedagogy. He eritised him especially becsuss il

subordonne 1'individu 4 la soclété and of course also because he
sald that morality exists only for soclety. In a third part, he

32 Pr, W, Foerater, Preface to De Hovre, Catholiecism ;?
Education, viie

33 Ds Hovre, "La Padagogie sociale en Allemagne
Annales de 1'Institut Supdriour de Fhilosophis, II, 1913, iswm,
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took up Foerster as the representative of social education based
on social ethiea,

De Hovre had definitely taken his stand, The two fige
ures that presided in his formation can readily be seen as Otto
¥illmann with his social view of pedagogy and Fr, W, Foerster
with his stress on character formation bassd on religlon., At
this point,'vt ¢an see that De Hovrs had reached a!ﬁost the snd
of his formation in the strict sense of the word, Another artiole
was written during this perlod (1914) 1.s,, "Pestalozzi and Herw
bart.® Because of the ocutbreak of the War, however, it could not
be published and 1t bad to walt until 1920 when Les Apnales de
1'Institut Supérieur de Philosophle were published for the first
time after the ﬂu#‘a‘

He gave & good analysis of both educators (typical for
his method) and then a good oriticism in which he atated what was
good and what was lanking¢ One feels that at that time he had
hia own dn?inica standards by which to compare the different syse
tems,

From thils point on, De Hovre felt that something had to
be done and that he himaself could do aamuthiﬁs for the education
in Belgium, especially Flanders, Another friend of his, Dr, De

ans De Hovre, "Pestalozzi et Herbart 8 4
1tInstitut 3 “”g§§;“gg de Xgélgggggkg Louvain, IV, 19&65§§§§§&§§JL
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Coons, alsc was rosming around with plans,>° But in 1914, the
¥ar broke out and there were other things to do: his "producing"
| period had still to wait a few years,

do ZIhe ¥ar snd Contagt with Englishe-Americen Educat

His formation seemed to be finiashed when the ¥War starte
eds Clroumstanees bBrought him to Engleand with other Belglan
refugoes, Bia first work was to help them materlially and spirite
uslly, but of course, ualfter a while, he was working for the ors
genization of the education of the younger refugees, But aven
all this other work did not keep him from examining the English
and Ameriscan educators and their philosophlcsl systems. 1In 1917,
he was able to formulate a solidifisd m&mm; of these systems
and inmmmmu he gave an analysis and
comparison between the ideals of the two different systems, That
it };ud some real value can de assumed from the fact that the Enge
lish Bishops were quoting in their letters whole passages from
that hmklttnw

Again, he was working according to his method, KHe first
wont to the dbasis of the educational syastems, He found that tha
soul of Germany, at that time, was the Xultin and as & consequencse

38 V, D'Espaliler, "Hovre, Frans De," Katholiske
gyslopedie Yoor Opvoeding sn'Onderwys, Pax, Den Haag, 19b:

26 Frans De Hovre, German English Education
York, 1917, » Sapman ad ‘ ’
37 Beur, Feastreds, 6.
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| education was the transmission of the Xultup, a eapital which is
essentially national and intellestusly therefore, sducation had
to be given by the State, for the State, bscause Xultur is the
possession of the State,

Thia was not so in England, Civillsation for the Engw
1ishman was concentrated around the person and although pragse~-
tism had found 1%8 way inte m dopths of that olvilizastion,
still 1@%& based on the Christisn prinociples of persomal frese
dom and brotherhood of mankind, The oharactsristic of English
sducation was the formation of the "gentlieman® with stress on his
morel education, De Hovre sald that English edusation wes sound
in prineiples but it has to be completed, First of all, he says,
it needs an uxtmi fon of 1ts educational horizon and that means
sapecially the 200ial aspect, Furthermore, English education
must despen 1ts intellectual culture and try & more effliolient
organi saeiamm

As a conolusion, he sees the war a3 a clash of two edu=
cational systems based on two dlfferent philosophies of life,

And Just as in life, we find that in the end,
right 1s might, thaf the righeous men is also
the strong mean, the righteous nation also the
strong nation, in the same way wa shall come
to sees that the education which is based on

the rightsous prinociples {s also making the
strongest man and the strongest nation.d

38 De Hovre, Jorman snd English Education, 100-103,
30 Zbid., 99
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The war taught and confirmed him more and more in the
sonvigtion that one«sided edussation is very, very dangerous for»
huwanity, |

Moreover, the war will have shown with effect

the traglc sspect of science, of inventions and
of theories of life 30 as to make it plain to

the most superficial mind, that progress in
knowledge, in intellect, in sclence, which s

not wtm&&d by a corresponding progress in
charaster and conscience, in heart and soul, is
bound sooner or later to end in a “eaatmpﬁt‘ 40
not only for individuals but for entire nations.

De Hovre came baok from England with a deeper insight
into the relationship betwesn philosophy and education and alse
with a broader view of the existing educations) systems, He had
sesn the English system at work, He had read tho works of the
American educatorss Only a few months wers necessary to bring
some balance and relative rest in Belgium so that De Hovre, more

maturs than over, was able to start with his "publie life.”

40 Ibid., 108,




CHAPTER IIX

WORKIRG OUT HIZ THEORY OF CATHOLIC
EDUCATION

Pelgium was recovering, materially speaking, very rape
1dly from the destruction of the war, But as in any war, ui:iu
time changes also had taken place in the minds of the peoplas,
0+2ep in 1919, universal suffrage was adopted in Belgium, While
many w#ya were takm up again, in every fleld new ideas sprang
upe Do Hovre, together with De Coene, thought it to be the good -
moment to bring more 1ife in the educational field and to widen
the horizon of the many Flemish teachers, They sgresd upon
ataxvtmg' a new sducational review, Vlaams Opvoedkundig Tydschelfd.
It was certainly a risk because the Flemish teachers as a whole
weres not yet ready for such a thing but it was the conviction of
De Hovre that they had to be made ready for i.e&! This publication
provides further inasights into the development of De Hovre's
theory of education, While its influence 1s discussed later, his

1deas received even more substantial circulation in other ways,
Through more and more contact with the many systems of edusation

1 V, D'Eapallier, "Hovre, Frans De," % tho %g&
%.M_ voor Opyoeding 2.’3 W’ II, 1‘9&2, en “;&;&a
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in the diffsrent cocuntries, he became deeply convinoed of the
interrelation of philosophy and psdagogye De Howvre applied this
prineiple to the differont non-Catholic educetional systems and
so he was able to bring back these systems to thelr basie philose
oph¥e ":':his i the burden of his first main book, Paed |

¥ys bggurtg published in 1984 (later on tranalated in French by
G+ Simeons and in 1931, translated from the French edition inte
English by Rt, Rev. Edward B, Jordan under the title, Philosophy
and Edueation)s

0f course, as :Qoaéily can be seen, this work asked for
a supplement, which came in 1930 when he pudblished Het Katholl~
pasdegog agogiek (translated in French by
Ge Simeons and in 1934 %ramlacé& from the French edition into
English by Rt, Rev, Edward B, Jordan under the title Catholicism
in Educstion)es This work used the same principle of the intere
relation of philosophy and education applied to Catholic edusae

tion snd 1llustrated by the 4ifferent representatives of Catholic
education in America, France, England, Belglum and ﬁommy—;

It %= sspecially in thess two books that can be found
hies theory of Cathollie education, In a second and third part of
this chapter, the work of De Hovre in the more practical fleld
will be dealt with, although 1t 1a good to recognise at once that
even his two main books are not just written for the sake of

thoory but they are also written as textbooks to help his stue
dents at the Higher Inastitutes of Pedagogy.
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- Ae THEORY

It was through the history of education and through his
contact with the many educational systems in the different coun=
tries that he became more and mors aware of the interrelation of
philosophy and education, Because this 1as a basie principle in
the whole theory of De Hovre, we wlll see first what he exactly
means by this interrelaticn, Then we will see what he rinds to
be the basiec principles of Catholle philosophy from whieh then &
Catholie pedagogy has to be derived,

l. Fundamenta) Lew of Interrelation Be
and Edusstion
Every system of education is based on & phi~
losophy of 1life, All education properly so~called
1s based on a complete philosophy of 1life, 4Al)
trua-gﬁnaatian i3 based on the true philosophy of
11fe,
These are the words in which De Hovre statss his fundamental law
of interrelation between philosophy and education,
When De Hovre atates this law, he presupposes s partice-
ular idea of education, Educatlon is for him, as for willmanu; a
passing on, from one generation to another of all the existing

values in a sertalin culturs and civilization, In abh&r'ﬁords,

education is the inecorporation of the child in a system of spirit
ual values and of athical ideas which it does not oreante but find]

