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Introduction 

IN RECENT YEARS, libraries across the country have been reporting a lack 
of qualified applicants for available positions in children’s, young 
adult, and school media services. Professional associations at the state, 
regional, and national levels have expressed concern about the elimina- 
tion of youth services courses and faculty positions in the library 
schools. Is there reason for concern? Are fewer students opting for 
careers in these specialties? Are library schools providing appropriate 
preparation for students who choose to specialize in youth services? 

In an attempt to develop a broad picture of the current state of 
education for children’s, young adult, and school librarianship, the 
authors conducted a survey of all ALA accredited library schools 
(including those in both the United States and Canada) in the spring of 
1985. The study was funded by the Emily Hollowell Research Fund of 
Simmons College. The deans of the schools were asked to supply data 
on course offerings, enrollment, teaching responsibilities and research 
activities of faculty, and continuing education programs for the three 
academic years falling between 1982 and 1985. I t  was hoped that the 
collection of precise, concrete information would reveal trends that 
could provide a basis for improved dialogue between the professional 
associations and the library schools. 

Melody Lloyd Allen is Supervisor of Young Readers’ Services, Department of State 
Library Services, Providence, Rhode Island; and Margaret Bush is Assistant Professor, 
Graduate School of Library and Information Science, Simmons College, Boston 
Massachusetts. 
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Of the sixty-seven schools accredited by ALA in 1984, forty-six 
responded to the survey. The initial mailing resulted in thirty-four 
returns, and a follow-up letter accompanied by another copy of the 
survey form brought twelve additional responses. Eight of the respon- 
dents, however, declined to complete the instrument or provided little 
usable information. The thirty-eight usable returns represent 56.7 per- 
cent of the library schools. 

While the data collected must be viewed as far from comprehensive, 
i t  should be noted that some geographic regions are strongly repre- 
sented. Six of the seven Canadian schools responded; four of the five 
schools in the Southwest are represented; andeight of the fifteen schools 
in the Midwest provided information. In the West, five of the eight 
schools replied but one of these schools is now closed. Fewer than half of 
the schools in the large Northeast (eight out of seventeen schools) and 
Southeast (seven out of fifteen schools) provided usable information. 
Most notably missing is information on the greater New York metro- 
politan area and North Carolina where there are three accredited library 
schools. 

Survey Instrument 

In determining the structure of the survey instrument (see appendix 
A), compromises had to be made between eliciting detailed and compre- 
hensive information and providing for ease of completion and a timely 
response. The two-part form asked respondents to list and describe 
youth services courses and to supply a few very specific bits of data (i.e., 
enrollment in those courses, the rank and tenure of faculty teaching 
them). It was decided that a request for more extensive detail or a more 
directive listing of program characteristics would deter cooperation. 

The first portion of the form dealt with questions about course 
offerings related to children’s or young adult services in public libraries 
and school library media services. Respondents were asked tocomplete a 
page for each relevant course, describing content and providing infor- 
mation about the frequency of the course offering, enrollment, and the 
faculty member(s) teaching the course. The second part of the form 
consisted of a single page with five questions concerning the transfer of 
credit from other schools, youth services courses beyond the MLS level, 
names and projects of faculty members, and continuing education 
offerings. A final open-ended question invited respondents to list ques- 
tions or concerns related to the library science curriculum for the youth 
services specializations. 
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The design of the survey instrument created ambiguities in tabula- 
tion. The division of the first part into children’s, young adult, and 
school services proved awkward for many respondents because their 
schools did not separate courses in this manner. 

Another problem occurred in the section on enrollment. It was not 
made clear through directions or format that for the purposes of this 
study each academic year was to begin with the summer term. In some 
cases the enrollment figures may have been misassigned thus confusing 
the trend in enrollment figures for that school over the three-year- 
period. 

Results 

Courses 
The variety of courses offered by the responding library schools in 

the youth services areas was quite broad both in number and content. 
Certain patterns and core courses, however, did emerge. On the basis of 
these results, it is possible to identify the typical number of offerings as 
well as to describe common and distinctive courses. 

Number of Offerings 
A total of 215 courses was offered by the thirty-eight library schools 

from the summer of 1982 through spring of 1985. Additional courses 
were included in enclosed catalogs but were not reported on the survey 
forms. These were omitted from the tabulation as were general offerings 
such as cataloging. Field work or practicum courses were included in 
the tabulations because of their importance to preparation for school 
library work and because, in some cases, these courses seemed to be 
available only to those specializing in school libraries and not in public 
1i braries . 

