
THE SEMANTIC FUNCTION OF FOCUS AFFIXES IN LIMOS KALINGA 

O. INT RODU C T I ON 

HAR TM UT W I E NS 

Most people who have studied Philippine languages in detail have 

recognized that the system of verbal affixation in these languages is 

complex. Because of this, most people have seen a need for some kind 

of classification of the verbs in order to handle the complexity and 

to try to abstract an approach which will make this complex verb system 

easier for non-native speakers to understand and use. 

Perhaps the greatest contribution of all these attempts at verb 

classification to date has been to give students of Philippine languages 

a better understanding of the complex relationship between the focus 

affixes and their nonpredicate complements. On the other hand, the 

weakest point of all of them is that they fail to give much direction 

to a new student trying to learn one of these languages. There is very 

little in the literature which will help him in choosing which one of 

the potential affixes to use in order to form a correct sentence which 

says what he wants to express in a particular situation. 

This paper attempts to provide a first step in this direction for 
1 Limos Kalinga by examining the semantic function of the focus affixes, 

An attempt is made to show how an understanding of what these affixes 

indicate about the speaker's view of the action expressed by the verb 

can help a student of the language choose the correct affix to properly 

communicate what he wishes to say. Finally this information is related 

to a classification of Kalinga Verbs which is based on their shared 

semantic components and affixation potential. 

Each of the attempts which have been made at classifying verbs in 

Philippine languages have made an important contribution to an ongoing 

attempt to better understand the structure of these languages. Earlier 
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attempts concentrated mostly on surface structure phenomena such as 

focus potential (Miller 1964 ) ,  clause structure (Reid 1966) , and 

affixation potential (Wolff 1970) . More recent descriptions have 

relied heavily on underlying or deep structure rel ationships such as 

affix meaning (Ballard 1973 ) ,  and participant roles of nonpredicate 

tagmemes in a clause ( Forster & Barnard 1968; Chandler 1974 ) .  Most 

recently attempts have been made at cl assifications on the basis of a 

combination of semantic and grammatical functions (Ruch 1974 ; Wolfenden 

1975) . 

�erhaps the most helpful insights have been gained from the attempts 

to apply the theory of case as developed by Fillmore (1968) , Langendoen 

(1969) ,  Grimes (1975) and others. One of the problems for a new stu­

dent in applying this theory is that there is considerable overlap in 

the mapping from the underlying case structure to the surface represen­

tation signaled by the relationship of the focus affixes to their non­

predicate focus complements. This overlap is graphically illustrated 

in Ruch's diagram showing 'Participant roles and their clause level 

tagmeme encodings' (Ruch 1974:29) , The greatest overlap occurs in the 

participant role of patient which can be focused by three of the focus 

affixes. One of the problems for the student of the l anguage is which 

affix to choose when more than one affix can focus the same participant 

as patient with the same stem. This is not uncommon in Kal inga, and 

an understanding of case relationships does not help one to make the 

correct choice. This problem is illustrated in the following set of 

exampl es. 

1. B a s aom n a t  I u p u t . (we t - Of-2sg. topic th e a Zo t hs ) 

' We t  t he a Z o th s . ' 

2. I b a s a m n a t  l u p ut .  (Af-we t-2sg. topic the dot hs ) 

' We t  the a Zo t h s . ' 

The analysis presented in this paper helps a student of the language 

to know which of the two affixes to use in the proper situation and 

the different connotation conveyed by each. 

Walrod (1976) attempted to formulate an analysis with a less am­

biguous mapping between the semantic relationships and their surface 

representations. This led him to group semantic rel ationships on the 

'stratum of semology' into what he called 'case sememes'. These 'case 

sememes' then are fairly unambiguously realized by different affixes 

on the 'stratum of grammar'. 

I am persuaded that Walrod was right in pointing out that there is 

some sort of fairly unambiguous mapping from some semantic function in 

the underlying structure to the affixes in the surface structure. How-
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ever, I doubt that this is so in the realm of case relationships or 

situational roles. The quotations which Walrod takes from Fillmore 
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are a description of an approach taken by Redden and not representative 

of Fillmore's theoretical stance. The view presented in this paper is 

that the correlation between underlying structure and focus affixes on 

the surface structure derives from the way in which the speaker wants 

the action of the verb and its affect on the nonpredicate complements 

to be viewed. This is really recognizing what Ballard (1973) has 

already said and many others admit, namely that the focus affixes do 

have semantic function on the sentence level. Others such as Johnston 

(1974:38) want to relegate this semantic function purely to the dis­

course l evel. The analysis presented here differs from Ballard's, 

however, in that it does not assign a variety of meanings to the 

affixes depending on their co-occurrence with different verb stems. 

The view presented here maintains that it is possible to abstract a 

fairly consistent semantic function for all the focus affixes which 

will help a student in the majority of situations to choose the correct 

affix and decide which participant should be focused in order to ex­

press what he wants to say. Of course not every stem can be used with 

all the affixes and so far nothing has been said about how the student 

will know the affixation potential of a stem. To a certain extent 

this must be learned as a vocabulary item along with the stem, but a 

classification of verb stems can facilitate this. This paper presents 

such a classification of stems for Limos Kalinga. 

1 .  DESCRIPTION OF FOCUS AFFIXES 

The focus affixes are described first. Chart 1 shows the position 

of these affixes in relation to the verb stem and also which slot in 

the grammatical structure of a clause is focused by each one. The 

first three of these affixes are called actor focus affixes and the 

others are non-actor focus affixes. Their semantic functions are de­

scribed in sections 2 and 3 respectively. 

These affixes may combine with the aspect system signalled by various 

kinds of reduplication or modes such as the causative signalled by p a ­

or the stative signalled by ma - .  Aspect and mode are not described in 

this paper. 
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CHART 1 

Chart 1 shows the focus affixes, their position in relation to the 

verb stem in both completive and incompletive aspect and also shows 

the grammatical slot on which each focuses. The first column gives 

the names of the affixes according to the grammatical slot on which 

they focus. The second column indicates the aspect of the form being 

described, whether completive or incompletive and the vector across 

the top indicates the position the affix takes in the verb to which 

it is affixed.
2 

position prefix infix 

Focus Affix Aspect 

incomp. m a n -

compo n a n-

Actor incomp. m a N -

compo n a N -

incomp. - u m-

compo - u m m -

incomp. 

Object compo - i n-

incomp. 

Referent compo -in -

incomp. i -

Accessory compo i n -

incomp. i -

Bene fi ciary compo i n -

2. T H E  S EMANT I C  F U N C T I ON OF A C TO R  FOCU S AFF I X E S 

suffix 

-o n 

- a n  

-a n 

- a n  

- a n 

One area of complexity is removed from the actor focus affixes in 

that all, by definition focus on the actor (or experiencer for certain 

classes) . However, this still leaves a student of the language with 

the problem of deciding which of these three forms to choose in a par­

ticular instance and what difference his choice makes to the meaning of 

the sentence. Out of an inventory of 300 stems studied, it was found 

that the large majority could be affixed with more than one of these 

affixes and over half could take all three. 

After studying a large number of stems which could take two or all 

three of these affixes, a recurrent distinction among them was noted, 
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based on duration or extent of the action . This distinction was ab­

stracted as the primary semantic function for these three affixes and 

is described in Chart 2 .  

CHART 2 

Chart 2 shows the semantic function abstracted for each 

of the three actor focus affixes . The first column gives 

the actor focus affix being described in its incompletive 

aspect and the second column gives the semantic function 

abstracted for each affix. 

Focus Affix 

ma n -

ma N -

- u m-

2 . 1 . THE P R E F I X  m a n -

Semantic Function of Affix 

durative/inclusive action indicated 

limited action indicated 

p artial action indicated 

The prefix m a n - is at once the most common and the least descriptive 

of the actor focus affixes since it indicates nothing specific about 

the action .  When this affix is used it indicates that the action of 

the verb is viewed by the speaker as durative or inclusive. Nothing 

is implied about the length of duration or extent of inclusion, al­

though this information may be supplied in a separate non-nuclear 

phrase . 

2 . 2 .  TH E P R E F I X  m a N -

The prefix m a N - indic ates that the speaker views the action as 

limited in some specific way as to time, manner ,
. 

extent etc. It implies 

an end to the action and usually the limitation expressed or implied 

represents the total o f  the required action. This affix is also used 

most commonly to emphasize the actor in prepredicate position. This 

is logical, however, from the description of its semantic function 

given above, since in this construction there is an implied limit to 

the time of the action . That is, that at this p articular time the actor 

so emphasized will perform the action, although normally, or on another 

occasion, someone else may do it. However, it is also possible to 
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emphasise an actor who habitually or custOmarily does something by 

using m a n - plus C V  reduplication. The prefix ma n - and m a N - are illus­

trated as follows. 