2 Frens De Hovre, Cathollelsm in Education, New York,
1934,3. |
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glroady established, The child has fipst to be incorporated in
the soelal institutions inte which flows the stream of tradition,
But having received the nurture of this tradition, the educated
man will be able to offer something to the further development of
humanity: "in a word, education is the spiritual propagation of
the human race.*>

This definition of education is descriptive and historw
lcals It does ﬁnb say what edueation must be phileosophleally,
but it tells us what it 1la in the concrete, what it waa in the
past; what it 1z now in the different countries: it is rather
the definition of an educational systems It tells us what the
educational systems are in America, in Germany, In Japan and elsed
wheres This viewpoint, though, 1s very interasting because it
brings new light to the different educational aystems of the past
and of the present, It shows usz that even for sowcalled primitive
people, there 18 a kind of educational systems education there=
fore bears this stamp of the cultural dovalopé@nt. The truths,
the values, the 1deals and the moral standards that govern the
| 1ife of the tribe are handed on from generation to generation,
0:2¢; fOr a great part in the initiation ceremonies. It shows us
too vhy the educational systems of the Orient are 8o greatly
different from thoss of the Wast,

3 Ibid., 24.
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?}ﬁh this definition of education in mind, one can see
{mmediately that every system of edusation 48 really based én a
philosophy of life becauss education is nothing else than passing
on éh& philosophy of life prevailing in & certalin culture or
civilizations Purther, ome ocan see, even within the same oculturs
or civilization, many different educational systems, This can be
| set down as the natural result of the confusion and uncertainty
of the prevailing philosophies of lifes De Hovre has showm
clearly how the 4Aifferent educational systems are only an ex«
pression of the follow!ng philosophies of life, 6+gs, naturalism,
soctalism, nationalism, individualism, stcs All theseo philosos
phies have worked out educational systems because it is &hrﬁngh
the educational system that they have to survive and that thelp
principles have to be handed doms De Hovre beocame so aanvinaaﬁl
of this fundamental lew that he stated that "the spirit of a
people s epitomized In i%s educational systeme « o o In educa«
tlon, more than in any other domain of oculturs, breathes the spire
it of a peoples o » » In a word, the 1deala of education are the
cultural idesls of a race or people,"? In Germany, education was
the passing on of the Kultur with all its connotation. In Englandg
& characteristic of its education was stress on the formation of
with an emphasis on the moral vaiuna.s And here

4 Ibid., 1. oy
fork, 191757grans De Hovre, Jerman snd Engl gLien
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been able tp find 1its way into Axerican schools because the imerw
icen mind felt the need of & philosophy of 1life which could mane
age to get along with people of all kinds of cultural background,
On the other hand, at the root of the many complsints about
modern progressive education in certain eircles ecan be saen the
dissatisfaction of many with the pragmatism underlying 1te

This intorrelation between philosophy of 1ife and eduw=
eation does not mean thouzh that @hilaaayhy and education are one
and the same thinge Fhilosophy has its own objeet and its own
point of views, Both deal with man a3 man, For neither philosopty
nor education 1s man simply an animal, or an intellectual belng,
or a member of societys For both he is & human baing in all his

6 This distinetlion between philosorhy and educaw

various aspectss
tion can, in the view of the present writer be made elear by the
followingt For phlilosoohy, man 13 seen in hils very nature. Fdue
cation sees the man in the concrete approaching his pgozl, Phie
losophy loocks upon man in his relations to absolute values, 0.2,
where has he to go according to his natures Fducation deals with
a conerete child, a growing man, moving to a goale FPhilosophy
muat furnish the eloments: man « goal - direction, But once
these elements given, it will be the further task of education to

see how this Individual child, pgrowing every day, will reach that

|eoal, %We can call philosoprhy the basis of an educatlional system,

6 De Hovre, Cathollcism in Education, 23,
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but other sclences as psychology, soslology, ets., will have to
help the educator to provide the best way to attain the goal, As
Jasgues Haritain says in the prefase to the FPrench translation of

Paedagogische Nysbsgeerte (Philosophy and Education) “"Edusation
1s not an sutonomous sclence but is dependent upon ;milomph';."’

8. Prinoiples of s Catholie Philosophy of Life

De Hovre writes in Catholieism in Edugation about the
fundamental prineiples of the Catholie philesophy of life; he
does not give us a strist philosophioal analysis of the elsmments
that constitute this philosophy, We 40 not find a deep explan=
ation of the conecept of God, of the nature of wan or of the am
of mans That, as he says, can be found in treatises on philoso~
phy and theologys He tries rather to give a aynthesis of Catholis
thought underliying m Catholies edusational aystem, It is in the
ssme approach as the work of Karl Adam, Peter Lippert, Erich
Peaywara and Romano Guardini, As thess authors sttempted to make
a synthesis of complste Cathollie thought into one living mw;
De Hovre tries to make a synthesis of this Catholic thought in

the field of educations So this work is not an exposition of
"whilosophical principles in edusation™ (Opvesdkundige

7 Jacques Maritain, Preface to Frans De Hovre, mm
Education, New York, 1931, vie
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w} $+04, & conception of 1life that takes in scoount sverything
ehat 12 real, whatever the source may ba.s To make the dlatine~
tion clearer, the preasnt writer would prefer tv apeak about the
prineiplea of the Catholic conception of 1life or simply the
pﬂmiplu of Catholiecism,

De Hovre sees the Catholie comception of life in three
circles, which may also be oalled magnetic fieldst o¢osmos, man,
societys Each of thesze oiroles ia centered in a central idea
that will be able to reconcils the apparent mtmdluﬁims&°

Re fLoSmoS

This cirele 13 centered around the 1dea of ereation,
The difference between Creator and oreature is ;gmmﬁv by the
fundamental 1& of ontologtcal analogy, which results in the
following principlest

Both Ood and creatures have an existence 4mp¢r to them«
selves,

There 1s a resemblance between God and the oroated
things,

Thers 18 no squality between God and the creature,
These principles make 1t possible for the Catholic entolegist "to
take a yia medis between conflicting theories and to harmonize the

8 De Hovre, Catholleiss in Education, 38
9 Ibid., 5384,
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contradletions that the contemplation of reslity presents.” It
is very intereating, as De Hovre does, to ses how, historically
this conoept of orsation has kept the Catholic conseption of 1ife
from falling into naturalism or supernaturalism, subjectiviem or
objectiviem, phanomenalism or substantialiss and many other ex-

clusive ons~aided ayntems 61@

be Man |
The central 1dea of this éircla is the Inqarmationt God,
vho became a mani the Man«~G0od, Here, the sume principle of ane-
alogy workss %The concept of Christ and the conoept of man are
in part similar and in part dissimilare The Incarnation is at
once & link and & barrier between Christ end mani,* Christ is the
fideal of all hwnanitys He 1s the ideal man to whom everybody can
look upe In Christ, it can be seen how human nature can be ele~
vated and certainly this gives a more comprehensive conception of
man whioh, for example, biology or mere naturalism never will be
sble to £indi}' Moreover, the present writer thinks that we still]

can go further; if we do not limit ourselves to the historical
Christ but 8¢ 0 the mystical Christ as well, we will find in

"supernatural grace” new forces which even the most developed
humen payshology i3 not able to suspest, At the other side, we
find the concept of original sin and its effeots upon man. De

10 Ibid., 53«61
11 Ibid., e1-63,
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Hovre 40es-not mention this explieitly in Cathollcism in Edugge
gion though, of courae, he presupposes it in the dogma of Insare
nations So, we ses how through the central 1dea of the Incarnae
tion, the Catholie coneept of 1life holds up the tension between
the extremes: not pessimistic, not optimistie but reals And
sgain, history shows how Catholicism had to defend the dignity
of man?s reason and will against fideism and rationslism, ageinst
doterminiam and indeterwinisme We see how this conception of

life finds plase for charity and fiveness, for self-abassment and

self-assertion,i®

e¢; Socisty
The central 1dea here 1s the Church, seen as the peye

foot society or as a real commmnity and not only in its external
organization,

In other sooclal organiszations, the vital prinele
ple that animates them eomes from without, The
action of this prineiple 1s from without inward,
from the periphery towards the centeriy In the
Chureh, on the contrary, life flows from within
mxenr&;. from the heart of the organism to the
members, from the Head, which is Christ, to the
membars, from Rome to the four polints o§ the
compasss Its soclal structure, therefove, is
organic in the proper sense of the tem, In the
Church, the whols is greater than the sum of its
parts) in faet;, the whole is antecedent to the
partas The Church is thus a living organism in
a sense that is not trues of any other social ore
ganisation;i

