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1 .  E T H N I C  L A N G U A G E S  I N  A U S T RAL I A N  SOC I ET Y  - A S O C I O L O G I CA L  P E RS P EC T I V E l 

1 . 1 .  HUMA N I S T I C  S O C I O L O G I C A L  A PPROACH 2 

We can follow Znaniecki ( 1 9 6 8 )  in defining the words of a given lan­

guage as cultural obj e cts or value s in the life of a part icular speech 

c ommunity or group . As such , they are t o  be dist inguished from natural 

obj ec t s  b y  the fact that , in addition to their material c ontent as 

printed s ign s or phonetic sounds , they have come t o  acquire a meaning 

in the c onsc iousne s s  of that group of people , in relation to their 

e fforts to communicate verbally with one another . Because words are 

used not in isolation , but always in re lation to one another , they can 

be regarded as the group ' s  system or stock of linguistic values , a cul­

tural system that is  comparab le to the group ' s  system of economic or 

religious value s .  The Polish language , for example , as it has been 

built up over centuries , i s  the linguistic value system inherited by 

the pre s ent generations of Polish-speaking people . From this stock o f  

cultural value s ,  the individual selects  and uses  only those words that 

suit his part icular purpose or range of intere s t s . 

From the point of view of e ach human agent , any attempt at communi­

cat ion with other members of his group can be thought of in terms of 

the individual ' s  t endency to act ivate certain value s in the group ' s  

linguistic  system . As this proce s s  develops from the child ' s  earliest 

attempts  at speech , the individual gradually c onstruct s  his own personal 

language system from tho s e  l inguistic  values whos e  meaning he has 

learned through his part ic ipation in the group ' s  l ife . Whenever he 

holds a c onversat ion with a friend , writes  a love letter , or give s a 

lecture in his  native language , the individual reveals his t endency to 

use , maintain and act ivate the lingui stic  stock of his  people , through 
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his  own personal language system . Through the act of choosing certain 

words and l inguistic c onventions and neglect ing others , the individual 

group members reveal how they evaluate the l inguistic meanings that 

have b een transmitted to them as part of the cultural heritage of the 

group . 

In considering the individual ' s  t endency to act ivate and thus t o  

maintain h i s  personal language system w e  follow Znaniecki ' s  theoretical 

distinct ion between its  active and pass ive manife station . In these 

terms , whenever a t endency i s  obstructed in one way or another , it  is 

said t o  reveal itself indire c t ly , in the form of an at titude t oward the 

values involve d .  Such an attitude i s  perhaps best described a s  a c on­

s c i ous intention to react ivate the system of value s ,  if the existing 

ob stac le s  are ever removed . 

A similar situation would ari se in the case of an att itude which has 

as yet never had a chance to p lay a part in personal system c onstruction ,  

due t o  some inhibit ion out side the c ontrol o f  the individual concerned . 

When c ircumst ance s  become altered and the obstacle removed , the attitude 

in que stion could then be set free for act ivation as a t endency . 

The posit ive att itude of ethnic-Australian children t o  the study o f  

their mother tongue a t  an Australian school , which has so far denied 

them the opportunity to do s o ,  provide s  a p ert inent i l lustration of this 

type of s ituation . For example , our re search at Adelaide , summarised in 

the second section o f  this chapter , sugges t s  there would be cons iderabl e  

demand for ethnic language studie s ,  which could a l s o  incorporate a good 

deal of other ethnic cultural content . 

I f  ethnic language s and culture s were introduced int o their schoo l ,  

the att itude o f  the chi ldren toward such courses would , at least in the 

case of some of them , find open expression as a tendency to c onstruct 

a more sophisticated personal ethnic language system than the one which 

they had been able to construct in the narrow confine s of an ethnic group 

( the family , the e thnic Saturday school and other formal and informal 

ethnic structure s ) .  The new system could then incorporate their CUl­

ture ' s  lit erary , as we ll as oral , tradit ion . Indeed , in a few 

Australian schoo l s , courses of this type have already been introduc e d ,  

although they still  s e e m  i n  a rather embryonic and experimental s tage 

( Smolic z ,  1 9 7 5b ) . 

I f  the Australian school were t o  continue to adhere instead t o  the 

ethic of cultural and l inguistic  monism, the ethnic child would b e  

c onfronted with what seemed to him as a conflict of two mutual ly ex­

c lusive t endenc ies . The act ivat ion of one of them (which almost invari­

ably would turn out to be the Anglo-centric one supported by the schoo l , 

mas s  media and the peer group ) would transform his  t endency t o  activate 
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ethnic language and culture into an att itude - merely a potential -

which,  unless  sub sequently re surrected by some other means , would,  in 

the course of t ime , be  altogether e l iminated . 

It should be c lear from the ab ove that the personal value system, 

which an individual builds in the lingui stic  or any other realm of cUl­

ture , will be dependent part ly on the nature of group values which are 

made avai lab le to him and part ly on his tendency to act ivate them 

through personal system construction . Most group values or tradit ions 

within a part icular society are not equally available to all individuals . 

We could thus regard the cultural value s of a particular human group as 

some kind of cultural capital or treasure - and in the same way as ma­

terial goods are unevenly distributed in a populat ion , so are the cul­

tural treasure s . In Australia the cultural capital of most ethnic 

group s is strictly l imited by the mode st resource s  of such group s , their 

small s i z e , s cattered nature , frequently low soc io-economic profile , and 

the lack of e ffect ive educational inst itutions to ensure i t s  pre serva­

tion and development . 

In the theoretical framework developed above , the concept of a per­

sonal value sy stem provides a bridge between obj ec t ive group value sys­

t ems and tradit ions on the one hand , and subj ective t endencies  and 

at titude s of individuals on the other ( Smo l ic z ,  1 9 7 4b ) . Znaniecki him­

self d id not make a c lear distinction be tween group and personal value 

systems ; in most instanc e s  he mere ly refers to an individual or personal 

t endency to act ivate the value system of the group . It is our view , 

however ,  that the concept of a personal system is invaluable for any 

attempt to interpret soc ial and cultural l ife from the humanistic  view­

point . The concept provides theoret ical expre ss ion , as well as pract i­

cal recognit ion , of the consc ious activity of the individual human agent 

in selecting value s from the group stock and organi zing them into a 

system which suit s his own part icular purposes and intere st s .  

The act of individual choice implied in the construc t ion of the 

personal value system needs to be viewed , however , as itself  the product 

o f  interact ion between obj e c t ive and sub j ec tive factors . The b locks out 

of which the individual builds his own unique system repre sent values 

which in the life o f  the group have an obj ective reality - a reality 

which is  t o  a large extent independent of one individual ' s  use o f  them . 

Indeed , Znaniecki ( 19 6 3 : 13 4 )  ins i s t s  on the e s sential obj ect ivity of 

cultural values ,  who se c ommon meaning in the group ' s  l ife can always b e  

tested by observing the way they are u s e d  by t h e  part ic ipant members . 

Thus t o  each individual a cultural value exists  independent l y  of his 

current experience  oP it ; "it  exists as s omething that has been and can 

be e xperienced and used by others as well as by himself whether it does 
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or does not exist in the natural univers e " . 

Yet it is important to rec ognise  that the autonomy of a value , its  

independence from individual att itudes and tendencies of  group members , 

is never ab solut e . Over time a gradual shift in the way members choose 

to use a given value may lead to definite change in the value ' s  s oc ial 

funct ion and meaning . The spec ific concepts of attitude , t endency and 

personal value system stre s s  the role of individuals in dealing with 

soc ial reality , for they ultimately det ermine the group ' s  value systems 

and tradit ions . The applicat ion of such concepts t o  the study of ethnic 

language s aims to i lluminate the c entral role of the individual immi­

grant s and their children in structuring new cultural patt erns in the 

host society . 

The first generat ion migrants funct ion as repositories of ethnicity 

for their own desc endent s ,  if not as its disseminators among other 

e thnic group s . Unfamil iar with the new environment , they are mainly 

c oncerned with estab lishing themselves economically and , to a l e s ser 

extent , socially . For those purposes they att empt t o  learn Engl ish 

and c onstruct other Australian based cultural systems which appear 

indi spensable to achieve such tasks . I t  i s  the sec ond generation which 

can act as an  effe c t ive carrier of ethnic traditions . To achieve this , 

however , the ethnic cultural pool or stock must be made availab l e  t o  

ethnic-Australian chi ldren . The nature of personal cultural systems 

which such children can construct will depend upon such fac tors as the 

richne s s  and quality of the e thnic stock availab l e  in Australi a ,  the 

avai lab ility of such a stock to the c hi ld , and the wil l ingne s s  of the 

child to make use of it . The se factors , in their turn , are very largely 

dependent on the prevailing orientation of the host c ountry to the new 

European arrivals and , to a l e s s er extent , on the posit ion which the 

newcomers adopt towards the host s .  Such orientat ions c onst itute systems 

of ideological values ( Smoli c z , 1976 ) which on the one hand mould the 

t endencies and at t itudes of individual Anglo-Australians toward llmdgrants 

and their cultural systems ( Harri s and Smo l i c z ,  1975) and , on the other , 

affe c t  the response of ethnic Australians toward s Australian society . 

The oret ically the host s ' policy t o  the European immigrants and their 

descendents c an be based on one of three such orientat ions . Tradition­

ally these are defined as ( i ) cultural pluralism ( ii ) interactionism 

and ( iii ) Anglo-conformism or monism ( Taft , 196 3 ) . The as sumpt ion 

underlying the c onc ept of interactionism is  that , in every realm of 

culture , one single system of value s will eventually emerge incorporat­

ing e l ement s derived from a number of contribut ing ( but sub sequently 

defunct ) cultural systems . 

I t  should be noted , however ,  that upholders of this t ype of inter-
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actionist solut ion often fail to appreciate that some elements  of cUl­

ture , notab ly language , are not amenable to easy amalgamat ion . In such 

cases a dual system type of arrangement is formed through the co­

existence within the individual of a twin system of cultural value s ;  

its  two l inguistic  components are then activated by him in different 

cultural and soc ial contexts . Unless  one envisage s ,  therefore , the 

formation of some kind of English-ethnic pat ois  or j argon , in the pre­

sent generat ion at least , the lingui stic interac t ionist solut ion can 

only take a dynamic equi librium ,  rather than a synthes i s  or ' melt ing 

pot ' ,  form . 

Such an interac t ionist arrangement is the only practical alternat ive 

to a universal monolingual ism, and s ince it takes place within each 

individual , it  repre sent s a bil ingual solution which is but one spec ific 

form of internal or intra-personal plural ism . Labels  of this type may 

be used t o  distinguish such an internalist state from the external 

solution or inter-personal cultural p luralism , where different ethni c  

individuals adhere to their own cultural tradit ions and where inter­

action with members of other group s is peripheral and spasmodic or 

c omp letely non-existent . 

The pos s ible mechanisms for the transmis sion o f  a dual system o f  

linguistic value are of interest . Thus linguistic  pluralism could b e  

perpetuat ed by the two components of a dual system b e ing pas sed o n  t o  

the children both by their bil ingual parents and b y  the school . Alter­

nat ively , the parents could be transmitt ing only the ethnic linguistic  

value s ,  while the school concentrated solely on the development o f  the 

English component . It does not necessarily follow that the parent s 

passing on only the ethnic language need themselve s b e  monolinguals .  

Bilingual parents , theoretically able to transmit both part s of the 

dual system, may con s c iously maintain the home domain as the exc lus ive 

preserve of the ethnic tongue . 

1 . 2 .  THE AUSTRA L IAN S C E N E  

In the section which summarizes our result s ,  it  is  c lear that in 

many ethnic home s Engli sh has already become the dominant language o f  

the second generat ion . I n  view of the fact that i n  Australia a t  present 

most s chools  still  refuse to act as dual system transmitters this type 

of s ituation is  hardly surprising . In the event , the more ethnical ly 

conscious p arents  feel no obl igat ion t o  help their children t o  construct 

the English linguistic  c omponent . Submerged within the English mono­

lingual ' sea ' , their perpetual concern is to save and pre serve what 

ethni c linguistic  values they themselve s possess  and leave it t o  the 

school to introduce their chi ldren to the English part of the b i l ingual 
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system . (There are , of course , numerous other first generation ethnic 

parents who are unab le to act ivate any but the ethnic values ;  while 

still others , although bilingual , either transmit only the English 

c omponent , or make attempt s  to transmit both) . 

Recent moves in Australia,  such as the appointment by the Minister 

o f  Education of the Committee on the Teaching of Migrant Languages in 

Primary and Secondary School s ,  sugge st that at l ong last the Australian 

s chool may t ake some part in deve loping and reinforc ing the ethnic 

component in a bilingual system . The e stab l i shment of a t radit ion of 

l inguistic  p lural ism , even with all governmental aid pos s ib l e  to e thnic 

Sat urday schools and the introduct ion of ethnic language c ourses to 

Stat e  primary and secondary schoo l s , will not , however ,  be  easy in a 

c ountry l ike Australia , so long wedded to the ethic of monolingualism 

( Smol i c z  1 9 7 1 ;  Smo l i c z  and Wiseman 1 9 71 ) . Bostock ( 19 7 3 : 49 )  points to 

the wide spread belief of Austral ian academi c s , unlike academi c s  over­

seas , that the learning of language s is both irre levant and unne cessary ; 

thi s ,  he c laims , wil l  have the effect  of conferring upon Australia " the 

distinct ion of being the most monol ingual industrialised nat ion in the 

world " . 

