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This study aimed at understanding the perceptions of female students who had 

experienced or witnessed incivility by faculty, and instigated incivility in or 

out of the classroom and how it affected them. Through the application of a 

phenomenological and qualitative approach, data were collected from eight (8) 

female business administration students from public sector universities of 

Quetta, Pakistan. The findings of the study revealed that female students 

experienced and witnessed faculty incivility within and beyond the 

classrooms, which included harassment, character assassination, and 

humiliation characterized as intense behaviors of faculty. These encounters of 

faculty incivility resulted in psychological distress like depression, interrupted 

sleeping patterns, and fear. Furthermore, the findings concerning instigated 

incivility exhibited that those female students who misbehaved with their 

instructors were distressed and wanted to quit their studies. The results of this 

study would be helpful for the university administration to develop policies to 

combat incivility in educational institutions. 
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Introduction 

 

Civility in society is an ethical issue related to a society's well-being and includes 

politeness, courtesy, manners, and good citizenship (Forni, 2010). In developing a civilized 

society, education plays a prominent role not only by nurturing an individual's personality but 

also affects society by assisting it in becoming more civilized. Education teaches how to 

maintain a sense of normalcy and become grounded civilians. People learn to follow the ideas 

and maintain their society unified through education. Higher education plays a more critical 

role in creating a sense of social responsibility and civic learning to contribute to the 

collective good (Brooks & Boyer, 2019).  

 Incivility is a growing concern that has been investigated in different settings (Lim & 

Cortina 2005; Lim & Lee, 2011; Schilpzand et al., 2016). Incivility incidence is common, and 

it is happening near or in homes, in public places, workplaces, and classrooms (Ferriss, 

2002). Specifically, higher education institutes are not free from the act of incivility. The 

definition of incivility in academics is broad that can be interpreted openly. It is defined as 

any act that is rude, impolite, bad manners, or inappropriate (Berger, 2000; Ferriss, 2002). In 

contrast, incivility outcomes were highlighted as "any action that interferes with a 

harmonious and cooperative learning atmosphere" (Feldmann, 2001, p. 137).  
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Classroom incivility has become a big challenge in higher education institutions  
(Bjorklund & Rehling, 2009). Both faculty and students contribute to classroom 

incivility,creating a climate of disrespect (Knepp, 2012). The quality of academic services 

production is related to the student's corporation. Students' behavior can affect the quality 

production of educational services and uncivilized student behavior is harmful to 

academicians (Nawaz & Makhdoom, 2018). Luparell (2003) found that the faculty 

encountering incivility from students reported losing sleep, having disrupted sleep patterns, 

and experiencing a variety of additional unpleasant reactions to such behavior. Some 

professors tweaked their methodology and grading procedures to avoid more conflict with 

students. Moreover, many teachers had doubts about their ability to teach, and they took a lot 

of the blame for what happened. 

Boice (1996) used the term "classroom terrorists" for the students who are 

unpredictable and highly emotional outburst that makes the whole class tense and described 

those uncivil behaviors are occurring in most classrooms.  

Moreover, it is evident by past research that the instructors were also responsible for 

the increased student's uncivil behavior in the classroom. The student-faculty relationship's 

nature was considered reciprocal (Alberts et al., 2010; Boice, 1996; Clark, 2008b; McKinne 

& Martin, 2010). The students can respond with more incivility if they face any uncivil 

behavior by faculty such as threatening students' grades, treating them with contempt, grade 

bias, abusing students verbally, and inattentive planning, etc. (Bjorklund & Rehling, 2009). A 

survey was conducted at Indiana University to gather information on experiencing incivility 

and almost 48% of the faculty respondents accepted that they might be the reason for 

incivility within the classrooms (Royce, 2000). 

The concept of classroom incivility from the perception of female students had been 

rarely studied in the literature. In Pakistan, only one study had paid attention to classroom 

incivility but in medical institutes (Rauf, 2016b). The study of classroom incivility and its 

effects on individuals has been overlooked. This suggests a gap in the literature on how 

experiencing, witnessing, and instigating incivility can affect female students in Higher 

Educational Institutes (HEIs) of Pakistan. The nature of the study enables to conduct 

qualitative research to better understand the perception regarding incivility. Therefore, this 

study investigated female students' perspectives and responses to the understandings of 

experienced, observed, and instigated incivility in HEIs. The research will be helpful for 

educational policymakers to address the issues of classroom incivility. 

 

Literature Review 

 

The literature has revealed several definitions of incivility. In general, incivility is 

often described as any action or conduct that disrupts the work, social, personal, or 

educational environment (Taylor et al., 2012). Luparell (2005) asserted that incivility 

typically recalls acts of rudeness, disrespect, or other breaches of courtesy's standard rules. 

A standard defining attribute noted in all definitions of incivility was that rude, 

disrespectful, and discourteous behavior is inflicted on an individual. This behavior can be 

physical, verbal, or non-verbal, and direct or indirect. Also, uncivil behavior can vary in 

degree of severity. Specifically, in the academic environment, this behavior is inflicted upon 

an individual in the academic setting. 

Faculty incivility is a dominant problem in classrooms that have adverse effects on 

students. Studies have revealed different types of behavior exhibited by faculty members that 

were perceived to be uncivil by students, including judging, treating students subjectively, 

humiliating students, and pressuring students (Clark, 2008c; Clark, 2008; Holtz et al., 2018; 

Stork & Hartley, 2009). Students felt powerless, and the reason contributing to faculty 
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incivility was rankism, i.e., abuse of power by faculty (Clark, 2008c). Moreover, students' 

perception of outside the class uncivil behavior by faculty was associated with students 

behaving in an uncivil manner inside the classroom (Chory & Offstein, 2017). According to 

the student's perception, faculty behavior is one of the reasons that escalates incivility in 

classrooms and creates tension in an environment (Altmiller, 2012; Clark & Springer, 2007a). 

The consequences of experiencing incivility are reported by Clark (2008b) that 

students who were the victim of faculty uncivil behavior have the implications of being 

"traumatized, powerless, helpless, and angry"(p. 459). As a result, most of the females remain 

silent about the act of incivilities. Still, there is some evidence that demonstrates the 

disadvantage faced by female students in the classroom (Tannen, 1991 as cited in Alberts et 

al., 2010).  

