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CHAPTER 1 

STATEMENT OF THE PROBLEM 

Nowadays, to teach English as a second language is a hard task 

because students are not acculturated to the target language since 

they do not have the natural environment in which to acquire it. In the 

primary schools of Papama, something similar occurs, and the 

students face a big problem in learning a second language. 

Furthermore, they do not know how to read in their mother tongue, so 

it is even more difficult for them to read in a second language. 

Moreover, some of them read in a mechanical way without 

comprehending the message in context. In fact, even when they read 

in their native language, they have problems due to the lack of input 

they received in previous levels. 

A crucial problem is a lack of comprehension of the reading 

materials in English. 	Many students in third grade, which is the 

population of interest for this research, have major deficiencies in 

English lexicon; this creates a serious problem for them because they 

do not understand what they read. Thus, many of the subjects taught 

in this bilingual school such as science, reading and mathematics, 



require that they understand a text written in English; however, due to 

the complexity of hese. topics, the teacher sometimes translates them 

into the Spanish language. As a consequence, learners do not read in 

English because they begin to transiate. 

Moreover, the books used at this level are from England, so they 

are not appropriate according to the Panamanian requirements for 

academic achievement at this level according to the learner's age and 

maturity. Some students are Arabian or from other cultures and they 

are studying Spanish, French, and English. Therefore, Spanish is their 

second language; English becomes their third or foreign language. lt 

is a really hard task for them to comprehend written English; because, 

they are receiving interference from the other two languages. Thus, 

they have poor knowledge of words, grammatical structure, and 

semantics; they are also slow to develop the ability to read and 

comprehend the context. 

The students must study a large number of subjects such as 

science, grammar, reading, spelling, mathematics, and speaking in 

English. 	The demands of preparing to teach so many different 

subjects sometimes do not allow the teacher to prepare the visual aids 



that can help learners with reading comprehension of the materials, 

especially in scienne. For instance, most s in tne private school teach 

ten subjects in English; and, as a result, they do not have time to 

prepare visual aids or other materials 'that could help learners to 

extract the meaning from the context. 

Finally, when the reading is so complex and difficult to 

understand, the studént's comprehension slows down and the input 

they receive is reduced. The reading speed also decreases and 

comprehension of the materials becomes even harder for them; and 

this results in a barrier to their mental processes. 

JUSTIFICATION 

According to Baugh and Cable (1987), the importance of the 

English language around the world is associated with the political role 

played by the countries where it is the official language. lndeed, 

English has an international influence in business enterprise and 

commerce; due to this situation, this language has become important 

in music, science, literature, and so forth. 



The extent and importance of the English language today, 

makes it reasonable to assume that in the future, it will occupy an even 

greater role in many countries. lndeed, English is widely used as a 

second language throughout the world It is even one of the official 

languages in many countries, as it is in Nigeria, India and so on. 

English has become a language with a prominent place in 

international communication. It may be partly because of the tendency 

of English to go outside of its linguistic resources and borrow from 

other languages. Thus, its cosmopolitan vocabulary is an undoubted 

advantage that allows English to have an international use. 

Panama is considered a "crossways" of the world because of the 

geographical position that it occupies in America. Thus, many people 

come to Panama with the idea of establishing a business or simply 

visiting the country. As a result, for those who speak English, it is a 

good occasion to communicate with those tourists or businessmen 

because English is also considered the commercial language of the 

world. 
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Even today in Panama, one uses English for many things: to 

read a magazine, a newspaper, clothing labeis, flight schedules, travel 

guidebooks, and also to get a job. It could be sad that the need to 

read the instructions of an electric appkance reinforces the need to 

learn English since, if a reader does not understand the instructions, 

the consequence may be damage to the appliance. 

Another good reason for Panamanians to Iearn English is the 

fact that the Republic of Panama maintains good relations with most of 

the nations of the world. Since English is the political, diplomatic, and 

economic language worldwide, Panamanian diplomats need to be able 

to communicate in the English language in order to carry out their 

duties. 

The Iast reason to be taken into consideration is the fact that 

mastering a second language, especially English, is a great benefit to 

any person, not only for personal satisfaction, but also because it can 

help professionally. One example of this is the establishment of an 

international financia¡ center in Panama, which requires a large 

number of bilingual personnel to work in the banks of all the countries 

which have branches in Panama. Also sometimes professionals are 



sent to other countries to enhance their professional knowledge. 

There are also many other employment and educational opportunities 

available to Panamanians; however, to obtain these benefits, 

knowledge of English is required. 

Ii is important to develop the four linguistic skills in the schools 

because they provide students with opportunities to use the English 

language so that they master these abilities (speaking, listening, 

writing, and reading). Thus, at the different levels of elementary 

school, it is crucial to stress the importance of reading texts in English 

because of its influence on student's language skills, specifically in 

pronunciation; vocabulary, thought, judgments, attitudes, values, and 

so forth, as well as their performance in the other disciplines taught in 

English. 

Finally, teaching English in elementary school, should 

emphasize especially the teaching of reading because reading is one 

of the most important elements in the acquisition of ah l human 

knowledge; this skill helps students in writing, and to develop the other 

language skills as well as providing valuable information not often 

available in other languages. 
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SIGNIFICANCE 

The effectiveness of the English language program is a matter of 

concern to administrative personnel, English teachers, and parents, 

who are involved in the educational process as well as to the learners 

themselves. 

It is recognized that students confront a multitude of problems 

such as social, economic, family, and so forth, which ¡mpact directly on 

the language learning process. However, perhaps the greatest concern 

for teachers, students, and parents is the students' inability to 

communicate orally as well as in written form in the English language. As 

a result, in their eagerness to find a good methodology for English 

language instructions, teachers use methods that possibly develop other 

language skiIls, but not the ability to communicate. Teachers generaily try 

to use ah of the techniques available students give the best of their 

intehlectual power. However, this is not usuahly enough; and as the abihity 

to communicate fails to develop, students graduahly lose enthusiasm for 

the subject. 
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Using reading to teach English will beneflt not only the students, 

but also the teachers. Students can develap the skills necessary to 

cornmunicate orally and in written form, and this is basically the 

purpose of teaching English in the Panamanian schools. It is accepted 

that sorne reading techniques can not only facilitate the learning of the 

English language, but also make ¡t more interesting and meaningful for 

Panamanian students. 

Consequently it is expected that the reading strategies presented in 

this research will help the teachers to teach a reading class, specifically in 

private schools where the reading contexts are sometimes too complex for 

the learners and require the use of visual aids, games, realia, and other 

aids in arder to avoid transiation and memarization of reading contexts 

without ccmprehension 

This research is directed to contribute to the development, not 

only of the ability to read but also of the ather language skills, without 

which little will be noted in the academic performance of students. 

Teachers want their students to become interested in English and 

understand it-, and this research will contribute in this respect because 
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it offers the students the opportunity to learri to read and to 

intercharige iriformation about coritexts. 

Duririg reading instruction, students are aware of the importance of 

their role. They will participate actively and consciously in the activities 

related to informal readings. They will firid it less threateriing and more 

relevant. These activities lead students to increase and practice their 

vocabulary ¡rl reading materials that are of the studerit's interest. Most 

importantly, it stimulates students to express themselves by speaking and 

then by writing; that is to say, wheri students feel that they can read, their 

¡nterest in writing appears sporitaneously. 

The objectives of this work were established as follow: 

1) To provide concrete data about the results gathered duririg 

the implementation of the pre- and post- test that may 

facilitate the analysis of the research question and 

hypothesis on third grade students in the Oxford School. 

2) To provide data about the students' reaction toward the 

inriovative reading techniques applied during the first 

bimorithly period by means of a questionnaire. 
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3) To provide, teachers based data about instructional 

techniques that may facilitate student's learning in third 

grade in The Oxford School. 

RESEARCH QUESTION 

The teaching of English as a foreign language in Panama 

is difficult. Many years have passed since the school system 

introduced the teaching of English in primary and secondary school; 

however, the educational system has not been able to establish an 

effective language teaching program, which would elicit the best 

results in terms of language acquisition from the students. (Arenas, 

(1992)). 

One important way in which English language instruction can be 

made more effective and enjoyable as well as interesting for the 

students is by using strategies or techniques that may improve the 

learner's ability to read in English in such a way that he/ she can 

understand the language and be more motivated to leam. Therefore, 

this research addresses the following research question and 
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hypothesis: Do innovative reading techniques help to improve the 

reading skill of English students of third grade elementary school than 

traditional reading techniques? And the hypothesis of this research 

was based on the assumption that "the use of innovative techniques 

could improve student's reading abilities so that they can read better in 

the future" 

This research will involve the development of a procedure to improve 

reading comprehension in English. It deals with a treatment and 

evaivation of the results of the treatment. 

The techniques suggested in this research might facilitate the 

work of the learner and improve one of the learner's basic English 

language skills, which will have a major impact on their future learning. 

DEFINITIONS OF KEY TERMS 

The following definitions of key terms have been provided to 

facilitate the understanding of the reader as to how they have been used 

within the context of this research. These definitions have been 

adopted from the following source: Webster's II New Riverside 

Dictionary 



Reading: (n) A written or printed matter. Any written material used in 

subject such as science, reading, grammar, math, and spelling. 

Reading problems: A difficulty evident in some lea rners that does not 

allow them to comprehend a material. A student with a lack of lexicon, 

so that he /she cannot understand the meaning or message of written 

material; sentences in paragraphs and so forth. 

Techniques: The systematic procedure by which a complex or 

scientific task is accomplished. A variety of tools or actions that 

facilitate the development of the reading skills in the English language; 

for example, the use of visuals aids. 

Third grade students: Students who study at a primary school. A 

learner who passed a process of learning in second grade and he/ she 

goes admitted at third grade. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Many factors have influenced the great interest of the 

educational authorities of Panama in the English language instruction 

in the primary and secondary schools in recent decades. The first and 

most important reason to be taken into consrderation is the fact that 

English is the international language of commerce, technology, 

science, and engineering. The geographical position of Panama and 

the fact that its centrality for tourrsm, commerce, and banking has 

made it necessary for Panamanians to know, and understand English. 

Reading in English has become as important to the intellect as 

food 15 to the growth of a baby. One is like a mach me, which needs to 

be fueled, or the information stored in it will be limited. Both, one's 

brain and a baby depend on what is given to nourish them. The first 

thing a teacher tries to teach his first grade student is to identify letters 

and numbers. This objective is based on the confirmation of the 

student in order to initiate the process of joining letters, reading, 

writing, and pronunciation. Reading is also important because, by 
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means of reading, the teaching- learning process in general takes 

place. 

Reading is a compiex development challenge that we know to be 

intertwined with many other developmental accomplishments: 

attention, memory, language, and motivation. For example, reading is 

not oniy a cognitive psycholinguistic activity but also a social activity. 

(Baker, A. J & Piotrkowski C. S. ( 1996)) 

Being a good reader in English means that a child has gained a 

functional knowledge of the principies of the English alphabetic writing 

system 	Young children gain functional knowledge of the parts, 

products, and uses of the writing system getting the ability to attend to 

and analyze the external sound structure of spoken words. 

Understanding the basic alphabetic principies requires awareness that 

spoken language can be anaiyzed into strings of separable words, and 

words, in turn into sequences of syliables and phonemes within 

syliables. 

Beyond knowledge about how the English writing system works, 

though, there is a point in a child's growth when it is expected "real 
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reading". To start, children are expected, without help, to read some 

unfamiliar texts, relying on the print and drawing a meaning from it 

(Baker, A. J & Piotrkowski C. S. ( 1996)). This review of the líterature 

will provide teachers with information about what reading is, 

advantages of reading in English, reading process, the reasons for 

some students' inability to read as well as useful techniques that can 

help students gain proficiency in the English language, especially in 

reading. 

In reviewing the literature, many sources of information were 

checked, not only were texts related to reading comprehension and 

instructions reviewed, also other valuable resources such as books 

and research articles which led to the identification of more relevant 

teaching materials for Panamanian students of English. 

DEFINITION OF READING: 

Language has been defined as "the aspect of human behavior 

that involves the use of vocal sounds in meaningful patterns and, when 

they exist, corresponding written symbols, to form, express, and 

communicate thoughts and feelings" (American Heritage Dictionary 

(1969)). Oral language has two aspects, speaking and listening; 
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written language involves a writer and one or more readers. The 

active aspects are listening and reading. Reading is, therefore, one of 

the four main types of language activity. lts similarities to the three 

types, and its differences from them need to be understood by reading 

teachers. 

Human beings were probably communicating through some form 

of spoken language several thousands years ago. Writing and reading 

were invented more or less 4,000 years after. 	Speech usually 

develops before the age of two: reading and writing are learned 

several years, later. Thus, both, in the history of humankind and the 

development of each person, oral communication precedes written 

communication. 

According to Goodman (1972: 151), "written and oral language is 

alternative surface structures with the same underlying deep structure. 

In both listening and reading, the language user infers this deep 

structure without resorting to a shift from oral to written surface 

structure or viceversa. lt is only in the special case of oral reading that 

the reader is also interested in producing an oral signal and, even 
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then, it appears that proficient readers decode graphic language for 

meaning and then encode (recode) an oral signal," 

Gibson (1970), who considers reading to be the extraction of 

information from a text, presents the viewpoint of cognitive 

psychologists. Learning to communicate by spoken language is a 

prerequisite for reading Once a child begins the progression from 

spoken to written language, the three phases of learning present three 

different kinds of learning tasks, and although they are roughly 

sequential, there is considerable overlapping, it means learning to 

differentiate graphic symbols from one another, learning letter-sound 

relationships, and using progressively higher-order units of structure. 

The nature of reading vares not only with the skill of the reader 

but also with the reader's purposes and the characteristics of the text. 

Reading is a very complex activity that involves almost all-

psychological functions: motivation, attention, emotion, cognition, and 

all kinds of memory. Since these psychological functions are far from 

perfectly understood, a true understanding of the reading process 

must await the further development of psychological and linguistic 

knowledge. 



