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CHAPTER 1

INTRODUCTION

International education has become an important
part of American higher education as the economy has
beceme more and more globalized and nations have
become more and more interdependent. This macrocosmic
change in the world economy and the increased degree of.
interdependencgvamong nations calls for an increased
effort of higher education institutions to respond to the
change not only by training experts but also by preparing
ali of their students with global competencies in politics,
economy, culture, etc. (Guidelines for Internationai
Education at U.S, Colleges and Universities, Associatien of
International Education Administrators, Jan. 1992, p. 4).
Internationalization of curriculum is, or at least, should be,
one of the major focuses of all the efforts to
internationalize higher education.

An increasing number of colleges and universities

have realized the importance of internationalizing their
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institutions. They have added international education
dimensions not anly to their institutional organizational
structures but aiso te their institutional mission
statements. This realization of the impertance of
international education is, to a great estent, reflected in
the increasing number of centralized offices of
international programs (01P) which assume the
institutional responsibilities to provide direction and
ieadership in the process of internationalizing their
institutions. Based on a national study by Henson, Necel,
Gillard-Byers, and ingle in 1990, 46.6% of American
universities have a central office of international
programs/activities with university-wide responsibilities.

The efforts of these 0IPs toward a greater degree of
internationalization of their institutions are directed
toward influencing faculty members in different
discipiines, administrators at different levels of
institutional hierarchy, and students. 0IPs have developed
a variety of international programs, emplioyed different

strategies, and initiated a variety of activities to attract
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the participation of faculty and students as well as gain
support from different levels of the institutional hierarchy.
The attempt to achieve a greater degree of
internationalizing higher education through the offices’
commitments, excellent international programs, and
effective strategies by 0!Ps should be eventuaily and
mainly reflected in their institutional cu.;riculum.

To study the impact or the degree of effectiveness df
organizational input, different international programs, and
strategies on the internationalization of curriculum is
critical to promoting the ultimate goal of international
education. It is especially so at a time when resources
have become scarce and effective aliocation of both human
resources and economic resources is imperative.

A weaith of criteria to determine the degree of
effectiveness of an organization exists in the literature.
For instance, the most widely used criteria of
effectiveness are outputs and goal accomplishment
(Etzioni, 1964; Campell, 1977; Scott, 1977). Rnother

alternative is called the system resource mode! introduced
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by Yuchtman and Seashore (1967), which focuses on the
interaction of the erganization with its environment, and
defines organizational effectiveness as the ability of the
organization to exploit its environment in the acquisition
of scarce and valued resources. Another approach relies
on internal organizational processes as the defining
characteristics of effectiveness. Here, effectiveness is
addressed in terms of a process instead of an end state
- ' (Pfeffer,1977).

Not only do organizations exist within a constantiy
changing environment, they are different from each other.
fis the environment changes, organizational goals and
pricrities change followed by related changes in processes
and strategies. So, the criteria of organizational
effectiveness should vary based on the context of the
organizations to be/being studied at the time. This means
that a descriptive approach is maore appropriate in which
organizational characteristics or criteria are described and
a priori evaluation standards are avoided (Mahoney et al.,

1967, 1969, 1974; Price, 1972; Webb, 1974; Steers, 1977).
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Eciectically, this study wiil look into three major
organizational variables of 01Ps. They are input, process,
and output. The inputs of offices of international programs
include human input, economic input, and the institutional
commitment to international education. In this study,
humar input refers to the number of both professional and
non-professional staff, their educational backgrounds,
similar work experiences, and their current major
respensibilities. Economic input refers te 0IP’s general
budget size and its percentage allocated to the
internationalization of curriculum. Institutional
commitment means the amount of authority and/or the
number of respensibilities that are given to the O0IP and its
executive and the percentage of the institution’s budget
aliocated to OIP. The process is defined as the actual
international program activities, research projects,
international linkages in place, incentive and/or reward
strategies that have been employed, and the major
targeted participants who have been actively invclved.

Outputs refer to the degree of internationalization of
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curriculum in terms of the number of area studies majors
and minors, number of required and elective courses for
area studies majors and minors, and the number of courses
with international dimensions. Howewver, since
internationalizing curriculum is a long process, in this
study, the international programs/activities that are
developed and designed directly toward the
internationalization of curriculum are considered as
outputs.

What is the relationship, if any, between input and
output, between input and process, and between process
and output? The extent of influence or the degree of
impact of both input and process on the cutput and the
degree of impact of input on process will be respectively
examined and determined based on the comprehensive and
descriptive comparisons among all the offices of
international programs being studied.

It is becoming apparent to higher education
administrators, especially to international education

administrators that the study of the impact of 01Ps on the
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internationalization of curriculum is not only a necessity,
but an urgent task. That is, it is important to know what
are the programs that have a direct influence on
curriculum; what are the programs that have an indirect
influence on curriculum; what are the most effective
strategies to attract more commitment from faculty,
departments, and the institution; what are the most
effective organizational inputs, etc. In addition, empirical
evidence is needed to validate programs, to improve
program guality, to cbtain adequate resources, and to
modify institutional policies necessary for the promgction of
international education within the sphere of higher

education.

A. Statement of the Problem

To determine the degree aof impact of

centralized Offices of International Programs (0O!P)

on the internationalization of curricuium in Land

Grant colieges and universities.
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1. To What Extent Boes

a. Human input -- numbef of professional staff;
number of support staff; professionai background -- have
an impact on the internationaiization of curriculum?

b. Economic input -- GIP’s gverall budget size (total
budget of institutional allocation and grants and contracts)
and 0IP’s aliocation of financial resources to curricuium --
have an impact on the internationalization of curriculum?

c. Institutional commitment -- 0IP’s hierarchial
iocation; 0IP’s physical location; 0IP executive’s
authority/responsibilities; and resource allocation to 0IP--
have an impact on the internationalization of curricuium?
2. To lhat Extent Do

a. Related program activities have an impact on the
internationalization of curriculum?

b. Related research projects have an impact on the
internationalization of curriculum?

c. 0IP’s internal and external linkages have an impact
on the internationalization of curriculum?

d. Incentive/reward and other strategies used have
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an impact on the internationalization of curriculum
3. To What Extent Boes

a. Human input -- number of professional staff;
number of support staff; professional background -- have
an impact on process?

b. Economic input -- 0IP’s general budget size and
CIP’s allocation to curriculum -- have an impact on
process?

c. Institutional commitment -- 0{P’s hierarchial
location; OIP’s physical location; 0IP executive’s
authority/responsibilities; and resources allocation -- have

an impact on process?

B. Scope of the Study

. Limitations

a. Due to the broad range of 0!P programs and
activities found in the literature, this study will be limited
to U.S. Land Grant institutions with centralized office of

international programs under the previous definition of
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terms.

b. This study will include both BIP’s physical and
hierarchial locations; mission statement; human and
economic inputs; check lists of 0IP’s major program
activities, and strategies; written 0IP erecutive’s
responsibiiities; and a check list of cutputs.

c. This study wili involve a whole population survey
process.

d. This study will identify 8IP’s status quo for the last
three years and plans, ignoring any prior and/gor future
activities not reported by participants.

e. Research questions in this study wili only be
answered by the limited data available and answers shouid
be interpreted in this context, toe.

2. Detimitations

a. This study will not attempt to establish a universal
model for the internationalization of Rmerican higher
education based on the participating 0IPs’ operation.

b. This study will not attempt to identify and/or

interpret the perceptions of participating individuals

10
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regarding the viability of their programs, activities, and
strategies on the internationalization of curriculum in
generai.

C. WPhile a great deal of the review of literature
associated with this study refers to higher education in
general, this study will not attempt to analyze the impact
of 0IP’s input and process on its output, and the impact of
0IP’s input on process of all higher education institutions.

d. This study will rnot attempt to identify a

“preferred” 0IP modei for all higher education institutions.

C. Significance of the Study

Higher education leaders have realized the
importance of educating globally competent citizens. Policy
studies in American higher education have also shown the
necessity of expanding and improving international
education. Organizations of international programs and
international education administrators are obliged to carry

out and fulfill these tasks. Curriculum is the essence of

11
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any university. It consists of what students formally study
at all stages from the undergraduate to the research
professor. it determines the character of the university
far more than any structure of government, methods of
teaching, or social organization. Indeed, these latter are
largely shaped by what is studied and why it is studied
(George Grant, 1969, p.113). Based on Grant’s paint of view
on the importance of curriculum, the internationalization
of curriculum in American higher educatien is the sole
legitimate component among ail the efforts toward
educating globally competent graduates.

This study esamines the centralized organizations of
international programs in the American Land Grant colleges
and universities. With globalization of American higher
educatien as the theme, the study focuses on the degree of
impact of the structure, resource capacity, and the major
program activities af 0IPs en the internationalization of
curriculum. The study not only presents profiles of OIPs
and their role in American higher education governance but

also provides an evaiuation model and e®amines trends in

12
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changing structures, programs, and resources.

Understanding the different degrees of impact of
organizational input variables, programs, activities, etc.;
and the different degrees of impact of the kinds of
programs, activities, and strategies on the
internationalization of curriculum will help international
education administrators, international educators, and
institutional policy makers improve the quality of
international programs, relocate rescurces for expanding
and initiating programs that have a great impact on the
internationalization of curriculum.

In other words, the study will not only heip
international education administrators effectively edpand
and improve their international education programs but
wili also provide institutional decision-makers with solid
information to modify or make appropriate policies to
promote the internationalization of American higher

education.

13
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D. Definitions of Terms

i. international Programs

Pregrams that have an internationa! focus toward the
realization of goals or objectives stated by the 0IPs.
2. Iinternational Higher Education

International higher education includes the study of
relations among nations (international relations), particular
countries and/or regions of the world (area studies),
foreign languages and cultures, comparative and
international approaches to particular disciplines, and the
examination of issues affecting more than one country
(environmental, giobal, or peace studies) (Pickert, 1992,
p.1).
3. Centralized 0ffice of International Programs

An office that has university-wide responsibilities for
international activities, programs, etc. and/or reports to an
institutional central administration officer whe has a
university-wide responsibility for teaching, research, and

service. 0Offices with different names but with the same

14

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



function aiso beiong in this category.
4. Land Grant Institutions

Any university or college that is entitled to support
from the Federal government under the Morrill Acts of
1862 and 1890.

5. Internationalization ef Curriculum

The establishment of an international studies
major/minor with choices of required and/or elective
courses; the creation of area studies programs; and/or the
infusion of disciplines by introducing international concepts
and/or materials on nen-western cultures into western-
oriented courses through which students will have more
global attitudes and perspectives, greater knowledge
about the world, and greater international-intercultural
understanding.

6. Physical Location

The proximity of 0IP te the institutional central

administration.

7. Hierarchiai Location

The location of OIP in the institutional organizational

15
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chart and its reporting respansibilities (to whom it
reports).
8. Related Program Activities

The major 0IP programs and routine work that relate
te the internationalization of curriculum.
9. Faculty Influence Programs

Activities and programs that reach out to faculty
members (e.g., faculty international grants) and/or have
inputs from faculty members (e.g., participation in OIP
decision making process) which have direct or indirect
influence on the internationalization of curriculum.
18. Influence Programs

Rctivities and programs including faculty-grant
pragrams, workshops, conferences, research projects,
travei, instructional activities, newsletters, etc. that have
influence on the internationalization of curriculum.
11. Internal and External Linkages

The 0IP’s efforts incorperated in different disciplines
and at different levels within the institution as well as

gutside the institution. For example, the establishment of

16
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committees or units at college level within the institution,
and agreements with foreign institutions with activities
related to the internationalization of curriculum
12, Administrative Support

This is the support from administrators at any
institutional hierarchial levei which is not a part of 0IP.
13. Facuity Resources

Faculty committed to international education with or
wiinout 0IP’s aduocates and/or support.
14. Student OGrganizations

Student government, professional and social
fraternities and sororities on campus which would have
particular academic interests, ethnic and/or cultural

backgrounds.

15. Campus International Traditions

They refer to institutional environment for
international education including history, length of OIP in
operation, faculty resources, and academic disciplines that

are traditionally internationalized.

17
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CHRPTER 2

REDIELY OF RELATED LITERATURE

This literature review focuses on the actual practices
of American colieges anc¢ universities in the
internationalization of curriculum with a brief overview of
the history of internationai education in American higher .
education. It covers major international programs,
initiatives, and strategies employed by organizatiens of
higher education institutions toward the
internationalization of curriculum. The summary part of
this review provides a general picture of the status of
internationalization of curricuium in American higher
education including the identification of the importance of

this study in the literature.

A. R Brief Historical Querview of

internationalization in Higher Education

The history of international education in American

18
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colleges and universities is the history of the reaction of
higher education to major changes in its environment. it
can be said that higher education has undergone three
major periods. They are the awakening stage, knowledge
elite stage, and popuiar preparatory stage.

The “awakening” stage features a few visionaries
who foresee the significance of international education in
higher education. The first of the few was Senator Justin
Moarrill of Uermont, author of the Morrill Act who created
the unigue American system of Land Grant colleges and
universities more than a century ago. Justin Morrill
recognized the international relevance of the new public
system: “Our artisans are to contend with the skill and
wealth of many nations, and our farmers are solely
pressed by the competition of agricultural products which
change and rapid communication pushes to the front in all
markets both at home and abroad. To successfully
withstand this formidable rivalry, our countrymen need ...
that fundamental instruction which is founded on the

widest and best experiences of mankind.”

19
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(Groennings,1987) However, adding international
dimension to higher learning as advocated by Morrill was
not put into actual practice since the social focus at the
time was basically on domestic economic development.
American higher education was not very international
until after World War |1 when the country became a world
power which marked the second stage or the “knowledge
elite” stage. “Worid War |l radically increased demand for
international studies specialists, both in the short term for
wartime service and in the long term for peacetime
national security and reconstruction” (Pickert, 1992, p.4).
The reason for internationalizing higher education was
very different at the time. 1t was not the giobal economy
but the global political-military confrontation.
Iinternational education came to mean adwvanced training
for specialists in fields vital to American security.
International programs focused on developing expertise
that a world power needed for reiations with new
countries. For instance, the Fuilbright Program, ariginally

funded by sales of overseas military equipment, focused on

20
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expert knowledge. So did area studies programs and R1D’s
technical assistance programs. With the focus of
expertise, most programs functioned primarily at the
doctoral and professional levels, not the undergraduate
levels (Groennings,1987). Providing the elite with
international expertise in difierent areas was the major
task for higher education at the time. One of the many
examples is that a year after the Russians had launched
their Sputnik satellite, the National Defense Education Act
was passed. Title Ul of that act specifically supports
language and area studies at American colleges and
universities.

The graduai expansion of American involuement in
international higher education stopped with the Dietnam
iJar. As that conflict was souring the national outlook,
Congress retraced from its formerly aggressive stance in
creating new programs (Pickert, 1992, p.5). The
International Education fAct of 1966 was passed but never
funded. Federal involvement in international education

began to decline. Government’s withdrawal also affected

21
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private sectors. For instance, the Ford Foundation rotated
away from international pregrams to concentirate on
domestic issues. American colleges and universities
reduced foreign language requirements. Between 1267 and
1987, the ranks of language majors shrank by haif
(Coombs, 1985 and Pickert, 1992).

In the late 1978’s, the fact of American students’
incompetency in foreign languages and their bieak
knowledge of werid affairs was revealed by the report of
President Jimmy Carter’s Commission on Foreign Language
and International Studies. This repgort helped raise the
interest in international higher educaticn (Pike, Barrows,
Mahoney, and Jugeblut, 1979).

By the 198@’s, the third stage, the “popular
preparatory” stage came into being when the giebal
economy had infiltrated everyday American life. Local
stores increasingly marketed foreign goods. Doing
American business increasingly meant doing business with
the rest of the world. This everyday reality of

international economic elements in American life has

22
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resulted in a paradigm shift in international education.
“The growing dependence of the United States upon foreign
resources, workers and markets, is casting the nation in an
uncertain and uncomfortable role” (International
Competence: A Key to America’s Future, 3, December
1989). If the United States is to successfully meet this new
economic challenge, the country not only needs to train a
new cadre of internationally competent leaders in
gouernment, business, foreign trade, finance, politics,
communications and many other fields, but also needs to
educate its citizens with international consciousness,
sensitivity, and skiiis. The best way for higher education
to realize this is to internationalize the curriculum.

So, at this “popular preparatory” stage, higher
education institutions are trying to get ready for the
internaticnalization of curriculum through adding new
units with the responsibilities for international education
to their organizational structure, deveioping different
programs, etc. According to Groennings, the shift from the

second stage to the third stage is along three fundamental

23
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dimen.sions, “First, its rationale is mouing beyond the
earlier predominant emphasis on national security toward
a vigorous emphasis on economic change and international
competitiveness, with increasing focus on the business
curriculum. Second, it is edging away from Washington
centeredness toward additional centers whose focus is
more heauvily economic, that is toward nationwide local
interest alongside nation-state national interest. Third, it
is moving beyond the production of experts, whose supply
obuiously will continue to be essential to nationai fsireign
policy capabilities, and toward general education for
informed citizenship and all the professions”
(Groennings,1987).

By the end of the 1988@s, the realization of the
ignarance of world cultures and languages that threatens
the nation’s ability to compete in the international
community led Congress to resume its activist stance with
regard to international education. In 1991, fewer than 2
percent of American undergraduates studied abroad. The

National Security Education Act of 1991 was passed by

24
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Congress, which increases the opportunities for American
undergraduates to study abroad and increases support for
training specialists in languages and area studies (Pickert,
1992, p. 6). There are a lot of reasons for
internationalizing the curriculum, but the major reason is
economic.

In An Gwl Before Dusk, Michio Nagai (1975, p. 39)
remarked that the more important problems how are
increasingly international, and only minor problems remain
national. In A Passion for Paradoy, Harlan Cleveland
(19773, p. 7) observed that we now live “in a world where
everything leads to everything else.” As these remarks
imply, international education must reach more people and

more professions (Burn, 1988, p. 1).

B. Efforts to Internationalize American Higher

Education

1. An Quervieiu

Surveys and studies show that education in general

25
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has not done a competent job of educating our students
internationaliy. The Council on Learning conducted
nationwide studies of what students know about the worid
and reported: “if we examine the present state of
international education in our colleges and schools, we are
likely to come away somewhat depressed.” For instance,
25% of Dallas students did not knsw the name af the
country bordering USA on the South. Less than 85,860 of 12
million college students are studying Russian, Japanese, or
Chinese. In 3 survey of nine countries regarding
knowledge of geography, young American adults (18-24)
knew less about geography than any age group in any of
the nine countries. One in seven adults in the USA couid not
locate the USA en the world map; more than 56% do not
know even roughly the size of the USA’s population. A
suruvey done at West Virginia University in 1989 shows that
of the 325 faculty and staff who responded, only 28 non-
Arts and Sciences facuilty taught an undergraduate course
with at least 26-25% international content. Of these 28

faculty, several indicated they no longer taught courses

26

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



with 28-25% international content (Sophia Peterson,1998).

As the national concern with American economic
competitiveness increases, “... government and business
leaders are increasingly critical of the U.S. educational
system and the narrow isolationist knowledge base of our
graduates, who are our primary product” (McBreen, 1992,
p. 251). international education can no longer be viewed
as a secondary consideration. It should be recognized to
be “central to develop graduates who can cope creatively
with the modern, interdependent worid” (Woeod, 1991).

in Preparing for a Global Community, Pickert
summarized that American institutions are facing serious
practical challenges in international education. The tasks
involued include creating a curriculum capabile of making
ail students more knowledgeable about the worid;
rewarding faculty who develop expertise in international
issues; providing a high quality education for foreign
students that also enriches the campus at large; preparing
Americans to learn and work in international and

multicultural settings; and imposing coherence to disparate
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international activities (Pickert, 1992).
2. Internationalization of Curriculum

Internationalization of curriculum is one of the most
important steps to meet “... the current and future needs
in international education (which) is a broader and deeper
appreciation of foreign perspectives” (Burn, 1988, p. 3).
The internationalized curriculum can take many foerms.
They include the study of relations among nations
(international relations), particular regions of the world
{area studies), foreign languages and cultures, comparative
and international approaches to particular disciplines, and
the examination of issues affecting more than one country
(environmental, global, or peace studies) (Pickert, 1992,
p.1).

In 1987, more than 75 percent of America’s four-year
institutions and almost half of its two-year institutions
stated they are including some international companent in
their general education requirement (Anderson, 1988).
However, course efferings vary greatly by types of

students and institutions. The data compiled by the U.S.
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Education Department shows sizable differences in the
proportion of students enrolled in area studies, foreign
language, and international relations courses by types of
institution (Adelman, 1998). Area studies, international
relations, non-western government and politics, and
foreign languages are offered most frequently to graduate
students at comprehensive universities with the exception
of advanced Japanese, German, and ciassic Greek, which
had substantial enrcliment in liberal arts colleges (Pickert,
1992).

Attempts to include internationai elements in the core
courses were made in some institutions. Forinstance, at
Chio State University, Rothney (1987) used “Critical issues
of the 28th Century,” which satisfies a history and society
core requirement by folicwing five themes: the world as an
interdependent system (international); the heightened
confrentation between “culturally censervative” and
“change-oriented” societies (societal); the history of
political institutions ( political); the development of

technology (economic); and the search for values for
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survival {cultural history). At Lewis and Clark College in
Portland, Oregon., overseas study was linked to a core
curriculum. By participating in an “international
Education/Core Linkage Project” incorporating several
“inquiry courses” and by satisfying a writing requirement,
undergraduates can satisfy core requirements while
studying abroad (Burn, 1991). This approach ties foreign
study experience more closely to the rest of the curriculum
and encourages all facuity to consider the roie of overseas
study in a student’s overall program (Pickert, 1992).
Infusion across the disciplines and new degree
structures are also typical practice in the
internationalization of curriculum. Faculty can add an
international element to traditional courses by adopting a
foreign language and cultural component by inviting a
foreign language professer in a team teaching fermat or by
adding non-English language material to reading lists
(Pickert, 1992). Forinstance, Earlham College in Richmond,
Virginia has introduced foreign languages in several

discipiines, including literature, philosophy, and history
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(Jurasek, 1988). Four courses constituting a Peace and
Global Studies Series come from anthropology, pelitical
science, economics, and philosophy, and prepare students
for study abroad by honing awareness of cultural
perspectives, giobal dynamics, and the necessity for
making responsibie choices about issues facing the world
community (Jurasek, 1991). About 65 percent of Earlham
students take at least one such course prior to departure
for study abroad. Brown University also integrates
languages acrass its curriculum. Spanish is taught in
political science and Latin American Studies; Portuguese in
history and Afro-American Studies; and Russian in Soviet
Studies (FIPSE, 1990). Other institutions create
international education modules or units to be added to
eRristing courses or taken separateiy by students from
different majors and at several levels of language
proficiency (Pickert, 1992).

Another practice is to concentrate on one area of the
world and treat it across disciplines. At the University of

Nerth Carolina at Charlotte, faculty from Engineering,
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Education, and Business Administration collaborated to
revise their courses to focus on Japan (Pickert, 1992).

Oregon State University is in the process of infusing
each department with an international perspective by
tuing course-work to an international degree earned in
conjunction with a traditionai degree program. That
means, a student earning a B.S. degree in forestry might
elect to earn a B.A. degree in international studies in
forestry (Pickert, 1992).

The most internationalized disciplines from the
literature review include business schools and foreign
ianguage studies. The New England Beard of higher
Education’s fieid study of 40 institutions found that more
generally, foreign language study is on the upswing and
there also is a growing student demand for courses in
international business (Groennings, 1987, p. 8). Bium
(1991) reported that “some of the nation’s 7@8 graduate
business schools are moving quickly to revise their
curricula.” Geer, Wind, and Arpan (1988) reported the

hallmarks of successful international business programs at
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the American Graduate School of International
Management in Glendale, Arizona, the Lauder Institute at
the University of Pennsylvania, and the University of Scuth
Carolina. Reasons for the growing demand for foreign
language studies and the rush for the revision of business
curricula are quite obvious. Foreign languages are among
the basic tools in internationalizing any disciplines and
business schools are simply at the forefront to meet the
increasing degree of giobalized economy.

Reports on the internationalization of other
disciplines are mostly at the rhetorical level (Ping, 1985).
Uentriss (1989) aduvocated the need for the
internationalization of public administration and public
policy. Most of the writings in International Education

Series: The American Forum for Global Education (1998)

addressed the lack of international knowledge in
geographuy, history, political science, sociology, psychology,
journalism and mass communication, and philosophy; the
need for internationalizing them; and suggested ways to

internationalize each mentioned discipline.
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3. internaticnalization Policies and Admiristration
Internationalization has become one of the most
powerful substantive developments in the history of
American higher education (Groennings, 1987, p. 8). The
imperative for its incorporation inte the mainstream of
higher education has been the subject of reports by
foundations, governors’ conferences and national
commissions during the last decade {Roberts, 1992, p.181).
Internationalization of higher education is a cross-
cutting concept that challenges the roles and
responsibilities of campus and system administrations. The
mast recent and comprehensive national study on
“Internationalizing U.S. Universities” done by Henson, Noel,
Gillard-Byers, and Ingle (1990) reports that ninety-six
percent (96%) of university systems indicate some of their
campuses are more internationalized than others which
implies a trend toward increased internationalization of
university systems. “Approximately 78% of the responding
universities had incorporated some mention or dimension

of internationalization in mission and geal statements of
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the university” (Ingles and Gage, 1998, p. 18). Some
institutions have started to review their mission
statements and to make appropriate changes te suit
individual internationalization needs. For example, the New
England Board of Higher Education’s field study of 40
institutions found approximately cne-fifth of these
institutions are involued in aspects of multi-faceted
planning of their international dimension, comprehensively
considering such elements as curriculum, faculty
development, study abroad programs, foreign students,
visiting faculty, relationships with foreign institutions, and
new programmatic and hierarchial structures {(Groennings,
1987, p. 8).

Henson, Noel, Gillard-Byers, and Ingle’s study aiso
indicates (98% of the responding universities) that the
support of the central administration is very important “...
In establishing the internal environment and influencing
policy, incentives and rewards and the allocation of
resources in support of internationalization.” The

internationalization through committed leadership, active
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policy support, strategic develepment, and resource
mobilization is crucial. However, interviews of senior
university administrators in the case study universities
indicated that few could articulate very explicitly the
desired status of internationalization of their universities
and in some cases there was not a clear understanding of
what internationalization is and can be on an individuai
campus (Hensen, Noel, Giliard-Byers, and Ingle, 19986, p.
10).

Based on Henson, Noel, Gillard-Byers, and Ingle’s
study, almost haif of the participating universities have
centralized offices of international programs/activities
with university-wide responsibilities, 29.2% of the
universities have multiple offices addressing different
components of international programs and activities with
each having university-wide responsibilities, and 15% of
the universities delegated responsibilities to offices in
colleges and/or individual departments. Rithough varying
degrees of success in internationalization have been

achieved with or without a central office, most universities
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indicate a need for a centralized mechanism to coordinate
and more effectively integrate and assist the broad range
of international programs and activities (Henson, Noel,
Gillard-Byers, and Ingle, 1998, p. 19-28).

An effective institutional policy and administration of
international education should address the
internationalization in a comprehensive fashion. Howeuver,
in a lot of cases, the actual practice of internationalization
of higher education is usualiy highly fragmented. In some
institutions, language programs are run and administered
by individual departments and an area studies curriculum is
drawn from courses in many departments. International
students are generally the responsibility of an
international student advisor under the Dean of Students,
and study abroad might fail to that individual, to an
overworked faculty member running an office on a part-
time basis, or to the language faculty most closely
associated with each program. A survey of 580 colleges
and universities showed that 86% of the four-year

institutions had an administrator responsible for
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international education, but aniy one-third were
responsible for overall program coordination. Most dealt
with international students (89 percent), study abroad (73
percent) and international linkage (58 percent). In only 37
percent of the institutions did this administrator have any
role in curriculum development, and fewer than 18 percent
had influence on selection and hiring of faculty (Lambert,
1989, p. 7).

The most common solution to the above problems and
a means to guarantee coordination of compenents of
international education is to centralize the administration
of international programs/activities that have an
institution-wide responsibility for international
programs/activities. As a matter of fact, more and more
institutions have developed centralized offices of
international programs/activities. However, for a lot of
reasons, such a structural arrangement still does not
guarantee effective coordination among disciplines and
administrative units in certain institutional environments.

An alternative model of international education
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administration is in practice at Southwestern University.
This madel is based upon faculty leadership through a
cemmittee that coordinates components of international
education and works closely with the administration to
formulate and implement policy. The committee is formed
of core and committed faculty that are drawn from all
segments of the university. The facuity members bring
departmental and divisional concerns into the deliberations
of the Committee and return to their units as advecates of
internationalization. The second advantage of such a
facuity-coordinated madel is that it is curriculariy-based.
With the curriculum as the erganizing principle,
coordination of the various components of international
education is conceptuaily simplified since it is more
difficuit for an administrator to know about, much less
coordinate, the curricular plans of many departments than
for the faculty directly involved. The third advantage of
the model is that it is non-hierarchical. The responsibility
for international education is defused among the faculty,

rather than centralized in an administrative office (K.
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Roberts, 1992, p. 181-188). Since this model requires good
communication and a high degree of collegiality among
faculty and between facuity and administration, as weil as
a considerable commitment of time by faculty members,
the author suggested that a reward system for faculty
participants in international program development should
be set up and regarded as part of the individual

professionai accompiicshment in tenure and promaoticn.

4. Strategies Used in internationalization of
Higher Education

The internationalization of curriculum can be
regarded as both a3 process and an cutcome. R new
international area studies major, as an cutcome, might be
the result of a process, sometimes, a very long process.
Generally, this process invoives programs and activities
which will expose faculty members, administrators, and
students to a situation or environment that will stimulate,
and provide direction and assistance toward the goal of
internationalization of curriculum. Individual institutions,

with different histories of international educatien and
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different institutional settings, have developed different
processes. So, strategies refer to specific organizational
means, reward systems, certain kinds of international
activities, programs, etc. that are employed mainly to
promote the internationalization of curriculum and/or the
institution as a whole. In practice these strategies vary
from institution to institution.

One of the many processes is the expansion of
campuses in foreign countries. This approach provides
professional development opportunities for both faculty
and students. For instance, Webster University opened
four sverseas campuses largely due to eager audiences of
people in the host countries looking for something not
traditionally availabie. The schools enroll 33% native
English speakers, 33% from Western Europe, and 33% from
third world countries. International studies is one of the
areas that has been emphasized. About twenty U.S.
colleges and universities run branch colleges and
universities in Japan. Ameng them, twelve accredited

institutions offer courses and programs primarily to U.S.

