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CHAPTER I

THE PROBLEM

.In keeping with the trond'in American education
to revise the surrioculum, Snglish teschers have been in-
terested in prepsring students to meet the demands of
our present society. Within the last thirty-five years
the teaching of English has shown signs of definite
progress, Hatrield1 hes surmised that the over-all trend
in the teaching of Bnglish may be expected to continue.

There has been more discussion about the teaching
- of grammar than sny other phuse of the Snglish ourrucu-
lum and although this subjeoct has besn oarefully studied,
there is still much controversy as to the place it should
osoupy in a tesching program. Quite frequently sush
Questions hnve been asked as :

l. Should grammar be included in our school
ourriculum? If so, what kind of grammar should be
taught ? <

2. How muoh grammer is needed for a child %o speak
and write ocorrectly the English language?

S+ Should grammar be tﬁrght soparately or in con=-

neoction with some other course ?

1. Re Hatfield, "Changes ian the Currioculum™, The Bul-
lotin of the National Association of Secondary SShool
rincipals, Fo - Pa. L




4, Does formal grammar have any value in promot-
ing correct spesoch habits?

S« Doos a knowledge o( grammar function in the
everyday life of a ohild?

These questions have been given mush study and
numerous answers have been given. Blaiadelll thinks for-
mal grammar should be taught in the junior high sshool be-
cause students cannot understand it before this time.
Fairleyz believes the study of formal grammar is almost
valueless so far us ths tesching of correot speech is oon-

cernsd. Shreve3

is of the opinion thut formal grammar has
no immediate transfer value as far as apolied grammar is
soncerned. Wilson® insists that grammar should be taught
in the high sochools but the methods used should be ochanged.
The various opinions given have had littls effeoct in
solidifying the opposing schools of grammar. At present
there ocontinues to be doubt in the minds of many teaohers
as to what should be included in a program of English gram-
mars The core of the whole problem lay in the opposition

to formal grammar which is defined by Moore® as "grammar

highly organized end taught as a strist soience, ohiesfly

l. Te Blaisdell, Ways to Tesch Bnglish, p. 212.
2. Edwin Fairley, he Question o ormal Grammar®,

BEduoutlional Administrution and Supervision, II (1916), p-181.
3. Fs Shreve, Psyoholo of the Temohing of En lish,p.l22.
4. Emma J. Wilson, '!En%! We ISoII-E Formal Gremmar?",

English Journal, VI (1917), p. 308.
*» s C. Moore, Minisum Course of Study, p. 178.




for its own sske or as a discipline of the mind." The
trend at presont is definitely toward teaching funotional
gremmar. The problem arises what should be included in

a proérnm of funoticnal grammare. Pooloy1 says, "there is
alnost complete agreement that something should be done
about grammar, but an almost fantastic disagreement as %o
what that something should be."

A group of persons who may be called functionalists
have attempted to free the teaching of grammar of traditions
which have been imposed upon it from its beginnings. They
believe the subjest is worthy of being retained in the
Bnglish currioulum, but they believe the methods of %tench~-
ing the subjeot should be in keeping with modern trends.
Within the last threes decades progress in the methods of
teaching heve been improved tremendously. 1In faot, the

perspective of the field has been broadensd. Hatfield?

has made the following observation:
We (toschers of Tnglish) have moved from the
academioc and bookish to the social and human,
from the esoteric to the everyday, from the
theoretical to the prastiocal, from prepara-
tion for madult living %o assistance in present

adolescont living. We seem %Yo be headed in
the right directions Leot's keep marsching.

The probleﬁ of this investigution may be stated thus:
To what extent is functional grammar taught in the four

yoar Nopyro acoredited high schools of Texas today?

s n.tfi.ld OB. cit. P 456.
2. Ibido, p: - 3




This question gives rise to the following subordi-
nate quostions:

l. Whet are the common errors made by high

schocl students of Texas?

2., Will a study of funotional gremmar assist

in the ocorrection of these errors?

3. If so, what should a program of funoctional

grammar include?