Past researchers have studied different dimensions of classroom incivility like gender, 

race-ethnicity of faculty and students (Alexander‐Snow, 2004; Lampman, 2012), intentional 

and unintentional incivility (Farrell et al., 2016), and generation comparison (Baker et al., 

2008). The uncivil behavior in educational institutions have been studied from different 

dimensions, for example, comparison of behaviors faced by teachers and students (McKinne 

& Martin, 2010; Nutt, 2013; Rauf, 2016a), factors of students and faculty incivility in nursing 

education (Clark, 2008a), types of faculty incivility (Holtz et al., 2018), and examination of 

uncivil behaviors from social norm perspective (Segrist et al., 2018). This study aims to 

understand the perceptions of female students who have witnessed, experienced, or instigated 

faculty incivility in the classroom. 

Incivilities in higher education have affected the retention rates that result in the 

reputation of an institution (Feldmann, 2001). Students who quit their regular academic 

activities due to incivility in the learning environment results in the tarnished reputation of 

the former college (Nordstrom et al., 2009). 

Students’ perception of faculty incivility includes covert criticism, shaming, rude 

behavior, exclusions, lack of dedication to teaching, and excessive use of technology 

(Anthony & Yastik, 2011; Hyun et al., 2018; Thomas, 2018). The impacts of faculty 

incivility have been highlighted in the literature. Students perceived faculty incivility was 

associated with student dissatisfaction (Marchiondo et al., 2010), student communication 

satisfaction, student participation, and cognitive learning (Goodboy & Bolkan, 2009). 

This study seeks to provide support for uncivil behavior by explaining the rational 

choice theory (Akers, 1990). The rational choice theory proposes that people engage in 

inappropriate actions by a logical decision-making process. The rational choice theory studies 

the reason for avoiding inappropriate behavior and concentrates on the punishment of 

behaving negatively, although the potential reward of negative behavior is also added (Akers, 

2013). The theory explains faculty's uncivil behavior by incorporating that cost and benefits 

analysis is performed before indulging in such behavior. For example, faculties must prepare 

themselves for the lectures and focus on research publications as well. Therefore, the study 

addresses the following research objectives: 

 

1. To understand the perception of faculty incivility that is experienced, 

witnessed, or instigated by female students.  

2. To understand the reaction of female students that have experienced, 

witnessed, or instigated incivility. 

3. To understand the consequences of faculty incivility behaviors on female 

students who have experienced, witnessed, and instigated incivility. 
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Role of Researchers 

 

This research study is conducted by H. Zaheer, B. Sarwar, Z. Bibi, and N. 

Muhammad. H. Zaheer is the main investigator of this research, who is a Ph.D. scholar at the 

Institute of Management Sciences, University of Balochistan, Quetta, Pakistan. She has a 

prior experience of researching experienced incivility by faculty in Higher Education 

Institutions during her Masters' thesis under the supervision of B. Sarwar, who is the 

corresponding author of this research. H. Zaheer has published an article from her MS thesis 

with B. Sarwar and N. Muhammad, as co-authors. H. Zaheer. is also working on Incivility for 

her Ph.D. research work. B. Sarwar has a Ph.D. in Management and currently working as an 

Assistant Professor at the Department of Management Sciences, Balochistan University of 

Information Technology, Engineering and Management Sciences (BUITEMS), Quetta. Z. 

Bibi is a Professor at the Institute of Management Sciences, University of Balochistan, 

Quetta, Pakistan actively involved in research works in the context of incivility and has 

published several research papers focusing on workplace incivility. Finally, N. Muhammad is 

an Associate Professor at the Department of Management Sciences, BUITEMS, Quetta. This 

research was conducted to understand the dynamics of classroom incivility in the public 

sector universities of Quetta to help stakeholders to prevent classroom incivility specifically 

towards female students. 

 

Method 

 

Study Design 

 

Research Philosophy 

 

For research to be valid, some underlying philosophical assumptions serve as a base 

for developing knowledge. The research aims to rely as much as possible on the participants' 

views of the situation being studied. The more open-ended the questioning, the better, as the 

researcher listens carefully to what people say or do in their life setting (Creswell & Creswell, 

2017). Bell, Bryman, and Harley (2018) suggested the interpretivist approach. The researcher 

studies the object in its natural environment to achieve an understandable view of the theory, 

in this case, reasons and reactions of classroom incivility. 

 

Research Approach 

 

Deduction and induction are the two main research approaches that are available 

options for this research study. However, the researchers adopted the induction approach. 

Creswell and Clark (2017) define inductive researchers as working "bottom-up, using the 

participants' views to build broader themes and generate a theory interconnecting the themes" 

(p. 23). Saunders et al. (2009) suggested that the most important criteria for selecting a 

research approach depend on the research and the nature of the topic. This research is based 

on an inductive approach for understanding the nature of the problem. 

 

Research Strategy 

 

This research study utilized phenomenology as a research strategy to get responses 

from the target respondents i.e., female students. According to Welman and Kruger (2001), 

the phenomenologists are concerned with understanding social and psychological phenomena 

from the perspectives of people involved" (p. 189). 
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Sample 

 

To understand, describe, and explain classroom incivility phenomena, qualitative 

methods were used in this study. Phenomenology was used as a method of qualitative 

research. In phenomenology, the researcher focuses on understanding the perspective of 

people involved in any psychological or social phenomena (Welman & Kruger, 2001). The 

participants in this study include female students of business administration departments and 

institutes in public sector universities of Quetta, Pakistan. Several researchers concluded that 

females are the ones who experience more discrimination or incivility in various institutes 

(Chui & Dietz, 2014; Cortina et al., 2002; Kabat-Farr & Cortina, 2012). A study conducted 

by Vogt, Bruce, Street, and Strafford (2007) discussed that bullying, incivility, and 

harassment are all more common among women working in male-dominated industries. The 

reason women reporting more incivility, bullying, and harassment is due to the sociocultural 

status which devalues racial minorities and females. 