41

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



students (Norris, 1992).

At Oregon State University, there is a section relating
to international assignments on the Promotion and Tenure
Guidelines. The message is that international efforts in
relation to international assignments, instruction, scholarly
accomplishment, and service of faculties are counted as
part of promotion and tenure requirements {3SU, Promaotion
and Tenure 1991-92 }.

The invclvement of faculty in decision making is a
very rewarding strategy in the internationalization of
curriculum. Buena Uista Coliege deveioped a workshop
with faculty to determine ways to strengthen the college
academically. The result was to revise the general
education core to require that all students take a fereign
language or course work in a non-western/multicultural
discipline. A six-hour requirement in muiti-culturai general
education experience is anticipated. The College also
conducted a review to determine how majors can be
recenstructed to include an international perspective

(Briscoe, Keith, p. 62).
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Linkage with foreign institutions is another tooi to
help internationalize curriculum. Characteristics, and
numbers of linkages vary from institution to institution,
but most of them are based on a mutual exchange concept,
usually including faculty exchange, student exchange,
information sharing, and cooperative research. The
gecgraphicai coverage of this kind of linkage is very
comprehensive. One of the best examples is Oregon State
University, the nation’s number-one ranking Land Grant
university in overseas research work, which has its
research and educational programs connected with
seventy-three colleges and universities in twenty-five
countries around the world (Hecth, Irene, P. 17-19).
Universities have also developed linkages with “paoliticaily
forbidden” countries as well as most under-deveioped
countries. The University of Pittsburgh set up linkage
programs with Czechoslovakia and Hungary befare the fall
of the iron curtain (Hecth, Irene, P. 17-19), West Uirginia
University has developed linkages with Seuth African

universities. Evidence in the literature shows that most
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higher education institutions in this country have
developed these kinds of linkages, to different degrees.

Intra-institutional or inter-disciplinary cooperation is
one of the growing needs in the internationalization of
curriculum. Opportunities in “... course development, team
teaching, research and joint academic programs ...” are
encouraged, especialiy between schoois of business and
the liberal arts (Spalding, 1989, p. 2-5). Courses of study
that have established links especialiy between business
and liberal arts can be found at Babson College; Ball State
University; Indiana University, Bloomington; Santa Clara
University; and the University of Southern California
(Stearman, David M., et al., 1989, p. 32-41).

R series of meetings between U.S. university
presidents and their counterparts from abroead has been
held. This strategy of international netwaorking is designed
to facilitate international understanding as well as
coliaboration on the internationalization of universities.
The Rmerican Council of Education is developing a2 handbook

on internationalizing the curricuium, which will focus on
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leadership strategies and innovative programs.

C. Major Research Projects

This section focuses on five selected majer research
projects that have covered the areas relating to the
internationalization of curriculum in American higher
education institutions during the last three decades. The
selected areas also include major international programs,
initiatives, and strategies employed by organizations of
higher education institutions toward the
internationalization of curriculum.

i. The University Looks Rbroad: Approaches io

World Rffairs at Six American Unipersities

a. Background of the study. In 1965, a report from

Education and World Affairs covered the actual practices in
international education of six American universities. They
were Stanford University, Michigan State University, Tulane
University, University of Wisconsin, Cornell University, and

Indiana University.
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b. Selected Findings. 1) Michigan State University
(MSU) -- Curriculum Improvement:

e MSU introduced in 1961-62 a basic revision of the
three-term sacial science course, ene of four general
education courses required of all underciassmen at
Michigan State. Some of the key facuity inveived in
stimulating and implementing the course revision were
formally engaged overseas in research or university
contract projects.

° The second major revision of the social science
course was carried on in 1965.

e Multi-disciplinary instructional approaches to area
studies were developed, supporting the work of the
university’s Asian, African, and Latin American Studies
Centers.

¢ An upper division program in comparative cultures
was created, jointly between the college of Arts and
letters and the College aof Social Science.

o The support of international programs in the

professional schools was given, including the colleges of
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Agriculture and Engineering.

® The development of international aspects in the
program of the Coliege of Education for students preparing
to teach the social sciences in primary and secondary
schools was cooperated.

° In the autumn of 1965, the Justin Morrill College
was established with the major objective of extending
education about the non-Western world into more aspects
of the undergraduate curriculum. R special faculty
committee proposed that its program be committed to a
broad liberal education, with an in-depth study of a
specific field, which would center around a substantial core
of required courses and which would have international
service and education as an underlying theme.

2) University of Wisconsin (UW) -- internationai
Course Content

¢ There were undergraduate and graduate courses,
correspondence and adult education offerings in every
aspect of global affairs.

e Ul offered instruction in more than thirty foreign
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languages, and provided a wide choice of courses in
international relations, U.S. Foreign policy, international
trade and finance, the geography and anthropology of all
the continents.

e There was a wealth of offerings in comparative
studies -- in education, in the economic development, in
socioclogy and history.

e RAll freshmen in the college of Letters and Science
were required to take a year-long course, Freshmen forum,
a weekly lecture and discussion session which dealt with
ma jor problems in world affairs, such as economic aid,
population control, disarmament, and nuclear proliferation.

o Seniors in the same college were required to take a
course called Contemporary Trends, lectures which attempt
to summarize or focus the knowledge the student had
gained in his undergraduate experience in relation to the
scientific, technological, social, and economic changes of
teday’s worid.

2. International & Iinternational Education in

Selected State Colleges & Universities: An Overview
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and 5 Cases

a. Background and research guestions. This study

was done by Audrey Ward Gray in 1977. The first step of
the study was a comprehensive data collection frem the
326 member institutions of the American Association of
State Colleges and Universities (ARASCU). Nesxt, the focus
was narrowed to 58 ARSCY institutions and campus visits
were arranged to obtain detailed information and to select
five case study institutions.

The study addressed the following five questions: a)
IPhat was the state of international/intercultural
education in AASCU institutions? b} What were the trends
in international/intercultural education in these
institutions? c) How did small, medium, large, and non-
traditional ARSCU colleges and universities in different
parts of the country actually implement measurabie and
significant international/intercultural programs? d) What
were the key elements necessary for an institution to
impiement a commitment to international education? el

What principles, programs, or activities described in the
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study could be adopted by other institutions of higher

education?

b. Maijer Findings to the Five Research Questions.

¢ Three-fourths of the institutions had some type of
international/intercultural programs, though these
programs varied considerably; and few of the curriculum
programs reached large proporticns of undergraduates.

e Trends indicated more planned programs, especially
of study abroad and bringing foreign students te campus.
some institutions made notable efforts to plan
international/interculturai curriculum to reach large
numbers of undergraduates.

e The case studies illustrated the particular
importance of 1) Institutional commitment to
international/intercultural education; 2) Strong
administrative support; 3) Faculty leadership; 4]} A qualified
and interested faculty; and 5) The establishment of a
system of linkages.

e Four key elements were found to be necessary for

an institution to implement a commitment to
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international/intercultural education included 1)
Commitment; 2) Strong administrative support; 3) A
qualified and interested facuity; and 4) Links within and
outside the coliege or university.
3. Internationalizing the Curriculum and the
Campus

a. Background and Research Purposes. The study was
conducted and completed by Maurice Harari in 1981 with
the support of ARSCU. The purpeses of the study were to
enable each institution to gauge its development in
relatien to at least the nationai AASCU constituency;
stimulate AASCU institutions to examine and refine their
mission, commitment, and programs in the international
area; and prouide information on the quality and global
erientation of undergraduate education in institutional
planning efforts.

Two hundred and sixty-four institutions or 77.19% of
the AASCU membership institutions responded to the
questionnaire. Detailed questions on the extent of

internationalization of specific disciplines and courses, the
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funding of international programs, the total budgets
edpended on international programs, how much from
internai and how much from external sources were avoided
because such questions would have complicated
considerably the abiiity, or desire, of institutions to
respond and would reduce considerably the number of
respondents.

b. Selected Ma jor Findings.

e Of the 264 responding institutions, 43.9% had AN
Office of international Programs, 33.1% with full-time
Director, 46.2% had Committees on International Programs,
and 62.5% sponsored Study Abroad Programs.

o The total number of pianned international curricula
{major, minor, and ethers) reported by the responding
institutions was 220.

o Of ail the responding institutions, 48.5% required
foreign language courses for graduation, and 17.8%
required international courses for graduation.

* Among the 9 listed functions performed by the

Office of International Programs, the top three functions
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were (in rank order):
1) Administration of study abroad for U.S. students (113
institutions); 2) Development of collaborative
arrangements and contracts with foreign universities and
government (98 institutions); and 3) Administratien of
ongoing arrangements (94 institutions).

e Only 81 Offices of International Programs (38.6%)
had the function of assistance in the internationalization

of curriculum (ranked as number 6 among the 9 functions).

4. Internationalizing U.S. Universities
a. Background and Research Questions. In early

1999, a national study was cenducted by James Henson and
others to deuvelop a conceptual model that could be utilized
by universities to enhance internationalization. Data were
collected by questionnaire from 183 universities (out of
236 universities, which was a 77% return rate). Ten in-
depth case studies were also conducted during which 237
university administrators were interviewed.

This conceptual model which was built based on the

data obtained through the questionnaire and infermation
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from the case studies addressed three hasic questions
relating to the assessment of the degree of the
internationalization of universities. The three questions
were why, what, and how to internationalize universities.

The reasons why colleges and universities need to be
internationalize include: 1) The level of economic
interdependency among nations keeps increasing. in order
to compete in the world marketplace, it is essential for
American higher education institutions to train their
students whe understand and effectively function in a
global context; 2) The role of higher education institutions
in loca! and natiocnal economic development has been
recognized and called upon; gnd 3) It is the higher
education institutions’ responsibility to assist public and
private sectors to be globaliy competitive through
information and facts generated by their continued
research efforts. The fact is that students are not
provided with the knowledge and skills they need to
compete in the competitive world.

Significant factors and sub-factors for the
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internationalization of universities relating to the question
of “ilhat?” were identified. They include 1) Resources
(faculty, administrators, funds, incentives and rewards); 2)
Program activities (foreign students/scholars, study,work
and internships abroad, foreign languages, deveiopment
cooperation, academic driven programs, research and area
study programs and graduate education, undergraduate
curriculum, and public service); 3) Leadership and
management (commitment, policy, strategic
planning/review, and aliocation of ressurces); 4)
Organization (structure, iinkages, and internal culture); and
5) External environment (global awareness, stakehelder
demand, and benefits).

Factors and sub-factors (How?) depend upon the
presence and characteristics of the following: 1) The
institutional environment and culture must be supportive
of internationalization; 2) Strategy shouid be deuveloped
invelving an appropriate participatory process; 3)
institutional structure must be such that

internaticnalization can occur and ailow successful
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operation of international activities on campus and abroad;
and 4) Resources such as money, positions, time, etc.
should be provided for the successful conduct of
internationalization efforts.

b. Seiected Major Findings of the Study.

o University commitment to internationalization:
14.2% of the responding universities indicated a very high
levei of commitment of their universities, 33.1% indicated
a high commitment, 39.2% indicated a moderate
commitment, and 12.2% a low commitment.

e Importance of inputs of internationalization: 96%
of the responding universities indicated that faculty
interest and support, funds and a supportive central
administration were very important. Seventy percent
indicated that facters related to departments and to
faculty incentives and rewards were very important.

¢ The case studies suggested that foreign students
and scholars’ potential contribution to the
internationalization does not appear to have been realized.

e Forty to forty-five percent of the responding
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universities placed a moderate degree of priority on study
or internship abroad opportunities.

¢ Approximately one-third of the responding
universities require entering first-year students to have
completed foreign languages courses as a condition of
acceptance into the university. Seventy percent of the
universities indicated a trend of increasing enroliment in
foreign language courses.

e 0f 182 responding universities, 23.9% indicated
they placed a high priority on the establishment and
functioning of research and area study programs.

e About 58% of the universities indicated that facuity
could obtain curriculum development grants to
internationalize courses from the university and 78.6%
indicated that procedures were in place and available to
faculty to access funds and other support for curricuium
development.

o Forty-seven point three percent of the responding
institutions indicated that their university had a high or

very high commitment to internationalization with 39.2%
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indicating a moderate degree and 12.2% a low degree.

¢ One central office with university-wide
responsibilities was in place in 46.6% of the universities. A
Director of international education, studies or related titie
was present at 26.4% of the universities. A vice-President
was the most senior position responsible at 21.2% of the
universities with a Dean in the senior position at 11.7% of

the universities.

5. International Programs and Activities

a. Background of the study. Robert Aaron of National

Association of State Universities and Land Grant colleges
(NRSULGC) conducted a survey on international Programs
and Activities in 1990. Thirty-seven responses out of a
pool of 149 possible respondents were received for a
return rate of about 25%. Highlights of findings were
reported to the Council on University Relations and

Development on July 16, 1998.

b. Selected Findings.

» Twenty out of thirty responding institutions (66.6%)

engage in some kind of organized cverseas alumni
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pregrams, inciuding alumni clubs.

° About 508% of the thirty-two responding institutions
said they engaged in international fund-raising activities.

e Eighteen (58%) of the 31 institutions had a
designated individual to hand!e protocol and logistics for
international visitors.

* The key problems surrounding the planning and
operation of international programs identified by the 23
individual responding institutions included 1) Inadeguate
financial support (8 institutions, or 34.7%). They are
University of Illinois at Urbana-Champaign, Oregon State
University, University of Arizona, Texas ASM University,
North Carolina State University, New Mesxico State
University, University of Montana, and Rutgers University;
and 2) Lack of institutional coordination and understanding
of the variety and complezity of international programs, as
well as international research projects and faculty visits
overseas. Such problems seemed to be more serious in
those decentralized campuses (Kansas State University and

University of Illinois at Urbana-Champaign).
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D. Summary

Groennings pointed out five causes of the ongoing
internationaiization of higher education. The most
powerful reason is ecanomic change. The second is the
incorporation of international substance into accreditation
standards by the American Assembly of Collegiate Schoaolis
of Business and by the National Council for the
ficcreditation of Teacher Education. The third is the
impetus provided by a series of reports on the quaiity of
undergraduate education from the American Association of
State College and Universities, the Association of American
Colleges, the National Endowment for the Humanities, the
National Institute of Education, and the Carnegie
Foundation for the Advancement of Teaching, all of which
have called for focus on the international dimension. The
fourth cause of accelerating internationalization of the
curriculum is the nascent but acceierating
internationalization of the academic disciplines. This

deveiopment at the grass roots of academic life
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complements the thrust ef the national reports and shows
that internatienalization is deeper than a fad. The
disciplines are often the gatekeepers of educational
change, and the harbingers of changes in the curriculum
are new perspectives in the disciplines. The fifth cause is
people: committed new leaders, increasingly
internationally minded faculties, and students who
increasingiy have been abroad and expect their educations
to have international component (Groennings,1987, p. 12).
Another reason for internationalizing higher
education is that “...higher education has a stake in the
outcome, both broadly and narrowly in the sense that it
draws its revenues from employed families, taxes upon
private sector profits, interest from endewment invested
in corporations, and donations and research support from
corperations. Besides, the missicn of internationalization
can be best carried out by higher education because higher
education is a major global resource. It has egpertise
about other countries and peoples. It is one of the most

globally competitive components of the American
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economy” (Groennings,1987, p. 7).

The importance of the internationalization of
curriculum is obvious. “The earth moves, the curriculum
responds. If the curriculum fails to respond, it will suffer
shoertcomings of reievance” (Groennings,1987, p. 3). Higher
education, as always, shouid respond to external changes
and needs. The preblem is how it shouid be done.

Academically, Peterson (1998) proposed five ways to
internationalize the curricuium. They include a) establish an
international studies major/minor; b) create area studies
programs; c) use issue-oriented approaches; d)
comparative approaches (e.g., in sociclogy -- comparative
urbanization, stratification, religion); and e) infusion of
the discipline -- introduce materials on non-western
cuitures into western-oriented courses (World History,
International Accounting). Oregon state University
propesed an “International option for all undergraduates.”
This proposal incorporates an International degree option
for ail majors in conjunction with a primary degree

program. Itis a way for students to individualize their
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interests on a giobal scale and a way to become a bit more
knowledgeable about specific areas of interest relevant te
the student’s career goals and not a set structured
pregram (Hecht, irene, p. 16).

Administrativeiy, a few evaluation models are also
proposed for assessing the degree of internationalization.
However, most of them are based on individual
institutional settings and for certain disciplines. Harari
(1989) developed “The International Integration Wheel of
California State University, Long Beach” modei based on the
operation of the Center for International Education at
Califernia State University, Long Beach (Harari, 1989, p. 9).
Arpan (1988) used “Input and Output Measurements” to
assess the degree of internationalization of international
business programs (Arpan, 1988, p. 14-18). Henson, Noel,
Gillard-Byers, and Ingie have developed an
“Internationalization Model” which is used to assess
comprehensively the degree of university
internationalization (Henson, Noel, Gililard-Buers, and

ingle, 1998, p. 7-8).
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In general, the literature tends to agree that the
United States is lagging behind in the internationalization
of the university systems. How to change this status quo?
“There are many approaches, and different ones may be
appropriate for different institutions, depending on
mission, capability, and opportunities. There may aiso be
many objectives, inciuding cross-cultural and gecpolitical
understanding, with attention to issues of national security
or arms controi, or understanding the probiems of third
world economic deveiopment. One has to decide on
objectives as well as approach, i.e. on both ends and

means” (Groennings,1987, p. 12).
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CHAPTER 3

METHODS AND PROCEDURES

f,_Design of the Study

1. Research Problem
The research probiem was to determine the degree of

impact of centralized offices of international programs on

the internationalization of curriculum. In order to best

accomplish this purpose, the study was divided into two
stages. The first stage was a mail survey which was the
major part of the entire research. The second stage was
the in-depth interview of the selected 0IP executives from
the surveyed offices of international programs.
2. _Instrument

The questions in the survey instrument were
developed based on the general assumptions from the
literature review. There were two guiding principles in the
development of the instrument. First, questions should

elicit data that cover all the major international programs
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and activities, and provide the end results of those efforts
in terms of the internationalization of curriculum. Second,
questions should elicit reasons why some 0IPs are more
successful than others.

ficcording to the above mentioned two guiding
principles, the survey instrument was designed to include
four sections. Section One invalved the coilection of OIP’s
input and institutional background data to objectively
identify the degree of commitment in terms of 0IP’s
mission statement, human input and economic input as well
as the major background characteristic of both 0!P and 0IP
executives. Section Two was designed to obtain process
data to identify the degree of 0IP’s actual invsluement in
the process of internationalization of curriculum through
programs/activities, projects, strategies, participants, etc.
Section Three addressed the internationalization of
curricuium through listing the actual number of
internationalized courses, majors, and/or miners with 0IP’s
involvement; and the three major OIP curricuium activities

in the past twelve months. Section Four inciuded a request
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for 0IP documents. They were 0IP Mission Statement, 0IP’s
Annual Report, 0IP Strategic Planning Propasal, and GIP
erecutive’s Paosition Description.

The instrument’s content validity was examined by
five prominent internationai programs executives at the
1992 Annual Conference of Association of International
Education Administrators. The responses indicated that the
questions were congruent with the general practice of
international education administrators.

The instrument was pretested to check for questions
that could be misinterpreted and to check for those
questions that might be ambiguous. Three 0P executives
volunteered for the pretest. This procedure produced littie
change except for some wording and question
arrangements.

Comprehensive telephone calls were made to ali the
67 land grant institutions that are listed in Public Calleges
and Universities by Ohies’ published in 1986. Fifty-five or
82% of the land grant institutions were identified to have

centralized offices of international programs. The revised
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questionnaires were mailed, in the spring of 1992, to the 35
0IP executives whe self-identified their offices as
centralized 01Ps with institution-wide responsibilities of
international programs and activities.
3. interviews

The second stage involves in-depth interviews of the
selected 0IPs. The purpose of the interviews was to
identify other factors which could not be included in the
survey instrument. They included the institutional
historical factors, geographical factors, and eiements other
than 0IP’s invoivement that contribute to the degree of
internationalization of curriculum in certain institutions.
Another purpose of the selective interviews was to
reinforce findings from the survey. For exampie, an
institutional mission might include a strong statement of
internationalization of curricuium. Howeuver, for different
reasons, the quality and the amount of inveluement toward
the internationalization of curriculum might not be as
strong as the mission statements. That is, there might be

littie practice in certain 0IPs toward the realization of the
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stated mission.

The conceptual framework for determining the degree
of impact of OIP is built on an eclectic basis of the existing
criteria of organizational effectiveness. The reason for
this eclectic concept is that difficulty in empirically
assessing organizational effectiveness has risen because
no one uitimate criterion of effectiveness exists (Cameron,
1978). For instance, criticisms of the outputs and goal
accomplishment approach include an ignorance of
environmental influences on the organization and its goals
(Lawrence and Lorsch, 1969), the retrospectiveness of
organizational goals and its service to justify
organizational action, net to direct it (Weich, 1969}, and the
change of organizational goals as contextual factors
change (Warner, 1967; Pfiffner, 1977). Criticism of system
resource model concludes that focusing only on inputs may
have damaged the effects on outputs (Scott, 1977), the
only valuable aspects of organizations are those which aid
further input acquisition (Scott, 1977), and are

inappropriate when considering non-profit organizations
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{(Molnar and Rogers, 1976). Criticisms of the process model
include the difficulty of monitoring organizational
processes (Dornbusch and Scott, 1975), the focus on means
to the neglect of ends (Campbell, 1977), and the inaccuracy
of most process data (Haberstroh, 1965:122). based on
outputs and goat accomplishment (Etzioni, 1964; Campell,
1977; Scott, 1977}, Yuchtman and Seashore’s system

resource model (1967), and the process maodei.

B. Description of Population

The population of this study is the executive officers
of centralized Offices of International Programs of all the
Land Grant institutions in the United States. Their title may
vary but they have similar institution-wide responsibilities
of international programs and activities.

List of names of Land Grant institutions was obtained

from Public Colleges and Universities: the Greeniwood

Encyclopedia of American_Institutions by John F. Ohies and
Shirley M. Ohles, 1986. There are 67 institutions that are
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listed as Land Grant institutions. Names of OIP executives
and their addresses of the surveyed population were
identified through the following five sources:

1)  The 1998 mailing list for the national survey on
“Internationalizing U.S. Universities:Preliminary Summary
of a National Study” from Washington State University

2) 1991 International Section List

3) 1990 International Education Administrators
Directory

4) 1 Division 0 iculture Directo

5) Ali others went to Provost and asked the
Provost to refer to the right persan. in order to have
adequate responses (at least 48% returns by region) for
a meaningful statistical analysis, a follow-up mail was
sent out 10 days after the first maii was out. Non-returns

were reminded by telephone.

€. Scope and Methodology of the Study

In order to determine the degree of impact of
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centralized office of international programs on the

internationalization of curriculum, a survey instrument was
developed. 1t was designed to include four sections.
Sectien One involved the collection of 0!P’s input and
background data to objectively identify the degree of
commitment in terms of 0IP’s mission statement, human
input and economic input as well as the major background
characteristics of both 0IP and 0P executives. Section Two
and Section Three were desigred to obtain process data to
identify the degree of 0IP’s actual invclvement in the
process of internationalization of curriculum through
programs, projects, activities, strategies, participants, etc.
and the internationalization of curriculum through
objective data collection. Section Four of the survey
instrument was a request for 0{P documents. They were
0!P Missiaon Statement, 0IP’s Annual Report, 0iP Strategic
Planning Propasal, and 0IP executive’s Position Description.
The population of this study included the executive
officers of centralized Offices of International Programs of

all the Land Grant institutions in the United States. After a
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brief and comprehensive telephone interview, there were
55 0ffices of International Programs that were self
identified as centralized offices of international program
that had institution-wide responsibilities of international
programs.

Statistical methodology included basic verification,
utilizing descriptive statistics inciuding frequency of
response, and central tendencies, correlation, and
regression. The statistical program utilized in analyzing
data for this research was the JMP Uersion 2 of Statistical
finalysis System (SAS) as published by SAS Institute INC.
{SAS, 1989).

The primary means for analysis of survey data was to
categorize possible answers in order to identify the extent
of degree of the 0IP ‘s impact on the internationalization
of curriculum as well as the extent or degree and type of
impact that exnist.

Since the internationalization of curriculum is a long
process and it requires consideration of many factors,

some of the processes of the internationalization of
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curriculum (e.g., institutional linkage, the initial student
and faculty exchanges, internationai seminars, etc.) are
considered as results (dependent variables) to both

institutional and 0!Ps’ inputs rather than pure processes.

Strategies employed by the surveyed institutions such as
international faculty/student grant, promotion and tenure
policies with elements of faculty international
invglvements, and other rewarding systems to promote

international education were also considered as causes in

this study, Based on the above mentioned reality, the
study considered the series of inputs, processes, and
outputs as chain actions. The unique feature of this chain
actions was that “inputs” would have impacts on both
“processes” and “outputs.” In other words, “inputs” were
independent variables to both “processes” and “outputs”
while “processes” were independent variables to
“Qutputs.” “Inputs” included institutional commitments
and 0IP commitments. The dependent variables, based on
this chain concept, included first the “processes” as resuits

of the “inputs” and second the “outputs” identified by
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geais (mission) in terms of number of area studies majors
and minors, number of reguired and elective courses for
area studies majors and minors, and the number of courses
with international dimensions as results of both direct and
indirect 0IP influence, as results of both “inputs” and

“processes.”
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CHRAPTER 4

DATA ANALYSIS

The major findings of the study are presented in this
chapter. The Offices of International Programs’ human
input, economic input, and institutional commitment and
their impacts on the processes (program activities,
research projects, inter/intra linkage, and
incentive/reward strategies); and on the output (the
number of international area studies majors and minors;
international courses required and electives; courses
infused with international contents; and the three most
significant OIP curricula activities) are presented as
descriptive statistics. The impacts of inputs on process and
outputs and the impacts of processes on outputs are
reported in this chapter. In addition, attention was given
to traditional international education environment of

institutions which also have exerted influence or impact on
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the internationalization process and the
internationalization of curriculum. These institutional
environmental factors included institutional size by
student enroiiments and the history of internaticnal
education by the number of years that 0IP was in
operation. Common elements and unique characteristics of
different types of 0IPs came from the study of 01Ps’ annual
reports, strategic planning, and other documents received
from responding 0IPs were also reported in this chapter.
First, descriptions of the inputs of the responding
Offices of Internationai Programs (0IP) were presented.
The 01P’s human input was the number of professional staff
and support staff, the professional backgrounds of the OIP
executive officers, and their related work experiences. It
is believed that a strong human input is one of the most
important elements in exerting influence and promoting
the internationalization of curriculum. The 8IP’s economic
input was its general budget size that referred to both
institutional allocation and rescurces from grants and

contracts: and 0IP’s allocation to the internaticnalization
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of curriculum. GIP’s economic capacity was essential
because it, at least, implied both the institutional and 0IP’s
commitments to international education. it aiso indicated
01P’s degree of success in obtaining outside funding and
the importance of the internationalization of curriculum.
The last element of the 0IP inputs was four cther indicators
of institutional commitment. Those indicators were the
01P’s hierarchical location in the institutional
organizational chart, 01P’s physical location (within or
outside the central administration), and 0IP’s
authaority/responsibilities delegated by the institution.

Second, major elements in the process of
internationalization of curriculum were reported. These
elements included major international program activities,
research projects, inter/intra institutional linkages, and
incentive/reward strategies used by 0IPs to promote the
internationaiization of curriculum. Impacts of 01Ps’ human
input, economic inputs, and institutional support on the
process of internationalization of curriculum were

analyzed and reported.
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Third, outputs (the number of international area
studies majors and minors, the number of international
required and elective courses, and the three most
significant OIP curricula activities during the past twelve
months) were described and the different degrees of
impact of 0IP’s inputs and eiements of process of the
internationalization of curriculum on the outputs were
reported.

Finally, a general description of the in-depth
interviews of selected 01Ps was presented. This
presentation was a result of a combination of the
interviews and a closed study of the received documents of
0iPs’ annual reports, strategic planning, OIP executives’
Job descriptions, 0iP mission statements, etc. Particular
attention was given te 0IPs that were representative of
typical OIP groups/categories in terms of similar
institutional size, similar international education
history/environment, and similar 0IP size, but who did an
cutstanding job in internatienalizing the curriculum.

This chapter, after the introduction to the findings,
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wiil be followed by a general description of institutional
envircnment: an overview of surveyed 01Ps; inputs which
included 0!P human input, economic input, and institutional
commitments; internationalization processes which
included 0i{P international linkages, major praograms and
activities, and internationalization incentive strategies;
outputs which included the number of internationalized

courses and the three major OIP curricula activities.

B. Findings

1. Institutional Environment

Of all the 0ffices of international Programs in the 67
Land Grant institutions surveyed, 55 or 82% of them
identified themselves as centralized offices which had
institution-wide responsibilities for international programs
and activities. Questionnaires were sent to the
directors/executives of the 55 self-identified centralized
offices of international programs. Thirty-four 0IP

directors/executives responded, a 61.8% return rate.
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The 55 institutions with centralized 0!Ps were well
represented by the 34 responding 0IPs with respect to
sizes of student enrollment (Table 1). The largest student
enroliment of both full time and part time from the
responding 0IPs was 68,638 and the smallest enroliment
was 1,290. The largest student enrollment for the non-
responding 01Ps was 58,086 and the smaliest was 3,088. Of
the 34 0IPs, 6 (17.6%) were from historically black
institutions while 4 (19%) of the non-responding 01Ps were
historically black institutions (Table 1). Four scales were
used for the ciassification of institutional sizes. Scale One
represents institutions with student enroliment of 106,000
or below; Scale Two represents institutions with student
enreliment between 19,861 and 20,808; Scaie Three
represents institutions with student enrollment between
208,801 and 38,088@; and Scale Four represents institutions
with student enrollment of 38,881 or above.

Ten (29%) are from Scaie One institutions with student
enroliment of 19,808 or below for the responding 0IPs and

7 (33%]) for the non-responding 0iPs. Eight (24%) of the 34
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responding 0!Ps and 7 (33%) of the 21 non-responding 0!Ps
are from Scale Two institutions with student enroliment
between 18,801 and 29,000 . Six (18%) of the 34 and 4
(19%]) of the 21 non-responding 0IPs are from Scale Three
institutions with student enrollment between 20,881 and
308,800. The remaining 108 (29%) of the 34 responding 0IPs
and the remaining 3 (14%) of the 21 non-respending 0IPs
are from Scale Four institutions with student enroliment of
30,6081 or aboue (Table 1).

