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Abstract  

______________________________________________________________________________________________________ 
Teachers' questions in the English language classroom are an essential way of teaching English. 

Teachers must be aware of the types of questions that can help students learn the target language. 

Students, on the other hand, did not actively participate in learning, especially when responding to 

questions from teachers. To address this issue, teachers must modify their questions using various 

techniques in order to elicit responses from students. This study examines twenty studies selected from 

the Google scholar on the role of teacher questioning pattern in motivating students' participation in 

English language classrooms, as well as the classification of modification questions used by teachers 

when teaching English. We examine current teachers' questioning patterns before reviewing previous 

research on the most common question type activity in the English classroom. According to the 

findings, display questions are frequently used by English language teachers as a better approach than 

referential and other questioning types. Other knowledge-based analyses were discovered to be carried 

out in order to extract useful features that reduce the risk of better activity, demonstrating that students 

continue to struggle with high-dimensional and important subjects when answering referential 

questions. Finally, we highlight some outstanding issues for future research in this area that researchers 

should consider. 

 

Keywords: English language classroom, teacher questioning pattern, students' participation 

______________________________________________________________________________________________________ 
 
 
Introduction  
 

Teaching is a mutually interactive process between teachers and students that allows them to 

collaborate to achieve the curriculum's desired learning outcomes (Handeland, 2020). One way of 

doing that is to ask good questions that allow teachers to get useful feedback on their students' actual 

progress. Teachers can also encourage students to participate, think, and double-check their 

understanding by asking them to answer questions that target various levels of rational (Ngadi, 2018). 

However, some teachers dominate classroom learning by asking students to answer questions that only 

encourage rote memorization and mechanical drilling of specific language tasks. They may spend 

most of the class time asking questions that do not require students to think critically, but instead focus 

on recalling information, speech modifications, and error correction. 

 

One method for gaining students' engagement and interest in the classroom is to ask questions. 

Questions can be seen as any sentences with an interrogative form or function that are used in 
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questioning (Lee & Kinzie, 2014). In the classroom, asking questions is a conversation form that 

requires understanding between the speaker and the listener (Nevtria & Puspita, 2020). According to 

(Nevtria & Puspita, 2020), asking questions is essential to use during teaching and learning process 

because the teacher could indeed guide the class, engage students with the course content, increase 

participation, and promote understanding by asking questions.  

 

Moreover, Mccomas and Abraham (1991) tend to add that questioning has profound influence on the 

way that students receive and process the information explained clearly in class. Furthermore, by 

asking questions, the teachers will get feedback from their student. The feedback is about how well 

they comprehended the material or lesson that they had learned. Teachers can identify errors in their 

thinking about content and check students’ comprehension towards their learning objectives, which 

can be represented by students' responses to teachers' questions. According to Khadka (2021) 

questioning is perhaps the most frequently used method of teaching at all grade levels, and teachers 

have long used questioning strategies to review, check on learning, explore thought processes, explore 

problems, discover out different or varying solutions, and challenge students to portray on critical 

issues or values they had not previously depicted. 

 

Therefore, this present work is aimed to contribute in providing a volume of literature on questions 

techniques for English language teachers teaching in both senior and junior secondary schools. It 

discusses recent developments in this field and highlights open issues, as well as the importance of 

teachers' questioning approaches in problem domain management and providing future direction to 

incoming researchers. We hope that this article will serve as a benchmark and guide for other 

researchers looking for a solution in this area. 

 

 

Overview  
 

When selecting studies for this review, I looked for published research that examined English 

language teachers' questioning techniques in second or foreign language classroom interaction in both 

junior and senior secondary schools. In the classroom, teacher questions inspire learners, increase 

experience and help to improve awareness and skills for reactionary thought (Nevtria & Puspita, 

2020). It is also important to consider the success of students, to ask questions from teachers. 