According to Hoages (1972), there are differences of opinion 

among linguists concerning what language is, how it is acquired, and 

how to describe it. 	Many linguists assurne that reading 

comprehension is heavily dependent Qn the compréhension of spoken 

tanguage, or suggest that the key is to get students to apply to 

reading, the processes they already use for understanding spoken 

language. 

Goodman (1976) has ernphasized that reading is a process in 

which the reader formulates hypothesis or guesses about meaning; 

and, as he reads ahead, the hypothesis are either confirmed or 

rejected and revised. It does not seem important to Goodman 

whether, in oral or silent reading, the reader produces the exact words 

of the writer as long as the reader responds correctly to the deep 

structure of meaning and produces an equivalent surface structure for 

that meaning. 

While television, radio, and the movies al¡ can serve sorne of the 

same purposes as reading, they offer recreational interests, satisfy 

curiosity, aid in understanding current events, supply inforrnation, and 

satisfy personal needs, reading has characteristics that other modes of 
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communication cannot match. Reading is uniquely individual and 

flexible. 

Reading is the only form of mass communication in which a 

person can control the content and rate of presentation of the material. 

A reader can select reading material from a tremendous variety; and 

can read where, when, and how he pleases. The reader sets the 

pace, pausing, or taking careful notes, so reading is a preeminently 

private, personal, and self-controlled activity. 

Moreover, to the television program, one needs bring only a 

receptive mind and sit torpidly while the display of sound and image fill the 

viewer. If others are watching, they are filled to the brim in precisely the 

same way ah l of them, and with precisely the same sound and images. 

The book, on the other hand, demands cooperation from the reader. lt 

insists that you take part in the process. In doing so, it offers an inter-

relationship that is made to order by the reader himself for the reader 

himself, one that most nearly fits his own peculiarities and idiosyncrasies. 

(Vega, (1990)) 
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Reading is a very complex activity, and despite nearly a century 

of experimental study and theorizing. we are still far from 

understanding it. Differing viewpointS about the nature of reading have 

led to a wide variety of teaching programs. Reading provides a 

substitute for experience. Through reading, new words and ideas are 

learned; concepts are enlarged, refined, and clarified; information is 

digested and combined with what was known before, feelings of many 

kinds are intensified, weakened, or changed. 

Reading is a way of learning, changing, and development. 

Reading can enrich and en noble; it can also delude and debase. The 

act of reading is itself neutral, but the ideas and feelings aroused while 

reading become part of the person's total background of experience. 

They become integrated with the traces of all related previous 

experiences. Reading allows individuas to learn from the experience 

of others and permits human knowledge to become cumulative. 

(Arenas, (1992)). 

Goodman (1976) considers reading to be a psycholinguistic 

guessing game; that involves the use of available minimal language 

cues selected from perceptual input on the basis of the reader's 
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expectations. According to Goodman, the reader uses only as much 

information as necessary to get to the meaning; and that information is 

of three types: graphic, syntactic, and semantic. 

First, the graphic information is gained visually; the reader 

supplies the other two. Using previously acquired knowledge of 

language structure, the reader makes predictions of the grammatical 

(syntactic) structure and supplies concepts that fit into structure 	In 

turn, syntactic structure and meaning allow the reader to predict what 

the graphic input will be. (Goodman,(1976)) 

Reading is an active process in which the reader is trying to 

make sense of the written or printed message; reading is not a 

basically passive, receptive process. It is a grave error to define 

reading as the word function of language. The meanings the reader 

finds guide anticipations of the words to come. 

ADVANTAGES OF USING READINGS: 

Reading is a tool of great value in the formation of the humal 

being. For this reason, it is very crucial that the educational system 

takes this into consideration in curriculum design activities. When it 
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uses reading as a simple tool for acquiring knowledge, it diminishes 

the true value of this skill. 

Reading contributes to the achievement of the majar objectives 

of educational process. Reading is not a goal in itself. It is only an 

instrument whose value depends upan its use. In consequence, what 

purpose does reading serve when it is used to increase hatred, 

abhorrence, viciousness, and vulgarity in the human race? When 

reading is used as a formative tool, it separates humans from animals 

and the uncivilized. A good reading refreshes man and make him an 

optimist person ready to continue his daily struggle. (Vega, (1990)). 

Reading is central to the learning process, and as Ghosn (1997) 

points out, carefully chosen children's literature allows children to 

develop their receptive language in entertaining meaningful contexts 

and naturally invites them to repeat many of the predictable words and 

phrases, which children gradually take ownership of and add to their 

receptive and productive language. 

Teachers of ali levels, in both primary and secondary schools 

should not forget that the basic requirement for effective reading is 
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comprehension. However it is necessary to recognize that developing 

reading skills is not an easy task. Teachers must be conscious at least of 

four aspects of reading: interpretation, influence on values, orientation, 

and memorization. Each of thern requires attention on the part of the 

teacher. 

Teaching reading in English is something different for students 

who up to now have been forced to repeat, memorize, write, and to do 

many other things which bored them, so that they did not achieve their 

teacher's goal —that the students speak the English language. 

Reading lessons are designed to offer beginner students early and 

instant success in English. (Baker, A. J & Piotrkowski C. S. ( 1996)) 

There are many purposes, which should be taken into 

consideration when teaching reading in English. First, it improves 

student's pronunciation and allows them to become familiar with new 

words and to recognize others. Reading aloud is a good activity for 

exercising the student's vocal cords. 	Though at the beginning 

students may no understand what they are reading; teachers have to 

stimulate them to continue, because meaning is not the central focus. 
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Besides, teaching reading in English provides students with a 

variety of vocabulary items. Nowadays, teachers of English still force 

students to spend a great deal of time looking up words in the 

dictionary and translating texts from the target foreign language into 

their native language. This approach does not actually lead the 

students to understand and speak the foreign language that they are 

studying. (Baker, A. J & Piotrkowski C. S. ( 1996) As a consequence, 

vocabulary is a language area that needs continued growth and 

development for both native and non-native speakers long after 

grammar and pronunciation are under reasonable control. 

Moreover, teaching reading in English will develop students 

Through reading practice, students become familiar with 

word recognition and spelling. 	For the beginner of English, many 

particular features of English will need to be mastered. However, the 

teacher may be able to take advantage of the student's native 

language knowledge of the nature of spelling, particularly when the 

Spanish speaker, who can spell accidente and rapido in Spanish, 

would need only not to include the final vowel when spelling accident 

and rapid in English. (Baker, A.J & Piotrkowski C.S. ( 1996)) 
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Most beginner learners of English do not need instruction in the 

complete range of the English spelling system. By practicing readings 

in English, they acquire little by little this skill. Students spelling needs 

depend on their language and educational background. 

Finally, reading in English would facilitate students development 

in writing. lt is said that among the four skills that are the goals of 

English instruction, writing is commonly Last. Writing includes several 

sub-skills, one of which is spelling. lt is important to know that in arder 

to write well, it is necessary to spell well. 

Teachers sonnetimes tend to confuse spelling with writing. 

Though these skills are intertwined, they are different. Teaching 

spelling is not the same as teaching composition. 	If teachers 

emphasize getting students to write too much; the spelling of individual 

words would be excessive, and this could inhibit students' fluency and 

expression of ideas. Once students acquire the ability to read, it is 

easier for thenn to develop other skills. (Baker, A. J & Piotrkowski C. 

S. ( 1996)) 
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IMPORTANCE OF READING: 

To appreciate the importance of reading, it is necessary to 

understand the complexity of the learning process. Thus, teachers 

should take into consideration that the act of reading includes the 

following skills: 

• Recognition of visual symbols. 

• Integration of symbols into words. 

> Association of the words with their respective meanings. 

• Comparison of the reading material with the proper ideas for 

accepting or rejecting the materials read. 

> Application of the accepted material to daily actions. 

Teachers of both, primary and secondary levels, should not 

forget a reality; students who do not have a salid foundation in reading 

fail with frequency. Therefore, academic programs at the secondary 

levels are developed essentially on a reading foundation. Finaliy, 

good readings maintain student's interest, and permit them reflection 

over past learning as well as providing projection into future learning 

when they have acquired enough maturity to read and comprehend 

what they have read. (Arenas11992) 
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Teachers will increase their efforts when they are conscious of 

the importance of reading and when they can teach using reading 

objectives that they understand and can make their students 

comprehend. Goodman (1974), explored the psycholinguistic aspects of 

reading and learning to read and he states that reading is a process of 

getting from print by bringing meaning to it. 

On the other hand, reading achievement is as much affected by 

creativity as by intelligence. (Berg & Rentel (1967)). They also claim 

that creative reading is fostered by stimulating anticipation and 

expectation and producing something constructive after the reading. 

Encouragement of divergent thinking (new ideas) or convergent 

thinking (using the author's own ideas) aids creativity. 

Furthermore, the appropriate manner of reading to enjoy a 

common fiction work differs from the techniques of learning that are 

necessary for careful study, such as the instructions as to how to drive 

a car or to understand a mathematical principie. Both differ completely 

from the most effective method to "lead" through a book or to correct a 

test. 
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Each subject requires certain special approaches to reading. 

So, 	reading instruction has to be related to ah l the other school 

activities or has to be part of these activitieá. lt is necessary that 

reading is taught in sucn a way that it contributes to effective learning 

in ah l facets of the curriculum. The ultimate goal of reading instruction 

is to develop individuals who comprehend what they read. Words 

occur in smaller groups (phrases, clauses) and larger groups 

(sentences), which in turn are organized into paragraphs and series of 

paragraphs. 

In contrast, certain subskills must be acquired in order to extract 

information from printed material. First, the learner must be able to 

recognize and decode individual words. Once word recognition and 

decoding skills have been learned, the student must be able to obtain 

the meanings of these printed words rapidly, relying on memory or 

inferring from context. The learner must be able to detect the syntactic 

relations between words, and to relate the resulting information to 

previous knowledge. 

A number of writers of differing backgrounds have arrived at the 

common conclusion that reading is essentially the translation or 
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decoding of graphic symbols into their speech equivalents. These 

writers agree that the lask of the beginner reader is to translate or 

decode printed words into their corresponding spoken words. 

Comprehension is considered irrelevant for the beginner reader, who 

can therefore be started with single words or with word parts. Such 

writers tend to agree on beginning instruction with word elements and 

words, paying little attention to meaning until substantial progress in 

decoding has been achieved. 

English language students are not just concerned with 

speaking; they want to be able to read and write English as well as 

speak it. Even in audiolingual programs, which stress listening, and 

speaking, the student needs to know how to read. In fact, in most 

programs, it is assumed that the student can read. Obviously, this is 

not true in elementary and secondary school English language 

classes; and English teachers working in community adult schools 

know that more and more of their students are illiterate in their first 

language. For many university foreign students, reading skills are 

perhaps even more important for academic success than speaking 

ability. (Arenas, (1992)) 
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READING SKILLS: 

Talking about communicative competence has hidden attention 

to the skilis required for reading well in a new language. Perhaps as a 

reaction to its apparent association with the "old-fashioned" grammar 

translation method, language teachers have turned away from the 

reading skills. 	However, today, especially in language programs 

designed to meet specific needs, many teachers realize that the skill 

student's need most is reading. (Baker, A si & Piotrkowski C. S 

(1996)) 

Most authorities today concede that there are different skills 

involved in reading, but they are so interdependent that there is no 

particular sequence in which they should be taught. The learning of 

different reading skills will often occur almost simultaneously. Children 

will generally learn related techniques naturally without unnecessary 

structuring by the teacher just as they learned by themseives, the very 

complex processes involved in learning to speak. They need primarily 

reasons to want to read, and with good reading materials: then they 

will learn. There is a danger in too much isolation of skills and 

consequent drills and scientific analysis in which students have little 

interest. 
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Gerrard and McInnes (1967) identify three broad groups of 

reading skills: recognizing and understanding words, recognizing and 

understanding ideas and oral reading skillá. In keeping with the basic 

principie that most people learn to read by reading what interests them 

and what they enjoy recognizing and understanding ideas was further 

sub-divided into three definabie sub-groups: 

General Comprehension Skills: Finding main ideas, noting 

detaiis, recognizing sequence, predicting outcomes, evaluating the 

quality and style of writing and making inferences. 

Critical Reading Skills: Distinguishing fact and opinion, 

classifying ideas, generaiizing, comparing and contrasting, seeing 

cause and effect relationships, drawing conclusions, weighing validity 

or facts particularly in a controversy, perceiving the real problem, 

identification and evaivation of character traits, interpreting figurative 

and idiomatic language, and reacting to the mood or tone of a 

selection. 

Study Skills: Selecting and evaluating, organizing; outlining, 

summarizing; remembering, following directions and reporting. 
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Whereas the general comprehension skills deal largely with 

understanding the mesSage of the writer, the critical reading skills go a 

step further. They require, to a greater extent, careful evaluation of the 

message and the making of judgment about it. Cheyney (1971) 

identifies a number of "critical reading skills" which he says make fuller 

use of analytical thinking processes than do the general 

comprehension skills. He defines "critical" as a process characterized 

by careful and exact evaluation and judgment or to judge a matter 

severely. 

Imagine what life would be like if you could not read. Definitely, 

you could obtain news and also be entertained by watching television, 

but you could not read many things each day- street signs, mail, food 

and medicine labels, advertisements, forms, questionnaires, and 

newspapers. The reading skill is necessary because such everyday 

reading tends to be of high school level. 

According to Arenas (1992), the attainment of reading 

competence is a major educational objective that must be achieved for 

the result of the academic program to be satisfactory. Until one is able 

to use such learning tools as textbooks, reference works, and library 
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material, one's educational opportunities are very limíted. Despite 

advances in the use of audiovisual procedures, reading remains the 

main avenue for acquiring information. 