The respondents aiso included 6 (17.6%) historically
black Land Grant institutions. 0f the 6, 4 were Scale One
institutions with student enroliment ranging from 1,290 to
6,288. The remaining were Scale Two with student
enroilment slightly more than 18,801 (Table 1).

The other factor that was considered as part of
institutional internationai education environment was the
number of years that 0IP has been in operation. Based on
the 32 0IPs that provided the information, the average
number of years was 11.5. Two OIPs were in gperation for

oniy one year, the minimum length. The maximum length
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was 36 years. Similar to size of student enrollment, the
lengths of 0IPs’ operation also varied. If the same scale
concept were employed, the same phenomenon of
relatively even distribution could be identified. For
example, seven 0IPs (21.9%) were in operation for the
length of over twenty years and the same number of 0IPs
that were in operation between ten and nineteen years.
Ancther seven 0IPs had a length of operation between six
and ten years and the remaining eleven 0IPs (34.4%) had a
length between one and five years.

There was ne particular pattern between the size of
institutions and the length of OIP operation, and there was
no pattern of the 0IP operation lengths between the
historicaliy black institutions and the white institutions

either (Table 1).
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Table 1
International E ion Environmental F r

International Education Environmental Factors

OIP in Operation Non-Responding

Institution Inst. Size (# of Years) Institution Inst. Size
(Code) (N=34) (N=32) (Code) (N=21)

1 24,250 2 35* 4,600
2 23,800 5 36 35,400
3 22,900 26 37" 3,000
4 12,200 23 38 18,600
5* 12,000 25 39 23,000
6" 1,290 9 40 7,000
7 26,200 7 41 22,000
8 10,300 4 42 14,100
S 10,800 27 43 11,200
10 21,800 3 44 15,000
11 22,850 1 45 24,600
12* 4,670 3 46 5,000
13 12,675 22 47 11,500
14 19,000 7 48 58,000
15 68,630 8 49* 5,450
i6” 12,300 16 50 23,000
17 31,200 2 51 17,500
18* 6,200 15 52* 5,230
19 47,100 36 53 11,500
20 39,800 7 54 30,000
21 3,640 5 55 9,000
22 37,950 2

23 9,300 7

24* 2,810 12

25 47,600 32

26 58,800 11

27 18,000 1

28 2,045 3

29 40,000 12

30 40,400 .

31 7,930 10

32 18,950 17

33 26,000 .

34 37,210 8

Mean 22,962 11.5

Note: *Historically Black Institutions; « No Response
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2. lnput

a) Human input.

o 0IP executives’ ethnic and academic backgrounds.
There is a clear demographic pattern for 0iP erecutive
officers. The typical OIP directors are male, white, with a
terminal degree and hold a senior professerial rank.
Twenty-six or 76.5% were male; 27 or 79% were white; 26
or 76.5% were either full professor or associate professor;
and 33 or 97% had terminal degrees (Table 2). There are,
however, a few females and minorities in the field. Of the
eight female 0IP executives, two were alse minorities.
Among the seven minority 0IP executives, four were
blacks; three were at the historically black institutions;
and three had Asian origin, one of whom worked at a
historically biack institutions. 0f the seven minerity 0IP
executives, two were females. One was black and the
other was Asian (Table 2).

Of the four 0IP executives who were not tenured, two
were from the smaliest institutions. One had a student

enroilment of 9,300 and the other had 1,238. The other twe
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were from larger institutions. One had a student

enroliment of 18,958 and the other had 31,208 (Table 1).
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Table 2
OIP Executives’ Ethnic and Academic Backgrounds

QP E ves EIbO | Acadernic Badl l
Institute Ethnic Ed. Acad.
GenderBackg. Level Rank Legend
(Code) (N=34) (N=34) (N=34) (N=31)
1 F w 2 1 Ed. Level
2 M w 2 1 1=M.A. or Below
3 M w 2 1 2=Ph.D./Ed.D.
4 M w 2 3
5 M w 2 1 Acad. Rank
6 M w 2 4 1=Prof/Assoc.
7 F w 2 1 2=Assist. Prof
8 M w 2 1 3=Adjunct Prof
9 M w 2 1 4=None
10 F w 2 .
11 M w 2 1
12 M B 2 1
13 M w 2 1
14 M w 2 1
15 M w 2 1
16 F B 2 1
17 M W 2 4
18 M B 2 .
19 M A 2 1
20 M w 2 1
21 M w 2 1
22 F A 2 .
23 F w 1 4
24 M A 2 1
25 M w 2 1
26 F w 2 1
27 M w 2 1
28 M B 2 1
29 M w 2 1
30 M W 2 1
31 M w 2 1
32 M w 2 4
33 M w 2 1
34 M W 2 1
Summary: M=26 White=27 MA <=1 Pro/Asso=26
F=8 Black=4 Ph.D=33 Adjunct=1
Asian=3 No Rank=4
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° OIP executives’ international experience. 0P
executives were asked to provide information on their
international experience that inciuded the “number of
years in current position,” and “number of years of similar
work experience before the current position.” All the thirty-
four OIP executives responded to the number of years in
current position and thirty-two responded to the number
of years of similar work experience before the current
position.

The OIP directors’ average number of years at their
current positions was a little less than four years (3.78
years). The mazimum was fifteen years and the minimum
was one year. Their average number of years of past
international experience was almost eleven years (19.78
years) with the minimum of zers and maximum of twenty-
six years. The mean of the taotal number of years of
international work experience of 01P executives was
slightly more than seven years (7.28 years) with the
minimum of three years and mazimum of twenty-eight

years (Table 3).

88

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



In summary, most 0IP executives had a coensiderable
amount of international experience. However, it seemed
that, based on the number of years at current positions,
01P executives appeared to be highly mobile even though
most GIPs (71.9%) were in operation for more than five

years.
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Table 3
OIP E ives' Y (| ional E .

OIP Exeoutives Y. T onal Experl

Institutefrs. Cur. Position* Yrs. Past Experience** Total
{Code) (N=34) (N=32) (N=32)
1 2 5 7

2 1 15 16

3 1 6 7

4 4 17 21

5 3 5 8

6 25 3 55
7 2 2 4

8 4 10 14

9 3 5 8
10 3.5 3 6.5
1" 4 30 34
12 4 . .
13 15 10 25
14 1 3 4
15 8 20 28
16 1 15 16
17 10 16 26
18 4 27 31

19 1.5 5 6.5
20 5 5 10

21 5 20 25
22 3 0 3
23 3 10 13
24 5 3 8
25 2 10 12
26 1 10 11
27 10 17 27
28 3 6 9
29 3 20 23
30 3 . .
31 3 0 3
32 5 5 10
33 1 16 17
34 2 26 28
Mean - 3.78 10.78 7.28
St. D. 3.01 8.21 9.29

* Number of years in current position
** Number of years of similar work experience before current position
« No Response
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e Number of OIP staff. The number of 0iP staff
members was an important indicator of not only its
operational capacity but also the way 0iPs got their work
dene. OIP staff included professional staff, support staff,
and graduate assistant. The number of staff varied a great
deal among the thirty-two responding 0IPs. The minimum
number for both prafessional staff and support staff was
one and the mazimum number was thirty-five for
professional staff and thirty-three for support staff. The
minimum number of 0IP graduate assistants was zero and
the magimum was fifteen. The mean was 7.34 for 0IP
professional staff, 5.28 for OIP support staff, and 1.57 for
graduate assistant. Most 0iIPs had a small staff. For
example, twenty-one 0IPs (65.6%) had a professional staff
of five or under and twenty-four 0IPs had a support staff
of five or under (Table 4).

An interesting phenomenon was that the number af
professional staff and the number of support staff were
very close. In fact, eight or 25% of the 01Ps had more

support staff than professional staff and another eight or

91

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



25% of 3iPs had the same number of support staff as that
of professional staff. There were another five 0iPs (16%)
which had only one more professional staff than support
staff (Tabie 4).

0f the ten 6IPs (31%) that had more than ten or more
professional staff members, five of them had been in
cperation for about twenty years (23, 25, 36, 32, and 17
years), two of them had been in operation for about ten
years (9 and 8 years), and only one of them had been in
operation for as short as one year. Magst of the 0/Ps under
this category ran academic programs.

Of the twenty-nine respondents, eighteen 0IPs
(62.1%) had graduate assistants with a maximum of fifteen
and a minimum of one. Ten 0IiPs {(55.6%) of the eighteen
had one graduate assistant, and the remaining had
between two and four, except one 0IP that had fifteen
graduate assistants. Eleuven 0{Ps (37.9%) did not have

graduate assistants (Table 4).
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Table 4
Jotal Number of QIP Staff

Total Number of OIP Staff

Institution Prof. Staft Sup. Staff Grad. Assist. Total

(Code) (N=32) (N=32) (N=29) (N=32)
1 15 2 2 55
2 1 3 0 4
3 2 2 0 4
4 14 4 4 22
5 10 5 1 16
6 16 15 0 31

7 8 5 1 14
8 1 1 0 2
9 2 2 1 5
10 25 15 1 5
11 1 1 0 2
12 3 2 0 5
13 5 6 1 12
14 5 4 1 10
15 15 5 0 20
16 2 2 1 5
18 1 2 1 4
19 25 33 15 73
20 1 1 1 3
21 4 5 2 11
22 10 4 4 18
23 4 1 . 5
24 3 2 . 5
25 35 8 15 445
26 3 6 0 9
27 30 21 4 55
28 1 1 . 2
29 3 2 1 6
30 13 8 3 24
31 1 1 0 2
32 10 4 0 14
34 2 7 0 9
Total 235 166.5 45.5 447
Mean 7.34 5.20 1.57 32.36
St. D. 8.77 6.60 2.87 16.36

» No Response

93

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



b) Econoemic input.

e 0IP’s general budget size. The average 0iP budget
of 1992 showed an increase sver the previous two years.
The average OIP annual budget in 1992 was $1,283,824, a
9% increase over 1991 ($1,167,375) and a 3% increase over
199@ ($1,239,498). The average 0IP budget of 1991 showed
a 6% decrease over the 1996 budget year. The distribution
was skewed. Twenty 0IPs (808%) had a budget size below
the mean, ranging between $30,0808 and $1,206,808. In
fact, seventeen or 68% of the 0IPs had a budget size below
1 million. As the median indicates, most 0!Ps had a budget
around $508,8606 (Table 5).

The increase rate of 0iP budget was greater than the
increase rate of the institutional budget. in the fiscal year
of 1992, the average institutional budget was
$397,726,459, a 5.5% increase over the fiscal year of 1991
($375,965,978) and a 5.3% increase over 1998
($376,535,508). However, the decrease of the institutional
budget in the fiscal year of 1991 gver the fiscal year of

1998 was only 0.82% compared to 6% decrease of the same
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fiscal year with 0IP budget. The median of institutional
budget for the fiscal years of 1998-1992 was the same,
$500,000,06@ (Table 6).

0IPs that had a budget size of over $1,800,080 ranged
from $1,060,0060 to $7,80806,080 and had at least more than

10 years in operation (Tabie 1).
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Table 5

Total QIP Budget

Institution 1892 1991 1990
(Code) (N=25) (N=20) (N=18)

1 $160,000 $120,000 N/A

2 $511,000 $565,000 $503,000
3 $2,500,000 $3,000,000  $3,000,000
4 . . .

5 $1,200,000 $1,200,000 $1,200,000
6 $135,000 $146,250 $179,397
7 $450,528 $413,822 $348,856
8 $100,000 $100,000 $100,000
9 $208,456 $194,409 .

10 . . °

L $200,000 N/A N/A

12 $500,000 $500,000 $500,000
13 $429,771 $362,010 $353,833
14 $400,000 $350,000 $300,000
15 L] . L]

16 . $90,000 $87,723
17 L) L] L]

18 $860,000 $600,000 $600,000
19 $7,800,000 $7,410,000 $7,039,500
20 $195,000 $267,000 $260,650
21 $800,000 $800,000 $610,000
22 $1,000,000 . .

23 $160,000 . .

24 $500,000 $500,000 $500,000
25 $6,000,000 $5,700,000 $5,700,000
26 $5,800,000 . °

27 $1,000,000 $1,000,000 $1,000,000
28 . ° .

29 . . L]

30 . . .

31 $30,000 $29,000 $28,000
32 $578,114 . .

33 . ° .

34 $1,135,850 . .

Mean $1,283,024 $1,167,375 $1,239,498
St. D. $2,061,896 $1,973,384 $1,996,626
Median $500,000 $423,822 $500,000

* No Response
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Table 6

Total Institutional Budget
Institution 1992 1991 1990
(Code) (N=21) (N=20) (N=19)
1 $309,899,000 $290,275,000 $245,200,000
2 $268,000,000 $268,000,000 $397,000,000
3 $600,000,000 $700,000,000 $700,000,000
4 $1,000,000 $1,000,000 $1,000,000
5 $250,000,000 $250,000,000 $250,000,000
6 L ] L L]
7 $414,847,000 $385,339,000 $356,863,000
8 $140,000,000 $140,000,000 $140,000,000
9 $225,000,000 $212,700,000 .
10 L] L L ]
11 . o .
12 * L .
13 $256,000,000 $245,000,000 $237,000,000
14 ° $338,041,000 $319,215,000
15 * L] .
16 $72,026,740 $72,974,890 $66,190,381
17 L L] L
18 L] L -
19 $800,000,000 $777,458,000 $731,491,000
20 $710,000,000 $628,889,000 $569,038,909
21 L] L] L]
22 $500,000,000 . .
23 $160,000,000 $147,000,000 $147,000,000
24 $32,000,000 $29,000,000 $26,000,000
25 $1,000,000,000 $1,000,000,000 $1,000,000,000
26 $1,200,000,000 $1,200,000,000 $1,200,000,000
27 $125,000,000 $125,000,000 $125,000,000
28 L] L ] L]
29 $566,200,000 . .
30 . . .
31 $85,000,000 $81,000,000 $78,000,000
32 ° . .
33 . . °
34 $637,156,900 $627,642,500 $565,176,200
Total $8,352,128,640 $7,519,319,390 $7,154,174,490
Mean $397,720,459 $375,965,970 $376,535,500
Median $500,000,000 $500,000,000 $500,000,000
« No Response
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o 0IP’s budget sources. 0IP budgets usually come
from three sources, the state, grants, and contracts. The
percentage from state funds was the one strong indicator
of institutional support of international education. If the
state was the major source of 0IP’s budget, it meant that
Q1P could commit its major operation toward the
fulfillment of its mission. In other words, 0P could design
most of its pregrams with appropriate activities to reach
its stated goals. Of course, beside its ma jor budgetary
source from the state, the amount of financial sources that
0IPs obtained from the increasingly competitive grants and
contracts also reflected the degree of success of 0IP’s
effort to diversify their international programs and
activities as well as to enlarge their international
eperations and influence.

With the above assumption, the surveyed 0IP
esecutives were asked to provide the total 0IP budget for
the fiscal years of 1991-1992, 1998-1991, and 1989-1998
with “sources” (percentage from federal and state

appropriation, and the percentage from grants and
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contracts). The average percentage of 0IP budgets from
federal and state for the iast three years showed some
increase, from 41.9% in 1990 to 42.8% in 1991 and to 47.3%
in 1992, In 1992, of the twenty-five responding OIPs,
twelve or 48% receive 50% or more of their budgets from
the state. Among the twelve 8IPs, four received 188%
from the state, one received 95%, two received 88%, one
received 75%, one was 78%, one was 65%, and two were
50%.

The average percentage of 0IP budgets from grant
and contract decreased slightly over the last three years,
from 58.% in 1999 to 57.3% in 1991, and to 52.7% in 1992.
For the 1992 budget year, fifteen or 68% of the twenty-
five responding 01Ps received 58% or more from grant and
contract among which two had 188% from grant and
contract, three had more than 98%, four were arcund 80%,

two were around 78%, and four were around 50% (Table 1).
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Table 7

Sources of OIP Budget
Institution 1992 1991 1990

% State %G&C % State %G&C % State % G&C
(Code) (N=25) (N=25) (N=20) (N=20) (N=17)  (N=17)
1 70 30 100 0 . .
2 L . L] L L] .
3 75 25 75 25 75 25
4 15 85 18 82 20 80
5 7 93 7 93 7 93
6 95 5 95 5 100 0
7 100 0 100 0 100 0
8 80 20 80 20 80 20
9 42 58 44 56 . .
10 L] [ ] L] . - .
11 100 0 . . . .
12 5 95 5 95 10 90
13 26 74 17 83 17 83
14 65 35 65 35 65 35
16 0 100 0 100 0 100
18 7 93 10 90 10 90
19 43 57 41 59 43 57
20 100 0 100 0 100 0
21 12 88 12 88 16 84
22 . * L] L] L] L]
23 0 100 0 100 0 100
24 20 80 20 80 20 80
25 16 84 16 84 . .
26 50 50 . . . .
27 80 20 . . . .
28 . . . . . .
29 ® [ - . . L)
30 . . . . ° .
31 50 50 50 50 50 50
32 100 0 . . . .
33 L] L ] L] L] L L]
34 24 76 . . . .
Mean 47.3 52.7 428 57.3 41.9 58.1
St.D. 36.4 36.4 37.3 37.3 37.3 37.3

- No Response
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¢ 0IP budget allocation to the internationalization of
curriculum. The fact of budgetary allocaticn to the
internationalization of curricuium, no matter how much,
shows not only the 8iPs’ realization of its impartance but
also the 0IPs’ commitment to internationalize the
curriculum. This is a very important basis for the whole
internationalization process. Along with the GIP total
budget and its sources, information on the “estimated
percentage of total 0IP budget allocated to the
internationalization of curriculum for the fiscal years of
1991-1992, 1998-1991, and 1389-1998” was also
requested.

0f the 24 0IP executives who responded to the
budgetary allocation to the internationalization of
curriculum in the fiscal year of 1991-1992, 15 01Ps (62.5%)
allacated money to internationalize the curriculum. Twelve
(60%) out of the 28 0!P executives who responded to the
allocation for the budget year of 1996-1991 allocated
money to the internationalization of curriculum. For the

budget year of 1989-1990, 18 0IPs responded. Of the 18,
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ten 0IPs (55.5%) allocated money to the
internationalization of curriculum. A steady increase of
the number of 0IPs that made special efforts in this
respect can be identified (Table 7). The mean percentage of
GiP’s budget allccation to the internationalization of
curriculum aiso showed a steady increase guver the past
three years. It was 7% in 19986, 7.7% in 1991, and 16% in
1992,

However, there was no particuiar pattern in 0IP’s
budget allocation to internationalize the curriculum. The
differences in budget allocation to pramote the
internationalization of curriculum among the responding
0IPs were large. For instance, in 1992, of the 24
responding 01Ps, nine 0IPs (37.5%]) did not aliocate any
money to curricuium, eight 0IPs (33%) 2llocated less than
18%, two 0IPs allecated 58% of their budgets, one
aliocated 68%, and the remaining GIPs allocated 280%, 15%,
18%, 18% respectively (Table 7).

Aithough two 0IPs’ budget allocations to curriculum

decreased from 8.81% te nothing and from 6.63% to 8.81%,
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it seems that the degree of importance of the
internationalization of curriculum increased. For instance,
six 0!Ps increased their budget allocation to curriculum in
1992 (two from nothing in both 1998 and 1991 toc 1%, one
from 18% in 1991 to 20% in 1992, cne from 1% in 1998 to
5% in 1991 and tc 9% in 1992, gne from 2% in 199@ to 5% in
1991 and to 18% in 1992, and one from 28% in 1998 to 46%
in 1991 and to 58% in 1992). Ancther six 0IPs’ budget
allocations remained the same in 1992. They were 1%, 2%,
5% 18%, 15%, and 60% (Table 7).

Despite the fact that the degree of importance of
internationalization of curriculum increased, nine OIPs
(37.5%) did not allocate any money in the fiscal year of
1991-1992. Ameng the nine CIPs, four were historically
black institutions, two-thirds of the six responding biack
institutions (Table 1). Siz (66.7%) of the nine 0IPs had been
in operation for more than ten years and the other three
01Ps had been in operation for nine years, seven yeais and
four years respectively (Table 1). Surprisingiy, three

(37.5%) of the eight 0IPs that did not include the
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internationalization of curriculum in their mission
statements allocated money to the internationaiization of

curriculum in the fiscai year of 1991-1992 (TableS 7 and 8).
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Table 8
OIP Budget Allocati l ionalizati { Curricul

OIP Budget Allocation to Internationalization of Curriculum

Institution % to Curri. 92 % to Curri. 91 % to Curri. 90 Mean

(Code) (N=24) (N=20) (N=18)
1 20 10 . 15

2 2 2 2 2

3 5 5 5 5

4 . . . .

5 0 0 0 0

6 0 0.01 0 0

7 9 5 1 5

8 0 0 0 0

9 0 0 0 0

10 5 . . 5

11 50 . . 50

12 10 10 10 10

13 10 5 2 5.67
14 50 40 20 36.67
15 . L] . .

16 L] - L *

17 . . . .

18 0 0 0 0

19 0.01 0.03 0.01 0.02
20 1 1 0.5 0.83
21 1 0 0 0.33
22 . . . .

23 0 0 0 0

24 0 0 0 0

25 1 0 . 0.5
26 0 . . 0

27 60 60 70 63.33
28 L ] . L] .

29 . . L] L]

30 . . . .

31 15 15 15 15

32 0 . . 0

33 - ° . .

34 . ° . .
Mean 9.96 7.65 6.97 8.19
St. D. 17.67 15.45 16.78 16.94

» No Response
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c) 0!P commitment to internationalization of

curricujuin.

e 0IP mission statement with internationalization of
curriculum. Maost 0IPs (25 out of 33 or 75.8%) included the
internationalization of curriculum in their mission
statements (Table 8). Among the eight 0IPs that did not
include the internationalization of curriculum in their
mission statements, five did not allocate any money to
promote internalization of curriculum but the other three
CIPs did allocate money for the past three years. Twe of
the three maintained the same percentage (2% and 15%)
and the third OIP increased its allocation to the
internationalization of curriculum from 6.5% in 1998 to 1%
in both 1991 and 1992 (Table 8).

0f the 25 0iPs that included the internationalization
of curriculum in their mission statements, four (16%) did
not ailocate any money to promote the internationalization
of curriculum in fiscal years 1991-1992, 1998-1991, and
1989-1994 (Table 8).

¢ Time Devoted to the Internationalization of
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Curriculum. The amount of time that 0IP spent on the
internationalization of curricuium is another independent
variable and a strong indicator of 0IPs’ efforts in the
promotion of internationalization and their input in the
subject area. 0IP executives were asked to estimate the
percentage of their time and the percentage of their
staff’s time that was devoted to the internationalization
of curricuium. Twenty-eight 0IP executives provided their
percentage of time and 26 GIP executives provided their
staff’s percentage of time spent on the
internationalization of curriculum.

ficcording to the survey, most 0iPs spent time on the
internationalization of curriculum. For edample, twenty-
five (89.3%) out of twenty-eight 0IP executive and the
staff members in nineteen (73.1%) of the twenty-six 0IPs
spent time on the internationalization of curricuium. On
the average, 13.3% of an 0iP director’s time was spent on
the internationalization of curriculum, with almost the
same amount of time (13.4%) spent by OIP staff members

(Table 9).
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The survey also indicated that nine 01Ps devoted the
same amount of time te the internatienalization of
curriculum between OIP directors and their staff members.
In another nine 0IPs, the directors spent more time than
the staff members and vice versa in five 0IPs. Three OIP
enecutive directors did not spend any time nor did the
professional staff in siz GIPs spend any time in the
internationalization of curricuium (Table 8).

Rithough 76% of 0IPs had included
internationalization of curriculum in their mission
statements and 89% of the 0iPs allocated time to the
internationalization of curriculum, there were a lot of
differences in the amount of time from one 0{P to another.
The range was big, from 75% (magimum) to 70%, 50%, 26%,
18%, 5%, 1%, and 8.85% (minimum) for 0IP directors; and
the range was almost the same for 8IP professional staff
members, from 78% (mazimum) to 65%, 56%, 40%, 30%,
18%, 5%, 1%, and 8.82% (minimum) (Tabie 9).

Not surprisingly, the three 01Ps that did not aliocate

any time in the internationalization of curriculum were
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among the eight 0IPs that did not include the
internationalization of curriculum in their mission
statements. Howeuver, it is interesting to note though most
0IPs that did not include the internationalization of
curriculum in their mission statements, they did devote
time to the internationalization of curriculum. For
example, five O0IPs (62.5%) that did not include the
internatienalization of curriculum in their mission
statements did spend different amounts of time on the
subject area, the average of 0iP executives’ time and their

staff’s time varied from 1% to 19% (Table 9).
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Table 9
OIP Missi | Time Devoted to Int tionalization of Curricul

OIP Mission and Time Devoted to Internationalization of Curriculum

Institution Mission w/Cur OIP Exec. (%) OIP Staff (%) Mean (%)

(Code) (N=33) (N=28) (N=26)

1 Yes 10 30 20
2 No 5 1 3
3 Yes 10 0 5
4 Yes 10 10 10
5 No 10 10 10
6 No 0 0 0
7 Yes 10 10 10
8 No 20 0 10
9 No 0 0 0
10 Yes 10 . 10
11 Yes 50 50 50
12 Yes 20 . 20
13 Yes 10 5 7.5
14 Yes 5 40 225
15 Yes 1 10 55
16 Yes 70 70 70
17 Yes . . .
18 No 0 0 ]
19 Yes . . *

20 No 5 5 5
21 Yes 1 1 1
22 Yes . . .

23 Yes 0.05 0.02 0.04
24 Yes . . .

25 Yes 10 15 12.5
26 Yes 5 0 2.5
27 Yes 75 65 70
28 Yes 5 5 5
29 Yes 10 5 75
31 No 5 5 5
32 Yes 10 0 5
33 Yes . . .

34 Yes 5 10 75
Mean 13.29 13.35 13.32

Summary: Mission Yes=25
No=8
* No Response
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d. Institutional commitmant. Institutional
commitment refers to the institutional delegation of
authority and responsibilities to 0IP executives in terms of
their titles, to whom they report, the number of subunits
that report to them, as well as the institutional budgetary
allocation to OIP. It also refers to the 0IP’s physical
location which means the physical vicinity of the 0IP to the
central administration. The 0IP’s immediate supervisor’s
perception of the importance of OIP is also considered to
be an important factor of how committed an institution is
to internationalization.

e 0IP organizational authority. The typical 0!P
programmatic linkages logk like a wheel with the 0IP
erecutive and staff at the center part as a team through
which 0IP gets supports from the top administration and
gets its work done by the team and subunits.

Most OIP executives (26 out of 34 er 76.5%) had the
title “Director.” Four (11.8%) had the title “Assistant Vice
President.” Three (8.8%) had the titie “Assaciate Vice

President,” and one had the title “Uice President.” Most of
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them were ciose to the very top level institutional decision
makers. Twenty-eight 0IP executives (84.8%) reported
either to the president or vice president.

It is assumed that the eight 0IP executives who had
titles other than “director” should report to either the
president or the vice president. But actually, of the 14 0IP
executives (42%) who reported to the president, only two
had the title “Associate Uice President,” and one
“Assistant Vice President.” The other 11 or 79% who
reported to the president had the title “director.”

0f the 14 DIP executives who reported te a vice
president, four af them had the title “Assistant Dice
President,” nine had the title “Director,” one “Associate
Uice President,” and one “Uice President.” Two 0OIP
directors reported to an assistant vice presidents and the
other three O01P directors reported to people with other
titles, like “Chancelior,” “Dean, International and Academic
Studies,” and “Dean, College of Engineering Sciences,
Technology, and Agriculture” (Table 10).

e OIP’s physical location. It was assumed that the
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cleser an 01P’s physical location was to the centrai
administration building, the more influential it would be.
0f the thirty-three responding 0IPs, twenty-eight or 82%
were not located within the central administration building
(Table 18). Among the five 0IPs that did locate within the
centrai administration building, two had only one year of
operation (the shortest among all the 0iPs), and three of
them had a small size staff (two 01Ps had two staff
members and one 0IP had five staff members).

e Number of 01P sub-units. The average number of
sub-units that reported to 0IP was two. Only one 0IP had
four subunits, two 0IPs had three sub-units, one GIP had
one sub-unit, and the remaining 28 0!Ps had tweo subunits
(Table 9). The sub-units were mostly International
Students Offices, Study Abroad, Area Studies Centers,

special committees and councils, etc.
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Table 10

QP E tives’ Authorit
P E Ves Author
Institution Execu Title Report to W/ Cen. Adm. No. Subunit Legend
(Code) (N=34) (N=33) (N=33) (N=27)
1 1 1 2 2 Title
2 1 1 2 2 1=Director
3 1 1 2 2 =Assist.VP
4 3 1 2 2 3=Assoc. VP
5 3 2 2 2 4=VP
6 1 2 2 2
7 1 4 . 2 Report to
8 1 1 2 2 1=President
9 1 2 2 2 2=VP
10 1 1 2 . 3=Assis. VP
11 2 1 1 2 4=0ther
12 1 3 2 1
13 2 2 2 1 Within C. Adm.
14 1 2 1 2 1=Yes
15 3 1 2 2 2=No
16 1 1 1 1
17 1 4 2 .
18 1 4 2 1
19 1 1 2 3
20 1 2 2 .
21 1 2 2 2
22 2 2 2 2
23 1 2 2 2
24 1 1 2 2
25 1 1 2 2
26 4 2 2 .
27 1 1 1 3
28 1 2 2 2
29 1 3 2 .
30 1 2 2 .
31 1 1 1 2
32 1 2 2 2
33 2 2 2 .
34 1 ° 2 4
Summary:  Title: Report to: OIP Location: Report from:
Director=26 President=14  Within Cen. Adm=5 Mean=2
Asst. VP=4 VP=14 Not=28
Asso. VP=3 Assist VP=2
VP=1 Other=3

» No Response
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o OIP immediate superuvisor’s perception of 0IP. 0QIP
erecutives were asked to “characterize the perception of
the importance of the 0IP by the persoen to whom they
report.” This describes the OIP executives’ rating of their
iImmediate supervisors’ perception of the importance of
0IP. The specific five scaies ranged from “indispensable”
through “important,” “acceptable,” “a necessary evil,” to
“ignore.” Thirty-one 0IPs responded. Most CIP executives
(88%) perceived that their immediate supervisors regarded
0IP as either “indispensable” (6 or 19%), or “important” (19
or 61%). The other siz 0IP executives rated their
immediate supervisors’ perception of OIP as either
“acceptable” (five or 16%) or “ignore” (one or 3%). Nobody
rated their supervisor’s perception of 0IP as “a necessary
evil” (Table 11).