However, this method does not always work well because teachers often neglect to ask questions that 

allow learners to engage in the interaction. The use of questioning to facilitate the effective learning of 

students should be considered by teachers. The questioning patterns employed by English language 

teachers have sparked debate in the classroom. Because such teachers used a lot of high-sounding 

vocabulary in their patterns, making it difficult for students to understand and respond to the 

questions, the questioning patterns did not appear to be conducive to students actively participating in 

classroom interaction. Second, teachers in the classroom use display questions to assess students' 

comprehension of a given topic (Ngadi, 2018). As a result, students in secondary school find it 

difficult to communicate effectively in English because they are not fully engaged in the interaction, 

and they remain only passive learner.  

 

The issue of teacher questioning technique usually catches the attention of the international 

community, and West Africa is no exception. This is a pressing issue in most African countries where 

English is the official language and the language of instruction. However, the effective use of the 

target language to effectively communicate thoughts and ideas is a problem area daily, particularly for 

young secondary school leavers. Poor English language proficiency among secondary school students 

frequently draws attention to English language teaching and learning. The main threat, according to 

the report, is a lack of professionalism in English as a Second Language. It cites numerous instances 

where teachers in most African countries, such as Kenya and Nigeria, to name a few, have expressed 

concern about receiving first-year students who can barely write, read, or hold discussions in English 

(Mutai, 2012). The question is, what happens in secondary school classes that leads to this kind of 

situation? What are the implications of this situation for an educational system that is heavily reliant 

on the English language?  
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There have also been concerns raised about the inconsistencies between theoretical curriculum 

standards, rules, and teachers' ideals, as well as the precise questioning pattern used by teachers. 

According to our research and observations, the way English is taught in secondary schools across 

Africa, particularly in Nigeria, appears to have an impact on students' overall performance in national 

exams. That English teachers either do not use or do not apply English teaching skills as specified by 

the Ministry of Education's curriculum (D & Oluyemi, 2020). As a result, there is a pressing need to 

connect teaching skills, particularly oral questioning, to students' English performance. The purpose of 

this paper is to review related articles and collect data on the oral questioning practices of English 

language teachers in both junior and senior secondary schools. The main goal is to read through the 

articles and figure out what kinds of questions English language teachers commonly ask. 

 

 

Use of Questions in Teaching English Language  
 

Questioning is probably one of the most adaptable and easily accessible methods in the hands of the 

teacher. Teachers rely on questioning as an important part of their teaching arsenal, and it may be the 

most important activity they engage in. In the classroom, teachers ask 86 percent of the questions, 

accounting for roughly one-third of the conversation (Jumare, 2020). Because English is a language, it 

is critical to emphasize oral questioning because it improves students' mastery of the language 

according to the principle of practice makes perfect. Although questions are unquestionably important 

for teacher and student performance, their effectiveness can be determined by the types and processes 

they employ, as well as the skill and care with which they are utilised. The teacher's questioning 

technique has become even more important as the emphasis in educational goals shifts away from rote 

memorization of facts and information and toward the development of reflective thinking and 

intelligent material subversion. 

 

These arguments clearly show that oral questioning is only one of the teaching skills that can be 

effective when combined with other teaching techniques. According to Mutai (2012), the National 

Curriculum is centred on English. All other learning is predicated on mastery of the fundamental skills 

of the English language, which are critical not only for educational purposes but also for our economic 

development. English is emphasized not only as a language of instruction but also as a language of 

importance because of its importance in the international economic development. The fact most of 

schools use English as their primary medium of instruction demonstrates the subject's importance in 

the curriculum as well as a service subject. The latter emphasizes the significance of English in the 

educational system (Yusuf & Tambuwal, 2020). The fact that school leavers will need good English in 

a wide range of occupations, advertisement, and day-to-day exchanges in an international environment 

are among the various purposes of English. 

 

As previously stated, many studies focus on traditional teaching and learning methods in the 

classroom. There was little research in secondary schools on using a teacher questioning technique to 

motivate students' learning strategies. We'll look at a few of them in this section. According to Omari's 

(2018) findings, regardless of preferred teaching style, schoolteachers use lower-order, higher-order, 

and follow-up questions on a frequency scale ranging from low to high. Lower-order questions are 

more likely to be used by new teachers, whereas follow-up questions are more likely to be used by 

experienced teachers. Even though, it has been proposed that asking lower order thinking questions in 

a systematic manner will encourage students to speak up and express themselves in the classroom 

(Dobber, Zwart, Tanis, & van Oers, 2017; Qashoa, 2013). Again, The majority of teachers observed 

passed basic questioning processes; however, the majority of teachers failed a unique interaction 

process; the frequency of questions that facilitate thinking was extremely low, and the score for 

teachers who qualified to be called prolific questioners was 0/12 (D & Oluyemi, 2020). However, the 

data was collected quantitatively via a questionnaire, and participants had a strong tendency to conceal 

their true responses. 