The writer believes a study of this kind is valuable
because it will focalize attention on the points of great-
st need in grammar. It will also eliminate waste of time
in the teashing program. The teacher who knows the major
types of orrors made by students san concentrate on the
correction of those errors. Since grammar has ceased to
be teught for the sake of grammar itself, any value it
may heave depends entirely upon 1ts effect on the written
and spoken language of the student.

The writer offers no proof that a knowleige of
funotional grammar will insure sorrect speech. Although
& number of studies have besn made whioh prove formal
grammer to be valusless, no studies have been made whioch
proved definitely the valus of funotional grammar in
preventing grammetiocal errors. It is tho belief of the
writer of this manusoript that a study of functional
greammar will tend to make a student consoious of errors

ho mekes and will make him put forth every effort to pre-



vent repesting the errors. If funoctional grammar achieves
this purpose, it will fully justify its inoclusion in the

secondary school currioculum.



CHAPTER II

SCOPE AND DEVELOPMENT OF THE PROBLEM

Bofore discussing the importance of functional gram-
mar, the writer thinks it appropriate to give some bsaok-
ground informastion on the history of the subjeot and its
importance in the secondary school ourriculum.

As far baok as history records grammar has been a :
school subject. It was taught in Athens during ths timev
"of Periocles, Aristotls and Plato. The grammar of that
period was muoh more inclusive than modern grammar because
it inoluded not only the foras of language but a study of
literature as well. Possibly the most important writer of
Roman edusat.on was Quintilian (35 A. D. = 95 A. D.). 1In

his Institutes of Oratory he praised grnimar 48 the founda-

tion study in the schools.

It was during the Middle Ages that srammar was most
highly estoemed. It was also during this per icd that it
resoched its highest degree of formalism. The language of
the church and court wes Latin; therofore, all studies
were in Latin: During this period edusstion was a form of
di:oiplin; with no desire to fit men to meet the needs of
their everyday lives. |

The most popular textbook at this time, which oon-

sisted of questions and answers, was written by Donatus



about 400s The popularity of this book is seen when the

length of time it wss used is noted - one thousand years.
That grammar wes considered an important subject 1is

expressed by Rhabanus Kaurusl, Archbishop of Mainz, who

comments,

sssee grammar is the source and feoundation of the
liberal arts. 1t should be taught in svery
Christian sohool since the art of writing and
speaking correctly is attained through it. How
could one understand the sense of the spoken word
or the meaning of letters and syllables, if one
had not learned this before from grammar? How
should one lesrn to know the articulation of
disoourse, the advantage of figuretive language,
the laws of word formation, and the correct forms
of words, if one had not familiarized himself
with the art of grammar?

The deocline in popularity of the grammar of Donatus
made it necessary to write a Latin grammar in England in
the 16th Centurys The author of ths first Latin greammar
written in Bnglish was William Lily« His book was called

Lily's Latin Grammar, or the Grammar of Henry VIII, 1512,

and it was as lmportant and popular to new English soholars
as Donatus's hed been prior to this time, In 1542 this
gramsar wes republished under the title of A4 _Short Jatra-
duofion to Grammar and as late as 1726 John Ward edited an
edition which was publishoed in England. Lily's book is
noteworthy beocause it broke the old system of Latin and
proved that Bnglish was a study of itself. It came to be

the ocenter of interest. 3r0l82 makes the following

l. Be As Cross, Fundamentals in Bnglish o 2534
2. Ibid. : —a— P



statement relative to Lily's book:

From that day forward Bmnglish gradusally, but

very slowly indeed, made its way to the front
as the language of schools and opened up for

the sohoolboy not only the literature of his

nstive tongue but in time the history, mathe-
matios, and science that are the core of the

liberal ocurricula of the modern school.

The first Bnglish grammar written in Bnglish, 1640,

was The EBnglish Grammar Mads by Ben Jonson for the benefit

of all strangers out of his observstion of the English

Language now spoken and in use. Although modelled after

Latin grammars the author did not attempt to invent
parallels in English to correspond to every item in Latin
as had besn done previously. This grammar treated the al-
phabet, parts of speech and syntax. Records reveal that
at no time was this book used in any school.