Furthermore, she also considers that a child, whose reading 

skills are inadequate, is handicapped in ah l curricular areas. Of course, 

children must learn to read before they can read to learn. Reading is 

both, a major part of the elementary school curriculum and an 

essential tool for mastering subject matter. 	Moreover, with the 

increasing emphasis on adult education and with continuing rapid 

changes in science, technology, and the kinds of jobs available, 

reading plays a leading role in continuing education and self-

improvement. 

According to Harker (1975), if reading comprehension involves a 

variety of skills; it is easy to conclude that practice should be given for 

each type of skill. 1f it is reasoning while reading, one might conclude 

that what is needed is training in reasoning There is no consensus as 

to how to improve a student's ability to reason, or to what extent it is 

possible to do so. Such training needs content to reason about and in 
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the absence of information to the contrary, that content might as well 

be reading content. 

Reasoning about a science experiment may involve different 

cognitive skills from understanding the sequence of events leading up 

to a way. The use of a variety 'of reading materials and types of 

questions provide a broad base for transfer or application of reasoning 

in many different kinds of reading situations. The ability to think, 

reason, and solve problems has a strong relationship to the ability to 

understand while reading. Nevertheless, a number of other factors 

also influence the ability to comprehend. 

For this reason, according to Dubin (1982), reading is a 

multifaceted, complex skill consisting of a number of psychological, 

physical, and social elements. Just as there are many facets to 

mastering a language, so there are many facets to effective, mature 

reading. 

By ah l measures, reading would seem to be the most attainable 

language skill for students in countries where Éhglish is not widely 

spoken. While it is almost impossible to achieve fluency in speaking 
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without the opportunity to practice frequently with native speakers, 

reading requires only a text and a reader and possibly a dictionary. 

The fact that reading competence in a new language is an 

achievabe goal should encourage teachers to turn their attention to 

developing reading programs that wiH help students move from 

controlled, contrived textbook prose into reading materials that they 

select for themselves, according to their own interests and curiosity 

about the world. With the better understanding of the nature of the 

reading process, of mature reading strategies, and about what a 

reading skiH program should indude, language teachers will be able to 

choose materias and activities that capitalize on their student's 

interests (Vega, (1990)) 

READING PROCESS: 

Differentiation of written characters is logically preliminary to 

developing grapheme-pho neme relationships. Such differentiations 

are made on the basis of dístinctive features, whiCh are usually pairs of 

opposites such as tau versus short Unes, straight versus curved Unes, 

diagonal versus perpendicular unes, and so on. When the letters can 

be distinguished from one another, the decoding process can begin. 
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The use of basic symbols to represent meaning is arelatively 

recent invention in man's history. If the development of the hurnan 

species were plotted on a time-line representing a single year, one 

would find that mechanical printing began only a few minutes ago. 

However, in technological societies today, a person without basic 

reading skills is severely handicapped. Literacy is widely regarded as 

an essential tool for lea rning. 

According to Dubin (1982), pychologistical descriptions of the 

reading process emphasize the need for active participation This is in 

direct contrast to the familiar old notion of reading as a receptive skill 

The following are three quotations from scholars concerned with 

reading in a second language, ah l of which stress that interaction must 

take place between the writer of the text and the reader: 

"Reading is a long- distance discussion between a reader and an 

author. There is an essential interaction between language and 

thought in reading. The writer encodes thought as language, 

and the reader decodes language to thought." (Goodman, 

1968). 
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"Reading is not a reaction to a text, but an interaction between 

writer and reader mediated throught the text... reading efficiency 

is a matter of how effective a discourse the reader can create 

from the text, in terms of his purposes in engaging in the 

discourse in the first place". (VViddowson, 1979). 

"Reading is an active process, in which the Ireadréi-  H-idst make an 

active contribution by drawing upan and using concurrently various 

abilities he has acquired. " (VVardhaugh, 1969). 

According to Asimov (1974), when you read a book, you create 

your own images, you create the sound of various voices, and you 

create gestures, expressions, emotions, and so forth. You create 

everything but the bare words themselves; and, if you take the 

slightest .pleasure in creation, the book has given you something the 

television programs cannot. 

According to Tullius (1971), one-reason students take longer to 

read a passage in English is that they make more eye fixations per line 

and they frequently regress to check back on information when they do 

not understand what they read 
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In fact, the second language learner is not able to predict at ah l in 

the beginning Stage of reading with much accuracy. As he becomes 

more proficient in word recognition, he seems to use semantic cues to 

make his guesses. He seems much more skilled at making guesses 

using the semantic system. For many students, the syntactic system 

seems to be "noise" that gets in their way. Schlesinger (1968) found 

this to be true even for native speakers of English, That is, in reading 

very complex syntactic structures, one uses a lexical strategy to 

understand what one reads rather than a syntactic one. 

Man possesses rich and varied possíbilities of communication 

since he counts on means of great productivity and he could use of 

this communication to enrich his experience. One of the different 

resources man has to communicate is oral message through reading 

Man is considered here as a social and rational human being with a 

system of communication with his fellowmen. This allows him to 

express his thoughts and feelings. For this reason, reading is like a 

vehicle that allows one to acquire knowledge, which belongs to 

someone else. Reading helps to bring one up to date in a mental and 

social way. 
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In arder for communication to be effective, the symbol must be 

perceived as something with content. lt is the same as saying that 

writing is the material aspect of communication, but it is carried out 

only when the reader takes part in the meanings which he knows are 

symbolized by the signs. 	Reading activities are those that are 

accomplished in arder to increase one's abilities in the oral and written 

language. When man knows how to make use of the written 

language, he acquires a new method to incorporate into his 

experience along with other experien ces. 

On the other hand, Bialystok and Ryan (1985) point out that the 

successful reader must have skills in analyzing language in arder to 

understand how the alphabetic code represents meaningful messages. 

As a result, they state that two crucial factors in successful early 

reading are knowledge available for analysis and access to meaning. 

Typical English-speaking children have considerable knowledge 

available for analysis at the time they enter school--several thousand 

words in their vocabularies, some exposure to rhymes and 

alliterations, practice writing their own names and "reading" 

environmental print, and other sources of information about the nature 
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of the analysis they will be expected to engage in. In contrast, non-

English speakers are confronted with' the task of analyzing knowledge 

they have not yet acquired 

In addition, English speakers making ¡nitral attempts at reading, 

understand, if they are successful, the products of their efforts. They 

read words they know and sentences they understand. They can use 

context and probabilities effectively, and they can self-correct 

efficiently. However, non-English speakers have much less basis for 

knowing whether their reading is correct because the crucial meaning-

making process is short circuited by lack of language knowledge. For 

this reason, giving a child initial reading instruction in a language that 

he or she does not yet speak can undermine the child's chance to see 

literacy as a powerful form of communication, by knocking the support 

of meaning out from underneath the process of learning. 

Preschool Importance in Reading 

The number of months that children spend in preschool has 

been found to be related to achievement test scares in second grade, 

behavior problems in third grade, and school retention in kindergarten 

through third grade (Planta and McCoy, 1997). Therefore many 
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authors have gotten the conclusion that children with more preschool 

experience had higher achievement scares and fewer behavior 

problems and were less likely to be required to repeát a grade. 

The National Center for Education Statistics (1995) found that 

preschool experience was associated with children's literacy and 

numeracy skills. Due to the fact that literacy skills are associated with 

class, culture, and linguistic background, it is heartening that preschool 

has been shown to benefit children's performance in domains that 

relate to school success (Haskins, 1989; Lee et al., 1988; McKey et 

al. 1985). 

Second and Third Grades 

Fostering independent and Productive Reading 

In first grade, the challenge for children is to learn how to read. In 

fourth grade and up, it is taken for granted that they are capable--

independently and productively--of reading to learn. Consequently, 

written language becomes both the primary and the fallback medium 

through which students are expected to acquire and demonstrate their 

understanding of school knowledge. 
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One of the goals of the educationai system is that by the time 

students eriter fourth grade, it is imperative that their ability to read be 

sufficientiy well developed that it does not impede their capacity to 

comprehend. Thus, studénts? ability to comprehend, analyze, criticize, 

abstract, and reflect on text, must be adequate to profit from the 

learning opportunities ahead. 

For this reason, teachers at the second and third grades 

consider that these grades are critical school years for ensuring that all 

students can make this transition by building their capacity to 

comprehend more difficult and more varied texts. At the same time, 

the curriculum must be designed with due recognition that students' 

higher-order comprehension can be limited not only by the presence or 

absence but also by the automaticity of lower-level skills. (Baker, A. J 

& Piotrkowski C. S. ( 1996)) 

Teachers have a great task to help students to acquire higher-

order comprehension processes in such a way that students can get 

and require analytic, evaluative, and reflective access to local and 

long-term memory. Although their active attention is limited, readers 
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must struggle with recognizing the words of a text, and they lose track 

of meaning (Daneman and Tardiff, 1967 Perfetti, 1965). 

Reading Fluency 

By the end of the third grades, students should possess the skills 

habits and learning strategies needed for four grade success. 

However, it could not be achieved if learners at the beginning of 

second grade are too laborious and unsure to admit independent 

reading or understanding of any but the simplest of texts. This means 

not only that students should be reading Qn grade leve] but also that 

they should be demonstrably prepared to discuss, learn about, and 

wrjte about the ideas and information encountered in their texts. 

Therefore, at least in early acquisition, reading ability is a bit like 

foreign language ability: use it or lose it, and the more tenuous the 

knowledge, the greater the loss. Thus, the weIl-documented and 

substantial losses in reading ability that are associated with summer 

vacation are especially marked for younger and poorer readers (Hayes 

and Grether, 1963; Alexander and Entwísle, 1996). 

43 



According to Burns, S.; Griffin P. & Snow. C (1994) on the first 

day of school, second-grade teachers are faced with two sets of 

students. A few are reading independently at relatively advanced 

levels typically these are students who read well enough at the end of 

first grade to read on their own during the sumrner. Many other 

students seern not to know how to read at ah. Most of the Iatter have 

sirnply forgotten what they learned in the first grade, but sorne failed to 

learn to read adequately in the first place. 

As quickly as possible, the second-grade teacher's job is to 

figure out which group is which and to ensure that ah students gain or 

regain the first-grade accomphishments and move on. 

Unfortunatehy, the author says that second-grade basal reading 

prograrns generally provide little help toward this end, as they start 

where they left aif at the end of grade one. Given weIl-structured 

review, chihdren who have simply forgotten wihl generally recover 

quickhy. In contrast, for children who felI or sneaked through the cracks 

in first grade, identification and assistance are urgent. 
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5 pe II ¡ng 

A majar task for the second-grade teacher, then, is to ensure 

that ah students understand the nature and utility of the alphabetic 

principhe To develop the children's phonemic awareness and 

knowhedge of basic Iettersound correspondences, spelling instruction 

is important. Beginning with short, regular words, such as pot, pat, and 

pan, the focus of these instructional activities is gradually extended to 

more complex spelling patterns and words, including long vowel 

spellings, inflections, and so on. 

In later grades, such instruction should extend to spelhings and 

meanings of prefixes, suifixes, and ward roots: leading children to 

notice such patterns acrass many different examples, supports 

hearning the target words and helps children transfer spelling patterns 

and word analysis strategies beyond the lesson, into their own reading 

and writing (Calfee and Henry, 1986; Henry, 1989). Severa¡ guides for 

spelling instruction, based on research on spelling development 

(Templeton and Bear, 1992; Treiman, 1993) are available, although no 

evaluative data on their effectiveness in ordinary c!assrooms exists. 
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Two options are presented when readers can not recognize a 

word or a spelling pattern. For example, they can use context or 

pictures to guess or finesse its identity, or they can sound it out. 

Laboratory research with good and poor readers at second grade and 

beyond has repeatedly demonstrated that, whereas good readers 

become as fast and accurate at recognizing words without context as 

with, poor readers as a group remain differentially dependent on 

context. An overreliance on context is symptomatic that orthographic 

processing is proceeding neither quickly nor completely enough to do 

its job. 

According to Harris & Sipay (1975) one of the most important 

questions for second- and third-grade teachers is therefore how best 

to help children reach this leve!. Given that the goal is to help children 

learn to read the words and understand them too, a promising tactic 

would seem to be to engage them in more connected reading of 

appropriate text. 

lt has long been appreciated that a critical factor in considering the 

learning impact of time spent reading is the difficulty of the text relative 
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to the student's ability. Harris & Sipay indicate common terms to 

describe differences among texts. For instance: 

1> The independent reading level is the highest level at which a 

child can read easily and fluently: without assistance, with few 

errors in word recognition, and with good comprehension and 

recall. 

1> The instructional level is the highest level at which the child 

can do satisfactory reading provided that he or she receives 

preparation and supervision from a teacher: errors in word 

recognition are not frequent, and comprehension and recall 

are satisfactory. This level helps teachers to recognize their 

student's reading difficulties and look for solutions to 

overcome this problem. 

1> The frustration level is the level at which the child's reading 

skills 6reak clown: fluency disappears, errors in word 

recognition are numerous, comprehension is faulty, recall is 

vague, and signs of emotional tension and discomfort become 

evident. For this reason, it is necessary teachers' patience 
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and supervision so that factors such as stress and anxiety 

may not impede that students' reading achievement could be 

affected. 

Comprehension Development 

For purposes of díscussion, the development of productive 

reading comprehension can be considered in terms of three factors: 

(1) concept and vocabulary development, 

(2) command of the linguistic structures of the text, and 

(3) metacognitive or reflective control of comprehension. 

Learning new concepts and the words that encode them is 

essential for comprehension development. People's ability to infer or 

retain new words in general is strongly dependent on their background 

knowledge of other words and concepts. Even at the youngest ages, 

the ability to understand and remember the meanings of new words 

depend quite strongiy on how well developed one's vocabulary already 

is (Robbins and Ehri, 1994). 

