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MICHIGAN

Supporting Content Literacy:
How Can University Supervisors
and Cooperating Teachers
Assist Student Teachers
(and themselves)?

by Cathleen D. Rafferty, Ph.D.

Is content reading a dead issue?
Perhaps. Despite decades of discourse
and research into content reading
which has recently included: 1) the
ability of such instruction to create
positive attitudes toward the concept
but not subsequent implementation
(O’Rourke, 1980; Stieglitz, 1983;
Christiansen, 1986; Ratekin et al., 1985),
b) identification of common
misconceptions about content reading
(Stewart and O’Brien, 1989; O’Brien and
Stewart, 1990), c¢) a call for a “broader
rationale” for content reading (O’Brien,
1988), and a new definition of content
literacy (McKenna and Robinson, 1990),
resistance persists.

Does content literacy have to be a
dead issue? Hopefully not. Several
recent articles have proposed a re-
aligned and expanded professional
education sequence to help support
development of content literacy
teaching strategies and subsequent
implementation (Sturtevant, 1991;
Rafferty, 1990b, 1991). Changes outlined
by these authors are likely to be
ineffectual, however, particularly if the
following personnel are themselves
resistant to the role of content literacy
in middle grades, high school, or
university classrooms:

1) On-campus faculty - either in
teacher education or in various
subject matter disciplines - need
to know, understand, embrace,
model, and support various

content literacy techniques in their
Own courses.

2) Student teaching supervisors
should facilitate implementation
and further development of these
techniques.

3) Cooperating classroom teachers
must be knowledgeable and
supportive of experimentation
with content literacy teaching
strategies.

The following checklist was
originally designed to assist
cooperating teachers and university
supervisors to support student teachers'
use of content area literacy/learning
teaching techniques (CAL/LTS). It has
been expanded and refined based upon
input from a number of classroom
teachers and university supervisors. It
might also be useful to help various
university faculty and classroom
teachers who wish to expand their own
knowledge of such strategies. In light of
recent research that indicates that there
is a relationship between cooperating
teachers’ knowledge of content reading
strategies and student teachers’ use of
them (Sturtevant and Spor, 1990) and
evidence that university supervisors
may need assistance to upgrade their
own understanding of these techniques
(Rafferty, 1990a), such a resource seems
both important and necessary.

The checklist and resource guide,
however, are neither prescriptive nor
completely comprehensive. In other




words, not all strategies listed are
necessary during every lesson and
certain strategies could be listed in
more than one place. For example, an
activity like brainstorming could occur
at various points during an
instructional sequence. It is listed under
the category entitled, BEFORE,
primarily because brainstorming has

been documented as a successful pre-
reading or pre-instructional strategy.
Furthermore, there are other strategies
that could have been listed as well as
additional texts that include these types
of techniques. Limited space precludes
a more exhaustive listing.

This next section is structured to
complement and supplement the

Student Teacher

Checklist of Content Area Literacy/Learning Teaching Strategies
(CAL/LTS) to Support Reading, Writing, and Thinking for
Learning in Content Area Classrooms

Content Area

Grade Level of Class:

Type of Class

Date

Size of Class

Nature of Lesson

+ Successful attempt

X Not applicable to this lesson

Directions: Check the items exhibited or observed either in pre-planning or actual
lesson. It is NOT expected that all items listed will or should be included in any
single instructional sequence. Spaces for comments are provided beneath each
section. The following key may be useful:

- Attempted but needs improvement
0 Not evident, but would be an appropriate strategy

instruction.

The student teacher uses these activities during PRE-PLANNING for

Relative

Success Teaching Strategy

Specific Examples

determines difficulty or

or interests

other (please describe)

appropriateness of the material
uses pretests of prior knowledge

uses pretests of student attitudes

incorporates supplementary materials to
meet needs of all ability levels

Readability,
Cloze, etc.

Comments related to PREPLANNING Phase:




instruction:

The student teacher uses these activities to prepare the class BEFORE

Relative
Success

Teaching Strategy

Specific Examples

uses advanced organizers or structured
overviews as framework for the lesson

activates students’ prior knowledge

helps students set purposes for reading

helps students make predictions or ask
questions

preteaches difficult vocabulary

teaches or reminds students to use a
study system

reminds students of their
responsibilities as learners

other (please describe)

Analogies, K-W-L,
Webbing, etc.

brainstorming, PRep, etc.