In the 18%th Century such persons as John Brightland,

publisher of A Grammar of the English Tongue in 1706,

Thomas Dilworth, author of A New Guide to the English

Tongue, 1740, and Bishop Robert Lowth, author of A Short

Introduction to Grammar, 1762, were quite popular. Granm=

mars were very much in demand in Bngland. Dilworth's book
was popular because it was three textbooks in one sand was
cheap. Th: textbook that gained most popularity was A Short

Introduction to English Grammar by Lowth. This book was the

first to treat solely of grammar. Perhaps fho most out-

standing writer of this centtury was Samuel Johnson.



Johnson was the first president of Kings Colle e
author of the first grammar written by an Ameriocan and

published in America. His book was called First Easy

Rudiments of Grammar, Applied to the Emglish Tongues The

author was interested in "promoting good literature in

1
Ameorion iises %

The first half of the 19th Century produced Lindley

Murreye. His first grammar, English Grammar, Adapted to

the Different Classes of Learners, was published in Ygrk,

England. Other writers of this century were: Calebd Bing-
ham, Samuel Kirkham, Bullion, Samuel S. Green, Goold Brown,

whose book, The Institutes of Grammar, Iothodioa!}y Ar-

renged, with Examples for Parsing, and False Syntax for

Correoting, was sought by all persons interested in gram-
mar. The book consistsd of 1070 pages of text with twenty
pages of introduction.

The grammars of John Brightland, Thomas Dilworth and
. Robert Lowth were sold in Amerioa befors the Revolutionary
War, beginning abeut 1750. The grammar of Samuel Johnson,
tlthough written and published in Amerioca in 1765, was not
used in the Aﬁerioan sochools until about 1775. In 1789
Boston authorized the teaohing of Bnglish Grammar and
Composition. .Batveen 1750 and 1775 approximately sixty

private schools hud begun to teaoh English Grammar.

I, 161d., p. 2590,
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These schools were most popular in the middle coloniess
around Philadelphia where Franklin's academy was well es~-
teemed.

According to Lymnn1 the teaching of grammar began
around 1750 in the middle colonies, led by Philadelphia.

1t was the core study of an English program designed %o
f£it students for pruotical life. Noteworthy persons in
this movement were Hugh Jones, the first American gram-
marian; William Waterland, the first teacher of grammar

in Amerioce; Benjamin Franklin, the projector of the model
Bnglish program, and Samuel Johnson, the first president
of Columbia and the first American to write a grammar pub-
lished in America. He was also the first ocollege official
to put Bnglish on the same level with the olassios in a
college currioulum. .

Until 1923 the methods of tesoning grammar were by
memorizing rules with the desire that they would be ap-
plied in speaking and uriting.' From 1823 to 1847 grammar
was taught by having every word in the sentence parsed
minutely. From 1847 to 1890 analysis in pn;t took the
place of elaborate parsinge During those yours Henry Bar-
nard snd Horace Mann led a movemont toward the induotive
teaching of language through oral and written practice

under guidance. The result of %this movement was that be~

1. Ibid.. p. 265
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tween 1895 and 1905 systematioc tesching of grammar was

plmos

Brown

state

%t abandoned.

The moethods of tesching grammar aro reflected by
,11823, who says,

In etymology and syntax, he (the pupil) should
be alternately exeroised in learning small
portions of his book, memorizing and then ap-
plying them in parsing, till the whole is
rendered familiar.

-

Another comment is made by Randz in the following

mesnt:

In the period of my boyhood we had strange notions

of the socience of grammar. We did not dream of
anything practical or appliocable to the langunge
we were using everyday till we had "been through"
the grammar several times und parsed several
months. Why? Beocauss we were presented at once
with a complete sat of definitions and rules
which might perplex a Murray or a Webster with-
out any development of principles, any illustra-
tions we could understand, any application of
words to obJjects they represent. Ve supposed
that the dogmas of our "gram books"™ were the
invention of lesarned men, ocurious contrivances
to carry the words of a sontensce through a cer-
tain operztion whioch we ocalled parsing, rather
for tho gratifiocation of curiosity than for

any praotical relief. The rule in grammar
would parse the word as the rule in arithmetioc
would "do the sum™ and "get the answer”.