 

Sampling Technique 

 

The researchers have adopted a non-probability sampling design to obtain reflective 

responses. Purposive sampling was applied based on the characteristics of participants, nature 

of phenomena, and the nature of the study (Bell et al., 2018). The following are the inclusion 

criteria for the selection of the participants: 

 

1. The student must be a female business administration student from any of 

the three public sector universities of Quetta, Balochistan. 

2. The student must have experienced or witnessed incivility by faculty and 

instigated incivility in or out of the classroom. 

 

Procedure 

 

The researcher approached the university administration to get the target sample. For 

this, any complaints by students were checked, and those students were approached through 

the university's department. After explaining the purpose of the study, consent was taken 

from the students to start data collection. A semi-structured interview guide was developed to 

take interviews with selected students. The first part of the guide consisted of the participant's 

demographic information, while the other parts consisted of experienced, witnessed, and 

instigated incivility questions. Before beginning the interview, consent was taken in writing 

from participants. Face-to-face interviews lasting about an hour were conducted with students 

at their convenience. First, the interviewer introduced herself to develop a rapport. The 

objective of the study and its importance was explained in detail, and confidentiality was 

ensured. The interviews were recorded first and then transcribed in a word document. 

 

Sample Size 

 

The sample size of the study consists of eight respondents (i.e., female business 

administration students). For qualitative research, the concept of "saturation" is mostly used, 

which is where no new information emerges in the data. Guest, Bunce, and Johnson (2006) 

suggested that almost six interviews can reach 80% of theoretical saturation. However, they 

argued that theoretical saturation could be contacted within 12 interviews if the participants' 

characteristics are homogenous. Therefore, researchers followed this criterion and stopped 

taking further interviews when there was no new information from the data. 
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Analysis 

 

The data were analyzed using phenomenological and thematic analysis, for which the 

Urdu recorded interviews were transcribed first into English language and sorted into 

different sheets. Thematic analysis is a method to analyze data by identifying, evaluating, and 

reporting themes (Braun & Clarke, 2006). For the qualitative data analysis, the steps of 

phenomenological analysis proposed by Creswell and Poth (2016) were applied. This starts 

with the bracketing process which is a phenomenological inquiry approach that entails 

consciously setting aside one's own beliefs about the phenomena under study or what one 

already knows about the subject before and throughout the phenomenological research 

(Carpenter, 2007). 

The next step was to get familiar with the data (horizontalization of data) in which 

each statement was treated with the same worth. Horizontalization is a step in the 

phenomenological analysis in which the researcher values all the participants' statements 

equally. All repeated statements, as well as those that are unrelated to the study questions, are 

removed by the researcher (Eddles-Hirsch, 2015). The transcripts were read multiple times 

with an open-ended reading that employs the idea of openness intending to allow the reader's 

mind to be opened to the text and its implications. Each case was analyzed by sorting, coding, 

and generating themes by ensuring the responses' uniqueness. The researcher utilized the 

steps of thematic analysis which are based on transcendental phenomenology by Sundler, 

Lindberg, Nilsson, and Palmér (2019). Central themes were manually sorted through reading 

and re-reading of transcripts twice to ensure their validity. 

 

Trustworthiness 

 

To ensure the credibility of the study, a member checking technique was utilized, 

which involves testing the findings and interpretations with the participants. Further, 

confirmability of the study findings was prioritized through rigorous record-keeping and 

ongoing review of findings. The researcher addressed their subjectivities as well as putting 

aside past knowledge of the phenomena to enhance reflexivity. Because the member check 

employed in this study allows participants to react to any flaws in the transcripts and analyze 

data, it reduces researcher bias. 

Finally, generalizability can be achieved in qualitative analysis, from the perspective 

of transferability, by considering the possibility that knowledge and expertise obtained from 

an in-depth examination of a particular situation or occurrence can be extended to another 

situation (Merriam, 2002). 

 

Ethical Consideration 

 

In a qualitative study, ethics plays an important role therefore, discussion of ethical 

consideration deems necessary. Throughout the research process, ethical considerations are 

required, such as negotiating entrance to the field location, involving participants in the study, 

obtaining personal information, and asking people to devote a significant amount of time to a 

project (Creswell & Creswell, 2017). Participants in this study were handled following the 

American Psychological Association's ethical criteria. 

 

Findings 

 

The findings are based on semi-structured interviews with female respondents who 

described their various classroom incivility experiences. They exposed how they responded 
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to such acts and their unfavorable psychological effects on them. The themes and sub-themes 

of the data resulted in the areas discussed below. 

 

Faculty Incivility 

 

Several studies have studied faculty incivility and the impact of such behaviors 

affecting students physically and psychologically. Such action leads to disruption in the 

learning process (Altmiller, 2012; Clark, 2008a, 2008b; Clark & Springer, 2010). The 

following themes were identified from the collected data. 

 

Experienced Incivility 

 

In this section, the respondents explain the recent uncivil behavior they have 

experienced in university. The respondents were asked to tell in detail about the incident, how 

they respond to such a situation, and how such behaviors affect them. According to the 

results, all the students have faced incivility by the teachers. They stated that it was disturbing 

to confront such behavior from a teacher. The themes identified from the data are listed in 

Table 1. 

 

Intimidation. Students experiencing incivility by faculty comprise intimidation that 

includes humiliation, character assassination, and harassment. As one of the students 

reported: “… The teacher was so rude towards me and pointed me out and started shouting. 

The teacher was talking about my character to another teacher” (p. 4). Another student 

reported being harassed by a teacher and narrated that: “… A teacher came close to me to ask 

a question to help another student there. He was so close that I was not even able to speak” 

(p. 5). 

 
Table 1 

Themes of Experienced Faculty Incivility 

 
Theme Categories Codes 

Experienced faculty incivility 

Intimidation 

Humiliation 

Harassment 

Character assassination 

Withholding information 

Subjective Evaluation Teacher's bias 

Student response Shocked/Remain silent 

Consequence 

Depression 

Interrupted sleeping pattern 

Uncomfortable at university 

Cried 

 

Subjective Evaluation. Students perceived the teacher's favoritism or teacher's bias 

as uncivil behavior. This theme discussed the subjective evaluation experienced by students. 