Of the 215 courses, 187 (87 percent) were offered at least twice 
during the three-year-period of the study; 19 (9 percent) were offered just 
once; and 9 (4 percent) were reported but had not been offered in the time 
period. The latter two groups reinforced the fact that a study based on 
catalog listings could be misleading. Many of those courses offered once 
were on advanced or specialized topics such as fantasy literature. In 
1982183, 162 courses were given-178 in 1983/84 and 184 in 1984/85. 
With at least 75 percent of the courses offered in any one year and a 14 
percent increase in the number of course offerings from the first to the 
third year of the study, there appeared to be little doubt that a student 
specializing in youth services had adequate opportunity at most schools 
to take the appropriate coursework. 
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Forty-seven percent of the schools listed four, five, or six separate 
courses in youth services (see fig. 1). Another 34 percent offered more 
than six courses. Only 18 percent offered fewer than four courses in 
youth services. The  mean (see table 1 )for the thirty-eight schools was5.7 
courses available during the three-year-period. Naturally, many of the 
courses were given more than once during the study period and in some 
cases, the enrollment warranted more than one section in a semester. 

TABLE 1 
MEANCOURSE BY REGIONSOFFERINGS 

Tota l  Chzldren's Y o u n g  Adult School  Lzbrary 
Courses Serruc es Seruicrs Media Seruzces 

Courses Courses Courses 

All Schools 5.7 3.1 2.2 1.8 

c:anad;l 4.7 2.8 1.3 .7 

Northeast 5.9 2.6 1.6 2.4 

Southeast 6. I 3.0 2.4 2.3 

Midwcst 6.4 3.8 2.9 2.1 

Southwest 5.0 2.8 2.3 1.8 

west 5.2 3.4 2.8 1.2 


6 

? 

Number of 
Schools 

7_
I'' 

l i ? 4 


Number of Courses 

Fig. 1 .  Frequency 
38 Iibrary Schools 

Distribution of Total Youth Services Courses for 
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The  mean number of offerings in the three specializations was 3.1 
courses in children’s services, 2.2 in young adult services, and 1.8 in 
school library media services. Many schools found the breakdown into 
courses which prepare students to work in children’s, young adult, or  
school library services to be artificial. As a result, many courses were 
listed in more than one of these categories. Table 1 indicates which 
geographic regions are the strongest in the various areas by comparing 
averages of course offerings. Table 2 provides figures for individual 
schools. The  Midwest is the only region to score above average in all 
four categories. 

While the number of courses appropriate for preparation for public 
library work with children varied from one to six, 71 percent of the 
schools offered two, three, or four courses (see fig. 2). In a range of zero to 
five, 63 percent reported one or two courses for preparation for public 
library work with young adults (see fig. 3). 

Forty-five percent of the schools offered three, four, or five courses 
in school services, but 42 percent listed more than five courses over the 
three-year-period. These figures include courses also appropriate for 
public library services to children and young adults. Seventy-seven 
percent of the schools offered two or fewer courses specifically designed 
for the school library specialty (see fig. 4). Some of the nine schools with 
no  courses designed primarily for school librarians indicated that other 
departments within the college/university offered courses to meet state 
certification requirements. 

The  relationships among enrollment, number of faculty, and the 
number of courses offered were examined. A scatter diagram clearly 
indicated that there was no  correlation between median enrollment at a 
school and the number of courses offered. Schools with large median 
enrollments did not necessarily have a high number of courses, and 
those with smaller enrollments did not all have fewer courses. More 
specifically, schools with high as well as low enrollment figures offered 
anywhere from two to nine courses. Future researchers could observe 
whether changes in enrollment are accompanied by related changes in 
the number of available courses, but the present evidence indicates that 
the number of courses offered has little relation to the size of the 
enrollment. 

