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Abstract

Thevenot, Angela Bosche. PhD. The University of Memphis. May/2012.
Developing Cultural Awareness: A Qualitative Case Study of Pre-Service Teachers’
Experiences in an Introductory Course in ESL Methods and Techniques.

Major Professor: Dr. Teresa S. Dalle.

There are over 5 million English language learners in U.S. public schools, and
according to the last U.S. Census, nearly one in five school-age students in the United
States comes from a home where a language other than English is spoken. Consequently,
the majority of American classrooms consist of students from several different racial,
ethnic, cultural and linguistic backgrounds. To teach in this environment, teachers need
to be culturally aware. Cultural awareness often comes from foreign language study
and/or travel abroad. Unfortunately, in many urban environments, pre-service teachers
are not required to study foreign language and are not afforded the opportunity to study
abroad. This study examined how pre-service teachers described and perceived
alternative cross-cultural experiences in an introductory class in ESL Methods and
Techniques.

The qualitative study, using an action research process, utilized the following
pedagogical strategies: a) focused, reflective discussion board questions to explore the
immigrant voice, b) field research to explore the views and perception of English
language learners and c) selected literature, Travel as a Political Act, to introduce global
perspective. Participants were pre-service teachers enrolled in an introductory course in
ESL methods and techniques at an urban university.

The purpose of this study was to explore ways pre-service teachers might increase

cultural awareness within a one-semester course. Specifically, the researcher anticipated

developing an alternative theoretical model for promoting cultural awareness. Ultimately,

ii



if a semester course, incorporating selected non-traditional, culture-specific texts and
English language learner experiential field study projects could be found to help develop
cultural awareness, teacher education programs may want to seriously look at
encouraging more of their students to participate in such culturally-strategic programs.

A theory for how the experiences generated by these assignments lead to cultural
awareness for pre-service teachers was developed and an alternative model for promoting
cultural awareness was derived. Findings indicate that views and perceptions among pre-
service teachers changed as they became more culturally aware as a result of the

alternative cross-cultural experience.
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Developing Cultural Awareness: A Qualitative Case Study of
Pre-Service Teachers' Experiences in an Introductory Course
in ESL Methods and Techniques
Introduction

One way to encourage cultural awareness and competency is through second

language study. Research findings from The National Education Association (NEA,

2007) report, “The Benefits of Second Language Study,” suggest that second language

study promotes cultural awareness and competency. This report offers the following

findings:

“...exposure to a foreign language serves as a means of helping children have
the opportunity to experience involvement with another culture through a foreign
language” (Curtain & Dahlberg, 2004).

“The positive impact of cultural information is significantly enhanced when that
information is experienced through foreign language and accompanied by
experiences in culturally authentic situations” (Curtain & Dahlberg, 2004).
“Experience in learning a second language and learning another culture will
facilitate teachers’ interactions with their students’ learning experience.
Competent teachers understand that positive self-concept and positive
identification with one’s culture is the basis for academic success”

(Lemberger, 1990).

“Foreign language learners are more tolerant of the differences among people”

(Carpenter & Torney, 1974).



An alternative way to experience an increase in cultural awareness is to spend time in
an environment culturally different from ones’ own. According to Hovater (2007),
research suggests intensive immersion as being the best possible way for pre-service
teachers to gain new perspective and become culturally sensitive (p. 4).

However, for many students, particularly in urban school environments, immersion
programs such as studying or teaching abroad are not an option. Formidable obstacles,
such as single parenthood, full-time jobs, and/or socio-economic status prevent them
from leaving their homes for an extended period. At the same time, many of these
students are not afforded the foreign language cultural awareness experience, as their
teacher education program has no foreign language requirement.