12 MG. 69*71-
15 Ibid., 78.
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#ith this consept of the Church, the prineiple of analogy worka
again, The Church has a resemblance to other social organisationg
got it differs from them in many ways. The Church, like any
other social organization, gives conerete sxpression to the idea
of incorporaticng but because 1life also flows from the Head to
the minn, Catholie soelology 18 based on principles distinet
in part from those applicable to other forms of social organizae
tions, These principles are the source from which the Churoh
draws that power of harmonizing social conflicts whiech 1t has al~
ways possessed, e.fs, the tension betwesn individual and soclety
is solved not by giving up one for the other but in this highly
contralized society the soverelgn worth of the individual person-
ality is never lost sight of, By being incorporated, the ine
dividusl gets in contaoct with & new 1&:0' he never sould dremm of,
be gets inte a stresm of new 1ife without becoming the stream ite
sslfy JNever may the organisation of the Church come to stond bee
tween God and the individua) but the organisation of the Church
guides the 1@17&6&&1 0 m; guidanes which never should becoms
obstructive and is by no means & limitation. This conseption of
the perfest society is able to reconcile religion and all forms
of real culture, tradition and progress, nationaliam and intere

nationalism, aristocracy and dumwéu

14 Ibid., 71~84.
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As cen easily be seen, the Catholic conception of life
is thus Godegentered, Christesentered and Churchegentered, Looke
ing upon this coneeption of 1lifs, we I'ind the following charactem
isticss

This conception of 1ife 1z universalistio, 1,.e,, it
stands open for all reslity in all its multiple forms of relations
and interrelations which man has with the beings surrounding him}
it has & viewpoint whioh embraces all humanity and not only a
particular group, 1t hes a comprehensive view of life as & whole
and 18 not spell«bound by just one phase of 13;::.".”

| A second characteristic of the Catholis conception of

life 1s the goinoidentis oppositorum: "The mind of Catholliolsm
percseives relations, unity and harmony among the various aspeots
of 1ife which to the narrow, limited and superficlal view of the
unsided mind must always appear contradictory and irresoncilable.”|
It {5 becsuss Catholiclimm takes all phases of reslity into acoount]
that thers always will dbe a tension existing between the seeminge
ly contradistory extremesj Catholicism does not bend over to one
or the other of the extremes but keeps the tensiong ahumotwutﬂ
of a1l sound 1ife; 19

3. Prineiples of Gatholls Eduostiod

18 Ibid., 38«40,
16 JIbid., 5182,
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Catholioe :ﬁuﬁneim is g:t g«mlyzum »r“
systems of pedagogy the contrary,
is he archstype, the mwi‘ect pattern, to imsh
all education ahmld conforms 1t 48 the
the fountainehead of educa m).
mother of eématiggnl wisdom,
the hwul& @f eduwsational truth,

This is the thesis that De Hovre dares to put forward. FProof for
this thesis of course lies in the essential orgenic csonneotion of
Catholloc edusation with the whols of Catholicism, ISt 1s merely
sn application of the principle of the intervelation of the phie |
losophy of 1life and education,

Education, as Catholicism sess it,

deals with the soul of man, its ﬁ?ﬁ”‘ is his
stmplete transformation fyrom & o of the
flesh to a ¢hild of Gode It aims to open his
mind to the vision of twvuth, to clarify his
sense of valuss, to adjust him to the things

of sternity as mu as the things of time, to
make him e fzithful memder of the 4divine amlﬂzy
which Christ sstablished, to lud him to God,

« o « The tesacher 18 an glter ‘i.im::t..., -:.i‘i..:,,. M”
work is a continuation o
oation s an ethieal, a muateuu utiv&%
whioh 18 conesrned vfth things tha ghe
est in the secales of valussy the mmz of the
ohild and 1ts eternal destiny h! truth of
Christianity, the Church and Sode

As the Cathollic oconception of 1ife 18 theo « O’hriim -
and egelesio=gentered, so Catholie education too gravitates to

these three centers,
%God 13 the cornerestone in the structure of Catholie

17 Ibid., S1.
18 Ibid., 116,
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education, Educational aims and educational values are to be de=-
termined with reference to Him,"1°

Christ, the Godelan is the i1deal of man: He 1s the Way,
the Truth end the Life, the center of religious education, "He

| 15 ‘the Model for education; He is the inspiration and the ultle

nate and of all sducational eaﬂnavur.“ga

The Chuwch @s the Hystiecal Body of Christ enlivens
every member. The Church in 1ts essential characteristlics is a
teaching body, and because It gives at bh§ same time the atrength
to keep what It temches, It 13 essentially educative, e.gs, One
could show the sducational value of each of the dogmas and the
saﬁvauonta.ﬂl

Aa these three centers have been explained when we
dealt with the prineiples of Catholic philosophy of life, let us
see how these thres centers for De Hovre gave to Catholic educa=

tion 1ts esasential characteristicsa,

as Universallsm
As the Catholie conception of life was open for all ine

formation about reality whatever the source may bs, Cathollie sdue
cation also must bLe open for all scurees of light coming from

other sclences, Do Howvre notes how the grasp of fuller reallty

19 Jbid., 120,
20 M.; 121‘

21 Ibid., 122,
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gives to Catholio eduscation a more universalistic and bdroader
viewpoint in partioular flelds of education,
This universaliam is a key to the histery of edusation,

To be solentiffcally historical, the historian has téo sympathize
and try to understand the individual, the epoch or the event he
took under study, It can not be denied that the Cathuolie cone
ception of 1ife has played a domtnant rele in the hiastory of the
| past two thousand years, The history of Western culture, thus
impressed by Catholicism, must be studied in the light of Cathow
lic teachings Seen in this light, the history of education will
be much broader, e.g2., than the hlstory of education reprusented
by methodologists or educational) psychologista who are looking
into the history for a confirmation of their limited view of
reality, _

The widening of one's horizon, the dngcnin?

of one's thought, and the humanizing of one's

investigations and ressarches in the flslds

of education and of the history of sdusation

are necessary conditions if these researches

ars to lay olaim to the scientifie characterg

and to the extent that these conditions are

fulfilled, to that oﬁm& will such studieas

be Catholls as we11 |

This universalism finds its expression also in physieal |

gducations Physical education, as it is sesn by the naturalists,
takes oarve of the body, but the body alone, and such a viewpoint
is wry narrow and even dangerous to the health of the body be=

82 Ibid., 186129,
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ocauss it disdains the sources of health and vitality that the
individual may find in the higher powsrs of his nsture, No one
part of man can be developed without giving attention to the
other part or the development of one part becomes detrimental to
the whole, The Catholic education looks upen physiecal sducation
as & means for the development of the whole man, Moral health

and physiecal health wust zo hand in hmdi”
Universalism ip the Art of Teaching  With modern stress on psy-

chology in the fleld of education, maybe nothing 1s treated more
in books and pamphlets than methodology, or methods of teaching.
All kinds of methods have been presented and still general accep-
tance has not been found becauss usually all these methods lasek
unitys they have no soul, no form or organization, New centers
of refsrence have been proposed, e.g., nature, society, State,
otde, but all seems to be in vain, As opposed to these oshanging
views stands the Catholla educationsl system with the basic peye
chologloal and methodological principles of a philosophiesl

appﬂwh to universal truthg an organic unlity in this truths and
aiming at edueation instead of mere instruction: Only a philoso-

phical approach to truth san give the child a seale of walues in
the studled material; This approach will give him an insight in-
to what a subjeot, e.g:; natural sciences has to do with his 1ife

23 m‘ » 129-132,
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and the uttg.&mmﬁ of his goal, Catholic sduecation necessarily
aims at the development of this philosophical spiriti 1t is out
of this spirit that the university ng.m Together with this
philoscphical approach goes the prineiple of organie unity,
, There 1s & clear distinetion betwesn what
- As primary and what sesondary, between what is
- fundamental and what accessory. Yet the oone
neotion between these 1a nsver lost sight of,
Catholie theory of education is possessed of a
structural wnity and order that ave lacking in
other systems, It maintains a hievarchy of
values and puts the proper emphasis upen &nh
and every 26 of the work of education, ¥
And & third principles of Catholie sducation in tesching is the
convistion that 1t 1s not a matter of mere Instruction but the
teacher must alm at the transformation and development not enly
of man's ideas but also of his impulses, his interests and his
willy Catholie education enlightens by the truth 1t fmparts dut
1t also gives the sourses for strength and power to live acoor —
iing to the truth so that the educand, guided by Christ, may attain|
his eternal dnt&ny.” |
As one can ses, thess principles give still enough free
dom to the individual teacher to adapt himsslf to the child, It
$s only in as far as the modern systems will come back to these
fundaxental principles that thely methodologzy will conform with

reality,

3‘ m' » 153”155’