From this baokground information can be seen the

progress made in teaching grammar over the centuries.

is deeply regretted thst a few teashers still use the

1t

mgthod of memorizing rules and parsing with no attompt to

make

them fit into the life of the ochild.

1.71b1d., p. 268.

2. Tbid

.
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This study is limited to the four year Negro high
schools of Texas which are on the list of accredited
schools relsasad b; the Stats Depaurtment of Education,
Austin, Texss for the school year 1946-1947.

In an attempt to determine %o what extent functional
grammar is taught in the high schools of Texas a single
method of investigation was used. This was a question-
naire whioh was sent to 115 of the Bnglish teachsrs of the
four year acoredited high schools of Texas, asking them to -

l. indicate the type of grammar taught and the

grade level; .

2. state which type was the more beneficial =~

functional or foraal;
3. observe the written and spoken Bnglish of
their students and list the errors made; and

4. bassd on the errors of students, sug est a
program of funotional grammar to meet their
needs.

of the 115 teachers sent questionnaires only fifty
replied. These errors have been olassified and will be
disoussed in Chapter VII.

From tho informsation given on the questionnaire it
was slso possible to determine what percent of the high
school instructors teash funstional and/br formal gram-

mar. The investigation will reveal that there is little
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uniformity along this line. Some teachers indicate that
grammar is taught during the entire high school period,

wheresas other instructors tesch grammar only two of the

four year high school period.

Based on the eorrors made by their students, teachers
woro asked to give a suggested program of study to meet the
nesds of their partioulsar students. These programs have
besn compiled into a suggested course of study of funstional
gramaar.

In an attempt to note the trend toward functional
grammer statoments of various individusls, committees and
associations who are interested in this field have besen

obtained.



CHAPTER III

OTHER RESEARCH STUDIES

The movement toward funotional grammar grew out of
a desire and determination to ebolish formal methods of
teuching this subject. The moethods of %tsaching which have
besn desoribed in the previous chapter were based on the
belief that a knowledze of formal grammar amocomplished the
following aims:

1. Disciplined the mind

2. Was an aid to literary interpretation

3. Heolped students write betier compositions

4, Prepared students for a study of foreign

languages

5. Provided knowledge of a desirable terminology

Sarly grammariens were not interested in what relation
gramnar had %o the everyday speech or writing habits of a
ohild. They were firm in their oconvistion that a study of.
gramaar fulfilled the aims mentioned above until studies
wore made to disoredit these contentions.

In 1906 Hoyt1 made a study to test the reliability of
the belief that grammar disoiplines the mind. ' He devised
three tests - one in grammar, one in composition, and one

in ability to interpret a poem:. These tests were sdminis-

le« Re L. Lyman, Summary of Investigatioans Relating to
Gramnar, Language, and Jomposition, p. Zl.
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tered to two hundred ninth grede pupils in Indianapolis.
Correlations for the tests were extremely low: between
grammar and composition, .18; botwesn grammar and inter-
pretation, +21; between interpretation and composition,
.28, The conslusion reached by Hoyt was thut thers is about
the same relationship existing between grammar and composi-
tion and grammer and interpretation that exists between any
two totally different subjeots, as grammar and geography.
Rnpeorl followsd the methods used by Hoyt with a group
of ninth gfndo pupils in Minneapolis and the results were
even lower correlations: bestween grammar and ocomposition,
+23; between grammar and interpretation, .10; between in-
terpretation and composition, .24. .
These investigstions were followsd by Brig;ltz exper-
iment which nttompted to determine the disciplinary value
of formal grammer. Tests were administered to two seventh
grades in the Horaoolnunn Schools of Teachers College,
Columbia, and to pupils in five Publid schools in Illinois.
These pupils wers taught formal grammar for three months
" and oomposition end language for three months. At the end
of the first three months whoen formal grammar was taught,

the formal grammar group mads an average score of 25.88

lungua;e group made an average soore of 44.76.

1. Ibid.
2. ToId.
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The language group also showed slight superiority over
the grammar group on all tests except in ability to see
likenesses and differenoces. .