Although the review of the literature reveals that much has been written on culture
and language learning initiatives and the merits of cultural immersion programs via study
abroad (Hovater, 2007; Paige, Jorstad, Siya Klein & Colby, 2000; Paige, Jacobs-Cassuto,
Yershova, & DeJaeghere, 2003; Stachowski & Brantmeier, 2002; Stachowski & Visconti,
1997), there remains a need for viable options to address the cultural awareness need of
pre-services teachers in the absence of these traditional programs. This study offers an
alternative.
Statement of the Problem
The problem addressed in this study is two-fold: global and local. The global
problem is one of effectively raising cultural awareness in pre-service teachers in the
absence of foreign language education or cultural immersion via study abroad. At the
local level, Dr. Sally Blake, formerly of the University of Memphis College of Education,
sums up the problem in the following statement: “I so hope your project does something
here [The University of Memphis Teacher Education Program]. I am appalled by the

attitudes here towards ELL children.” Dr. Blake was referring to lack of cultural



sensitivity toward ELLs or English Language Learners—students for whom English is
not their first language.

Description of the Project

This qualitative study utilized: a) focused, reflective discussion board questions to
explore the immigrant voice, b) field research to explore the views and perception of
English language learners (ELLs) and c) selected literature, Travel as a Political Act, to
introduce global perspectives. Participants were pre-service teachers enrolled in an
introductory course in ESL methods and techniques.

Data were collected through observations, on-line discussions, and field research
writing assignments. Classroom/discussion board observations took place throughout the
semester and data was retrieved simultaneously.

As is common procedure in qualitative research, a combination of theoretical
sampling and purposeful selection was employed. Theoretical sampling is a term coined
by Glaser and Strauss (1967) in the context of social research to describe the process of
choosing new research sites or research cases to compare with one that has already been
studied. Purposeful selection, as noted by Creswell (2003), “purposefully selects
participants or sites (or documents) that will best help the researcher understand the
problem and the research question” (p.185). In this study, purposeful selection was
employed in the following three categories: participants, site, and materials.

Purpose of the Study

Case studies are typically used in instruction in three ways: (a) as instructional
materials, (b) as raw data in research, and (c) as a catalyst that can promote change
(Kagan, 1993). This study can be used as both instructional material and as catalyst to

promote change. The purpose of this action-research case study was to explore ways pre-



service teachers might increase their cultural awareness during a one-semester course
using locally available cross-cultural experiences. Specifically, the researcher anticipated
developing an alternative theoretical model for developing cultural awareness. This
model would account for how the experiences generated by cross-cultural assignments
interplay and how this might lead to cultural awareness in pre-service teachers.
Ultimately, if this case study, over a one semester period, incorporating selected non-
traditional, culture-specific texts and ELL experiential field study projects can be found
to help develop cultural awareness, teacher education programs might encourage students
to participate in similar culturally-strategic experiences.
Research Questions
General Question. How do pre-service teachers describe and perceive their cross-
cultural experiences in an introductory class in ESL methods and techniques?
Specific Questions
1. Do pre-service teachers perceive their experiences as making them more aware
of their own cultural background? And if so, how?
2. Do pre-service teachers perceive their experiences as influencing their global
perceptions? And if so, how?
3. Do pre-service teachers perceive their experiences as influencing their future
teaching in an ESL environment? And if so, how?
4. What sub-categories emerged from the data of participants’ perceptions?
5. What alternative theoretical model for the development of cultural awareness

explained the common outcomes?



Target Audience

There are four target audiences for this study: pre-service teachers, K-12 teachers,
ESL teacher trainers, and teacher education faculty. Pre-service teachers can benefit by
learning to “read” surface and deep culture prior to entering the classroom. Current K-12
teachers can be helped by the development of an alternative theoretical model for the
development of cultural awareness, which incorporates cross-cultural affordances needed
to become more culturally sensitive to ESL students.

This study will help ESL teacher trainers and teacher education faculty recognize
the possibility and the need for pre-service teachers’ to confront the reality of surface and
deep culture issues these teachers will ultimately face in the classroom. Positive findings
of this study could result in the inclusion of similar cultural awareness strategies in other
courses offered by the college of education.