O n  the other hand, there was a positive linear relationship between 
the number of faculty (full time and adjunct with an adjunct counting 
as one half-time employee) and the number of courses. This  moderate 
correlation coefficient of .57 showed that schools with more faculty 
tended to offer more courses, whereas schools with fewer faculty tended 
to offer fewer courses. 
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Fig. 2 Frequency Distribution of Children's Services Courses for 38 Library 
Schools 
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Number of Courses 

Fig. 3 .  Frequency Distribution of Young Adult Services Courses for 38 Library 
Schools 
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unshaded area=frequency of courses relevant to school library media services 

shaded area=frequency of courses primarily designed for school library media services 

1 2  

11 


1 0  

y 

8 


Number of 
Schools 6 

5 

I 

2 

1 2 3 4 5 6 e 3 1(‘ 

Number of Courses 

Fig. 4 .  Frequency Distribution of School Library Media Services Courses for38 
Library Schools 

Studies are needed to determine the ratio between the number of 
youth services courses and the total number of courses offered by each 
school. With this information, it would be possible to view the empha- 
sis on the youth services specialty within a school in addition to being 
able to compare each school’s youth services offerings with the profile 
drawn here. 

Topics 
The variety of course offerings and the variety of course configura- 

tions to cover similar topics was unexpected. Course descriptions were 
used to determine course content, and common elements were clearly 
identifiable. 

Ten schools (26 percent) offered a course on the history of children’s 
literature while thirteen (34 percent) offered a survey course on chil- 
dren’s literature. Library materials for children, both print and nonprint, 
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were covered in one course in thirteen schools (34 percent). In some 
cases, descriptions of materials courses revealed that the emphasis was 
on literature with one unit on nonprint materials. Nine schools (24 
percent) attempt to cover both materials and services for children in a 
single course. Materials for children and young adults were combined at 
four schools (1 1 percent). Specialized literature courses offered by only 
one or two schools included critical analysis of children’s literature, a 
seminar in fantasy literature, and a course on children’s literature and 
the creative imagination. 

One school offered a course on literature for the early adolescent. 
Six schools (16 percent) listed a survey course of young adult literature 
and eleven (29 percent) offer a print and nonprint materials course for 
the young adult age group. Materials and services for young adults were 
combined in courses at twelve schools (32 percent). 

Most courses in library services to children and/or young adults 
tended to include programming. There were seven courses (18 percent) 
on services and programs for both children and young adults, twelve 
courses (32 percent) on services and programs for children, and five 
courses (13 percent) on services and programs for young adults. Twelve 
schools (32 percent) offer a separate course on storytelling. 

For students specializing in work in school library media centers, 
twenty-eight schools (77 percent) listed a basiccourse in this area. Three 
schools (8 percent) offered an advanced course in work at the district or 
system level. At ten schools (26 percent), a course was available on the 
relationship of media center resources and services to the curriculum. 
The importance of media in the school program was evident from four 
schools (11 percent) offering a media production course and eight 
schools (21 percent) offering a course on the management of nonprint 
materials and related equipment. 

A practicum is generally required for certification as a school 
library media specialist; however, not all schools listed this offering. 
Ten schools (26 percent) offered practicums in school library media 
centers, but just five schools (13 percent) listed this course for students 
specializing in public libraries. One or two schools offered a seminar in 
school library media center administration, a course in public relations 
for the school library media program, advanced topics in media use, 
current trends in school media centers, or cataloging in instructional 
media centers. 
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Enrollment 

The  data on  enrollment were inconclusive. It was hoped that 
enrollment figures over the three-year-period would indicate trends; 
however, the results were ambiguous. Although enrollment was declin- 
ing in some areas, in some cases individual schools were experiencing a 
surge. 

Reported enrollment figures reflected all undergraduate and post- 
graduate students in classes, not just those working toward the MLS. 
And a student taking a children’s literature course may have no  inten- 
tion of working in youth services. Further studies must seek to isolate 
the MLS candidates and to compare enrollment in youth services 
courses with those for other specialties. 

T h e  range in enrollment figures by course was varied. The  min- 
imums reported ranged from a school with one person in a course to a 
school whose lowest number was ten people in an  offering. One school’s 
largest enrollment in any youth services course was seven people. The  
largest number of students reported in any course was eighty-one. T h e  
median low was four people and the median high was twenty-three 
people in a class. The  median attendance overall was ten people in a 
class for all courses in the study period. Table 2 shows the median class 
enrollment for each school. 