The prevailing ethic of monolingual ism can be directly traced to the 

Anglo-conformi st orientation still  prevai ling among many important and 

influent ial sections of Australian society . Such an orientation con­

st itutes a group system of ideological values whi ch exerts a profound 

e ffect on the att itud e s  and tendenc ies of Anglo-Australians and ,  even 

more s ignificant ly , of second generation e thni c s . I t s  influence upon 

the lingui stic usage s of the latter is to  l imit their opportunities  t o  

construct viab le ethnic c omponent s of the ir dual l inguistic systems 

and ,  even more significantly , to undermine their willingnes s  to activate 

and deve lop them . 

In this type of situation ethnic language s dec l ine rapidly in a 

generat ional proge s s ion . Adult first generat ion migrant s are normal ly 

fluent ethnic speakers ; the second generat ion , on the other hand , so  

much more at ease in the country o f  their b irth , fluent in English and 

with an experience of the Austral ian school behind them , are fast l os ing 

their ethnic cultural inheritance . Indeed , in one respect at least , 

the l ingui stic  usage s o f  the great maj ority almost invariab ly follow 

the same kind of pattern - whatever the ethnic group and however ethni­

cal ly-minded their home environment . As the result s  of our re search 

enumerat ed lat er demonstrat e , even in a home most favourab le t o  ethnic 

cultural maintenanc e ,  the active e thnic l inguistic e xperience of older 

children and of young adole scent s is l imited to c onversat ion with their 

ethnic elders ( parent s ,  relative s , parent s '  ethnic friends ) ,  while the 
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c onversat ion with their ethnic peers , be they sib l ings , cousins or 

friends , is almost invariably c onduc ted in English . The ethnic tongue 

thus becomes the language of age and local ethnic parochialism. 

The increas ing reluctance of many lb and second generat ion 3 immigrant 

children to maintain their ethnic language s as they grow older is almost 

always associated with an apparent c onflict of t endenc ies within the 

individual . The t endency t o  use only Engl i sh , with its  accompanying 

advantage s of greater peer group acc eptance and greater potential for 

soc io-economic advance , is  pit ted against the tendency to maintain an 

e thnic system which , because of lack of formal education support , i s  

usually re stricted i n  depth and dimension and is  of practical u s e  only 

in communicating in the more re stric ted domains of l i fe . And when the 

choice appears as stark as thi s , it is  inevitab le that by the t ime 

ethnic-Australian children reach maturit y ,  any childhood t endency to 

maintain the ethnic system is  seriously undermined or even utterly 

rej ected . 

I t  is most unfortunate that the prevailing cultural c l imate of 

Aus tralian society condit ions the s e  young people , and often their par­

ent s as we l l , into bel ieving that the two l inguistic tendencie s ,  one 

to devel op English and the other to maintain the ethnic language , are 

mutually exclus ive and not , parallel and compatible . I t  is our view 

that the t endencies  in quest ion may both be act ivated ; indeed , they may 

- but need not , as is  clearly demonstrated by the large number of second 

generat ion ethnic-Australians whos e  personal ethnic systems of cultural 

values have very large ly dis integrated or were st i fled in embryo . 

We , there fore , conc lude that the pers istence in Australia o f  the 

Anglo-conformist group value s or tradition and their c ont inued influence 

in educat ional institutions is not c onduc ive to the formation of dual 

systems of l ingui stic values - o r ,  indeed , to interact ionist s olutions 

in most other realms o f  culture . The fac t  that ( see sect ion 2 of this 

paper)  among our one hundred Ade laide university student s of Pol i sh 

origin , or approximately one hundred school girls of Ital ian p arentage , 

we encount ered a proportion o f  individuals who c ont inued to act ivat e , 

and even t o  develop , at least some ethnic systems (Whether on their own 

or in some form o f  assoc iat ion with the Anglo-Au stralian systems ) i s  a 

tribute to the pers istence o f  ethnicity in the face of the s t i l l  very 

large ly Anglo-monistic  traditions of the schoo l , mas s  media , and peer 

group . 

A s  one might expect , the main ethnic ity-maintaining s o c ial inst itu­

t ion is  the famil y ,  followed b y  the various other more or l e s s  formal 

e thnic structures ,  such as the neighbourhood ethnic s oc ial grouping, 

the ethnic parish and Saturday school , as wel l  as the ethnic Scout s ,  
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danc ing groups and sport ing c lub s . Such ethnic rampart s and fort ifi­

cations are crumbling , however , under the relent l e s s  pre s sure s of Anglo­

c onformity and its more or less  subt le , but nonethe less  ceasel e s s  and 

sustained , propagat ion by films , te levi s ion , educat ional institutions , 

or simply by Anglo-Australian individual s  who se devaluation of ethnic 

cultures is  b ound to effect even the most se lf-confident and resilient 

e thnic s .  

2 .  D E TA I L S  O F  SAM P L E S  

I n  our studies o f  migrant youth i n  Adelaide , South Austral i a ,  we 

have concentrated mainly upon students of Polish and Italian parentage 

b ut we also have less  extensive data on student s from Dutch , Latvian 

and Greek fami l ie s . Our samples  include both sexe s , and are drawn from 

many areas of Ade laide . The student s we have studied come from tert iary 

e ducat ional institutions as wel l  as secondary schools (b oth government 

and private ) and some , as in the case of the Greek sample , have left 

school and are already in the workforce .  We also include in our 

analyses comparabl e  figures from Harvey ' s  re s earch on 10-13 year old 

primary schoolchi ldren from Polish and Dutch families in Canberra . 

The s c ope of the enquiries c overed many different aspects  of a s s imi­

lation and ethnic ity . In this paper however,  we are c oncerned only 

with the l inguistic dimens ion , which inc lude s the student s ' : 

1 .  use of ethnic language in : 

( i ) speaking ( ac t ive linguistic  experience ) ; 

( ii ) hearing ( passive linguistic experience ) ; 

( iii ) reading ( letters , books and newspapers ) ; 

and writ ing ( letters ) ; 

2 .  command of ethnic language in : 

( i ) understanding ; 

( ii ) speaking ; 

( iii ) reading and writing ; 

3 .  attitudes to ethnic languages and culture s : 

( i ) att itude s of ethnic student s ;  

( 1 i ) att itude s of Anglo-Australian student s ;  

4 .  attendanc e at ethnic Saturday schools .  

Not every sample was examined under all these headings , but the as­

pects  which we have re searched are pre sented in the tab l e s  and diagrams 

in this chapter . The following is a brief analysis of each of the 

samples : 
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DESCRIPTION OF ETHNI C  SAMPLES 

Sample Geographical Educational Ethnic Ethnic N 
Number Area level o£ group Background 

students o£ parents 

la Ade laide tert iary Polish Polish-Po l i sh 6 3  
Ib Polish-other 

European 2 8  
lc  Polish-Anglo-

Saxon 9 

2a Adelaide sec ondary Polish Polish-Polish 1 5  
northern 
suburb 

2b Polish-other 
European 1 7  

2c  Italian Italian-Italian 3 8  

3 a  Adelaide secondary Polish Polish-Polish 38 
c entral 
area 

3b Polish-other 
European 31 

3c Pol ish-Anglo-
Saxon 2 7  

3d Italian 9 0 %  Italian-
Ital ian 300  

3e  Dut ch 80% Dut ch-
Dutch 42 

4 Adelaide sec ondary Italian Italian-Ital ian 9 5  
girls 

5a Canberra primary Polish 95% Poli sh-
Polish 37 

5b Dutch ' mostly ' Dutch-
Dut ch 5 0  

6 Adelaide 13-23 yrs . Greek Greek-Greek 4 2  
( secondary , 
t ertiary or in 
work forc e )  

7a Adelaide 
north-western 

seconda
,r

y Italian Ital ian-Ital i an 2 6  

suburb 

7b Greek Greek-Greek 1 4  

8 Ade l aide tert iary Latvian Latvian-Latvian 4 2  

DESCRI PTION OF ANGLO - AUSTRALIAN SAMPLES 

2d Adelaide secondary Anglo- Aus tral ian-
Northern Suburb Aust . Austral ian 1 0 5  

7c  Adelaide north- secondary Anglo- Australian-
western suburb Aust . Australian 1 4 4  

9 Adelaide tert iary Anglo- Australian-
Aust . Australian 369  
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2 . 1 . ADELAIDE TERT I A R Y  PO L ES
4 

The student s  in this study were undergoing tert iary educat ion in 

Adelaide during 1971 and 1 9 7 3 , the great maj ority of student s at the 

University of Adelaide . All who took part in the investigat ion ( 100 

student s )  comp leted a detailed ques tionnaire and half were given depth 

interviews . Each student was seen at l east twice , usually three t ime s . 

The interviews related to the l inguistic , cultural , structural and 

ideological dimensions of assimi lation and ethnic ity . The nature and 

extent of cultural transmi s s ion between the students and their parents 

were also investigated . For the individual student , therefore , the 

total t ime of the interviews was at l east four hours . 

Some of the students were personally known to us through our member­

ship of the Ade laide Univers ity Polish Club and the study was therefore 

part ly based on the method of part ic ipat ion observation . Nearly all 

the re spondents were children of immigrants  who arrived in Australia 

during the 1 9 4 8-1951  period from Displaced Persons camps in Germany . 

The respondent s were divided acc ording to b irthplace of parents : 6 3  

were of Polish-Polish parentage ; 2 8  of Poli sh-other European parentage ; 

and 9 of Po1i sh-Ang10-Saxon parentage . The student s were also divided 

according to their own b irthplace : 68 were b orn in Australia ( 2nd 

generation ) and the remaining 32 were born overseas , although they 

arrived here with their parent s under the age of 12 years ( lb gener­

ation ) . ( The one except ion was a student who arrived in Australia at 

the age of 15 , but all his earlier years were spent in England ) . Even 

more significant is the fact that 21 of the 32 born overseas arrived 

in Australia under the age of 6 years , and thus rec eived all of their 

formal s chool ing in this country ; another 4 had their first years of 

education in England . 

2 . 2 .  ' NORTHERN SUBURB ' PO L ES ,  I TA L I ANS AND AUSTRA L IANS
5 

( The t e sting of this s ample was carried out with G .  Hamb ly and 

G .  Gerac itano ) .  

All  these students were drawn from the third year s tratum of one of 

Adelaide ' s  northern suburb sec ondary schools .  From a c ensus of all of 

the third years , it was found that of 398  student s ,  64% were of ' immi­

grant origin ' i . e . : had at least one parent born overseas and 3 6 %  

' Australian ' .  The migrant proport ion could be broken down further 

into 1 2 %  of Gree k ,  10%  of Italian and 9% of Polish parentage . All  

student s of Italian ( 3 8 )  and Po1ish ( 3 2 )  origin present during the test­

ing period were interviewed . The ' Australian ' sample of 1 0 5  was chosen 

b y  systemat ic random s amp l ing . The struc tured interviews were c on-
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duc ted during s choo l  t ime and each interview took approximately 2 0  

minutes . The interviewing and sub s equent analysis  was done between 

May and O ct ober , 1 9 7 3 . 

2 . 3 .  ' C ENTRA L AREA ' PO L ES ,  I T A L I ANS ANV VUTCH 

( with R .  Wiseman ) 6 

1 4 1  

Secondary school s tudent s who had a t  l e a s t  one parent born i n  Poland , 

Italy or the Netherlands were drawn from four State schools and two 

independent C atholic schoo l s  in the c entral area of Adelaide ; the ques­

tionnaires were admini s tered during 1 9 6 9-70  and took approximate ly 20-

25 minutes eac h . 7 

Students were of both sexe s ,  and aged between 1 2  and 1 8  years . All 

the students  pre sent in school during the t e s t ing period were inter­

viewed : 4 2  student s with one or both p arent s born in the Netherlands ; 

96 with one or both parents b orn in Poland ; and 300  with one or both 

parents b orn in Italy . Eighty per cent of the Dutch sample and 90% of 

the Italian s ample had both parent s b orn in the Netherlands and I taly 

re spectively . However , while almost all ( 95 % )  of the Polish students  

had a Poli sh-born father , l e s s  than two-fifths had both parents b orn in 

Poland . The maj ority of mothers were b orn either in Australia ( 24 out 

of 5 9 )  or Germany ( 2 0 out of 5 9 ) . The Polish s ampl e  was therefore sub­

divided , like the tert iary one , into student s of Poli sh-Polish ( pp )  
parentage ( 38 ) ; Polish-other European ( PE )  parentage ( 31 ) ; and Poli sh­

Austral ian-or-Briti sh-or-New Zealand parentage ( 2 7 ) . 