Vocabulary instruction aiso appears to produc9 increases in 

children's reading comprehension. Likewise, looking across studies, 
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Stahl and Fairbanks (1986) noted differences in the effectiveness of 

vocabulary instructión as well. Methods providing repeated drill and 

practice on word définitions reslilted in significant improvement with 

the particular words that had been taught but no reliable effect on 

reading comprehension scores. In contrast, methods in which children 

were given both information about the words' definitions and examples 

of the words usages in a varietY of contexts resulted in the largest 

gains in both vocabulary and reading comprehension. 

An important source in reading comprehension is also of word 

knowledge. If a student is exposed to some books, s/he will be in 

contact with rare structure. As a consequence, educational 

approaches that encourage children to read more, both, in school and 

out, should increase their word knowledge (Nagy and Anderson, 1984) 

and reading comprehension (Anderson et al., 1988). 

The relation between print exposure and comprehension need 

not be limited to the child's own reading in school. Cain (1996) studied 

the home literacy activities of 7- and 8-year-old whose word reading 

accuracy was appropriate for their chronological age but who differed 

in their comprehension ability. She reports the following contrasts: 
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"The children who were skilled comprehenders reported reading books 

at home more frequently than the less skilled children, and their 

parents reported that they were more likely to read story books. 

According to Snow, Burns & Griffin (1994) a program designed 

to enhance background knowledge and conceptual sophistication 

among third graders is Concept Oriented Reading Instruction (CORI) 

The emphasis of the program is on the comprehension of interesting 

texts. The program is designed around broad interdisciplinary themes, 

exploiting real-world experiences, a range of cognitive strategies, and 

social groupings to promote self-direction. 

This program was designed for third graders in high-poverty 

schools with a history of low achievement, it has been successfully 

used at both, the classroom and the whole-school level. The third-

grade students who got in touch with this program had ranged in 

reading levels from first to fourth grade, and students with limited 

English proficiency were mainstreamed and included in the classroom. 

The program had effectively increased narrative text comprehension, 

expository text comprehension, and other language art skills on 

standardized tests, as well as increasing students' performance on the 
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Maryland School Performance Assessment Program (MSPAP) 

(Guthrie et al., 1996). 

On the other hand, reciproca' teaching is a particularly 

interesting approach to consider in detail because of its apparent 

effectiveness and because it illustrates the mixed instructional agenda 

and pedagogical strategies. Reciprocal teaching provides guided 

practice in the use of four strategies (predicting, question generating, 

summarizing, and clarifying) that are designed to enhance childrents 

ability to construct the meaning of text (Palincsar et al., 1993). 

Snow, Burns & Griffin (1994) state some viewpoints of reciprocal 

teaching-that may help learners to grasp the meaning of some texts. 

They include: 

1 Meaningful use of comprehension-monitoring and 

comprehension-fostering strategies. 

2 Discussion for the purpose of building the meaning of text 

3. The use of text that offers appropriate challenges to the 

children (i.e., there is content worth discussing in the text 
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and the text is sufficiently accessible to the children); and, 

fina Uy 

4. The use of text that is thematically related so that children 

have the oppertunity te build their kncwledge of a tepic or 

area over time. 

Research on redprccal teaching with young children in first and 

second grades indicates statistically significant improvement in 

listening comprehension (which assessed ability to recall information, 

summarize information, draw inferences from text, and use information 

to solve a novel problem), and fewer referrais to specral educatron or 

remedia¡ reading programs. 

FACTORS THAT INFLU ENCE IN READING: 

Linguists have not as yet demonstrated how ene can get the 

students te improve their ability te discover deep structure. Seifort 

(1976) indicates that goed comprehension requires fairly automatic 

werd recognition. The more attention is requird ih a struggle te figure 

out the words, the less attention can be paid tó the search for 

meaning. Many poor comprehenders are concerned with recognizing 
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or decoding each word and fail to use the relationships between words 

that couid speed up the recognition process. 

People's experiential backgrounds affect comprehension in that 

the concepts formed through past experiences influence their 

interpretation by allowing the reader to bring meaning to the printed 

page. The more similar the author's and reader's experiential 

background, the more complete the communication can be. A lack of 

experience can seriously hamper comprehension. For example, a 

rural student who has never seen a traffic light probably will have 

difficulty understanding a story about how someone used such a 

device to cross the street safely. At times, restricted concepts also 

interfere with comprehension. 

According to Vaughn (1975), interest is a potent factor in 

comprehension. especially for poor readers. 	Davey (1976) and 

Blanton and Bullock (1973) agree that still another factor consists of 

selecting the right elements of the situation, putting them together in 

the right relations, and also with the right amount of weight or influence 

or force for each. 

53 



"The mind is assailed, as it werer  by every word in the para- 

graph. 	lt must select, repress, soften, emphasize, correlate, and 

organize, ah l under the influence of the right mental set or purpose or 

demand." (Thordike (1971)) VVhat one may infer from this is that 

purposeful reading entails the selection and interpretation of facts 

significant in terms of the reader's aims. 

One of the most difficult tasks of a language teacher, both in first 

(L1) and second (L2) language contexts, is to foster a positive attitude 

toward reading Unfortunately, due to time limits and other constraints, 

teachers are often unable to actively encourage children to seek 

entertainment and information in reading materials due to the fact that 

most of the reading texts are boring, and too complex for the student's 

cognitive and interest level. (Latha, (1999)). 

Phonemic Awareness: 

According to Snow, Burns & Griffin (1994) phonemic awareness 

is the understanding that spoken words and syllables are themselves 

made up of sequence of elementary speech sound 	This 

understanding is essential of learning to read an alphabetic language 

because these are the elementary sounds or phonemes that letters 
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represent. Without phonemic awareness, phonics can make no 

sense, and the spelling of word can be learned only by route. 

The lack of phonemic awareness is the most powerful 

determinant of the likelihood of failure to learn to read because of its 

importance in learning the English alphabetic system or in learning 

how print represents spoken words. If children cannot hear and 

manipulate the sounds in spoken words, they have an extremely 

difficult time learning how to map those sounds to letters and letter 

patterns 	In arder to avoid this deficiency, Snow, Burns & Griffin 

(1994), recommend, the use of a program called. "The Reading Task 

Force" which establishes a balance and comprehensive approach to 

reading. 

SOLUTIONS TO IMPROVE READINGS 

The Reading Task Force states that reading problems can be 

avoided following these instructions: 

> A strong literature, language, and bórrirprehérision program 

that includes a balance of oral and Written language; 
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> An organized. explicit skills program that includes 

phonemic awareness (sounds in words), phonics, and 

decoding skills to address the needs of the emergent 

reader; 

> On going diagnosis that informs teaching and assessment 

that insures accountability; and 

> A powerful early intervention program that provides 

individual tutoring for children at a risk of reading failure. 

if this program is followed, children in elementary school can 

overcome reading problems and at the end of third grade; Snow, Bums & 

Griffin (1994) state that leamers will be able to: 

> Read independently grade —Ievel fiction and nonfiction materials 

with literal and inferential comprehension. 

> Develop knowledge of common spelling patterns, roots, and 

affixes; 
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> Use conventional spelling and conventions of print (paragraphs, 

end-sentence punctuation), 

> Question; clarify new words; make predictions and answer "ft-

then" questions; summarize reading passages; and answer 

questions that require analysis, synthesis, and evaluation of 

grade-level fiction and nonfiction material; and 

• Support answers to question about the reading by drawing on 

background knowledge and upon literal inferential information 

from the text. 

Learning Activities 

At the third-grade level, Snow, Burns &. Griffin point out that 

students shouid continue to be immersed in a print-rich environment. 

Children should read independently every day in school and at home. 

Students have daily writing opportunities. 	Direct, explicit phonics 

instruction and formal spelling instruction are provided Activities are 

also structured to promote reading comprehension. Examples of 

learning activities for this age group inciude: 

> Reading aloud to a partner with rhythm pace, and 

intonation that sounds like natural speech; 
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Maintaining a reading log of books, read independently, 

showing reading of increasingly complex texts; 

`;-' Writing a report based upon reading about a topic in 

several sources that includes appropriate facts and uses 

conventional spelling and conventions of print (paragraphs, 

end-sentence punctuation); 

Engaging in word studies and maintaining word logs for 

spelling and vocabulary development. 

Doing process writing for different purposes and audiences 

that develops higher-order thinking; and 

Participating in guided and independent discussions that 

promote effective comprehension strategies and higher — 

order thinking. 

Reading is a skill that everyone needs whether s/he is a student 

in elementary, secondary, university, or adult education school. 

However, it is a skill that is slighted in most English teacher-training 

programs. Reading instruction means different things to different 

teachers. 	For learners, it may also mean problems which are 
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specifically their own Teachers will increase their efforts when they 

are conscious of the importance of reading and when they can teach 

using reading objectives that they understand and can make their 

students comprehend. 

Objectives of a Reading Program 

According to Sánchez (1972), the following should be the 

primary objectives of a reading program. 

Objective No. 1 

To comprehend the material read. Nothing is as important in 

reading as comprehending the content of what is read. It is a fact that 

comprehension is a complex process, which involves at least four 

components. These include interpretation and memorization The 

kind of reading that most helps to deveiop comprehension is silent 

reading. Thus, silent reading must be given careful attention 

beginning with the lowest levels of language fearning. 

In other words, teachers must measure student's 

comprehension of ah l the material read even if this material is read for 

recreation or general information. Measurement can be conducted by 
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means of a variety of procedures. The objective is to avoid monotony 

and to maintain the student's interest in the material read. For this 

reason, Sanchez (1972) recommended the foliowing measurement 

procedures 

Oral questions for the students: 

Oral questions for the teacher. 

Written questions before and after the reading. 

True or fa ¡se tests. 

Multiple-choice tests. 

) Fui in the blank tests. 

Expressing through graphics the most important aspects 

of the material read. 

Objective No. 2: 

To increase reading speed. Reading speed and comprehension 

proceed simultaneously. Neither should be sacrificed for the other. 

The idea is that the reader maintains satisfactory speed as well as a 

high leve¡ of comprehension. 	A rapid reader who does not 

comprehend or understand the reading material obviously is a bad 

reader. 
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Reading speed has a clase relationship to the kind of reading 

undertaken. 	Certain kinds of reading help develop speed and 

comprehension. However, oral reading plays an important role at the 

lower leveis of language learning. Thus, teachers need to listen to 

students' reading in arder to identify their reading deficiencies, At 

higher leveis, reading time must be divided into equal parts for silent 

and oral reading. 

Objective No. 3: 

To enrich the reading vocabulary from that of oral expression, or 

of written expression, in order that when one encounters unfamiliar 

words while reading, he can establish the meaning from the context. 

The relationship of these words with other words whose meanings are 

familiar will allow the reader to deduce the meaning. 

The written expression vocabulary is usually the rnost limited. In 

effect, words that are understood in reading and are used in speaking 

are often omitted in writing for fear of mistakes. This means that word 

recognition exercises must be frequent and well graduated. 
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Objective No. 4: 

To form good habits and develop reading skills. The formation of 

good reading habits is very important and must have teacher's 

attention at ah l academic levels. Among the more important good 

reading habits are the following: (Sánchez ,(1974)) 

Correct posture to read; 

» Adequate voice tone and level; 

.» Reading without useless movements; 

• Correct pronunciation 

» Special attention to the punctuation and 

Correct treatment of ah l reading materials. 

One must observe not only habits but also the development of 

specific reading abilities. Among these are: 

» Recognition of words in context; 

» Recognition of main ideas; 

Ability to summarize the material read; 

» Differentiation between the real and the imaginative; and 

» Skills in using the index and dictionary. 
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Objective No. 5: 

Use reading as a means of study, recreation, and general 

information. At ah l academic levels, daily-reading exercises must be 

utilized. Ah l students should have at least one silent reading exercise 

daily. If time allows, students should have an oral reading as well. By 

using reading as a means of study, it is possible to advance in the 

various academic subjects and, at the same time, achieve the different 

objectives of the reading program. 

A well-selected recreational reading program incorporated into 

school activíties or at home constitutes an excellent resource for the 

rational use of free time. The school library and the classroom library 

should have a good selection of texts that include both, readings for 

pleasure, and readings for information. (Arenas, 1992)) 

Objective No, 6: 

To effectively use the school library. The school library is the 

most effective resource to achieve general and specific objectives. If 

the library is well equipped and organized in such a way that it 

functions in conjunction with other learning resources and activities 
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that are carried out in the school, it will be possible to achieve the 

following objectives: 

> A progressive development Of the habits, skills, 

and attitudes of good readers, capable of using 

reading as an instrument of study, recreation, and 

general information. 

• Jo interest teachers and students in using a 

variety of distinct types of readings: intensive, 

extensive, related sequences, etc. and to create 

consciousness that reading is a basic tool for 

developing the intelligence, the formation of the 

character and the reinforcement of the personality. 

• To utilize the library as a vehicle of cultural 

acquisition, capable of projecting the school effort 

into the community and attracting the community to 

the school. 
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STRATEGIES TO TEACH READING 

Once the instructor has made a decision as to which items of the 

reading lesson he will teach, he has to select an appropriate 

technique. Whether engaged in teaching adolescents or children, it 

seems logical that different techniques are needed for teaching 

different item types; example: idioms, sets of related words, abstract 

words, etc. The techniques used depend to a large extent on the 

objectives the teacher has for teaching the vocabulary. 

The understanding of a reading can be achieved if the teachers 

use games. Games are by definition fun, and nearly everyone would 

agree that if learning can be made enjoyable, students will learn more. 

What is perhaps not always realized is that adolescents and also 

adults enjoy games as much as children and, if the purpose of a game 

is explained to them, do not feel that it is children or out of place to 

participate 	in 	a 	game 	in 	the 	classroom 

(httpllitesli.orgit€-- chnique/De.esn-Garnes.h.lmi). 

Teachers can find the way to make their students understand a 

reading lesson. Dramatization is a good option which students enjoy; 
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visual aids are useful too. There are many ways to facilitate students' 

understanding of a reading lesson. 