Many questions remain to be answered in order to see this informa- 
tion in context and to draw any conclusions. What is the total enroll- 
ment at the school? Are the youth services courses drawing a large or  
small share of the student body? How does enrollment in youth services 
courses relate to enrollment in courses for other specialties? And what 
are the trends over time within each school for the youth services 
courses? 

Courses Outside the Library School 

Of thirty-one schools responding to this question, twenty-seven 
reported that students may receive credit toward the MLS for courses 
taken outside the library school to further develop a specialization in the 
youth services areas. Only two schools do not allow such credit, and 
another two stated that it might be possible under unusual circumstan- 
ces for a student to receive such credit. Specific limits as to the number of 
courses or credits permitted for transfer were stated by eight schools: 
four schools permitting six credits, two schools permitting a maximum 
of nine credits, and two schools permitting one course. Three schools 
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stated that courses are allowed or required from the department or 
school of education. A few schools implied that they encourage students 
to further develop specialization outside the library school in areas such 
as child psychology and reading. Other schools indicated that transfer 
of credit is by faculty vote only or that credits are transferred only from 
accredited library schools. 

Specialization Beyond the MLS 

While thirty-six schools responded to the question of whether 
courses are offered beyond the MLS to prepare students for work in 
youth services, less than one-third (ten schools) answered affirmatively. 
Twenty-one schools stated that no  courses are offered beyond the mas- 
ter’s degree; two schools are developing courses, and three reported a 
sixth-year program offering opportunity for advanced study but no  
specialized youth services courses at this level. 

The  sixth-year program for a Certificate of Advanced Study was 
mentioned by five schools as the type of program provided. A Ph.D. 
program was mentioned by two schools, and an Advanced Master’s 
Degree (AMD) and a Doctor of Arts degree were each listed by one 
school. Three schools listed continuing education courses provided 
beyond the MLS. Descriptive comments from two other schools listed 
post-MA courses available for school media specialists to assist them in 
improving their ranking in the state-devised salary schedules and the 
provision of “seminars open to some master’s and all post-master’s 
students.” 

Faculty 

Seventy-six faculty members and twenty-seven adjuncts teaching 
youth services courses were identified along with nine full-time faculty 
members who reported interests and projects in the youth services area 
but did not teach a youth services course during the study period (see 
table 3).  Information on faculty characteristics and activities was 
derived from both parts of the survey. 

The  majority of the full-time faculty are tenured (66percent) or in 
tenure track positions (22percent). The  baseline figures established here 
will make it possible for future studies to determine changes in youth 
services positions. Only one in five faculty members teaches exclusively 
youth services courses and almost none teach outside the library school. 
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Identification of Faculty and Their InterestdProjects 

A very practical outcome of the survey is the listing of forty-eight 
faculty members doing research in the areas of children’s, young adult, 
or school library media services. It should be noted that this list does not 
correspond exactly to the numbers and types of faculty teaching courses 
as reported in the first portion of the survey. While there is undoubtedly 
a very high percentage of overlap, the listing here includes faculty who 
devote a portion of some other course to youth services issues (i.e., 
public libraries and management courses, etc.) or who are currently 
doing projects related to youth services though their major expertise lies 
elsewhere. T h e  faculty members named represent twenty-five schools; 
the remaining schools either stated that there are no  faculty currently 
involved in research or  other projects in youth services or  declined to 
answer the question. Of the responding schools thirteen named two 
faculty members conducting current projects and another eight schools 
reported one faculty member each. Three schools reported having three 
such faculty, and one school named five different faculty members. 

At least fifty subject areas were identified as faculty interests. The  
several subjects mentioned by three or more people were intellectual 
freedom (3), magazines for children (4), management of school library 
media centers (3),materials/services for the physically handicapped (3), 
and young adult literature (5). Nine people also listed children’s litera- 
ture either as a general concept or in some specific area. Storytelling, one 
of the historically fundamental aspects of children’s services, was specif- 
ically cited by only two people. Since respondents varied greatly in the 
specificity of their answers and were not asked to rank their interests, it is 
not clear how complete or representative the subject list may be. The  
current projects described included a wide range of research and writing 
efforts as listed in table 3. A few consulting projects OP leadership 
responsibilities in professional organizations were listed as well. 

It should be noted that many individuals described either their 
interests or projects without being specific about the other category. 
Furthermore, the list of projects tends to be very much underreported 
since respondents were asked to describe current projects rather than 
efforts completed during the full three-year-period covered in the first 
part of the survey. 