1 .  S i  A g u n a y u d  m a n - a a l i s i g . 

ce remo n i e  s .  ' 

' A gunay i s  one who pe rfo rms cu ring 

2. S i  D o p a n  ud m a n g a l i s i g  s i d a n  m a s a k l t .  

a curi n g  ceremony fo r the s i ck p e op l e .  ' 

2 . 3 . THE I N F I X  - u m -

' Dop an w i l l  pe rfo rm 

The infix - u m - , like the prefix m a N - , indicates that the speaker 

views the action as limited in some way, but it further implies that 

when the actor has reached th e expressed or implied limit to the action 

he will have only completed part of the possible or potential goal 

implied by the action. 

2 . 4 .  I L L US TRATI VE EXAMP LES 

The semantic functions abstracted for these affixes are contrasted 

in the following sets of sentences. 

Examples with k a n  ' e a t ' 

1 .  Ma n g k a n  k a y u  t a  m a n a l a n ka m i . ' Yo u  e a t ,  fo r we are l e avi n g .  ' 

The implication here is that those who are l eft will just continue 

eating , but nothing is implied about a limitation in time or amount. 

2. Ma n g a n  k a  n u  n a b i t i  I k a .  ' E at when y o u  a re h un gry . ' 

Implicit here is a specification such as 'a meal ' or a certain food. 

3. K u m a n n a t a s u . ' The do g b i te s . ' 

The action involved in biting is the same as for eating but it is 

severely limited as to duration and further implies that having bitten , 

the dog will not have achieved all that he could have from this action, 

which would have been to consume the patient. 

Examples with b u n u t ' co conut h us k ' 

1 .  M a mb u n u t  t a k u t t u n i y u g .  ' Le t ' s  h u s k  t he s e  c o co n u t s . ' 

Duration is implied, but nothing as to length of duration. 

2. M a m u n u t  t a k u t  t u n i y u g  s i  l i m a .  

co co n u t s . ' 

' L e t ' s h u s k  fi ve o f  t h ese 

A definite limit to the action is specified and implied further is 

that limited amount is the total amount required. 
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3 .  G u m u n u t  k a y u  m a n  s i n a t  i y u g .  

cocon u ts .  ' 

' Yo u  h u s k  ( emphasis ) s o me 

A l imit to the action is implied. Not al l the coconuts will be 

husked and further implied is that when the actor ceases the action 

there wil l still be more to do. 

Examples with b u l b u l ' co o k  ri ce to make i t  s o ft ' 

2 5 

1 .  No occurrence of this stem with m a n - was found. Possibly this 

is due to the fact that this is a special kind of co oking used in 

specific situations which m akes it inherently a non-durative action. 

2 .  M a rn u l b u l  k a t  k a n o n  d i n  m a s a k i L  

s i ck p e rs o n . ' 

' Co o k - s o ft t h e  fo od o f  t h e  

There is a specific amount o f  food implied here, namely that which 

the sick per son will eat and it is implied that this is the total amount 

needed. 

3 . G u m u l b u l  k a t  a k i t a  l a w a .  ' Co o k - s o ft j u s t  a Z i tt Z e . ' 

There is a limitation given here, but the speaker also has in view 

the l arger amount which could be co oked and the fact that what will be 

cooked is only a part of that total . 

2 . 5 .  OTH E R  CONS I V E RATI ONS 

The foregoing is an abstraction of the semantic function of these 

affixes as they are mo st commonly used . As already mentioned, not all 

stems can take all three of these affixes and no indication has been 

given as to how a student of the l anguage might know what the affix 

potential for a stem is, aside fr om learning this as a vocabul ary item 

along with each stem. Of course it does help to have the information 

that at l east half of the stems studied accepted all three affixes. 

For tho se which do not it is po ssible that there is some semantic 

quality inherent in the ro ot which restricts its affix potential, as 

has been pointed out abo ve in the exampl e  with the stem b u l b u l . It is 

po ssible, for example, that a stem like a k k e y o t  ' to w a Z k  s Zow Z y ,  o r  

de Z i b e ra t e Z y ,  s t e p  b y  s t ep ' ,  which only accepts the prefix m a n - ,  has 

an inherently durative quality which limits it to this affix. There 

are also stems which can take more than one of the affixes but are mo st 

commonly he ard with one or the other . Examples of this are k a n  ' e a t ' ,  

and t a d o k  ' dan ce ' which are mo st often heard used with the prefix m a N - . 

This may again be due to inherent semantic factors in the stems which 

predispose them to this affix. For example, these stems are most 

commonly used in situations where a specific time limit to the action 

is implied such as ' a  meal' or 'a celebration'. 
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There are also groups of stems which are always used with certain 

affixes but which have no explanation on the basis of the semantic 

characteristics of the affixes described above. For example, meteoro­

logical roots always take - u m - with no actor expressed. u m u d a n  ' wi � �  

rai n/i s r ai n i n g ' , g u m a yog bo g  ' wi � �  b �ow/i s b �owing ' .  Descriptive roots 

also regularly take - u m - to indicate a process of development. Many 

of these also take m a n - to focus the experiencer who is acquiring the 

state described. 

Examples with b u u k  ' drun k ' 

1 .  Mamb u u k  k a t  n a t  b a s i .  ' Yo u  are drunk fro m t h e  w i ne . 

2 .  G u m u u k  n a t  b a s i .  ' Wine make s p e o p � e  drun k .  ' 

A full understanding of affixation potential with these three actor 

focus affixes as well as their semantic function with special groups 

of stems such as the meteorological roots mentioned above requires 

further analysis, but the semantic functions abstracted and explained 

here when combined with semantic considerations inherent in the stems 

themselves are enough to help a student of the language to choose the 

correct affix in the majority of situations. 

3 .  NON - AC TOR FOC US  AF F I X E S  

I n  this section the four affixes which focus a participant other 

than the actor are discussed. The problem with these four affixes for 

a student learning the language arises in knowing which participant 

should occur as the nonpredicate focus complement with each affix and 

what difference each affix makes in the semantic structure of the sen­

tence. 

Descriptions based on the theory of case have identified the focused 

complement in terms of its participant role in the action. However, 

as pointed out earlier, such a description is not adequate for a person 

learning the language, because there is so much overlap in the mapping 

from deep to surface structure. Three of these affixes may focus the 

participant whose role is patient and often two affixes may focus the 

same patient with the same verb stem as illustrated in section O .  The 

labels, traditionally used to refer to these affixes based on the gram­

matical slot on which they focus in the surface structure, have appar­

ently been chosen to indicate something about their semantic functions, 

but the labels are too broad and fail to adequately describe their 

functions in a way that a student of the language can apply them to the 

majority of situations in which they are used. Wolfenden ( 19 7 5 )  at­

tempts to make these labels more descriptive of the functions of the 
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affixes by substituting 'Direct Object' for the more traditional term 

'Object' and 'Conveyant' for 'Accessory'; this helps to explain the 

apparent ambiguity in the examples cited under section O .  above where 

the verb b a s a  ' to we ' uses both - o n  and i - to focus the same partici­

pant whose role in both sentences is patient. However, his continued 

use of the traditional term 'Referent' is not descriptive enough to 

explain the apparent ambiguity in the following examples where both 

- o n  and - a n  on the stem b u n a  ' Z e ave ' focus the same participant with 

the role of patient. 

1 .  B u n a o m  n a t  i s n a .  ( Z e ave -O f- 2 s g .  topic t he ri ce ) 

' L e a ve t h e  ri ce ( for n e x t  me a Z ) . ' 

2 .  B u n a am  n a t  i s n a .  ( Z e ave -Rf- 2 s g .  topic t h e  ri ce ) 

' L e a ve the r i ce ( fo r  next me a Z ) . 

The ambiguity is resol ved by an application of the semantic function 

abstracted for these affixes in this section. The view presented here 

is that each of these affixes indicate something specific about the 

speaker's view of the orientation of the action and that when a student 

knows what that is he will be able to choose the correct affix within 

the limitations of the stem's affixation potential in the majority of 

situations. The non-actor focus affixes appear in Chart 3 along with 

the semantic functions abstracted for each. 

CHART 3 

Chart 3 shows the semantic function abstracted for each of the 

four non-actor focus affixes. The first column gives the 

affix name according to the grammatical slot focused by each 

and the second column gives the semantic function of the affix. 