25 Ibid., 136,
26 Ibid., 157,
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Universalisg in Chapecter Education  The modern trend to chare
acter education sesms to be largely on a raticnal foundation, It
is again a limitation taken up in the name of solsnce and s0=
oalled truth, It i3 possible in thought to oleave human life ine
to animal, rational or mybc supernatural parts bt when it comes
to practice, 1t is imposaidble to hold the division any longer,
Man acts as & whole and where charaster education has to be taught
on mere rational basis, it is limited and 1s not based on the full
realitys Catholic education again 15 much broader and is able to
take up the formation of the whole man, natural and supernatural,
rational and religious, No field has to be excluded but all can
be taksn in scoount and bound together in an organic uniwam
b Orssnie Uity

~ "Seek yo therefore first the kingdom of God and His
Justice, and all these things shall bs sdded unto you." (Matt,
VI, 33) This principle of Christ spplied to education gives
Catholie education its ww:‘de unitys “Religious and moral traine
ing sonstitute the vital prineiple of Catholis edueation,"28

87 Ibid., 159-140,
28 Ibid., 141,




Here we have three csoncentric circles, The
imermoat stands for religious training which 1is
the core of Catholic education, About this is
drawn another cirele to mfmaant moral tralning
which, sccording to Catholic teaching, is abso=-
lutely dependent upon religion, The outermost
circle 13 divided into several sectors corresponde
“4ing to the special fields of esdueation, intellect~
ual, physieal, ethical, ete, Each of tm circles
and each of tha uetws has characteristics of
1ts own that delimit 1b from the otherz, Yet, it
i3 apparent that there 18 an intimate connection
between the outer and the inner oircles, since one
includes the other, and that the mtivity mani~
fonted in ggy one division 15 the activity of the
whole mm

290 Ibid., 141,
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This diagrap shows very olearly the moral basis of each division,
These are briefly indiocated,
Physicsl Fducation  "Mens sans in gorpops sang. Industry,
temperance, chastity, self«confidencs, courage, selfwmastery and
good humor are important fastors in maintaining health,"30
Intelleotual Hducation Hative ablility has its wvalue but can be
over_estinated, To do real intelleetual work, a strong willepowe}
is required, "All the necesssry conditions for genuine study and
gonulne tesching, including interest, attention, mental aotivity
and the rest, are Just as much a product of the will as of the
intellect,” Even to be objective requires a willepower that does
away with egoliem, pride and pmjudiuual

Yooational snd Professional Training  Each profession asks at
least as much charaster-stypength as knowledge, The good lesader

ean be helped in matters of knowledge; seldom though can another
make up for the defects in his charactem, s '
Sexual Education As Pope Plus XI stated, the beat kind of sex
eduocation is the indireet ones There 18 & time and a place for
acqualinting the child with the faets of sex but the ehild must
primarily be prepared by practice of self-denial and will traine

1”@.55

30 JIbid., 143.
51 Ibide, 143145,
32 Ibide, 145«148,
35 Ibide, 147,
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€ivio Education It 1a not the lnowledge of the state insti-
tutions that makes s good citizen, but rather his personal chare
acter, his honesty, his Industry and his fidelity to dutys
Nationel Pdusstion  Heross have emw' plage in a national edu-
cation but a nation is depsndent upon the ordinary men and women,

SCSieL L it et Jon the s

science and Suaf:iu are littls more than empty

:gg:;sgmﬂt long endurej it is bound to eole

In the view of the present writer, & word could be adde

ed for intermational education, Objective lmowledge of other
peopls and sulturves 18 of great importance (and even here moral
training is necessary, as we saw in intellectual sducation).
When it will be necessary to share common sources, good will and
sacrifice will ask for strong character,
Sopial Eduscation Soclety influenses its members bdut the menm~
bn?a influence the soelal envirorments "The reformation of the
individual i3 the gonditio sine gus pom of soofal reform,"58
Assthetic Eduestion It alms at more then the mere appreoiation
G!" the beautiful, It aims at being an expression of a personts
emotions, Hence, the great importance of well developsd and di=-
rected mmoticnas, "All great art 18 the work of great personale
!.tiw."aw

35 Ibid., 147,
36 Ibid., 146,
37 Ibid., 147-148,
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All these divisions need a moral basis but as shown in
the diagram, character and moral sducation itaselfl must be based
upon religion, otherwisse we have only a partial basis snd not &
basis of full reality, It is the difference in basis that shows
us, €.+, the difference between real charity and philanthropy.
Philanthropy hangs in the air or dreams of a soeisl utopis, while
charity goes bask to & special relation between Uod and the neighw
bors "Amen I say to you, as long as you did it to ome of these
my least brethrem, you d1d it to me,” Mett. XXV, 40,

Catholic education furnishes a conerete and s50lid basis
to all moral educstiong 1t gives & personal model in Christ and
once again, it gives, especially through the saerements, the
strength for moral practices >

While religicon then besomes the unifying basis of all
esducation, 1t has to be taught in t&uﬁ 1ight} it muat be shown
that veligion 48 & way of life not a compilation of supernatural
sonceptss 1t must be applied to every day lifes "The ideal of
Catholic edusation is the welleinformed Catholie who lives his
11fe in sonformity with the teachings of Christ and the ﬁhnwahn“ad

o Sosial

Catholic edusation i1s essentially soclal} it &s soolal

38 Ibid., 148150,
39 Ibid., 161,
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to the core.though not in the same sense as radical acolalists
understand 1t, PFirst of all, soclal education is an integral
part of general tauutg;m, It belongs to the davelomment of the
whole man and 18 not just an sdaptation to existing scelety or a
mere instruction about soccial institutions. "Sooial sducation is
not to be conceived as something ssparate from and urrelated to,
the complete moral and religious formation of character,*40
The gim of Catholic social cducation is the realization

of the Kingdom of Godj the perfeoct socliety. Its spirit is the
Spirit of love announced by Christ: "By this shall all men lmow
that you are my disciples, i1f you have love for one anothers®
Its method is based upon a thorough Imowledge of humen natures
¥an 1s soofal by nature, yes, to & tertain degres, o.g., man has
sooial instincts "which hawve to be trained and developed, gulded
md dirested along the lines of gemmine scolal culture if they
are %o be employed in the service of soclety."¥ Thus, social
education starts with the development of personal virtues, The
mastery of the social instinots will then be possible by selfe
rpuounsement but as Fosrster saysi “selferencunsement that 1s
conpletely felt and imown and willed,"¢?

' Without personal virtue, sosial influence of a person
would be for evil rather than for good, "The foundations of

40 Ibid., 165,
0 Ivid., 183,
42 Ibid., 156,
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society musy be laid in the minds and hearts of its members,"#>
Once he has fortified himself against the danger of being swale
lowed up in the orowd, the edusand will be able to contribute to
society and to the solutions of scolal questions, in other words,
he will be able to bring something to sceietys But then also in
working positively for the scciety, by his knowledge of humen
nature, he will be able to allow/and to understand the faults and
foibles of men which are not oconducive to love. Catholis tsache
zﬁg will make him love the neighbor not for his own sake but for
God. "Henee, religious inspiration is, in the last analysis, the
only mnd basis of social consefousnsss and the only motive foree
of aooiﬂ. action, 44

Thus, the teachings of the Church and the practice of
the apirit of Christianity must create in ths child the sooial
attitudes neceasary for life and the solution of soclal problems,
Historically, it oould also be shown how this teaching and this
prectice of love has wrought deep changes in soofety, Of 'céuru,
to say that Catholic teaching and spirit is essentially social
|does not mean that Catholie eduwcetion is not open to the empirical

Eonelnsimn of sound psychology or soclology« Again, thoy mist
elp to show how the basis soclal attitude in man, created by the
teaching of Catholic dootrine, i3 best expressed and applied,

43 Ibid., 154,
44 Ibtd,




While, therefore, modern soeclal eduscation
neads fraunding in the dasic principles of
Christ sociology, Christian education
nust widen 1ts visw to include the presents
day needs of socliety and adjust 1%s procede
ures 80 as baiter to attain the asccomplishe
ment of soclal atms, Mhmza:ﬁ.lt cammot

tify its claims ¢o pmdz perfect
%;o of sosial efficiency. 8’

Charscterized by universalism, organie unity and soecial
impast of teashing and practics of love, Catholic education has
to be the archetyps for all other eduostional systemsy at least
it has the principles to be s,

ry system of education is based on
a ;mnm Y et 1ifes 4l1ll eduecstion propere
Yy so-called 13 based on a coxmplete philosophy

a,r 1ife, ALl trus educa 2&6&& 12 based on the
tme philosophy of 1ife,

' Be VLAAMS OPVOEDKUNDIG TYDSCHRIPT

{V.0:7)
{Plemish Bducational Review)