Assumptions of the Study

This study assumed a lack of cultural awareness in pre-service teachers who had
not been required to study foreign language or been afforded the opportunity for
authentic cultural immersion. It also assumed that “cultural awareness is not primarily
obtained cognitively, but mainly through experience” (Hovater, 2007, p. 9). There was
also an assumption that participants, as members of the education community, would
have a general interest in cultural knowledge.

Delimitations and Limitations of the Study
Delimitations. Delimitations restrict the universal findings of a study. Bryant (2004)
defines delimitations as follows: “Delimitations are those factors that prevent you from

claiming that your findings are true for all people in all ties and places.” In other words,



delimitations are used to narrow the scope of a study. This study was narrowed to one
methods and techniques course that may differ in purpose and structure compared to
other methods and techniques courses. The project was done in an urban university
environment. Results may vary if replicated in a different academic setting.

Limitations. Limitations identify potential weaknesses of a study. According to
Bryant (2004), “Limitations are those restrictions created by your methodology” (p. 57).
In this qualitative study, the findings could be subject to other interpretations. As is
typical of other qualitative studies, weaknesses were not easily defined prior to the
beginning of this study.
Significance of the Study

Significance in the ESL classroom. Teachers learn about culture and its impact
on communication, behavior and identity and may apply this knowledge to the ELL
classroom environment. At the same time, participants may be better able to generate
solutions and suggestions for meeting the needs of ESL populations in schools.

Significance for Pre-Service Teachers — General. Scovel (2002) puts the
significance for teacher trainees in perspective when he suggests, “Fish Don’t Know
They’re Wet: Frogs Do.” During this acculturation experience, pre-service teachers may
become frogs, proving the adage, “You don’t know what you don’t know.” However,
once pre-service teachers know that they don’t know, they may be open to
difference/possibility and, in turn, put knowledge into practice.

Significance for Pre-Service Teacher Participant — Specific.
1. Pre-service teachers acquire cultural cognition and learn how to learn about

culture.



2. Pre-service teachers recognize their own cultural perspectives.

3. Pre-service teachers learn about acculturation as contrasted with assimilation.

4. Pre-service teachers experience culture-specific learning about a particular culture,

including its language (Smith, 2005).

Significance for Teacher Education programs. Understanding the need for cultural
awareness and the possibility of using locally available acculturation techniques may
encourage teacher education program directors to advocate the practice of “globalizing
the classroom” (Thrush & Thevenot, 2008).

When presented with positive and beneficial experiences of the participants,
teacher education programs may want to encourage the inclusion of similar cultural
awareness strategies in other courses offered by the college of education.

Definition of Terms

As the field of second language acquisition grows and adapts to specific times and
situations, new terminology is added/adapted to better define purposes and populations.
Consequently, there exists a variance in use and definition of terms. This can be
problematic when discussing topics related to language learning and teaching. This is
evident in the antiquated title of the image below, “English for Coming Americans”

(ECA).
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“An Italian immigrant makes an American breakfast aided by instructional
materials from the YMCA.”

http://ngm.nationalgeographic.com/flashback/2001?image=9
National Geographic, 1918, "What Is It to Be an American”

To avoid misunderstanding, key terms for this study are defined alphabetically below.

Acculturation. Horwitz (2008) explains, “Acculturation refers to the process of

adjusting to and becoming part of a new cultural group.” The process consists of four

stages:
1. A period of stereotypes and excitement.

2. A period of shallow comprehension and culture shock



3. A period of deeper comprehension and anomie (distance from both the old and
the new cultures)

4. A period of empathy and permanent adjustment

(Scarcella & Oxford, 1992, as cited in Scovel, 2001, p. 30)
These four stages are often referred to as the 4 Hs: Honeymoon, Hostility, Humor, and
Home. Scovel (2001) emphasized that “various researchers name these four stages
differently and there are also different interpretations on the ultimate nature of the final
stage” (p. 30).