Continuing Education 

Twenty-five schools reported offering continuing education (CE) 
programs during the three-year-period (see table 2). The  number of 
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ALLEN & BUSH 

events per school ranged from one to eleven with a total of eighty 
programs offered. The  three schools holding the greatest number of 
programs were the University of Pittsburgh ( 5 ) ,the University of Ken-
tucky (S), and Florida State University (1 1). 

Attendance reported for the CE programs ranged from 10 to 350 
persons (see table 2). Fifteen events were attended by 100 or more people, 
and nine of these had audiences of more than 200 people. Only one event 
attracted 350 people- this was “Child & Story: A Symposium Honoring 
Fred Rogers” held at the University of Pittsburgh. It was impossible to 
ascertain whether there were widespread decreases or increases in 
attendance at CE programs during the period because several schools 
did not report attendance information. 

Only one school reported canceling offered events for lack of 
response. Since this information was not specifically mentioned in the 
questionnaire, it is possible that there were other unsuccessful events 
that were not reported. Several of the events were cosponsored by library 
schools and professional associations, large libraries, or other units of 
the parent university. The  programs drawing the largest audiences 
tended to be events traditionally associated with children’s library 
services-storytelling workshops, book discussion days, children’s liter- 
ature conferences, and author/illustrator festivals. 

By far the most popular subject for CE events in the youth services 
was children’s books or literature-twenty-seven (exactly one-third) of 
the reported events fell in this area. There were eleven events related to 
storytelling and eight on microcomputers. Other subject areas included 
management of school libraries with seven events, aspects of children’s 
services with six events, and fiveevents with authorsandlor illustrators. 
Only two events were listed pertaining exclusively to young adult 
literature; however, this topic seemed to be included as part of some 
other events. Finally, eleven events were reported on miscellaneous 
topics not related to the earlier mentioned categories. These included 
media production, library displays, and intellectual freedom. Perhaps 
one of the most interesting findings in this section of the survey was the 
correlation between the frequency of CE events related to children’s 
books and storytelling and the relatively sparse mention of this subject 
area under faculty interests and projects. 

If the attendance figures allow no  particular conclusion about 
increasing or declining audience interest in continuing education, there 
does seem to be an increasing interest on the part of library schools. 
Only four events were reported for July through December 1982. In 
1983, there were fourteen events; in 1984, eighteen events; and in the first 
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half of 1985, there were twenty. It is possible that respondents tended to 
report more fully on current events and underreport earlier ones for 
which figures may not have been as accessible for the faculty member 
completing the report. 

It may be, however, that there is an actual increase in CE offerings 
in the youth services area. If this is the case, it would be interesting to 
know more about the impetus for the increase. Are events being offered 
to develop interest in youth services in schools where regular course 
enrollment has dropped? To what extent do the CE offerings-both in 
range of topics and size of audience attracted-correlate with the 
number of faculty in the youth services areas at a particular institution? 
Why did some schools report no CE events? Does the lack of offerings 
reflect a lack of institutional or audience interest in youth services? Are 
there other philosophical and political factors within these institutions 
which result in an absence of CE? 

Questions/Concerns of Respondents 

Eight respondents completed this section of the questionnaire and 
only two responses were positive-“Our program is comprehensive and 
well-respected with our faculty providing leadership in the region.” A 
second positive comment came from a school reporting that the credit 
hours for the basic children’s services course have been increased in 
order to include more material on management. Six respondents offered 
negative comments: 

Fewer and fewer people are expressing an interest in children’s and 
young adult services. 

School Librarianship is hopeless here-there is a big decline in 
schools. Though we have a faculty member, there are seldom any 
students. 

We have seen a dramatic drop in people seeking children’s services 
and school library careers in the last 10 years-now the shortage of 
children’s librarians is nearly critical. 

There is a problem attracting people even when coursesare offered. 
Most school librarians are going to non-ALA accredited state col- 

leges where they can meet state certification requirements more 
cheaply. 

Public libraries are no longer funding YA services. Low pay in 
children’s services is keeping talented people out of the field. 

The library school has a problem finding people to hire in these 
fields who meet university standards for empirical research. 
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Though it is not known how widespread this final list of concerns 
might be, they came from virtually every region in the country with the 
exception of the Midwest! 