There was no particular relationship between the
amount of budgetary support from the institution, the
number of years of 0IP operation and the 0IP executives’
grading of their supervisors’ perception of them. For

instance, of the five 0IP executives who regarded their
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immediate superviscors’ perception of 01P as “acceptable,”
three of them received most of their funds from the state
(95%, 89%, and 180%). One OIP did not provide information
on its 0IP’s budget, and one 0IP did not receive any funds
from the state/institution. In terms of the number of
years that the five 0IPs were in operation, they were
three years, four years, seven years, nine years, and
seventeen years respectively (Tabie 18). However, there
was one thing in common for the five 0IPs and the one 0IP
whose executive officer’s grade of the immediate
superpisor’s perception of the OIP as “ignore.” That is,
there was no minority executive among the six 0IP
executives who graded their immediate supervisors’
perception of their 0iPs as either “acceptable,” or “ignore”

(Tabie 11).
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Table 11

Institutional Budgetary Commitment and Perception of the Importance of OIP

OIP Bdgt. 92 OIP Bdgt. 91 OIP Bdgt. 80

institution % State % State % State Mean Perc. of OIP*
{Code) (N=25) (N=20) (N=17) % (N=31)

1 70 100 . 85 2
2 L ] L ] . L] 5
3 75 75 75 75 2
4 15 18 20 17.67 1
5 7 7 7 7 2
6 95 85 100 98.33 3
7 100 100 100 100 2
8 80 80 80 80 3
9 42 44 . 43 2
10 . . ° . 2
11 100 . . 100 2
12 5 5 10 6.67 2
13 26 17 : 17 20 2
14 65 65 65 65 2
15 . . . . 2
16 0 0 0 0 2
18 7 10 10 9 1
19 43 41 43 42.33 1
20 100 100 100 100 1
21 12 12 16 13.33 1
22 - ° . - 2
23 0 0 0 0 3
24 20 20 20 20 2
25 16 16 . 16 2
26 50 . ° 50 2
27 80 ° ° 80 2
28 L] L] L ] L ] 3
29 ° . . ° 1
30 L] . o L ] L ]
31 50 50 50 50 2
32 100 . . 100 3
33 L ] L] L] . .
34 24 . . 24 2
Mean 47.28 42,75 41.94 43.99

*Perception of OIP: i=Indispensable; 2=Important; 3=Acceptable; 5=ignore
Summary: Indisp.=6

Import.=19

Accept.=5

Ignore=1
» No Response
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¢ Degree of importance of 0IP responsibilities
perceived by OIP executives. OiP executives were asked to
“rank their responsibilities according to their perception of
their ieve! of importance for fulfilling the missions of the
office.” ltems of the responsibilities were listed in random
order in the questionpaire. They inciuded program
development (such as planning), program coordination
(such as among various units), program impiementation
(such as directing programs), policy development (such as
faculty exchange), representational activities external to
the university (such as NASULGC), and advocating for
international programs at the university (such as
presenting opportunities).

The level of importance was ranged from 5, “Most
Iimportant” to 1, “Net Important.” The means were very
close for “Program Development” (4.09), “Program
Coordination” (4.87), “Advocating for International
Programs” (4.88), and “Program Impiementation” (3.76).
The means for “Policy Bevelopment” and “Representative

Activities” were 3.31 and 2.59 respectively (Table 12).
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Eighteen 0iP exrecutives (54.5%) rated “Program
Development” as the most important responsibility.
Sixteen OIP erecutives (58%) rated “Advocating for
internaticnal Programs” as the most important
responsibility. “Program Ceordination” was rated as the
meost important responsibility by fourteen 0IPs (46.7%).
Ten (34.5%) rated “Program Implementation” as the most
important responsibility. “Policy Development” was rated
as the the most important responsibility by sixz 0IP
executives (18.8%). “Representative Activities” was rated
as the most important responsibility by five 0IPs (17.2%),

the least number of respondents (Table 13).
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Table 12

Degree of Importance of OIP Responsibilities

Institution Program  Program Program Policy Represent Advocate
(Code) Dev. Coor. Imp. Dev.. Act.. Int'l. Prog.
(N=33) (N=30) (N=29) (N=32) (N=29) (N=32)

P T S AP NI QT WP QP G G O (o I 0 ¢ (o) XK 411 WN -
QoONOOA~AWN O ~ »

T ONWOIMAOAOQUIOITOIOAOIOITOINDODDOOIWOITHAE TR WNDND

34 3
Mean 4.09

Abh A O NPOOAWPNAOCINL000TEA O 2bDOT®WOITOIH W
WM * AP RQUNOPRPDEPACGRORPOIAOIAE ® * " xR DLOO
WW * WL UWONWWAWWHLUIWRARGIOLWNNDNNONWAR * LA WMNWLHAEO
N= = PWW VLWL ONDEPAAIUITOWW * 2WWLPPNDL2OIN ¢ AN *
20 RO AHOOHLOUOL OO, ONDNOLWLGOIES * TWH

.07 76 31 59

o
o

Note:  5=Most Important; 4=Very important; 3=Important;
2=Relatively Not Important; 1=Not Important
» No Response
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Table 13
S g {OIP R ibilit

Summary of Importance of OIP Responsibilities

Degree of Prog. Prog.. Prog.. Policy Repr. Advoc.
importance Dev. Coor Imp Dev. Act. Int'l. Prog.
{N=33) (N=30) (N=29) (N=32) (N=29) (N=32)
Most Important 18 14 10 6 5 6
54.5% 46.7% 34.5% 18.8% 17.2% 50%
Very Important 5 9 10 7 1 7
15.2% 30% 34.5% 21.9% 34% 21.9%
Important 6 4 3 12 8 5
18.2% 13.3% 10.3% 37.5% 27.6% 15.6%
Relatively Not 3 1 4 5 7 1
9.1% 3.3% 13.8% 15.6% 241% 3.1%
Not Important 1 2 2 2 8 3
3% 6.7% 6.9% 6.3% 27.6% 9.4%
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3. PROCESS

Process refers to the various international programs
and activities that promote the internationalization of
curriculum. The process inciudes, in this study,
international linkages, major international activities and
0IP programs.

a._International linkages. CiP executives were asked
to report the five most active international agreements
with specific countries, participants, areas/disciplines, and
activities. Twenty-seven (74%) 0IPs responded with a
total of 439 agreements reported. However, for each
institution, only five agreements, at most, were counted
for the study which came to 115 for the total active
agreements. Among the twenty-seven 0IPs, six (22%)
reperted that they had more than five active international
agreements most of which did not provide the specific
countries, activities, etc. Nine 01Ps (33%) reported that
they had less than five active agreements of which two
had only one active agreement. Another two 0IPs had two

active agreements, one 0IP had three, and four 0IPs had
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four (Table 14).

Eighty-nine agreements provided specified areas and
activities requested (Table 15). Of the eighty-nine, thirty-
six (46.4%) were university-wide or muitidisciplinary. The
remaining fifty-three (59.6%) covered seventy individual
disciplines/fields, including agriculture, engineering,
business and ecchomics, foreign languages, etc. Most
agreements involved student and/or faculty exchanges.
Students and faculty were well balanced in the
participation of international exchange activities (Table
14). Another common activity covered by the international
agreements was cooperative research. Other activities
included were curricuium development, teaching, and

technical assistance.
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Table 14
Number of Active Aqgreem With International n

Number of Active Agreements

InstitutionNo. Agts  Univ. Wide Disciplines Student Faculty Other
Exch. Exch. '
(Code) (N=27) (N=20) (N=22) {N=20) (N=21) {N=23)
1 5 2 3 3 4 0
2 5 3 4 . 1 1
3 5 0 5 2 2 2
4 4 2 2 3 3 1
5 . L] L] L L] L
6 4 0 7 2 2 4
7 5 . 3 5 1 0
8 L] L ] [ ] . L] .
9 5 0 4 0 0 5
10 1 L] L] . . .
11 4 0 5 3 2 0
12 2 0 4 0 1 2
13 2 . 1 1 1 1
14 1 1 0 0 1 0
15 5 . 7 3 3 4
16 4 0 1 0 2 3
17 5 . . . . 2
18 3 0 3 . . .
19 5 1 7 4 0 1
20 5 1 4 2 4 2
21 5 5 0 4 4 0
22 5 . . - . L ]
23 5 5 . . . 1
24 L d L] [ ] L - L]
25 5 4 1 5 5 0
26 5 2 3 3 3 0
27 5 L] L] L L] °
28 L ] L] L ] . L] .
29 5 3 2 2 4 3
30 . . . . . -
31 5 5 0 3 4 0
32 5 2 4 5 1 0
33 . . . ) L [
34 . . . . . .
Total 115 36 70 50 48 32

Note: Six OIPs reported that they had more than five active agreements
(108,100, 14, 75, 40, and 25).
« No Response
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Twenty-seven 01Ps reported eighty-nine agreements
with requested information, covered forty-one countries
and eighty-tweo foreign institutions. Of the forty-one
countries, almost 35.7% were European countries; 28.6%
were African countries; 19% were Latin American countries;
9.5% were Asian countries; and the other 7.2% consisted of
countries including Canada, Australia, and New Zealand.
Twenty-seven (65.9%) were developing countries.

Of the eighty-nine active agreements, twenty-four
(27%) were institution-wide. Ameng the twenty-four, nine
(64.3%) were with European and North American countries;
two with Latin American countries; one with Guatemala, a
Central American country; and ene with P.R. Ching, an Asian
country.

In addition to the agreements that were
multidisciplinary or institution-wide, the discipline areas
specified in the 89 agreements were categorized into
science and technaology and humanities. Forty-eight
(68.8%) of the 79 discipiines fell into the science and

technology and 31 (39.2%) fell into humanities. The
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agreements with 14 countries invoived participants of both
students and faculty members amang which seven or 58%
were with European countries. Many agreements excluded
the participation of students. Forinstance, the
agreements with 16 countries only involved faculty
members and nine of the 16 were African countries. The
three countries that involued only students were
Switzerland, Australia, and New Zealand (Table 15).

The five countries that had the greatest number of
agreements with American higher education institutions
included China (with seven U.S. institutions and 12
agreements); the United Kingdom (with seven U.S.
institutions and eight agreements); Russia (with seven U.S.
institutions and seven agreements); Japan (with five U.S.
institutions and six agreements); and Germany (with five

u.S. institutions and five agreements) (Table 15).
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Table 15
Category of the Reported Active Agreements
Category of the Reported Active Agreements

Country # Inst.* # Agt. Inst.-Wide Sci.&Tec. Humanities Parti.
Argentina 2 2 0 2 0 Stu/Fac.
Australia 1 1 0 0 1 Stu.
Austria 1 1 1 0 0 .

Bolivia 1 1 0 1 0 Fac.
Brazil 1 1 1 0 0 Fac.
Bulgaria 1 1 1 0 0 .
Cameroon 1 1 0 1 0 Fac/Stu.
Canada 1 1 1 0 0 .

Chile 1 1 0 1 0 Fac.
China 7 12 4 7 4 Fac/Stu.
Czechoslovak 1 1 0 1 0 .
Dominican Re. 2 2 0 2 0 Fac/Stu.
Egypt 1 1 0 1 0 Fac.
England/lUK 8 9 5 4 2 Stu/Fac.
France 4 4 0 3 1 Stu/Fac.
Gambia 1 1 0 1 0 Fac.
Germany 5 5 0 2 3 Stu/Fac.
Guatemala 1 1 1 0 0 Fac.
Haiti 1 1 0 1 0 .
Hungary 2 2 0 1 1 .

italy 1 1 0 1 0 Fac/Stu.
Jamaica 2 2 0 2 0 °

Japan 5 6 0 1 5 Stu/Fac.
Kenya 1 1 0 1 0 Fac.
Korea 1 1 1 0 1 Fac.
Mexico 4 4 1 1 2 Stu/Fac.
Morocco 1 1 0 1 0 Fac.
Namibia 1 1 0 1 0 Fac.
New Zealand 2 2 1 0 1 Stu.
Nigeria 2 2 0 1 1 Fac.
Norway 1 1 0 0 1 Fac.
Philippines 1 1 0 1 1 Fac/Stu.
Poiand 2 2 1 1 0 Fac.
Portugal 1 1 1 0 1 Stu/Fac.
Russia 7 7 3 3 4 Stu/Fac.
Senegal 1 1 0 2 0 Fac.
Sierra Leone 1 1 0 1 0 .

Spain 2 2 1 0 2 Stu/Fac.
Switzerland 1 1 1 0 0 Fac.
Zaire 1 1 0 1 0 Fac.
Zambia 1 1 0 2 0 Fac.
Total 82 89 24 48 31
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It seems that most of the responding 01Ps made a
great effort to link their institutions with developing or
low-income and low-middle-income countries with a great
emphasis on science and technoiecgy. The main criterion
used to classify economies in the WWorid Development
indicators is GNP per capita (The world Bank, World
Development Report 1991, p. 199). Out of the 79 disciplines
covered by the active agreements, 56 (63.3%) were linked
with the low-income and the low-middle-income countries.
0f the 48 disciplines of science and technology, 37 (77.1%)
were linked with these low-income countries (Table 16).

The same phenomenon can aiso be seen in the
geographical coverage of the active internatienal linkages.
The 42 countries represented the major continents of
Africa, Asia, Europe, and Latin America. The area with the
greatest representatien among the international
agreements was Europe with 15 countries. Next to Europe
was fAfrica with 12 countries. In fact, 37 American
institutions surveyed were linked to European countries,

and 14 American institutions were linked to Asian and Latin
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Aimerican countries respectively (Table 17).

The largest number of agreements (38) was with
European institutions, and the second largest number of
agreements (20) was with fAsian institutions. Fourteen
agreements were with institutions in Latin America and 13
with institutions in Africa (Table 17).

There was a general pattern of disciplines covered by
the international agreements. The majority of agreements
with low-income countries, especially with countries in
Africa and Latin America focused on disciplines in science
and technology. For example, the total counts of
disciplines covered by the agreements with institutions in
Africa was 13 of which 12 (92.3%) fell in the area of science
and technology and only one of the 13 agreements was in
humanities. It was almost the same case with institutions
in Latin American countries. Of the 12 total counts of
agreements concentrating on specific disciplines, ten
(83.3%) fell in areas of science and technology and the
remaining two agreements (16.7%) were in areas of

humanities (Tabie 17).
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0n the other hand, agreements with institutions in both
fisia and Europe with specified disciplines seemed weli
balanced between humanities and science and technology.
For example, of the 28 disciplines, nine, or 45%, were in
science and technology and 11, or 55%, were in the
humanities. Of the 31 disciplines covered by specified
agreements with European countries, 16 (51.6%) were in
science and technology and the remaining 15 (48.6%) were

in the humanities (Table 17).
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Table 16
Disciplines by C Cat .

Disciplines by Country Categories

High-income Countries* Low-income Countries** Total

(N=17) (N=24)
Sci.&Tech. 11 37 48
Humanities 18 13 31
Total 29 50 79

*It includes five upper-middle-income countries (Brazil, Czechoslovak,
Hungary, Korea, and Portugal) and twelve high-income countries (Australia,
Austria, Canada, United Kingdom, France, Germany, italy, Japan, New
Zealand, Norway, Spain, and Switzerland)defined by the World Bank criterion.
**1t includes seven low-income countries (China, Haiti, Kenya, Nigeria, Sierra
Leone, Zaire, and Zambia) and sixteen low-middie-income countries
(Argentina, Bulgaria, Cameroon, Chile, Dominican Re., Egypt, Gambia,
Guatemala, Jamaica, Mexico, Morocco, Namibia, Philippines, Poland, Russia,
Senegal)defined by the World Bank criterion.

Table 17
Agreements by Areas

Agreements by Areas

No. of Countries # Inst. Agrt."# Agrt. Sci.&Tec. Humanities

Africa 12 13 13 13 1
Asia 4 14 20 9 11
Europe 15 37 38 16 15
Lat. Ame. 8 14 14 10 2
Other 3 4 4 0 2
Total 42 82 89 48 31

Note: # Inst. Agrt means the counts of institutions that had linkage agreements
in each area. In other words, the same institution may have more than one
agreement with the same country in the same area.
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b. 01P program responsibilities and their refated
programs and activities. CIP program responsibilities
included “Program Development”; “Program Coardination”;
“Program Implementation”; and “Pglicy Bevelopment.”
Program development refers to the initiatives that 0IP
took related to new international programs and activities,
such as planning. Program coordination inciudes bringing
the internationai activities at different institutional levels
into the common process of the internationalization of
curriculum and/or the institution, such as coordination
among various units. Program implementation is the
process of carrying out a specific program plan, such as
directing program responsibilities. Policy development is
either revising the existing policies or developing new
policies relating to the internationalization processes
within an institution, such as faculty exchange. Related
0IP programs and activities refer to the internationai
programs and activities that 0IP assumed or were assigned
full and/or partial responsibility. The related programs and

activities, based on the literature review, inciuded
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“International Linkages,” “Study Rbroad,” “Iinternational
Students,” “International Scholars,” “Facuity Internatienal
Opportunities,” “Internationalization of Cusrriculum,”
“Development Assistance,” “International Coilaborative
Research,” and “Host International Dignitaries.”

“Program coordination” was the most common
responsibility. It had the largest counts in most areas of
0IP pregrams and activities (Study Abroad=20; Uisiting
Scholars=28; Development of Assistance=21; international
Research=19; and Hosting Dignitaries=23). However, 0IP
coordinated least in “internationalization of curriculum.”
The least popular OIP responsibility was “Policy
Bevelopment.”

Ne#t to the most common 01P program responsibility
was “program development” under which 0iPs were mest
responsibie in the area of “faculty international
opportunities” (21 counts). Among all the OIP program
responsibilities with the activity area of
“internationalization of curriculum,” 0IPs were most

responsible and active in “program development” (17
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countsj. The ciose connections between “faculty
international opportunities” and “internationalizatiion of
curriculum” demonstrated implies that 01Ps shouid take
initiatives and create epportunities for faculty members to
promote the internationalization of curriculum.

The least reported area in “program develgpment”
was “international students.” In “program
implementation,” OIPs were most active in “hosting
international dignitaries” (23 counts), and equaliy active in
“study abroad” (16 counts) and “development assistance”
(16 counts). The two activities that were least active
under “program implementation” were “international
research” (11 counts) and “internationalization of
curriculum” (12 counts). In “palicy development,” OIPs
were most active in “study abroad” (18 counts) and
“pisiting scholars” (17 counts) and least active in “hosting
international dignitaries” (11 counts) and
“internationalization of curriculum” (12 counts). However,
0iPs had the least activity in “Policy development”

(mean=14.63), compared to “program coordination”
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(mean=19.38), “program development” (mean=17.5), and
“program implementation” (mean=15). The two activities
that 0IP practiced most were “hosting international
dignitaries” (74 counts) and “study abroad” (73 counts).
The activities that 0IPs practiced ieast were
“internationalization of curriculum” (14 counts) and

“international students” (15 counts) (Table 18).
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Table 16

Match Of OIP Program Responsibilities With Activities

Activities Prog. Dev. Prog. Coor. Prog. Imp. Policy Dev. Total Mean
Study Abroad 19 20 16 18 73 18.25
Int'l Student 14 17 14 15 60 15
Visiting Scho 16 20 14 17 67 16.75
Facu. Int'1 Opp 21 20 15 14 70 17.50
Intlof Curi. 17 15 12 12 56 14
Dev. Assistance19 21 16 15 7 17.75
Int'l Research 16 19 11 15 61 15.25
Host Int'l Digni 18 23 22 11 74 18.50
Total Counts 140 155 120 117 532
Mean 17.50 19.38 15 14.63
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c. Degree of impact of 0!P activities on the

internationalization of curricuium. 0iP executives were
asked to rate the degree of impact of the various 0IP
activities on the internationalization of curriculum.
Thirteen activities were listed that were considered to be
0IP routine and/or regular activities. They included 1) OIP
newsletters with internationalization of curriculum
dimension; 2) faculty travel funds; 3) faculty grant
program; 4) international seminars; 5) international
institutional linkages; 6) inter/intra institutional research;
7) domestic international networking; 8) consulting,
coordinating, and assisting individual projects; 9) strategic
planning; 18) grant writing and fund raising; 11) faculty
development workshops and seminars; 12) instructional
activities; 13) conferences; and 14) other activities.

The The means of all the listed 8IP activities were
below 4.88, the level of substantial impact. The OIP
activities are listed below in rank order of their degree of
impact from high to low according to respondents: 1)

International linkage (M=3.68); 2) Faculty grant (M=3.57);
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3) Strategic planning (M=3.48) and faculty travel fund
(M=3.48); 4) Assisting individual projects {M=3.38}; 5)
Inter/intra institutional research (M=3,14); 6) Grant
writing/fund raising (M=3.10); 7) International seminar
(M=2.66); 8) Conferences (M=2.56); 9) Faculty development
workshop/seminar (M=2.52); 18) Instructional activities
(M=2.41); and 11) 0IP newsietters (M=1.92) (Table 19).
Facuity grant was rated by nine 01Ps (36%), the
highest number, as having great impact on the
internationalization of curriculum. OIP newsletter was
rated by ten 01Ps (37%), the highest number, as having the
least impact en the internationaiization of curriculum.
Actually 77.8% or twenty-one cut of twenty-seven 0IPs
rated it as either having “No Impact” or “Little Impact”

(Table 20).
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Table 19
| { of OIP Adtivities On The | ionalization Of Curricul

Impact of OIP Activities On The Internationalization Of Curriculum

Institution A B C D E F G H ] J K L M Mean
(Code) 27 29 30 29 31 28 30 27 289 29 29 27 27

1 1 5 5 2 4 3 1 3 4 3 2 4 2 3.00
2 2 3 2 2 4 1 1 1 1 1 1 1 1 1.62
3 3 4 2 3 3 3 3 3 4 2 1 3 2 2.77
4 1 5 5 4 4 5 2 3 2 3 3 3 4 3.38
5 1 3 3 2 2 2 1 5 5 4 3 2 2 2.69
6 . 4 4 3 5 1 1 5 2 2 3 2 2 2.83
7 2 2 4 2 3 3 2 4 2 3 3 2 2 2.62
8 3 5 5 5 5 4 2 4 5 4 5 4 4 423
9 1 2 2 3 4 5 2 4 3 4 2 1 1 2.62
10 2 3 3 3 3 2 2 2 2 2 2 2 2 2.31
11 1 5 5 2 3 3 1 . 3 3 3 . . 2.90
12 2 3 4 3 3 3 3 4 3 3 4 3 4 3.23
13 3 5 5 3 5 4 4 4 5 4 3 4 4 4.08
14 3 4 4 2 4 2 3 2 2 2 2 1 3 2.62
15 2 4 4 1 4 3 2 2 4 3 1 1 2 2.54
16 . 5 3 4 4 4 3 4 5 5 4 3 3 3.92
18 - . . N 5 - 5 . . . . s . 5.00
19 1 4 4 3 5 5 4 5 4 5 4 4 4 4.00
20 1 3 2 1 4 4 1 3 5 5 1 1 1 2.46
21 2 2 2 2 3 2 1 2 2 1 1 1 2 1.77
22 2 . 5 . 3 . . . 4 5 3 . ° 3.67
23 2 2 3 3 3 3 3 3 2 3 2 1 2 2.46
24 2 3 2 3 3 3 4 3 4 2 3 3 4 3.00
25 3 3 5 3 3 5 3 5 5 4 2 4 3 3.69
26 1 3 3 3 3 3 2 2 2 4 2 2 2 2.46
27 2 4 5 2 3 4 3 4 5 3 2 2 3 3.23
28 1 4 5 3 3 2 2 3 3 2 3 4 4 3.00
29 3 3 3 3 4 3 3 4 4 4 4 3 3 3.38
31 . 4 3 3 5 ° 2 . . . . . . 3.40
32 1 1 1 1 4 4 2 2 4 1 2 2 1 2.00
34 2 3 4 3 3 2 1 3 5 3 2 2 2 2.69

Mean 1.92 3.48 3.57 2.66 3.68 3.14 23 3.30 3.48 3.10 2.52 2.41 2.56

Note:1=None; 2=Little; 3=Moderate; 4=Substantial; 5=Great

A=0IP Newsletter with International Dimension; B=Faculty Travel Fund; C=Faculty Grant;
D=International Seminar; E=International Linkage; F=inter/Intra Institutional Research; G=Domestic
Institutional Networking; H=Consulting/ Coordinating/Assisting individualProject; |=Strategic Planning;
J=Grant Writing/Fund Raising; K=Faculty Development Workshop/Seminar; L=Instructional Activity;
M=Conferences

« No Response
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Table 20

I I [QlE E I. .I. Q I] ’ I I. I. I. Q[ Q . l

Impact of OIP Activities On The Internationalization Of Curriculum

Levelof A B Cc D E F G H | J K L M
Impact. 27 29 30 29 31 28 30 27 29 29 29 27 27

Great 0 6 9 1 6 4 1 4 8 4 1 0 0
Subst. 0 8 7 2 10 6 3 8 8 7 4 8 7
Moderate 6 10 7 15 14 10 8 8 4 9 9 6 5
Little 1" 4 6 8 1 6 10 6 8 6 9 8 11
None 10 1 1 3 0 2 8 1 1 3 5 7 4

Note:1=None; 2=Little; 3=Moderate; 4=Substantial; 5=Great

A=OIP Newsletter with International Dimension; B=Faculty Travel Fund; C=Faculty Grant;
D=International Seminar; E=Intemational Linkage; F=Inter/Intra Institutional Research; G=Domestic
Institutional Networking; H=Consulting/ Coordinating/Assisting IndividualProject; I=Strategic Planning;
J=Grant Writing/Fund Raising; K=Faculty Development Workshop/Seminar; L=Instructional Activity;
M=Conferences
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d. 0!IP influence on faculty, central administration,

college deans, department chairs, and student
organizations. 0IP executives were asked to indicate the

extent of 0IP’s influence on the internationalization of
curriculum through work with faculty, central
administration, college deans, department chairs, and
student organizations (student gouvernment, prefessional
and social fraternities and sororities). Thirty-one 0IP
executives provided responses to almost all the categories.
There was a clear pattern of the estent of 0IP’s influence
on central administration, college deans, department
chairs, and student erganizations. In their administrative
roles, the degree of influence on the mentioned pecple and
organizations depended on 0iP’s organizational progimity
to them. In other words, the nearer the OIP to a unit
organizationally, the more influence 0!P would have an
that unit. For instance, 0IPs exerted more influence on the
central administration than they did on any other
mentioned unit because the surveued 0IPs were

centralized, had institution-wide responsibilities for

141

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



international programs and activities, and were thus claser
to the central administration. 0!Ps had more influence on
college deans than an department chairs for the same
reason. Based on this lagic, most 0IPs had little or no
influence on student organizations since most student
organizations had no piace in the institutions’
erganizational charts and they are primarily social
orgarizations in most cases. In fact, twenty-five 0IP
executives out of thirty-one (88.6%) answered that they
had littie or no influence eon student grganizations.
However, six (12.9%) of the responding 0IP executives said
they had great or substantial influence on student
organizations.

0IPs’ influence on faculty did not fit in the above
pattern. It seems that faculty influence is the common
recognized link in the process of the internationalization of
curriculum. Twenty-eight (93.3%) of the responding OIP
erecutives said that they had great or substantial
influence on facuity. No 0IP said that they did not have

any influence on faculty. Only three (9.7%) said they had
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little influence on faculty. Ten (32.2%) said they had
moderate influence on facuity (Tabie 21). There was a
slight difference in the ratings of the five 01Ps located
within central administration building from the remaining
01Ps that were not located within central administration
building. The mean is 3.88 for 0IPs located within the
central administration building which is higher than the

mean (3.74) for ail 0IPs.
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Table 21
OIP Il Faculty. C L Adm.. D Chai | Student O R

OIP Influence on Faculty, Central Adm., Deans, Chairs, and Student Organizations

Institutions Faculty Cen. Adm. Dean Dept. Chair Student Org. Mean
(Code) (N=31) (N=30) (N=31) (N=31) (N=31)

1 5 4 4 2 2 3.40
2 3 3 2 2 2 2.40
3 5 2 4 3 1 3.00
4 4 4 3 4 2 3.40
5 2 4 3 3 1 2.60
6 5 1 3 4 2 3.00
7 4 3 2 2 2 2.60
8 3 4 5 2 1 3.00
9 2 4 4 2 1 2.60
10 4 2 3 3 2 2.80
1 4 5 2 2 1 2.80
12 4 3 3 3 3 3.20
13 4 4 4 3 2 3.40
14 3 4 3 2 2 2.80
15 5 4 3 2 1 3.00
16 4 4 4 3 2 3.40
17 4 4 4 4 2 3.60
18 3 3 2 1 4 2.60
19 3 3 2 2 4 2.80
21 3 2 1 2 1 1.80
22 5 5 5 5 4 4.80
23 3 2 3 3 4 3.00
24 4 4 3 2 1 2.80
25 5 4 3 3 2 3.40
26 2 2 2 2 3 2.20
27 5 5 4 3 2 3.80
28 5 2 3 4 2 3.20
29 4 3 2 3 1 2.60
31 3 3 3 3 1 2.60
32 3 . 3 3 2 2.75
34 3 3 2 2 2 2.40
Mean 3.74 3.33 3.03 2.71 2.00 2.96
Summary: (5=Great; 4=Substantial; 3=Moderate; 2=Little; 1=None) Totai
Great 8 3 2 1 0 14

Subst. 10 12 7 4 4 37

Moder. 10 8 13 12 2 45

Little 3 6 8 13 15 45

None 0 1 1 1 10 13
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e. 0IP incentive strategies. OIP incentive strategies

referred to the methods that 0IP used to promote faculty
interest in the internationalization of curriculum. The
incentive strategies included “provide funds,” “increased
released time for faculty development,” “sabbatical leave,”
“included in faculty promotion and tenure review paolicy,”
“institutional recognition,” “as part of faculty work load --
teaching, research, and service,” and “encourage input in
0IP decision making process.”