In the Dut ch sample , 60%  o f  the student s were born in Austral ia and 

36% in the Netherland s ;  in the Ital ian sample , 62%  were b orn in 

Australia and 38% b orn in Italy ; and in the Polish s ample , as a conse­

quence of the period and nature o f  Po l i sh immigrat ion t o  Austral ia , 9 0 %  

of the students were born i n  Austral i a ,  6 %  i n  Poland and of t h e  remain­

der ,  four in the U . K .  and one in Germany . The vast maj ority of the 

overseas-b orn children were of the lb generat ion ; the mean age of 

arrival of Dutch-born and Italian-born children was between four and 

five years . The mean age on arrival o f  the Polish-born children was 

nine years . 

2 . 4 .  AVE L A IVE S C HO O L G I R L S  O F  I TA L I A N  PARENTAGE 

( with Laura Pierac cini)  8 

This study was carried out in 1 9 7 0  in two Adelaide secondary s choo l s , 

one State and one independent Catholic  ( a  t otal sample of 9 5 ) . The 

re s earch was c arried out by means of a quest ionnaire c omp leted by the 

interViewe r ; each girl was seen individually for approximately one hour . 
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Like the ' Central Area ' Italian s ample , over 90%  of the girl s ' par­

ents were born in Italy and , with the except ion of two mothers born in 

Austral i a ,  the rest were Italians born in Europe out s ide Italy . Agai n ,  

n o t  unlike t h e  Central Area Ital ian figure s ,  57%  ( 5 4 )  of t h e  girls were 

born in Australia and 40%  ( 3 8 )  in I taly , the remaining 3%  ( 3 )  be ing 

b orn outs ide of these two c ountries . Most of the Italian-born girls 

came here at pre-school age . At the t ime of the interview all the girls 

were between nine and 1 8  years of age . The re search had a strongly 

l inguistic  b ias and unlike most sociological and educat ional studies in 

the area which have re lied on self-as s e s sment when examining the degree 

of retent ion of ethnic language , the interviewer checked the girl ' s  

ability t o  speak , read and write Italian by applicat ion o f  appropriate 

t e s t s . 

Linguistic  ab ility in Italian was asses sed by referenc e to ' ac cent ' ,  

grammar, vocabu1ary , fluency and oral comprehension . Out of the total 

of 9 5  girl s ,  61  were willing to be examined in this way ( 34 opted out ) . 

I t  must not be as sumed , however , that all the girls who dec l ined t o  b e  

tested had no knowledge of Italian . When thos e  who opted out were 

asked to self-assess  their Ital ian l ingui stic abi l it y ,  only s ix said 

they had no knowl edge of Italian or dialec t ;  the remaining 28 indicated 

some command of the ethnic language ( 23 answered ' wel l ' and five ' a  

l i t t le ' ) . 

There were various reasons why such a large proport ion ' of girls 

speaking their ethnic tongue could not be persuaded to take part in the 

t e s t s . The princ ipal one was their inab ility to speak standard Italian 

and shame of speaking dialect  to a highly educated stranger from Rome . 

Thi s  applied to 2 4  girls or 2 5 %  of the total sample . 

2 . 5 .  CANB ERRA PO L ES ANV VUTCH 

( S . D .  Harvey 1971 ) 

The se s amples  were drawn from the Canberra and Queanbeyan areas 

between July and Octob er ,  1 96 8 .  The Poles and the Dutch were chosen 

as providing a number of points of contrast . Harvey c onsidered it  

nec e s s ary that the children should themse lve s have been in Australia 

l ong enough to be fluent in Engl ish and five years was taken as a 

reasonable t ime . The children also had t o  be old enough t o  b e  abl e  t o  

think about their own language use , and to be aware of the att itudes 

of families and themse lve s t o  their ethnic language s .  Twelve s eemed 

t o  the researcher to be a suitable age sinc e ,  in her view , the strains 

of adolescence would have hardly then appeared . 

The ' Dutch samp le ' ( 50 )  were all children of Dutch parentage in 

s ixth grade at s choo l s  in Canberra ; the ' Polish sample ' ( 3 7 )  was drawn 
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from fifth and sixth grade children of Polish parentage attending 

s chools in Canberra and Queanbeyan . The study was c arried out b y  means 

of a ques tionnaire in English given to the parent s to c omplete them­

s elve s in their home , while in the meant ime the researcher hersel f  inter­

viewed the chi ldren . 

All  the parents in the 3 7  Polish fami lies were born out s ide Australia, 

nearly all in Poland ( two marriage s were ' mixed ' ) .  All  parent s in the 

Dutch families  were also b orn outside Australia , mostly in Holland . 

All  but 1 0  of the Polish s amp le and 1 1  of the Dutch sample were b orn in 

Australia . All Polish families arrived between 1 9 4 9  and 1963 , and 

Dut ch families  arrived between 1 9 4 7  and 1 9 6 3 . The age range of the two 

samples  was 10-1 2 ,  and 11-13  re spectively . The large maj ority of chil­

dren in both samples  had had all of their education in Australia . The 

s ignificant aspec t of the Polish sample was that it c ontained some 

fami lies from the post-1956  wave of Pol i sh migrat ion in Australia . 

2 . 6 .  AVE LA IVE GREEKS 

( with S .  Salagaras and G .  HumPhri s )
9 

This study was done during the latter hal f  of 1 9 7 2 . It was re­

stricted to twenty fami lies in Adelaide known to the interviewers or 

introduced to them through sub j e c t s  who had already been interviewed . 

The parental sample  ( first generation ) c onsisted of 20 male s  and 2 0  

female s , and t h e  child sample of 4 2  ( al l  sec ond generat ion ) .  The ages 

of the c hildren all l iving at home , ranged from 1 3  to  2 3  years . A l l  

t h e  parents  were interviewed i n  Greek and the children i n  English . 

The interviews of parents and children were c onduc ted separately in the 

home . Each interview took approximately 30 minut e s . All  first gener­

ation subj e c t s  had been in Australia at least 13 years , and the maj ority 

for nearly 2 0  years . 

2 . 7 .  ' NORTH- WESTERN SUBURB ' AUSTRA L IANS , I TA L IANS A NV GREEKS 

( with Trevor Short ) 

These  samples  were drawn from a secondary school in an Adelaide 

north-western suburb . Questionnaire s were administered to all third 

year student s at the schoo l ,  and 2 0 3  c omp leted protocols were obtained . 

There were 1 4 4  ( 71 % ) who were of Australian ( 13 4 )  or British ( 1 0 )  par­

entage and 59 ( 29 % )  of continental European parent age ; in this latter 

numb e r ,  26 ( 1 3% ) were of Italian and 1 4  ( 7% )  of Greek parentage . 

Analys i s  of the ' Austral ian ' sample was l imited to a sub- sample of 5 0  

randomly selec ted from the number o f  1 4 4 . All  the children of ethnic 

parentage were e ither b orn in Australia or arrived in this c ountry 
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before the age of 1 2 . The average age of the t otal 203 respondents  was 

15 years 1 month . A comparison was made between the oc cupat ions o f  the 

Australian-born fathers ( 5 0 )  and those of the European-born fathers 

( 59 ) . While two thirds of the migrant fathers were in unskilled and 

s emi-skilled j ob s , one quarter of Australian fathers were in this cat­

e gory . One third of the migrant fathers were in skilled manual j ob s ,  

c ompared with half o f  the Australian fathers , and the proport ions in 

white collar oc cupat ions were 2 %  for the ethnic group and 24% for the 

Australian sample . 

A lthough this study was primarily concerned with the educat ional 

aspirations of children of migrant parentage , compared with those of 

children of Austral ian parentage �n a lower soc io-economic suburban 

secondary schoo l , que st ions were asked on the language pattern s  of the 

migrant students  and their parent s ;  on att endance at ethnic Saturday 

schoo l s ; and on the student s '  wil l ingne s s  to study migrant language s 

and culture s , if they were offered at school . 

2 . 8 .  AVE L A I V E  TERT I A R Y  S ECONV GENERAT I O N  LAT V I ANS 

( A .  PutniQ� 1 9 7 5 )  

The 4 2  students presented i n  this sample  c onstitute 9 1 %  o f  a l l  the 

second generat ion mono-ethnic Latvians enrol led at the University of 

Ade laide in 1974  and res ident in Adelaide at the t ime of the study 

( ex c luding the inve stigator ) . Re sults relat ing to usage and command 

of Latvian reported here were obtained as part of a wider study of 

cultural , soc ial , and psychological assimilation and alienat ion . 

Data were obtained from que stionnaire s comp leted by the subj e c t s . 

Of the 4 2  respondent s ,  16 were females and 2 6  were male s , with an age 

range of 17 to 25 years ( X  = 2 0 . 7 ) . 

2 . 9 .  AVE L A I V E  UN I VERS I T Y  ANG L O - AUSTRA L IANS I O  

This sample comprised 369  Adelaide University student s born in 

Aus tralia and of Australian-born parentage . Since the large scale 

migration of Continental European immigrants did not begin unt il after 

the second world war , in terms of the ir ancestry , the overwhelming 

maj ority of our subj e c t s  can be cons idered as being of British and 

Irish stock . The sub j e c t s  were obtained by means of quota samp ling : 

quotas for each faculty in the university were calculated on the basis 

of 1973 dat a . 
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3 .  T H E  ANAL Y S I S  O F  R E S U L T S  

3 . 1 .  LANGUAGE USA G E  

3 . 1 . 1 . A c t i v e l i n g u i s t i c  e x pe r i e n c e  ( s p e a k i n g )  

1 4 5  

The rundamental rinding or a l l  or our re s earch o n  this point is  that , 

even in those ramilies  where the ethnic l anguage (be it Polish , Italian , 

Latvian , Greek or Dutch ) is spoken by the second or lb generat ion with 

ethnic e lders , the language used with peers is  almost  invariably English . 

Thi s is revealed c learly in the case or the active l ingui stic experience 

or tertiary student s or Polish-Polish parentage . or those with l iving 

grandparent s 93% or the students spoke Polish to them ; 7 4 %  used Polish 

when t alking to the ir older relative s , 67%  to  their parent s ' Polish 

rriends , 62% with their rather and 56% with the ir mother ( cr .  Johnston , 

in this volume ) .  In contrast , only 9% spoke Polish to cousins or the ir 

own age and 2% to  rriends outside or the university . In the other three 

categorie s ,  no Polish without English was spoken (Tab le 1 ) . A s imilar 

l inguistic  dirrerent iat ion according to the age or interlocutors was 

observed ror t ert iary student s or Latvian parentage (Tab le 8 ) . 

A similar pattern was also evident among the sample or secondary 

school ( ' Central Area ' )  student s of Polish-Pol i sh parentage with 4 2 %  

and 39% speaking t h e  ethnic tongue t o  their parent s and parent s '  Polish 

friends re spec t ive ly , and only 1 1 %  speaking it to  ethnic peers while  

parents were pre sent , 8% while parent s were ab sent , and none speaking 

only Polish to their sib l ings ( c f .  also Klarberg , in this volume ) ( Table 

5 ) . The ethnic l inguistic  usage suffers a dramat ic dec l ine among chil­

dren or ' mixed ' ethn ic parentage . Thus , when one examine s the l inguis­

tic e xperience or high school student s in the same central area or 

Adelaide , the rigures reveal a greatly decreased proportion or children 

or Polish-other European and Poli sh-Austral ian parentages us ing the 

e thnic language even with Poli sh elders . For example , 42% of the 

students or Poli sh-Polish parentage spoke in the ethnic language to 

their parent s ,  while only 1 6 %  or Polish-other European , and none of 

Polish-Australian , parentage did so . The corre sponding percent age s for 

students speaking Polish to t he ir parent s ' ethnic rriends were 3 9 %  

( Poli sh-Polish parentage ) 23%  ( Polish-other European parentage ) and 

none ( Po l ish-Austral ian parentage ) ( Tab le 5 ) . 

The se rindings on tertiary and secondary educ ation Polish samples  

are supported by the  re search on  primary s chool ( 1 0-12 years ) Poles by  

Harvey in  Canberra (Tab le 3 ) . Her  rigure s on  the  rrequency or u s e  of  

Polish conrirms that it is  virtually only t o  e lders that the  ethnic 

language is  spoken . Percentage s of children ' always ' using Polish to 

various rec ip ient s were as rollows : grandmother 6 2 % ; grandrather 50% ; 
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other relat ives 6 5 % ; adult Polish family friends 66% ; mother 4 6 % ;  

fathers 37% ; and to siblings and other Polish children , none . A t  the 

other extreme , whi le the numbers of chi ldren ' never ' speaking Polish 

t o  e lders ranged from three to zero , 50%  never spoke Polish to sib l ings 

and 68% never spoke it to  other Polish children . 