Reading is the most important element in the acquisition of ahl 

human knowledge. Ruddell (1974) points out some strategies that can 

be used to improve reading: 

More than any other strategy, extensive reading is the key to 

building an adequate vocabulary. Thus far, using a dictionary and 

familiarizing a student with word formation have been discussed. 

However, both of these should be considered merely as tools, which 

will enable students to increase their vocabulary and thus make 

reading less of a chore and more of an enjoyable activity. 

A recommended procedure is for students to underline those 

words, which they do not know, looking up a word only if it is 

absolutely necessary. After they have finished reading, they can go 

back and make a list of the new words when they find that a word has 

reappeared and that the meaning has become clear. Students should 

develop a system for recording the meaning of words, which they do 

look up. This could be done either usíng index cards or a notebook. 
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Regardless of the method choRen, students should record the 

word, it derivatives, the pronunciation, the definition, and a model 

sentence. Students should review their records periodically and place 

a check mark next to those words they forget. When they feel 

confident that they know a word, they can then remove the card or 

cross the word off the list. Being systematic about new words 

encountered will help students enlarge their vocabulary. 

Intensíve Reading: 

Ruddell defines intensive reading as that kind of reading in which 

the students are responsible for covering ah l the material in the given 

text. This means understanding the given materials and being able to 

reproduce it °rally or in writing if necessary. This is the kind of reading 

required for studying various content areas in the language; e.g 

science, mathematics, etc. 

The reader must be able to recognize transitional signals such 

as first, then, next, after, finally, etc. connectives identifying 

relationships between sentences or larger than sentence discourse 

elements such as furthermore, therefore, nevertheless, unless, etc.. 

time relationships reflected by verb tenses such as is going to have, 
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had, should have had, etc; and other rhetorcaI devices. Before each 

intensive reading task, students may be given special vocabulary 

preparation and quéstcons to help focus on the reading. Followirig the 

reading task, they may be asked comprehension and discussion 

questions to test their understandings and to reinforce the reading. 

This is the conventional, most widely used approach to reading skí!I 

development practices. 

Skimming: 

This particular skill is one that intermediate to advanced leve¡ 

students should begin to develop. 	Ruddelf defines this as a 

"procedure for ove rviewing or previewing materlais to determine 

whether the information is pertinent to the need at hand." The reader, 

in other words, skims or moves Iightly over the surface of the text, 

looking for the outlines, main headings, subheadings, first and last 

unes of paragraphs, and SO Ofl, enough to get a general idea of the 

context. The reader does this to determine, as Ruddell says, whether 

or not the whole text is important to the reader's purposes or 

appropriate enough to read intensively and thoroughly. 
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Scanning: 

According to Ruddell, scanning is sometimes used as a synonym 

for skimming. The word scan here represents the specialized of 

looking for specific pieces of information in a written text, for example, 

looking for words in a dictionary or a telephone number in a directory. 

In scanning, the reader has in mmd specific questions to answer or 

data such as a data, word, a name, a number, etc. 

For this kind of reading, the reader's eyes scan sweep ayer the 

material much as they do in skimming, but the purpose is different, in 

scanning, the reader is looking for specific answers to questions or for 

certain pieces of information. 	Students planning to study in 

universities need to develop this kind of reading ski¡¡ in order to 

conduct research, to look up references, or to go quickly through large 

numbers of Iibrary books in a short peñad of time. Scanning like 

skimming requires training the eyes to move rapidly over the printed 

page, many times faster than in slow, careful intensive reading. 

It is important then to keep in mmd these kinds of reading and 

the purposes for which they are used. Unless studerits are aware of 

these distinctioris, they may continue to approach every reading task 
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as if it were an intensive reading assignment, lose valuable time and 

energy, and always remain slow readers. Further, unless the teacher 

¡5 clear about the purpose of the reading assignment, the preparation 

and follow-up exercise may be more mechanic& than meaningful. 

If, for instance, the teacher wants to encourage general reading 

fluency, he or she will not burden the students with great numbers of 

highly specific questions on minute details in the reading. This might 

be appropriate for intensive reading in science, but not for general 

comprehension of a short story, where questions of a general nature, 

overall concepts, main points, and key features are most ¡mportant. 

Signfficant research has been directed toward identifying the 

strategies of techniques used by people to read well. According to Dublin, 

(1984) such strategies, which are numerous, seem to group themselves 

around the foliowing core ideas: 

Adjusting attention according to the material: 

Not al¡-reading matter is the same. 	Different types of materlals 

require different reading modes. Some selections should be read 

quickly without bothering about details; others require careful, 

deliberate attention. Good readers continually shift and adjust their 
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attention according to the nature of the reading as well as their 

objectives in reading it. 

Using the total contexts as an aid to comprehension: 

The meaning of selected material lies not onty in those pages, 

which it appears, but also in the total context of the book, or periodical. 

Good readers use al¡ of the matter including the table of content, as 

well as the chapter and setection headings, as quick aid to 

com prehension. 

Search reading: 

A more attentive approach than skimming, search reading ¡5 

usually appropriate for expository prose. The reader makes use of key 

words or groups of synonymous words and expressions, which the 

author has utilized to avoid the fault of repeating the same word too 

often. The reader looks repeated elements of al¡ kinds that present 

new ideas or themes. 

Predicting, guessing, and anticipating: 

These three words describe what good readers do as their eyes 

quickly go dawn a page of print picking up meaning in bunch, so to 

71 



speak. On the word leve¡, the reader guesses the meancng of 

unfamiliar words by using the context. On the syntactic leve¡, they use 

what they know about the forms of the language to extract meanÉng 

without actually reading ah the words. 

The idea of a dialog between author and reader is a part of the 

process of predicting and anticipating. The reader tends to anticipate 

the author's words before he encounters them on the page. 

Critica¡ reading: 

A more sophisticated form of predicting rs reading crcticahly, or 

reading Lbetween  the unes" by looking for the meaning behind the 

author's words. This involves strategres such as looking for 

inferences, implication, tone of voice, etc. 

Receptive reading: 

Careful reading is called for when the reader needs to use the 

information, typicalhy in a learning situation. In this kind of reading, 

assocated pnmarily with 1information dense" material, the reader gives 

attention to the supporting ideas that back up arguments, and use 

some strategies such as reading paragraph by paragraph, 
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summarizing the main ideas of each paragraph, underlining, making 

notes in the margins about questions to ask later, and writing a 

summary after reading in order to retain the material. 

Using textual discourse devíces: 

Effective readers make use of ah the syntactic and a rhetorical 

feature the author has provided, Textual discourse devices provide 

unity or coherence to a piece of writing. In narrative writing, for 

example, unity comes from a sequence of events set out in 

chronological order. In expository writing, unity is achieved through 

the words and phrases the writer employs to connect the ideas ir 

sentences, paragraphs, and larger segments. The good reader makes 

use of this prescription to writers: te¡¡ the reader what you are going to 

say. 

Synthesizing knowledge: 

The most elusive but probably the most crucial strategy is 

making use of previous kriowledge. Even fbr extremely proficient 

readers, it is a tedious, difficult task to read aboüt totaily unfamiliar 

subject matter. lr alI reading, one must bring to the activities al¡ of 
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ones cultural knowledge and experience in the real world, to get 

sense from the printed page. 

On the other hand, Krashen (1985) suggests severa¡ useful 

strategies for improving reading comprehension. 	Following he 

sustained "Silent Reading Approach," in which student read whatever 

they want in class and the teacher does the same. This procedure is 

carried on daily for five to fifteen minute periods. The results are not 

immediate but, after a year or so, significant rmprovements in reading 

comprehension and vocabulary are reached. 

Krashen also suggests that teachers read to their students. As 

they are read to, students get a better feel for the language and its 

structure. Overshadowing any one particular strategy is Krashen's 

belief that, in order to learn to read, one must read. Reading is good 

for language acquisition. It promotes better spelling; better writing 

skills, higher reader comprehension, and a more advanced 

vocabulary. 

It s belíeved that this chapter will serve first, as a guide for 

English teachers in carrying out their responsibilities in teaching 

74 



English as a Second language, by providing them with some ideas 

about how they can be more effective as foreign language teachers. 

Secondly, this chapter should encourage good teachers to follow 

research and new developments in the field in arder to make English 

language instruction more interesting for students who need to learn 

English. For the purposes of this master thesis will be provided some 

techniques that can facilitate learners' reading comprehension as well 

as effectiveness of the English language acquisition. 



CHAPTER III 

This research focuses on the use of teaching techníques that 

can help third grade English language learners to overcorne sorne 

reading problerns. This attempts to dernonstrate that appropriate 

reading strateg les lead students to cornprehend Iessons. 

The selection of this material was based on the idea that reading 

comprehension is an integral process and certain strategies may allow 

students to interchange information, ideas, with the teacher and other 

classmates, thus, facilitating the comprehension of the readings in 

English which are incorporated into their instruction. 

PROCEDURE: 

The professional literature related to the topic under investigation 

was reviewed and the most important points were presented in a 

summary in the second chapter of this document, entitied the Review 

of the Literature. 

A letter was written requesting the permission of school 

administrators to gather data in the school selected for this study. The 
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cooperation of ah l English teachers who instruct the 3rd, 4th  and 51" level 

of the Oxford School was requested and received. 

This research basically consisted of the development of 

instructional materials and an application and evaluation of some 

instructional techniques for teaching students to read in the English 

language. This was an attempt to demonstrate that students interest 

and motivation were higher if readings were used regularly in the 

instructional process, helping to improve the English reading 

comprehension skills. 

The population under study was composed by all the students of 

3rd, 0, and 5th  level attending the Oxford School. The 3rd  grade was 

selected randomly, then a pre-test was applied to ah l the students of 

this grade to get information about their reading problem skills. Then, 

the third grade students were divided into two balance groups: the 

control and the experimental group. The results of the pre-test helped 

us to form the groups in an appropriate way, so that the experiment 

could be developed. The experimental group was in contact with 

some innovative techniques and the other, the control one, used the 



traditional reading techniques used by the teachers who teach reading 

in this school. 

The experimental group was exposed to the innovative 

techniques in a different classroom and at the end of each reading 

content, ah l students were integrated in order to see if their 

comprehension in each lesson was better or worst than those in the 

traditional group. The post test helped the researcher to compare if the 

effect of the innovative techniques facilitate a better understanding of 

the readings or if these techniques did not have any significant 

influence in the way students can improve their reading skills. 

The techniques developed in third grade were performed in one 

bimonth of class. The techniques to be used were Poster Displays, 

Questioning , and Previewing. Poster Displays consisted of the use of 

drawings or pictures. Some pictures were shown and students should 

relate them with the content. Questioning was used as a tool to the 

pre and post reading. For example: teacher asked some questions 

based on the topic in order to help kids to grasp the meaning of the 

short reading. Previewing was applied to help readers predict what is 

in the text and facilitate students' comprehension of the text. For 
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example: teacher asked students to read the title of the reading and 

give some opinions about the possible content 'of it. Thus, due to the 

length of the text , it was divided into four sections with subtitles so that 

learners could understand the main ideas and sequence of the story. 

The hypothesis was tested by using the t- student statistic in 

comparing two population means. The hypothesis to be tested are: 

Ho: Me  =Mc 

Ha: Me> Mc 

Where Me means the population score mean of those learning by 

using the innovative techniques and Mc the population score mean of 

the traditional techniques used by the third grade teacher. 

The hypothesis of this research was based on the assumption 

that the use of innovative techniques could improve student's reading 

abilities so that they can read better in the future and it is represented 

Ha: Me>M, . The data gathered is presented in details in the findings 

section. 
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One questionnaire was administered to the third graders with the 

purpose of identifying their leve of motivation, their own perceptions of 

their reading problems, and their opinions about the techniques. A 

similar questionnaire was administered to their teacher. 	A third 

instrument was administered to the fourth and fifth grade teachers to 

elicit their insights and opinions about the reading problems of this age 

group. 

Responses to the items of the questionnaires analyzed and 

presented in the findings. The information resulting from the review of 

the related literature together with the results obtained from the 

application of the questionnaires led to the conclusions, which are 

found with the resulting recommendations in Chapter IV of this study. 

Population and Sample 

This study was conducted with third grade students of the Oxford 

School in Santiago, Veraguas. The Oxford School is a private bilingual 

school in Santiago, Veraguas. It offers bilingual education in the kinder, 

elementary, and secondary levels. This school opened in April 1992. It 

was located on 8 street in Santiago de Veraguas in front of La Abeja 

bakery. It began with twenty six children and four teachers. 
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Later, the Oxford School was located on Avenida Sur in Santiago up 

to 2002. Nowadays, this bilingual school is locatea in 2nd  street in front of 

the Old Hospital. It has one hundred and twenty-six students and twenty-

four teachers. This research was conducted with twenty students of the 

third grade. The age of this third graders may be around nine years old. 

For the most part they carne from middle and upper middle income 

families of Santiago. 
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CHAPTER IV 

FINDINGS AND CONCLUSIONS 

This chapter provides information about some techniques useful to 

overcome reading deficiencies (Appendix A). It also presents some 

important observations made by the researcher who piloted the 

techniques applied; the data and explanations resulting from the research, 

and the instrument administered to the participating students (Appendix B) 

and to the participating teachers (Appendix C); and recommendations 

resulting from the analysis of this data. 

OBSERVATIONS: 

During the period of time in which these reading techniques were 

piloted in the classroom, the researcher who piloted it made many 

interesting observations. Among the most important observations are the 

following: 

During one bimonth that these techniques were applied, the 

students who belonged to the experimental group did not feel 

inhibited because of the classroom's division. 
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The reading employed was May Whatever You Do Next 

Continue Dawn, by Jerome Fletcher. The first activty 

consisted of the application of the Previewing technique. At the 

beginning students had problem to understand what the reading 

was about because of the new temis presented in the titie, as a 

consequence the Poster Displays technique was used to clarify 

students ideas showng them sorne pictures based on the 

reading. 