Of the seven incentive strategies, “provide funds”
was used by the highest number of 0IPs (68.8%, 22/32).
The second meost popular strategy was to “encourage input
in 0IP decision making process” (62.5%, 28/32). The third
most popular used strategy included bath “institutional
recognition” and “sabbatical leave” (46.9%, 15/32). Ten
0!Ps (31.3%) also used “release time” to encourage faculty
interest in the internationalization of curriculum. The least
used incentive strategies were “included in facuity
promotion and tenure policy” (18.8%, 6/32) and “as part of

faculty work load” (21.9%, 7/32) and as a matter of fact,
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these were the areas that 0IPs had the least control over.
Three additional incentive strategies were aiso mentioned
by three 0IPs respectively. They included “ supportive
administrative,” “participation in SECID consortium
efforts,” and “travel.”

Three 0iPs (9.4%) used ali the listed seven incentive
strategies. Five 01Ps (15.6%) used five of the stated
strategies and four (12.5%) used four of the strategies. Six
CIPs (18.8%) used three, six 0IPs used just two of the
incentive strategies and another six 01Ps used only one
strategu. Two 0IPs did not use any incentive strategies to
promote faculty interest in the internationalization of

curricuium (Table 22).
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Table 22

Incentive Strategies OIP Used

o]l

Work

incl.

Sabbat.
Leave

Release
Time

Provide
Fund

Institution

(Code)

Total

Other

D.M.

Load

P&T Recognition

OONDLOONNrrN O NN -0 -t~ oM< NS

L R N I R R R T o T Y BT Y Y B R A S ok T R TR o) }

20
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* Not Used
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Qutput (Evidence of Internationalization of

Curriculumj
It was assumed that the output of ali the 0IP’s

efforts in the promotion of international understanding
shouid be manifested in the degree of curricuiar
internationalization. With this assumption, BIP executives
were asked to provide names of “international studies”
and/or “area studies programs and courses” deveioped in
the past three years. Detailed information included
whether the stated “international studies” or “area
studies” was 2 “major” or “minor,” “elective” ar
“required” and whether they were the result of at least
partial involvement of 0iP. In order to measure the degree
of 0iP’s direct involvement and efforts in the
internationalization of curricuium, 0IP executives were
also asked to provide their “three most significant
curriculum activities” during the last twelve months. it
was hoped that, through both the number of
internationalized courses and the three current most

significant curricuium activities by the different 0IPs,
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trends could be identified, and the impact (effectiveness)
of O!Ps’ inputs and processes on the internationalization of

curriculum could be assessed and evaluated.

minors. and number of international required and elective

courses that have been created in the last three years

with OIP involuement. Because ef the difficulty in
providing such information, only 21 0IP executives (61.8%)
responded and 20 provided useable data. Howevuer, the
one OIP that did not provide the number of
internationalized courses did give a positive response that
course names and numbers were available in their
catalogue. Based on the available data, there were 182
courses that were either created or internationalized in
the past three years. 0f the 182 courses, 73 (40.1%) had
01Ps’ direct involvements. Most of the courses were
either in major areas (39) or minor areas (52). Twelve of
the total courses (6.6%) were required and 57 (31.3%) were
electives (Table 23).

The average number of courses per institution in
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international or area studies iwas 9.58. The average
number of majors created by each institution was 2.85.
The average number of international area study minors
created for the last three years was 2.89. The average
number of international required courses was 8.6 and
elective was 3.17 (Table 24 ).

The 182 courses were classified into five categories
(Table 25). They were international studies (the actual
name), areas studies, internationalized disciplines
(international business, international higher educatien,
international agriculture, etc.), foreign languages, and
study abroad. Area studies had the highest number of
courses among the five categories (67 courses or 36.8%).
The number of courses in internationalized disciplines was
the second largest category (62 courses or 34%). Although
there were 35 courses in study abroad, they were reported
by oniy one 01P. Twelve courses (8.87%) were under the
category of international studies and the remaining six
courses (0.83%) were under foreign languages.

The same pattern also applied to the number of
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courses with majors and minors. Among the total 39
majors, 22 (56.4%) were in area studies, eight (20.5%)
were in international studies, seven (17.9%) were in
internationalized disciplines, and the remaining three
(7.7%) were in foreign languages (Table 24). it was almaost
the same case with the matching of minors and the five
categories. Of the 52 minors, 38 (73.1%) fell in area
studies, eight (15.4%) were in internationalized disciplines,
five (9.6%) were in international studies, and the remaining
one (1.9%) was in the category of foreign languages.
However, most required courses fell into the category of
internationalized disciplines (7 or 58.3%). Thiee of the 12
(25%) were with foreign ianguages and the remaining two
(16.7%) with international studies. Of the total 57 elective
courses, 32 or 56.1% were area studies, 17 were
internationalized disciplines, five (8.8%) were international
studies, and the other three (5.3%) were foreign languages
studies (Table 24).

It seems that institutions tend to train area experts

as well as disciplinary experts. Foreign languages were
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the least emphasized discipline/category compared to

other disciplines or categories.
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Table 23
rd of Internationali r

Record of Internationalized Courses

Institution Int'! Courses  Major Minor Required Elect OQIP Involv.
(Code)

1 International Studies 1
Int'l Higher Ed. 0

2 Int'l Studies 0
Int'l Agricuiture 0

Int'l Home Economics 1
Cultural Diversity 0
Language 1
Area Studies/Asia 0
Area Studies/Latin Ame.1
Area Studies/W. Europe1
Area Studies/Canada 1
Area Studies/Africa 1

7 Asian Studies 0
African Studies 0
European Studies 0
Latin Ame. Studies 0
Int'l Affairs 1

8 Int'l Studies 1
1

1

1

1

1

0

1

F-N

Chinese
Japanese

11* Available in Catalogue

12 Int'l Studies

13 Latin Ame. Studies
Int'l Business

14 Latin Ame. Studies
Int'l Business

15 + 35 Ed. Abroad Programs-
« Int'l Agriculture
« Int'l Business
« Int'l Communication
- Int'l Ed

16 French{for faculty)
Spanish
Chinese

19 Int'l Relations
E. European Studies
Russian Studies
Latin Ame. Studies
African Studies
Asian Studies

20 African Studies
Asian Studies

LR T A I A S e i A R S R R I i i

PP U G UT (U S (T QT I G O o I O e I e T IR oo J v JEOE GE O o T T o T o J o RS- QRO R S WU W W S G S W e JE o JAS QDAY G G O,

2 2 a2 a0 0000 A0t Ot DO A adadadadaddadaOaa2a4a00
QOO0 OODO0OODODOO 2 OO 200 * -4 2 cad 0000000000022 00000

L OO0OQ0O0OO0OO0O200000 -0

+(Continued)
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Record of | ionalized C

Record of Internationalized Courses

Institutionint'l Courses Major Minor Required Elect OIP Involv.
(Code)

Central & E. European Studieso
Caribbean Studies
Hungarian Studies
Latin Ame. Studies
Middle E. Studies
21*Numerous
23 Int'l Studies Program:
People of the World
Econ. of Developing countries 0
World Regional Geography 0
Int'l Politics
25 9 Area Studies, 2 Int'l Prog.
1 Underg. in Global Century 1
26 19 courses (include Area
Studies Courses) 1
27 Russian Area Studies
Latin Ame. Studies
Canadian Studies
Asian Studies
Conflict Resolution
Infectious Disease of .
45 courses
31 European Studies
Latin Ame. Studies
32 Latin Ame. Studies
Asian Studies
Russian Studies
Cent/E. European Studies
Int'l Ed Courses: India
Food & Popuiation
Women
Ethics
34 East Asia Studies
Mexican American Studies
Latin American Studies
Interdisciplinary Studies
Near Eastern Studies
Russian & Soviet Studies
Total 182

O 2000 =
O ® = A OO0 OO0
[ G QN Qi Qi (i QT (i S Qi Qi |
- A ® & @ & ® 20 6 o & 0 @

PO B e Y = I oo = R ST G G G S 'y

Wek mb ek DB d OO0 O0OO000O0O0 422000000

©
2~ 0000000000000 2000000 *

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
4

Ol = e ek ik b i OO OO = 4 Al OO ek ctoca o
CIOOOOOO = = b b cd cd ch wh h od ek oh b ook ek kol @

2 2 7 5 (Yes)

*Institution 11 and 21 did not provide exact number so they were not included in the total number
of 182 internationalized courses.
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Table 24
Numi | ionalized C ith OIP Invol

Number of Internationalized Courses with OIP Involvement

Institution Total # of # with #of # of f#of #of
Int'l Courses OIP Involv. Majors Minors Required Elect
(Code) (N=19) (N=15) (N=19) (N=18) (N=20) (N=18)
1 2 1 1 0 0 1
2 3 3 1 3 0 3
4 7 6 5 6 2 5
7 5 5 1 5 0 5
8 3 0 3 0 3 0
12 1 1 1 0 0 0
13 2 . 2 2 1 2
14 2 . 1 1 0 0
15 39 . 1 3 0 1
16 3 3 . . 0 3
19 6 5 1 5 0 6
20 7 . 2 7 0 7
21 Numerous* 2 1 1 0 1
23 5 . 1 1 5 5
25 12 12 1 1 0 1
26 19 19 10 . 0 .
27 45 6 1 5 1 7
31 2 2 0 2 0 2
32 8 8 0 4 0 8
34 6 0 6 6 0 .
Total 182 73 39 52 12 57
Mean 9.58 4.87 2.05 2.89 0.6 3.17

*The total number of 182 courses did not include “numerous” since no exact number was
provided.
» Not Provided
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Table 25
Sun f Numt (] ionalized C

Summary of Number of Internationalized Courses

Categories Total Major Minor Required Elected
Int'l Studies 12 8 5 2 5
Area studies 67 22 38 . 32

Int'l Disciplines* 62 7 8 7 17
Foreign Lang. 6 3 1 3 3
Study Abroad** 35 . ° . .

Total 182 39 52 12 57

*Internationalized disciplines included, e.g., “International Business,” “International
Agriculture,” etc.

**Only one OIP specified in this category.

= Not Provided
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b. The three most significant curriculum activities

by 0iPs during the {ast twelve months. OIP executives

were asked to “list the three most significant curriculum
activities” by OIP during the last twelue months in rank
order from high to low. Twenty-five 01Ps (73.5%)
respended. The exact responses from the twenty-five 0IPs
were recorded in Table 25, including the curricuium activity
area/discipline, types of activities, and the approach they
used. Fifteen 01Ps (60%) provided their three most
significant curriculum activities, three 8IPs (12%) listed
their two curriculum activities, and the other seven 0IPs
(28%) provided one curriculum activity. A total of 58
curriculum activities, 37 types, and 45 approaches were
reported (Table 25).

The 58 reported curricuium activities were classified
inte five categories. They were 1} the internationalization
of curriculum activities, including faculty development
activities; 2) area studies, including international degree
programs; 3) discipline internationalization activities,

including agriculture, forestry, business, etc. 4) study

157

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



abroad activities; 5) ether activities, inciuding faculty
exchanges, international linkages, international
conferences, etc. (Table 26). Activities in the
internationalization of curriculum had the most counts (21
or 36.2% of the total activities). The area studies had the
second highest counts (17 or 29.3%). There were eight
activities (13.8%) in discipline internationalization area, sig
activities (18.3%) in study abread, and another six (13.8%)
in other areas, including federal linkage agreement,
geographical infermation system, faculty exchange,
meeting academic departments, mini-grant pregram,
bringing exchange facuity abroad, and international
conferences (Table 26).

Under “type,” and “approach,” a total of 82 were
recorded through which 0IPs conducted their curriculum
activities. Because of the different interpretation of
“type” and “approach” by some of the responding 0IPs,
“workshop,” “grant,” “international funds,” “requirement
for B.A.,” and “university-wide committee” were reported

under “approach” instead of “type.” For the sake of
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reporting and a better understanding, thase menticned
forms were counted as “type.” For the same reason, some
cf the methods reported under “type” were counted as
“approach,” such as “plan,” discussion,” and
“coordination.” After the adjustment, the totai number of
forty-one was under “type” and another forty-one were
under “approach.”

The major types of 0IPs’ significant curriculum
activities could be summarized into: 1) degree requirement,
inciuding majors and minors; 2} seminars and worksheps; 3)
international grants; 4) different committees. The typical
approaches that 0IPs used in conducting the curriculum
activities included: 1) work with faculty; 2) through
strategic pianning programs, proposals, and
recommendations; 3) get faculty invelved; 4) serve on
committees; 5) coordinate with different units; 6) teaching;
7) bring guest speakers, etc.

GIP executives were asked to list their three most
significant curriculum activities in rank order, from high to

low. The first activity recorded from the 25 respondents
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was considered as the number one significant curriculum
activity. Nine (36%) of the 25 top significant activities
were the internationalization of curriculum activities;
seven (28%) were in the category of area studies, including
degree programs; six (24%) were discipline
internationalizatiecn activities; and the remaining three

were study abroad activities (Table 26).
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Table 26

Three Most Sianificant Curriculum Activities during the Last 12 Montt

Institution
(Code)

Three Most Significant Curriculum Activities during the Last 12 Months

Area/Discipline

Type

Approach

1

10
1

12
13

14
15
16

18

19

20
21

22

23

Ag. & Forestry

Int'l of Curi.
Forestry & Business
Int'l of Curri.

Int'l Committee
Faculty Grant Prog.
APEX

Faculty Grants

Master for Tech. for Int'l Dev.(MTID) Reduction of Hours

Marketing : Japanese Industry

MTID Coilloquium

K-12 Int'l School

School of Management
International Hospitality
Chemistry Curri.

Int'l of Individual courses
MulticulturaV/int'l Course
Global Studies

Public Health

European Studies Center
Federal Linkage Agreement
Int'l Programs

Agricuiture & Political Science

Int'l of Curri.

Int'l of Curri.

Overseas Study

"Global Perspective"

Int'l Studies

African & Afri. Ame. Women
Int'l Facuity Dev.

Geographical Information System
Internationalize the University

Study Abroad
Internationalize Curri.

MTID Degree
Revision

Degree

Study Abroad
Degree
Internationalization
Small Grants
Development
Requirement for BA

Plan

Plan

Plan
Interdisciplinary
incorp. Int'l Dimensions
Discussion
Coordination
Inclusion

Minor
Conference
Seminar
Workshop
Committee
Committee

Internationalizing curri. & Activities Administration
New Int'l Studies Course (Required) Design

Global and Int'l Affairs
Internationalization

Facuity Exchange

Meeting Aced. Depts.
Curri. Deve.

International Research
Curri. Deve.

Program Review

Specific Courses

Cross Cultural Curri Needs

Major
Seminars

161

Strategic Planning Program
Awarded Once a Year
Collaboration with APEX

4 Grants ($1,000 each)
Proposal

Proposal

Proposal

Workshop

Grant

Thailand

Univ. of Zimbabwe

Teaching

Meeting w/ all faculty
Spoke to Freshmen
Emiployed A Coordinator
Univ-Wide Requirement
Proposal

Serve on Committee
Serve on Committee
Campus-wide Workshops
Int'l Funds

Participation
Development

Faculty Involvement
Facuity Involvement

Grant Programs

Facuity Grant

Univ-Wide Committee

Include Int'l Activities

Work with Faculty

Work with Students
(Continued)
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Three Most Sianificant Curri Aclvities during the Last 12 Monit

Three Most Significant Curriculum Activities during the Last 12 Months

Institution  Area/Discipline Type Approach
{Code)
24 Agriculture int’l Currri. Instrumental Personal Invol.
Internationalizing Courses Assisting Faculty Members
Int'l of Curi. Seminars Bring Guest Speakers
25 New Study Abroad & Academic Prog. Int'l Education Funds
Global Cuitural Programs Requirement for SA
Internationalizing Curi. Consultation to Colleges
26 Int'l Studies Courses Courses Cross Listing with Depts.
27 Faculty Deve.
Mini-Grant Program
Course Deve./Support
31 Study Abroad Development

Bringing Exchange Faculty Abroad
int'l Conferences
32 Int'l Curri./Programs
World Study
Study Abroad Exchange Programs

Sending Facuity
Setup Task Force Making Recommendations
Interdisciplinary Certif. Proposal
Downsize the Program for
Budgetary reasons

Total 58 37 45
Table 27
C { OIP Curricula Activiti
Category of OIP Curricula Activities

int'l of Curri. Internationalizing Area studies

Activities  Study Abroad Disciplines Degree Programs Other  Total
Total 21 6 8 17 6 58
Most Sig. 9 3 6 7 0 25

Note: Four institutions responded as "Specific* and "Individual Courses" which were counted as one for each

institutions.
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c. 0IP obstacles for the internationalization of

curriculum. 0IP executives were asked to either select one
from the given list of obstacles or list the one obstacle
that they had in the internationalization of curriculum. The
list of obstacles provided were as follows: 1) Lack of
central administration support; 2} lack of faculty interest;
3) lack of professional staff; 4) lack of cooperation of
colleagues; 5) lack of fiscal support; 6) lack of student
interest; and 7) other - specify. Twenty-nine (85.3%) 0IP
executives responded. Twenty-five (86.2%) selected from
the given list of cbstacles and the remaining four (13.8%)
listed the obstacles cutside the given list (Table 28).
Fifteen (51.7%) of the responding OIP executives
listed “Lack of Fiscal Support” as the number one obstacle
in the internationaiization of curriculum. The second
common gbstacle was “Lack of Faculty Interest” listed by
five (17.2%) respondents. The third recognized obstacle
was “Lack of Central Administration Support” listed by
three (10.3%) respondents. One respondent listed “Lack

Cooperation of Colleague” as the number one obstacle and
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another one listed “Lack of Student interest” as the
number on obstacle. No one listed “Lack of Professional
Staff” as the number one obstacle in the
internationalization of curriculum. The four respondents
who listed their obstacie outside the given list, two listed
“Lack of Time” as their number one obstacie and the rest
recognized that the internationalization of curriculum
itself was the most difficuit task to accomplish. They
stated that the existing “Curriculum packed with required
major courses;” “Faculty and colieges have other
priorities;” and the “Competition of regular courses” (Table

28).

164

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Table 28
OIP Obstacles for the Internationalization of Curriculum

QIP Obstacles for the Internationalization of Curriculum

Institution Obstacles
(Code) (N=29) Other: Specitied
1 7 « Lack of Time
2 1 « Curri. Packed with Required
3 7 Major Courses
4 7 « Lack of Time; Faculty & Deans
5 5 with Other Priorities
6 7 « Competition of Regular Courses
8 5
9 5 Legend
10 2 1=Lack of Cen. Adm. Suppor
11 6 2=Lack of Faculty Interest
12 5 3=Lack of Professional Staff
13 5 4=Lack Cooperation of Colleague
14 2 5=Lack of Fiscal Support
15 5 6=Lack of Student interes
16 5 7=Cther
18 5
19 5
21 2
22 2
23 1
24 5
25 2
26 5
27 5
28 5
29 5
31 5
32 1
34 4
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5. The Degree of Impact of Institutional
Envirenment on_Input, Process, and Butput

The institution envircnmental factors include student
enrollment, the number of years that 0IP was in operation,
and whether the responding 0P was a historically black
institution or a white institution. It was assumed that
these environmental factors might have certain degrees
of influence cr impact on the internationalization of
curriculum. Based on this assumption, information on the
number of years that 0iP had been in operation was
ebtained from the surveyed 0IPs and infoermation on
student enrollment and whether the surveyed 0IP was a
historicaily black institution or not was obtained from
Public Colieges and Uniuersities (0Ohles’, 1986).

The detaiied statistical relationships of institution
environmental variables to the internationalization of
curriculum in terms of input, process, and output are listed
in Appendix A and B. Reported here are only those
variables that have significant relationships (P<8.85 or

P<0.6881).

166

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



a) Degree of impact of institutional size. In general,

the relatienship between institutional size and the degree
of internationalization of curriculum in terms of input and
process was found nGt 10 be strong. Howeuver, the smaii
number of 0IP executives whe had higher rank or had a
title other than CIP “Director” were at larger institutions.
They usually had a title such as “fAissistant Vice President”
or “Associate Vice President” (Table 29). The variance
accounted for is 8.140 which means 8.850 is to be
accounted for by other factors.

1t was the same case with program implementation,
one of the OIP program responsibilities. Program
impiementation was not considered as important by large
institutions as by small institutions. Forinstance, of the
four institutions that rated “program impiementation” as
“Relatively Not Important,” three of them had student
enrollment of more than 12,888 and the other two had
more than 35,800 students. Of the two institutions that
rated “program impiementation” as “Not impeortant,” both

had student enroliment of above 18,800 and one had about
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68,000 students. The auerage level of 0IP pragram
implementation is 3.76 which means slightly less than

“Uery important” (Tabies 12, 29).

Table 29

Relationship of Institutional Size to | P

Relationship of Institutional Size to Input and Process

Variable n Constant Coefficient t R-Square
I.C. (13)

OIP Exe. Title 34 0.988 0.000 2.28 0.140
P.C.(3)

OIP Program

Implementation 29 4.351 -0.000 -2.04 0.133

Note: I.C. Means Input Variable Code
P.C. Means Process Variable Code

P < 0,05
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h. Degree of impact of GIP years in operation on

input. The surveyed 0!Ps reported different lengths in
their years of operation. Seven 0IPs had over 28 years of
operation, another seven had between ten and 19 years of
operation, and the remaining 18 had between one and nine
years of operation. Among the 18, 11 0IPs had five years
or less of operation (Table 1).

The differences of lengths in 0IPs’ years of operation
did affect the degree of 0IPs’ impact on the
internationalization of curriculum in input, process, and
output. Statistically significant relationships were found
between OIP years of operation and 0iP size in its staff
and budget. The coefficient for the number of years OIP in
operation in the prediction of the number of 0IP staff is
8.725 which indicates that the longer the number of years
an 0iP is in operation, the larger the number of 0IP staff.
The variance accounted foris 8.181 which means 8.819 is
to be accounted for by other factors (Table 28). For
instance, of the ten 0IPs that had 15 or mare years of

operation, five had 14 or more staff members including the
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one that had 73, the largest number of staff of all the
responding 0IPs. However, one of the two GIPs that had
only one year of operation had 55, the second largest
number of staff (Table 5). If one wants to predict the
impact of OIP years of operation on 0IP staff size, the
equation would be as follows: impact of 0IP years of
operation on OIP staff size=5.179+0.725*01P years of
operation. If OIP number of years of operation equals 8,
then one would predict OIP staff size to be 18.979 which is
almost 11 staff members. If 0IP years of operation equais
zero (just started its operation), one would predict the GiP
staff size to be 5.179 which is five staff members. The
average number of GIP staffis 14 (Table 38).

The relationship of 0iP years of operation to 0IP
budget was statistically significant, too. The coefficient
for the OIP years of operation in the prediction of the
mean of 0IP budget for the fiscal years of 1998, 1991, and
1992 was $82,388.56 which indicates that the more years
OIP was in operation, the larger its budget would be. The

variance accounted foris 8.282 which means that 8.718 is
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to be accounted for by other factors. With the same
concept, one can predict an 01P’s budget size by applying
the following equation: 0IP budget size=$189,342.31+
$82,388.56*01P years of operation (Table 28). The 0IP with
32 years of operation, the longest among all the
responding 0IPs, had a mean budget of $5,758,808 in fiscal
years of 1998, 1991, and 1992, the largest mean budget of
all the responding 01Ps (Table 5).

However, the relationship between 0IP years of
operation and the percent of 0IP budget ailocation te the
internationalization of curricuium was negative. That
means the longer an 0!P was in operation, the smaller
percent of 0iP budget an 0iIP would allocate to the
internationalization of curriculum. For esampie, the
coefficient of 0IP years of operation in the prediction of
percent of 0IP budget allocation to the internationalization
of curriculum in the fiscal year of 1992 is -8.712. This
number indicates that the longer an OIP is in operation,
the less vajue is assigned to the percent of 0iP budget

allocation to the internationalization of curriculum. The

171

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



variance accounted foris 8.175. 0f the 24 responding OI1Ps,
nine CIPs did not alloecate any money to the
internationalization of curriculum in the fiscal year of
1992. Six of the nine 0!Ps had at least 11 years of
eperation (11, 12, 15, 17, 25, 27). The top three largest
percentages of 0iP budget allocation to the
internationalization of curriculum were the only three 0IPs
that had the shortest lengths of operation, tiwo had one
year of operation and one had two years of operation
(Tables 1, 8). The average percent of 0P budget allocation
to the internationaiization of curriculum in 1992 was 9.959.
The same phenomenon applied to the mean percent of 0iP
budget allocaticn to the internationalization of curriculum

for fiscal years of 1998, 1991, and 1992 (Table 30).
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Table 30
l £ OIP Y in . |

Impact of Institutional Size on Input

Variable n Constant Coefficient R-Square
# OIP Staff 30 5.179 0.725 2.48 0.181
OIP Budget Mean 27 189342.31 82388.56 3.13 0.282
% OIP Budget to
Curr. 92 24 18.685 -0.712 -2.16 0.175
Mean % OIP Budget
To Curri. 90-92 24 17.367 -0.687 -2.18 0.178
# OIP Professional
Staff 29 3.300 0.347 2.13 0.144
# OIP Support
Staff 30 2.130 0.245 2.01 0.126
P <0,05
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c. Degree of impact of historically black institutions

and white institutions. There was a big difference in 0IP
budget size and to whom 0IP reports between the
historicaliy black institutions and white institutions. The
0IP budget size for the fiscal year of 1992 was larger for
the historicaliy biack institutions (M=2,923,868) than that
for the white institutions (M=961,971). t (23)=2.694 and
P<8.85. The 2,821,089 difference between the two means
represents 1.847 times the standard deviation of
1,938,223. The 2,821,889 is considered to be a unit so the
difference is significant at the 0.05 level (Table 31).

The degrees of impact of twelve recognized 0iP
activities were studied and reported (Table 31). A
significant relationship was found between the mean of
the degree of impact of the twelve 01P activities and the
historicailly black institutions and white institutions. The
general O0IP activities’ impact on the internationalization of
curriculum is greater for the historically black institutions
(M=3.667) and this is significantly greater than that for

the white institutions (M=2.888). t (29)=2.493 and P<8.65.
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The 8.787 difference between the two means represents
1.134 times the standard dewviation of 8.694. Since 0.787 is
considered to be 2 unit, it represents a large difference, at
a significant level of 8.85 (Table 31).

The difference between histericaliy black institutions
and white institutions in terms of to whom theg report is
also statistically significant. Eighty-eight percent of 0IPs
of white institutions report to the president whiie only
66% 0iPs of black institutions reported to the president

(Table 31).
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Table 31
Relationship. of Black & White Instituti | P

Relationship of Black & White Institutions to Input and Process

Variable 1* 2*
n M n M z d

(nput
OIP Budget 92 5 2,923,060 20 901,971 2.094 1.047
OIP Report to 6 2.500 27 1.667 2.121 0.956
Process
Impact of OIP

Activities 6 3.667 25 2.880 2.493 1.134

*1 = Historically Black Institutions; 2 = White Institutions
P < 0,05
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6. The Degree of impact of !nput on Process
a. The degree of impact of input en process. In

general, the relationship between input and process was
strong. Ail the elements of input, including human input,
economic input, and institutional commitment, had
statistically significant impact on 28 of the 30 {66.7%)
process variabies (Table 32). Following are brief
descriptions of the major relationships.

0f the human input variables, the number of 0IP staff
had significant impact on the number of student exchange
activities with international counterparts; the inter/intra
institutional research; the consuiting, ceordination, and
assisting individual projects. In other words, the more
staff members an 0iP has, the more student eidchange
activities with international counterparts would take place;
the more inter/intra institutional research would be
conducted; and the more individual projects 0IP would
assist, coordinate, and consult (Table 32).

Specificaliy, the number of 0IP professional staff had
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impact on more process variables than the total number of
01P staff. The number of 0iP professional staff affected
not only the number of student exchange activities with
internatienal counterparts, the inter/intra institutional
research, and consuiting, coordinating, and assisting
individual projects, but aiso the degree of 0IP influence on
facuity, the number of incentive strategies 0IP used to
promote faculty interest in the internationalization of
curricuium, and faculty grants. Take the process variable of
CIP influence on faculty for erample, the coefficient for the
number of OIP professional staff in the prediction of OIP
infiuence on faculty is 8.841 which indicates that the more
professional members an OIP has, the greater the value is
assigned to the degree of OIP influence on faculty. The
variance accounted for is 8.148 which means that 8.852 is
to be accounted for by other factors. If one wants to
predict the degree of OIP influence on facuity, the equation
would be as follows: degree of GIP infiuence on
faculty=3.376+0.84 1*number of professional staff. If the

number of professional staff=15, then one would predict
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the degree of 0IP influence on faculty to be 3.991 which
means this 01P would have a substantial influence on
faculty. The average of 0IP infiuence on faculty is 3.689
{(Table 32).

| The number of 0IP support staff also affected the
number of disciplines covered in agreements with
international counterparts and the consulting, coordinating,
and assisting of individual projects. For instance, the
coefficient for the number of support staff in the prediction
of the number of individual projects that an 0IP would
involve is 8.867 which indicates that the more support staff
an 0!P has, the mare projects an 0IP can support. With the
similar equation, if an 0IP has ten support staff, this 0IP
would be able to support 3.591 individual projects. The
average number of projects affected by the number of OIP
support staff is 3.296 (Table 32).

The amaount of time that 0iPs devoted to the

internationalization of curriculum had impact particulariy
on 0IP influence on central administration, the number of

incentive strategies OIP used to promote facuity interest in
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the internationalization of curriculum, and faculty travel
funds. Take the mean percent of 0!P time for both the 0IP
executive and OIP professional staff for exampie, the
coefficient for the mean percent of 0IP time devoted to the
internationalization of curriculum in the prediction of the
degree of 0IP influence on central administration is 8.8320
which indicates that the greater the percent of time that
0!P devoted to the internationalization of curriculum, the
greater the value assigned to the degree of 0IP influence
on central administration. The variance accounted for is
8.362 which means that 8.638 is to be accounted for by
other factors. If one wants to predict the level of OIP
influence on central administration, the equation would be
as follows: degree of OIP influence on central
administration=2.778+08.832*% of time. If % of time=78%,
then one would predict the degree of 0IP influence on
central administration to be 5.818 which means the
influence is “Great.” If % of time=8, then one would predict
the degree of 0IP influence on central administration to be

2.778 which means the influence is a little bit under
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“Moderate.” The average degree af 0iP influence on
central administration is 3.231 (Table 32).