Having sketched De Hovre's theory, it seems pertinent
to advert to his favorite wvehisle for spreading his views, Even
befors World Rar I, the idea of editing an sdusational roview for
the Flemish teachers had sprung up in his mind. The outbreak of
the ¥ar had postponed the projest but as soon as possidble, in
faot, already in 1019, together with his friend De Coene, he

i

46 Ibid.
468 Ibid., 3.
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started what is called Vlasms Opvoedkundis Tydschrift'' From
that time Q;, all his nrtialés appeared in this review, 3uév¢y~
ing the numercus articlss of De Hovre during this thirty-five
year period and Iknowing the sympathy with which it weas, and 3 t111|
ii, aaeoptad not only in higher educational cirecles but al&a by
the 6rd1nary teachers, ons 1s able to get a hint of the immense
influence De Hovre hns_oxnrainod on the Flemish pedagogloal
world, '

This review appaéreé svery month until a few years sgo
when it bscame bi;monthly. Each number presents an article about
an uduagtar, paychologlst or sosiologist whose work has had an
1nf1a¢n¢0 or connection with pedagogy, It 13 amazing to see the
diversity of the authors and books presented and reviewed. Just
as Qn examples in 1953 were presented « Sty Paul aa.ﬁoachar(aud
pedagogue ~ ideas sabout instyuetion and indootrination by.?raw
fessor W, Niblett of the University of Leeds (England) « the work
of Dr, Igor Caruso, psychologist in Wien « the psychology of the
|meeting of cultures by Profsssor Arnold Toynbee, English historie
an = Man sccording to C. G, Jung, psychologist of gﬂgﬁgg,(ﬁwiai) -
Man ascording to EBd, Sprange», psychologist and pedagogue in
Germsny. It i1a alse in this review that as a rule for the first
time, the American educators and psychologlsts ﬁvo presented by

47 V. D'Espallier, "Hovre, Frans De,” Kath. Enycl. voor]
Opvoeding en Onderwys, 275.
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De Hovrs himself or in recent years by some of his co-workers,
CeBe, Praraasar’Xriakmmans of the University of Louvain, Be=
sides the praesentation of theas people, several articles can be
found about current problems in pedagogy and psychology. Just a
look over the index of last year shows the range of the put-
1lished articles: from "The Positive Neaning 6? Existentialism®
to "Modern Mualecal Education®, from "The Growing of the Western
| cultursl and Pedagogical Ideal,” to the "System of Education in
UsSe84Re™ ate, Further are treated, for a great paét‘by De Havbu'
himself, the reviews of the latest books In the educational world
of Western Europe and the United States, As can be ssen from the
titles of the quoted articles, the apirit of the review is in the
tradition of European pedagogy whioh stresses tha philosophical
and retional side of educatior and psychology muchk more than the
experimental vievwpoint one finds in most Amorican sducational ree
views,

This general survey of the review is sufficient to show
the broademindedness of the editor and also the immense work ree
quired to keep pace with the everwgrowing fleld of education in
80 many countires, Buz at the same time one becomes aware of the
immense g0od such a review is able to de for teaching personnel
and for those interested in pedagopy.

Cs HIGHER INSTITUTES OF PEDAGOCY
Very soon, De Hovre felt through his Flemish Educatlonsl
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Review, that the formation of teachers in the "normal schools"
was not suffliclient aeny more to cope with the fast growing de~
velopments in the educational fisld, At the universities there
wore departments of pedsgogy of course, but these were directed
more towards the theoretioal and ressarch side of edusation and
they were prastioally not acoessible to the ordinary teachers,
It was for them though that something was needed; for the oprdine
sry teachers who liked to know more sbout the modern trends In
education or who liked to get some ineservice training, This ne
becane clearer to De Hovre and, in 1625, he started the first
higher Institute of Pedegogy at Ghent, It was an in-service
training program of three years st the level of higher education.
The courses offered were fundsmental subjects such as ethles,
assthetics, logles, theology, other auxiliary solences of educae
tion and then esspecially psychology and pedagogy or philosophy
of sdusations This whole thing was & kind of a private entepw
prise but 1t met such sucoess with the teachers that in the fole
lowing years, similar institutes had to be opensd in Brussels,
Antwerp, Hasselt and Bruges, Ieeing merely the 1list of the proe
feasors teaching at these institutions, we can got an ldea of the
fact that these institutions are the real centers of influence
for the ordinary teachers, It was and 1t 8till 12 & happy fore
mala for the ine-service training of the Flemish teachers and 1t
1s a happy combination whare the univeristy world has direct ocon-




taoct with the praoctioing teachers.

48 Ibid., 276,
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CHAPTER IV
EVALUATION

Having finished in the foregoing chapters ths survey of
the work and the theory of De Hovre, it seems to be in order to
try to assess the effect his work end his theory have had in the
educational cireles in Belgium, to estimate his influense in the
United States and to try to show which points in his theory cen

be of valus for American education.
A4 1IN BELGIUM
1+ 3Sooial and Intelleotus) Uplify of the Tsashers
Baur, in the already mentioned speesch, sald to De Hovres
The Catholie spirit in you has sufficient~
nmm nm! roaum your social senss 8o
thnt Iou alvays to keep &z the riohest
task in your uru the iptellacturl and sogial
uplilft’ of the teamcharst
These words, from a man who has known De Hovre very well, are ime
portant in the evaluation of the work of De Hovre. Indeed it is
in this 1ight that his whole educational work has to be seens It

sharacterizes the apirlg that works behind all his studies, bee
hind all his articles in Vlesms Opvoedkundig Tydsehrift, dehind

1 1 Frank Baur, Feestrede, St., Luocasachool, Cent, 1938,
*




89
his books and last, but not lesast, behind all the troudble and
diffieulties of the higher Institutes of Pedagogy. As was said
in the beginning, it is the spirit of the mors or less naive
idealism of the Flemish Student Movement that chamneled through
his prieatly 'matmn, has taken consrsts shape in the uplife of
the teaschers. If the Flemish wanted to be resognized as full
citizens in Belgium, they 4id not have to lose their own culture
snd languages It was not by throwing overboard what one had in
his owmn culture and by taking over anothor culture that one bee
| esme great and recognized as such, It was only by exploiting the |
#uiun which one possessed in his own culture and patrimonium
and then by opening his mind and heart to all the enriching fea-
tures of other oultures that a man would become the sllerounded,
wellweducated and estesmed persons That was sound humanisme, To
revive, in the Flemish peoplo, the ssteem for their ewn culture
and patrimonium, the first thing to be done was to make the temch
ors aware of 1t, That was the task that De Hovre set up for hime
self, ' |

The Flemish eculture and patrimonium is based upon the
Catholis conception of 1ifes The Reformation never hsd & resl |
impact in Belglum, Thus, the sducation in Flanders was essential~
ly based upon the.Catholic theory of education, It is, however,

8 fact of which nobody ssemed to be aware at that time and 1t
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took even Do Hovre a few ysars to achieve this full insight. But
once he got it and once he saw how the influence of naturalism,
radical socialism and other isms were creeping into the mind of
the educators, he really set himself to work and wrote his main
books, Philosophy and Education and Catholicism in Eduecation, Ve
think 1t 18 of very great importance to see his books in this
light: they are written to make his teachers aware of the one~
sidedness and insufficiency of the non-Catholie theories but -
bove all, to show them the value of the Catholie theory of c&ﬁea—
tion they possess and to make them enthusiastiec for 1it. As a
good disciple of Cardinal Mercler, he did not do that in a naive
way by just labelling the other theories but by a deep study not
anly of their theoretical but also of thelr practical value for
1ifes. He weighed them and found them too light. So he always
tried to approach the different theories not in cutw-up, little
compartments, but as a whole.