Focus Affix Semantic Function of Affix 

Object focused participant is to be viewed as 

( - o n ) more directly or broadly affected 

Referent focused participant is to be viewed as 

( - a n )  less directly or broadly affected 

Accessory focused participant is to be viewed as 

( i - )  being conveyed 

Bene ficiary focused participant is to be viewed as 

( i - - a n )  having the action done for him 
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3 . 1 .  T H E  A F F I X  - o n  

The first affix discussed in this section and the one which has the 

heaviest functional load of all the non-actor focus affixes in Kalinga 

is - o n .  This affix is often referred to as the object or goal focus 

affix because of the grammatical slot it focuses on in the surface 

structure. The semantic function abstracted for this affix is that it 

indicates that the speaker is viewing the more directly or broadly 

affected participant to be in focus. 

3 . 2 .  T H E  A F FI X  - a n  

This affix in contrast to - o n  indicates that the speaker is viewing 

the l ess directly or broadly affected participant to be in focus. The 

term 'more directly affected' and 'l ess directly affected' are only 

relevant when both affixes can be used with the stem under consideration. 

When only one of the affixes is used by a particular stem the terms 

' more' and 'less' cease to be relevant and the participant is only 

viewed as the affected participant. 

This contrastive description of these two affixes eliminated the 

apparent ambiguity in the examples with the stem b u n a  above. When this 

analysis is applied to these two examples it is seen that in the first 

exampl e the rice is more broadly affected and thus the implication is 

that all the rice will be l eft, while in the second exampl e the rice is 

l ess broadl y affected and thus only part of the rice will be l eft. 

Other examples illustrating how this analysis is applied to an under­

standing of the use of these affixes follow. 

1. B u y u ko m  n a t  bo l o k .  ( s po i Z -Of-2sg. topic t he p i g )  

' Sp o i Z  t h e  p i g  (me at ) . ' 

The implication here is that the meat will be compl etely or totally 

spoiled. 

2 .  B u y u ka m  n a t t i po y  n u  n u  p i y a o m . ( spoi Z -Rf-2 s g .  topic y o ur 

vi and i f  y o u  l i k e ) ' Sp o i l  y o ur vi and i f  y o u  l i k e . ' 

The implication here is that something spoiled will be mixed with 

the viand and thus it is to be seen as less direOctly or broadly affected 

than if the verb were affixed with - o n .  

The case role of the focused participant in the first example is 

clearly patient, while in the second it is not clear whether the par­

ticipant role is patient or range, which is the more commonly expected 

role of participants focused with - a n .  However, to a student trying 

to decide which of the two affixes he should use a description of the 

participant roles in terms of patient or range is not really very 
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he lp ful . But , i f  he has i n  mind the s emant i c  funct ions de s c rib e d  fo r 

these affi xe s  above he w i l l  know that i f  he wants the part i c i p ant to 

be seen as totally affe c ted he wi l l  use - o n ,  and if he wants it to b e  

seen a s  l e s s  totally affected h e  w i l l  use - a n . 

Examp l es with a l y u g  ' to t rave l '  

1 .  A l y u g o m  d i n  B a l i w o n . ( trave l -O f- 2 s g .  top i c  t he low l ands ) 

' Trave l t h ro ugh/in the lowlan ds . ' 

2 .  A l y u g a m  d i n  a s i n .  ( t ra ve l- Rf-2 s g .  topic t h e  s a lt ) 

' Trave l fo r t h e  s a l t .  ' 

Here the fo cused part i cipant with - o n  i s  range and with - a n  i t  i s  

goal , b ut again de s c ribing them i n  the s e  terms i s  l e s s  des criptive and 

l e s s  help ful to a student of the l anguage trying to de termine whi ch 

a ffix t o  use than the d e s crip tion o f  t he semantic  function of these 

affixe s  given above . The p l ace ove r  whi ch the t rave lling i s  done i s  

c l e arly more d i re c t l y  affe c t e d  than the item one hop e s  to get and 

there fore knowing that - o n  fo cuses the more directly a ffe cted p art i c i ­

p ant t e l l s  t h e  st udent that h e  must choose the affi x - o n  i f  he wants 

this p arti c i p ant t o  b e  in fo cus . 

3 . 3 . T H E  AFFIX i -

The a ffi x i - in contrast t o  the two affi xe s dis c us sed above ind i­

c ates  that the speaker wants the fo cused part i c ipant to b e  unde rstood 

as being conveye d .  Thi s part i cipant may at the smme t ime be affe c t e d  

or i t  may be t he thing u s e d  to ac comp l i s h  t h e  action , but it i s  not 

the fun c tion of this a ffi x to ind i c ate this aspe c t .  The cont e xt w i l l  

make it c l e a r  whe ther the partic ipant i s  patient o r  in st rument i f  this  

i s  re l e vant , but  the primary fun ction o f  i - i s  to ind i cate that the 

part i c ipant is conveye d .  If the p art i c i p ant is also affe c ted by the 

action , the conveyan c e  may be viewed as be fore , during or a ft e r  the 

act ion . The cont ext will t e l l  whi c h  i s  mo s t  l o gi c al . 

The fo llowing examp l e s  i l lust rate the use o f  this affi x . 

1 .  I p o k p o k  n u  n a t  k a y u . ( Af-au t  2 s g .  topic the t re e ) 

' Cut down t h e  t re e  ( an d  t ake it away ) . '  

The conveyance implied in thi s examp l e  t akes p l ace after the action 

of the verb s ince it would not normally be l o gi c al to think of moving 

a t re e  b e fore cutting it down . Thi s  examp le i s  cont ras ted with anothe r 

' ex amp le with an i dent i c al s ur face s t ructure except for the use of the 

a ffix - o n  instead of i - .  P o k p o k o m  n a t  k a y u .  ( au t -O f- 2 s g .  top i c  the 

t re e ) ' Cut down t h e  t re e ' .  The semantic  s truct ure of thi s  examp l e  is  

also ident i c al t o  the fi rst s entence e xcept that i t  l a cks the imp l i ­

cation o f  c onveyance . 
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I p o k p o k  n u  n a t b a d a n g .  (Af - cut 2sg. topic t h e  b o l o ) 

' C u t  ( i t )  down wi th t h e  bo lo . ' 

This example simply replaces the participant ' tree ' with ' b o l o ' ,  

but in so doing the participant role of the focused compliment is 

changed from patient to instrument. However, it is not the affix wh i � h  
signals this difference in participant role, but the contex t an d  the 

nature of the participants themselves . The function of the prefix i ­

is to indicate that the participant is conveyed. In the second example 

where the bolo is the participant in focus, the most logical thing is 

to see it as being conveyed to the participant being cut down which 

is not expressed. However, all this information is not indicated by 

the affix but by the context. 

3 . 4 .  TH E A F F I X  i - - a n  

This is the final affix discussed under this section. The semantic 

function of this affix is that it indicates that the speaker wants the 

focused participant to be viewed as having tbe action done for him, not 

so much for his benefit as in his pl ace. (It seems that the only 

l imitation on which stems this affix can occur with, is whether or not 

it is logical to view the action as being done by someone for another 

person. ) For this reason this affix is not used in determining stem 

classifications in the next section . 

The use and non-use of this affix is illustrated as follows. 

1 .  I y a k u t a n  d a  s i  d a n u m s i  i n a t a  a d i  n a  ma k a d a n u m .  ( B f- carry 3pl. 

oblique water topic mother s i n ce s h e  is un ab l e  to fe tch-wate r )  

' They carry wate r fo r mo t h e r  since s h e  i s  un ab l e  t o  fe t c h  

w at e r .  ' 

A stem which does not accept this affix is at t e n g  ' de fe c at e ' .  It 

would be absurd to think of doing this for someone else. 

3 . 5 .  I L LUSTRA T I V E  EXAM P L ES 

The following examples illustrate the use of these four affixes. 

Examples with a n u p  ' hun t ' 

1 .  A n u p o m  d i n  b a t e l e d .  (h un t -Of-2sg . topic t he moun t ai n ) 

' Hun t on t h e  moun t ain . ' 

The participant role of the mountain is range which in case de­

scriptions of Philippine l anguages is most often focused by - a n ,  making 

this a departure from what is generally expected in a case description. 

However, since in the act of hunting the area over which the hunt takes 

place is both the most directly and the most broadly affected partici-
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pant , this is complete ly predictable according to the description of 

the semantic function of this affix given in this paper. 