Segal and Burrl gave a test in formal grammar and =
test in applied grammar to more than one thousand sopho-
more and Junior students in the senior high school in hong
Beach, California. The test inoludo; onovhundrod itoms.
Results of the tests were ocorrelated in 304 cases. A sum~
mary of soores for the two groups revealed that the soores
on the formel gremmar test deoroased while those on ap-
plied grammar tost inoroased. The fest proved that formal
grammar wes forgotton but thut language use was improved.
The conclusions were reoached thet (1) no more relationship
oxists batween the two forms of grammsr than there is on
the averags between any two of the hign school subjeots of
any curriculum and (2) formal grammar has no immediate
transfor valus so far as applied English gfnnnar is con-
serned.

William Aoke? made a statistical comparison of know-
ledge of certain phases of formal grammar, ability to-judgo
Sorrectness of a sentence, and ability to use English aus

revealed through compositions. Four grammar tests wero

le David Segal and Nora A. Barr, "Relationship of Achieve~-
ment in Formal Grammar and Achievement in Applied Grammar,"
dournal of ESducational Research, XIV (1926), pp.401-402.

. am Asker, oss nowledge of Formal Grammar
Funstion?, School and Sosiety, XVII (1922), p. 110.
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given to 294 freshmen in the University of Weshingtons

The relation between average scores in Baglish tests and
marks in composition and average marks in all sub jects
were determined. The author consluded that knowledge of
formal grammar influences ability to judgse the grammatical
sorrectness of a sentence and ability in English ocomposi-
tion only to a negligible dagree.

Harry Rivlinl had 227 teachers of English rate the
items of grammar according to the value of being funotional
and experts in the field rate the importansce of the iten.

A somparison of group opinions revealed a likeness of the
whole groups Items rated high on oae group wers rated
high on the other and items rated low by one group Wwers
rated low by the others

Stormzand and 0'Shea” desired to discover what
grammatical construstions are oonmbnly used by adults in
their written expressions., The study ravgalod the great-
est needs of the American people and the phases of grammar
that should be taught in gremmar courses. It revealed that
many grammatioal oonlfruotionl to whioh muoh attention is
given are almost ussless in the written expression of every-
day affairs and other oonitruotioni\that are important are

not emphasized. The study by Pease reached the same

conclusion.

le Rivlin, Punctional CGrammar, Columbia University Press.
2. Stormzand and O'Shes, How Muoh English Grammar?, p.9.




CHAPT®R IV

THE TREND TOWARD FUNCTIONAL GRAMMAR

The revolt against the teaching of formal graumar in
the schools which set in near the end of the 19%h Cen-
tury was a perfectly natural one. Grammar was the nucleus
of the school's currioculum and finally beocame th, mo st im-
portant subjeot in the course of study, being considered
the maestar of all subjsots from 1775 to 1785. As has been
stated previously a program of grammar oonsisted of slavish
memorizations end recitation of rules. .Studonts were
forced to parse and analyze long sentences with no attempt
on the purt of the temocher to show the relaticnship of f%the
lessons learned with written and oral problems. The idea
thet grammar had any valus or funotion in correcting speech
habits was unknown. In fact, the subject was so inaelusive
that its real value was losi. Yoore comments {that grammar
demanded much and gave little.

Excorpts from a few of the textbooks of this period
will give a olear pioture of the inclusivensss and atti-
tude regarding this subject.

Grammar then is the Art of teaching the true

Sound and writing of Letters; the Distinotion

of Words and their Construction in sentences;

called: Ortheopy, Orthography, Analogy, Sya-

tax. Grammar is the Art of expressing the

Relation of Words in Construction, with due

Quantity in Speaking and Orthography in VWriting.
Hence, it is,that a Grammar of whatever
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language, shows the Art of Speaking and
Writing that Langua e well., What does the
English Grammar tesoch? The English Gremmar
teoaches us to speak and write the English
Lan}ucgo rightly. How many parts has Gram-
mar? Grammar has four parts: Qrtho;rnpb;,
Prosody, Etymology and Syntax.

Grammar is the art which instruots us in the
right use of Language. The English Grammar
is a system of rules for speaking and writing
the English langunge with propriety.?