As a result of this approach, it seems sometimes a
little confusing espocialiy'thraugh the numerous subdivisions of
the English.translatiﬂn. It 1s through this approach alse that
some points in Catholicism in Education seem to be treated rather
superficially. For instanse, in his presentation of Catholie con-
ception of 1life, the doctrine of original sin is only ﬁmplidd; in
his theory of Catholic education, the educational value and posi-
tive strength of the saeraments is not stressed at all, But 1t
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1s this apppoach of the Catholis conception of 1ife and pedagogy
a8 a whole that makes the student aware of the value of his Cathe
olic relligion and educations It is only this approach which will
make him enthusastie about 1it,

Thus seen under this light, his books also show De manﬁ
much more &8 an sdueator than as a theoretical seholar or original
zmwm’g in fact his books are textbooks to be used in class and
are asking thus for an enthusiastie teacher who makes the whole
theory a living ones He always has the teachers in mind: how
san he help tmp to be better teachers, to be better apostles and
guides for the children on their way through 1life and to God, It
is in this light that one can ses his preference for the hiastory
of education and his predilection for the men who represent a |
theorye As an educator, !w_ inows that dootrine as such is dry,
| that 1t must be enlivensd in the representatives of this theorys
Henoe the numerous monographs he has written, '

be Eldening Ihelr Hoplzm
Along with getting the teachers convinessd and enthusie

astio about the wvalus of their Catholic theory of education,
their intellectual cutlook also must be widened, De Hovre, as

& true humanist, hes always 53 pespéet for the searching of

the human mind and in all theories he iz able to find scmething
goods He 18 convinced that contaoct with the sducators of foreign
countries is very widening for mind and heart, Henoe he does not
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1imit himself, sspecially in his review to the educators of Bele
glums As 1t was pointed out, in the review he presented soceiol~
ogists, psychologists and others for the first time to the Dutche |
reading publis. ¥No ome who had & cortain influence is excluded,
though we get the impression that the Cerman and EnglisheAmerican
authors are in the majority. To eits a few treated during ree
cent yearst Newsan, Sprangler, Spalding, Durkheim, MoDougall,
Stanley Hall, Max Scheler, Peter Wust, Fbner, Von Hildebrand,
Romano Guardini, Frewd, Jung, Adler, Prinshorn and Klages.

Bere, $0o, must be mentionsd the ineservige training
of fered to the teachers by his highey Institutos of Pedagogys
The educational lsvel of the best of the tsachera~corps has cspre
tainly been reised oomsiderably by these higher institutes, To-
gother with the Flemish Bdusations] Review, these institutes have
had and still have a resaining influence in making the Flemish
teachers what they are tadnyé' |

¢+ Despening the Understanding
He not only worked on the horiszontal plane but he was

not afraid to guide the teashers mors deeply in order to kesp ale
ways before their eyes the 1desl of sducation, maly; in two
things which he liked to stress, scelal education and the faot
that education 1s more than methodologys

Soecis) Eduecation  Here he guided the teachers espsoially by
showing them the true sccial aspeot of education, HNHe has received
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this social {insight from Yillmann and 1t is certainly one of the
charaocteristiocs of his whole theopy, After the m&ividwum.
that had kept the school §a smoething apart from aoolety snd 1ife
the value of the soclal aspeet was bofmg better appreciated, As
a reaction, the radicalesocialism of Dewsy and others had a tre=
mendous appeal, De Hovre mumiz@d the value of this new trend
but he saw alse the danger of its radioslimm, He was sincerely
convinoced of the elevating role of sosiology for education,

Sociology has served to deepen our eduscaw
tional understandings it has olarified the work
of esducations 1t has ennobled the task of the
instructors 1t has extended and vitalized educa«

- tional $deals}) it haes inocreased interest in the
field of sducation} 1t has brought the achool ine
to contact with lifej it has revealed e bases

from which we may see the relations that exiet Leoe
twean the ideal er edusation foularly chape
acter education the social life, In short,
by and shrough Ita contact with socliology, oﬂu«
cation has been stripped of much that was merely
externsl ormmament, peduntic and foreign to life,
and has come forth richly endowed with the prace
tica)l knowlsdge that_the modern socclal movement
has brought to 1ife.?

But a8 was pointed out earlier, this soclal impmet for De Hovre
18 quite different from a superficial sooializatione "All mere~
iy external soclalization $& 1llusery if 1t is not based on the
mewim- organization of mm.."’a It 18 not the change in school
organization, the change in method that will bring o better sonlee

2 Frens De Hovre, and Education, New York,

1931, 190,
3 Ibid., 191
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t7."% So be shows that firet the individual must master his
social instinots, keep them in ahioka Only then, based on thia
personal culture, will sceial oculture be able to flourish, He
showed the teachers that, what was needed, was a modification in
social pedagogy, let us iny, more stress on the sosial value of
education but not a radical reform, No break with traditional
sducation was needed but rather a soeial contimuation of ethical
and religious education, He showed how the synthesis of sooial
education and the eduocation of the personality could be found in
Christian so0cial education, but he liked to astress that in prage
tice, Christian pedagogy snd the character training must take mory
acoount of the social needs,
ggggggggg,;g_agggyingg nethodolozy "Yethods, program, organe

ization, educational technicue ars, without doudbt, important, but

ﬁh&y are, after all, merely anaunaaryg“s Education, striving to

become more and more sclentific, 1s at the same time in more and
more danger of being reduced to palpable facts, experiences and
the 11ike. It i completely trus that in edueation many things
can be tested and reduced to some kind of sé&&ntzric principles
but the error begins when somebody gets the idea that the whole
of education can be reduced to that, In theory, everybody will
agree that education 1s much more than famots and tests but some~
times one pets the Impression that if one uses this or that

¢ Ibid., 192,
5 Ibid., Preface, vil,
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method, infalldible results will follow, That is & heresy which
De Hovre pointed out to the tommma ¥e have to keep flrst
values first, What one is teaching and what the goal s.s', is ale
woys of first mpofbma and then only comes the gquestion of how
shall ons teachl Pedagogy i& rirst of all & problem of values
and ends and then & problem of method,

2 Shakipg the Offiela) Houtral Pedasox
Publie edusation in Belgium I1s largoity sontrolled by

the govermment through the Minister of Publioe Instruotions Afteor
the Pirst World War, this Witian- was held almost constantly by
s member of the Liberal Party, the motto of which was a so-called
neutrality in eduestions The intrigues behind this neutrality,
to sey the least, wers deeply felt by the Catholic system of edue
cation at the differsnt points where 1t had to gome in oontast

with political maneuvering, for instanse, in the examination of
mamatomi

Thess circumstances influenced De Hovre to atrasss more
and wore the very heart of his whole theoryt all sducation sup=
posss a philosophy of 1life and one does not llve by neutrality
becauss & man 3imply does not 1ive by adhering to nothings He
saw in these oiroumatsnces in Belglum an evident proof for the

foundstion of his theorys If he was not adble to change the gove |
ment and the influenes of the Liberal Party im publise mmmwm;T *
he was at least able to keep the spirits of Catholie teachers
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alive and glert, By doing that he was protecting them for the
sometines tempting presentation of & neutral pedasgogy. He ecould
and did show them what was behind 1it,

This may be sufficient to give an idea of how the ine
fluence of De Howre can hardly bs over-estimated in Flemish edu~
eations The points in his theovy hﬁu# have beon of the most ime
portance in Belgium are the same points that brought his work to
the other countries: namely, (a) the fundamental prinsiple which
states that all education goes baek to & philosophy of life and
this principles thus makes away at ones with all so«ecalled neutral
education (b) his socisl pedagogy (o) s Catholie philosophy of
1ife, the richest and moet complete foundation for a sound eduoca«
tione "

Bs INFLUENCE I¥ THE UNITED STATES
1. Aotual Influence

It is, of course, rather difficult to estimate to what
extent the books of an author have influenced the growing of
others, One way of obtalning a fair iﬁu of the influsnce of an
author may be to lock up the refersnces given by other euthors in
their books. Another way would be to see 1f there are some arti-
¢les written about the author. In this connestion, there ars only
a couple of articles in the Catholis Educatiops] Revisw, for ine
stance, Ui De Hasqus, "Drs Frans De Hovre, Outstanding Belgian
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Pedagogue."® And a presentation of his book, Philosophy and Edu-

cation by George N. Shuster under ihe title, "So0lid Ground for
the School."’ In the catholio Sghool Journal, very short
sketches of the authors treated in Vleaas (p i1g Tydschrift
were introduced to the Lfnglish-reading publlc, especlally in the
years of 1938, 1939 and 1940, This was interrupted by the war

EISA L,

and after the war only one artiocle by De Hovre wias found in the
atholic Sghool Journal, entitled “"Catholie Educational Thinker:
Dre Tdward A, Fitzpatrick." Certsinly one of the reascna that
80 few articles of his appeared in English 1a the fact that all
his articles in Ylsams Opvoedkundig Tydachrifiy are written in
Flemish, which is less often translsted. Already 1t can be seen
by these &rticles that his influence is limited to Catholie re~
views and journals. The same can be said by glaneing through the
reference of the books in the educational fleld. It is largely
in books presenting a (atholie philosophy of educatlion that bis
work is mentioned but they are always referred to, This oan
readily be understood by the very content and the very thesis of
his books especially Catholicisw in Rdusation,
In & concluding remark on his actual influence in the

vUnited gtates, it can be sald that his work, besides the fucd
that his books are used as texthooks in some Catholic colleges,

6 (Catholic Educational Review, June, 1931, 321327 »
7 gatholiec School Journal, June 1949, 189-185.
8 Catholic School Journal, June 1949, 184-185,
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is consulted by American Catholie philosophers of educations
Sometimes this influence is pronounced as can be seen in recent

books, for instance, in A Catholte Philosophy of Education by
John D, Redden and Prancois &, Ryam’

2. ¥hap Cen Eis Theory Bring fo American Educetion?