2. A n u p am d a n  b a b u y s i n  b a t e l e d .  ( h un t -Rf-2sg. topic t h e  w i l d  

pigs loc ation t he mo un t ain ) 

' Hun t  th e w i l d  pigs o n  t he mo un t ai n .  ' 

The pigs which are the goal of the hunt are less directly affected 

than the pl ace where the hunt takes pl ace, since they are not even 

certain to be affected. 

3. I y a n u p  n u  d a t  a s u t  d i n  b a t e l e d .  ( Af-hun t 2sg. topic t he do gs 

location t h e  mo un tain ) 

' Se n d  o u t  t h e  dogs t o  h un t  o n  t he mo un t ai n .  ' 

The dogs are seen as being conveyed by the actors voice to accomplish 

the action of hunting. 

4. I y a n u p a n  y u  s i  a m a . ( B f-hunt 2plu. topic fat h e r )  

' H un t  fo r fa ther.  ' 

Implied here is that father is unable to hunt for himself. 

Examples with a s u g  ' co o k ' 

1 .  A s u go m  n a t  b i n a y u . ( co o k - O f- 2 s g .  topic t he ri ce ) 

' Co o k  t he rice . ' 

The rice is most directly affected in the act of cooking. 

2. A s u g a m  n a t  d a  I p o n g .  (co o k - Rf-2sg. topic fire tab Z e )  

, Co o k  on t h e  fi re tab l e .  ' 

In this case the range which is the fire table is l ess directly 

a ffected than the rice. 

3. I y a s u g  n u t n a t  d a l p o n g  n a t  b a n g a . ( Af-cook 2sg. location 

the fi re tab l e  topic the p o t ) 

' Co o k  o n  t he fi re t ab le wi t h  t h e po t .  ' 

Implied here is that the pot is conveyed to the fire table to be 

used in cooking. Its participant role happens to be instrument, but 

it is not the function of i - to sign al this role .since it would be just 

as possible to focus the rice with this affix, in which case it would 

be the patie nt, but it would stil l be viewed as being conveyed. When 

focused with i - the rice is viewed as being conveyed to the pot to be 

cooked. 

4. I y a s u g a m  n a t  b u l  u n  n u .  ( Bf- co o k - 2sg. topic y o u r  comp ani o n )  

' Co o k  for y ou r  comp an i on . ' 
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4 .  C L AS S IF IC AT ION OF V E R B  S T EMS 

The examples given in the previous section use verbs which can accep t  

all four affix es for non-actor focus, but here again as wit h  the actor 

focus affixes, it is recogni zed t h at the affixation potent ial of many 

verbs is limit ed. The question now arises, is there something which 

c an help a student of the language to know what the affixation pot en­

tial of a verb is without his having to l e arn this individually for 

e ach verb? 

A t  first it was felt that a classification of verb st ems purely on 

the basis of affix ation potential would best serve this purpose. How­

ever, aft er cl assifying the three hundred st ems studied on this basis 

it was found t hat although this result ed in a relative l y  small number 

of classes, t hese classes had very lit tle to tie them toge ther sem­

antically. This would really give very lit t l e  help to a student in 

le arning a stem 's affixation potential, since there would be lit tle 

to help him decide to which class a p articular verb be longed. Th e 

cl ass me mbership of e ach verb would still have to be le arned individ­

ually. 

After further study of the ex amples a me thod of classification was 

arrived at which serves the primary purpose of helping a student of 

the language use the verbs correctly with their affixes. To arrive at 

this classification the affix i - - a n  was excluded since, as noted above, 

the primary restriction on it s occurrence appe ars to be a fairly e asily 

determined semantic restriction. 

The me thod of cl assification divides the verb st e ms into three broad 

classes. Each of these classes have in common at least one semantic 

component and characteristical l y  t ake one of the three affixes used in 

the classificaiion. These c l asses are then subdivided on the basis of 

other shared semantic components and affixat ion pote ntial. 

The first cl ass, Class I shares the semantic component of p at ient 

orient ation and is characteristically affixed by -o n when affixed for 

non actor focus. The second class, Cl ass 2 shares the se mantic com­

ponent of convey ance from one p l ace to anoth er and is characteristically 

affixed by i - . The third cl ass, Class 3 shares the common semantic 

component of addition to a range or goal or re moval from a range or 

source depending on the direction of the action. This class is charac­

t eristically affixed by - a n . 

4 . 1 .  S UBC LASS I F I C AT ION OF C LASS 1 

Class 1 is divided into five subclasses. 
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4 . 1 . 1 . Subclass 1 . 1 . is composed of verbs which invol ve the positioning 

of a patient in the manner described by the verb. Most of these verbs 

can be affixed by - o n  to focus the patient, by i - to focus the instru­

ment. Most also take - a n  to focus the range . 

The fol lowing are some members of this subclass which take all three 

affixes. a b a  ' car ry on the b ac k ' b u k u d ' c arry on s ho u Z de rs ' ,  a g t u 

' ca rry on he ad ' ,  b a kw a l ' carry i n  a rms ' ,  b e g ke n g  ' carry i n  h an d ' ,  a k u t  

' c arry ' ,  aw i t  ' Zoad ' ,  a l l a t o y  ' fo o t - b ri dge ' ,  l o b o n  ' b u ry ' ,  b o l o y ' h o u s e ', 

a l d a n  ' s t ai rway ' ,  b a n a w  ' s oak ' ,  b a s a  ' w e t , ' ,  a t a p aw ' s h a Z l ow ' ,  u y a d  

' s t raighten ' . 

The following members of this subclass have not been found to occur 

with - a n : b a l u d  ' p ri s o n ' ,  b i l u t a n ' b as k e t ' ,  b a l i s a ' i nvert ' ,  b a l i k k i d 

' t u rn o ve r ' ,  t i k i n g ' Zi e  on s i de ' .  

The following members of this subclass have been found to occur only 

with - o n : b i g a k  ' s eparate ' ,  b a g ut ' p u Z Z o u t ' ,  b e n n a t  ' s t re tc h ' ,  b i k y a d  

' un ro l l ' ,  b u w a s  ' di spe rs e ' ,  b u t b u t  ' L e ad ' . 

The following examples i l lustrate subclass 4 . 1 . 1 : 

a ) Examples with a b a  ' ca rry o n  t he b a ck ' 

1 . A b a o m  n 'a t  a be n g .  ( carry -Of- 2sg . topic t he chi Z d )  

' Ca rry t h e  c h i  L d  on y o  ur b ack . ' 

2 .  A b a a m  s i  b a t u  n a t a l  i s u t .  ( carry - Rf- 2sg . oblique s tone topic 

w a H ) ' A tt a ch a s t one to t h e  w a L L ' 

3 . I y a b a m  n a t a b e n g  k a n  s a ko n . ( Af- carry - 2sg . topic t he chi Ld 

oblique me ) ' P L ace t h e  chi L d  o n  my b ack . ' 

b ) Exampl es with b a l  i s a ' i n ve rt ' 

1 .  B a l  i s a o m  n a t  s u l k o d  n u .  ( i n ve rt -Of- 2sg . topic y o ur w a L k i n g-

s t i c k ) ' Invert y o ur w a L ki n g  s t i ck .  ' 

2 .  I b a  I i s a m  n a t b i n  i l a g .  ( Af-i n ve rt - 2sg . topic t hi n gs - t o - b e - dri e d )  

' Invert t he things t o  b e  dried ( i mp Z i e d  a Z s o  i s  t h e  con ve y ance 

i n vo L ve d  in i n ve r t i n g  t h em) . ' 

c ) Examples with b i k y a d  ' un ro L L ' 

1 .  B i k y a d o m  n at u l o s .  ( un ro H -Of- 2sg . topic 'bZ an ke t )  

' Un ro l L  the b L an k e t .  ' 

4 . 1 . 2 .  Subclass 1 . 2 .  is composed of acquisition and dispersion verbs 

in which the agent acquires or disperses the patient in a manner de­

scribed by the verb . These verbs also accept 1 - to focus the instru­

ment and in some cases the patient, and a few also take - a n  to focus 

range . 



HARTMtIT WIENS 

Members of this subcl ass which take only - o n  and i - are: a k n a m  

' p i o k up ' ,  a l a ' get ' ,  a k k a t  ' l i ft ' ,  s i k p a w  ' oatoh ' ,  a n i ' h arve s t ' ,  k a n  

' e at ' ,  i n u m  ' drink ' ,  a d  d a n g  ' re a oh fo r ' ,  p u s i t  ' p i o k  ( frui t ) ' ,  b o n n a g  

' oh as e ' . 