Acculturation Theory. Also called Social Distance Hypothesis, this theory of
second language acquisition (SLA) views language learning from the multiple
perspectives of the learner, the learner’s L1 group, and the target language group. It
stresses the importance of the relationship of the learning group and the target group in
successful language learning. If there is low social distance between the two groups, it is
believed that learning will be more successful. In addition, more successful learners are
believed to be emotionally receptive to language learning and to the target language
speakers and culture (Horwitz, 2008). In his Acculturation Model of Second Language
Acquisition, Schumann posited:

Whenever there is a substantial socioeconomic difference between two groups of

people, those who come from the comparatively disadvantaged community will

not acculturate to the advantaged and dominant majority language and thus will

not be motivated to acquire the second language. (as cited in Scovel, 2001, p. 25)

Assimilation. Cultural assimilation occurs when one ethnic or cultural group

acquires the behavior, values and characteristics of another ethnic or cultural group while



shedding its own cultural characteristics (Gollinick & Chinn, 2002, as cited in Hovater,
2007, p. 6).

Cross-cultural field experience. Cross-cultural field experience describes when a
person continually interacts with and lives among a group whose culture is different from
one’s own. The experience requires lengthy involvement within the new culture and,
while in the culture, the individual would be considered a minority by the cultural
mainstream
(Stachowski & Mahan, 1998, as cited in Hovater, 2007, p. 6).

Culture. Culture refers to the symbols, behavior, values and beliefs that are
shared by a group of individuals. A culture can be large and include all individuals from a
given group (ex. The Han Chinese) or nation (ex. The people of Japan). Cultures can also
be subdivision within these larger groups (i.e., the Han Chinese living in Monterey Park,
California, or the Japanese living on Okinawa). Although race and ethnicity are often
used as means to delineate cultures, culture supersedes race and ethnicity (Gollnick &
Chinn, 2002; Pang, 2001, as cited in Hovater, 2007, p. 6).

Cultural awareness. Cultural awareness is the heightened ability of individuals
to understand and to internalize their own cultural values, beliefs and unique
characteristics (i.e., worldview), while comprehending that others may not share those
same values, beliefs and characteristics. Synonyms of cultural awareness are cultural
sensitivity and cultural responsiveness (Gingerich, 1998; Haberman, 1991; Villigas &

Lucas, 2002, as cited in Hovater, 2007, p. 6).
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Cultural Cognition. Cognition is defined in the New Oxford American
Dictionary as the mental action or process of acquiring knowledge and understanding
through thought, experience, and the senses. By extension, cultural cognition is the
mental action or process of acquiring cultural knowledge and cultural understanding
through thought, experience, and the senses.

Cultural Competence. Martin and Vaugn explain cultural competence as
follows:

Cultural competence refers to an ability to interact effectively with people of

different cultures. Cultural competence comprises four components: (a) awareness

of one’s own cultural worldview, (b) attitude towards cultural differences, (c)

knowledge of different cultural practices and worldviews, and (d) cross-cultural

skills. Developing cultural competence results in an ability to understand,
communicate with and effectively interact with people across culture. Cultural
competence is a developmental process that evolves over an extended period.

(2007)

EL. An English Learner (EL), also know as English Language Learner (ELL) or
Limited English Proficient (LEP), as defined by the Florida Consent Decree is the
following:

An individual who was not born in the U.S. and whose native language is not

English; OR who comes from an environment where a language other than

English has significant impact on his or her level of language proficiency; AND

who for the above reasons, has difficulty listening, speaking, reading, or writing

11



in English, to the extent that he or she is unable to learn successfully in

classrooms where English is the language of instruction. (as cited in Smith, 2005)

ESL/EFL. The acronym ESL stands for English as a Second Language. An ESL
teacher is a title given to teachers who teach English to non-native speakers in an English
speaking country. EFL stands for English as a Foreign Language. Teachers who teach
English in a country where English is not the predominant language are said to be EFL
teachers. In the United States some school districts have replaced the ESL acronym with
EL, which stands for English Learners. An EL teacher could be either an ESL or EFL
instructor (TESOL website, http;//www.tesol.org).

Foreigner Talk. Horwitz (2008) explains foreigner talk as “similar to the way
adults simplify their speech for children. This term refers to a variety of simplified speech
used by native speakers to talk to nonnative speakers” (p. 243).