With the ' Central Are a '  secondary student s o f  Italian parentage , 

again speaking the ethnic tongue was mainly limited t o  conversat ion 

with Ital ian elders . Subdivis ion b y  b irthplace of student reveals that 

the Australian-born student s spoke Italian le s s  often than the Italian­

born student s in all of the five given categorie s (Tab le 6 ) . While 7 7 %  

of Ital ian-born students spoke Italian ( mostly regional diale ct ) to  

their parents  and 35%  spoke the ethnic language to parent s '  Ital ian 

friends ,  the se two figure s were reduced to 36% and 2 9 %  respect ively in 

the case of Australian-born student s . ll ( Table 5 ) . 

The data on the act ive linguistic e xperience of schoolgirls of 

Italian parent age give a similar proportion of girls speaking Italian 

( or dialec t ) to their parent s .  While the samples  of Polish student s ,  

however , revealed that the e thnic language i s  more often spoken to 

fathers than to mothers , evidence from the Ital ian samples shows that 

it  is the mothers to whom Italian ( or dialect ) is  most often spoken . 

Sixty per c ent of the girls spoke Italian ( or dialect ) t o  their mothers , 

while 4 2 %  spoke it t o  their fathers . However , in this part icular 

sample , the girls spoke Italian most oft en to their older relative s  

( 76 % ) . Only 3% spoke the ethnic language to sib l ings , and none t o  

their ethnic peers (Tab le 2 ) . 

The students of Dutch p arentage ( Central Are a )  spoke mainly Engli sh 

in conversation with all recipient s ,  though sl ightly more often with 

peers ( 83%  with parent s present , 86% with parent s absent ) and sib lings 

( 8 8% ) , than with parent s ( 71% ) and their parents ' Dutch friends ( 7 6% ) 

( Tab le 7 ) . One additional fact or which c onfirmed that the ethnic 

t ongue is used by young migrant s in deference to their e lders ' wishes 

or c onvenience i s  that in each of t he Polish , It alian and Dutch samp le s ,  

the p ercentage o f  student s speaking the ethnic language t o  their own 

ethnic friends with parents  pre sent was always higher than when parents 

were abs ent . 

The findings for Adelaide and Canberra Dutch were quite similar . 

Harvey found in her sample of Canberra school-children of Dut ch par­

entage that 84%  and 7 3 %  ' never ' spoke Dutch to the ir ethnic friends 

and their s ib l ings respec t ively , while the proport ions never speaking 

the ethnic language to Dutch elders ranged from 7 2 %  in the c as e  of 

adult ethnic family friends and rel at ives to 62% in the case of mother 

and 59% father . The equivalent figure s for children never speaking 
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Dut ch to grandmother and grandfather were 38%  and 27%  ( Tabl e  4 ) . 

In the Ade laide Greek study , 86% of the children spoke to their 

mother and 71% to  their father in the nat ive language . But all chil­

dren spoke to the ir sib l ings in English . In the case of relatives and 

e thnic friends of the fami ly , the language used in conversat ion again 

depended on the age of the rec ipient : to children , they spoke Engl ish 

and to e thnic adults Greek , although if the adul t  understood Engli sh 

reasonably we ll , they t ended to speak Engl ish to that person (Table 9 

( c )  ) • 

3 . 1 . 2 .  P a s s i v e l i n g u i s t i c e x pe r i e n c e  ( h e a r i n g )  

The figure s on the pass ive linguistic e xperience o f  student s in our 

s amp les also show that it is mainly from e thnic elders that they hear 

the nat ive language spoken . In our sample of tert i ary educated stu­

dent s of Polish-Pol ish parentage , the percentage s of student s hearing 

Polish from e lders ranged from 93% from grandparents to 6 8 %  from 

mothers , while  those hearing Polish from ethnic peers ranged from 9 %  

from cousins to none i n  t h e  c a s e  of friends inside university and 

younger siblings (Tab le 1 0 ) . With the Canberra primary school s ample , 

all  children heard Polish ' alway s ' or ' somet ime s ' from grandparent s ,  

adult ethnic friends and parent s .  From other re lative s , 9 5 %  heard 

Polish ' always ' or ' sometime s ' ,  and from s ib l ings , 4 7 %  heard Polish 

' somet ime s ' ( Table 1 2 ) . 

In the case  of the Canberra ' Dutch ' sample , the children heard the 

native language spoken less  often in a l l  the given categorie s than the 

Poles , although the Dutch language was still  spoken very frequently to 

the chi ldren by the older ethnic s .  All the children heard Dutch spoken 

' always ' or ' somet ime s ' from grandfather , 96% heard it from grandmother , 

9 4 %  from adult ethnic family friend s , 90%  from father , 82%  from mother 

and 59% from other relative s . However , only 31% heard it ' some t ime s ' 

spoken by s ib l ings ( Tab le 1 3 ) . In the case o f  the Greek sample in 

Adelaide , 90%  of the parent s spoke the ethnic language to their chil­

dren (Tabl e  1 4 ( c ) ) .  

A s imi lar c ontrast can be made between the Polish and Italian 

student s '  passive l ingui stic  experience as was made earlier for the ir 

act ive usage . While the student s o f  Polish origin heard the ethnic 

language spoken more often by their fathers than b y  their mothers , 

schoolgirl s of Italian background heard Italian ( or dialect ) more from 

mothers ( 80% ) than from fathers ( 7 0% ) (Tab l e  1 1 ) . 

Hence our previously expres sed view that e thnic tongues in Australia 

are becoming the language s of age , and their use i s  increasingly 
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limited t o  c ertain wel l  defined , mainly dome s t ic , spheres of l i fe . 

3 . 1 . 3 .  T h e  u s e  o f  e t h n i c  l a n g u a ge i n  re a d i n g  a n d  w r i t i n g  

The migrant children ' s  use o f  the ethnic tongue i n  reading and writ­

ing i s  even more restricted than their ethnic speech patterns . In all 

of the s amples  in Tab le 1 5 ,  except in the case of tertiary student s of 

Polish-Polish parentage reading ethnic newspapers , the maj ority of 

student s  never read ethnic newspapers or b ooks , nor maintain c orrespon­

dence in the e thnic language . 

The use of the ethnic language was part icularly re stricted in the 

case of the students of Dutch parentage . Although they were only young 

chi ldren , this finding does seem to c onfirm previous studies which have 

shown that Dutch immigrants are one of the ethnic group s least c on­

cerned t o  maintain their ethnic ity in Austral ia . The use of Polish in 

reading and writ ing by the secondary students ( northern suburb ) appears 

also strikingly l imited . When this s ample ( no .  2 )  was broken down into 

two components , one of Poli sh-Polish and the other of Poli sh-European 

parentage , the children from the homogeneous ethnic background were 

found to be considerab ly more l i terate than those of ' mixed ' parentage 

( Tab le 1 5 ) . The effe c t  of mixed parentage upon the student s '  use of 

Polish is revealed c learly in the instance of three tert iary Polish 

samp le s . Reading and writ ing in Polish dec lines steadily from those 

who have both parent s Polish to those from Polish-other European 

marriages and still  further to those of Poli sh-Australian parentage . 

Although there appears no c lear pattern in the reading and writ ing 

prac t i c e s  of the different samp l e s  in their ethnic languages ,  one trend 

is cons istent : there is very little reading of books written in lan­

guages other than Engl ish . The only apparent anomaly in this pattern 

is  that of the primary school children of Polish parent s in Canberra . 

Harvey herself has c ommented , howeve r ,  that this unexpectedly high 

figure ( 4 0% read books in Polish ' regularly ' or ' somet ime s ' )  reflects  

the reading these 10-12  year olds did from their textbooks at  Saturday 

scho o l  ( and 2 5 ,  or 68% , reported that they had attended Polish school 

for at least some t ime ) . 

3 . 2 .  C OMMAND O F  ETH N I C  LANGUA G E  

3 . 2 . 1 . U n d e r s t a n d i n g  

Figures on c ommand o f  Polish ( which are based on re spondent s '  se1f­

asses sment ) show that the vast maj ority of the tertiary and secondary 

student s of Polish-Polish ( samples  1 and 2 )  c laim to have a fair to 

very good understanding of Polish ( Table 1 6 ) . Over three quarters of 
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t h e  Italian secondary student s ( northern suburb ) claimed t h i s  level of 

competence in understanding Ital ian ; in a sample of Italian schoolgirls 

( sample  4 ) ,  the Italian interviewer e s t imated that , in her opinion, 

69%  of the girls could underst and Ital ian fairly to very wel l . The 

proport ions of those c laiming c ompetence in understanding Polish among 

the tert iary students of Poli sh-other European and Pol ish-Australian 

parentages fell markedly to 47 % and 11% ( sample 1 )  re spec t ively . The 

corresponding figure for secondary students  of Poli sh-other European 

parentage ( sample 2 )  was 4 7 % . Thus it is in this part icular area of l in­

guistic  c ompetence that children from homogeneous e thnic background 

show their greate s t  strength . 

3 . 2 . 2 .  S p e a k i n g  

The proport ions o f  student s c l aiming t o  speak their ethnic language 

with any degree of command are rather lower than for understanding . 

However , s t i l l  around three quarters o f  the student s of Polish-Polish 

parentage ( te rt i ary , secondary and primary ) c laim t o  speak their ethnic 

t ongue fairly to very well . The effect of mixed Polish marriage s again 

shows c learl y . Thus for the tert iary and secondary school ( central 

area and northern suburb ) student s of Polish-other European parentage , 

the proportions c laiming to speak Polish fairly to very wel l  were 22 % , 

2 3 %  and 36%  respe c t ive ly (Table 1 6 ) . Again from the tert iary and 

secondary ( c entral area)  s amp les , only one tertiary student of Polish­

Australian parentage c laimed to be ab le to speak Polish at this level 

of competency . 

In the case of the student s of Ital ian parentage , also two thirds 

to three quarters c laimed to speak Italian fairly to very we ll , al­

though the Italian interviewer ' s  assessment on 61  of the schoolgirls 

puts the proport ion with this degree of fluency somewhat l ower : 53% . 

Only about two fifths of t he Italians ( northern suburb ) and Dutc h  

( central are a )  secondary student s claimed a fair t o  good c ommand in 

speaking their re spect ive ethnic languages .  

3 . 2 . 3 .  Re a d i n g  a n d  w r i t i n g  

I t  i s  apparent that command o f  the ethnic language lies  predomi­

nantly in the realms of understanding and , to a l e s ser extent , speaking . 

The ethnic t ongue i s  not adequately grasped at the leve l s  o f  reading 

and writing in the sec ond generat ion , which means that the verbal 

aspec t s  acquired through c onversat ion will represent the only linguis­

tic elements filtering through t o  the third generat ion . A s i z eab le 

minority o f  students  of Italian parentage in the central area schools 

( 4 8 %  of the Italian-born and 4 2 %  o f  the Australian-born ) and in the 
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Italian schoolgirls sample ( 4 3% ) did c l aim a ' more than a little ' 

command in reading Italian , and the lb generation central area Italians 

did also in writ ing ( 41 % ) . The remaining samples  c ontained two thirds 

or more of student s who had to admit they had no , or very little , 

c ompetency in reading and writ ing their ethnic language (Tab l e  1 7 ) . 

3 . 3 .  ATT ITUVES TO ETHN I C  LANGUA G E  ANV C U LT U R E  

3 . 3 . 1 . A t t i t u d e s  of e t h n i c  s t u d e n t s  

Tab le 1 8  summarizes  the att itude s o f  ethnic children to the study 

of their mother tongue at school . At the t ime of the inve stigat ions 

no Polish , Greek , Dutch or Latvian was offered at any of the South 

Australian s chool s . Italian language was taught only sporadically at 

two Adelaide c onvent school s  and it  was not taught at any of the 
12  schools  from which our samples were drawn . 

In general terms more than two thirds of the ethnic youth indi cated 

the ir wil l ingness  to study the ir mother tongue had it been offered at 

school . The Polish t ert iary sample  of mono-ethnic parentage displayed 

a particularly high proport ion ( 90% ) of those c laiming that they would 

have studied Polish during their s chool days . It i s  of intere st that 

although the degree of intere st in ethnic language studies drops in the 

case of students  from mixed ethnic background , still  two thirds of 

such s tudents at tert iary inst itutions stated that they would have 

studied Polish . ( Perc entage for samples 2b and 7b cannot b e  deemed as 

a reliab l e  guide in view of the very small student number s ) . 

The opinions of the sample of Italian schoolgirls on the subj ect  of 

learning their e thnic language at school is  of spec ial intere s t . Our 

study reveals that Italian ,  or more c orrectly it s numerous dial e c t s  

as used i n  Austral ia , can b e  regarded as predominant ly an oral t ongue 

and that the girl s ' knowledge of the standard and literary forms of the 

language is very l imited . The girl s ' parents  were predominant ly of 

rural bac kground ( 7 0 out of 95  girls had parent s in this category ) and 

their ' imported ' educational de fic ienc ies ensured that ethnic linguis­

t i c  s tocks which were availab le to them in the home s ituation were of 

a restricted kind . The lack o f  fami l iarity with Italian l iterature 

was made manifest in the girl s ' replies  to the que stion on what they 

des ired to know about Italy . As many as 75 ( 7 9% ) act ively wanted t o  

learn more about their c ountry of origin , but of thes e  only e ight ( 8% )  

would have liked to know more about Italian literature , in contrast to 

the intere st shown for ' plac e s ' ( 4 5% ) ,  ' way of l i fe ' ( 52 % )  and ' art ' 

( 3 4% ) .  