The following include all three affixes in their affixation poten­

tial: a k a s  ' re mo ve ' ,  b u l a s  ' gathe r ' ,  a p i t  ' h arve s t ' ,  a m i n ' take a l l ' ,  

a d d a g  ' dri ve o ff ' .  

a )  Examples illustrating subcl ass 4. 1. 2. with a k n a m  ' p i  ok up ' 

1. A k n a mo m  d a n a t  b a t  u .  C p i ok up-Of-2sg. topic s t o ne s )  

' Pi ok up t h e  s tone s .  ' 

2 a. I y a k n a m n u  n a t  i ma m .  C Af-p i ok up 2sg. topic y o ur h an d )  

' P i o k  ( t hem) up w i t h  y o ur hand. ' 

2b. I y a k n am n u  m a n  d a n at b a t u .  C Af-piok up 2sg. emphasis topic 

s t o nes ) ' P l ease p i ok up s ome s t o ne s . ' 

b) Examples with b u l a s  ' ga t h e r ' 

1. B u l a so m  n a t  k a p i . C gat he r- Of-2sg . topic ooffe e ) 

' Ga t h e r  the ooffe e . ' 

2. I b u l a s n u  n a t i ma m .  C Af-gat h e r  2sg. topic y o ur h ands ) 

' Gat h er ( s o me )  wi th y o ur h ands . ' 

3. B u l a s a m  n a t k a p i . C gat h e r-Rf- 2 s g . topic ooffe e ) 

' Ga t h e r s o me o f  the o o ffe e . ' 

4 . 1 . 3 . Subcl ass 1. 3. consists of change of state verbs. This is by 

far the l argest subclass of patient oriented verbs and implies that the 

agent changes the patient in some way. These stems are characteristi­

cally affixed with - o n  to focus the patient. The l arge majority also 

take i - with which they usually focus instrument although with a few 

of these stems i - was found to focus b oth patient and instrument and 

with a few only patient. A number of these stems also take - a n  to focus 

the range. First those stems found only with - o n  are l isted : b a n i g  

' sp o o k ' ,  b u l t. u g  ' de s troy ' ,  b o l a n g  ' h ard ' ,  b u y a g  ' h e ad ( o f  ri o·e ) ' ,  a n go y  

' t i re d ' ,  a. 1 i n g u  ' di s t urb ' ,  b a l u s  ' oow ard ' ,  b i y a g  ' oap t u re (p ri s o n e r  o f  

war) ' ,  b a a l ' make aot i ve ' .  

The following stems take both - o n  and i - :  b a n  n a y  ' s low ' ,  l a n go n  

' r o as t ' ,  a b o b a ' s h o rt ' ,  a n d u  ' l ong ' ,  a s o t  ' mi l l  (oane ) ' ,  a b u s  ' fi ni s h ' ,  

a l e d ' s h arpe n ' ,  b a l i n  ' oontinue ' ,  a n g p u s  ' w ear o ut ' ,  a s a s u t  ' dry (me at ) ' ,  

am i s  ' o ve rpowe r ' ,  b i l a g ' dry (in s un ) ' ,  a p a l  ' oont i nue ' ,  p o k p o k  ' oh ip ' .  

a k i y a k  ' s i e ve ' ,  b o g n a t  ' re l ap s e ' ,  t a l i b a s u  'work ' .  a l i wo n g  ' h eadaohe ' .  

b a n n u g ' t i red ' ,  b i t i l ' h un ge r ' ,  b u u k  ' drunk ' ,  b o n go g  ' de af ' ,  b u l s o k  

' b l i nd ' ,  b u l a w ' dust i n  eye ' ,  d a l u s  ' ol e an ( oe re mo ni a l l y ) ' ,  a t u l o n g  
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' o ffe nd ' ,  b u s u l  ' e n e my ' ,  b u k a l ' di g ' ,  b a y b a y  'p l o ugh (by t ramp l i n g ) ' ,  

a l a d u  ' p l o ugh (wi th p lo ug h ) ' ,  o mo s  ' b at h ' ,  b a t t u t ' dam ' ,  d i ko t  ' c hop 

wood ' ,  b a l s i g  ' c hop ' ,  p a l t i  'b utche r ' , b i i k  ' s p l i t ' ,  d a b d a b  ' s k i n ' ,  

b i k l a g ' s lap ' ,  b a n a t  ' s t rike ' ,  b a k b a k  ' b eat ( c lo t h s ) ' ,  b o k b o k  ' s mash ' ,  

b o t a d  ' p o und ' ,  b a y u  ' p o und ( r i ce ) ' ,  b a l l e d  ' mas h ' .  

The fol lowing stems in this subclass were found to take all three 

affixes: b a i ' h amme r ' ,  b a d a n g  ' b o l o ' ,  s a p s a p  ' remo v e  bark ' ,  

g a a t  ' c l e an t rai l ' ,  bo l l a t 'wee d ' ,  bo k a  ' ex c avate ' ,  a s u g  ' co o k ' ,  b a n u  

' b l e s s ' ,  a p l a s ' s and ' ,  b u ko l  ' p o i n t  ( s h a rp ) ' ,  b u y u k  ' s poi l (make ro t 

t e n )  " b a n g  I o s  ' spo i l  (bad s me l l ) , a b a k  ' de fe at ' .  b a  I u n  ' fo o d  ( fo r  

tra i l ) ' ,  a p l u s  'wipe ' ,  l a m p a s u  ' s k at e  t h e  flo o r ' ,  b u n y a g  ' b ap t i z e ' .  

a )  Examples illustrating subclass 4 . 1. 3. with b o l a n g  ' h ard ' 

1 .  Bo  I a n go m  n a t  i s n a .  (h ard-Of-2sg. topic cook ed- ri ce ) 

' Make the cooked ri ce h ard. ' 

b) Examples with a s a s u t ' dry ' 

1. A s a s u t om n a t  b a b u y .  

' Dry the mea t .  ' 

(dry -Of-2sg. topic t h e  me a t )  

2 .  I y a s a s u t  n u  n a t  b a b u y s i d i n  s� u g a n . ( Af-dry 2 sg. topic 

me at location rack ) ' Dry t h e  me at on t h e  rack ' (implied 

in this sentence is also the conveyance to the rack) . 

c) Examples with a s u g ' co o k ' 

1. A s u go m  n a t  b i n a y u .  (co ok-Of-2sg. topic p o unded-ri ce ) 

' Co o k  the rice . ' 

2 .  I y a s u g  n u t  n a t  d a l p o n g  n a t b a n g a . ( A f- coo k  2 sg. loc ation 

fi re t ab le topic pot ) ' Co o k  on t h e  fire t ab l e w i t h  t he p o t .  ' 

3. A s u g a m  n a t  d a  I p o n g .  (Co o k-Rf-2sg. topic fi re tab l e ) 

' Co o k  on the fi re t ab l e . ' 

4 . 1 . 4 .  Subclass 1. 4. contains verbs of group ing. These verbs are dis­

tinct from the Class 3 addition and removal verbs in that with these, 

the agent is seen a s  joining himself or something else to the p atient 

to accomplish the action. Besides -o n to focus patient, these verbs 

also take i - to focus p atient or instrument. With some it is difficult 

to determine whether the conveyed p articip ant has the role of patient 

or instrument. Some of the stems in this subclass are: a n g k a s ' fre e 

l ab o u r ' ,  a b u y u g ' co - ope ra ti ve work ' ,  a w i s  ' i n vi t e ' ,  a l l i w  ' t u rn away ' ,  

a m u n g  ' group ' ,  a l om ' co urt ' ,  b i l i n g ' vi s i t ' .  

The following stems add - a n  to focus beneficiary or goal. B u l  i g  

' carry t o ge t h er ( u s i n g  p o l e ) ' ,  b u l u n  ' co mp anion ' ,  a s a w a  ' marry ' ,  b u l o g 

' j o i n  i n  l i n e ' ,  b u n g g u y  ' gro up toge th e r  ( t o  work) ' ,  a b a t · ' me e t ' .  
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a) Examples to illustrate subclass 4. 1. 4 . with a l om ' co urt ' 

1 .  A l omon y u  d a n a t  b a b a i . ( co urt -O f- 2pl. topic fe ma l e s ) 

' Co u rt the l adi e s . '  

2.  I y a l o m yu  d i t  p i  l a k .  ( A f-co urt 2pl. topic mon e y ) 

' Co u rt w i t h  mo ne y ' (money is seen as conveyed to the one 

being courted) . 

b) Examples with b u l  i g  ' c arry t o ge t h e r  ( us ing p o l e ) ' 

1. Bu l i go m  s i  J u a n .  (Carry -O f- 2 sg. topic Jo hn ) 

' Jo i n  John i n  ca rry i ng ( e i ther e n d  o f  t h e  p o l e ) . '  

2. I b u l i g  n u  n a t  b u l u . ( Af-c arry topic b ambo o ) 

' Us e  t h e  b ambo o  in carry i n g ' (hamboo is conveyed in the 

process) . 