As was said, the points in his theory, whiech were of
the most importance for the Flemiah teachers, can be of the most
help to the sducators in other oountries, ineluding the United

$tato:¢

s His Fundsmeptel Prinoiple That Links ALl Education fo 8
Fhilosophy of Life It is true that in recent years, more
and more people have raised their volces t0 proolaim the inters
relation between mnmﬂophy‘ and esducation but still it is fey
from being seen as a fundamental principle which sven in practice,
has faresesapching effectss A look for sxample, at the steps in
curriculun construotion as piven by Chemberlain and Kindred in
n shows that some welpht is
given to the philoaophy of sdupstion bdut it is not yvet seen as
the fundamental thing.
| Although the reoommendations of various

students of curriculum 4iffer in detaill, the
general procedurs is asomewhat as fenmu

9 John b Radﬁm and Francis A, Ryan, 4 ¢ &2&21%& -
».;,, Milwaukee, 1942, ’ ’ 2
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ls Determining soeial needs and problems
through the discovery of facts asbout the cone
ditions of 1ife in the community,
- Be A study of human development inveolving
detalled consideration of the nature of growth
and the needs of children,
3¢ Forsmlating a definite philosophy of
edusation which reflects en understanding of
the faots arising from a study of zocial needs
end problems and the ’baaia congiderations underw
~ 1ying bhuman development,:
Of first fmportance are the immediate goals and only in the third
plmo came the goals for man as manj only in the third place the
fundamental question 1s posed, It reveals in ftself a whole phie
losophy of 1life} ' |
Especially the different results and outcomes of educa~
tion ares not yet brought back to the underlying philosophy of
1ife, although in some educational oireles some uneasiness is
felt, but as & rule, this is not clearly pronounced, There is a
lot of truth in what Woodring says in his book, Let's Talk Sense
About Oup Sghoplss "'The philosophy whish underlies the new edue
¢ation 1s unacoeptable to a large mummber of m»lam‘“u
An examination of the professional jrupnals
quickly reveals that any real disagreement
or amental issue ia never tolerated, A

tescher may read dozens of such Journals withe
out finding e aingle artiecle which questions

10 Leo ¥, Chamberlain and Leaslie %W, Kindred, Th
er and Schoo) Orssnization, Prentice-Hall, New York, 1345. si¥et

11 P. Woodring +ta Ta i1 Abe So) ;
MoOpawsi111, New York, 18g keb’s Ialk Sepse About Qur Sehools,
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the validity of pragmatic principles.'

It is through the fundamental prineiple of the interw
relation between phllosophy and education that we become aware
that a system of education has to be judged ultimately by 1its
underlying philosophy. A system of educatlon can have a good
method, édapted to the child, but the direction in which one is
going 18 more important than the situation of the road. The chilit
centered education 1s very good but it is not the only element
in education.

It 1s clear, says Jacques Marltain, that the

teacher must adapt himself to the child, but

education properly so=called does not begin

until the child adapts himself to the teacher

and to the culture, the truths and the sysw

tema of value which it is- the misigon of the

teacher to transmit to the child,
We always have to weigh the principles and see where they lead
to., The ultimate value of a system of education remains always,
"Where does it bring us? What 1s the goal?"

The fundamental principle of interrelation between phi=
losophy and education shows also the neutral pedagogy as a cone

tradictio in terminis., Neutral education is the education that

shies away from all indoetrination or philosophy of 1life; the
teacher must be neutral, objective, unprejudiced; he has to keep

his own conviction for himself., All he has to do is to explain

12 Ibid,
13 De Hovre, Phllosophy and Education, Preface, vii.
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wvhat 1s fo» or againet a certain conception of 1ife and then
leave it to the students to make their desision, It is very ine
teresting in this respeet to see what De Hovre says about the
chmnge of the English pedagogues after World War IIX,

Having realized the foree and the powsr of the

- education in the totalitarian states thay admit

- that the propagated theory of these states was
wrong but that their diagnosis was rights en
education without indoetrination brings forth
apiritual snsemia and moral paralysis in the
individual a2 well as in the ascolety. The Enge
1ish pedagognues recognize that education without
indostrination runs eounter to the formation of
1living human beingsj it brings emlz to overs

. estimation of one self, to sdepticism and total

- 1sek of convistion for the youth, This nsutrale
ity takes away the spiritual influence csr the
teacherts gomm&liw and 1t lessens the vital
influential power of the toacher as a whols, To
deny the temcher to encunce his conviction and
lsaving the decision of the great problems of
11fe to the immature youth i{s in the long ™mn
an act of cowardice and, as Prof, Wolfenden
says, tchickenheartedness,'ls

Beaides that, it 1s educationally unsound sven to strive for nous
tralitys It is fmpossible m ‘educate meutrally. It would be
aiéppiy glving no education at sll besause education 1s at least
guiding us towsrds a goal and this goal must be known olesrly and
not vaguely, both to the w@ehw and to the student as fay as
possibles In as far as & goal is set, education loses 1ts neu=
trelity, This goal 1s an ultimate goal or 1t 1s not, If it sete

| 14 Frans De Hovre, Translated from his Introduction to
meouor W. Eiblott "mu Gudmhtm over Onderwys en Indoctyie
yvoediund g 1053, ne 8, 65,
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an ultimate goal; 1t is svidently not neutral any more and even
1f 1t states only proximate goals, these goals in turm are ale
ready dirsoted towards & further goal, in the long vun proximate
goals too, lead further to an ultimsts goal. PRdusation is guidanece
and guldanse must lead somewhere or it 1s no guldanes at all, Be-
cause this so=callied neutrality is applied most of the time to
religlous edusation, 1t is perhaps fitting to quote Sidney Smith,
president of the University of Toronto, spesking about tolerancs
in weligtons |

I baslieve, he said, that we have gone too
~ far along the road of seculariszing institutions

- of higher learming. There 1s a gap in liberal
edusations 1t has been caused by the polisy
which 18 all too prevalent in universities w*
out the Englishespesking world, of evading, iﬁn

- nowing or even opposing the teaching of niin e
This in 1iberal sducation is both lamente
wﬁa:im Wumn \ ‘:: ﬁ?g‘w ho w |
nothing o eology, much history is meaningless,
saoh philosophy is dissorted and much llterature’
is elligibles The tolerance of religicus
differences 1s not the same thing as ignoring rew-
1igion altogether, One can be tolerant in s posi-
m%mw sympathy and understanding or

_one oa tolerant in a negative way, through
apathy snd moral cowardices This negative kind
of tolerance begets indifference and indifference
15 at the root of religious $1ilteracy.ib

be Sosisl Peda In the last £ifty years, the soolal aspest
of sducation has been brought more and mors to the forefronts
That 12 why the position in the sccial education taken by an su~
thor is slways of the greatest importance: As we stated before,

15 Quoted in Time, May 4, 1953,
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De Hovre, in lins with Willmann and Poerster, takes &qfiniuly
moderate stand on this questions In Belgium, where the redioale
social position had slowly been creeping in, he warned of the
danger of radicalism but at the sume time, stressed the great ime
portance of the social aspesct of edusations BHe tried to meles his
students and the teachers in gensrsl, fully aware of the soclal
value of Catholis doetrines For American sdusation, we do not
ﬁowd his refutation of the radical~soclalism of Dewey as imw
mﬂmt a8 his approach to the social element in Catholle educa~
tion, He himself 414 not work out in grest detail the sooisl
value of the different principles of Catholie conception of life
but he pointed out how the Oatholic doctrine is the synthesis of
all sociologionl oontredictions, Hers agsin we see in him mot
the original thinker but much more the snimator, the man who gives
guidanes and shows elearly what direction 1s safe, |