To facilitate students comprehension this reading was divrded 

into faur sectons so that third grade learners could grasp the 

main idea and vocabulary of the story. These activities allowed 

students to participate in class and developed practice to 

reinforce knowledge. For instance: development of matches, 

written sentences, underlining, complete statements, oral 

questions, questionnaires. 

Sorne students who carne from another school had problems to 

comprehend the reading, but with the individualized attention, 

they could be helped. 
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At the end of each short reading part, students got the reading 

idea and they were able to write short sentences about the topic. 

These techniques aiso aliowed catching the student's attention 

avoiding any misbehavior by the learners. 

Third grade students were not ()n'y deveioping their reading 

skilis, but they were also enjoying and learning. 

As the techniques were accompanied by practices, the students 

had to demonstrate that they had read carefully. Each student 

wanted to earn a good grade, so they were motivated to prepare 

themselves as well as possible. 

Some students, who had never participated in these kind of 

instructional activities showed such interest in the readings that 

they asked the teachers to c,ontinue using them after the 

research period. 
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FINDINGS: 

Three sets of questionnaires were delivered to third grade students, 

teacher of this grade, and other teachers from fourth and fifth grade. The 

questionnaire administered to the third grade students consisted of a set 

of seven questions designed to elicit students reaction to English reading 

techniques, after the period during which the reading techniques were 

used. The use of this questionnaire was based on the assumption that 

the application of the new techniques would sufficiently affect the student's 

responses to the question naire so that the scores on the instrument could 

be a valid indication of their reactions to the new activity. Each question 

had five options with a point value from four to zero (Appendix B). 

PRESENTATION OF THE QUESTIONNAIRE RESULTS 

In response to the first question as to whether or not they liked 

English language. There were five options: 

 

The first option said: 	 Definitívely yes 

  

            

The second option said' 	Yes 

   

The third option said: 	 Sometimes 
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The fourth option said: 

    

No 

 

         

         

The fifth option said: 

    

Definitively no 

 

         

These questions were answered by nineteen students and the 

results are presented in the graphics below: 

GRAPHIC N° 1 

Do you like the English language? 

5 5% %  

37% 

     

10 Definitevily yes 
!O Yes 

Sometimes 	II 

4 0No 

Question number one asked if they liked the English language, 37% 

of the students answered definitively yes and 53 % said yes, so the results 

showed that 90 cio of the students like the English language. 
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5% 

32% 

21% 

GRAPHIC N°2 

Do you enjoy studying English? 

O 1 love it 
O 1 like it 
• Sometinmes 
O No so much 
• hate it 

In response to the second question as to whether or not they enjoy 

studying English, 42 % of the students answered that they loved it and 

21% said that they liked it, so 63% of the students enjoy studying in 

English. 



GRAPHIC N 03 

Do you like reading in English? 

5%5% 

59% 

O I love it 
11 like it 

Sometimes 
Not so much 

E I hate it 

The third question asked if they liked reading in English, 59 Vo of 

the students answered that they lave it and 26 <Yo pointed out that they 

liked, so 85% of the students were motivated to read in English. 
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Do you have problem to read in 
English? 

GRAPHIC N°4 

16% 

i O Reading is easy 
No 

O Sometimes 
O Yes 

Many difficutties 

Question number four asked if they had difficulties to read in 

English, 48 % of the questioners answers that reading is easy and 16 c1/0 

informed that they did not have difficulties to read in English, so 64 % of 

the students considered they do not have problem to read in English. 
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57% 

E Definitely yes 
E Yes 
E Sometimes 
E No 
O No Way 

14% 0% 
	 29% 

GRAPHIC N° 5 

Do you consider that these 
techniques can improve your 

reading skills? 
0% 

The fifth question said if they considered that these techniques 

could improve their reading skills, 57% of the students answered yes and 

29% expressed that definitely yes. As a result 86 °/0 of the students 

considered the techniques applied as being more effective. 
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42°/0 

37% 

GRAPHIC N°6 

Do you consider that these techniques 
can be applied in most of your English 

subjects? 

E Definitely yes 
E Yes 
E Maybe 
E No 
EI Never 

In response to the sixth question as to whether or not they 

considered these techniques could be applied in most of their English 

subjects, 42% of the students answered that definitively yes, and 37% 

said yes, so 79% considered the techniques applied as useful for most of 

the subjects. 
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GRAPHIC N°7 

Do you consider that you can read 
better in the future using these 

techniq ues? 

42% 

E Defin ¡te ly yes 

13 Yes 

'OMaybe 

UNo 

LII Never 37% 

   

   

      

Fina uy, the seventh question asked if they believed they could read 

better in the future using these techniques, 79% of them answered tliat it 

could be possbIe. 
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EXPERIMENTAL GROUP 	CONTROL GROUP 

1 Post 

Test 

Student 	Post 
Pre Test 

N° 	 Test 

Student 

N° 
Pre Test 

3.9 5.0 3.2 3.4 

3.7 4.7 3.7 3.9 

5.0 5.0 3.9 4.5 

4.5 4.7 3.4 4.7 

4.5 5.0 4.5 4.7 

3.7 4.5 6 3.7 4.7 

4.5 4.7 4.5 5.0 

3.4 3.9 4.2 4.7 

4.5 4.5 9 3.1 4.7 

3.1 4.5 10 	4.5 5.0 

1 

2 

3 

7 

8 

9 

10 

PRESENTATION OF THE PRE AND POST TEST 
EVALUATIONS 

Then, we were prepared to conduct the test statistics stated in the 

methodology. We tested the following pair of statistical hypothesis: 

Ho: Me  =Wic  

Ha: Me  >Mc  
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Hypothesis testing: 

To test the hypothesis, the researcher had to compute severa¡ statistic 

measures such as the mean, the variance, the standard deviations 

and t- statistic as follow: 

First, t was estimated the arithmeUc means: 

Control Group 

Experimental Group 

X 465 

	

X,= 	
46.5 

_ 
10 

II, VARIANCES 

Control group Variance 

x2(4 
20747_(:) 	 

	

n  - 	 22610 

n-1 	 9 	 9 

Experimental Group Variance 

•1 

2 ( 	i 	
21723 (465)

-  
 

fi 	 10 	- 1 0046 

	

= 	-1 	
- 	

9 	 9 
	 = 01116 - 

2 	
n 
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III. STANDARD DEVIATIONS 

Control Group Standard Deviation 

Sc 	017 kIT2512 = 0 5012 

Experimental Group Standard Deviation 

S, 	= \/0 1116 = 0 334 

Weighted Variance 

S ,2(n — 	Se 2(n„ 1) 
+ —2 

2  
0.2512(g)+ 0.1116(g) 3.2652 S„ 	 - 0.1 8 14 10+10-2 	18 

Test of Hypothesis 

 

X, — 

 

4 65 —4.530 	0 1200 — 0 63 
¡S 2  S 2  

11 n, 

     

0 1814 0 1814 	0 1905 
`/— 10 + 	10 

= T2 ,n, + 	2 —W05,-1-10+10— 2— TO 05,18-1 734 
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Tt = -1 734 
	

T = 0 63 
	

Tt 1 734 

According to this result, data does not support the hypothesis. 

Consequently, it has not been demonstrated that the innovative 

techniques we suggested promotebetter'resuIts in the development 

of the. lea rnersreadingskiIIsthan the. traditionaLones. This is soat a 

005 significanceIeveIF: 

It isimportantto pointout that the students got better results in 

the post test than in the;pretest, but they, difference was not 

significant at 0.05ievek. 
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RESULTS OFTHEQUESTIONNAIRE APPLIED TO THIRD 

GRADETEACHER ABO.UTTHETECHNIQUESIEMPLOYED: 

Third gradeteacher;considered Poster DispIays.Questíoning, and 

PreviewingvaivabIe tech niques-  to m otivateand.encourage students to 

comprehend readngs. 

These techniques faciIitated-theusesohiocabuIary and avoided 

leamer's transiation into Spanish language: 

At the same time, these techniques encouraged learners to 

participate and allowed them to clarify any doubt 

The .use: of pictures: helped Iearnerstoassociatethem'with 

phrases,: sothey could: cornprehend':the. readingtexts: better, 

because studentsIexiconin thiieveLisnotso:broad. 

These techniques aHowed. .the, students active participation in 

English and in the practice performance: 
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ANALYSIS OF THE QUESTIONNAREAPPLIED.TO FOURTH 

ANO FIFTH GRADE TEACHERS. 

Questionnaires: apphed, to the -teachers of fourth and.:ffth-  grade 

presented;interesting: resuIts;too:.. Thisquestionnaire-consistedof ten 

questions;. 

Question number onewas about what typeof.. reading matenaIs 

English teachers use, as well as if they selected specific readings and 

how often. In this question, teachers answered that they use readings in 

science, spelling, grammar, and reading subjects. These readings are 

based on fictions, fables, scientific facts, entertainment, mystery, and 

ghost stories. They pointed out that:therewere specificreadings used 

accordingto:the Iessons. thatthey should:follow: in theirprograms: 

The second question., askedi-how they used - these readings. 

Teachers stated that. they: usereadiñg, asa tool to increase students' 

vocabulary, to introduce unknownwords to,reinforce.some grarnmatical 

structures, to elicit a to. encaurage exchange: Of 

ideas aniong leamers, so that— - lea rners"could feel motivated to read these 

readings. 
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In response to the. third: question, if they,  had: observed sorne 

student's problems to comprehend. readings. They expressed that it 

happened sometimes. bcause of the1ack ofcomprehension of sorne 

technical, words;• and idiomatic. expressions. ThUs,, in response to the 

questio rrnumber four: about what techniques,  they,  used :to: help learners ¡n 

their readingprobIems, they answered:that.theyuse:role:plays, debate, 

group work, underliningquestionnaires, probIemsoIvingand so forth. 

Question number five asked whether or not they considered that 

students enjoy readings that school provides them. Teachers stated that 

students sometimes enjoy the readíngs, not always because they are so 

complex taking into consideration students background knowledge and 

ages. 

Qüestiorrnumber six asked-1f they considered;that. PÓster Displays, 

PreviewingQüestioningtechniquescouIdbe;useftiL.In4he,  development- of 

the Eñg!ish Ianguage: ski lls. Téachers belleved that these techniques 

could foster a great achievement in theEngIishIanguage skiIIs. 

Thenext question asked whether or nottheconsidered thai these 

techniques could be difficult to comprehnd for the students. Teachers 
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said that they considered that these:techniquescould: be very useful to 

help students' to grasp .the idea;of a. readingbecausethey are very active 

and interesting. At the same time,-; questÓrn severr asked if they 

considered that learners could presentprobIemsto:develop the practice. 

TéachersL.considered that it would not, happen because: the individual 

attention a llowed teachers -to clarify dou bts in thestudents. 

Finaily, question number nine asked»that'ifthey.. considered that 

these techniques could be apphed in most of the English subjects. 

Teachers pointed out that Posters Displays could be used depending on 

the reading content as well as Questioning and Previewing, and that they 

were very necessary to provide students hints or guidelines about the 

reading context. 
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CONCLUSION 

Ah i of the-- teachers;.-  who: participated-  in this study, made 

interesting observations, which in conjunction with the students' 

answera- talthe questionnaires,- the -results-  of. the pre and post tests, 

the general.  observations made, by the,..-researcher, resulted in the 

following-  conclusion: 

> 	In spite-• of their limited. knowledge of the basic 

language elements and the four basic language skills, the 

students who participated in this study, found the 

techniques effective and enjoyable. The student's attitude 

toward the instructional techniques was obviously positive 

because some. of them found,-.the techniques.,_ interesting, 

useful, and relevant. 

>- To overcoma.readingiproblemsyit, is important that 

since kindergarten; kids may be familiarízed with the 

phonoiogical system based .on the,relations.of ietters into 

words and.theuse:of vocabularyto-,bel,familiárizedmith the, 

reading comprehension. 
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> 	Thus, with theuse-of thesetechniques, teachers can 

overcome: thereading..problerns;and:a1so help. learners in 

the deveiopment ofthespeaking,. writing and listening 

sk ¡lis becauseread ¡ng faciIitateslearners acqu is ¡tion of the 

la nguageeiements for comm u nication 'pu rposes. 

> Moreover, Póster- Displays Previewing, and 

Questioning wereusefúl:techniques toovercome reading 

problems, but there are also other techniques described in 

appendix A, that are available to help kids to overcome any 

reading deficiency, especially in subjects such as science 

and reading that due to their complexity affect the student's 

comprehension 

> 	Tñe researcher can nofr reject: thenull hypothesis 

(Ha.), . Therefoi 	there was. no; suffident statistical 

evidenceto support the alternative-hypothesis Ha: Me > M 

That mearis , the use of ¡nnovative techniques will not 

¡ m prove the students. reading' skíl lsthan1hetraditionaIone 

Nevertheless, it was demonstrated that the: teehniques 

applied enhance motivation helping::to;'develop a positive 
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attitude toward the4eadinwactivity whichis, an important 

element in learníng:and.developingrAny linguiátic skill. 
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RECONIM ENDATIONS 

Tbe recommendations::here stated• are considered useftil in 

obtaining better results in the---reading process, bothasanactivitr to 

increase students' interest in Iearningthe English Ianguage, as well as 

in deve1opingreadingcornprehensionand:otheÑangtiageskiIIs. 

Althoug, thebenefitsresuIti ng fromihe useof these-techn ¡q ues 

with the sampte- group werenot. signifiantaccordingto:thestatisticaI 

evidence to support the Ha hypothesis, it is recommended to develop 

more research in this area, so that ¡t can be demonstrated if the 

¡ nnovative techn iq ues facilitate student' s bral n development ¡n 

constructing and creating new structures more than just developing 

their reading skills.. 

The: techniques:. such:.; as. Póster DispIays, previewing and 

questioning, are recommended. as useful techniques, to develop 

students positiveattitudetoward readingwhich in turn may help to 

improve their reading abilities. 