3 .  B u l i g a n  y u  n a t  ma s a k i t .  ( c arry -Rf 2pl . topic s i ck p e rs on ) 

' Jo i n  t o g e t h e r  in carry i n g  t he sick p e rs on . ' 

4. 1 . 5 .  Subclass 1. 5. consists o f  stems which take an experiencer in­

stead o f  an agent . They are affixed with - o n  to focus the patient 

which is experienced by the experiencer. The first member listed here 

was found to take - o n ,  i - and - a n , the second was found to take - o n  

and i - and the remainder only - o n : a po s  ' j e a l o us ' ,  b u y a  ' vi e w ' ,  b i  I b i I i 

' i n s p e ct ' ,  a p d u  ' read bi le ' ,  b a n g so g  ' s me l l ' .  

The following examples with b u y a  ' vi e w ' illustrate this subclass. 

1. B u y a o n  t a k u  d i n  t a d o k . 

' L e t ' s  view t h e  dance . ' 

2. I b u y a  t a k u  d a t a t a  t a k u .  

( vi ew�O f 1pl. -inc1 . topic dance ) 

( Af- view 1p1. -inc1. topic our e y e s ) 

' L e t ' s  view w i t h  o u r  ey e s . ' 

4 . 2 .  S U B C L ASS I F I CATION OF C L ASS 2 .  

Class 2 is divided into eight subcl asses. 

4 . 2 . 1 .  Subclass 2. 1. is composed o f  distribution/conveyance verbs. 

The following stems o f  this subclass were found to occur only with 

their characteristic affix i - to focus patient . d u l  i n  'put  a s i de ' ,  

a g g u s u k  ' convey s t e a l t hi ly ' ,  b u l a k bo l ' co nvey care l e s s ly ' ,  b a n t o k  

' bo un ce ' . 

The following stems were found to include - a n  to focus range or 

goal in addition to i - focusing patient. w a l a s  ' di s t ri b ut e ' ,  p u l u k  

, fe e d  chi cke ns ' ,  t u I u d  'pus h ' ,  d a w a t  ' t hrow aw ay ' ,  p a g k a  I ' t h row ' ,  

a y u s  ' flow ' .  
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The fol lowing stems take - o n  and i - for pati ent, and - a n  for goal 

or range. a n ud ' fl o at away ' ,  a l  i s  ' t rans fe r ' ,  b u g i  ' i mp re gn at e ' ,  a b e n g  

' chi l d ' ,  b a t u ' s to ne ' ,  a l o y ' h ang rice ( o n  rack ) . '  

The following were found only with - o n  and i - for patient: b u l a 

' b a l l ' ,  a w a t  ' re cei ve/gi ve ' ,  b i n g a y  ' d i v i de ' .  

The following exampl es with w a l a s ' d i s t ri b u te ' illustrate thi s  sub­

class of stems. 

1 .  I w a l a s  n u  n a t  t i n a p a y  s i d a n a t t a g u . ( Af-di s t ri b u t e  2 sg. topic 

b re ad oblique p e op l e )  ' Di s trib ute t h e  b re ad to t h e  p e o p l e . ' 

2. W a l a s a m  d a n  a t  t a g ut n at t i n a p a y . ( Di st ri b ut e - Rf-2 sg . topic 

peop l e  oblique b re a d )  ' Di s t ri b u te s o me bre ad t o  t h e  peop l e . ' 

Examples with a l  i s  ' t rans fe r '  

1 .  A l i so m  n at t u t u p p a k a n . 

' Mo ve t he chai r .  ' 

( t rans fe r-Of-2 sg . topic ch ai r )  

2 . I y a l  i s  n u  n a t t u t u p p a k a n .  ( Af- t ra n s fe r  2 sg. topic c h ai r )  

' Mo ve t h e  o ha i r . ' 

3 . A I  i s a m  d a t u n u d u m s i n a t  s a k i t  n u .  ( t ran s fe r- Rf-2 sg . topic 

t he s e  o t h ers oblique y o u r  s i cknes s )  ' Tran s fe r  y o ur s i ckness 

to t he s e  o th e rs . ' 

4 . 2 . 2 .  Subclass 2. 2. consi sts of speech verbs and these are further 

subdivided . Speech categorizing verbs focus patient with - o n  and i ­

and for some also goal with - a n . 

The following are examples of speech categorizing verbs with -o n 

and i - affixation: a g a s a a s  'whi spe r ' , a l  i g  ' compare ' ,  b a s a  ' re a d ' ,  

b a u n ' s e nd ' ,  i n t u u d  ' co n s u l t ' ,  a n g a w  ' j o k e ' .  

Speech categorizing verbs which al so take - a n  are: b u k a l ' a l arm ' ,  

b i l i n ' comman d ' ,  b i l a n g  ' co un t ' ,  u l n u g ' s tory ' ,  a d a l ' l e arn/ te aciz ' ,  

b a l i n  ' re l ate/accuse ' ,  i m u s  ' as k ' ,  l u w a l u  ' p ray ' .  

Speech conveying verbs are: p a k u y ' s ho ut ' ,  a k k a l ' ca l l  t o ge t h er ' ,  

a w a g  ' c a l l ' ,  s u n g b a t  ' answe r ' ,  b a a g  ' announce ' ,  a y a g  ' c a l l ' ,  a mb a g  

' e oh o ' ,  b a g a  ' s pe ak ' .  

Two speech verbs b e l be l ' re p e at ' , and b e d  b e d  ' ta l k  nonsens e ' do not 

fit in either of these categories. The first only takes - a n  and the 

second only - o n . 

The following exampl es with b i  l a n g  ' co un t ' illu strate speech cate­

gorizing verbs. 

1 .  B i l a n g o m  n a t  i b l u . 

' Co un t  t he b oo k s .  ' 

( co un t-Of-2 sg . topic b o o k s ) 
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I b i l a n g  n u  d i t  a w a d  s i d i . ( A f- count 2sg. topic what - i s  t h e re )  

'Inc l ude i n  t h e  c o un t  t he thi ngs w hi ch are t h e re ' ' (they are 

viewed as being conveyed to be include d ) .  

3 .  B i  I a n g a m  n a t  k a s u g a l  n u .  (count - Rd-2sg. topic y o ur comp anion-

i n - gamb l i n g )  ' Co un t  fo r y o u r  gamb l i n g  comp ani on . ' 

The following examples with p a k u y  ' s ho ut ' il lustrate speech conveying 

verbs: 

1 .  I p a k u y n u  n a t  n a t o y k a n  P a k i t o .  ( Af-s hout topic t h e  de at h 

oblique Paki to ) 'Shout t he ann o un ceme n t  ab out t he de a t h  t o  

Pak i t o . ' 

2. P a k u y a m  s i  P a k i t o .  

' Sho ut t o  Paki t o .  ' 

(s hout-Rf-2sg. topic Paki to ) 

4 . 2 . 3 . Subclass 2. 3. consists of trave l verbs. These verbs focus 

patient with i - ,  range with - o n  and goal with -a n .  Only two stems in 

this subclass were found that did not take all thre e of these affixes, 

a k y a n g  ' w a l k ' does not take - a n  and a k k e y o t  ' wa l k  s l owly ' was not found 

to occur with - a n  or - o n . Other members of this subclass are: t a u d  

' fl y ' ,  b a s a t  ' cross ' ,  bo t a d  ' go / s t rai ght ' ,  t a g a d a  ' c l i mb ' ,  o y  ' go ' ,  

a s k a y  ' s catte r ' ,  t o d d a k  ' run ' ,  a d a y u  ' far ' ,  a d a n i ' n e ar ' ,  a l y u g  ' t rave l ', 

b a a t ' t ra ve l ( , b u t  i k ' fl ee ' . 