 

According to another study, 80 percent of teachers' questions were low-level thinking, 77 percent were 

closed-ended, and 86 percent were display questions. According to the findings, teachers at the upper 

elementary and secondary levels used more referential questions, and more open-ended questions 
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(Jumare, 2020). Despite the fact that the information was gathered via a structured questionnaire, 

which limited respondents' ability to express their thoughts and opinions on the teachers' questioning 

patterns in the classroom, the results were still intriguing. This finding supported the findings of 

Nevtria and Puspita (2020), who discovered that the most frequently asked question by teachers is a 

knowledge question. After all, several factors, such as the lesson's objectives, the variety of tasks, and 

the teacher's motivation for asking questions, could all influence the teacher's use of specific question 

types. First, the objectives of the lesson dictated the teacher's use of specific question types. If 

appropriate question types are used, learning activities will be successful. As a result, lesson objectives 

must be carefully designed based on the desired competence and the level of proficiency of the 

students. It was discovered that the English teacher frequently used remembering questions to test the 

students' memory. This question type is also used to elicit a factual response, perform recall tests, and 

recognize information (Muller, Herder, Adamson, & Brown, 2011). 

 

Furthermore, Teachers' perceptions of questioning-asking as a teaching strategy, as well as the 

characteristics and types of questions on creating classroom interaction and improving discourse, were 

found to be positive. In other words, some question types significantly increased classroom interaction 

while others did not (Rachmawaty & Ariani, 2019). A further research was conducted by Rachmawaty 

and Ariani (2019), in which data was gathered through observation and analysed in steps using an 

interactive data analysis method. According to the findings, teachers asked verification questions more 

frequently in both classes than critical and concept questions. This is done to ensure that the students 

understand the topic at hand. Teachers, on the other hand, must recognize that verification questions 

do not encourage students to think critically or express themselves in English during class interactions. 

Such questions can only help students remember what they've learned in class (Qashoa, 2013). In a 

related study, data was gathered through observation, interviews, and videotaping. Out of 241 total 

questions, the analysis revealed that the teacher asked convergent, closed, and display questions more 

frequently than divergent, open, and referential questions (Paramartha, 2018). Thus, the primary goal 

of the teacher's questions is to assess students' knowledge and comprehension while also cultivating 

students' interest and curiosity so that they can communicate effectively with their peers in the 

classroom. Questions can help students develop critical thinking skills because they encourage 

students to think critically and elicit more authentic communication rather than simply recalling facts. 

Despite the numerous benefits of teacher's questions, teachers do not benefit from them because 

posing them presents numerous challenges. Teachers who use questions as part of their teaching-

learning strategy in the classroom, on the other hand, may experience a variety of outcomes. As part of 

the study, data was collected by videotaping the teaching-learning activities and interviewing the 

English teacher. According to the study's findings, the teacher asked specific types of questions. 

Referential-open questions, which can elicit longer responses, accounted for 31% of all responses. In 

contrast, the percentage of display-closed questions was 69 percent. Display/closed questions were 

frequently used to assess students' understanding of the materials, whereas referential/open questions 

were frequently used to elicit specific information from students. Words were produced as a result of 

the use of a display or a closed question. In contrast, students' responses in the form of sentences 

reached seven sentences. It came as a result of asking open-ended or referring questions (Ahmadi & 

Kurniawan, 2020). However, not all types of questions are appropriate for use in the classroom; 

teachers must recognize that by asking the appropriate questions, the objectives of teaching and 

learning can be met. Teachers may propose a variety of different types of questions depending on the 

circumstances. Teachers ask their students to encourage them to take advantage of their learning and 

development opportunities. 