As one of the students narrated: 

 

…I asked her to give me one extra mark so my grade will change, but she was 

reluctant to extend this favor. Consequently, I misbehaved with her as she 

gave 6 to 8 extra marks to others to improve their grades, whilst she is not 

giving me just one mark. The teacher was all the time smiling sarcastically. 

(P8) 
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Response. Students shared their experiences and how they responded when they 

experienced uncivil behavior. This theme mostly includes students who remain quiet or were 

in shock after experiencing such behavior. As the participants explained: “…I was so shocked 

that I couldn't even speak; this was not expected from a teacher” (P5). 

Students also explained that they reported the act of incivility to the discipline 

committee of the university. The students narrated: “…I was shocked when he said as my 

other fellows were also there and felt ashamed of what he said. But later, an application was 

forwarded to get the teacher changed” (P1). 

 

Consequences. The impact of experiencing uncivil behavior was asked from the 

students, including depression, interrupted sleeping patterns, crying, and uncomfortable at 

university. Most of the participants were in depression or frustrated by experiencing incivility 

from a teacher. Students explained how the teacher's attitude had affected them mentally: 

“…As I told you, I was mentally frustrated because of this incident. Teachers carry their 

grudges further, and I couldn't clear my exam for three semesters” (P2). 

Students also explained that how the uncivil behavior of a teacher disturbed their 

sleeping patterns.  

 

…I got depressed because of this attitude; I could not sleep properly after that. 

But eventually, I learned that no one has the right to talk inappropriately with 

a female, even if that person is older than her or even a teacher. (P1) 

 

Witnessed Incivility 

 

Participants were asked to describe any incident they witnessed in university and how 

that incident affected them. One of the students said that she had never witnessed any 

incident of incivility. The themes generated from the collected data are presented in Table 2. 

 

Intimidation. Participants who witnessed incivility were categorized as experiencing 

incivility, including humiliation, harassment, and character assassination. Most of the 

respondents narrated that they had witnessed teachers that were humiliating students. 

 

… The instructor who had acted unethically with me was the one who was on 

duty at the time, but I had already seen him act unethically with another 

student before. While the student was crying, the teacher shouted at her and 

forbade her from entering the campus since she was not dressed appropriately 

for class.  (P4) 

 

Students also reported observing character assassination in the category of witnessed 

incivility. The student explained what she witnessed: “…Hmmm okay, so a teacher pointed 

out the student who was not abiding institution’s dress code shoes, andas soon as she stood 

up for herself, the professors at the university began to discuss her character ” (P2). 

 

Observer's Response. Students that had witnessed incivility explained that they felt 

pity, were frightened, remained silent, and motivated the target to report the act of incivility. 

As the students narrated: “…I felt bad for the girl as the teacher was getting personal and 

attacking her character” (P3). Students explained how they motivated the target to report the 

incident: “…I talked to that girl and convinced her to go and report this incident” (P2). 
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Consequences. Consequences of witnessed incivility theme are comprised of: 

students get disturbed and more careful. Students witnessed a teacher using inappropriate 

words for a female student and narrated that: “I was shocked and thought that I could not 

concentrate on my lectures that day, wondering how a teacher could say these things to a 

girl” (P7). 

 
Table 2 

Themes of Witnessed Faculty Incivility 

 
Theme Categories Codes 

Witnessed faculty incivility 

Intimidation 

Humiliation 

Harassment 

Character assassination 

Observer's response 

Felt pity 

Remain silent 

Motivated the target to report the 

incident 

Frightened 

Consequence 

Disturbed 

More careful 

None 

 

Instigated Incivility 

 

Participants were asked to recall any incident that they had instigated an act of 

incivility. Only two participants reported instigating incivility. 

 

Aggression. This category comprises students behaving aggressively with teachers. A 

student explained that she was not allowed to sit in exams, and she misbehaved. The 

respondent narrates:  

 

…I was late for my class as I went to the hospital I was not feeling well. The 

teacher asked me to submit a fine as I was late. But I refused to give it as there 

were times, many of the class fellows were late, but he didn't ask them for it, 

leading to an intense situation as he asked me to leave the class, and I left in 

anger. (P8) 

 
Table 3 

Themes of Instigated Incivility 

 
Theme Categories Codes 

Instigated incivility 

Aggression Misbehavior 

Response Misbehavior/ rude 

Consequence Disturbed/wanted to quit 

 

Response. Both the students explained that the faculty was rude to them, and in 

response to their behavior, the students misbehaved. Student narrated: “…When they didn't 

allow me to sit in the exam, then I misbehaved. I know it is not right, but if I behave like this, 

I can expect that other people will behave any differently” (p. 2). 
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Consequences. The respondents describe that they were disturbed after the incident 

and wanted to quit their studies. The respondent explains: “…I regretted that as a student, one 

is always disadvantaged in terms of grades. I was the one who scored lowest in his paper. I 

was depressed the whole semester and wanted to quit” (P8). 

 

Discussion 

 

The interview results showed several insights into the student's perspective and 

reactions to faculty incivility, as well as providing answers to some of the little-studied 

elements of classroom incivility. In contrast to the wider body of research that focuses on an 

empirical analysis of different elements of incivility in different settings, this study uncovers 

an in-depth understanding of three aspects of incivility focusing on female students’ 

perspective, their reactions, and its consequences. This research contributes to a better 

understanding of the specific experiences of classroom incivility that can help in a developing 

civilized environment for learning in educational institutions.  

In this study, female business graduate students in Pakistan discussed their 

experiences of faculty incivility. Although the participants' uncivil encounters with professors 

varied, and most of them felt emotionally scarred, embarrassed, and belittled. The female 

students reported their perceptions of faculty incivility that they had experienced, witnessed, 

or instigated within educational institutions. Students reported experiencing incivility of high 

intensity which includes humiliation, harassment, and character assassination. These findings 

are consistent with prior studies on the psychological discomfort experienced by students 

who were exposed to uncivil instructor behavior (Altmiller, 2012; El Hachi, 2020; Holtz et 

al., 2018).  