The fo llowing examples with b a a t  ' t rave l '  illustrate this subclass: 

1 .  B a a t o m d i n  I s a b e l a . ( trave l - O f- 2 s g .  topic Is ab e l a )  

' Trave l through I s ab e l a .  ' 

2. I b a a t  n u  n a t p i  l a k n u .  ( Af- trave l 2sg. topic y o u r  money ) 

' Tr ave l wi th y o ur mo ney . ' 

3 .  B a a t a m  n a t  k a n o n  y u . ( t ra ve l - Rf-2 s g .  topic y o ur fo o d )  

, Trave l for y o u r  fo o d .  ' 

4 . 2 . 4 .  Subclass 2. 4.  consists of verbs of fiscal transactions. When 

these verbs take the ful l  complement of affixes they focus patient with 

-o n and i - and goal with - a n . 

The fo l lowing two stems were the only ones in this group found to 

take all three affixes: i t o d ' gi ve " I a k u ' se l l ' . 

The fo llowing were found only with - o n  and i - :  b u n g k u l  ' b uy /s e l l ' ,  

b u l u d  ' b o rrow ' .  

These were fo und only with i - and - a n : b a y a d  ' p ay ' ,  n g i n a ' s e l l/buy ' ,  

b i l o g ' gi ve advan ce ' ,  a b a n g  ' ren t ' ,  b u g i s  ' t ax ' .  
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The fol lowing exampl es with b u g i s  ' t ax ' illustrate these verbs : 

1 . I b u g i s  n u  n a t  a p i t  n u .  ( A f-t ax 2sg. topic y o u r  h arve s t ) 

' Pay tax w i t h  y o ur h arve s t . ' 

2 .  B u g  i s a m  n a t  p i  t a m .  ( t ax-Rf-2sg. topic y o ur l an d )  

' Pay t ax on y o u r l an d .  ' 
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4 . 2 . 5 . Subclass 2 . 5 .  consists of body function verbs. These verbs 

focus patient with - o n  and i - and range with - a n  when they occur with 

all three affixes. 

The following were found to take all three affixes : a t t e n g  

' de fe cate ' ,  b u l  i s  ' di arrho e a ' .  The rest of the stems in this subclass 

were found only with i - and - a n : l u g p a  ' spi t ' ,  b o o n  ' s n e e z e ' ,  a n g i so l  

' s me l l ' ,  a n g o s  ' b re a the ' ,  b u ko s  ' co ugh ' ,  a n g o d  ' runny no s e ' .  

The fol lowing exampl es with l u g p a  ' s pi t '  illustrate these: 

1 .  I I  u g p a m  n a t moma . (Af- spi t-2sg . topic b e te l chew ) 

' Sp i t  o u t  t h e b e t e l c h ew .  ' 

2 .  L u g p a a m  n a t p a n t a l on n a .  ( s p i t - Rf-2sg . topic h i s  p ant s )  

' Sp i t  o n  h i s  p an ts . ' 

4 . 2 . 6 .  Subclass 2 . 6 .  consists of verbs of positioning. Most of these 

are body positions and focus patient with i - and range with - a n .  Other 

stems in this subclass are: t u p a k  ' s i t ' ,  s i ka d  ' s t and ' ,  p a l i g a w g a w  

' s q u at ' ,  l u k g u b  ' l i e  on s t omach ' ,  o b o g  ' l i e  down ' ,  b i ko s  ' cu r l  up ' ,  

b u k a t  ' ope n ' ,  b oo t  'b etween ' .  

The fol lowing examples with o bo g  ' l i e  down ' illustrate these verbs : 

1 .  I yo b o g  n u  n a t  a b e n g .  ( A f- l ay down 2sg. topic ch i l d ) 

, L ay t he chi ld dow n .  ' 

2 .  O b g a m  n a t  k a t  I i .  ( l i e  down - Rf-2sg . topic b e d )  

, L i e  down on t h e  b e d .  ' 

4 . 2 . 7 . Subclass 2 . 7 .  consists of verbs of social interaction and 

focuses patient with i - and beneficiary with - a n . 

Some of the members of this subclass are: t a d o k  ' dance ' ,  b o do n g  

'pe ace p a ct ' ,  a d a n g  ' do n at i o n  ( at t i me o f  deat h ) ' ,  b a n a t  ' p u t  down/ 

l e ave as e ngage men t gi ft ' ,  b o l a y ' b e t ro t h ' .  

These verbs are illustrated by the fol lowing examples using a d a n g  

' donation at t i me o f  de at h ' .  

1 .  I y a d a n g  n u  n a t  p i  l a k n u .  ( A f-do n ate 2sg. topic y o u r  mon e y ) 

' Make a do n at i o n  o f  y o ur money for t h e  de at h o b s e rvance . ' 
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2 .  A d a n g a m  d i n  n a t o y . ( donate - Rf-2sg . topic de ad-p e rs on )  

'Make a do n at i on for t h e  de ad p e r s o n .  ' 

4 . 2 . 8 . Subclass 2 . 8 . consists of verbs which have an experiencer in­

st ead of an agent. A non-instigator cause or force as Grimes ( 1 9 7 5 ) 

calls it is focused by i - and is seen as being conveyed to the experi­

encer to cause him to undergo the experience or state described by the 

stem. One of the stems in this group a p a l  'je a Z o us ' also include - a n  

t o  focus goal and two of the stems, b u s u g  ' s at i s fy w i t h  fo o d '  and 

b u  l u n g  ' t ro ub Z e ' ,  include - o n  to focus source. 

Other stems in this subclass are : s u yo p  ' s Zeep ' ,  b u s a l i ' b o i Z ' ,  

b a s u l  ' fa u Z t/s in ' ,  b o s - o l ' b rave ' ,  b a l o s ' re ve n ge ' ,  b a do s  ' z e a Z ' ,  

b a k n a n g  ' ri ah ' .  

This subclass is illust rated by the following example using bo s -o l 

' b rave ' . 

I bo s -o l n u  n a t  k i n a b i l o g n u .  ( Af-b rave 2sg. topic y o ur s t ren gt h) 

' Yo ur s t rength makes y o u  brave . ' 

4 . 3 . S U BC LASS I F I C A T I O N  O F  C L ASS 3 .  

Class 3 is divided into six subclasses. 

4 . 3 . 1 .  Subclass 3. 1. consists of verbs of enclosure. The agent is 

seen as adding an enclosure to a range which is charact eristically 

focused by - a n . With these verbs - o n  often focuses the same participant 

as - a n  and it is not always clear whether the role of this participant 

is patient or range when focused with - o n . However, when seen from t he 

point of view of more directly or broadly affected participant, the 

distinction between what is exp ressed by a sentence where the partici­

pant is focused by -o n and where it is focused by - a n  becomes clearer. 

In the examples : 

1 .  A I  i s u t om n a t  bo l o y .  

' Wa Z Z t h e hous e .  ' 

( w a Z Z -Of-2sg . topic house ) 

2 .  A I i  s u t a m n a t  bo I o y .  (w a U -Rf-2sg. topic h o use ) 

'Put w a Z Z ( s )  o n  t he h o us e .  ' 

The first example views t he house as more broadly affected and thus 

the whole job of walling the entire house is in view. The second ex­

ample views the house as less broadly affected and thus refers to only 

a part of the job. 

This subclass also accepts i - to focus inst rument. Some of its mem­

bers are: b u l i d a w  ' b ambo o  w a Z Z i n g ' ,  a l a d ' fe n ae ' ,  a l i s u t  ' w a Z Z ' , b a d a l  
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'wrap ' ,  b u n g u n  'wrap ( e n a l o s e  ao mp l e t e ly )  ' " b u g u s  ' w rap ( e n fo l d) ' ,  

b o t  o k  ' b undle ' .  

The following examples with b a d a  I 'w rap ' illu strate these verbs. 

1 .  B a d a l o m n a t  s u g a t . 