Heritage language. Valdes (2000) describes heritage language as follows:

A language that is acquired by individuals raised in homes where the dominant

language of the region, such as English in the United States, is not spoken or not

exclusively spoken A heritage language is typically acquired before a dominant
language but is not completely acquired because of the individual's switch to that

dominant language. (387-403)

Intercultural competence. Intercultural competence, as explained by Bennett
(1999) is “the capability to accurately understand and adapt behavior to cultural

difference and commonality.”
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Intercultural sensitivity. Intercultural sensitivity is defined as a person’s
sensitivity to the importance of cultural differences and to the viewpoints of culturally
different others (CARLA, 2010).

Immersion. Immersion refers to a person participating in another culture to the
extent that they actually live in the culture twenty-four hours a day for an extended period
of time (Stachowski & Mahan, 1998 as cited in Hovater, 2007).

In vivo coding. This is a term from grounded theory in which a term, phrase or
concept used by people in a setting is used as a name and idea for coding data.

Linguaculture. According to Fantini (1997), “Linguaculture is the nexus of
culture and language.” It concerns the way attitudes toward both the language and the
culture merge together.

Pre-service teacher. A pre-service teacher is a current student or recent graduate
who has yet to enter the teaching profession. For the purposes of this study, a pre-service
teacher is an undergraduate student in an educational program at The University of

Memphis.
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Chapter 2
Review of the Literature

Plutarch was to Montaigne what Montaigne was to many later readers.: a model

to follow, and a treasure chest of ideas, quotations, and anecdotes to plunder.

“He is so universal and so full that on all occasions, and however eccentric the

subject you have taken up, he makes his way into your work.” The truth of this

last part is undeniable; several sections of the Essays are paste-ins from Plutarch,
left almost unchanged. No one thought of this as plagiarism; such imitation of
great authors was then considered an excellent practice. Moreover, Montaigne
subtly changed everything he stole, if only by setting it in a different context and

hedging it around with uncertainties. (as cited in Bakewell, 2010, p. 66)
Introduction

Many studies have suggested the benefit of cultural learning in language
education (Paige et al., 2000). Others have supported the value of immersion programs,
such as study abroad experiences, as conduits for cultural learning. Adler (1975)
suggested that although a cross-cultural experience may begin as a journey into another
culture, it ultimately becomes a journey of enhanced awareness and understanding of
oneself and one’s home culture (pp. 17-23).

Traditionally, study abroad programs and second language study have afforded
the opportunity for pre-service teachers to experience cultural learning, develop cultural
cognition and increase cultural awareness. The advantages of these experiences are
clarified, as previously mentioned, in National Education Association (NEA) Research,
“The Benefits of Second Language Study” (2007):

*  “The positive impact of cultural information is significantly enhanced when that

information is experienced through foreign language and accompanied by

experiences in culturally authentic situations” (Curtain & Dahlberg 2004).
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* “Experiences in learning a second language and learning another culture will
facilitate teachers' interactions with their students' learning experience. Competent
teachers understand that positive self-concept and positive identification with
one's culture is the basis for academic success” (Lemberger, 1990).

* “Foreign language learners are more tolerant of the differences among people”
(Carpenter & Torney, 1974).

For many pre-service teachers, however, foreign language education is not a degree
requirement and, consequently, is not pursued. At the same time, many pre-service

teachers in urban schools are not in a position to participate in a cultural immersion
program via travel or study aboard.