Furthermore, female students also reported experiencing subjective evaluation and 

withholding information from their instructors. Receiving an unjust grade or being subjected 

to an unfair evaluation that did not correspond to the taught materials was regarded as uncivil 

by students. Although earlier research has documented biased assessment or faculty using 

their position inappropriately to manipulate students' grades as examples of injustice (Knepp, 

2012; Rad et al., 2017), the unjust evaluation sub-category in the current study was a novel 

notion that directly questioned faculty evaluation methods. Students' lack of knowledge of 

evaluation goals and criteria may influence their views of evaluation fairness. Students 

frequently regard evaluations as subjective and prejudiced, believing that they deserved 

higher grades and readily overlooking their flaws. 

Unfair treatment of students is one of the most common uncivil behavior by faculty 

members (Small et al., 2019). It can happen when professors are unaware of their own biases 

or how their actions are viewed by students. As a result, it is suggested that faculty members 

should reflect on their teaching habits and identify their prejudices. Student evaluation or 

class management rules or criteria should be implemented uniformly and without personal 

prejudice.  

Rad, Ildarabadi, Moharreri, and Moonaghi (2015) in a study on incivility in the 

Iranian nursing education system, pointed out that faculty members serve as role models for 

students, and therefore their disrespectful, rude, or inappropriate behavior might influence 

students' behavior. The results show that students' negative perceptions regarding the faculty 

contributing to incivility within and beyond classrooms are consistent with the previous 

findings of (Clark & Springer, 2007b; Luparell, 2003). Students reported they got depressed, 

distracted, experienced interrupted sleeping patterns, felt uncomfortable at the university, and 

some cried. Previous studies have explained that students felt psychological discomfort when 

they experienced incivility from their teachers (Clark, 2008; El Hachi, 2020).  
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Students who have witnessed incidents of incivility explained a wide range of faculty 

incivility behavior. The students were found to observe faculty behaviors like humiliation, 

harassment, and character assassination of the female students by faculty members. The 

students reported witnessing incivility that was also experienced by a female student. Thus, 

suggesting that females are more prone to experience incivility in educational institutions.  

 Miner and Eischeid (2012) suggested that people who observe incivility against 

coworkers of the same gender reported experiencing more anxiety, fear, demoralization, and 

anger. In response to witnessing incivility, female students discussed that they felt pity for the 

target student, were frightened, remained silent, motivated the target student to report to the 

authorities. It reflects observers of incivility have more social considerations, which are 

expressed as emotions of warmth for the victims and leading to the deployment of emotional 

support to that person. This result was aligned with the findings of a prior study that was 

conducted on witnessing incivility (Lotz et al., 2011). 

Finally, students were asked to explain an incivility incident that they had instigated. 

As the literature on incivility suggests that the perpetrator's power plays an important role in 

instigating incivility (Cortina et al., 2001). This supports the results of the study where the 

female students discussed that they had never instigated incivility with their instructor. 

However, a student reported instigating incivility by misbehaving with a teacher when the 

teacher withheld the information. Andersson and Pearson (1999) discussed that incivility is 

instigative in nature, as it encourages reciprocity and an increased spiral of negative 

behaviours which helps to conclude that incivility begets incivility. The findings revealed that 

experienced incivility is growing in higher education. 

 

Conclusion 

 

This study represents the viewpoints of female students of Quetta, Pakistan regarding 

faculty incivility in academia. Interacting directly with female business administration 

students, interviews were conducted to explore the perceptions of faculty incivility victims, 

observers, and perpetrators. Additionally, the researchers identified the consequences of 

experiencing, witnessing, and instigating incivility. These interviews add to the body of 

knowledge about incivility by illustrating what female students see and experience daily, as 

well as how these encounters influenced them. It is concluded that most of the female 

students experienced psychological distress after encountering the act of incivility.  

It is a matter of great concern for the educational institutions that faculty incivility of 

high intensity is happening with female students. Faculty incivility, as expected, endangers 

students' well-being, hinders their ability to study effectively, and led some students to 

consider quitting their education. The findings of the study and the related literature advocate 

a similar view that faculty incivility is experienced by all students regardless of their 

discipline. In conclusion, there are numerous probable explanations for growing classroom 

incivility.  

Techniques for reducing disruptive behavior and promoting a climate of civility and 

mutual respect can be used with classroom management techniques and well prepared for 

their class. Colleges and universities should continue to recognize incivility in their campuses 

and seek out new and effective strategies to combat it. 

 

Implications 

 

The findings from this study would be useful in providing insights into faculty-student 

relationships. This research can help educators understand the problems of female students 

and implement strategies that prevent incivility in higher education institutes. Education plays 
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a role in building values, morals, and ethics in students. If civility is to be learned by students, 

faculty must demonstrate it, as it is a learned behaviour integrated through repetition. The 

faculty must condemn such behaviour that is disrespectful or shows any bias against any 

person. Furthermore, to improve the teacher-student relationship, institutions must provide 

professional development sessions to faculty members. This can be done by conducting 

seminars or workshops regarding harassment, bullying, and incivility which must include 

awareness of institutional policies regarding such behaviours. 

Students must be given more autonomy as they must learn how to deal with incivility 

from faculty members and resulting psychological discomforts. Universities should 

implement methods and processes that allow students to raise complaints without fear of 

reprisal from professors (Stalter et al., 2019). Faculty personnel, on the other hand, must be 

enabled to serve as mentors and role models for students (Clark & Springer, 2010). 

Empowering faculty members can be achieved through training or coaching programs in 

advanced social skills. Students and faculty members can both establish and discuss norms of 

behavior. Compliance with these standards, as well as the general civic culture of the 

university, should be evaluated.  

The faculty may focus on the moral character building of the students which is 

lacking in educational institutions. Finally, much prior research has shown that faculty 

modeling of civil behavior is one of the techniques for fostering civility in education. The 

fight against incivility should begin within and beyond the classrooms. 

 

Limitations and Future Directions 

 

The current study is not without its flaws as well. The use of a small sample and a 

specific demographic restricts the generalizability of our findings in this qualitative study. 

Furthermore, despite their best efforts, the participants may have expressed biased opinions 

or withheld facts that may have influenced the results. Future researchers may focus on the 

causes of classroom incivility, as well as the consequences. Additionally, to better understand 

the phenomenon of classroom incivility, future researchers should investigate incivility from 

both ends, (i.e., students and teachers). Future researchers should also consider a mixed-

method approach for studying classroom incivility. 