Grammar is the art of speaking and writing a
language properly. Propriety of language oon-
sists in 1its conformity to the sustoms of the
nation in general and espeoially of its

approved speakers and writers. For this reason,
many words not agreesble to mnalogy, when es~
tablished by suoch authority, must be accounted
proper. Grammar troats of letters, syllables,
words and seontences,®

Grammar is the art of expressing the Relation
of Things in Construction; with due Accent
in Speaking and Orthogrephy in Weiting, ac-

sording to the oustoms of these whose languaye
wo learn.

The idea of correoctness carried over in the 19%h Cen-
tury, although attemptes wer: made to introduce soientifie
information based on the opinions of linguistioc scholars.
Two of the most ardent supporters of formal grammar during
this century were Lindley Murray and Goold Brown, authors
of two of %the most popular textbooks of that time. These

books followed very closely t%o Latin pattern. The con~-

l¢ Fo Bs CGruen, Bnglish Grammar in American Biih
Sohools Sinse 1900, 5 3T:

T 2. 1bid,
3. Tbid.
4. To1d,
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on of grammar as expressed in textbooks published
to 1850 was aoccepted up to 1900, although ochanges

een made in the method of teaching. Lyman! sum-

es tho general thought of this period when he says:

This in a nutshell is the philosophy of grammar
from Lily to almost 1900, Grammar is the

art of speaking and writing the EBnglish
language; the ohild learns to spsak by get-
ting first the elements. A constant process
of dividing wholes into parts, even to the
letters as a starting point, is the natural
and the logical method for tsachers who will
start their pupils rightly. As written and
spoken lenguage is acocomplished by the put-
ting together of parts, so the taking of them
apart is theo initial step of the learning
process. Parsing and ocorreoting involve this
extremely analytical philosophy. Therefore,
they are the best methods of learning.

The following statements substantiate the quotation

given above.

Grammar is the art of speaking and writing
any leanguage with propriety, being conform-
able to oertauin rules, founded on usuge and
custon.

Grammar is a system of rules and observations
drawn from the common speech of mankind in
their several languages; and it teaches us to
speak and pronounce, to spell and write with
propristy and exactness, according to the ous-
toms of those in every nation, who were sup-

posed_to speak and write their own language
belt.5

American English Grammar temches the science
of spenking and writing with propriety, the
English language adapted in the United States.%

1.
2.
3.
4.

Ibid

p. 42.
I51d
1514
ERAE

3
F ] p. 45.

» p. 48.
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Grammar teaches us to express and communiocate

our thoughts, either in speaking and 'riting,

with strict propriety.!

Grammar, when applied to practice, is also

oonsidered as an art; and, in this point of

view, it is defined to be the art of spoak-

ing snd writing correctly.Z?

Cremnar does not at all make rules and laws for

language; it only reports the facts of good

language, and in an orderly way, so that they

may be eansily referrad to or learned, by any~-

one who has occasion to do S04

Although some progress was made in presenting the
socience of gremmar, formal grammar still dominated the
textbooks and classrooms in the early part of the 19th
Cantury. The authors still followed thas authors of the
18th Century. During the latter part of this century,
however, it is interesting to note that ideas of pro-
moters of formal grammar were ohallenged by grammarians
who were well trained in scientific grammar. Grammar
sontinued to be a body of fixed rules whioh were estab-
lished by nature or ocustom as a guids to sorrest speech
until toachers began to question the usefulness of the
method of teaching used end assorted that the sub ject
served no value in the ourriszulum.

This action grew out of tho influence of Horace Mann

and George Barnard who advocated teashing induoctively.

l. Ibid.,
4 fBIa., Pe 49.
Se m-, P 54.
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"From 1895 to 1900 grammar was almost thoroughly disored-
ited., The result of this movement was a reform in methods
of instruotion, but the tranditional concept remained
prectically the same. MWMany of the textbooks changed a
word in a definition, emphasis shifted from parsing to
analyzing and diagramuning and from memorization to
somposition,

When formal grammar was displmced by induoctive teach~-
ing of speaking and writing through practice, it was folt
that someth . ng valuable was missing. A need for grummar
was deeply felt; hence, it gradually q;mo back into the
schools after muoh discussion,