It is recommended that the teaching techniques should be 

varied, so that students experience something different in every class. 
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This contributes to- makeclassessnore enjoyablefor both'students:and 

teacher, and most importantly, students do-not feel-uninterested in'the 

class. 

It is-. important' that teachers-  use-,  appropriate-- visual aids 

according..to. the,  reading,topics;-,,and•it isTecommende±thatteachers 

know the procedureofeach techniquefirrordeEto:gptgoodzesults7 

In order to promote the development of English communication 

skills in the classroom, teachers are urged to comment on the readings 

in English as well as to motivate students to do so. 

Finally, to apply these.ltechniques-3eactiers should consider 

students level, subject studied,:_background7knowledge,., interesty and 

objectives so that.studentsxan gptsuccessful resuits in-their students 

performance.,;-.. 
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READING TECHNIQUES GUIDE 

a.1 SEMANTIC MAP: 

Characteristic: The first activity that activates students 

appropnate background knowledge of a given topic is the semantic 

map (Freedman and Reynotds (1980); Heimlich and Pittelman (1986)) 

The map is an organized arrangement of vocabulary concepts which 

reveals what students already know about the topic and provides them 

with a base upon whch they can construct the new information 

learned from the text. 

Procedure: 

The teacher begins by telhng students the topic they are going to 

read about, and then asks them to make free associatons with it. That 

is, students write down whatever words they think of when they hear 

the topic. Then the teacher asks students to group their associated 

words into categories and helps them label the categories. After 

reading the selection, the students may wish to revise the original 

map. The resulting map is the integration of students' pre-existing 

knowledge and their knowledge acquired from the text. 
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At.  first, students: may have-- difficulty in categgrizing free 

associations. The teacher can help:them-by conductiñwtheidiscussion 

with the whole class. When studentw-offer- their-associations, the 

teacher can list the-responses-on thechalkboard and discuss with the 

students:howlo_put the.associations.lnto categpries±and_what to label 

them. If therejs.more than one.way. to  .constructthe-relations among 

different concepts-, the teacher-  may show-  students the different 

possibilities. This demonstration• indicates how. concepts can be 

organized around a topic. 

After some illustrations, students can be divided into groups to 

carry out the discussion in teams. Interestingly, each group will 

usually come up with different versions, categories;  and labels. The 

teacher may ask a representative frorrreach-groupto draw the map on 

the• chalkboard:. and decide,: if • the concepts-z are appropriately 

constructed. Ffom-  the:Edemonstration, modeling, and discussion, 

students themselves will gradually learn how to. categorize and label 

associations appropriately.. Thesame procedure:can be applied to the 

post reading discussion'aboutrevising,thenaps-: 
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When generating-associations7 students areJencouraged to look 

up new words in their :dictionaries:. Thelteacher.:may also consult a. 

dictionary, preferably English=Eñglish-;:tózhelp thestudents determine if 

the meaning.and:usage,of new words.fit the topic. 

The,following is a.---brief:sample;:.of:w..semantic ,map done by my 

students on the topic of-North-American-Indians:,  

Hunting: buffalo, spear, bow, and arrow 

Lifestyle: nomad, riding horses, tent 

Clothing: animal skin, long hair, feather 

Ceremony: chief, dance, song, legend 

Movie: Dance withWolves;Pbcahontas 

a.2 QUEST1ONING: 

Characterittic:-  Another- 	activity is questioning. 

Questions-may be-  generated-by the' teacher or by the -students and 

should be done - before- the-- reading,.. rather than after the reading. 

Reutzel (1985) has:proposed thez-Réconciled Réadihg Lesson to help 

teachers form effective pre-reading questions. Téachers;-. who adopt 

the Reconciled Reading Lesson, reverse the textbook sequence by 
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forming pre-reading questions from the comprehension questions that 

appear in the textbook after the reading selection or in the teachers' 

manual- A problem in class is that not ah the questions originafly 

designed as post-reading exercises can be appropriately converted to 

pre-reading activities. For instance, a question hike "What is the main 

idea of the second paragraph?" does not provide learners any chue to 

the content of the passage and falis to stimulate their prior knowledge, 

which wouhd enable them to make feasible predictions. 

Procedure: 

How do students generate text-rehated questions even before 

they read the passage? Williams (1987) gives an interesting three-

phase approach to reading, with particular attention to the pre-reading 

phase. The approach begins by introducing the topic of the passage 

that students are going to read. Once the topic is presented, students 

are asked to work in groups and write a hist in two columns. The first 

co$umn Rsts things about the topic that they are sure of, and the 

second histening that they are not sure or do not know. 

It is suggested that each member of the group in turn volunteer a 

fact or question, so that no group member is neglected Afterwards, 
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the teacher asks a representative from each group to write one or two 

items, which other groups may not have, thought of, to be tncluded. In 

the reading phase. Students are asked to read the text to verify what 

they were sure of and fnd the answers to questions of which they 

were not sure 

Using the list on the board, the teacher can ask students which 

sentences provide evidence for their responses. In the post-reading 

phase, the students are assigned tasks, which consokdate their prior 

knowledge of the topic with information acquired from the text. For 

example, they may write a count of whales based on the information in 

their Iists, or they may research the questions on their Iist that have not 

been addressed in the text. 

William's (1987) three-phrase approach provides an interesting 

way to activate students' prior knowledge and enhance their motivation 

to read. However, it has its practical Iimitations. For example, it may 

not be appropriate for an opinion-giving texts or fiction. It ts best used 

with text that provides factual information. Furthermore, the length of 

the text should be moderate, because longer passages, which usually 



express more complicated concepts, may open-too_ many possibilities 

for the students to questions. 

As a result, the. students may spend too:much time:generating 

questions,in the pre-reading phaser  and the list- ofqyestion may:beztoo 

long to handle effectively. Onwpossibla- solution- to thislproblem is-Jár 

the teacher to. divide,the-text intossections and implement- the::approach 

section by section. 

a.3 PREVIEWING: 

Characteristics: 

The aim of previewing is to help readers predict or make some 

educated guesses about what-is-in theAext andahus- activateeffective 

top-down processing:for readingz.,comprehension:_ Severarstimuli_ in a 

text, such-7 as the title, photographs,: iltustrationsr-or-subtities. are 

usually closely connected7tcy-thezauthor's ideawand content. So, 

based on any of them; students can r make predictions about the 

content of the text. To make:- more .specific predictions, however, 

students obviously need more gpidance. 
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Procedure: 

The.following guidelineszarrhelp: 

> Ask -thei-studentslo:readAhellitiamff.th'e5artici. Db-they 

know anythinTaboutthis,subject? 

Havether students: real the-first: 	ragraphsy.  which 

generally introducelheAopics.:,dilcussed:in-thedext Can 

they determinegenerai themes'of thelext7 

Then ask them to read the first sentence of each 

paragraph, usually the topic sentence, which gives the 

main idea of the paragraph. Can they determine the major 

points of the article? 

)=.- Read,. the,- last paragraph;-  thisz oftes---  reveals the 

conclusiónsmUtheuauthor-  Havedhentudents-discuss how 

thezauthororganizesdhw:infórmation-to:present 

 

bis point of 

view. 

The. studentslt- therr read thes-entiret articie for more 

detaiied.infórmatiónr, Sitice,they-  already have- in overview 

of the text, .they carrunderstand- the-rest of the information 

much more easily. 
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The successful application of previewing-  depends on the 

presence of certain conventional'features-,of English-writing, namely, 

topic sentences and paragraphs-  of introduction-  and...conclusion. 

Flowever, not all kinds_of text havalhesashetorical features: Often, an 

expository .passage.follows thelDatterrrmore closely_and;- therefore<;  is 

more-suitable-for thez_steps described aboye? 

B- MOTIVATION ACTIVITIES 

Since coaxing children to read can often be a major .problem, 

teachers need to use every available resource at their disposal to 

motívate young readers. Building a foundation for a class-based 

reading program begins with an informal classroom atmosphere. 

Lea rners should be able to identify closely with7the- teacher, as a 

reading mentor, who is.. 	 .own-zsearly reading 

experience-; 	with-  young:';1earners-,1 Thé • usa:: 	audiotapes.T. -and 

videotapes1-,  .althoug,h-  useful in in itiatinwthe: further exploratiomof text, 

do not replace teachers-  who-  arouse; students interests by reading 

aloud-selected extracts from well-chosen texts. 

According to Latha (1999), thebllowing strategies, and activities 

are very valuable in encouraging reading,:, 
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b.1 READING TEAMS: 

Divide the class into reading teams that are named after popular 

reading series such as The Sweet Valley Kids and The Jug Valley 

Juniors. Children can create attractive bookmarks and badges to show 

their allegiance to their particular teams. Two large posters with the 

names of these teams may be prominently displayed in the class. 

Each team members name should be inscribed on a broad arrow 

which points towards a central target area. 

Regular glances at the signatures on the book list of each child 

allow the teacher to draw a smihng face or a similar symbol on the 

arrows of individual readers. A predetermined number of rewards 

enable the team to earn a colorful sticker in the central target area. At 

the end of the agreed period, the team with the largest number of 

stickers in the area, as well as the runners-up, earns rewards that 

have also been negotiated by teacher and puplis in advance. Prior 

discussions between the teacher and pupils should determine realistic 

targets and set time-limits to fulfili the ongoing aims of the 

programmed. 

With the help of the art teacher, reading teams may design and 

display colorful collages composed of favorite book tities. Young 

1,75 



learners should also be- encouraged to develop-  visual literacy by 

translating verbal texts, like•short stories-and -.poems intwvisual.lexts 

by means of pictures and graphic 	 This_typaof -activity is 

useful in fosterinwinferential comprehension, allowing students:to, read 

between-  thalines: 

b.2 POSTER DISPLAYS: 

Class posters displaying-, newspaper reviews, illustrations,, and 

synopses from publisher's catalogues may create an awareness of the 

variety of publications produced for young readers and help everyone 

to keep track of new books by favorite writers. 

b.3 BOOK REPORTS: 

Children should submit brief, structured ,book reports; whictrare 

written -under specified.headings:,. Thesamay includa:aliStingi9fmain 

ideas --and:supporting'detailsthadiscussion-  offávoritacharacters,- the 

reader's personal opinions,,or ashort- section on- vocabulary extensioft 

Reading actívities thus- become more focused and enable children to 

become more coherent and concisa in their responses. Sinca the_-

reading prograMmed allows children to have input into the selectíon of 
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core reading materials, getting -students-to:read the=textsandlto:submit 

book reports- is not as onerous. a task for the teacher aslit 

Written reports can play a .vital.-rolorin promoting:critical .literacy. 

According. to..Latha (1999), reading_"...should be treated as creativo 

and.. challeng.Ing- and: interpretativo:" Reciprocal-  reading based on 

structured book reportsTencouragesr interactions-and:debates;_ thereby 

proving a useful starting. point for critically examining texts., Students, 

who have read the -same:texts;_ tend:_to.-_interpret-..thesefrom-  varying 

perspectivos, and it soon becomes apparent that a particular text can 

evoke a variety of individual responses and interpretation s. 

Thus, children learn that meaning does not reside in the text but 

is created by their own unique interactions with the text. 

b.4 CREATIVE ACTIVITIES: 

Teachers can motivate,childrerutonread, by, developing practical 

as well as-  creative-'activities,linked..-to:thowarious-.subjects. This may 

includesuctr-  diversa:- activities as-building kítes or model airplanes, 

growing herbs, or preparinw. simplemeals.•. The science and 

geography • teachers_ can-  help-, selootzsuitable, reading materials for 

these types of activities, 
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Show and Te¡¡ sessions actas links between reading. nonfiction 

and encouraging expository oral discourse 

b.5 READtNG/ WRITING. AREA: 

A specific'= areaof the classroom should' be reserved: for the 

children's own writihg Time should" be setat regular intervals for 

reading and discussing materials. lrr multicultural classrooms, the 

writing wall can become at, fórum' for: crosscuIturaI:. exchange, 

especially if individuals or groups are encouraged to write down and 

illustrate short family histories or popular folk tales from their own 

communities. Producing class magazines that cater to a variety of 

interests and abilities can integrate the processes of reading and 

writing 

b.6 OUTStDECLASS. ACTI VITI ES: 

only increase the 

reader's motivation, but they aIsoenable the teacher to overcome the 

constrairits imposed by having large: numbers of students in small 

classrooms. Reciprocal a nonreciprocal reading ski¡¡. (Widdowson 

(1978)) can be achieved moreeasily in arr outdoorsetting. Reciprocal 

reading allows students to interact with one another in interpreting 
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these materiais. it can' include choral renditions of poetry, oral book 

reports, and dramatizations of short stories. Téammernbersmayuse 

this environment to boost team-reading targets. 

Nonreciprocaireading1: which, enabies thestudents: to, interpret 

and»understand information according. to their:own experiences can 

be incorporated-  quite. easily into outdoor. reading activitiesv since 

children are often content tofihd cooi, shady areas, to:readbooks 

undisturbed. The teacher can derive maximum benefit from the 

relaxed atmosphere by having individual consuttations with students 

who are expertencing difficulty in attaining the minimum targets. 
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4 	 3 	 
me encanta me gusta 

1 	0 
más o menos 	no mucho lo odio 

2 

APPEN DIX B: 

Cuestionario para estudiantes 

Lea cuidadosamente. Luego encierre el número que más se acerca 

a su opinión de acuerdo a cada pregunta. Por ejemplo, si su respuesta 

es "no" definitivo o "nunca" encierre el número que está sobre dicha 

palabra. Encierre un sólo número para cada pregunta. 

1 ,Le gusta a usted el idioma Inglés? 

4 	 32 	1 	 0 
definitivamente sí 	si 	algo 	no 	definitivamente no 

2.,Disfruta usted estudiando inglés? 

4 	 3 	 2 	 1 	0 
me encanta me gusta 	más o menos 	no mucho lo odio 

3. ¿Le gusta a usted leer en inglés? 