Yet these girl s  demonstrat ed a deep thirst for their linguistic  and 
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cultural heritage , provided that t h e  subj ect  was given full ac ademic 

status and inc luded in the school curriculum . An attempt was then made 

to assess  the girls ' active c ommitment towards maintenance of the 

Ital ian language in Australia . Only four girls were unfavourable to 

some form of preservation of their ethnic language , and 1 0  more did 

not care very deeply about it . The rest showed varying degrees  of 

involvement . 2 1  girls ( 22 % ) were in favour o f  pre serving Ital ian t o  

the extent that they wished to ' keep it up ' a s  far as speaking was 

c oncerne d ;  19 girl s ( 2 0% ) would ' try to improve it on their own ' by 

reading in Italian ;  38 girls ( 4 0% )  expre s sed an act ive desire to under­

take formal instruction in standard Italian ; and two would go as far 

as to study it at tertiary l eve l . 

I t  would seem there fore that not more than 6 0 %  would l ike t o  extend 

mastery of their mother tongue to reading and writ ing , as well as 

speaking , and not more than 40%  were prepared to undertake serious 

formal study . Considering that most of the girls speak dialect at home , 

the 40%  for formal study in standard Ital ian is not unimpre s s ive . Of 

even greater interest was the girl s ' response to the possib l e  intro­

duct ion of Italian int o the school curriculum on a formal basis , when 

80% of the girls expre s sed their approval , with only 1 3 %  dissent ing 

and 7 %  preferring to reserve their j udgement . Nor was this approval 

merely for the sake of the other girl s - Italian or Australian - since 

almost the same number ( 82 % ) wished to t ake such studies themselve s ,  

once c ours e s  were introduc ed into their school . 

There may appear some contradict ion between the over 8 0 %  willingne s s  

t o  take Italian when introduced to their school and only 40%  prepared­

nes s  to try to maintain Italian in Aus tralia by systemat ic and formal 

study of the standard form of this language . What the 80%  school 

response indicates i s  that , given Ital ian course s at schoo l ,  many 

girls would prefer to t ake them in pre ference t o  some other school 

sub j ects . The offic ial sanction of approval which the school would 

thereby c onfer on their mother tongue , and its  consequent rise in 

status , may also have influenced some girls to dec ide to opt for such 

s tudy ,  � c ourse which they would not be suffic iently strongly mot ivated 

t o  follow out s ide school hours . 

The att itude s of upper primary s chool children t o  b i l inguali sm and 

ethnic language maintenance are revealing , although as Harvey warns , 

" the children ' s  answers must be viewed with caut ion " . Of the Polish 

and Dutch school children in the Canberra ( No . 5 )  sample , 95% believed 

that it  was useful t o  be b i l ingual , and 91%  of the Pol i sh and 83%  of 

the Dut ch children stated that they would like their own children t o  

b e  b i lingual . The reasons they gave for pre serving their ethnic lan-
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guage can be divided into : maintenance of cultural heritage ; economic 

( useful in interpreting or for export bus ines s ) ; travel ; t alking t o  

other migrants ; talking to family ; and educat ion ( for studying a lan­

guage at secondary school , or tertiary leve l ,  or helping one to learn 

another language ) .  When the interviewee s  were thinking ab out their 

own use for two l anguages ,  they often added a further category , namely 

that of secre t s  ( to share with ethnic peers ) .  

I t  i s  intere sting to note that although only three children were 

ready to c ommit themselves to maintenance of their ethnic culture s on 

purely traditional grounds , Pol i sh children c learly wanted this for 

their own children . Yet another marked difference between the two 

group s was apparent from a que st ion asking which languages they wanted 

their children to speak . Of the Pol i sh s ample , 81% ( 30 )  wanted their 

children to speak Polish and Engli sh ( and another 5 %  wanted Polish and 

French ) ,  yet of the 39 Dut ch children want ing their o ffspring to b e  

b i l ingual , 1 5  did not choose their mother t ongue . 

3 . 3 . 2 .  A t t i t u d e s  o f  A n g l o - A u s t ra l i a n s tu d e n t s  

Half o f  the tert iary student s and a third o r  more o f  the sec ondary 

students indicated that they would have studied ethnic language s and 

cultures had these been offered at school ( Tab le 1 8 ) . The difference 

between the two secondary s amples may be attributed t o  the fact that the 

northern suburb samp le was drawn from a high school ( 4 5 %  willing to 

study ethnic language and culture ) ,  whereas the north-we stern suburb 

sample  was recruited from a t echnical school with no tradition of 

language teaching ( 31% ) . 

3 . 4 . A TT ENDANC E AT ETHN I C  SATURDA Y S C H O O L S  

The figures on the attendance of e thnic youth at schools t eaching 

their nat ive t ongue and culture out side normal school hours are listed 

in Tab le 1 4 . Student s of Polish origin c learly stand out as the most 

ass iduous attenders , with more than two third s  in case of those with 

mono-ethnic background c laiming to have attended such school s  ( samples  

la , 2a and 5a) . Just less  than half of student s of mixed Polish-other 

European parentage reported att endance  ( samples Ib and 2b ) .  The 

central area Polish samples  stand out as except ions to this trend . 

Thes e  children come from areas of high Southern European c oncentrations 

and a proport ion of them attended two large technical school s .  

The five Italian samples  reveal that the Italian e thnic group has 

one of the least deve loped systems of ethnic Saturday schools ( the 

attendance  figures ranged from 12  t o  2 4 % ) . Italian student s showing 
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lowest att endance at e thnic schools were those from north ( 16 % ) and 

north-we st suburb s ( 12 % )  ( areas known for their high proport ion of 

Polish immigrant s ) . To the authors ' knowledge there was only one 

Italian Saturday school in this area . 

153  

Among our sample  of 9 5  Italian schoolgirls only 2 3  ( 24 % )  had ever 

attended such ethnic classes  and only nine of them were still  attending 

at t ime of the study . Reasons given for non-attendance ranged from 

' no interest ' ( 1 2% ) , ' too much work ' at the Austral ian school ( 1 5 % ) ,  

to  the belief that there was ' no need ' for them ( 2 1% ) . Of the 2 3  who 

had att ended such c la s se s , 16 attended for not l e s s  than one year and 

only three for more than three years . Thi s  dismal state of Italian 

studies was not counterbalanced by a great deal of home learnin g ,  for 

of the 71 girl s  who did not attend such c la s se s , only four gave as the 

reason the fac t that they were being taught Italian at home . 

None of the Dut ch in the central area of Adelaide had ever attended 

a Dut ch e thnic schoo l ; in fac t , at the t ime of the study , there was no 

evidenc e of the existence of any formal Dut ch classes . 

4 .  CON C L U S I O N S  

A s  has been indicated , the c onstruc t ion o f  a personal ethnic linguis­

t i c  system by a migrant child is  dependent on , ( a )  the quality of the 

ethnic l ingui stic  stock in Austral ia ; ( b ) the ac c e s s ibility o f  that 

stock to him ; and ( c )  his willingne s s  to make use of it . 

The Australian immigrat ion policy s ince the second world war has 

favoured the entry of un skilled manual labourers from Europe . 1 3  As a 

consequenc e ,  the quality of mo st of the ethnic l ingui stic pool is re­

stric t ed . Lack of any systemat i c  ethnic language instruc tion in 

Austral ian schools has further l imited the capac ity of the ethnics  to 

construct viab le l ingui stic systems . Ethnic schoo l s , operat ing out s ide 

normal s chool hours , have proved largely ineffe ct ive due to lack of 

financial re sources  and qualified teaching personnel .  One further 

difficulty has been the geographical di stances in Australian cities  and 

lack o f  transport which prevented many of the early post-war sett lers 

from attending ethnic school s .  Finally , the Anglo-conformist ideology 

weakened the tendency of many of the migrant children to act ivate the 

meagre ethnic l inguistic re sourc e s  which were availab l e  to them . 

The results dis cus sed in the previous sect ion make manifest the 

devastat ion of the ethnic l ingui stic reservoirs in Australia among 

second generation immigrant s .  Our findings show that even the home 

domain is not always secure for the ethnic t ongue . The ethnic groups 

do show some variat ion in the degree o f  ethnic language eros ion in the 
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home domain , although the overall pattern is the same and spells ex­

tinction of ethnic t ongue s ( at best ) by the third or fourth generat ion . 

Recent report s on the increase of interest in things ethnic among 

third and later generat ions of Americans of Cont inental European 

descent ( e . g .  Greeley, 1971 ) do not imply a re surgence , or some k ind of 

spectacular resurrect ion , of the still  rapidly fading ethnic languages .  

For example , the figures on Polish ethnic parish schools in the U . S .  

show the cont inual shrinking in numbers of both schools and pupils  

( So j ka, 1 9 7 4 ) . A mere interest in  a culture i s  insuffic ient t o  revive 

declining stocks and diminishing ac c e s s . A transmission chain , once 

ruptured , is  extremely difficult to re-estab li sh , even as suming the 

reappearance o f  positive att itude s to the construct ion of ethnic lin­

guistic systems . 

The process  of decline in ethnic language s in Austral ia,  where this 

process  has not yet advanced to the point of no return , could only be 

arres ted by developing a tradition of linguistic funct ional differen­

t iation , with the ethnic tongue retaining the home , ext ended family , 

and pos sibly c hurch and neighbourhood domains as its  spec ial pre serve s , 

and English maintaining its ascendanc e over the domains of work , and 

c ivic and c ommerc ial affairs . 

For stable b i l ingualism to survive in Australia , the ethnic family 

need transmit only the ethnic component of the dual (bilingual ) system . 

In America children who had become bil ingual , as Fishman ( 1 97 2 : 9 )  put s 

it , " in the very bosom of the family and the immigrant neighbourhood " ,  

increas ingly abandoned their ethnic language "as they pas sed t o  and 

through their English speaking schools , the ir Engli sh speaking c areers 

and their English speaking neighbourhoods .  Such chi ldren raised their 

own children in Engli sh " . 

The implicat ions of American development s are quite obvious . With 

the exception of occupations involving the skills of a translator and 

interpreter , and possib ly that of a t eacher of ethnic language s ,  in 

Australia , just  as much as in Americ a ,  English is the only language 

with unmi stakably utilitarian funct ions out side the home and immigrant 

organizat ion . Thus if ethnic tongues are to survive in Austral ia ,  the 

home and other ethnic structure s must c ont inue to exist as distinct 

and autonomous domains .  Indeed , we are in agreement with Fishman , 

that the development o f  a stable  and balanced dual system of linguistic  

values can only take place if there are domains in which the ethnic 

language - and none other - i s  required for group membership . When 

such domains c ease to exist , ethnic language s can no longer be retained . 

It i s  our View , however ,  that the preservat ion of the home domain as 

the last bastion of the ethnic tongue i s  not a sufficient guarantee of 
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ethnic language perpetuat ion . The posit ive att itude s of ethnic chil­

dren t o  the study of their mother tongue , as out l ined earlier in this 

chapter , must be given the chance t o  find e xpre s s ion as t endencies  in 

the construct ion of more sophist icated and elab orated ethnic c odes . 

The figures obtained in our Adelaide studies  in regard t o  the reading 

and writing abi lity show that only a sustained effort by the school 

system can reverse the proc e s s  of the depletion o f  Austral ia ' s  ethnic 

l inguistic resourc e s  before they run dry for ever . 

To achieve a self-reproduc ing pool of ethnic l inguistic value s ,  it  

will , therefore , be  nec e s sary t o  structure the system of educat ion so 

as to  ensure that individual s are given the opportunity to construct 

twin systems of l inguistic  value s at approximately equal level of 

sophisticat ion . I t  i s  our view that , in the long run , the home domain 

can be preserved for the mother-tongue only if the young ethnic s can 

c onverse in their ethnic language upon top i c s  appropriat e t o  their 

education and intere s t s . 

Educational authorities in Australia are at long last b eginning t o  

forsake their former tradit ion o f  inactivity , indifference - even at 

t ime s ,  a thinly veiled hostility - to the maintenance and development of 

e thnic language s and culture s . After the introduct ion of ' migrant 

English ' ,  we now witne s s  such moves as the e stab li shment by the 

Australian Minister of Educat ion of the Migrant Language s Committee  to 

examine the pos s ib i lity of the init iat ion , and in a few instances of 

the extens ion , of the teaching of ethnic language s in both State and 

independent schoo l s . 