Conclusion 

Though this study did not result in a clearly defined analysis of 
curriculum, enrollment, and faculty efforts in children’s, young adult, 
and school librarianship, it did amass some substantial information 
and, more importantly, raised numerous questions that might be 
explored by other researchers. Although individual schools have lost 
faculty and course offerings in youth services, ample opportunities do 
appear to exist for students who wish to specialize in youth services. As 
mentioned earlier, the relative strength of youth services specializations 
in a particular school must be judged in the context of the total enroll- 
ment and course configuration of that institution. Additionally, to 
judge strength of preparation and student interest in these areas ot 
specialization, comparative studies should be done with other special- 
ties such as information science or special library work. 

Unquestionably, there are signs of vigor and commitment to youth 
services in many library schools. There is an  impressive number of 
faculty members teaching a common core of courses within an  interest- 
ing range of course offerings. The  full extent to which teaching respon- 
sibilities of faculty may have shifted in recent years as a result of 
changing demand for the courses in these specializations is not known. 
Some schools sounded notes of discouragement, but the overall conclu- 
sion from this study must be that there is reason for concern, but not 
despair, about the future of education for youth librarians. 
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Appendix A 
The Survey Instrument 

Simms Cdkge Graduate Schodot Libraryand Intormation Science L1 
300 T h e  ienway E o s ! ~Mossocnuscrts 02115 

March 21, 1985 


Timothy W. Sineath, Dean 

University of Kentucky 

College of Library and Information Science 

Lexington, KY 40506-0027 


Dear Dr. Sineath: 


Library professionals across the country are becoming aware of a 

shortage of qualified youth services librarians available for 

positions in school and public libraries. With a new baby boom 

already underway, it is critical that we examine this problem. 

In order to understand the current situation better, we are 

collecting basic information about the preparation that graduate 

library schools provide for students in the area of youth services. 


We are aware of several programs being planned to develop 

dialogue between library adiminstrators, educators, and youth 

services specialists on issues of education and recruitment for 

this important area of librarianship. At present there is little 

concrete information about the courses being offered in the 

library schools and the numbers of students specializing in youth 

services. Will you please help us to develop a more complete 

picture by completing the enclosed survey? Your cooperation will 

give us a more accurate reflection of current library education 

offerings and enrollments. The results, which will be published 

during the coming year, will assist us in identifying much more 

clearly the current state of library service for children and youg 

adults and provide information for planning to meet the existing

shortages. 


Thank you for your prompt assistance. We will be happy to share 

the results of the survey if you will note your request at the 

bottom of page one. 


Sincerely, 


Melody Brown Margard Bush 

Supervisor of Young Readers' Assistant Professor 

Services 


Rhode Island Department of 

State Library Services 
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Appendix A (cont.) 

SURVEY OF G m A E  LIBRAW SG-lOOL PRFPARATION MR WORK I N  C-IILDREN'S, 

YOUNG AlYJLT AND SMOOL LIBRARY MDIA SERVICES 

'hem are two parts t o  this survey. ?he f i r s t  part includes a page 
of questions for each of the following: public library c h i l h n ' s  ser-
vices, public library young adult services, and school library mdia 
services. k copies of each page are included. Please use a separate 
page for each course; use a blank page or pbtocopy a particular page i f  
you offer additional cowses in that area. 

If you have courses which apply t o  more than one area you need not 
supply the f u l l  infomation twice; in  the second m a  put the t i t l e  of the 
the course and then write i n  the name of the area where the f u l l  infor- 
m t h  appears. (For example, a c o m e  called "Molescent L i t e r a m  
and Library Services" might be taken by students preparing for  work in  
Public library Young Adult Services and those planning careers in School 
Library Media Services. You would supply the f u l l  information on the 
page for public Library Young Mult Services; on the page for Schcol Lib-
rary Media Services write only the course t i t l e  and add the note, "See 
public Library Young Mult Services. ") 

?he second part of the survey consists of a page of general questions 
applying t o  a l l  t h e  types of library services. Thank you very much for 
your assistance with this  project. 

N a m  of Library School 

Name and Title of Person Cmpleting Survey 

:>**Pleasereturn the completed survey in the enclosed envelope no la te r  
than 
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Appendix A (cont.) 

P a r t  I. 