Soelal edusation is only a part of general education,
or as Willwamn said, edugation has two termini: the perscn and
sosiety. Education aims at a complete development of ths persone
ality but at the same time it lnows that a personality finds only
his full development in and through society, Edusation aims as
development of the individual but an individual living in & so~
elety, RBducation does have a vital sooial function, namely, the
sontinuation of sulture and tradition, the pressrvation and dee
velopment of sceiety, the transfer of spiritual values and instie
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tutions, Both aspects, individual and social, have to supplement
esach other, This shows already how scclal sducation is not &
rﬁi«l new theory of edueations it is only a supplementary ase
pects This means that sccial education doas not ask for & break
with tradition, as Dewey seemed to requires It is & new aspeet
that enriches ths treditional values: we have thus te integrate
the m aspest in the tradition and only then will we have made
sound progress besause resl progress is only made by bullding
further 'ea what tradition gives us amd not by discerding complete<
1y the treasures bullt up through the centuries, That is why,
S8, the curpiculum has to keep the student in contact with the
treasures of tradition,

‘ It 1is of very great zmmﬂ:am to look upon social eduw
eation in this manoer, It shows that the real soslalisation of
the students must eome through the content of the dootrine and
through the strength and motivation they get to live ascording to
that doetrine, e.ge, What does one see in his neighbor, just ane
other man he has to get along with or does he see in cach men &
special relation to God? And what forces are there in his cone
seption of 1ife which oan help him to live acsording to that
special relation, e.8., the sacraments. Soelal education or
rather sccial training as Willlam H, Kilpatrick sess it, 1s vathen
superfioclals He says that the child mwt learn to take turns n
swinging because that is, till now, the best way we know of to




7

get as much as possible out of that situations That is very
_ poor metivation, and we easily can imagine a smart ohild Num
| this conclusioms &£ I only can make Johany play with the sand
8¢ that he keeps quiet, I will have the swing for myself alone.

Sosialization then is in the first place sowething that
takes place in the persem himselfy in his ideas m& in his will
to live ascording to these ideas, Socielemindedness is rirst of
a1l in the mind snd the heart and that 1s why in social sducation,)
attention has t0 be paid to the formation of the mind and the
hearte This is nothing else than tesching the social values of
the Catholie dootrine together with the self=control and charasts
srestreongth nesded to live acoording to that dootrines Only pers
#W;pwtmsim can lead to social betterment, Only when a perre
son has mastersd hia social instinots, 1s he sble to go into sow
clety and play a stimulating poles This does not mean, however,
that there are two separate phazes: one, the formation of the
personality, the other taking contast with social life, ¥We are
not here concermed with the time but with the matter of lmporte
snoe. In practice, both aspects have to grow together but what
should be espeoially stressed 1s the danger of throwing the young
man in soclety without forming his personality. It 1s not meree
1y by adapting onsaseslf to the others snd finding out what will
work best thaet one becomes socialeminded. One oan get along with

other people out of pure sslfishness})
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Also, soeliazlesdusation doss not eonsist in adapting
oneself to the sexisting socisty, tut it wust be the striving amd
aiming at an 1dezl soclety. Descridbing how soclety is and how
1t works in its 4ifferent institutions maybe scclology, but it is
not soeial sducation, Since esdwation 12 oonserned with what
ought to bc, awmu sdusation, therefore, presupposes that we
knmow what smiwy ought to bef & delfinite i1deal of soslety toe
soh!m' with o definite 1desl of a am&d&uﬂ human beinge
Catholic edusation gim or, at least, should gitwe an

eminent soclal eduecations PFrom what has been sald, it ean ﬂom
17 be understosd that the Catholic doetrine need not be changed
but the social aspest and 'nm must be given mors emphasis in
mmm.

Yo mhall find the solution of the soolal mhlm

in & oonservative theory of social a&maﬁim

which, holding fast to all that 1s of lasti

wvalus in the traditional education of Chris -

ity, uﬁp::‘ﬁ; g:m! and 1ts content to m
The elaboration of the social sspect of Catholis dostrine in all
1ts possibilities 1s still in progress, Though we may be glad to
Ses a trend in that divection, we must recognise that muoh still
has to be done, The soslal aspeot of the dogaas and the dootrine
of the Mystical Body of Christ is still far from being exhausted, |

18 De Hovre, Fhilosoph)




[tetion to the whole world, to every nation and to every period of

™
The aaaxdlqhmpaet of the Ten Commandments and the Christian
ethies in general has been vaguely felt but not very clearly
stated nor oxpresssed in asetion., The soclal valus of the sasrae
ments and their soetalizing power are still far from being a deep
influence on the Catholie people.

All help Iin translating the sociasl value of the Catholig
doatrine and ethics into conerete inatruction at school and in
church should be weleome, The work of De Hovre can be very stim=
ulating in this respeets In trying to bring out the soclial wvalue
of this dostrine, hs shows the immense possibllities which still
are hidden to a great extent for most of us, His work has a
stimulating effect and perhaps will help to bring about the real,
sound socialization, which 1z a condition for the realization of
the perfeet soclety, which is the Xingdom of Geod,

¢« Catholle Philosophy of Life, the Richest and Most Complete
Foundation of Realistls Edueation, Must Be Governed By a
- Central Idea Karl Adeam, in his work anbitlod; The Spirit
of Catho;ia;gg,lv speaks sbout an external and internal Cathollw~
¢itys External C;thalzoity,_Whieh means the capscity for adap=- |

time 1is, of course, a very important azpeet but here we are con-
cerned especially with the internal Catholiecity, It means that

logg, 17 EarlAdam, The Spirit of Gatholletem, New York,
. .
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Catholicism 12 based upon the whole of revelation and tradition,
that it a&n with man in his entirety, Catholicism 1s adle to
enclose all aspects of reality, That &s why i1t can be called the
richest and most complete foundation for a realiztic education
which takes in ascount all phases of reality,

Howsver, to grasp this mmaum of Catholicism as a
conception of life and thus as a theory of admmim. 1% must be
seen as & whole, as a unit, Herein lies the merit of De Hovra's
worke It is mot his exposition of Catholic philosophy of 1life or
even not his exposition of the theory of education as such that
is so fmportant but 1t is hie approach to this coneeption of 1ife
and theory of education whioh is enlightenings One san argue
about some points which are not sufficiently stressed but the
attempt to see this philosophy of 1ife and its theory of edusation
as & vhole i35 very wvaluables, It is very well to analyse a theory
inte its different elements, as for instanes, to speak about the
nature of God, then ths nature of the ohild, etc., but thess are
not somplete, Analysing a dootrine in its elements ean help to
give a better understanding of the parts but 1f they are not put
together and seen in their mutual vrelationships, the shole doe=
trine can never have an appeal to the studentsj it is deadj it has
no value for lifes That is why the Catholie conception of life
has to be taught from a oentral point of view, it has %o be

governed by a central idea, This centrsl ides, this unifying
element can be different, In this context, one can take "1ife,”
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| another "tne Mystical Body of Christ,” enother oan ses everything
from the angle of ths Holy Trinity or look at it from the three
poles of God, Christ, and the Church, as De Hovre does, In the
long wvun, it 1s not so important what the senter 13 as long as
there 1s a center whioh 1s able to give unity to the wholej ather
wise, it ocan not be lived, Tis lack of a unifying center is
groatly responsible for the fact that children lose interest in
| religion when they ooms into higher grades ut slementary school
and in high school, ¥e have set up olasses in whioh religious
instrustion 1s provided poinmt by point, but we have too oftem
forgotten to show the unitys to synthetize it and to relate it
to 'm*;. Hence, we sometimas umﬂma & aomplete lack in dise
eriminating the essential from the scoldental, Further, we have
forgotten sgain that clasaes of religion sre good but not sufe
ficlent}; our conception of 1ife must be brought out in all classes
and subjeots and in the whole spirit of the school and the home,
It i3 evident that confliets in the philosophy of 1life between
the home and the achool can be very disturbing in the development
|of a ohild, | |
We should be glad that mors and wmore afforts are made in -
that direction of seeing Catholliocism as a living unit, as 1lluse
trated In the work of the 31.3%.1-0 of the Christian Schools, Vore
selasar, Belgium, Put the fleld is atill wide open, especially on
the highesohool level, Men 1ike De Hovre are able to stir up and
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awaken the minda to go further and further in that direoctlion,

To uone&udd this study of the work and the theory of
De Hovre, the best we osn do is to quote D'Espallier in his artie
cle about De Hovres.

De Hovrs 13 an animator, a searchep of the
sources, Ev y in Planders who plays & 10
in the psdagogical world is directly or indiree
1y influensed by him, Fractioal pedagogy, paysho-
pedagogy or asoe¢alled sclentifis psdagogy never
kept his full attention, But what concerns the
sotentifioc study of modern theories of education
and their conformation with the Catholis theory
of education, his work 1s a still working stim-
11us, even cutside the borders of Belglum, :

Prans De,” Eatholioke
41n3, II, 1958, ol
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