The economic input variabies that had an impact on
several process variabies were 0IP budget size, percent of
OIP budget allocation to the internationalization of
curriculum, and the institutional budget allocation to OIP.
The process variables that were influenced by the above
mentioned economic input variables were the number of
faculty and student exchange activities with international
counterparts; the degree of impact of general OIP
activities, as well as the individual OIP activities like the
domestic institutional networking, instructional activities,
international seminars, conferences; 0IP influence on
central administration; number of incentive strategies 0IP
used to promote faculty interest in the internationalization
of curriculum; fauity travel funds; and faculty grants (Table
32).

For exampie, the amount of budget aliocation greatly
affected the following variables: 0IP influence on central

administration, the number of incentive strategies that GIP

181

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



used to promote faculty interest in the internationalizatien
of curriculum, impact of facuity travel funds, and impact of
faculty grants. If the percent of 0IP budget allocation to
the internationalization of curriculum=26, then one would
predict (1) the degree of 01P influence on central
administration to be increased from 2.862, slightly less
than “Moderate”,when the allocation is zero, to 3.542,
almost “Substantial,” (2) the number of incentive strategies
to be increased from 2.616, less than three strategies,
when the allocation is zero, to 3.796, almost four, (3) the
impact of facuity travel funds to be increased from 3.8539,
“Moderate,” when the allocation is zero, toc 3.619, aimost
“Substantial,” and (4) the impact of faculty grants to be
increased from 3.027, “Moderate,” when the alloccation is
zero, to 3.727, almost “Substantial” (Table 32).

Statistically, 0IP budget size of the fiscal year 1992
showed significant relationships to the number of facuity
exchange activities with international counterparts and the
impact of 0IP domestic institutional networking. Howewver,

because the coefficient for the 0iP budget size in the
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prediction ef the impact of domestic networking is very
small, 0.88000806, it indicates that only a substantial
increase of OIP budget size can increase or change the
impact of domestic networking. For esample, if the 0IP
budget size is $85,8080, then the prediction of OIP impact on
domestic networking wili be from 1.882, slightly less than
“Little” to 1.852, still within the same level of impact (Table
32).

The other four input variables of institutional
commitment that had impact on some of the process
variables were 0IP immediate superviscr perception of 01P;
to whom the 0IP reports; the number of 8IP sub-units; and
GIP physicai location. The affected process variables were
program development in level of importance, policy
deveiopment in level of importance, representative
activities in level of importance, inter/intra institutional
research, strategic planning, number of international
agreements, and number of student exchange activities
with international counterparts, faculty travel funds, and

0IP infiuence on central administration (Tabie 32).
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Take the influence of the number of 0IP sub-units on
the number of international agreement for example, if the
0iP has four sub-units, one would predict the number of
international agreements would increase from 1.179, when
the number of QIP sub-unit is zero, to 6.985, almost six
times the number of agreements with 0iPs that have no
sub-units. Another example is the relationship ef OIP
physical lecation te 0IP infiuence on central administration
and the impact of facuity trave! funds. In other words, if
an 0IP locatas within the central administration building, its
influence on central administration and the impact of
faculty travel funds is greater than those 0IPs that did not.
For esample, 0IPs located within central administration
building had a substantial influence on central
administration (M=4.2080) and a substantial influence en
faculty travel funds (M=4.408), while 01Ps located outside
central administration building oniy had moderate influence
on central administration (M=3.174) and a moderate
inflience on faculty travel funds (M=3.363) (Table 32). Both

are significant at the 0.05 level. Howeuver, since only a
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smail number of 0IPs (five or 14.7%) were located within
the central administration building, there existed a
possibility of chance which could affect the interpretation

of the statistical resulits.
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Table 32

Relationships of Input Variabl p Variabl

Relationships of Input Variables to Process Variables

Input P.C.

Variable # o Constant Coefficient ¢ R-Square

# of OIP Staff (9) 20 1.811 0.043 2.1 0.198
(23) 27 2.830 0.025 2.02 0.140
(25) 26 2.851 0.031 2.68 0.230

OIP Budget 92 (10) 15 1.708 0.000 2.15 0.262
(24) 21 1.802 0.000 3.28 0.361

OIP Budget Mean

90-92 (9) 17 1.738 0.000 2.22 0.248
(17) 26 2.837 0.000 2.31 0.181
(24) 25 1.876 0.000 3.43 0.338
(29) 22 1.973 0.000 2.00 0.167

% OIP Budget from

State 92 (8) 19 1.584 0.028 2.19 0.221
(21) 23 3.222 -0.011 -2.09 0.172
(24) 24 3.078 -0.014 -2.31 0.196

Mean % OIP Budget ,

from State (8) 19 1.567 0.028 2.21 0.223
(21) 23 3.227 -0.010 -2.12 0.176
(30) 21 3.211 -0.012 -2.04 0.180

% OIP Budget to

Curri. 92 (12) 22 2.862 0.034 3.17 0.334
(16) 24 2.616 0.059 2.86 0.270
(19) 23 3.059 0.028 2.30 0.201
(20) 23 3.027 0.035 2.62 0.246

Mean % OIP Budget

to Curri. 90-92 (12) 22 2.886 0.035 3.15 0.332
(16) 24 2.614 0.066 3.13 0.308
(19) 23 3.086 0.028 2.20 0.187
(20) 23 3.063 0.035 2.48 0.227

% OIP Executive Time

to Curr. (12) 26 2.842 0.028 3.21 0.301
(16) 28 2.577 0.045 2.53 0.198
(19) 26 3.174 0.023 2.15 0.161
(26) 25 2.973 0.027 2.14 0.166

% OIP Staff Time

to Curri. (12) 24 2.847 0.031 3.77 0.393
(19) 24 3.180 0.026 2.42 0.211

(Continued)
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Relationships of Inut Variabl p Variabl

Relationships of Input Variables to Process Variables

Input P.C.

Variable # n Constant Coefficient ¢ R-Square

Mean % OIP Time

to Curri. (12) 26 2.778 0.032 3.69 0.362
(16) 28 2.600 0.043 2.31 0.170
(19) 26 3.128 0.026 2.42 0.196

Immediate Supervisor

Perception of OIP (M A 5.078 -0.506 -1.98 0.119
(4) 30 4.386 -0.574 -2.55 0.188
(5) 27 4,484 -1.105 -2.66 0.220
(23) 27 4,492 -0.619 -2.58 0.210
(27) 28 4.497 -0.660 -2.55 0.120

OIP Report to (19) 28 4.7 -0.730 -3.07 0.266

# OIP Subunit (7 22 1.797 1.297 3.08 0.322
(9) 17 -1.5 2.109 2.66 0.321

#OIP Professional

Staff (9) 20 1.698 0.096 2.61 0.275
(11)y 29 3.376 0.041 2.16 0.148
(16) 31 2.524 0.080 2.09 0.130
(20) 29 3.109 0.054 2.26 0.160
(23) 27 2.820 0.047 2.06 0.145
(25) 26 2.864 0.055 2.54 0.212

#OIP Support

Staff (8) 22 2.453 0.139 2.20 0.194
(25 27 2.921 0.067 2.38 0.185

OIP Location 1* 2*

n M n M L d

(12) 5 4.200 23 3.174 2.075 1.026
(19) 5 4.400 22 3.363 2.040 1.012

*1=Within Central Administration Building; 2=Not; P < 0,05
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7. The degree of impact of input on output

The number of statistically significant relationships of
input to output is not as great as for the number of
statistically significant reiaticnships of input to process.
The input variables that had impact oen gutput variables
were 0iP executive international werk experience, number
of OIP staff, mean percent of 0IP budget allacation to the
internationalization of curriculum, 0IP executive title,
number of OIP sub-units, and the number of QiP
professional staff. The affected output variables were the
number of internationalized courses including area studies
in the past three years by the number of years of 0IP
executive international work esperience; the number of
internationalized majors in the past three years by 0IP
erecutive title; the number of internationalized minors in
the past three years and the number of internationalized
electives in the past three years by the number of 0IP sub-
unit {Table 33).

The coefficient for the OIP executive’s years of

international work experience in the prediction of the
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number of internationalized courses is 8.814 which
indicates that the more years of international work
experience an 0IP executive has, the greater the value
assigned to the number of internationalized courses. The
variance accounted for is 8.316 which means that 8.684 is
to be accounted for by other factors. The average number
of internationalized courses is -I 8.316 (Table 33).

The number of 0IP staff also contributes to the
number of internationalized courses. The coefficient for
the number of SIP staff in the prediction of the number of
internationalized courses is 8.278 which indicates that the
more staff an 0IP has, the more internationalized courses
there will be. The variance accounted for is 8.198 which
means 8.818 is to be counted for other factors. If an 0IP
has a staff of eleven, the prediction of the number of
internationalized courses would be 8.382. The average
number of internationalized courses is 9.85 with a
standard deviation of 12.223 which indicates that the
distribution is extremely skewed to the right.

Compared to years of international work experience

189

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



and the number of BIP staff, the mean percent of OIP
budget allocation to the internationalization of curricuium
ceniributes the most to the number of internationalized
courses. The coefficient for the mean percent of OIP
budget allocation in the prediction of the number of
internationalized courses is 8.374 which indicates that the
meore 0!P allocates its budget to the internationalization of
curriculum, the more courses ﬁJould be internationalized.
The variance accounted for is 8.328. If the OiP allocates
35% of its budget to the internationalization of curriculum,
the predicted number of internationalized courses would
be 17.398. The average number of internationalized
coursed under this condition is 8.875.

Another example is the relationship of the number of
0!P sub-units to the number of internationalized majors
and the number of 0IP’s most significant curricuium
activities. The coefficient for the number of 0IP sub-units
in the prediction of the number of internationalized majors
is 1.894 and in the prediction for the number of OIP

significant curriculum activities is 2.214 which indicate
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that the increase of the 0IP staff members would increase
the number of internationalized majors and the number of
OIP curriculum activities. The variance for the former is
8.377 and the variance for the latter is 8.227 (Table 33).
For esample, if an OIP has a staff of twelve, the predicted
number of internationalized majors is 12.964 and the
predicted number of 0IP curriculum activities is 25.211.
The average number of internationalized majors is 2.647
and the average number of 0IP significant curriculum

activities is 2.941 (Table 33).
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Table 33

Rel I £l Variabl 0 Variabl
Relationships of Input Variables to Output Variables

Input 0.C.

Variable # n Constant Coefficient ¢ R-Square

OIP Executive Int’l

Work Experience m 19 -1.727 0.814 2.89 0.316

# of OIP Staff (n 20 5.324 0.278 2.06 0.190

Mean % OIP

Budget to Curr. (1) 16 5.253 0.374 2.61 0.328

OIP Exe. Title (2) 19 -0.626 1.885 3.94 0.477

#OIP Sub-Unit (3) 17 -1.364 1.894 3.01 0.377
(5) 17 -1.357 2.214 2.10 0.227

#OIP Prof. Staff (M 20 4.470 0.631 2.65 0.280

Note: O.C.# is the Output Variable Code Number. P < 0,05
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8. The Degree of Impact of Process on Suiput

The process variables that exerted impact on output
were program coordination, the number of agreements
with international counterparts, the number of student
exchange activities with international counterparts, 0IP
newsletter, and international seminars. The influenced
output variables were the number of 01P’s most significant
curriculum activities during the last tweive months by
pregram coerdination and the number of student exdchange
activities with international counterparts; the number of
internationalized electives in the past three years by the
number of agreements with international counterparts and
OIP newsletters (negatively); the number of required
internationalized courses in the past three years by
internationai seminars; and the number af
internationalized minors in the past three years by 0IP
newsletters (Tabia 34).

The coefficient for program coordination in the
prediction of the number of 0IP curriculum activities is

8.427 which indicates the higher the level of importance of

193

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



program coordination, the greater the value assigned to
the number of 0!P curriculum activities. The variance
accounted for is 8.388 which means that 6.628@ is to be
accounted for by other factors. If the level of importance
equals 2 (Relatively not important), the predicted number
of curriculum activities is 1.456 and if the level of
importance is increased to 4 (Uery Important), then the
predicted number of curriculum activities is 2.31. The
average number of GIP curriculum activities is 2.348 (Table
34).

The coefficient for the number of agreements in the
prediction of the number of internationalized electives is
6.953 which means that the increased number of
international agreements will be accompanied by the
increased number of internationalized electives. The
yariance accounted foris 6.223 which means that 0.777 is
to be accounted for by other factors (Table 32). For
egample, if an institution has thirty international
agreements, the predicted number of internationalized

electives is 27.851.
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However, the OIP newsletter had a negative impact
cn the number of internationalized electives. The
coefficient for the 0IP newsietter in the prediction of the
number of internationalized electives is -2.322 which
indicates that the higher the level of influence of OIP
neiwsletter, the less number of electives is
internationalized. The variance accounted foris 6.398
(Tabie 34). Forinstance, if the level of influence of OIP
newsletter is 5 which means “6reat,” then the predicted
number of electives is -3.862. On the other hand, if the
level of influence equals 2 which means “Little,” the
predicted number of internationalized electives is 3.184.
0IP newsletter had the same negative affect on the
number of internationalized minors, too (Table 34).

International seminars had a strong influence on the
number of required internationalized courses. The
coefficient for the international seminars in the prediction
of the number of required internationalized courses is
8.677 which indicates that the increased level of influence

of international seminars would be accompanied by the
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increased number of required internationalized courses.
The variance accounted foris 8.265. Forinstance, if the
level of impact of international seminars is 2 which means
“Little,” the predicted number of required internationalized
courses Is 8.275, almost nothing. However, if the level of
impact of international seminars is increased to 5 which
means “Great,” then the predictian of the number of
required internationalized courses is increasaed from

nothing to 2.386.
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Table 34
Relationshi f p Variabl 0 Variabl

Relationships of Input Variables to Output Variables

Process 0.C.

Variable # n Constant Coefficient ¢ R-Square
Program

Coordination (6) 23 0.602 0.427 3.59 0.380

# Agreements with Int’l
Counter parts (5 17 -0.739 0.953 2.08 0.223

# Student Exchange
Activities by Agreements with

Int’l Counterparts (6) 17 1.692 0.272 2.41 0.280
OIP Newsletter (3) 17 6.211 -1.684 -2.41  0.279
(5) 16 7.748 -2.322 -3.04 0.398
Int’l Seminars (4 19 -1.079 0.677 2.47 0.265
B < 0,05
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9. Folicw-Up Interviews

Follow-up telephone interviews were conducted to
confirm the major findings of the study and te identify
additional internationalization factors that were not
included in this study. Interviewees were selected among
the 34 responding 0IP executives, representing 0iPs of
different staff and budget sizes, institutional student
enrollments, etc. Five OIP exgecutives participated in the
interview.

All the OIP executives interviewed agreed that 0IP
human input, economic input, and institutional commitment
are the three most important factors that determined the
level of success of the internationalization of curriculum.
fis one of the interviewees said, “I agree with the major
findings @ hundred percent. They accurately described the
status of my institution.” He particularly emphasized the
importance of institutional support. “Institutionai support
is crucial in getting a lot of work done in the
internationalization of curriculum.”

0f the three factors, all the interviewed 0IP
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erecutives considered 01P’s economic capacity as one of
the most important factors in the internationalization
process. One said that 0iP “Resouirce support is certainly
the key issue.” Another said, “If | have sufficient money, |
can simply buy faculty’s time to develop international
courses.” In addition, a couple of OIP executives iooked at
the 0IP economic capacity from a different perspective.
One considered “internationalizing the curriculum as part
of faculty’s responsibility. Faculty should not be paid estra
for doing what they are supposed to do.” Both agreed that
81P should use its financial resources to facilitate and
support facuity efforts in internationalizing the curriculum
through providing 2 proportion of facuity international
travel expenses, research projects, etc.

All the interviewees recognized and confirmed that
faculty involuement is very important in the success of
internationalization process. They emphasized the fact
that 0IP program activities -- 0IP newsletters, facuity
grants, international seminars, internationai linkages,

inter/intra institutional research, domestic institutional
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networking, faculty development workshops/seminars,
etc. -- were necessary and each activity was an integral
part of the whole internationalization process. For
example, one 0IP executive said the CIP “... newsletter has
been used as a promotional tool tc showcase curricuium
develiopment efforts and the international research
projects generate facuity interest in internationalizing the
curricuium.” Ancther example given was the incentive
strategies OIP used to enhance faculty interest in the
internationalization of curriculum. In one institution,
faculty receiving curriculum development incentive grants
are required to teach internationalized courses within
three years.

Comments on some internationalization factors
covered by this study were elicited frem the interviews.
One of them was the OIP incentive strategy, “including
international activities in facuity promotion and tenure
policy.” The result of the study showed that it was the
OIP’s least used/practiced strategy. Howeuver, one 0IP

erecutive commented, “if the same set of incentive
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strategies was presented to facuity and asked them to tell
which should be more important, they would most likely
choose ‘included in promotion and tenure policy.”” Another
comment was on the impact of 0iP physical location. One
0IP executive said her office was not in the central
administration building, but it was centrally located on
campus. Since GiP was part of the central administration,
physical location should have no impact on 0IP’s ability to
function.

Personality was recognized as an important facter
that this study did not cover. fis one interviewee said,
personal influence is one of the three power sources
(position power, political power, and pei'sonal power) and
it determines one’s leadership styles. Leaders whe
possess such quality act friendly and considerate, showing
concern for the needs and feelings of others, demonstrate
trust and respect, and treating people fairly. The 0IP
executive stated it is important that a leader possesses a
personality that is agreeable to most of his or her

associates and colleagues through whom most of the jobs
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are done and tasks are accomplished.
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CHRPTER 3

CONCLUSIONS AND RECOMMENDATIONS

To determine the degree of impact of
centralized Offices of International Programs (GIP)}
en the internationalization of curriculum in the

United States Land Grant colieges and universities.

B. Research Procedures

In order to determine the degree of impact of
centralized office of international programs on the
internationalization of curriculum, a survey instrument
was developed. It was designed to include four sections.
Section One involved the collection of 0IP’s input and
background data to objectively identify the degree of
commitment in terms of 0!P’s mission statement, human

input and economic input as welil as the major background

203

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



characteristics of both 0IP and 0iP executives. Section
Two and Section Three were designed to cbtain process
data to identify the degree of 0IP’s actual involvement in
the process of internationalization of curriculum through
programs, projects, activities, strategies, participants, etc.
and the internationalization of curriculum through
objective data coilection. Section Four of the survey
instrument was a request for 0iP documents. They were
0!P Mission Statement, 0IP’s Annual Report, OIP Strategic
Planning Proposal, and 0IP executive’s Position Description.

The popuiation of this study was the executive
officers of centralized Offices of International Programs of
all the Land Grant institutions in the United States. After a
brief and comprehensive telephone interview, there were
935 Offices of International Programs that were self
identified as centralized offices of international program
that had institution-wide responsibilities for international
programs.

Since the internationalization of curricuium is a long

process and it takes a lot of factors to realize, the study
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considered the series of inputs, processes, and outputs as
chain actions. The unique feature of these chain actions
was that “inputs” would have impacts on both “processes”
and “outputs.” In other words, “inputs” were independent
variables to both “processes” and “outputs” while
“processes” were independent variables toe “Outputs.”
“Inputs” included institutional commitments and 0IP
commitments. The dependent variables, based on this
chain concept, included first the “processes” as results of
| the “inputs” and second the “outputs” identified as goals
(mission), number of area studies majors and minors,
number of required and elect courses for area studies
majors and minors, the number of courses with
international dimensions as results of both direct and
indirect 0IP influence, and the most significant 0IP
curriculum activities launched in the past twelve months,
as results of both “inputs” and “processes.”
In order to best accomplish the stated purpose, the
study was divided into two stages. The first stage was a

mail survey which was the major part of the entire
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research. The second stage was the in-depth interview of
selected 0IP executives from the surveyed offices of
international programs.

The questions in the survey instrument were
developed based on the general assumpticns from the
literature review. The survey instrument included four
sections. Sectien One invoived the collection of GIP’s input
and institutional background data to objectively identify
the degree of commitment in terms of 0iP’s mission
statement, human input and economic input as well as the
major background characteristics of both OIP and 0IP
erecutives. Section Two was designed to obtain process
data to identify the degree of 0IP’s actual invoivement in
the process of internationalization of curriculum through
programs/activities, prejects, strategies, participants,
etc. Section Three addressed the internationalization of
curriculum through listing the actual number of
internationalized courses, majors, and/or minors with
01P’s involvement; and the three major 0IP curriculum

activities in the past twelve months. Section Four included
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a request for 01P documents. They were 0IP Mission
Statement, GIP’s Annual Report, OIP Strategic Planning
Proposal, and 0!P executive’s Position Description.

Telephone calls were made te all the 67 land grant
institutions that are listed in Public Colleges and
Universities by Ohles’ published in 1986. Fifty-five or 82%
of the land grant institutions were identified as having
centralized offices of international pregrams. The revised
questionnaires were mailed, in the spring of 1992, to the
55 GiP executives who self-identified their offices as
centralized 01Ps with institution-wide responsibilities for
international programs and activities.

The second stage involved in-depth interviews of
selected 0IPs. The purpose of the interviews was to
identify other factors which were not included in the
survey instrument. Interview questions were formed

based on questions raised by the findings.
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C. Research Questions and Answers

1. To What Extent Boes Human Input -- Number of

Professional backgreund -- Have an impact on the

internationaiization of Curriculum?

The number of 0IP staff including the number of 0IP
professional staff and the 0IP executive international work
edperience had a statistically significant impact on the
number of internationalized courses including area studies.
In other words, the number of internationalized courses
including area studies will increase with the increased
number of 0IP professional staff and the increased
international work experience of 0IP enecutives.

2. To What Extent Does Economic input -- O{P’S_

General Budget Size and 0IP°s Allocation of

Financial Resources to Curriculum -- Have an

impact on the Internationalization of Curriculium?

The 0IP’s general budget size did not have any

significant impact on the internationalization of
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curriculum. However, the mean percent of 0IP budget
allocation to the internatienalization of curriculum in the
fiscal years of 1998, 1991, and 1992 did have a statistically
significant impact on the number of internationalized
courses including area studies. That means if an 0IP
increases the percentage of its budget allocation te the
internationalization of curriculum, the number of
internationalized courses and area studies will increase.

3. To WWhat Extent Does Institutional Commitment —-

GiP Executive’s Authority/Besponsibilities; and
Resgurce fillocation to BIP--Have an Impact en the

internationalization of Curricufum?

01P’s hierarchial location (the 0IP executive’s title)
did have a statistically significant impact on the number of
internationalized majors. fis Table 11 indicates, twenty-six
of thirty-four OIP executives had a title of “Director” and
the rest of the 0IP executives had titles that were higher
than “Director.” Four 0P executives had a title of

“Assistant Uice President,” three had a title of “Associate
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Uice President,” and one had a titie of “Uice President.”
institutions with OIP executives who had a title higher
than “Director” internationalized more majors than those

institutions with OIP executives who had a “Director” title.

The 0IP’s physical iecation had no direct impact on the
internationalization of curriculum. That is, there was no
statisticaliy significant difference in the
internationalization of curriculum between 0IPs located
outside the central administration building and 0IPs located
within the central administration building.

The OIP executive’s authority/responsibiiities (the
number of 0iP sub-units) did have a statistically significant
impact on the number of internationalized minors. That
means the more sub-units an 0IP has, the more minors that
will be internationalized. The OIP executive’s ather
responsibilities including program development,
cnordinatilon, impiementation, policy development, hosting
international guests had no direct impact on the

internationalization of curriculum.
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Institutional resource aliccation to 0IP did not have a

direct impact on the internationalization of curriculum.

4. To What Extent Do Reiated Program Activities

Curriculum?

Program coordination had a significant impact on the
number of 01P’s most significant curriculum activities
during the last tivelue months. In other words, the higher
the level of importance an 0P ranks pragram caordination,
the more curriculum activities the 0!P will conduct.

The number ef agreements with international
counterparts had a significant impact on the number of
internationalized electives in the past three years. That is,
the more agreements an GIP has reached with
international counterparts, the more electives will be
internationalized. So did the number of student exchange
activities in agreements with international counterparts
which had a significant impact on the number of 0iP’s most
significant curriculum activities during the iast twelve

months.
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International seminars had a statistically significant
impact on the number of required internationalized courses
in the past three years. That is, the higher an 0IP rated the
international seminars, the more requir'ed courses will be
internationalized.

Other program activities, program development,
program implementation, policy development,
representative activities, advocate for international
activities, etc. had no direct statisticaily significant impact
on the internationaiization of curricuium.

CIP newsietters showed statistically significant but
negative impact on the number of internationalized minors
in the past three years which could literally interpreted
that the higher the degree of impact that an 0IP regards
the GiP newsletters, the lower the number of minors that
will be internationalized. Howewver, among all the CIP
activities, newsletters was rated as having the least
impact on the internaticnalization of curriculum by the
responding 0iP executives. That means 0!P newsletters, at

worst, couid have little or no impact on the
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internationalization of curriculum, for a logic

interpretation.

5. To IWWhat Extent Do Rejated Research Projects

Curricuium?

Research projects showed no direct impact on the
internationalization of curricutum.

6. To IUhat Extent Do 01P’s Internal and External

Linkaaes Have an Impact on the
Internaticnalization of Curriculum?

International linkages in terms of number of
agreements with international counterparts had a positive
direct impact on the number of internationalized eiectives.
However, domestic institutional netweorking had no direct

impact on the internationalization of curriculum.

7. To What Extent Do Incentive/Reward and Other

Strategies 0IP Used to Promote Faculiy Interest in

the internationalization of Curricuium Have an

Impact on the Internationalization of Curriculum?
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The number of incentive strategies showed no direct

impact on the internatienalization of curricuium.

8. Tg lihat Extent Does Human _Input -- Number of

Professional Background -- Have an Impact on

Process?

The number of OIP professional staff had a significant
impact on the number of student exchange activities with
international counterparts, 0IP influence on faculty, the
number of incentive strategies 0IP used to promote facuity
interest in the internationalization of curriculum, facuity
grants, inter/intra institutional research, and
consulting/coordinating/assisting individual projects. In
other words, the number of student exchange activities
with international counterparts, the degree of 0IP
influence on faculty, the number of incentive strategies
0iP used to promote facuity interest in the
internationalization of curriculum, and the degree of
impact of faculty grants, inter/intra institutional research,

and consulting/coordinating/assisting individual projects
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on the internationalization of curricuium will be increased
if the number of OIP prefessional staff increases.

The number of GIP support staff had a particulariy
significant impact on the number of disciplines covered hy
agreements with international counterparts and
consulting/coordinating/assisting individual projects. That
is, the more support staff an 0IP has, the more disciplines
can be internationalized and the more individual prejects
an 0IP can coerdinate, assist, and provide consuitant
services.

The total number of OIP staff had a significant impact
on the number of student exchange activities with
international counterparts, inter/intra institutional
research, and consuiting/coordinating/assisting individuai
prajects. In general, the larger the G0IP staff is, the more
student exchange activities with international
counterparts will take place and the more individual
projects an OIP can coordinate, assist, and provide
consuitant seruvices.

The prefessional background of 0iP executives had no
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impact on processes. This is the case probably because the
great majority of 0!P executives had terminal degrees, had
a tenured track professorial rank, and had a lot of
international work experience.
9. To WWhat Extent Does Economic input -~ GIP’s
General Budget Size and 8iP’s Budget Allocation to
Curriculum -- Have an Impact on Process?

0IP budget size in 1992 had a significant impact on
the number of faculty exchange activities by agreements
with international counterparts and domestic institutionai
networking. That is, the larger the 0IP budget size is, the
more facuity exchange activities with international
counterparts will take place, and the higher the degree of
impact that domestic institutional networking will have en
the internationalization of curriculum.

0IP budget mean of fiscal years of 1998, 1991, and
1992 had a significant impact on the number of student
exchange activities with international counterparts, the
twelve recognized OIP activities (See Table 19 note for the

list of activities), domestic institutional networking, and
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instructional activities. The number of student exschange
activities with internationai counterparts, the degree of
impact of QIP activities, especiaily the degree of impact of
domestic institutional networking and instructional
activities will be increased with the increased size of OIP
budget size.

The widely received concept of “time is money” is
strongly refiected in the high degree of impact of the
amount of time that 0IP spent on the internationalization
of curriculum. The percent of 0IP professional staff time
spent on the internationalization of curriculum had a
significant impact on 0IP influence on central
administration and faculty travel funds. Thatis, the degree
of 0IP influence on central administration and the degree
of impact of faculty travel funds on the
internationalization of curriculum will be increased with
the increased amount of time 0IP professional staff spend
on the internationalization of curriculum.

The mean percent of 0IP staff time spent on the

internationalization of curriculum had a significant impact
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on 0iP influence on central administration, the number of
incentive strategies 0IP used te promote faculty interest in
the internationalization of curriculum, and the impact of
faculty travel funds. That means, with the increased
amount of time 0!P, in general, spends on the
internationalization of curriculum, the degree of 0IP
influence on central administration, the number of
incentive strategies, and the degree of impact of faculty
travel funds on the internationalizatien of curriculum will
be increased.

0IP budget allocation to the internationalization of
curriculum did not have direct impact on processes.

18. To What Extent Does Institutional Commitment --

G§1P°s Hierarchial Location; 0!P’s Phusical Location;

gIP Executive’s Authority/Responsibilities; and

[1] s Allocation -- Have an impact o ocess
The 01P’s hierarchical location in terms of its report

mechanism had a significant impact on faculty travel

funds. In fact, faculty travel furids had a substantial

impact on the internationalization of curriculum without
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the influence of any other factors. Howeuver, it will have
greater degree of impact on the internationalization of
curriculum if 0IP reports te a higher officiai.

The O1P’s physical location had a significant impact on
OIP influence on central administration and faculty travei
funds. If an OIP is lecated within central administration
building, its degree of influence on faculty will be higher
than 0IPs located outside the central administration
building.

The OIP executive’s authority/responsibilities in
terms of its number of sub-units had a significant impact
on the number of international agreements and the number
of student exchange activities covered by agreements with
international counterparts. The more sub-units an 0IP has
under it, the more international agreements that can be
reached and the more student exchange activities with
international counterparts can be achieved.

Institutional resources allocation or the percent of
0IP budget from state of 1992 had a significant impact on

the number of disciplines covered by agreements with
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international counterparts, international seminars, and
domestic instituticnal netwerking. That means, the more
an institution aliccates its budget to GiP, the more
discipiines can be internationaiized, and the higher the
degree of impact of international seminars and domestic
institutional networking wiil have on the
internationalization of curriculum.