 

Teachers' questions have an impact on students' motivation to learn because questioning is such an 

important part of the teaching-learning process. A study was carried out to learn more about the 

various types of questioning techniques and questions used by English teachers. According to the 

findings, teachers asked three types of questions: procedural, convergent, and divergent. Meanwhile, 

the teachers tended to ask convergent rather than divergent procedural questions (Suartini, Wedhanti, 

& Suprianti, 2020). In addition, the teacher is expected to encourage students to ask divergent 

questions in order to engage their critical thinking. A study was also conducted and found that the 

teacher frequently asks questions about knowledge and comprehension, but rarely about application, 

analysis, synthesis, or evaluation. According to the study's findings, EFL teachers should be trained in 
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questioning strategies to help their students learn more effectively (Cook, Olney, Kelly, & D’Mello, 

2018). Even though the study was conducted in a private school with some unprofessional teachers, 

these teachers agreed to teach before seeking a better job.  

 

 Cook et al. (2018), conducted a related study, and the study's findings stated that teachers in junior 

and senior high schools ask more knowledge-level questions than teachers in other school levels, and 

they use a variety of techniques to modify their questions when students do not respond to them. 

According to both researchers and practicing teachers, the dominance of knowledge level questions, as 

well as how teachers modified the questions, is influenced by the teachers' competence, the students' 

competence, the teaching situation, and the teaching material (Ernst-Slavit & Pratt, 2017). A study 

found that most of the English teacher's questions were still classified as comprehension questions, 

which confirmed this. As a result, all the teacher's questions transcribed in relation to the five 

cognitive levels do not fit into a single category when it comes to organizing questions in classroom 

interaction by level. The sole purpose of the level would be to elicit factual responses, identify 

information derived from interpreting meaning, and assess the student's comprehension (Ngadi, 2018). 

Even though, the information was gathered through an audio recording and transcription of a single 

English teacher's questions in a classroom. Data should be collected from five to twenty-five teachers 

(Good, Data, & Miller, 2000). As a result, more participants should take part in order to improve 

research findings. Another study was conducted, and the results revealed that most teacher questions 

were simple cognitively. This finding suggested that teachers questioning patterns in the classroom 

were unlikely to achieve the policymakers' dual goal of facilitating students' subject learning while 

also improving their English proficiency (Hu & Duan, 2018). Even though the study was conducted in 

20 subject classes, better results are unlikely due to a lack of objectivity and professionalism. Sundh 

(2017) conducted similar research and discovered that the teacher used five types of questions: 

comprehension checks, activity management questions, comprehension and task completion repair 

questions, and topic elaboration questions. Each question type was used to manage classroom 

activities at a specific time; however, the findings also show that when questions appear out of 

context, they can interfere with pedagogical focus and limit students' participation in class. Even 

though the study was small and based on a single recording. As a result, more information is required 

to draw more conclusions about the use of questions, the types of responses they elicit, and the 

relationship between question types and student learning and participation. Another limitation of the 

study was the lack of access to video recordings, which would have revealed information about eye-

gaze and other personified actions.  

 

 

When it comes to determining the best questioning pattern for teaching and learning English as a 

second or foreign language. Table 1 summarizes the benefits and drawbacks of the most popular and 

effective question types. 

 

Table 1: Analysis of common Question Types pros and cons 

 

Question type  Pros  Cons  

Display questions  People respond more quickly 

and easily in some situations. 

The response options provided 

by respondents can assist them 

in understanding the meaning of 

the question. 

It is easier to replicate. 

They allow the teacher to assess 

the learner’s prior knowledge 

and feelings. 

Participants with no previous knowledge 

or opinion are not allowed to respond. 

It is easy to become confused when there 

are numerous response options. 

People can become frustrated if the 

desired answer is unavailable or if they 

do not know the correct answer. 

It's possible that the distinctions between 

people's responses will become distorted. 

They force people to respond to complex 

issues in simplistic ways. 

learners are forced to make decisions 

they would not have made otherwise. 
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Referential 

questions  

They support an infinite number 

of responses. 

They allow respondents to 

provide additional information, 

qualify their responses, and 

clarify their responses. 