' Wrap the w o un d .  ' 

2. I b a d a l n u  n at l u p u t . 

( w rap -Of-2 sg . topic w o und )  

( Ar-wrap 2 sg. topic t h e  a lo t h ) 

' Wrap ( i t )  w i t h  t h e  a l ot h .  ' 
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3. B a d a l am s i  b o l l a t n a t  s u g a t . ( w rap - Rf-2 sg . oblique h e rb s topic 

wound)  ' Wrap h erbs aroun d  t h e  w o un d .  ' 

4 . 3 . 2 .  Subcl ass 3. 2. includes verbs of addition. With these verbs 

something which is implied by the meaning of the verb, such as an ar­

ticle of clothing, a physical injury etc. , is added to a range. These 

verbs take i - and - a n . The participant focused by i - is the one con­

veyed to be added in the action , but it is not always clear whether 

its tole is patient or instrument. Some verbs in this subclass are: 

b a d u t  ' a l o t h in g ' ,  b a a l ' l oin a l o t h ' ,  b a t t u k u n g ' h at ' ,  b a u t  ' sp ank ' ,  

b a  I e d be d  ' s a rap e ' ,  k u d k u d  ' s aratah ' ,  a t  u n g  ' b urn ' ,  b e  I a k  ' b urn ' , b u k y a k  

' aut ( s l i t ) ' ,  b i l g a t  ' a ut (by gras s ) ' , a n g p a s  ' a ut ' ,  b a t o n i t  ' b ut to n ' ,  

s o b  s o b  ' e xt in gui s h ' ,  b a w i ' s h e l t e r ' ,  a p u y ' fi re ' ,  a s u k  ' s mo ke ' ,  a b u n u  

' fe r ti l i ze r ' ,  l a s a  ' fe rt i l e  s o i l ' ,  b u n g a ' ro und ' ,  a t t o d  ' drip ' ,  b u l  i k  

' p ain t ' ,  a n i d u ' w armt h ' ,  b a w - a n  ' ao o l ' ,  b a l a  ' h o t  ao a l s ' ,  a g go m  ' h o ld ' .  

The following examples using b a a  I ' l o i n  a l o t h ' illustrate these 

stems. 

1 .  I b a a  I n u  n a t  I u p u t . ( Af- l o i n - a l o t h  2 sg. topic a l o t h )  

' Use t h e  a l o t h  for a l o i n  a lo t h .  ' 

2. B a a l a m n a t  a b e n g .  ( lo i n - a l o th-Rf- 2 s g .  topic ah i l d )  

' Put a l o i n  a l o t h  o n  t he ahi l d .  ' 

4 . 3 . 3 .  Subclass 3 . 3. consists of verbs of removal and is similar to 

3. 2. except with these stems something is removed from the range or 

source. The thing removed may be implied such as dirt with verbs of 

washing or illness as with verbs of curing. With these verbs i - usually 

focuses instrument and - a n  range. Some stems in this subcl ass are: 

s a k s a k  ' l aun de r ' ,  d a l u s  ' a l e an ' ,  k i w a s  ' w as h di s he s ' ,  b u l u  ' w a s h  h ands ' ,  

a mo n g  ' au ri n g  (wi t h  smoke ) ' ,  a l i s i g  ' auri n g  (by aeremony ) ' ,  a g a s  

' a u ri n g  (by medi aine ) ' ,  a n i t  ' re mo ve s kin ' ,  b o s a t ' re mo ve growt h from 

p a th ' ,  a t t u d ' remo ve ro o t s ' ,  b u n u t ' re mo ve h us k  o f  ao aonut ' ,  a b u t ' mak e 

h o l e ' ,  b a  I u ' make h o l e  ( us in g  s t i a k )  ' .  
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These stems are illustrated by the following examples using b u l  u 

'was h h an ds ' .  

1 .  I b u l  u m  t u n  d a n u m .  (Af-w ash -2sg . topic wat e r )  

' Wa s h  w i t h  t h i s  wat e r .  ' 

2. B u l  u w a m  n a t  i k i m . (was h-Rf-2sg . topic fe e t )  

' Wa s h  y o ur fe e t . ' 

4 . 3 . 4 .  Subclass 3. 4. consists of verbs implying removal in a negative 

sense. These differ from the other removal verbs in that with these 

there is always a patient focused by - o n , but rarely an instrument or 

other p artic ipant focused by i - .  Two verbs that do take i - are a g u m 

' t ake advant age o f ' ,  and a g aw ' grab ' .  Others in this class take only 

- o n  and - a n . These include: a s u t  ' draw ( a  we apo n ) ' ,  a k a w  ' s t e a l ' ,  

a m e t  ' damage ( to crops by an imal s ) ' .  

Examples to illustrate these with a k a w  ' s t e a l ' are: 

1 .  A k a wom n a t l u w a n g  d a . (s t e a l -Of-2sg. topic th e i r  c a rabao ) 

' S t e a l  t h e i r  carab ao . ' 

2. A k a w a m  d i d a .  (s te a l - Rf-2sg . topic t h e m )  

' Rob t he m . ' 

4 . 3 . 5 .  Subclass 3. 5. consists of verbs of hunting. These take - o n  

to focus range, i - for instrument, and - a n  for patient/goal or the 

participant being hunted. One of the stems in this subclass, b i t u 

" t rap i n  a pi t '  was not found to occur with i - . Others in this subclass 

are: a n  u p  ' h unt ' ,  b a l a i s  ' t rap ' ,  b u n gw i t  ' ho o k  ( fi s h ) ' .  

The following examples with b u n gw i t  ' h o ok ' illustrate these: 

1 .  B u n gw i t o m  d i n  s u l u n g .  

, Fi s h  i n  t h e  s tre am. ' 

(ho o k -Of-2sg. topic s t re a m )  

2. I b u n g w i t  n u  d a n a t  kO l a n g .  ( Af-hook 2sg. topic w o rms ) 

, Fi s h  wi th t he wo rms . ' 

3. B u n gw i t a m d a t  i g a t  s i n  s u l u n g .  ( h o o k-Rf-2sg. topic e e l s  

location s t re am )  ' Fi s h  for e e l  i n  t he s t re am .  ' 

4 . 3 . 6 .  Subclass 3. 6. consists of verbs of guarding. These focus the 

patient w ith - a n . Some stems in this subclass are : a n d o g  'watch ' ,  

a l i b u n u  ' w at ch O Ve r  s i c k  p e rs on ' ,  a y y u w a n  ' guard ( anima l s ) ' ,  b u l aw 

' gu ard ( c rop s ) ' .  A nd o g  was found to take i - in addition to - a n  and 

a l  i b u n u  was found to add -o n to its affixation potential. 
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An example to illustrate these stems follows : 

1 .  A y y u w a n a m  n a t  b a k a . ( gu ard-Rf- 2 s g .  topic cow ) 

' Gu ard t h e  cow . ' 

Of the 3 0 0  stems studied, only three were found which could not 

take any of the non-actor focus affixes. These are: b u n o t  ' c Z o ud ' ,  

b u n g l  u n  ' rainbow ' and b u g - u t  ' th rob (w� t h  pain ) ' .  

4 3  
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N O T  E S 

1. Limos Ka1inga, or Linimos as it is often referred to by native 

speakers of the dialect, is a subdia1ect of Ka1inga, a language spoken 

by t he inhabitants of t he southern part of Ka1inga-Apayao Province in 

northern Luzon, Republic of the Philippines. Linimos is spoken by about 

7 , 0 0 0  people along the lower Sa1tan River in the municipality of 

Pinokpok. 

The data for this paper were gathered under the auspices of the 

Summer Institute of Linguistics b etween 1 9 74 and 1 9 7 6 , while the author 

and family lived in Asibang1an, a barrio of Pinokpok municipality. The 

principal language assistants for this s tudy were Mr. Louis Ba1utoc, 

M r. Pedro Augustin and Mr. Benito Aggueban, all residents of Asibang1an. 

I am grateful for their valuable and unselfish assistance in this study. 

I am indebted also to Dr. Elmer Wolfenden, a colleague in the Summer 

Institute of Linguistics under whose leadership this paper was prepared, 

for many helpful comments and suggestions. 

Linimos has nineteen segmental phonemes, including fourteen consonants; 

p ,  t ,  k ,  b ,  d ,  g ,  m ,  n ,  n g ,  5 ,  I ,  w ,  y ,  and 7 ,  and five vowels i ,  e ,  a ,  

0 , u .  Glot tal stop is represented in t he orthography only in syllable 

initial position after another consonant or when occurring in geminant 

clusters between two vowels. 

2 .  There are a number of morphophonemic changes in these affixes when 

they are attached to certain kinds of stems. The final nasal in m a n ­

assimilates t o  the point of articulation of the first consonant of the 

following st em. The final nasal in ma N - fuses with and assimilates to 

the point of articulation of the first consonant of the stem. When - u m­

is added to stems beginning with b or p these consonants become 9 and k 

respect ively. The affixes - o n  and - a n  fuse with the att ributive pronouns 

of the first, second and third person singular to make the forms - o k , 

4 4  
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- o m , - o n a and - a k ,  - a m  and - a n a .  When i - i s  used with stems ending 

in vowel s, the fir st and second person singul ar attributive pronouns 

fuse with the stem as - k  and - m  respecti vely. When i - i s  affixed to 

stems beginning with glottal stop, the glottal i s  repl aced by y .  

4 5  
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