The educat ional innovations now b e ing considered in Australia in­

c lude a variety of approache s ,  one of them being the development by 

the Stat e  education departme nt s  of some of the classes  in ethnic 

language s ,  which would operate out side normal school hours but 

would be provided with finance and premi se s , in e xchange for s ome 

degree of supervision over syllabuses and qualificat ions of the t each­

ing staff . While such approache s might repre sent a useful interim 

measure and pos s ib ly a more last ing solution for languages of the nu­

merically smaller ethnic group s ,  the more fully fledged culturally 

p luralistic innovations would require the setting up of b i lingual edu­

cat ion programmes in primary schools s ituated in areas of high migrant 

c oncentrat ion and the introduction of ethnic language elect ive s in 

most Australian secondary schoo l s . 
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TA B L E  

ACTIVE L INGU I ST I C  EXPERIENCE - SPEAKING 

Adel aide Tert iary ' Po l e s ' (Pol i s h - Pol ish Parentage Only) 

(Samp l e  1) 

Adelaide Tert iary Polish Mixture Engli sh Total Students ( N  = 6 3 )  o f  
Polish-Polish parentage Pol/Eng 

speaking to : N % N % N % N % 

1 .  grandparent s 13  9 3  1 7 0 1 4  100 

2 .  o lder re lat ive s 23 74 6 1 9  2 6 31  100  

3 .  father 3 8  6 2  11  1 8  1 2  2 0  6 1  100  

4 .  mother 35 56 16 2 5  1 2  19 6 3  100  

5 .  parent s '  ethnic friends 42 67 17 27 4 6 6 3  100 

6 .  older s ib lings 0 6 17 30 83 3 6  100  

7 .  younger siblings 0 3 9 32 91 3 5  100  

8 .  c ous ins own age 2 9 2 9 19 83 2 3  1 0 0  

9 .  own ethnic friends 
out side university 1 2 11  1 8  4 9  8 0  6 1  100  

10 . own ethnic friends 
within university 0 6 10  55  9 0  6 1  100  

TA B L E  2 

ACTIVE L INGUI ST I C  EXPERIENCE - SPEAKING 

Ade l aide S choo l g i r l s  o f  I tal ian Or i g in 

(Samp l e  4 )  

Schoolgirls ( N  = 9 5 )  o f  Italian Mixture 
Italian parentage speak- (Standard Ital/ Engli sh Total 
ing t o : or Dialect)  Engli sh 

N % N % N % N % 

1 .  older relative s  6 0  7 6  11  14 8 10  7 9  100 

2 .  father 40 42 34 3 6  2 1  2 2  9 5  1 0 0  

3 .  mother 56 6 0  2 5  27  13  14  9 4  101  

4 .  parents ' e thnic friends 56 6 0  17 1 8  2 0  2 2  9 3  100  

5 .  sib lings 3 3 14  15 76 82  93  100  

6 .  own ethnic friends 0 12 13  83 87  95  100 
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TAB L E  3 

ACTIVE L I NGUI S T I C  EXPERIENCE - SPEAKING 

Canberra ' Poles ' 

(Sampl e  5 )  

Canberra Children ( N  37 ) Speak Spe ak Speak Total 
of Polish parentage Polish Polish Poli sh 
speaking to : always somet imes never 

N % N % N % N % 

l .  grandfather 4 5 0  4 5 0  0 8 1 0 0  

2 .  grandmother 8 6 2  4 31 1 8 1 3  1 0 1  

3 .  other relatives 1 3  6 5  4 2 0  3 1 5  2 0  1 0 0  

4 .  father 13 37 20 5 7  2 6 35 100 

5 .  mother 16 4 6  1 7  4 8  2 6 35 1 0 0  

6 .  adult ethnic family 
friends 2 3  6 6  9 2 6  3 9 3 5  1 0 1  

7 .  s ib lings 0 1 7  5 0  1 7  50 34 1 0 0  

8 .  other ethnic children 0 1 1  3 2  2 3  6 8  34  1 0 0  

9 .  for prayers 7 1 9  5 1 4  2 4  67  3 6  100 

TAB L E  4 

ACT IVE L INGU I ST I C  EXPERIENCE - SPEAKING 

Canberra ' Dutch ' 

( Samp l e  5 )  

Canberra Children (N = 5 0 )  Speak Dutch Speak D..ttch Speak D..ttch Total o f  Dutch parentage speaking always sometimes never 
t o : N % N % N % N % 

l .  grandfather 3 20 8 5 3  4 2 7  1 5  1 0 0  

2 .  grandmother 7 2 7  9 3 5  1 0  38 26 100 

3 .  other relative s 5 1 6  4 1 2  2 3  7 2  3 2  1 0 0  

4 .  father 2 4 1 8  3 7  2 9  5 9  4 9  1 0 0  

5 .  mother 2 4 1 7  34  3 1  6 2  5 0  1 0 0  

6 .  adul t  ethnic family 
friends 3 6 1 1  2 2  3 6  7 2  5 0  1 0 0  

7 .  s ib l ings 0 1 3  2 7  3 6  7 3  4 9  1 0 0  

8 .  other ethnic children 0 8 1 6  4 2  8 4  5 0  1 0 0  

9 .  for prayers 0 2 6 3 1  9 4  3 3  1 0 0  



Students speaking to: 

l .  Parents 

2 .  Parents '  Ethnic 
friends 

3 .  Siblings 

4 .  Own Ethnic friends 
(parents present) 

5 .  Own ethnic friends 
(parents absent) 

TA B L E  5 

ACT IVE L INGU I S T I C  EXPERIENCE ( SPEAK ING) * 

Central Area ' Poles ' 

( Samp l e  3)  

All figur e s  in this tab le are e xpre s s ed in % form 

_ Polish-Polish parentage (n=38) . '�1sh-European parentage (n=31) . Pol1sh-Anglo-Saxon parentage ' (n=27) 

Etlnic Mixture ' English Unknown 
Lang. 

Ethnic Mixture 
Lang. 

English Unknown Ethnic Mixture 
Lang. 

42 26 32 - 16 23 61 - -

39 18 39 3 23 6 61 10 -

- 11 66 24 3 13 68 16 -

11 13 76 - - 3 97 - -

8 8 84 - - 3 97 - -

*Data in Tables  5 ,  6 and 7 were first re corded in R .  Wi seman ' s  

M . Ed . thes i s  entitled ' An inve st igat ion into the social inte­

grat ion and academic achievement of student s of Dut c h ,  Italian 

and Po lish parentage in South Australian secondary schools ' ,  

University of Adelaide , Adelaide , 1974 . 

-

4 

-

-

-

English Unknown 

100 -

92 4 

100 -

100 -

100 -

...... 
\J1 
CD 



Student s speaking t o : 

l .  Parents 

2 .  Parents '  Ethnic Friends 

3 .  Siblings 

4 .  Own ethnic friends 
( parents present ) 

5 .  Own ethnic friends 
( parents absent ) 

TA B L E  6 

ACT IVE LINGU I S T I C  EXPERIENCE ( SPEAK ING) 

Central Area ' I tal ians ' 

(Samp l e  3)  

All figures in this table are expre s sed in % form 

Italian-born (n=11 4 )  Australian-born ( n=1 8 6 )  

Ethnic Ethnic 
Lang . Mixture Engl ish Unknown Lang . Mixture English Unknown 

77  18  5 - 36 28 36 -

35 18 48 - 2 9  1 4  5 0  6 

8 1 4  7 3  5 1 8 8 5  6 

16  14 69 1 1 5  1 1  7 4  -

1 2  1 0  7 8  1 7 7 8 6  -
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TAB L E  7 

ACT IVE LINGU I ST I C  EXPERIENCE ( SPEAK ING) 

Central Area ' Dutch ' 

( S ampl e  3)  

All rigure s in this tab le are expres sed in % rorm 

Student s speaking t o : Ethnic Mixture Engl ish Unknown 

1 .  

2 .  

3 .  

4 .  

5 .  

(n=4 2 )  Lang . 

Parent s 12  17  7 1  

Parent s ' Ethnic Friends 12  7 7 6  5 

Siblings 7 5 88  

Own Ethnic rriends 
( parent s present ) 7 10 83 

Own Ethnic friends 
( parent s ab sent ) 5 10 86  

TA B L E  8 

ACTIVE L INGUIS T I C  USAGE - SPEAK ING 

Ade l a ide Tertiary Second Generation ' Latvians ' 

( Latvian - Latvian Parentage only) (n=4 2 )  

Adelaide Tert iary Latvians Mainly Mixture 
speaking to : Latvian Latv/Eng 

N % N % 

1 .  Parent s 2 4  57  12  2 9  

2 .  S ib lings 8 1 9  1 6  38 

Total 

100 

100 

100 

1 0 0  

100 

English 
only 

N % 

6 1 4  

1 8  4 3  
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TAB L E  9 

ACT IVE L I NGUIS T I C  EXPERIENCE - SPEAK ING 

9 (a) North-We s tern Suburb I tal i ans 

(Samp l e  7a) 

Chi ldren speaking to : Ital ian Mixture 
I talian/English 

N % 

Engli sh 

1 .  Parents 

2 .  S ib l ings 

9 (b) 

Children speaking to : 

l .  Parents 

2 .  S ib lings 

N % 

12 4 6  

1 4 

1 1  4 2  

5 1 9  

North-Western Suburb 

(Samp l e  7b)  

Greek Mixture 

Greeks 

N % 

3 1 2  

2 0  7 7  

Engli sh 
Greek/Engl ish 

N % N % N % 

7 ( 50 )  5 ( 36 )  2 ( 14 )  

0 4 ( 2 9 )  1 0  ( 71 ) 

9 (e)  Adel a ide Greeks 

(Samp l e  6 )  

1 6 1  

Total 

N % 

2 6  1 0 0  

2 6  1 0 0  

Total 

N % 

1 4  1 0 0  

1 4  1 0 0  

Children speaking to : Greek English Total 

N % N % N % 

l .  Father 30 7 1  1 2  2 9  4 2  1 0 0  

2 .  Mother 36 86 6 1 4  4 2  1 0 0  

3 .  S ib l ings 0 4 2  1 0 0  4 2  1 00 
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TAB L E  1 0  

PASSIVE L INGU I ST I C  EXPERIENCE - HEARING 

Adel a ide Tert iary ' Po l e s ' (Pol i s h - Pol i s h  Parentage Only) 

( Samp l e  1 )  

Adelaide tert iary student s Polish Mixture Engl ish 
(N � 6 3 )  of Polish-Polish POli sh/Engl ish 
parentage hearing from : N % N % N 

l .  grandparent s 1 3  9 3  1 7 0 

2 .  o l der relat ives 27 87 3 1 0  1 

3 .  father 4 4 7 2  1 3  21  4 

4 .  mother 43 6 8  1 6  2 5  4 

5 .  parent s '  ethnic friends 4 8  76 15  2 4  0 

6 .  older siblings 1 3 5 1 4  2 7  

7 .  younger siblings 0 5 1 3  34  

8 .  cousins own age 2 9 2 9 19  

9 .  own ethnic friends 
out s ide university 1 2 12  2 0  4 8  

1 0 . own ethnic friends 
within university 0 6 1 0  5 5  

TAB L E  1 1  

PASSIVE L I NGUI STIC EXPERIENCE - HEARING 

Ade l a ide Schoo l girl s of I tal ian Origin 

( Samp l e  4 )  

Schoolgirls ( N  � 9 5 )  o f  I talian Mixture 

% 

3 

7 

6 

82  

87  

83 

79  

9 0  

Italian parentage hearing ( Standard Ital ian/Engl i sh English 
from : or Dialect ) 

N % N % N % 

l .  father 66 70 17  1 8  1 1  1 2  

2 .  mother 7 5  80 14 15  5 5 

Total 

N % 

1 4  1 0 0  

3 1  1 0 0  

6 1  1 0 0  

6 3  9 9  

6 3  1 0 0  

33  1 0 0  

3 9  1 0 0  

23 1 0 1  

6 1  1 0 1  

6 1  1 0 0  

Total 

N % 

9 4  1 0 0  

9 4  1 0 0  
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TAB L E  1 2  

PASSIVE L I NGUI STI C  EXPERI ENCE - HEARING 

Canberra ' Po l e s ' 

(Samp l e  5 )  

Canberra children ( N  37 )  Hear Polish Hear Polish Hear Polish Total 
of Polish parentage always somet ime s never 
hearing from : N % N % N % N % 

1 .  grandfather 6 75  2 2 5  a 8 100  

2 .  grandmother 10 77 3 2 3  a 13 100 

3 .  other relat ive s 14 70 5 2 5  1 5 2 0  100  

4 .  father 2 6  7 4  9 2 6  a 35 1 0 0  

5 .  mother 21 6 0  1 4  4 0  a 3 5  1 0 0  

6 .  adul t  ethnic family 
friend s  3 3  8 9  4 11  a 37 1 0 0  

7 .  s ib l ings a 1 6  4 7  1 8  5 3  3 4  1 0 0  

8 .  church 14 41  11  32 9 2 6  34  99  

TA B L E  1 3  

PASSIVE LINGU I ST I C  EXPERIENCE - HEARING 

Canberra ' Dutch ' 

( S amp l e  5 )  