They allow for appropriate 

responses to complex problems. 

They stimulate creativity, self-

expression, and detail-oriented 

thinking. 

They reveal a respondent's logic, 

thought process, and frame of 

reference. 

Respondents are more relaxed 

because there are rarely any 

correct or incorrect answers. 

When it comes to answering questions, 

different people respond in varying 

degrees of detail. 

The responses may be difficult to 

compare or statistically analyse. 

learners who are well-spoken and well-

read have a competitive advantage. 

If the questions are too broad, some 

respondents may become disorganized. 

There is a greater need for more response 

time, forethought, and effort. 

Some learners may be intimidated by 

these questions. 

It takes a long time to finish the answers. 

Closed question  The ability of the respondent to 

communicate is not quite as 

important. 

Rapid response 

It is simpler to respond. 

 

Unable to obtain a comprehensive 

response. 

Incompetent at coming up with new 

ideas 

The answer may not fully reflect the 

respondent's attitude. 

The concepts hint at the correct answers. 

Probing Question Encourages students to think 

critically in the classroom. 

To ensure that you have a 

thorough understanding of the 

topic 

To learn about another person's 

thought process 

To help with brainstorming 

potential solutions 

It poses a threat to the respondents. 

Alternative question  Can test many pieces of content 

True-false questions can be used 

to evaluate a variety of learning 

outcomes. 

Grading is quick and easy. 

When properly built, can be 

extremely accurate in assessing 

student knowledge. 

 

It is difficult to distinguish between 

students who understand the lesson and 

those who do not. 

Students are encouraged to memorize 

information word for word. 

The ability of students to judge the truth 

or falsity of propositions related to a 

subject determines the extent to which 

they understand it. 

 

The questions listed above are the most common types of questions asked by English language 

teachers in classroom interactions to assess students' understanding of a topic of discussion. As a 

result, teachers are encouraged to carefully consider the benefits and drawbacks of the various 

question types and select one that best suits their students' level, competence, nature of the topic and 

background. Teachers are more likely to encourage students to participate actively in classroom 

discussions as a result. 

 

 

Challenges  
 

As previously stated, most of the works examined have some sort of implication in some way. The 

data may not provide us with enough and clear evidence because most of the studies only included one 

teacher as a participant. Similarly, many studies used only one data collection method, such as a 
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questionnaire, audio recording, observation, or interview, without considering the value of 

triangulating the various data collection methods for a work. So that the finding may accept validity 

and usefulness. Furthermore, regardless of class or level, the majority of the works were managed to 

complete, allowing readers to understand and be informed about the study's topics. Another strong 

implication of some of the works was that different teachers were used for different subjects, implying 

that better results are unlikely due to a lack of objectivity and professionalism. Questions are asked in 

accordance with the nature of the subject and topic being taught in the classroom. As a result, coming 

to a valid conclusion about this discovery will be critical. Because some topics accommodate specific 

types of questions while others do not. According to a study, not all types of questions are relevant for 

every topic in classroom interaction, which supports this claim. (Questions, Classroom, & Kunci, 

2002). 

 

 

Conclusion  
 

The purpose of teachers' classroom questions is to recognize and comprehend the students' level of 

understanding of what has been taught in the classroom, as well as to connect the actions to the 

participants. Because teachers' questions are found to be a type of better teaching and learning pattern. 

The goal of the questioning pattern used by English teachers is to improve learners' language 

competence and fluency while also connecting classroom activities. Teachers are expected to use 

modern questioning approaches rather than traditional questioning methods because they perform 

better at associating each event with a series of activities rather than a single activity and correctly 

predicting. Many researchers advocated for more techniques to address issues related to teachers' 

questioning patterns in English classes, such as reducing the dimensionality and complexity of 

multiple classroom activities. However, there is still room for advancement and the creation of a 

unified or better model for detecting a high-profile questioning pattern in the classroom setting. Given 

the preceding discussion, it is clear that most teachers need a better understanding of how to select and 

use questions in the classroom, taking into account a variety of factors such as the student's current 

level, background knowledge, level of competence, time constraints, and teacher-to-student ratio. 
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