 

References 

 

Akers, R. L. (1990). Rational choice, deterrence, and social learning theory in criminology: 

The path not taken. Journal of Criminal Law & Criminology, 81(3), 653-676.  

Akers, R. L. (2013). Criminological theories: Introduction and evaluation: Routledge. 

Alberts, H. C., Hazen, H. D., & Theobald, R. B. (2010). Classroom incivilities: The challenge 

of interactions between college students and instructors in the US. Journal of 

Geography in Higher Education, 34(3), 439-462. DOI: 10.1080/03098260903502679 

Alexander‐Snow, M. (2004). Dynamics of gender, ethnicity, and race in understanding 

classroom incivility. New Directions for Teaching and Learning, 2004(99), 21-31. 

DOI:10.1002/tl.155 

Altmiller, G. (2012). Student perceptions of incivility in nursing education: Implications for 

educators. Nursing Education Perspectives, 33(1), 15-20.  

Andersson, L. M., & Pearson, C. M. (1999). Tit for tat? The spiraling effect of incivility in 

the workplace. Academy of Management Review, 24(3), 452-471. DOI: 

10.5465/amr.1999.2202131 

Anthony, M., & Yastik, J. (2011). Nursing students’ experiences with incivility in clinical 

education. Journal of Nursing Education, 50(3), 140-144. DOI:10.3928/01484834-



Hamna Zaheer, Bilal Sarwar, Zainab Bibi, and Noor Muhammad                      3139 

20110131-04 

Baker, S. D., Comer, D. R., & Martinak, M. L. (2008). All I'm askin' is for a little respect 1: 

How can we promote civility in our classrooms? Organization Management Journal, 

5(2), 65-80. DOI: 10.1057/omj.2008.8 

Bell, E., Bryman, A., & Harley, B. (2018). Business research methods. Oxford University 

Press. 

Berger, B. A. (2000). Incivility. American Journal of Pharmaceutical Education, 64(4), 445-

450.  

Bjorklund, W. L., & Rehling, D. L. (2009). Student perceptions of classroom incivility. 

College Teaching, 58(1), 15-18. DOI: 10.1080/87567550903252801 

Boice, B. (1996). Classroom incivilities. Research in Higher Education, 37(4), 453-486.  

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research 

in Psychology, 3(2), 77-101. DOI: 10.1191/1478088706qp063oa 

Brooks, D., & Boyer, E. L. (2019). Campus life: In search of community. InterVarsity Press. 

Carpenter, D. R. (2007). Phenomenology as Method. In H. J. Streubert & D. R. Carpenter 

(Eds.), Qualitative research in nursing: Advancing the humanistic imperative (pp. 75- 

99). Philadelphia, PA: Lippincott Williams & Wilkins. 

Chory, R. M., & Offstein, E. H. (2017). Outside the classroom walls: Perceptions of professor 

inappropriate out-of-class conduct and student classroom incivility among American 

business students. Journal of Academic Ethics, 15(3), 197-214. DOI: 10.1007/s10805-

017-9290-1 

Chui, C. W., & Dietz, J. (2014). Observing workplace incivility towards women: The roles of 

target reactions, actor motives, and actor-target relationships. Sex Roles, 71(1), 95-

108. DOI: 10.1007/s11199-014-0367-7 

Clark, C. (2008a). The dance of incivility in nursing education as described by nursing 

faculty and students. Advances in Nursing Science, 31(4), E37-E54. DOI: 

10.1097/01.ANS.0000341419.96338.a3 

Clark, C. (2008b). Faculty and student assessment of and experience with incivility in nursing 

education. Journal of Nursing Education, 47(10), 458-465. DOI: 10.3928/01484834-

20081001-03 

Clark, C. (2008c). Student perspectives on faculty incivility in nursing education: An 

application of the concept of rankism. Nursing Outlook, 56(1), 4-8. DOI: 

10.1016/j.outlook.2007.08.003 

Clark, C. M., & Springer, P. J. (2007). Thoughts on incivility: Student and faculty 

perceptions of uncivil behavior in nursing education. Nursing Education 

Perspectives, 28(2), 93-97. 

Clark, C., & Springer, P. J. (2007b). Thoughts on incivility: Student and faculty perceptions 

of uncivil behavior in nursing education. Nursing Education Perspectives, 28(2), 93-

97. 

Clark, C. M. (2008). Student voices on faculty incivility in nursing education: A conceptual 

model. Nursing Education Perspectives, 29(5), 284-289.  

Clark, C. M., & Springer, P. J. (2007). Incivility in nursing education: A descriptive study of 

definitions and prevalence. Journal of Nursing Education, 46(1), 7-14. DOI: 

10.3928/01484834-20070101-03 

Clark, C. M., & Springer, P. J. (2010). Academic nurse leaders’ role in fostering a culture of 

civility in nursing education. Journal of Nursing Education, 49(6), 319-325. DOI: 

10.3928/01484834-20100224-01 

Cortina, L. M., Lonsway, K. A., Magley, V. J., Freeman, L. V., Collinsworth, L. L., Hunter, 

M., & Fitzgerald, L. F. (2002). What's gender got to do with it? Incivility in the 

federal courts. Law & Social Inquiry, 27(2), 235-270. DOI: 10.1111/j.1747-



3140   The Qualitative Report 2021 

4469.2002.tb00804.x 

Cortina, L. M., Magley, V. J., Williams, J. H., & Langhout, R. D. (2001). Incivility in the 

workplace: Incidence and impact. Journal of Occupational Health Psychology, 6(1), 

64-80. DOI: 10.1037/1076-8998.6.1.64 

Creswell, J. W., & Clark, V. P. (2017). Designing and conducting mixed methods research 

(3rd ed.). Sage Publications. 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and 

mixed methods approaches (5th ed.). Sage Publications. 

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing 

among five approaches (4th ed.). Sage Publications. 

Eddles-Hirsch, K. (2015). Phenomenology and educational research. International Journal of 

Advanced Research, 3(8), 251-260.  