DR-TA

SQ3R, PRNR(Q)

New definition of
Reading/ Learning,
Metcognition

Comments related to BEFORE INSTRUCTION Phase:

The student teacher uses these activities to focus and guide students” attention

DURING instruction:
Relative
Success Teaching Strategy Specific Examples

helps students be aware of their own
reading/learning strategies and
effectiveness

uses teaching techniques to help
students learn to focus on key concepts

uses reading guides to help students
know how to interact with expository
text

uses a variety of textbook discussion
strategies to provide for individual,
small group, and whole class interaction

provides cooperative learning
opportunities

uses community resources

other (please describe)

self-monitoring or
metacognition

Directed Reading Lesson,
Directed Reading,
Thinking Activity, etc.
Pattern Guides,

Textbook Activity
Guides, etc.

Inferential Strategy, Intra-
Act, Radio Reading,
ReQuest, K-W-L, Guided
Reading Procedure, etc.

uest speakers,
ield trips, etc.

Comments related to DURING INSTRUCTION Phase:




The student teacher uses these activities to consolidate learning AFTER

instruction:

Relative
Success

Teaching Strategy

Specific Examples

models various notetaking strategies

asks varied questions that involve
interpretation, application, synthesis,
evaluation, etc. rather than mere
factual recall

provides adequate wait time for student
response

helps students understand information
at literal, interpretive, and applied levels

semantic maps, webs,
double-entry, etc.

higher order
thinking skills

3-Level Reading Guides,
QARSs (Question-Answer

Relationships)

distinguishes between and appropriately
uses both recitation and discussion

techniques

uses various Writing to Learn strategies Journals, Learning Logs,

reminds students to use SQ3R or

Summarizing, Admit or
Exit Slips

New definition of

similar strategy to review and practice = Reading/Learning,
newly learned information metacognition
other (please describe)
Comments related to AFTER INSTRUCTION Phase:
observational checklist. An alphabetical CONTENT AREA
listing of twelve content reading READING/LITERACY TEXTBOOK
textbooks from which references were REFERENCES

selected is presented first. It is followed
by an index that cross-references
strategies from the checklist categories
PRE-PLANNING, BEFORE, DURING,
and AFTER instruction with page
numbers from the twelve content
reading textbooks. Textbooks are
identified by the first author’s last
name.

Brozo, W.G., and Simpson, M.L. (1991).
Readers, teachers, learners:
Expanding literacy in secondary
schools. New York, NY: Merrill
Publishing Company.

Crawley, S.J, and Mountain, L.H. (1988).
Strategies for guiding content
reading. Boston, MA: Allyn and
Bacon, Inc.

Dishner, E.K., Bean, T.W., Readence,
J.E., and Moore, D.W. (1986).
Reading in the content areas, 2nd




ed. Dubuque, IO: Kendall/Hunt
Publishing Company.

Lapp, D., Flood, J., and Farnan, N.
(1989). Content area reading and
learning: Instructional strategies.
Englewood Cliffs, NJ: Prentice Hall.

Manzo, A.V., and Manzo, U.C. (1990).
Content area reading: A heuristic
approach. Columbus, OH: Merrill
Publishing Company.

Moore, D.W., Moore, S.A.,
Cunningham, PM., and
Cunningham, J.W. (1986).
Developing readers and writers in
the content areas. New York, NY:
Longman.

Readence, J.E., Bean, T.W., and Baldwin,
R.S. (1985). Content area reading: An
integrated approach. Dubuque, IO:
Kendall/Hunt Publishing Company.

(1990). Reading to learn in the
content areas. Belmont, CA:
Wadsworth Publishing Company.

Roe, B.D., Stoodt, B.D., and Burns, P.C.
(1987). Secondary school reading
instruction: The content areas.
Boston, MA: Houghton Mifflin
Company.

Standal, T.C., and Betza, R.E. (1990).
Content area reading: Teachers,
texts, and students. Englewood
Cliffs, NJ: Prentice-Hall, Inc.

Tonjes, M.J., and Zintz, M.V. (1987).
Teaching reading, thinking, study
skills in content classrooms.
Dubuque, IO: Wm. C. Brown
Publishers.

Vacca, R.T., and Vacca, J.L. (1989).
Content area reading, 3rd ed.,
Glenview, IL: Scott, Foresman and

Richardson, J.S., and Morgan, R.E. Company.
TEXTBOOK RESOURCE INDEX FOR
BEFORE, DURING, AFTER STRATEGIES
Z
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