Canberra children (N = 5 0 )  Hear Dut ch Hear Dut ch Hear Dutch Total 
of Dutch parentage hearing always somet ime s never 
from : N % N % N % N % 

1 .  grandfather 10 67 5 33 a 1 5  100  

2 .  grandmother 16 62 9 35 1 4 2 6  1 0 1  

3 .  other relative s  9 2 8  1 0  31  1 3  4 1  3 2  1 0 0  

4 . father 7 14  3 7  7 6 5 1 0  4 9  100  

5 .  mother 8 1 6  33  6 6  9 1 8  5 0  100  

6 .  adul t  ethnic family 
friends 2 0  4 0  2 7  5 4  3 6 5 0  1 0 0  

7 .  siblings a 1 5  31  34  6 9  4 9  1 0 0  

8 .  church a 1 6 1 7  9 4  1 8 1 0 0  
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TA B L E  1 4  

PASSIVE L INGUIS T I C  EXPERIENCE - HEARING 

l 4 (a)  North-Western Suburb I tal ians 

( Sampl e  7a) 

Chi ldren hearing from : Italian Mixture 
Italian/English 

N % 

English Total 

1 .  parents 

N % 

1 3  5 0  1 1  4 2  

l 4 (b)  North-Western Suburb Greeks 

(Sampl e  7b)  

N % 

2 8 

N % 

2 6  100 

Chi ldren hearing from : Greek Mixture 
Greek/English 

N % 

Engli sh Total 

1 .  parents 

Children hearing from : 

1 .  parents 

N % 

6 ( 4 3 )  6 ( 4 3 )  

l 4 (c)  Adel a ide Greeks 

(Sampl e  6) 

Greek 
N % 

3 8  9 0  

Engl ish 
N % 

4 1 0  

N % N % 

2 ( 14 )  1 4  1 0 0  

Total 
N % 

4 2  1 0 0  



TAB L E  7 5  

USE OF ETHNI C LANGUAGE : READ I NG AND WRIT I NG 

SAMPLE SAMPLE N READ READ RECEIVE WRITE 
NO . NEWSPAPERS BOOKS LETTERS LETTERS 

N % N % N % N % 

Tertiary Poles ( P-P ) *  1 63 
regularly 6 1 0  2 3 9 1 4  6 1 0  
some t imes 36 57 2 4  3 8  2 3  3 7  2 4  3 8  
never 2 1  3 3  3 7  59  31  4 9  33  5 2  � 

� 
Tertiary Poles ( P-E ) *  1 28  z .... 

regularly 0 0 0 1 4 
n 

sometimes 14 50 7 2 5  1 0  3 6  1 3  4 6  � never 1 4  50 21 75 1 8  6 4  1 4  5 0  C'l 

Tertiary Poles ( P-A ) *  1 9 � 
regularly 0 0 0 0 

CIl 

somet imes 2 ( 22 )  0 2 ( 22 )  0 � never 7 ( 78 )  9 ( 100 ) 7 ( 7 8 )  9 ( 1 0 0 )  .... 

Northern Suburb Poles ( P- P )  2 15  f£ .... 
regularly 0 0 3 ( 2 0 )  1 ( 7 )  § somet ime s 4 ( 2 7 )  3 ( 2 0 )  2 ( 1 4 )  4 ( 2 7 )  
never 1 1  ( 73 )  1 2  ( 80 )  1 0  ( 67 )  1 0  ( 6 7 )  >< 

0 
Northern Suburb Poles ( P-E ) 2 17  � 

regularly 0 0 2 ( 12 )  0 
somet imes 1 ( 6 )  2 ( 12 )  5 ( 30 )  5 ( 3 0 )  
never 1 6  ( 9 4 )  1 5  ( 8 8 )  1 0  ( 59 )  1 2  ( 7 0 )  

Canberra Poles 5 37 
regularly 1 3 3 8 NO 
somet imes 9 2 4  1 2  32 yes  3 5  FIGURES 
never 27 7 3  2 2  6 0  no 65 

Adelaide Greeks 6 42 
regularly 3 7 o· 0 2 5 3 7 
somet imes 19  46  2 4 1 8  4 3  15  36 
never 2 0  4 7  4 0  9 6  2 2  5 2  2 4  57  

f-' 
* The symbol ( P-P)  indicates that both parents are of Polish origin , ( P-E ) indicat e s  0"1 

a ' mixed ' Polish-other European parentage , and ( P- A )  Polish-Anglo-Saxon parentage . 
1..11 

( Table 7 5  co ntinued o v el!.lea 6 ) 



TA B L E  1 5  ( e.o  n.t . ) f-' 
0'\ 
0'\ 

SAMPLE SAMPLE N READ READ RECEIVE WRITE 
NO . NEWSPAPERS BOOKS LETTERS LETTERS 

N % N % N % N % 

Northern Suburb Poles ( p- p )  2 1 5  
regularly 0 0 3 ( 2 0 )  1 ( 7 )  
somet imes 4 ( 2 7 )  3 ( 20 )  2 ( 1 4 )  4 ( 2 7 )  
never 11  ( 73 ) 1 2  ( 80 )  1 0  ( 6 7 )  1 0  ( 6 7 )  

Northern Suburb Poles ( P-E ) 2 17  
regularly 0 0 2 ( 12 )  0 
sometime s 1 ( 6 )  2 ( 1 2 )  5 ( 30 )  5 ( 30 )  � 

never 16  ( 9 4 )  1 5  ( 8 8 )  1 0  ( 5 9 )  1 2  ( 70 )  � 

en 
Canberra Poles 5 37  � 

regularly 1 3 3 8 NO t"' 
H 

sometimes 9 24 1 2  3 2  3 5  FI GURES (') yes N 
never 27  7 3  22  6 0  no 65 Q> 

� 
Adelaide Greeks 6 4 2  

regularly 3 7 0 0 2 5 3 7 :( 0 
sometime s 19  4 6  2 4 1 8  4 3  1 5  36  :-
never 2 0  4 7  4 0  9 6  2 2  52  2 4  5 7  � Canberra Dutch 5 50 H 
regularly 1 2 0 0 en 

sometimes 6 1 2  5 1 0  yes  36  NO 
never 4 3  8 6  4 5  9 0  n o  64 FI GURES 

Northern Suburb Italians 2 38  
regularly 5 1 3  1 2 7 1 8  2 5 
somet imes 1 0  29  6 1 6  1 2  32  1 1  2 9  
never 23 63 31 82  19  5 0  2 5  6 6  

Ital ian Schoolgirls 4 95  
yes 37  39  13  1 4  2 6  27  3 7  39  

READ SCHOOL- WRITE SCHOOL WRITE SCHOOL 
BOOKS EXERC ISES ESSAYS 

1 0  1 1  1 3  1 4  4 4 
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TAB L E  1 6  

COMMAND OF ETHN I C  LANGUAGE - UNDERSTANDING AND SPEAKING 

All the figures in this t able  are expres sed in percentage form 

SAMPIE SAMPLE 
NO .  N 

VERY FAIRLY Nor VERY ONLY A NONE WEIL WEIL WEIL FEW WORDS 

Tertiary Poles (P_P) t 
Understanding (S/A) tt 
Speaking (S/A) 

Tertiary Poles (P-E) t 
Understanding (S/A) 
Speaking (S/A) 

Tertiary Poles (P-A) t 
Understanding (S/A) 
Speaking (S/A) 

Northern suburb Poles (p-p) 
Understanding (S/A) 
Speaking (S/A) 

Northern suburb Poles (P-E) 
Understanding (S/A) 
Speaking (S/A) 

Central Area Poles (p-p) 
Speaking (S/A) 

Central Area Poles (P-E) 
Speaking (S/A) 

Central Area Poles (P-A) 
Speaking (S/A) 

Canberra Poles 
Speaking (S/A) 

Central Area Dutch 
Speaking (S/A) 

Central Area Italians 
Speaking (S/A) 

Italian Sdloolgirls 
Speaking (61 :  I/A) tt 
Speaking ( 34 :  S/A) 
Understanding (91 :  I/A) 

Northern Suburb Italians 
Understanding (S/A) 
Speaking (S/A) 

Tertiary Latvians 
Speaking ( S/A) 

1 

1 

1 

2 

2 

3 

3 

3 

5 

3 

3 

4 

2 

8 

63 

28 

9 

15 

17 

38 

31 

27 

37 

42 

300 

38 

46 
33 

11 
11 

27 
27 

12 
12 

27 

28 

34 

16 
8 

42 26 

44 
43 

36 
11 

(11)  
(11)  

60 
40 

35 
24 

71* 

23* 

0* 

49 

43* 

76* 

25 
68 
35 

63 
34 

43 

6 
19 

14 
32 

(11 )  

7 
27 

24 
12 

24* 

13* 

26* 

38* 

20* 

44 
15 
24 

21 
42 

14 

2 
3 

18 
25 

(33) 
(44) 

7 
7 

30 
53 

24** 

3 

7 

o 
16 

10 

* In the ' Central Area ' sanples the gradinga used were : 'ITOre than a 
little ' ,  'a little ' and 'none ' .  

** In the ' Canberra' sanple the grading used was ''badly'' . 
t The synDol (p-p) irrlicated that both parents are of Polish origin . 

( P-E) irrlicates a 'mixed ' Polish-other European parentage, and 
(P-A) Polish-Anglo-Saxon parentage . 

tt S/A stands for self-assessment and I/A for interviewer-assessment . 

2 
2 

22 
22 

(44) 
(44) 

5 

64 

74 

19 

4 

17 

7 
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TAB L E  1 7  

COMMAND OF ETHN I C  LANGUAGE - READING AND WRITING 

SAMPLE N MORE THAN VERY LITTLE NONE 
NO . LITTLE 

% % % 
READING : 

Central Area Poles ( P-P ) 3 38 26 18 56  

Central Area Poles ( P-E ) 3 31 13 3 8 4  

C entral Area Poles ( P-A)  3 27  7 9 3  

Central Area Italians 
( Italian born ) 3 1 1 3  4 8  2 5  2 7  

C entral Area Italians 
( Au stralian born ) 3 1 8 7  4 2  1 7  4 2  

Central Area Dutch 3 4 2  36 21 43  

Italian schoolgirls 4 95  43  2 5  3 2  

WRITING : 

Central Area Poles ( p-p)  3 3 8  2 4  8 69  

Central Area Poles ( P-E ) 3 31 1 3  3 84 

Central Area Poles ( P-A ) 3 2 7  4 4 9 2  

Central Area Ital ians 
( Ital ian born ) 3 1 1 3  4 1  1 7  4 2  

Central Area Ital ians 
( Australian born ) 3 1 8 7  2 5  17  5 8  

Central Area Dutch 3 4 2  2 1  7 71  

Ital ian Schoolgirls 4 9 5  33  1 8  4 9  
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TAB L E  7 8  

WILLINGNESS TO STUDY ETHNI C  LANGUAGES AND CULTURES 

I F  THEY HAD BEEN OFFERED AT SCHOOL 

SAMPIE SAMPIE YES NO UNDECIDED TOl'AL 
NO . N % N % N % N % 

Tertiary Poles (P-P) la 57 90 6 10 3 11 63 100 

Tertiary Poles (P-E) lb 19 68 6 21 3 11 28 100 

Tertiary Poles (P-A) lc 6 (67) 3 ( 33)  9 100 

Northern Suburb Poles (p-p) 2a 9 (60) 6 15 100 

Northern Suburb Poles (P-E) 2b 2 (12) 15 ( 88 )  17 100 

Canberra Poles Sa 27 73 6 16 4 11 37 100 

Italian Schoolgirls 4 78 82 10 11 7 7 95 100 

Northern Suburb Italians 2c 28 74 10 26 38 100 

North-western Suburb Italians 7a 13 50 13 50 261 100 

Canberra Dutch 5b 36 72 14 28 50 100 

North-western Suburb Greeks 7b 4 (29) 7 ( 50)  3 (21) 14 100 

Tertiary Anglo-Australians 9 185 50 180 49 4 1 369 100 

Northern Suburb Anglo-
Australians 2d 47 45 58 55 0 105 100 

North-western Suburb 
Anglo-Australians 7c 44 31 79 55 21 15 144 101 



1 7 0  J . J .  SMOLICZ & R.  MeL . HARRIS 

TA B L E  1 9  

ATTENDANCE AT ETHN I C  SATURDAY SCHOOL* 

SAMPLE SAMPLE YES NO TOTAL 
NO . N % N % N 

Tert iary Pole s  ( p-p ) la 4 4  7 0  1 9  30  6 3  

Tert iary Poles ( P-E ) lb 1 3  4 6  1 5  5 4  2 8  

Tert iary Poles ( P- A )  l c  3 ( 3 3 )  6 ( 67 )  9 

Northern Suburb Poles ( P-P ) 2a 1 0  ( 67 ) 5 ( 33 )  1 5  

Northern Suburb Pole s  ( P-E ) 2b 8 ( 4 7 )  9 ( 5 3 )  1 7  

Central Area Poles ( P- P )  3 a  1 3  3 4  2 5  66  38  

Central Area Poles ( P-E ) 3b 4 1 3  2 7  8 7  3 1  

Central Area Poles ( P-A ) 3c  5 1 9  2 2  8 1  27  

Canberra Poles 5a 25  68  12  32  37  

Northern Suburb Italians 2c 6 1 6  32  8 4  3 8  

Central Area Italians 
( It alian born ) 3d 2 6  23  87 78 1 1 3  

C entral Area Italians 
( Australian born ) 3d 41 22 1 4 6  7 8  1 8 7  

Ital ian Schoolgirl s 4 2 3  2 4  7 2  7 6  9 5  

North-we st Suburb Ital ians 7a 3 1 2  2 3  8 8  2 6  

Central Area Dut ch 3e 0 4 2  1 0 0  4 2  

* Thes e  figures refer t o  attendance at ethnic school 

at any t ime , not merely current attendanc e .  