El Hachi, M. (2020). Faculty incivility: Lived experiences of nursing graduates in the United 

Arab Emirates. International Nursing Review, 67(1), 127-135. DOI: 

10.1111/inr.12554 

Farrell, A. H., Provenzano, D. A., Spadafora, N., Marini, Z. A., & Volk, A. A. (2016). 

Measuring adolescent attitudes toward classroom incivility: Exploring differences 

between intentional and unintentional incivility. Journal of Psychoeducational 

Assessment, 34(6), 577-588. DOI: 10.1177/0734282915623446 

Feldmann, L. J. (2001). Classroom civility is another of our instructor responsibilities. 

College Teaching, 49(4), 137-140. DOI: 10.1080/87567555.2001.10844595 

Ferriss, A. L. (2002). Studying and measuring civility: A framework, trends and scale. 

Sociological Inquiry, 72(3), 376-392. DOI: 10.1111/1475-682X.t01-1-00023 

Forni, P. M. (2010). Choosing civility: The twenty-five rules of considerate conduct. St. 

Martin's Press. 

Goodboy, A. K., & Bolkan, S. (2009). College teacher misbehaviors: Direct and indirect 

effects on student communication behavior and traditional learning outcomes. 

Western Journal of Communication, 73(2), 204-219. DOI: 

10.1080/10570310902856089 

Guest, G., Bunce, A., & Johnson, L. (2006). How many interviews are enough? An 

experiment with data saturation and variability. Field Methods, 18(1), 59-82. 

DOI:10.1177%2F1525822X05279903 

Holtz, H. K., Rawl, S. M., & Draucker, C. (2018). Types of faculty incivility as viewed by 

students in Bachelor of Science in Nursing programs. Nursing Education 

Perspectives, 39(2), 85-90. DOI: 10.1097/01.NEP.0000000000000287 

Hyun, M. S., De Gagne, J. C., Park, J., & Kang, H. S. (2018). Incivility experiences of 

nursing students in South Korea. Nursing Ethics, 25(2), 186-198. DOI: 

10.1177/0969733016684546 

Kabat-Farr, D., & Cortina, L. M. (2012). Selective incivility: Gender, race, and the 

discriminatory workplace. In S. Fox & T. R. Lituchy (Eds.), Gender and the 

dysfunctional workplace (pp. 120–134). Edward Elgar Publishing. DOI: 

10.4337/9780857932600.00014 

Knepp, K. A. F. (2012). Understanding student and faculty incivility in higher education. 

Journal of Effective Teaching, 12(1), 33-46. 

https://files.eric.ed.gov/fulltext/EJ1092106.pdf  

Lampman, C. (2012). Women faculty at risk: U.S. professors report on their experiences with 

student incivility, bullying, aggression, and sexual attention. NASPA Journal About 

Women in Higher Education, 5(2), 184-208. DOI:10.1515/njawhe-2012-1108 

Lim, S., & Cortina, L. M. (2005). Interpersonal mistreatment in the workplace: The interface 

and impact of general incivility and sexual harassment. Journal of Applied 

https://psycnet.apa.org/doi/10.4337/9780857932600.00014
https://psycnet.apa.org/doi/10.4337/9780857932600.00014
https://files.eric.ed.gov/fulltext/EJ1092106.pdf


Hamna Zaheer, Bilal Sarwar, Zainab Bibi, and Noor Muhammad                      3141 

Psychology, 90(3), 483-496. DOI:10.1037/0021-9010.90.3.483 

Lim, S., & Lee, A. (2011). Work and nonwork outcomes of workplace incivility: Does family 

support help? Journal of Occupational Health Psychology, 16(1), 95-111. 

DOI:10.1037/a0021726 

Lotz, S., Okimoto, T. G., Schlösser, T., & Fetchenhauer, D. (2011). Punitive versus 

compensatory reactions to injustice: Emotional antecedents to third-party 

interventions. Journal of Experimental Social Psychology, 47(2), 477-480. DOI: 

10.1016/j.jesp.2010.10.004 

Luparell, S. (2005). Why and how we should address student incivility in nursing programs. 

Annual Review of Nursing Education, 3, 23-36.  

Luparell, S. M. (2003). Critical incidents of incivility by nursing students: How uncivil 

encounters with students affect nursing faculty [Doctoral dissertation, University of 

Nebraska]. DigitalCommons@University of Nebraska – Lincoln. 

https://digitalcommons.unl.edu/dissertations/AAI3092571    

Marchiondo, K., Marchiondo, L. A., & Lasiter, S. (2010). Faculty incivility: Effects on 

program satisfaction of BSN students. Journal of Nursing Education, 49(11), 608-

614. DOI: 10.3928/01484834-20100524-05 

McKinne, M., & Martin, B. N. (2010). Higher education faculty and student perceptions of 

classroom incivility. Journal of College and Character, 11(2), 1-17. DOI: 

10.2202/1940-1639.1249 

Merriam, S. B. (2002). Introduction to qualitative research. In S. B. Merriam (Ed,), 

Qualitative research in practice: Examples for discussion and analysis (pp. 1-17). 

Jossey-Bass. 

Miner, K. N., & Eischeid, A. (2012). Observing incivility toward coworkers and negative 

emotions: Do gender of the target and observer matter? Sex Roles, 66(7), 492-505. 

DOI: 10.1007/s11199-011-0108-0 

Miranda, G. A., Welbourne, J. L., & Sariol, A. M. (2020). Feeling shame and guilt when 

observing workplace incivility: Elicitors and behavioral responses. Human Resource 

Development Quarterly, 31(4), 371-392. DOI: 10.1002/hrdq.21395 

Nawaz, M., & Makhdoom, T. (2018). Antecedents of students’ dysfunctional behaviour 

(SDB) within Pakistani higher educational institutions. Journal of Grassroots, 52(2), 

192-205. https://sujo-old.usindh.edu.pk/index.php/Grassroots/article/view/4842/3025  

Nordstrom, C. R., Bartels, L. K., & Bucy, J. (2009). Predicting and curbing classroom 

incivility in higher education. College Student Journal, 43(1), 74-86.  