0iIP immediate supervisor perception of 0IP had a
significant impact on the level of importance of program
development, policy deveiopment, and representative
activities; inter/intra institutional research; and strategic
plianning. That is, the more important the immediate
supervisor regards 0!P, the more important the 01P will
rate program development, policy development and
representative activities; the higher degree of impact the
inter/intra institutional research and strategic planning
will have on the internationalization of curriculum.
summary

Centralized offices of international proegrams in the

Land Grant colleges and universities had a substantial
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degree of impact on the internationalization of curriculum.
Answers to seven and a half of the ten research questions
showed a statistically significant and positive impact on
some of the crucial factors directly related to the
internationalization of curricuium. For instance, 0IP staff
size, the major 0IP human input variabie, and 0IP budget
allocation to the internationalization of curriculum, the
major 0IP economic input, had great impact on the number
of courses that were internationalized and the number of
area studies that were created.

Twao questions did not have variables that were
statistically significant to the internationalization of
curriculum. However, they did have indirect impact on the
interpnationalization of curriculum. For example, the
number of research projects related to the
internationalization of curriculum were greatly affected by
the 0IP staff size. 0IP domestic networking was greatly
affected by OIP budget size and the number of incentives
OIP used was greatly affected by OIP time allocation to the

internationalization of curriculum.
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In summary, 0IP human input and 0IP economic input
are crucial factors in the degree of success of the

internationalization of curricuium.

B. implications and Conclusions

1. _implications

The centralized offices of international programs are
charged with the mission of internationalizing teaching,
research, and service on an institution-wide scale so that
higher education institutions will produce competent
graduates who will be able to function in a global context.
The internaticnaiization of curriculum is one of the crucial
parts in meeting this vitimate goal of producing competent
graduates and it can not be separated from other
international programs and activities. That means the
internationalization of curriculum won’t happen unless
0IPs do a good job in initiating, coordinating, planning,
developing, implementing, and financing related

international programs and activities on an cverall basis.
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a. Dual role. Leadership and action is the dual role
that 01Ps have to play well in realizing the mission of
internationalizing the curriculum. The leadership role fails
on the shouiders of 0IP executives and the role of doing
the job mainly falls en the shoulders of 0iP staff members,
both professional and support staff members.

The job descriptions of most 01P executives obtained
from the responding GiPs indicated the requirement of a
strong ieadership capability in institution-wide
internationalization. This leadership capability is reflected
in 0IP executives’ job descriptions. For instance, most GIP
executives’ job descriptions specified that they should
actively participate in the institution-level decision making
that will affect the internationalization of teaching,
research, and public service. In fact, the overall leadership
capability of 0IP executives lies in providing the
institutional community with easy access to human
resources and financial resources for internationalizing the
curriculum, presenting opportunities for international

research and study abroad, informing the institutional
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community of international trends, and recommending new
policies and procedures that will promote the
internationalization of curriculum.

The other role is the actions initiated and taken under
the leadership of 0iIP exdecutives. The actions are the
institution-wide international programs coordination,
development, planning, and implementation toward the
stated 0IP goals and objectives. Leadership and action
need each other.

Specifically, the implications can be classified into
two categories. One is 0iP’s financial base and the otheris
CIP’s creativity.

b. Financial base. In order for G1Ps to accomplish the
tremendous amount of work for which they are
responsible, the number one need is a sufficient financial
base. Without this, 0IPs wan’t be abie to hire enough
professional staff and support staff to do the wark. As the
study shows, those 0IPs that had a bigger staff size and a
bigger budget size accomplished more than those 0IPs that

had a smaller staff size and a smaller budget size. Maost of
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the annua!l reports obtained from nineteen OIPs indicated
that professional staff had done a good job in identifying
and facilitating facuity and student international interest
in the areas of study abroad, international curriculum
deveiopment, facuity teaching and research overseas,
international research on campus, inter-institutional
affiliations, and campus and community oriented
intercultural programming.

Sufficient financial resources will also enable 0IPs to
take initiatives that will enhance the internationalization
of curriculum. For instance, 0iPs can set up facuity and
student international grants, provide international travel
related to international research, teaching, etc.

A solid financial base will create a healthy operation
circle for 0iPs. OIP executives will have sufficient energy
and time to provide effective leadership in ail of its
functional areas. Otherwise, they wouid spend their time
micro-managing international programs and engaging in a
sea of routine activities. They won’t have time for their

most important role of providing direction and leadership.
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Effective leadership, in turn, will stimulate high
performance of all the GIP staff members and other
related people and units.

¢, Creative efficiency. Creative efficiency is the
other major implication of the findings. Here creative
efficiency means to get the most work done creatively
with the least resources. Higher education institutions are
facing serious financial constraints. Since most 0IPs are
loosely coupled with academic units on campus, they are
more likely to be the first to suffer financial cutbacks. To
get the job done and done well, under this circumstance,
will be the number one criterion to measure the degree of
success in the internationalization process.

Making full use of the existing human resources
available on campus is one way of accomplishing at least
part of 81P’s goals and objectives. In fact, same 0IPs had
a great deal of work related to internationalizing the
curriculum done through different committees headed by
individual facuity members with sufficient international

exdperience and interest. Institutional netwerking is
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another way to get seme of the OIP work done. OIPs can
set up internationalization committees at the coliege level
or departmental level with an associate dean or an
assistant dean in charge. There exists a lot of other
possibilities. For instance, graduate assistants couid be
hired instead of staff.

2. Conclusions

a. Input.

e Human input. Human input is a decisive factor in
the degree of success of internationalizing the curricuium.
The amount of GIP human input, in terms of the number of
professional staff and support staff, depends on the size
of institutions. In general, institutions with small student
enroliment tend to have smaller size 0IPs and vice versa.
However, there are more professional and support staff
members in some medium size institutions than there are
in large institutions.

Maost 01P esecutives had a tenured professional rank
and had a strong background in the fieid of international

education. Male caucasians dominate the 0IP eecutive
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positions. R great number of OIP executives have been in
their current position for only a short period of time but
have many years of similar international work experience
which indicates a great mobility within the field.

¢ Economic input. 1) OIP budget size. OIP budget
size differed greatly among the responding 01Ps and so did
the percentage of 0IP budget from federal and state
appropriation sources. In generai, 8IP budget size depends
on the institutional size in terms of number of students. It
is especially the case for institutions with 30,000 or more
student enroliment and institution with 20,800 or less
student enrociiment. 2) 0IP budget allocation to the
internationalization of curricuium. CIP budget allocation to
the internationalization of curriculum is another important
factor in the degree of success in the internationalization
of curriculum. Three GIPs with the shortest iengths of
operation allocated the most money. However, nine or
35.5% of the 0!Ps did not allocate any money to the
internationalization of curriculum.

¢ Institutional Commitment. 1) Institutional budget
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allocation to OIP. Institutional budgetary allocation to OiP
indicates the level of institutional support to the
internaticnalization of curriculum. The study showed that
institutional budgetary commitments ts 0IP varied greatly.
However, more than haif the respending 01Ps got most of
their fiscal support from grants and contracts. Severai
institutions were financed exclusively by grants and
contracts. According to the interview data on GIP annual
reports and strategic planning, this tends to have 0IP
seeking dollars rather than engaging in pregrams and
activities that promote the internationalization of
curriculum. Rdditionally, 0IPs that depend mostiy on
grants and contracts won’t be able to set up their own
priorities in the internationalization of curriculum and have
to look for external funding to keep the operation. 2)
Perception of OIP’s importance. Institutiona! commitment
to international pregrams goes beyond its financial
support. Most OIP executives rated their immediate
supervisors’ perception of their offices as “Important”

though some of them got most of their financial support
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from external sources. Six 0IP executives rated their
immediate supervisors’ perception as low as “Acceptabie,”
or “Ignore.” The reason for the low rating is not based on
the amount of institutionai financial commitment to 0IP,
according te the findings. 0IPs that gave the low rating
received most of their budget from the institution. One of
them had 1008% of its budget from the institution.

e OIP authority and responsibilities. 1) OIP location.
Structurally, most 0IPs are close to institutional centrai
administration and able to exert direct influence. They
report to top level administraters, inciuding president,
academic vice president, or assistant vice president. The
small number of 0iPs that are located within the central
administration building do have a higher degree of
influence on central administration than those that are
not. 2) 0IP edecutive title. The majority of OIP executives
have the titie of “Director.” fl few have a title of
“Assistant Vice President/Provost,” or even “Associate Uice
President/Provost.” 0IP executives who have a titie

higher than “Director” can exert greater and direct impact
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on the internationalization of curriculum. 3) 0IP sub-units.
0IPs generaliy have two to three sub-units reporting to
them that include study abroad, international students,
and area studies in some cases. The study shows that the
more sub-units an 0IP has under its umbrella, a better job
it will do in the internationalization of curricuium. 4) 0iP
program responsibilities. There are oniy smaii differences
between the level of importance of 31P program
responsibilities rated by the 0IP executives, including
program development, program coordination, program
implementation, policy development, international program
advocacy, and representative activities. However,
program coordination is the most important 0IP function
which implies that the relationship between 0IP and other
academic units within the institution is horizontal rather
than vertical.

b. Process.

o Impact of 0IP program activities. The most
practiced 0IP program activities and their degree of impact

on the internationalization of curriculum were, in rank
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order, from high to low: 1) international linkages; 2)
faculty grants; 3) faculty travel funds, and strategic
planning; 4) consulting, coerdinating, and assisting with
individual projects; 5) inter/intra institutional research; 6)
grant writing/fund raising; 7) internationa!l seminar; 8)
conferences; 9) faculty development workshop/seminar;
18) instructional activities; 11) domestic institutional
networking; and 12) 8IP newsletter with international
dimension.

e International linkages. Most 0IPs buiit
international linkages in the form of agreements with their
international counterparts. Academically, most
agreements were in the areas of science and technology
and with low-income and low-middie-income countries.
Maost of the agreements with upper-middle and high-
income countries were in the areas of humanities.

The highest number of agreements were reached with
Eurcpean countries and the next to the highest were with
fAsian countries. The top three countries that 0IPs had the

highest number of agreements with, in rank order, were:
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the People’s Repubiic of China, the United Kingdom, and the
former Soviet Union.

Ais the findings of the study show, international
linkages with international counterparts have played an
important role in the internationalization of curricuium.
Such agreements provide international oppsortunities to
facuity and students who are the major force in the
internationalization efforts. Teaching and conducting
research as well as studying in an international context
are an eye-opening experience and provide cultural
enrichment for both faculty and students. For facuity,
such exposure and experience cannot only enhance their
interest in the internationalization of curriculum but also
make it a natural process for them to infuse international
dimensions into the courses they teach. For students, such
an experience might have a life-long impact on their way
of thinking and perceiving things. Most importantiy,
international linkages provide faculty, students, and other
personnel within the institution with an exceilent

framework for gaining global understanding and
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awareness through facuity and student eschanges and
collaborative research.

Comprehensive internationai linkages have a mix of
activities and are naturally muiti-track and allow faculty,
students, and the community to become involved
internationally on campus and in the community. They
prouve to be not oniy an effective way to internationalize
teaching and research, but aiso an effective way to
internationalize public service, an important Land Grant
mission.

° Incentive strategies. Incentive strategies that 0IP
used most to promote faculty interest in the
internationalization of curriculum included, in rank order,
from the most practiced to the least practiced: 1) providing
funds; 2]j participation in 0IP decision making process; 3)
recognition; and sabbatical leave; 4) reiease time; 5)
inciuding international activities as work load; and 6)
including international activities in promotion and tenure
policies. Most 01Ps empioy different strategies to

encourage faculty’s interest and invclvement in
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international programs and activities, but the most
common strategy is to provide funds.

c. Output.

e |nternationalization of curriculum.

Rccamplishment in the number of internationalized courses
and area studies created for the past three years can be
seen in most GIPs as the results of their efforts though the
number varied greatly. The major categories of the
reported internationalized courses are area studies,
different disciplines, international studies, foreign
languages, and study abroad. The majority of international
majors fall in area studies and international studies. Most
of the internationaiized courses in different disciplines are
electives.

Internationalization of curriculum is a long and
complex process and it is not apprepriate to assess the
degree of success of 0IPs just by looking at the absoclute
number of international area study majers, minor and
international courses without considering other factors.

o QOIP significant curriculum activities. The reported
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significant curriculum activities varied greatiy. 0iPs were
doing different things from different perspectives and
with different appreaches. However, most activities were
directly related to the internationalization of curriculum.
They inciuded internationalization of individual courses,
creation of new area studies, and faculty involuement.
Some of the curriculum activities were in the stage of
proposal or planning; some were done through conducting
seminars, workshops, or working with faculty and
students, etc. Most of the activities were done through
serving on committees, distributions of grants, bringing in
guest speakers, efc.

In summary, 0iPs engaged in muiti-track
international programs and activities though some of 0IPs’
major efforts are confined to one or two programs such as
study abroad and/cr development assistance.
Unfortunately, the internationalization of curriculum is not
one of the obwuious, conscious, and recognized activities in
a number of 0IPs, especialiy those charged with only Title

#il missions. However, the trend has been toward
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invoiving a wider campus constituency in the review and
decision making process that determines the directions
international programs will take in the future. The need is
for greater facuity involvement coupled with long-term
planning that has the institution behind it.

The scope of internationalized disciplines has
expanded from business and foreign languages studies,
compared to the findings in the literature and the pre'uious
studies, to cover a greater variety of disciplines. The
impertance of institutional support, faculty and student
invelvement shown in the literature is reinforced by this
study. Howewver, this research included the study of ihe
impact of OIP financial capacity -- economic input -- on
the internationalization of curriculum and found it to be
one of the most mportant factors in the
internationalization of curriculum that previous studies did
not cover or intentionally avoided. As the study shows
that 0IP financial capacity determines the degree of

success in the internationalization of curricuium.
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E. Recommendations

This research was conducted to study the degree of
impact of input on process and output and the degree of
impact of process on output. There are many variables
under each of the three categories. It would be a
significant contribution to the field of international
education if the degree of impact or relationships between
certain variables are investigated. Following are some of
the research topics for further studies:

a. The Relationship Between 01P Human Input and 0iP
Economic Capacity

b. The Degree of Impact of OIP Executive Authority
and Respaonsibilities on 8IP Economic Capacity

c. The Degree of Impact of Facuity Level of interest
in the internationalization of Curricuium on the Amount of
Student Participation in Internationalized Majors and

Minors
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d. The Degree of Impact of Faculty Level of Interest
in the Internationalization of Curriculum on the Amount of
Student Participation in Study Abroad

e. The Impact of International Knowledge and
Experience on Graduate’s Career Success

f. International Alumni Contribution to the
Internationalization of Curriculum of Their Home
Institutions

g. The Impact of International Students and Scholars
on Internationalizing the institution

h. How 0IPs Internationalize Public/community
Services
2. Recommendations for OIPs

a. Find a way to convince or educate institutional
presidents and vice presidents that
international/intercuitural education programs should be
an integral part of their institutions. Institutional support
is one of the most important factors to accomplish 0IP’s
internationalization goals and objectives. An international-

minded president or provost can save 0IP troubles and
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frustrations in getting the job done. Without the top
administration’s suppert it would be very difficult for
international programs to flourish on campus.

b. Stimulate, encourage, and enable faculty to do
internaticnal teaching and research and develcp
international/intercuitural courses through providing
funds, consultant services and institutional recognition.
Faculty are at the forefront of the internationalization of
curriculum. Without their understanding, interest, and
involvement, absolutely nothing can be accomplished.

c. International research, teaching, and other
activities should be built into faculty promotion and tenure
peolicy. Evaluation or input from OIP executive in this
matter should be counted for. Such policy will allow
participation from a great number of faculty.

d. Deveiop on-campus programs for students to
enhance their interest in opportunities for study abroad
and international activities on campus. Students are the
very reason for the internationalization of curriculum.

Without their interest and participation, all 0IP’s
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internationalization efforts mean nothing.

e. Set up study abroad scholarship funds. They would
elicit a farge amount of student participation, reduce their
financial hardship, and validate the institutionai
commitment to study abroad as a legitimate component of
both undergraduate and graduate education.

f. Designate a particular 01P staff to coordinate and
advise foreign universities for direct discussions regardin‘g
course and curriculum match-ups. Elimination of
uncertainty about the transferability of study abroad
course credits to meet curriculum requirements which will
remoue a great cost barrier to participation in study
abroad.

g. Create an institution-wide international network
or entity. This entity includes those administrators with
international responsibilities designated by the deans of
each of the colleges and representatives of other
administrative units. The entity aiso includes the chairs of
the various area study groups. With 0IP in charge, this

entity provides a regular campus-wide forum for the
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edchange of information and the discussion of university
operating poiicies and internal and external epportunities
that affect international activities and make policy
recommendations.

h. Carefui evaluations of the various programs and
approaches should be planned and accomplished on a
regular basis. This will determine O0IP priorities and
enhance the effectiveness of 0IP pregrams and activities.

i. f systematic and continuous inventory of
institutional international capacity, including disciplines,
faculty, students, and staff should be maintained. 1t will
provide a base to strengthen the already developed areas
and disciplines and enhance the underdeveioped areas and
disciplines. This is also a base for collaborative effort in
projects with local community and cther institutions at
home and abroad.

J. Constant effort for external financial support of
international programs should be made. Any such
successful effort will expand the range of O0IP international

program experience and capability in addition to the
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security of fund for future growth.

k. 0iP’s participation in facuity, department chair,
college dean, and other related search committees shouid
be mandated by institution search policy. OIP input in such
search process will, at least toc a certain degree, guarantee
that more and more faculty, academic and administrative
leaders flow to the institution with international
experience and interest.

L. Recognized the importance of empioying graduate
assistants and undergraduate work-study students as part
of OIP staff and new blood for the field. OIP executives
should see student involement in 0iP as providing hand on
teaching/learning opportunities for the students through
whom the number of students interested in international

programs and activities will be increased.
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Appendix A

Relationship of Environmental Variables to Variables of Input, Process,

and Output
Environ. 1.C. P.C. O.C.
Variables # R-Sq. F # R-Sq. F # R-Sq. F
(1) Institut’t (1)  0.011;0.335 (1) 0.013;0.419 (1)  0.166; 3.586
Size by (20 0.112;3.770 (2) 0.016;0.469 (2) 0.113;2.388
Enrollment (3)  0.010; 0.224 (3) 0.113; 4.154*(3)  0.138; 2.564
(4) 0.001;0.032 (4) 0.050; 1.591 (4) 0.150; 2.991
(5) 0.047;1.139 (5) 0.012;0.341 (5) 0.011;0.178
(6) 0.044;1.066 (6) 0.091;2.989 (6) 0.017;0.401
(7)  0.001;0.015 (7) 0.125; 3.561
(8) 0.001;0.020 (8) 0.100; 2.219
(9) 0.009;0.244 (9) 0.129; 2.664
(10) 0.000; 0.004 (10) 0.066; 1.334
(11) 0.003; 0.078 (11) 0.002; 0.060
(12) 0.035; 1.050 (12) 0.010; 0.296
(13) 0.140; 5.201*(13) 0.025; 0.708
(14) 0.005; 0.157 (14) 0.016; 0.485
(15) 0.156; 4.613*(15) 0.012; 0.362
(16) 0.104; 3.372 (16) 0.016; 0.468
(17) 0.068;2.189 (17) 0.001;0.037
(18) 0.029; 0.931
() Yrs. OIP (1)  0.025;0.712 (1)  0.006; 0.161 (1)  0.031; 0.545
in Operation (2)  0.181;6.170*(2)  0.044;1.192 (2)  0.005; 0.078
(3) 0.102;2.388 (3) 0.054; 1.419 (3) 0.066; 1.064
(4) 0.282; 9.808"*(4) 0.007; 0.207(4) 0.008;0.135
(5) 0.113;2.805 (5) 0.000;0.000 (5) 0.041;0.685
(6) 0.129; 3.266 (6) .0.006;0.166 (6) 0.099; 2.526
(7)  0.175; 4.670"(7) 0.014; 0.363
(8) 0.178; 4.754*(8)  0.004; 0.081
(9) 0.037;0.954 (9) 0.022; 0.403
(10) 0.060; 1.466 (10) 0.037;0.728
(11) 0.049; 1.285 (11) 0.056; 1.667
(12) 0.080; 2.434 (12) 0.000; 0.000
(13) 0.017;0.492 (13) 0.002; 0.059
(14) 0.027;0.820 (14) 0.006; 0.176
(15) 0.002; 0.055 (15) 0.000; 0.006
(16) 0.144; 4.557*(16) 0.073; 2.202
(17) 0.126; 4.031*(17) 0.118; 3.747
(18) 0.047;1.388 (Continued)
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0.C.

t P #

t P

(3) Kind of  (
Institutions  (
(Historically (
Black vs.  (
White Inst.) (

1

(

(1
(1
(1

0.214; 0.832 (1)
0.547; 0.589 (2)
2.094; 0.048%(3)
1.737; 0.094 (4)
0.775; 0.446 (5)
0.747; 0.463 (6)
0.842; 0.409 (7)
0.865; 0.397 (8)
0.716; 0.480 (9)
0.684; 0.501 (10)
0.778; 0.444 (11)
0.213; 0.833 (12)
1.341;0.190 (13)
2.121; 0.042*(14)
2.444: 0.022*(15)
1.105; 0.319 (16)
0.188; 0.852 (17)
0.319; 0.752

0.584; 0.564 (1)
1.119; 0.273 (2)
0.879; 0.387 (3)
1.243; 0.223 (4)
0.478; 0.636 (5)
1.051; 0.302 (6)
0.915; 0.369
0.012; 0.985
0.075; 0.941
0.144; 0.887
1.210; 0.236
0.884; 0.384
0.566; 0.576
0.134; 0.895
1.436; 0.162
0.085; 0.933
2.493; 0.019*

0.835; 0.415
0.780; 0.435
0.715; 0.485
0.883; 0.390
0.765; 0.456
0.218; 0.830

Note: I.C.#=Input Variable Code; P.C.#=Process Variable Codes;
O.C.#=0Output Variable Code; See Appendix D for variable details
*P<0.05; **P<0.001
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Appendix B

Relationship of Input Variables to Process and Output Variables

Input P.C. P.C. 0O.C.
Variables # R-Sq. F # R-Sq. F # R-Sq. F
(1) Yrs. of OIP(1)  0.041; 1.247 (16) 0.031;0.897 (1)  0.316; 7.850"
Executive Int'l(2)  0.079;2.231 (17) 0.025;0.727 (2)  0.044;0.730
Work (3) 0.013;0.318 (18) 0.010;0.225 (3)  0.032; 0.503
Experience (4) 0.020;0.562 (19) 0.072; 1.934 (4) 0.014;0.229
(5) 0.017;0.424 (20) 0.046;1.255 (5)  0.002;0.032
(6) 0.014;0.404 (21) 0.011;0.278 (6)  0.001;0.025
(7) 0.001;0.013 (22) 0.008;0.227
(8) -1e-19;-0.00 (23) 0.017;0.406
(9) 0.001;0.011 (24) 0.025;0.680
(10) 0.031;0.583 (25) 0.015;0.353
(11) 0.002;0.052 (26) 0.013;0.334
(12) 0.066; 1.905 (27) 0.001;0.035
(13) 0.067;2.011 (28) 0.001;0.035
(14) 0.053; 1.568 (29) 0.003; 0.069
(15) 0.008;0.236 (30) 0.037;0.890
(2) OIP Total (1)  0.000;0.001 (16) 0.111;3.752 (1)  0.190; 4.234"
Numberof (2) 0.102;3.072 (17) 0.069;2.160 (2)  0.020;0.338
Staff (3)  0.000;0.002 (18) 0.002;0.052 (3)  0.094; 1.664
(4)  0.054;1.650 (19) 0.005;0.124 (4)  0.017;0.286
(5)  0.013;0.355 (20) 0.108;3.267 (5)  0.123; 2.250
(6) 0.014;0.412 (21) 0.002;0.061 (6) 0.113;2.934
(7) 0.044;1.106 (22) 0.008;0.226
(8) 0.114;2.568 (23) 0.140; 4.074"
(9) 0.198; 4.443"(24) 0.052; 1.466
(10) 0.014;0.263 (25) 0.230;7.162*"
(11) 0.044;1.278 (26) 0.051; 1.396
(12) 0.022;0.613 (27) 0.056; 1.534
(13) 0.001;0.034 (28) 0.008;0.215
(14) 0.017;0.484 (29) 0.043; 1.089
(15) 0.088;2.670 (30) 0.058; 1.466
(Continued)
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Input P.C. P.C. O.C.
Variables  # R-Sq. F # R-Sq. F # R-Sq. F
(3)0IP1992(1)  0.008;0.171 (16) 0.002;0.049 (1)  0.154; 2.000
Budget (2)  0.048;1.017 (17) 0.199; 4.688*(2)  0.001; 0.008
(3) 0.074;1.430 (18) 0.123;2.240 (3) 0.016; 0.160
(4) 0.069;1.549 (19) 0.026;0.479 (4) 0.033;0.377
(5) 0.003;0.070 (20) 0.025;0.485 (5) 0.038; 0.393
(6) 0.094;2.294 (21) 0.004;0.066 (6) 0.034; 0.593
(7)  0.003;0.052 (22) 0.002; 0.042
(8) 0.053;0.790 (23) 0.041;0.729
(9) 0.184;2.702 (24) 0.361; 10.741*"
(10) 0.262; 4.623"(25) 0.009; 0.141
(11) 0.009;0.187 (26) 0.099; 1.978
(12) 0.005;0.110 (27) 0.017;0.309
(13) 0.037;0.767 (28) 0.024;0.434
(14) 0.103;2.292 (29) 0.069; 1.177
(15) 0.006;0.117 (30) 0.071;1.216
(4) OIP (1)  0.009;0.245 (16) 0.014;0.362 (1)  0.008; 0.126
Mean (2) 0.058;1.405 (17) 0.181;5.313*(2) 0.001; 0.009
Budget (8) 0.057;1.326 (18) 0.057;1.159 (3) 0.001; 0.009
(90-92) (4) 0.097;2.675 (18) 0.026;0.597 (4) 0.029; 0.424
(5) 0.008;0.195 (20) 0.005;0.114 (5) 0.002; 0.032
(6) 0.049;1.343 (21) 0.011;0.252 (6) 0.064; 1.440
(7)  0.007;0.156 (22) 0.004; 0.099
(8) 0.002;0.032 (23) 0.113;2.683
(9) 0.248; 4.948"(24) 0.338; 11.758"*
(10) 0.087;1.529 (25) 0.075;1.615
(11) 0.006;0.134 (26) 0.087;2.010
(12) 0.000; 0.006 (27) 0.000; 0.000
(13) 0.055; 1.404 (28) 0.005; 0.121
(14) 0.063; 1.619 (29) 0.167; 4.000"
(15) 0.029;0.711 (30) 0.085; 1.865
(5) % of OIP (1)  0.089;2.258 (16) 0.051;1.230 (1) 0.022; 0.358
Budget from (2) 0.147;3.458 (17) 0.072;1.781 (2)  0.023; 0.349
State 1992 (3)  0.005;0.107 (18) 0.012;0.226 (3) 0.105; 1.643
(4) 0.001;0.020 (19) 0.001;0.028 (4) 0.074; 1.204
(5y 0.013;0.298 (20) 0.001;0.021 (5) 0.153;2.530
(6) 0.002;0.037 (21) 0.712;4.362*(6) 0.007;0.133
(7) 0.061;1.233 (22) 0.024; 0.550
(8) 0.221; 4.815"(23) 0.015;0.309
(9) 0.075;1.296 (24) 0.196; 5.357* (Continued)
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input P.C. P.C. 0.C.
Variables # R-Sq. F # R-Sq. F # R-Sq. F

(10) 0.012;0.200 (25) 0.016;0.316

(11) 0.069; 1.622 (26) 0.000; 0.002

(12) 0.002;0.037 (27) 0.034;0.715

(13) 0.019;0.429 (28) 0.028;0.577

(14) 0.001;0.013 (29) 0.018;0.351

(15) 0.084;2.023 (30) 0.170; 3.880
(6) Mean % (1)  0.108;2.792 (16) 0.045; 1.082 (1)  0.018;0.299
of OIP (2) 0.158;3.757 (17) 0.075;1.852 (2) 0.024; 0.370
Budget from (3)  0.004; 0.089 (18) 0.021;0.393 (3) 0.084; 0.288
State(90-92) (4)  0.000; 0.001 (19) 0.003; 0.054 (4)  0.078; 1.277

(5) 0.019; 0.425 (20) 0.002; 0.046 (5) 0.132;2.133

(6) 0.003;0.072 (21) 0.176; 4.474*(6)  0.005; 0.090

(7)  0.069; 1.410 (22) 0.023; 0.525

(8)  0.223;4.889*(23) 0.018;0.373

(9) 0.070; 1.209 (24) 0.221;6.234

(10) 0.005;0.083 (25) 0.020; 0.379

(11) 0.081;1.932 (26) 0.001;0.012

(12) 0.002; 0.039 (27) 0.039;0.816

(13) 0.021;0.475 (28) 0.031; 0.647

(14) 0.001;0.026 (29) 0.014;0.274

(15) 0.080; 1.920 (30) 0.180; 4.169*
(7) % of OIP (1)  0.000; 0.007 (16) 0.270; 8.155**(1) 0.206; 3.630
Budget (2)  0.023;0.439 (17) 0.001;0.029 (2) 0.040; 0.577
Allocatedto (3) 0.051; 0.966 (18) 0.008;0.160 (3) 0.001;0.013
Curri. 92 (4)  0.038;0.835 (19) 0.201;5.288*(4) 0.012;0.167

(6)  0.131;3.003 (20) 0.246;6.845*(5)  0.001; 0.012

(6)  0.005;0.106 (21) 0.073;1.660 (6) 0.011;0.205

(7)  0.056; 1.136 (22) 0.016;0.352

(8)  0.055;0.925 (23) 0.002;0.031

(9)  0.090; 1.380 (24) 0.000; 0.006

(10) 0.004; 0.055 (25) 0.005; 0.090

(11) 0.096; 2.230 (26) 0.001;0.026

(12) 0.334; 10.020* (27) 0.008;0.169

(13) 0.013;0.284 (28) 0.001;0.016

(14) 0.001;0.019 (29) 0.009;0.163

(15) 0.024;0.512 (30) 0.042;0.858

(Continued)
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Input P.C. P.C. 0O.C.
Variables  # R-Sq. F # R-Sq. F # R-Sqg. F
(8) Mean % (1)  0.001;0.031 (16) 0.308;9.801*(1)  0.328; 6.826"
of OIP (2)  0.021;0.404 (17) 0.001;0.011 (2)  0.036; 0.524
Budgetto (3) 0.054;1.024 (18) 0.002;0.029 (3) 0.009; 0.112
Curri.(90-92) (4)  0.037;0.796 (19) 0.187;4.837*(4)  0.001; 0.082