% 

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 0  

1 0 1  

1 0 0  

1 0 0  

1 0 0  

1 0 0  
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N O T  E S 

1 .  A re-organi zed and condensed s elec t ion of parts of this paper will 

appear in Smo l i c z  and Harris ( 19 77 ) . 

2 .  For a brief discussion o f  the basic as sumpt ions of humanistic soci­

ology , see Smolic z ,  ( 19 7 4 a ) . Sec tion I of this chapter i s  b ased on 

Smolicz  ( 19 7 5a ) . 

3 .  Those  children who were born in Austral ia o f  immigrant parents  are 

referred to s imply as the ' se c ond generat ion ' .  Tho se who had been 

brought to Australia as young children b efore their speech patterns had 

been conso lidated by years of training in their mother t ongue , i . e .  

before the fixing of their phonation habit s ,  are labelled as 1b gener­

at ion . They are thus dist inguished from la generat ion immigrant s  whose 

phonation hab i t s  had been fixed and language systems well e stab l i shed 

before arrival . M. C lyne ( 1 9 7 2 : 12 )  sugge s t s  a gradual fixing of speech 

hab i t s  up to the 12th year . 

4 .  The discuss ion of the ' Polish study ' i s  extended in Smo l i c z  and 
Harri s  ( 19 77 ) , with spec ial reference t o  the typology of sec ond gener­

at ion into ' Hi gh Ethnic s ' ,  ' Polish-Australians ' ,  ' Anglo-Assimilat e s ' 

and ' Alienate s ' , evolved on the basis  of cultural and structural char­

acteris t i c s  of the subj e ct s . 

5 .  A s  a form o f  shorthand , student s o f  Polish , Italian or Anglo-Saxon 

origin are s imply referred to as ' Poles ' ,  ' Ital ians ' ,  or ' Austral ians ' .  

It  must be  emphas i sed , however , that we regard all such student s as 

Australian and that strictly speaking people referred t o  here as s imply 

' Australian ' should have been labelled as ' Anglo-Australian ' .  

6 .  Thi s  study formed the basis of R .  Wiseman ' s  Master of Educat ion 

the s i s  ( 19 7 4 ) .  Various aspec t s  o f  this research have already been pub­

lished in Smo l i c z  and Wiseman ( 1971 ) ; Wiseman ( 1971) and Smo l i c z  ( 1971 ) . 

1 7 1  
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7 .  Most of the interviews were conduc ted by R .  Wiseman ; some of the 

Polish students were interviewed by J . J .  Smo1 ic z .  

8 . The linguistic sections of the interviews were conducted by Dr . L .  

Pieracc ini , a l inguist from the University of Rome , who was b i l ingual 

in Ital ian and English and was familiar with a number of Italian dia­

lect s .  

9 . Re sults  on the extent and nature of culture tension between the 

Greek children and their parents have been pub l ished in Sa1agaras , 

Humphris , and Harris ( 19 7 4 ) . 

1 0 .  The details of the structure of the sample , together with the 

analyses of dat a ,  are to be  found in Harris and Smo 1 i c z  ( 197 6 , in pres s ) . 

11 . Unlike the Pole s , considerab ly fewer Italian students  in this 

sample spoke the ethnic tongue t o  p arent s '  Italian friends than to 

parent s  themselve s . Thi s  may b e  explained by the difficulty of c om­

municating with people using a different dialect and the need to use 

then e ither standard Italian ( mo stly unknown to student s )  or so c alled 

' purified dialect ' ,  i . e .  a dialect made as near the st andard as pos­

s ible . 

1 2 . The one except ion was provided by a small proportion of the 

central area s ample which was drawn from one convent school teaching 

Italian . Since 1 9 7 1  we have witnessed the development of Italian 

studies to the extent that in 1 9 7 4  there were in South Australia s even 

state and eight Catholic secondary schools teaching Ital ian ( still  

mostly in  the  lower forms ) .  There were also eight stat e  primary 

schools c laiming to teach some form of Italian , although in this case 

the low qual ificat ions of t eachers and the frequent ly non-linguistic 

content o f  courses  make such developments less  meaningful . 

1 3 . The except ion in this matter is provided by some central European 

group s ,  such as the Czech and Hungarian , which show a higher than 

average proport ion of profe s s ionals and people with higher educat ional 
quali ficat ions . The Poles who arrived here during the 19 4 8- 5 1  p eriod 

do not fall into this category since ,  unlike many other Central and 

Eastern Europeans , they had a greater cho ice of the area of migrat ion 

and most of the pre-war elite  preferred to settle in England and the 

United Stat e s . 



BOSTOCK , W .  

1 9 7 3  

CLYNE , M .  

1 9 7 2  

ETHNIC LANGUAGES AND IMMIGRANT YOUTH 

B I B L I OGRAPHY 

' Monolingualism in Australia ' .  The Au���alian Qua��e�ly 

4 5 : 39-5 2 . 

Pe�� pee�iv e� o n  L anguag e C o n�ae� . Melbourne . Hawthorn 

Pre s s .  

FISHMAN , J .A .  

1 9 7 2  L anguag e in S o eio eul�u�al C hang e ,  Dil , A . S .  ed . Stanford , 
California . Stanford University Pre s s . 

GREELEY , A . M .  

1 9 7 1  ' The redisc overy of diversity ' .  

352-6 3 . 

HARRIS ,  R . McL . & J . J .  SMOLICZ 

The A n�i o e h  R e view 31 : 

1 9 7 6  ' Anglo-Australian views o f  ethnic s ' .  A u� ��lian S New 

Z ealand J o u�nal 0 6  S o eiolo g y  1 2/2 : 34-7 . 

HARVEY , S . D .  

1 9 7 1  

PUTNI�S , A .  

Some a� p e e�� 0 6  na�io nal lang uag e main�enanee amo ng ehild�en 

0 6  Vu�eh and Polih h o�igin in C anb e��a . M . A .  The s i s . 

Canberra . Department of Soc iology , Austral ian Nat ional 

University . 

1 9 7 5  E�hnie iden�i6iea�io n :  an explo�a�o�y � �udy in � eeond g en­

e�a�i o n  L a�vian� . Research Inve st igation , Diploma in 

173  



1 7 4  J . J .  SMOLICZ & R .  MeL . HARRIS 

App lied Psychology , Adelaide . Department o f  Psychology , 

The University o f  Adelaide . 

SALAGARAS , S . , G .  HUMPHRIS & R .McL . HARRI S 

1 9 7 4  ' Cultural tension in  Greek families in  Adelaide ' .  GAee� 

AU� �Aal�an Rev�ew August : 2 7- 2 B . 

SMOLICZ , J . J .  

1 9 7 1  

1 9 7 4 a  

19 74b 

1 9 7 5 a  

19 7 5b 

' I s the Austral ian s chool an assimilat ionist agency? ' 

Educa�� o n  New� 1 3 : 4- B . An extended version of this paper 

appeared under the title ' Integrat ion , assimilation and 

the educat ion of migrant chi ldren ' , in : Robert s ,  H .  ed . 

AU� �Aal�a ' �  r mm�gAa��on Pol�cy 4 2-6 0 . Nedlands . University 

of We stern Australia Pres s ,  1972 . 

Human����c S o c�olog y :  A Rev�ew 0 6  C o n c ep�� and Me�hod� . 

Melbourne . Department o f  Sociology , La Trobe University . 

' The concept of tradition : a humanistic  interpretat ion ' .  

AU� �Aal�an 6 N ew Z ealand Jo uAnal 0 6  S o c�ol o g y  1 0 : 7 5- B 3 . 

Human����c � o c�ol o g y  and the � tudy 0 6  ethn�c cultuAe� . 

Canberra . 4 6th ANZAAS Congre s s  ( Sect ion 2 7 : Sociology ) . 

' Migrant cultures versus Australian School ' .  Educat� o n  

New� 1 5 : 16-21 . 

SMOLICZ , J . J .  & R .  McL . HARRIS 

1 9 7 6  ' Ethnic cultures in  Australian society : A quest ion of 

cultural interact ion ' .  In : Murray-Smith , S .  ed MelbouAne 

S�ud�e� �n Educa��on 1 9 7 6 41-7 4 . Melbourne . Melbourne 

University Pre s s . 

1 9 7 7  ' Ethnic Languages in Australia ' .  Th e r nteAnat�o nal J o uAnal 

0 6  the S o c�olog y 0 6  L ang uag e 4 .  In pre s s .  

SMOLICZ , J . J .  & R .  WISEMAN 

1 9 7 1  ' European migrant s and their children : interaction , 

assimi lation , educat ion ' .  QuaAteAly Rev�ew 0 6  Au� tAal�an 

Educat� o n  June 4 : 1- 4 4 ; September 4 : 1- 4 2 . 



ETHNIC LANGUAGES AND IMMIGRANT YOUTH 

SOJKA , W .  

1 9 7 4  ' Parafie Pol skie w U . S . A . ' ( Pol i sh pari she s in  U . S . A . ) . 

Kul�u�a 11/326 : 1 21-29 . 

TAFT , R .  

175  

1963  ' The assimilat ion orientat ion o f  immigrant s and Australians ' .  

Human R ela�io n� 16 : 4 5 -5 5 . 

WISEMAN , R .  

1 9 7 1  ' Integrat ion and attainment s  of immigrant secondary school 

s tuden t s  in Adelaide ' .  Au� ��alian J o u�nal 0 6  Educa� o n  

1 5 : 2 5 3-2 6 8 . 

1 9 7 4  An inve��iga�ion in�o �he � o cial in�eg�a�ion a n d  acad emic 

achievem en� 0 6  ��uden�� 0 6  Vu� c h ,  l �alian and Poli� h 

pa�en�ag e in So u�h Au� ��alian � eco nda�y � ch o o l� . Master of 

Educat ion The s i s . Ade laide . Department of Educat ion , The 

University of Adelaide . 

ZNANIECKI , F .  

196 3 Cul�u�al Science� . Urbana . University o f  I llino i s  Pre s s . 

1 9 6 8  T h e  M e�ho d 0 6  S o ciolo g y .  New York . Octagon Books . 



Smolicz, J.J. and Harris, R.M. "Ethnic Languages and Immigrant Youth". In Cline, M. editor, Australia Talks: Essays on the sociology of Australian immigrant and Aboriginal languages. 
D-23:131-176. Pacific Linguistics, The Australian National University, 1976.   DOI:10.15144/PL-D23.131 
©1976 Pacific Linguistics and/or the author(s).  Online edition licensed 2015 CC BY-SA 4.0, with permission of PL.  A sealang.net/CRCL initiative.


	J.J. Smolicz and R. McL. Harris�131
	ETHNIC LANGUAGES AND IMMIGRANT YOUTH.
	1. Ethnic Languages in Australian Society - A Sociological Perspective�131
	1.1. Humanistic Sociological Approach�131
	1.2. The Australian Scene�135
	2. Details of Samples�138
	2.1. Adelaide Tertiary Poles�140
	2.2. 'Northern Suburb' Poles, Italians and Australians�140
	2.3. 'Central Area' Poles, Italians and Dutch�141
	2.4. Adelaide Schoolgirls of Italian Parentage�141
	2.5. Canberra Poles and Dutch�142
	2.6. Adelaide Greeks�143
	2.7. 'North-Western Suburb' Australians, Italians and Greeks�143
	2.8. Adelaide Tertiary Second Generation Latvians�144
	2.9. Adelaide University Anglo-Australians�144
	3. The Analysis of Results�145
	3.1. Language Usage�145
	3.1.1. Active Linguistic Experience (Speaking)�145
	3.1.2. Passive Linguistic Experience (Hearing)�147
	3.1.3. The Use of Ethnic Language in Reading and Writing�148
	3.2. Command of Ethnic Language�148
	3.2.1. Understanding�148
	3.2.2. Speaking�149
	3.2.3. Reading and Writing�149
	3.3. Attitudes to Ethnic Language and Culture�150
	3.3.1. Attitudes of Ethnic Students�150
	3.3.2. Attitudes of Anglo-Australian Students�152
	3.4. Attendance at Ethnic Saturday Schools�152
	4. Conclusions�153
	Notes�171
	Bibliography�173