Nutt, C. M. (2013). Stop the madness! College faculty and student perceptions of classroom 

incivility [Doctoral dissertation, Olivet Nazarene University]. Ed.D. Dissertations. 

https://digitalcommons.olivet.edu/edd_diss/59    

Rad, M., Ildarabadi, E.-h., Moharreri, F., & Moonaghi, H. K. (2015). A study of incivility in 

the Iranian nursing training system based on educators and students’ experiences: A 

quantitative content analysis. Global Journal of Health Science, 7(2), 203-209. DOI: 

10.5539/gjhs.v7n2p203  

Rad, M., Moonaghi, H. K., & Ildarabadi, E. (2017). Can nurse teachers manage student 

incivility by guided democracy? A grounded theory study. BMJ Open, 7(7), e014639. 

DOI: 10.1136/bmjopen-2016-014639  

Rauf, M. (2016a). Classroom incivility behaviours among medical students: A comparative 

study in Pakistan. World Academy of Science, Engineering and Technology, 

International Journal of Social, Behavioral, Educational, Economic, Business and 

Industrial Engineering, 10(11), 3700-3704.  

Rauf, M. (2016b). Classroom incivility behaviours among medical students: A comparative 

study in Pakistan. International Journal of Social, Behavioral, Educational, 

https://digitalcommons.unl.edu/dissertations/AAI3092571
https://sujo-old.usindh.edu.pk/index.php/Grassroots/article/view/4842/3025
https://digitalcommons.olivet.edu/edd_diss/59


3142   The Qualitative Report 2021 

Economic, Business and Industrial Engineering, 10(11), 3710-3714. 

DOI:10.5281/zenodo.1127864 

Royce, A. (2000). A survey on academic incivility at Indiana University: Preliminary report. 

Center for Survey Research, Indiana University. 

Saunders, M., Lewis, P., & Thornhill, A. (2009). Research methods for business students (3rd 

ed.). Pearson. 

Schilpzand, P., De Pater, I. E., & Erez, A. (2016). Workplace incivility: A review of the 

literature and agenda for future research. Journal of Organizational Behavior, 37(S1), 

S57-S88. DOI: 10.1002/job.1976 

Segrist, D., Bartels, L. K., & Nordstrom, C. R. (2018). “But everyone else is doing it:” A 

social norms perspective on classroom incivility. College Teaching, 66(4), 181-186. 

DOI: 10.1080/87567555.2018.1482858 

Small, S. P., English, D., Moran, G., Grainger, P., & Cashin, G. (2019). “Mutual respect 

would be a good starting point:” Students’ perspectives on incivility in nursing 

education. Canadian Journal of Nursing Research, 51(3), 133-144. DOI: 

10.1177/0844562118821573 

Stalter, A. M., Phillips, J. M., Ruggiero, J. S., Wiggs, C. M., Brodhead, J., & Swanson, K. 

(2019). Systems perspective for incivility in academia: An integrative review. Nursing 

Education Perspectives, 40(3), 144-150. DOI: 10.1097/01.NEP.0000000000000466 

Stork, E., & Hartley, N. T. (2009). Classroom incivilities: Students perceptions about 

professors’ behaviors. Contemporary Issues in Education Research, 2(4), 13-24. DOI: 

10.19030/cier.v2i4.1066 

Sundler, A. J., Lindberg, E., Nilsson, C., & Palmér, L. (2019). Qualitative thematic analysis 

based on descriptive phenomenology. Nursing Open, 6(3), 733-739. DOI: 

10.1002/nop2.275 

Tannen, D. (1991). Teachers’ classroom strategies should recognize that men and women use 

language differently. The Chronicle of Higher Education, 37(40), B2-B3.  

Taylor C, Bator S, Hull E, Hill JJ, Spurlock W. (2012). Incivility: The antithesis of caring. In 

J. T. Catalano (Ed.), Nursing now! Today's issues, tomorrow's trends (6th ed., pp. 297-

309). F. A. Davis. 

Thomas, C. A. (2018). Stifled learning: Nursing students' experience of incivility in clinical 

education. Journal of Christian Nursing, 35(2), 106-111. DOI: 

0.1097/CNJ.0000000000000477 

Vogt, D., Bruce, T. A., Street, A. E., & Stafford, J. (2007). Attitudes toward women and 

tolerance for sexual harassment among reservists. Violence Against Women, 13(9), 

879-900. 

Welman, J. C., & Kruger, S. J. (2001). Research methodology for the business & 

administrative sciences. Oxford University Press. 

 

Author Note 

  

Hamna Zaheer is a Ph.D. scholar for the Institute of Management Sciences at the 

University of Balochistan, Quetta. To contact, please email zaheer_hamna@yahoo.com.  

Bilal Sarwar is a corresponding author and assistant professor for the Department of 

Management Sciences in the Balochistan University of Information Technology, Engineering 

and Management Sciences (City Campus). To contact, please email 

bilal.sarwar@buitms.edu.pk. 

Zainab Bibi is a professor for the Institute of Management Sciences at the University 

of Balochistan, Quetta. To contact, please email znb2005@hotmail.com.  

https://doi.org/10.1002/nop2.275


Hamna Zaheer, Bilal Sarwar, Zainab Bibi, and Noor Muhammad                      3143 

Noor Muhammad is an associate professor for the Department of Management 

Sciences in the Balochistan University of Information Technology, Engineering and 

Management Sciences (City Campus). To contact, please email 

noor.muhammad@buitms.edu.pk. 

 

Copyright 2021: Hamna Zaheer, Bilal Sarwar, Zainab Bibi, Noor Muhammad, and 

Nova Southeastern University. 

 

Article Citation 

 

Zaheer, H., Sarwar, B., Bibi, Z., & Muhammad, N. (2021). Incivility within and beyond 

classrooms: Exploring the perceptions of targets, instigators, and observers. The 

Qualitative Report, 26(10), 3127-3143. https://doi.org/10.46743/2160-

3715/2021.4898 

 


	Incivility Within and Beyond Classrooms: Exploring the Perceptions of Targets, Instigators, and Observers
	Recommended APA Citation

	Incivility Within and Beyond Classrooms: Exploring the Perceptions of Targets, Instigators, and Observers
	Abstract
	Keywords
	Creative Commons License

	tmp.1633706731.pdf.AWK0Z