1. P lease  l i s t  t h e  cour ses  you o f f e r  which p repa re  a s tuden t  f o r  work i n  pub l i c  
l i b r a r y  c h i l d r e n ' s  s e r v i c e s .  Inc lude  t h e  cour se  t i t l e ,  t h e  c a t a l o g  d e s c r i p t i o n  
and t h e  major t o p i c s d .  Also i n d i c a t e  when t h e  cour se  was of fe red  du r ing  
t h e  l a s t  t h r e e  y e a r s ,  w h a t  t h e  enrol lment  w a s  f o r  each t ime it w a s  o f f e r e d ,  and 
whether t h e  f u l l  cou r se  o r  on ly  a p a r t  of i t  d e a l s  w i th  c h i l d r e n ' s  s e r v i c e s .  
P l e a s e  supply t h e  name(s) of t h e  pe r son( s )  who t augh t  t h e  c o u r s e  and provide t h e  
s t a t u s ,  rank,  and t each ing  r e s p o n s i b i l i t i e s  a s  i nd ica t ed .  

Course T i t l e :  

Catalog Desc r ip t ion :  

Topics Covered: 

Offered : Semester Enro1l ment 

1984185 
1983184 
1982183 

Full cour se  o r  p a r t  of c o u r s e  

Name of t eache r  of most r ecen t  o f f e r i n g :  

Full-t ime f a c u l t y  or ad junc t  

Academic Rank 

I f  fu l l - t ime ,  f a c u l t y  member is: Tenured ; Non-tenured but holding a 

t enure  t r a c k  p o s i t i o n  ; Not i n  a t e n u r e  t r a c k  p o s i t i o n  . 
Does t h i s  f a c u l t y  member t each  l i b r a r y  sc i ence  cour ses  which a r e  no t  r e l a t e d  t o  

youth s e r v i c e s ?  I f  so ,  p l e a s e  l i s t  t h e  cour ses :  

Does t h i s  f a c u l t y  member a l s o  t each  cour ses  i n  ano the r  dep'artment or school?  

I f  so, p l e a s e  l i s t  t h e  cour ses  and departments  i n  which they  a r e  

taught  : 
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Appendix A (cont.) 

P a r t  I1 

4 .  Do you g i v e  c r e d i t  toward t h e  MLS (or i t s  e q u i v a l e n t )  f o r  c o u r s e s  
t aken  o u t s i d e  t h e  g radua te  l i b r a r y  schoo l  by s t u d e n t s  who wish  t o  f u r t h e r  
deve lop  s p e c i a l i z a t i o n  i n  c h i l d r e n ' s ,  young a d u l t ,  o r  s choo l  l i b r a r y  
media s e r v i c e s ?  

5. Do you o f f e r  c o u r s e s  beyond t h e  MLS l e v e l  which p r e p a r e  s t u d e n t s  f o r  
work i n  c h i l d r e n ' s ,  young a d u l t ,  or schoo l  l i b r a r y  media s e r v i c e s ?  I f  s o ,  
p l e a s e  d e s c r i b e  b r i e f l y  t h e  t y p e s  of c o u r s e s  o r  programs a v a i l a b l e  and 
s t a t e  how many youth  s e r v i c e s  s p e c i a l i s t s  are c u r r e n t l y  e n r o l l e d .  

6. P l e a s e  l i s t  names, s p e c i a l  i n t e r e s t s ,  and c u r r e n t  p r o j e c t s  of f a c u l t y  
members doing  r e s e a r c h  i n  t h e  a r e a s  of c h i l d r e n ' s ,  young a d u l t ,  o r  s choo l  
l i b r a r y  media s e r v i c e s .  

7 .  P l e a s e  list any con t inu ing  educa t ion  cour ses  o r  workshops t h e  schoo l  
has provided  i n  any of t h e s e  areas d u r i n g  t h e  p a s t  t h r e e  y e a r s .  P l e a s e  
g i v e  t h e  d a t e  of each  event  and t h e  number of pe r sons  a t t e n d i n g .  

8 . P l e a s e  add o t h e r  q u e s t i o n s ,  conce rns  o r  comments you would l i k e  t o  s h a r e  
r ega rd ing  t h e s e  p a r t i c u l a r  areas of t h e  l i b r a r y  s c i e n c e  cur r icu lum.  
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