(5) 0.123;2.792 (20) 0.227;6.158*(5)  0.003; 0.045

(6) 0.008;0.176 (21) 0.064;1.445 (6)  0.020; 0.393

(7) 0.026;0.511 (22) 0.024;0.550

(8)  0.024; 0.396 (23) 0.000; 0.001

(9) 0.067;1.008 (24) 0.001;0.016

(10) 0.001;0.020 (25) 0.001;0.018

(11) 0.106; 2.483 (26) 0.006; 0.115

(12) 0.332;9.934*(27) 0.006;0.117

(13) 0.013;0.284 (28) 0.001; 0.011

(14) 0.000; 0.002 (29) 0.008;0.159

(15) 0.025; 0.546 (30) 0.039;0.774
(9) % of OIP (1)  0.121;3.593 (16) 0.198;6.423*(1)  0.098; 1.855
Executive (2) 0.012;0.288 (17) 0.051;1.385 (2) 0.012; 0.201
Time to (3) 0.034;0.779 (18) 0.000;0.001 (3)  0.022; 0.338
Curri. 92 (4) 0.004;0.104 (19) 0.161;4.607*(4) 0.005; 0.078

(5) 0.009; 0.207 (20) 0.083;2.186 (5) 0.052;0.828

(6) 0.004;0.104 (21) 0.018;0.450 (6) 0.076; 1.649

(7)  0.000; 0.001 (22) 0.030;0.765

(8) 0.010;0.182 (23) 0.071;1.764

(9) 0.056;1.012 (24) 0.012;0.314

(10) 0.012;0.213 (25) 0.076; 1.814

(11) 0.075;2.032 (26) 0.166; 4.586"

(12) 0.301; 10.323"*(27) 0.075; 1.874

(13) 0.096; 2.648 (28) 0.110; 2.853

(14) 0.011;0.268 (29) 0.048;1.114

(15) 0.009; 0.229 (30) 0.093; 2.264

(Continued)
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Input P.C. P.C. 0.C.
Variables # R-Sq. F # R-Sq. F # R-Sq. F
(10) % of OIP(1)  0.015; 0.357 (16) 0.122;3.337 (1)  0.063; 1.076
Staff Time to (2) 0.008;0.176 (17) 0.048;1.198 (2)  0.042; 0.662
Curri. 92 (3) 0.040;0.868 (18) 0.001;0.011 (3) 0.003; 0.036

(4)  0.006;0.144 (19) 0.211;5.877*(4)  0.020; 0.311

(5) 0.034;0.703 (20) 0.138;3.520 (5) 0.001;0.014

(6) 0.006;0.144 (21) 0.001;0.027 (6) 0.070; 1.345

(7) 0.052;1.092 (22) 0.033;0.785

(8) 0.049;0.936 (23) 0.021; 0.457

(9) 0.132;2.430 (24) 0.006; 0.142

(10) 0.002; 0.028 (25) 0.024;0.502

(11) 0.095;2.410 (26) 0.079; 1.804

(12) 0.393; 14.217**(27) 0.047; 1.046

(13) 0.052; 1.258 (28) 0.034;0.735

(14) 3e-7; 0.000 (29) 0.009;0.187

(15) 0.004; 0.089 (30) 0.069; 1.450
(11) Mean % (1)  0.061;1.678 (16) 0.170; 5.324*(1)  0.084; 1.555
of OIP Time (2) 0.012;0.290 (17) 0.053;1.468 (2)  0.029; 0.470
to Curri. (8) 0.038;0.865 (18) 0.000;0.002 (3) 0.008;0.117
(90-92) (4) 0.004;0.098 (19) 0.196;5.853*(4)  0.003; 0.040

(5) 0.020;0.452 (20) 0.120;3.277 (5) 0.016; 0.237

(6) 6E-7; 0.000(21) 0.003;0.063 (6) 0.071;1.518

(7)  0.008; 0.195 (22) 0.033; 0.851

(8) 0.028; 0.542 (23) 0.047;1.130

(3) 0.100; 1.892 (24) 0.011;0.288

(10) 0.001;0.121 (25) 0.053; 1.223

(11) 0.091;2.492 (26) 0.127; 3.348

(12) 0.362; 13.606""(27) 0.067; 1.656

(13) 0.076;2.051 (28) 0.074; 1.825

(14) 0.003; 0.068 (29) 0.029; 0.653

(15) 0.005; 0.132 (30) 0.092; 2.239

(Continued)
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Input P.C. P.C. 0.C.
Variables # R-Sq. F # R-Sq. F # R-Sq. F
(12) OIP (1) 0.119; 3.904*(16) 0.002;0.072 (1)  0.027; 0.497
Supervisor (2) 0.012;0.329 (17) 0.076;2.388 (2) 0.022; 0.377
Perception (3) 0.007;0.718 (18) 0.006; 0.147 (3)  0.080; 1.395
of OIP (4) 0.188;6.482*(19) 0.010;0.266 (4) 0.044; 0.779

(6) 0.220; 7.058"*(20) 0.009;0.238 (5) 0.006; 0.093

(6) 0.083;2.536 (21) 0.000;0.000 (6) 0.057; 1.380

(7) 0.005;0.126 (22) 0.000; 0.011

(8) 0.039;0.811 (23) 0.210; 6.643"

(9) 0.001;0.022 (24) 0.091;2.718

(10) 0.114;2.452 (25) 0.081;2.129

(11) 0.000; 0.002 (26) 0.086; 2.439

(12) 0.024;0.672 (27) 0.200; 6.492*

(13) 0.033;0.953 (28) 0.012;0.309

(14) 0.010;0.293 (29) 0.018;0.433

(15) 0.002; 0.054 (30) 0.062; 1.589
(13) OIP (1) 0.004;0.129 (16) 0.037;1.140 (1) 0.124; 2.550
Executive (2) 0.004;0.119 (17) 0.006;0.171 (2) 0.477; 15.51**
Title (3) 0.082;2.340 (18) 0.100;2.661 (3) 0.044; 0.740

(4) 0.041;1.298 (19) 0.035;0.983 (4) 0.000; 0.000

(5) 0.004;1.102 (20) 0.032;0.940 (5) 0.004; 0.058

(6) 0.073;2.360 (21) 0.003;0.093 (6) 0.016; 0.364

(7)  0.003; 0.071 (22) 0.042; 1.284

(8) 0.012;0.249 (23) 0.003;0.080

(9) 0.011;0.200 (24) 0.028;0.819

(10) 0.018;0.339 (25) 0.015;0.385

(11) 0.028;0.841 (26) 0.004; 0.101

(12) 0.027;0.782 (27) 0.059; 1.692

(13) 0.004;0.107 (28) 0.002; 0.066

(14) 0.005;0.148 (29) 0.007;0.182

(15) 0.000; 0.000 (30) 0.000;0.009

(Continued)
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Input
Variables

P.C.
#

P.
R-Sq. F #

C.

0.C.
R-Sq. F #

R-Sq. F

(14) OIP
Report to

0.099; 3.291 (16)
0.067; 1.934 (17)
0.105; 3.063 (18)
0.032; 0.965 (19)
0.119; 3.497 (20)
0.001; 0.015 (21)
0.008; 0.202 (22)
0.009; 0.189 (23)
0.001; 0.014 (24)
0.044; 0.878 (25)
0.026; 0.759 (26)
0.030; 0.828 (2
0.045; 1.327 (
0.000; 0.008 (

(

7)

28)
29)
0.085; 2.611 (30)

0.040; 1.213 (1)
0.014; 0.393 (2)
0.002; 0.050 (3)
0.266; 9.404*(4)
0.009; 0.235 (5)
0.035; 0.932 (6)
0.000; 0.010
0.034; 0.892
0.047; 1.324
0.024; 0.602
0.055; 1.503
0.001; 0.037
0.029; 0.784
0.042; 1.062
0.013; 0.314

0.047; 0.840
0.000; 0.000
0.002; 0.024
0.010; 0.168
0.007; 0.107
0.025; 0.598

(15) # of OIP
Sub-units

PN SN SN ST N TN N T P~
—_ =2 O 0O~NOOR~WN =
_ O e S

0.023; 0.575 (16)
0.006; 0.131 (17)
0.085; 2.036 (18)
0;  0.000 (19)
0.019; 0.404 (20)
0.034; 0.852 (21)
0.322; 9.511*(22)
0.130; 2.535 (23)
0.321; 7.081*(24)
0.000: 0.001 (25)
0.004; 0.102 (26)
0;  0.000 (27)
0.038; 0.980 (28)
0.005; 0.126 (29)
0.004; 0.097 (30)

0.011; 0.253 (
0.067; 1.799 (
0.030; 0.625 (
0.023; 0.535 (
0.005; 0.116 (
0.016; 0.379 (
0.046; 1.202
0.005; 0.101
0.113; 3.055
0.001: 0.013
0.018; 0.420
0.003; 0.076
0.054; 1.315
0.023; 0.496
0.031; 0.675

1)
2)
3)
4)
5)
6)

0.092; 1.620
0.187; 3.454
0.377, 9.076*
0.008; 0.123
0.227; 4.394"
0.115; 2.588

(Continued)
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Input P.C. P.C. O.C.
Variables  # R-Sq. F # R-Sq. F # R-Sq. F
(16) OIP (1)  0.004;0.120 (16) 0.130; 4.349*(1)  0.280; 7.002"
Professioal (2) 0.076;2.134 (17) 0.057;1.681 (2)  0.036; 0.633
Staff (3) 0.007;0.189 (18) 0.001;0.031 (3)  0.044;0.736

(4) 0.047;1.386 (19) 0.001;0.020 (4) 0.007;0.113

(5)  0.002;0.050 (20) 0.160;5.126*(5)  0.071; 1.231

(6) 0.011;0.317 (21) 0.007;0.196 (6)  0.130; 3.446

(7) 0.050;1.266 (22) 0.003;0.089

(8) 0.045;0.946 (23) 0.145; 4.247*

(9) 0.275;6.835"(24) 0.033; 0.922

(10) 0.010;1.195 (25) 0.212; 6.454"

(11) 0.148; 4.685"(26) 0.054; 1.483

(12) 0.044;1.187 (27) 0.023; 0.620

(13) 0.003;0.072 (28) 0.000; 0.005

(14) 0.084;2.479 (29) 0.042;1.312

(15) 0.030;0.848 (30) 0.060; 1.545
(17) OIP (1)  0.000;0.002 (16) 0.066;2.129 (1)  0.128;2.643
Support (2) 0.092;2.727 (17) 0.043;1.311 (2)  0.002; 0.037
Staff (3) 0.015;0.467 (18) 0.013;0.307 (3) 0.126;2.310

(4) 0.018;0.524 (19) 0.008;0.231 (4)  0.029; 0.501

(5) 0.043;1.165 (20) 0.053;1.565 (5)  0.144;2.683

(6) 0.003;0.092 (21) 0.001;0.026 (6)  0.055; 1.348

(7) 0.026;0.633 (22) 0.038; 1.151

(8) 0.194; 4.822%(23) 0.049; 1.347

(9) 0.089; 1.760 (24) 0.043; 1.268

(10) 0.096;2.021 (25) 0.185; 5.666"

(11) 0.005;0.129 (26) 0.019;0.517

(12) 0.000;0.001 (27) 0.037;1.034

(13) 0.017;0.476 (28) 0.019;0.509

(14) 0.000; 0.000 (29) 0.027;0.694

(15) 0.104;3.235 (30) 0.046; 1.212

(Continued)
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Input P.C. P.C. O.C.
Variables # R-Sq. F # R-Sqg. F # R-Sq. F
(18) OIP (1)  0.001;0.020 (16) 0.085;2.615 (1)  0.013;0.212
Physical (2)  0.008;0.200 (17) 0.010;0.266 (2)  0.059; 0.935
Location (3) 0.052;1.382 (18) 0.006;0.138 (3)  0.001;0.007
(4)  0.073;2.203 (19) 0.143;4.161%(4)  0.016; 0.245
(5)  0.075;2.029 (20) 0.031;0.819 (5)  0.000; 0.002
(6)  0.009;0.241 (21) 0.001;0.031 (6)  0.032;0.720
(7) 0.027;0.665 (22) 0.002; 0.048
(8)  0.139;3.080 (23) 0.000;0.011
(9)  0.073;1.341 (24) 0.000; 0.009
(10) 0.001;0.021 (25) 0.000; 0.007
(11) 0.000; 0.010 (26) 0.008; 0.210
(12) 0.142;4.307*(27) 0.002; 0.056
(13) 0.002; 0.062 (28) 0.008; 0.206
(14) 0.007;0.194 (29) 0.021;0.482
(15) 0.035;0.966 (30) 0.019;0.457

Note: P.C.#=Process Variable Codes; O.C.#=Output Variable Code;
See Appendix D for variable details

*P<0.05; **P<0.001
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Apendix C

Relationship of Process Variables to Output Variables

Process O.C.

Variables # R-Sq. F

(1) Program Development (1) 0.001 0.025
(2) 0.025 0.442
(3) 0.003 0.055
(4) 0.137 2.689
(5) 0.145 2.707
(6) 0.033 0.779

(2) Program Coordination (1) 0.017 0.274
(2) 0.063 1.014
(3) 0.002 0.034
(4) 0.007 0.110
(5) 0.002 0.027
(6) 0.380 12.856**

(3) Program Implementation (1) 0.020 0.338
() 0.140 2.601
(3) 0.007 0.110
4) 0.031 0.511
(5) 0.123 2.101
(6) 0.001 0.026

(4) Policy Development (1 0.022 0.340
(2) 0.000 0.005
(3) 0.010 0.156
4) 0.001 0.011
(5) 0.001 0.011
(6) 0.117 3.034

(5) Representative Activities (1) 0.006 0.091
(2) 0.009 0.138
(3) 0.083 1.268
(4) 0.070 1.127
(5) 0.063 0.941
(6) 0.001 0.030

(Continued)
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Process O.C.
#

Variables R-Sq. F
(6) Advocate for International (1) 0.048 0.864
Programs (2) 0.002 0.026
(3) 0.083 1.364
(4) 0.084 1.467
(5) 0.010 0.154
(6) 0.039 0.891
(7) Number of Agreements with (1) 0.125 2.278
International Counterparts (2) 0.001 0.012
(3) 0.121 1.921
(4) 0.001 0.014
(5) 0.223 4.317*
(6) 0.300 9.004*
(8) Number of Disciplines (1) 0.130 2.085
in Agreements with International (2) 0.000 0.003
Counterparts (3) 0.163 2.337
(4) 0.041 0.557
(5) 0.145 2.211
(6) 0.003 0.058
(9) Number of Student (1) 0.122 1.813
Exchange Activity in (2) 0.003 0.035
Agreements with International  (3) 0.126 1.592
Counterparts (4) 0.015 0.183
(5) 0.198 2.960
(6) 0.280 5.825"
(10) Number of Faculty (1) 0.115 1.813
Exchange Activity in (2) 0.019 0.252
Agreements with International  (3) 0.023 0.282
Counterparts (4) 0.000 0.003
(5) 0.059 0.815
(6) 0.032 0.525
(Continued)
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Process O.C.
Variables # R-Sq. F
(11) OIP Influence on Faculty (1) 0.138 2.718
) 0.157 2.973
(3) 0.001 0.010
(4) 0.012 0.193
(5) 0.009 0.134
(6) 0.149 3.862
(12) OIP Influence on Central (1) 0.059 1.002
Administration (2) 0.067 1.062
(3) 0.013 0.186
(4) 0.004 0.061
(5) 0.000 0.000
(6) 0.055 1.219
(13) OIP Influence cn Deans (1) 0.003 0.043
2) 0.028 0.454
) 0.117 1.983
(4) 0.173 3.336
(5) 0.022 0.339
(6) 0.001 0.021
(14) OIP Influence on (1) 0.003 0.057
Department Chairs (2) 0.009 0.143
(3) 0.022 0.336
(4) 0.120 2.186
(5) 0.113 1.906
(6) 0.081 1.935
(15) OIP Influence on Student (1) 0.045 0.805
Organizations (2) 0.023 0.378
(3) 0.012 0.179
(4) 0.073 1.257
(5) 0.164 2.940
(6) 0.003 0.064
(16) Number of Incentive (1) 0.04S 0.935
Strategies OiP Used to (2) 0.026 0.453
Promote Faculty Interestinthe (3) 0.004 0.065
Internationalization of (4) 0.011 0.186
Curriculum (5) 0.021 0.350 .
(6) 0.144 3.873* (Continued)
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Process O.C.

Variables # R-Sq. F
(17) General Impact of OIP (1) 0.022 0.405
Activities on the (2) 0.014 0.245
Internationalization of (3) 0.032 0.526
Curriculum (4) 0.000 0.004
(5) 0.118 2.131
(6) 0.041 0.985
(18) OIP Newsletter (1) 0.003 0.045
(2) 0.058 0.977
(3) 0.279 5.801"
(4) 0.036 0.589
(5) 0.398 9.261**
(6) 0.030 0.593
(19) Facuity Travel Funds (1) 0.004 0.064
(2) 0.016 0.279
(3) 0.017 0.271
(4) 0.011 0.187
(5) 0.132 2.430
(6) 0.000 0.000
(20) Faculty Grants (1) 0.009 0.163
(2) 0.013 0.224
(3) 0.029 0.476
(4) 0.037 0.649
(5) 0.129 2.361
(6) 0.007 0.165
(21) International Seminars M 0.138 2.877
(2 0.150 2.990
(3) 0.071 1.228
(4) 0.265 6.125"
(5) 0.098 1.738
(6) 0.000 0.004
(Continued)
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Process O.C.
#

Variables R-Sa. F
(22) international Linkages (1) 0.116 2.351
(2) 0.050 0.893
(3) 0.002 0.030
(4) 0.001 0.013
5) 0.006 0.096
(6) 0.026 0.615
(23) Inter/intra Institutional (1) 0.002 0.041
Research (2) 0.000 0.007
(3) 0.054 0.854
(4) 0.036 0.589
(5) 0.134 2.321
(6) 0.157 3.711
(24) Domestic Institutional (1) 0.000 0.004
Networking (2) 0.036 0.636
(3) 0.027 0.450
(4) 0.054 0.968
(5) 0.001 0.008
(6) 0.015 0.328
(25) Consulting, Assisting (M 0.014 0.245
Individual Research Projects @ 0.024 0.387
(3) 0.000 0.000
(4) 0.019 0.315
(5) 0.002 0.025
(6) 0.133 2.927
(26) Strategic Planning (1) 0.019 0.335
(2) 0.008 0.127
(3) 0.019 0.296
(4) 0.005 0.079
(5) 0.006 0.092
(6) 0.050 1.104
(27) Grant Writng/Fund Raising (1) 0.008 0.156
(2) 0.084 1.475
(3) 0.046 0.720
(4) 0.014 0.226
(5) 0.006 0.092
(6) 0.000 0.005 (Continued)
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Process 0.C.

Variables # R-Sq. F
(28) Faculty Development (1) 0.171 3.508
Workshops/Seminars 2 0.004 0.063
(3) 0.038 0.586
(4) 0.091 1.600
(5) 0.021 0.325
(6) 0.002 0.037
(29) Instruction Activities (1) 0.103 1.950
(2) 0.001 0.024
(3) 0.058 0.917
(4) 0.001 0.019
(5) 0.043 0.672
(6) 0.071 1.451
(30) Participation of International (1) 0.017 0.288
Conferences (2) 0.003 0.041
(3) 0.059 0.945
(4) 0.061 1.045
(5) 0.114 1.936
(6) 0.009 0.170

Note: O.C.#=Output Variable Code; See Appendix D for variable details
*P<0.05; **P<0.001
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Appendik D

Uariable Codes

Input #

(1)
(2)
(3)
(4)
(5)
(6)
7

(8)
(9)
(18)
(11)

(12}

(13)
(14)

(15)
(16)
(7
(18)

01P edecutive total international work experience
Total OIP staff

CIP budget 1992

CIP budget mean (1998-1992)

% of 0IP budget from state 1992

% of 0IP budget mean from state (1990-1992)

% of 01P budget allocated to the internationalization
of curriculum in 1992

% aof GIP budget mean allocated to the
internationalization of curriculum (1998-1992)

% of OIP executive time devoted to the
internationalization of curriculum

% of 0IP staff time devoted to the
internationalization of curriculum

Mean % of 0IP time (executive & staff) devoted to
the internationalization of curriculum

01P immediate supervisor’s perception of 0IP (1=
Indispensable; 2=Important; 3=Acceptable;
4=Necessary Evil; 5=ignore; 6=Wish 0IP would
Disappear)

GIP executive title (1=Director; 2=Assistant U.P.;
3=Associate U.P.; 4=0ther)

0iP Report to (1=President; 2=U.P.; 3=Assistant U.P.;
4=0ther)

# of OIP sub-units

# of 0iIP professional staff

# of 0IP support staff

01P physical !ocation (1=Within Central
Administration Building; 2=Not)

275

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Process #

(1)
(2)
(3)
4)
(5)
(6)

(7)
(8)

(9)
(18)

(11)
(12)
(13)
(14}
(15)
(16)

(17)

(18)
(19)
(20)
(21)
(22)
(23)
(24)
(25)
(27)
(28)
(29)
(30)

Program development - level of importance
Program coordination - level of importance
Program implementation - level of importance
Policy development -level of importance
Representative activities - level of importance
Rduocate for imternational programs - levei of
importance

Number of international agreements

Number of disciplines covered by agreements with
international counterparts

Number of student exchange activities in agreements
with international counterparts

Number of faculty exchange activities in agreements
with international counterparts

OIP influence on faculty

0IP influence on central administration

OIP influence cn college deans

OIP influence on department chairs

0IP influence on student organizations

Nurnber of incentive strategies 0IP used to promote
faculty interest in the internationalization of
curriculum

Mean impact of 13 BIP activities on the
internationalization of curriculum

OiP newsletters

Faculty travel funds

Faculty grants

Internaticnal seminars

international linkages

Inter/intra institutional research

Domestic institutional networking
Consulting/coordinating/assisting individual projects
Strategic planning

Grant writing/ fund raising

Instructional activities

Conferences
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Qutput #

(1) Number of internationalized courses including area
studies) in the past three years

(2) Number of internationalized majors in the past three
years

(3) Number of internationalized minors in the past three
years

(4) Number of required internatienalized courses in the
past three years

(5) Number of internationalized electives in the past
three years

(6) Number of 0IP’s most significant curriculum activities
(list at most three in rank erder, from high to low)
during the last 12 months
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Appendix E
CONCEPTUAL MODEL

ENVIRONMENTAL & BACKGROUND INPUTS

v

o INF;UT

1. Human input
a. Professional staff
b. Support staff (Clerical/G.A.)
c. Professional background
d. Work experience

2. Economic input
a. OIP’s general budget size
b. OIP’s allocation to curriculum

3. Institutional commitment
a. OIP’s hierarchial location
b. OIP’s physical location
c. Resources allocation to OIP

\} d. Authority/responsibilities to OIP
TRADITIONAL
CURRICULUM PROCESS

1. Programs activities

2. Research projects

3. Inter/intra linkage

4. Incentive/reward strategies

\%
INTERNATIONALIZATION OQUTPUT
OF
CURRICULUM 1. International area studies majors

2. International area studies minors

3. International courses required

4. International courses elect

5. Courses infused with international contents
6. OIP significant Curriculum activities
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Appendix F
SURVEY
The Impact of Offices of International Programs (OIP) on
the Internationalization of Curriculum in
U.S. Land Grant Universities

Name of University (Typed Here)
Name of OIP (Typed Here)
Office Address

Telephone () Fax

1. Please provide the following background information:

a. Your title

b. Your highest Degree

. Academic Rank (If Applicabie)

. Number of years in current position

. Number of years of similar work experience before this position ____

oQo0

n

. Gender: a.__ Male b. ___ Female

3. Please indicate your nationality/ethnic background

4. |s “internationalization of curriculum” included in your OIP’s responsibilities and/or mission
statement?

a. Yes b. No

5. What has been your campus’ approximate toiai budget from all sources for the last
three years to the nearest million thousand?

7A4 Jotal Budget
1991-92 $____
1990-91 $ —
1989-90 $

6. What have been the sources and approximate total OIP budget? What is the relative
allocation of the OIP budget to the internationalization of curriculum?

olip % From Fed. & % From Grant Estimated % of Total OIP Budget
1991-92 3 % % Y%
1990-91 $ % % %
1989-90 $ % Yo %
7. To whom do you report? Title
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8. Is your OIP located within the central administration building?

a.Yes b. No
9. Please list the names of other international units (e.g., Offices, Centers, Committees,
Associations, etc.) that report to OIP and their major activities (Use additional sheet if necessary).
N Maior Activit

saoow

10. Pleace list other intemational program units that do not report to the OIP and to whom they

report (Attach additional sheet if necessary).
Title of Program Reports To (Title)

oW

(2]

11. Please rank your responsibilities according to your perception of their level of importance
to fulfilling the missions of the office (5= Most Important, 4= Second Most Important, etc.).

Program Development: such as planning

Program Coordination: such as among various units

Program Implementation: such as direct program responsibility

Policy Development: such as facuity exchange

Representational Activities External to the University: such as NASULGC

Advocating for International Programs at the University: such as presenting opportunities
Other (Please Specify)

12. Please match the foilowing OIP activities with the type of responsibilities of your office
(Check those that apply to your situation).

R il
Prog. Dev. Prog. Coord. Prog. Imple.  Policy Dev.  Qther
Study Abroad - - —_ —_

Internatioal Students _ - - —
Visiting Scholars —_ — —_—

Faculty international Oppo—rt—u-nities

%

Internationalization Of

Curriculum . .
Development Assistance ____ - . _
International Collaboration

Research

Host International
Dignitaries
Other (Specity)

13. Please provide the following information about your OIP (b - d should include all those who
are at least 0.25 Part-time Employees).
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a. Date OIP Was Founded

b. Number of Professional Staff ____

¢. Number of Graduate Assist. _____

d. Number of Classified/Support Staff

14. (Please estimate) What percent of time do you and your staff devote to the internationalization
of curriculum?

a. % of Your Time b. % of Your Staff Time
15. Please rate the following (a - n) in terms of degree of Impact on the internationalization of
curriculum on your campus (5= Great; 4 = Substantial; 3= Moderate; 2= Little; 1=None).

a. OIP Newsletter with Internationalization of Curriculum Dimension
b. Faculty Travel Funds

c. Faculty Grants

d. International Seminars

e. International Institutional Linkages

f. Inter/Intra Institutional Research

g. Domestic Institutional Networking

h. Consulting/Coordinating/Assisting Individual Projects

i. Strategic Planning

____j- Grant Writing/Fund Raising

k. Faculty Development Workshops/Seminars

l. Instructional Activities

m. Conferences

_____n. Other (Use additional sheets if necessary)

L

16. Piease give the names of “international studles and/or area studies programs and courses
in the past three years (Please check the appropriate columns and use additional sheet of paper if
necessary).
Name of

E

Required ~  Elect OIP Invol,

A
T

17. Please list the three most significant curriculum actlvities by you and your OIP during the
last 12 months. (In Rank Order of Significance From High To Low )

a.

b.

281

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



18. Please provide information on the five most active agreements between your institution and
foreign nstitutions.

Discipline Name of Date Majpg’_
Area Institution Signed Activities

pooom

19. Please indicate the extent of the OIP’s influence on the internationalization of curriculum
through work with the following positions. (5=Great; 4=Substantial; 3=Moderatel; 2=Little; 1=None)

a. Faculty ¢. College Deans e. Student Organizations
b. Central Administration d. Dept. Chairs

20. What incentives are used to promote faculty interest in the internationalization of curriculum?
(Check the ones that apply and add any that are not on the list)

____Provide Funds
—Increase Released Time for Facuity Development
_—__Sabbatical Leave

—Included in Faculty P&T Review Policy

_____Institutional Recognition

—As Part of Faculty Work Load (Teaching, Research, and Service)
—— Encourage Input in OIP Decision Making Process

—_ Other (Please specify)

21. How would you characterize the perception of the importance of the OIP by the person to
whom you report? (Check one only)

a. It is Indispensable d. it Is a Necessary Evil
b. It Is Important e. He/She Prefers to Ignore the Office
c. It Is Acceptable f. He/She Wishes OIP Would Disappear

22. What is the obstacle that most hinders the internationalization of curriculum in your institution?
(Check one only)

—— Lack of Central Admin. Support
__Lack of Faculty interest

—_Lack of Professional Staff

— Lack of Cooperation from Individual Colleges
—Lack of Fiscal Support

—_Lack of Student Interest

—__ Other (Specify)

23. In compieting this questionnaire, please provide copies of the following documents:

a. OIP Mission Statement
b. Last OIP Annual Report
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¢. Recent OIP Strategic Planning Proposal/Long-term Plan
d. Your Position Description

* This is the end of the survey. Thank you for your participation. Please return your completed
questionnaire with the above requested documents in the enclosed self-addressed envelope. If you wish to
have a copy of the results, please enclose your name and address on a 3x5 card.
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ABSTRACT

The internationalization of curriculum has become an
important part of internationalizing higher education
institutions in the United States. This realization of
importance reflected in the increasing number of
centralized offices of international programs {0!P) charged
with institutiocnal responsibilities to provide leadership in
the process of internationalizing their institutions.

The purpose oi the study is to determine the degree
of impact of centralized 01Ps on the internationalization of
curriculum in the Land Grant institutions. The study looked
into three major GIP components, input (human input and
economic input), process (programs and activities), and
output (number of internationalized courses, majors,
minors, etc.).

The methodology used was a mail survey of all the
centralized 0IP esecutives and follow-up interviews of
selected OiP executives, representing different 0IP sizes

and capacities. Descriptive statistics was used including
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central tendencies and correlation.

Tne results showed that 8IPs’ impact on the
internationalization of curriculum was great. The major
input variables that exerted such influence on process and
output included 0IP executive’s authority, the number of
0IP staff, 0IP financial capacity and commitment as well as
the institutional support. The major OIP process variables
that ederted significant impact en output included
international linkages, student exchange activities,
international seminars, program coordination, etc.

In conclusion, OIP human input and BiP econamic
input are the mest cruciai facters in the degree of success

of the internationalization of curriculum.
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