This literature review examines the need for an alternative approach, an
alternative path for pre-service teachers to experience cultural learning, develop cultural
cognition and increase cultural awareness within the constraints of many teacher
education programs. This review begins with a brief discussion of the current position on
second language study in the U.S. and how this position affects pre-service teachers. It
then describes the acculturation process and addresses the importance of cultural learning
for pre-service teachers. The review concludes with an examination of current
pedagogical strategies and teacher training programs designed to afford pre-service
teachers the opportunity for cross-cultural experience. This opportunity is absent in
many teacher education programs. The summary of the literature review suggests that
further research is warranted to determine the benefits of alternative programs and
pedagogies designed to encourage cross-cultural experiences, increase cultural cognition,

and develop cultural awareness in these pre-service teachers.
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Second Language Study in the United States

What is the current position of second language study in the United States? How
does this position affect pre-service teachers? NEA Research (2007) described the United
States view, past and present, on the importance of linguistic diversity and cultural
awareness:

Although there have been times in the country’s history when foreign languages

were considered as important as mathematics and science, the U.S. education

system has, in recent years, placed little value on speaking languages other than

English or on understanding cultures other than one’s own. (p. 1)
This position is reflected in the absence of language and multicultural instruction in some
urban environments. The NEA study pointed out that this discrepancy in opportunity to
study foreign language is based on socioeconomic status and emphasized, “foreign
language is offered in only one-quarter of urban public schools compared with about two-
thirds of suburban private schools” (p. 7). At the same time, there are five million ELLs
in U.S. public school system (TESOL, 2010). Student populations are heterogeneous and
represent broad and rich cultural and linguistic diversity. Consequently, teachers need to
be prepared to work with [and have empathy for] children from many different cultural,
social, and linguistic backgrounds. To do this, they need cultural competence. Cultural
competence is described as “the ability to be aware of one’s own cultural worldview,
attitude towards cultural differences, knowledge of different cultural practices and
worldviews, and cross-cultural skills” (“Best Practices in ELL,” n.d.).

One way to prepare culturally competent teachers who are ready for the changing

classroom dynamic is to encourage second language study and cultural study abroad. As

16



Lemberger explains, “Experiences in learning a second language and learning another
culture will facilitate teachers' interactions with their students' learning experience”
(1990).

In sum, current multi-cultural, multi-lingual student populations need teachers
who are linguistically aware, culturally sensitive and emotionally empathetic. However,
the majority of pre-service teachers, who are monolingual and by extension, mono-
cultural, are unprepared for the dynamic of multi-cultural classrooms. Experience in
second language study would prepare teachers to work in these classrooms; however,
many current teacher education programs do not offer this opportunity—the opportunity
to experience the acculturation process—for their students.

The Acculturation Process

What is the acculturation process and why is the awareness and experience of it
important for pre-service teachers? Horwitz (2008) explains, “Acculturation refers to the
process of adjusting to and becoming part of a new cultural group” (p. 239). Scarcella
and Oxford (1992) describe the four-stage process as “a period of stereotypes and
excitement, a period of deeper comprehension and anomie (distance from both the old
and the new cultures), and a period of empathy and permanent adjustment” (as cited in
Scovel, 2001, p. 30). Scovel emphasized that “various researchers name these four stages
differently and there are also different interpretations on the ultimate nature of the final
stage”
(p. 30). As stated earlier, these four stages are more commonly referred to as the 4 Hs:

Honeymoon, Hostility, Humor, and Home.
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The process of acculturation expanded and defined for language learners is the
process of learning a new language and the culture that goes with the language. For
students adjusting to a new lingua-culture, the 4Hs have been adapted to: Euphoria,
Culture Shock, Anomie, and Assimilation or Adaption.

Euphoria is the initial phase in which students will experience a period of
excitement over their new surroundings. This stage is often not experienced by students
who, due to immigration or diaspora, find themselves in a new linguaculture through no
choice of their own. Euphoria is followed by Culture Shock, which is associated with the
student feeling separated, angry, frustrated, sad, lonely, homesick and even physically ill.
Anomie is a gradual stage in which students begin to accept differences in thinking and
feeling around them. They are slowly becoming more accepting of other people in the
second culture and do not feel totally bound to their native culture nor fully adapted to the
second culture. The last stage, Assimilation or Adaption represents near or full recovery
by showing acceptance of the new culture and self-confidence in the “new” person they
have become in the new culture.