4.Ha tenido usted dificultades para leer en inglés? 

4 	 3 	2 	 1 	 0 
leer es fácil no 	algunas veces 	sí 	demasiadas dificultades 
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S. ¿Considera usted que las técnicas usadas:: esta: bimestre 

pueden mejorar sus habilidades:al leer? 

4 	 3 	2 	1 
	

o.  
definitivamente sí 	Sí aIgp. 	no 	de: ninguna manera 

6. ¿Cónsidera usted1 que-estas-técnicas deben ser.. aplicadas en 

la mayoría.de sus.materias? 

4 	 3 	2. 	1 
	

o 
definitivamente-,  sí 	sí 	quizás no 	no 	definitivamente no 

7. Considera usted que leerla más en inglés en el futuro usando 

estas técnicas? 

4 	 3 	2 	1 	 0 
definitivamente sí 	 sí 	algo 	no 	jamás 
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APPEN DIX B: 

Questionnaire for students 

Read carefully. Then, circle the number that it is closer to your 

opinion according to each question. For example, if your answer is 

definitively not or never you should circie the number that is on this 

word. OnIy circie a number for each question. 

1 Do you like studying Eriglish? 

4 
	

3 	 2 	 1 	0 

definitively yes 	yes 	something 	definitively not not 

2.Do you enjoy studying English? 

4 
	

3 	 2 	 1 	0 

1 love 	1 like 	more or less 	not a lot 	1 hate it 

3. Do you like to read in English? 

4 
	

3 	 2 	 1 	0 

1 love 	1 like 	more or less 	not a lot 	1 hate t 
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4. Have you liad difficulties to read in English9 

	3 	2 	 11 0 

read is easy 	not 	sometimes 	yes 	many difficulties 

5 Dó.you consider that th, techniques usedT dunng this:bim'onth1y 

could improve your reading abilities? 

4 	 3 	 2. 	11 	O. 

definitively yes yes 	something 	not 	no way 

6. Do you consider that these techniques should be applied in most of 

your subjects? 

4 	 3 	 2 	1 	0 

definitively yes 	yes 	maybe- 	not 	defiñitivety not 

7: WII you readmore in Eñgiisfrirrthe:futureusingthese techniques? 

4 	 3  	 1 	0 

definitively yes yes 	something. 	not 	never 

4 
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APPENDIX C 

CUESTIONARIO PARA EL MAESTRO DE TERCER GRADO 

El siguiente cuestionario tiene como finalidad que usted evalúe la 

técnica Poster Displays y Previewing and Questioning. 

1 ¿ Considera usted que estas técnicas fueron interesante para los 

estudiantes? Explique. 

2¿., Cómo reaccionó el estudiante en la aplicación de la técnica? 

¿Hubo reacciones positivas y negativas? 

Explique. 
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3, Considera usted que estas técnicas ayudaron a aclarar problemas 

de lectura en el alumno? Explique. 

4, Fueron las prácticas más comprensibles por el uso de las 

técnicas? Explique. 

UNIVERSIDAD DE PANAMÁ 
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APPENDIX C 

QUESTIONNAIRE-FO.R-THEITHIRDIGRADETEACHER 

The_followinTquestionnaire has as. purpose that you evaluate Poster 

Displays;  Previewing and .Qiiestioninwtechniques,.-: 

1. Do you consider that-  these techniques`. were.interesting for the 

students? Explain. 

2 How was the students' response:. in-,  the:-.. application of1-'these-_,  

techniques? Were-there positive and negative results?z-- 

Explain. 
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3. Do you consider that these teehniques: help: to: clarify reading 

problems in the student? Explain. 

4. Were the practice more comprehensible because of use of the 

techniques? Explain. 

37 



CUESTIONARIO PARA MAESTROS.. 

El propósito de este rnstrumento:es:lconocer quetipo de técnicas los 

maestros están utilizando para ayudar a los estudiantes en sus 

problemas de lectura. 

Gracias por su cooperación! 

1.,Utiliza usted lecturas en Inglés? Qué clase? Selecciona usted 

lecturas específicas relacionados al material? ¿Cuán a menudo? 

Explique 

2.c,Cómo las utiliza? 
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3 ¿Ha observado usted problemas en los,  estudiantes para 

comprender las lecturas? Explique: 

4. ¿Qué técnicas utiliza-ustecL para ayudar alowestudianteslen sus 

problemas de lectura? 

5. ¿Considera usted que los estudiantes.,disfrutan lasiecturasque la 

escuela les brinda? Explique_ 
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6.¿Padrían las técnicas: "Pastel-  Displays7, "Previewing7 y 

"Questioning" mejorar la habilidad..de lalectura=..delos-  estudiantes:en 

el Idioma Inglés? Explique 

7 ¿Podrían estas técnicas ser difíciles de comprender para los 

estudiantes?, Explique 

8'2 ¿podrían los estudiantes7,presentaudificultade5 para-  realizar las 

prácticas? 

Explique 	  
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9. ¿Considera usted que.  estás- técnicasIdeberían-seuaplicadas en la 

mayoría de las materias en Inglés?, Explique._ 

10. Comentarios7 
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QUESTIONNAIRE FOR TEACHERS OF FOURTH- AND FIFTH 

GRADE 

The purpose of this instrument is to know what types of techniques 

teachers are implementing to, help students, in their reading 

deficiencies. 

Thank you for your cooperation! 

1. Do you use readings in English? Vilhat kind? Do you select specific 

readings related to the material? How often? Explain 

2. How do you'uselhem? 
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3. Have you observed probems in the students to understand the 

readings? Explain. 

4. What kinds of techniques do you useto hep: thestudents;in their 

reading probems? 

5. Do you consider that the students enjoy the readings, that- the 

school offers them? Explain 
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6. Could Poster Displays, Prev iewing and Questioning be useful 

techniques to improve students' reading skills in the English language? 

Expi am 

7. Could these techniques be difficult to understand for the students? 

Expla in 

8. Could- students. have. difficulties. to: carry out the practices? 

Explain 	  
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9. Do you consider that these techniques should be applied in most of 

the English subjects? Explain. 

10. Comments. 
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READING USED 
DURING THE PRE 
AND POST TEST 



The Soccer Game 

Billy and Dad come to the park. 

They look for Don, Sam, and Jose 

Then Billy says: "Look, Dad! 

I see my friends, they are in that soccer game. 

"Billy"! cries Sam, Can you play soccer with us? 

"Yes, Can you?" cries Jose. 

Don says: "Look me kick the ball" 

Billy looks at Dad, he says I am going to play soccer. 



VOCABULARY OF THE READING APPLIED TO THE PRE AND 

POST TEST: 

Soccer 

Look-see 

Kick 

Ball 

Say 

Play 

Friends 

Come 

Game 



SOCCER GAME 
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Pre-test 

Name: 	  Level: 	  Score: 15 points. 
True or false. "T" to the true and "f" to the false. ( 4 points) 

1) Don kicks the ball 
2) Billy and Peter come to the park 
3) Jose plays soccer 
4) Billy plays baseball 

II PART. MULTIPLE CHOICE: CIRCLE THE CORRECT ONE. ( 5 points) 

1) The name of the story is: 

a. The volleyball game b. The oaseball game c. The soccer game d. The 
football game 

2) The name of the game is : 

a. Soccer 	 b. Footbáll 	c. Volleyball 	d. Tennis 

3) The name of the children are: 

a Peter and Carlos 	b. David and Sims 	c. Sam and Don 	d. 
Alex and Dad. 

4) Who kicks the ball: 

a. Jose 
	 b. Sam 	 c. Don 	 d. 

Billy 

5) Billy plays soccer with: 

a. His brothers 	 b. Dad 
	 c. Friends 	d. 

Teachers 

III Part. Write three words of the vocabulary and illustrate them. (6 points) 



READING STORY 
APPLIED DURING 

CLASS 
INSTRUCTION 



Mcty Wh.atever You Do Next 
Continge 
erome Fletcher— 

brighter and brighter until there, dressed in a 
brilliant white gown and carrying a wand in her 
hand, stood Belinda's fairy godmother. 

Trhy are you looking so sad, Belinda?' ctsked her 
fairy godmother, tenderly. 

`Oh, fairy godmother,' she replied. 'I have sp'ent 
so much money on flowers for the sick children, and 
I bought my granny and grandpa such ai 

-Iexpensiv gift ttieir wedding anniversary, and I 
Nave such a lot of money to the Donkey Hospital, 

that now 1 don't have ent_21.51jh left to-buy my little 
brother a birthday present.' 

As she spoke a large tear appeared at the edge of 
her eye and rolled down her check. 

5 

`Rats!' said Belinda as she pulled the knife out of 
the back of her pisigy bank and a two pence piece 
fell hito the small pile of coins that lay on her bed. 
She counted the coins. 

`Not enough to buy aj, let alone a whole 
stereo system!' she whined. Belinda shook the pig 
angrily. The rattle toldher that there were only a 
few more coins left inside. She sat on the edge of 
her bed and pouted. `If only my fairy godmother 
were here!' she sctid. 

No sooner had the words left Belinda's lips than 
small glow began to appear in the middle of her 

tiny bedroom. This glow got bigger and bigger and 
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'There, there!' said her fairy godmother, putting 
mi arm round Belinda to confort her. 'As a reward 
for ah l your goodness I am going to give you a little 
blessing. May whatever you do next continue until 
dawn.11 

And with that, the fairy godmother waved her 
wand, letting fall a shower ofgolden sparkle, and 
disappeared. 

Now, if you believed what Belinda was saying — 
all that nonsense about fiowers for sick children 
and presents for Granny and Grandpa and 
donations to the Donkey Hospital — you'll believe 
cmything. It's just a huge pack oflies. And what is 
extraordinary is how someone as unpleasant as 
Belinda managed to get a fairy godmother in the 
first place! I always thought they only appeared to 
good little children who were poor and had wicked 
stepmothers! Obviously not. Anyway, Belinda 
wasn't feeling any better now thcm she had been 
before her fairy godmother appeared. 

'A fat lot of good she was!' said Belinda. 'What' s 
the use of a fairy godmother if she won't even lend 
me a fiver! Ah well, never mind. Let's see how 
much is left in this pig.' 	 egag. 

Belinda picked up her piggy bank and, with the 
knife, she began to prise out the remaining coins 
through the slit in his back. Each time a few carne 
out, Belinda was convinced that that was the last of 
them. But no. Something very strange was 
happening. She kept shaking the piggy lxmk to 
discover that there were still a few more coins 
inside. And Belinda continued to pri se coins out of 

6 
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the piggy bank ah l night long, just as her fairy 
godmother had said. It was only as the aun peeyed  
over the horizon and filled Belinda's bedroom with 
the rosy glow of dawn that the piggy bank no 
longer Iattled  when she shook it. It was now empty, 
but on the bed was a htige pile of coins. Belinda 
clappecl her hands with glee. 

'Now I can go and huy that stereo system I've 
always waríted! Oh, thank you, fairy godmother! 
And if that, 	 __Larn little brother of mine thinks 
he's going to listen to it„ he's got another think 
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[Belinda scooped  the pile of coins into a large 
plastic bag and set off for the shop. But on the way 
there, she was stopped by the huge and terrifying 
Byram Blunderbuss: He asked her threateningly, 
'What have you got in the bag?' 

Belinda opened the bag to show Byram the stash 
of coins. His eyes 

Belinda! Where d'you get ah l that dosh 
from?' 

got a fairy godmother. She gave it to me.' 
'Oh, sure! 'Course you have! Well, I think you 

stole it and you better give it to me, or pise 	...' 
Belinda swung her bag of cash at Byram and 

bctshed him round the head with it, sending him 
crashing to the pctvement. 

`Now, that' s what I call spending power!' said 
Belinda, looking down at the hci2kts Byram. 
Perhaps it'll teach you to keep your grubby little 
hands off my dosh!' 

And Belinda continued on her way to the shop. 
On her way back from the shop, she carne across 

Byram again. He was sitting on the pavement, 
rubbing his head and nursing a black eye. He 
looked so miserable that Belinda's heart' sgftencd. 

'Sony I had to bash you with my cash, Byram. 
Still, it was your own fciúlt. I tell you what, next 
time my fairy godmother appears send her 
round to you, and perhaps she'll do for you what 
she did for me.' 

Belinda explained the words her fairy godmother 
had uttered, and how once she had started counting 
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Gene Kemp 

her coins she couldn't stop until dawn, by which 
time she-riad a paintekshipload of money. 

A few weeks inter, Byram Blunderbuss got the 
shock ofhis life when the small bright glow 
appeared in bis bedroom and grew before bis eyes 
into Belinda's fairy godmother. 

‘Don't be afraid, young Byram. 1 am here to help 
you_ Belinda has told me all about your black eye, 
how you were collecting money for o-rphans when 
those wicked boys attacked you and took it all. 
Some people have no shame. Well, as a reward I 
shall make a little wish for you. May whatever you 
do next continue until dawn.' 

And with that, the fairy godmother disappeared. 
Byram Blunderbuss got quite beside himself with 
excitement at the thought of all the things he'd be 
able to buy after tonight. 

`However,' he said to himself, `ifI'm going to be 
up all Mght counting my savings, 1'd better just go 
to the toilet first.' 

During the Mght Byram's mum got up and went 
to the bathroom. She knocked on the door and 
called out: `Byram, are you all right? You seem to 
have been in there un awful long time.' 

Tm not feeling too well, M11111. How long is it till 
dawn?' 

'What a strange question! 1 don't know. About 
three hours, I suppose.' 

From inside the bathroom, Byram Blunderbuss 
let out a pítiful groan. `Three hours! Oh no!' _ _ 

111 

The Well 

`There's a dragon lives in the well, Annie. That's 
why you mustn' t go near it. I've told you a hundred 

We walked away from the well and sat on the 
stile that led to the fields stretching for miles and 
miles out to the great wide world. 

'What' s the dragon. like?' 

11 
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