Although the 4H model is generally student-focused, Professor Sally Blake, formerly
of the College of Education at the University of Memphis, has suggested that this model
could very well be adapted for content-teachers, for whom teaching ELLs is a new
experience. Blake suggests that the 4Hs might serve as a self-diagnostic for in-service
classroom teachers or for pre-service teachers doing practicum, any or all of whom might

not understand the predictable acculturation process and their respective role in it.

18



An acculturation model that is perhaps more teacher-adaptable has been developed by
Milton Bennett. Bennett’s Developmental Model of Intercultural Sensitivity (DMIS)

presents a more expanded view of the acculturation process. Figure 1 details this process.

Monocultural Mindsets Intercultural/Global Mindsets

* Makes sense of cultural differences * Makes sense of cultural differences
and commonalities based on one’s and commonalities based on one’s
own cultural values and practices own AND other culture’s values

and practices

* Uses broad stereotypes to identify * Uses cultural generalizations to
cultural difference recognize cultural difference

* Supports less complex perceptions * Supports more complex perceptions
and experiences of cultural and experiences of cultural
difference and commonality difference and commonality

Figure 1. Bennett’s Developmental Model of Intercultural Sensitivity
Note: The data on Intercultural Sensitivity are adapted from “Intercultural Development

Inventory v.3 (IDI)” by Hammer, M.R. (2009) p. 3.

This model informs individuals about their own orientations toward cultural
difference. The movement from a monocultural to an intercultural/global mindset occurs
in stages, much like those in the 4H model of the acculturation process. The DMIS was
created as a framework to explain the observed and reported experience of people in
intercultural situations (Bennett, 1993). The underlying assumption of the model is that
“as one’s experience of cultural difference becomes more sophisticated, one’s
competence in intercultural relations increases” (Bennett, 1986, p.423).

The six stages of Bennett’s DMIS are explicated (Hammer, 1999) in the following

Intercultural Development Continuum (IDC), Figure 2.
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Denial

Polarization

Minimization

Acceptance

Adaptation

Cultural Disengagement

An orientation that likely recognizes more observable
cultural differences (e.g., food) but may not notice deeper
cultural differences (e.g., conflict resolution styles) and may
avoid or withdraw from cultural differences.

A judgmental orientation that views cultural differences in
terms of “us” and “them”.

This can take the form of:

Defense: an uncritical view toward one’s own cultural
values and practices and an overly critical view toward other
cultural values and practices.

Reversal: An overly critical orientation toward one’s own
cultural values and practices and an uncritical view toward
other cultural values and practices.

An orientation that highlights cultural commonality and
universal values and principles that may also mask deeper
recognition and appreciation of cultural differences.

An orientation that recognizes and appreciates patterns of
cultural difference and commonality in one’s own and other
cultures.

An orientation that is capable of shifting cultural perspective
and changing behavior in culturally appropriate and
authentic ways.

A sense of disconnection or detachment from a primary
cultural group.

Figure 2. Bennett’s Intercultural Development Continuum
Summary Orientation Descriptions

Note: The data on Intercultural Sensitivity are adapted from “Intercultural Development

Inventory v.3 (IDI)” by Hammer, M.R. (2009) p. 4.

Hammer (1999) supported NEA (2007) findings that cultural cognition will

enable teachers to more productively interact with students in the multi-cultural

classroom. He reinforced the correlations between cultural awareness and success in the

workplace [classroom] when he asserted:
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This continuum indicates that individuals who have a more intercultural mindset
have a greater capability for responding effectively to cultural differences and
recognizing and building upon true commonalities. That is, your success in
achieving workplace [or classroom] goals is better served when you are able to
more deeply understand culturally learned differences, recognize commonalities
between yourself and other, and act on this increased insight in culturally
appropriate ways that facilitate performance, learning and personal growth among
diverse groups. (p.3)

Earlier 4H acculturation models, which appear frequently in SLA texts and ESL
teacher training textbooks and workshops presentations, measure the acculturation
process but do not specifically detail that process as it relates to intercultural competence.
The IDC not only considers a person’s acculturation and intercultural competence
process, it also takes into consideration a separate dimension — Cultural Disengagement.
Although this is not a dimension of intercultural competence, it is sign