Progress in this century was little but it was im-
portant because the modern methods of teaching whioh were
introduced were used to a small extent. With the ooming
of the twentisth century formal grammar was to feel its
deepest oriticisms and finally beoome almost an obsolete
subjeot. Grammar of the present day has emancipated Eng-
lish from Latin methods and its oontent has been reduced
%o include only those portions whioh are useful and
praotical,

The $rond toward funotional gramuar has besn mors
definite since 19135, This was the vyear that the Committee

of Ton ondorsed the movement. It wis in this yeer also

that the Netional Council of Teachers of English through
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the Committee on the Articulation of the Blementary
Course in Bnglish with the course in English in High
Schools made this significant statement:

Too mush is asked for in the way of analytio
gremmare.e.ss The time devouring demands of
formal Bnglish gramaar are outrageous; the
results on languusge interpretation and
language use are pracstioally nils, The elemen~
tary school should sharply delimit the term
"grammar” as applying to analytic, formal

¢ gramsar = the grammar that encumbers absorp-
tive little minds with useless terminology =~
and emphasize grammar in the sense of ocorrect
use, the faots to be drilled on as use and
not to be terminologiszed.

This committee stated furthor that grammar was an
oducntional bug-a=-boo, exsiting terror when the word was
oalled., It recommended that an attaock should be launched
to refute this bellef and it desired o be one of the first
groups to "tuke a hand at the rope to pull down this
heathen idol."

In 1914 the Committeo on English in the Country
Sohools recommended:

esvess that the tine heretofore devoted to

spelling, formal grammar, and formal reading be

materially lessened .... and that grammar be

not taught as a separate study but gorrol.tod

with language and composition work.

The report of The Association of High Sohool Teachers

Ts "Report ol the Committes on the AFtioulatiss o )
Elementary Course in English with the Course in Baglish in
the High School," Snglish Journal, III (1914), pp.307-308.,

2. 'Ro?ort of the Committese on Bnglish in the Country

Schools™ (National Council of Teschers of Bpglish nnglinh
Journal, IV (1915), p.45. ” g
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of English of ¥ew York City, 1914, issued a leaflet which
stated that technisul grammar received the greater part
of the time for Bmnglish in the seventh and eighth grades,
although it was not, as a rule, olosely reclated %o
training in expression,

In 1915 The Virginia English Toachers Association
adopted resolutions drawn up by & joint committee of that
assoociation and the Modern Language and the Classiocal
Associations of Virginia, The resolution =

ssss rocommended the teashing of only

sentence speech, essentials of grammar in-

oidentally, with muoh practice in oral and

written ocomposition in the grades, the

teaohing of EBnglish grammar in oonnogtion

with the grammar of other languages.

In 1916 the National Assoolation of Teachers of EBng-
lish of New York oppossd the Regents examination in gran-
mar, which is a prerequisite to gr;duation from the state's
high schools, It favored, however, retention of the re-
quirement for those training to be Bnglish teachers,

The Joint Committee on the Reorjanization of Bnglish,
1917, omphusized funotional grammar and a ocorrelation of
gramunar and composition,

Gramuar and rhetoric are regarded in this rsport

as the theoretiocsl side of correct and effective

expression in speech and writing, Both should
find their meaning throughout the course in

ls Gruen, Op. Cit., p.84.
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torms of the actual compositional aotivities
of the pupils. This implies that theoreti-
oal prineiples shall be formulated in large
measures by the pupils themselves, and that
the wvalue of thenm shall appear in conneoction
with the projects upon whioch the pupils are
engageds In other words, exercises are no%®
to be devised for the sake of exemplifying
prinoiples, but principles are %o be sei:zed
upon beocause they enable greater sucocess in
sommunication. Needless to say, such a view
narrows immensely the range of grammatioal
and rhetoriocal topios whioch it seems worth-
while to inolude in the oourse of 'tudy.l

The Preliminary Report of the Grammar Subocommittee
of the Committee on Boonomy of Time (National Counoil
of Tesachers of EBnglish), 1919, acoepted the emphasis
on functional gremmar and made the following comment:

The greatest contribution which grammar study

can make is to the mastery of the sentence;

to unfailing reoognition of the sentence unit

in speech and writing, and to power of build-

ing olear, vigorous, and varied sentences and

of interpreting niceties of syntax.* y

The Commission on Junior High School English (Depart-
ment of Superintendence Commission on the Curriculum),
1927, recommended that grammer should be taught not as an
end in itself but as an aid to composition,

The Report on a Minimum Grammar by a Committee of the

Wisconsin Teachers Association not only limited grammar

to funotional grammar, but restriocted it to suoh grammar

l. Reorgenization of English in Secondary Schools,
United States Bursau ol Publioations, Su[Io*!n of 1017,
No. 3. Pe 34.

2. "Report of the Committee on Eoconomy of Time",

Preliminary Report of the Grammar Subocommittes English
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as funoctions in the mastery of sentences.

sese It should therefore be the first and
ohief purpose of this report to present

the topios of organized grammar study whish
sontribute to sentence mMastery in the large
sense, and suggest when they should be pre-
sented,

ls "Report of a Mini
Wisoonsin English r.‘ch::: Gramaar by a Committes of the

XXV (1928), p. 214, Association™, Bnglish Journal,

-
5



CHAPTER V

DEFINITIONS OF FUNCTIONAL GRAMMAR

What is functional grammér? This gQquestion is often
asked whon ths term functional grammar is used. ¥Nany per=
sons have given definitions, but thers is still doubt ian
the minds of many people as to the authenticity of those
definitions. The ides expressed by Dora V. Smith) is that
nobody knows what grammar is funotional. This statement
wes made after Miss Smith made a survey of 22 Jjunior and 22
senior high schools to determine the amount of granmar
which is functional. An analysis of the grammar content
in those schools showed that tho ocourses wvaried from 45 %0
149 items. Saucier® says that supporters of formel gram-
mar, in an attompt to retain the subject in the e lementary
school, call the subject "funocticnal gremcar™, This state-
ment cannot be accepted as true because a study of the
two schools of thought will show clearly that funotional
and formal grammar are the antithesis of each other in aim,
soope and methods of presentation. Numerous definitions
have been given for funotional gremmar. rnr.too nany %o
attempt a detailed list. It is the hope of the writer that

tho few oited herein are sufficient to give the reader a

l. Smith, Instruotion in Bnglish, p. 35.

2. W. A+ Sauclior, Theory and Practice in the Blementary
School, p. 227,

-
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fairly definite oconcept of the term.

Concerning funoctional grammar, Eonroe1 makes this

statement:

Scientific grammar has attempted to approach
the subject from the inductive viswpoint,
studying individual forms of speech in rela-
tion to their correspending moments of mental
activity, rather than in relation to any
supposed permanent charscteristics of mind.
Conditions are always cshanging; thus grammar,
to be funotional must apply to the needs of
the time and cannot be stationery.

Cross? gives the following definition:

When we uss the term "funotional English
grammar”™, we mean those observed facts in
the Bnglish language which have a funotion,
an office, a work to do in directing toward
the standard or literary use or spoken use
of the langumsge by the large number of
cultured men and women who use as a medium
of thought exohzn e the code whisch we call
the Bnglish language.

Professor Ryan3 touches upon one of the most funda~-

\

~mental aspects of functional grammar when he states:

It is practice not theory; the ability to do,
not simply %o know. The true grammarian is not
he who makes rulss, but he who, from the usage
of pecple, discovers the laws of common speech
with a view of imparting a knowledge of cor~
root expression. All selections of words and
rules that do not tend to this end are useless.

The definition given by Lyman% is similar to the one

given by Ryan. To him functional grammar is that process

l. Paul Monroe, "English Grammar™, A Cyclopedia of
Education, III (1933), p. 134.

+ Cross, Principles of Secondary Bduocation, p. 434.

3. E. Ryan, The Teseohing ol Bnglish in Colle @, Report
of the Commission of Bducation, No. I (L002), pPp. 923-924.
4. Lyman, Op. Cit., p. 24.
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which proceeds from practice to thgorio. and rules.

The question whioch naturally arises after definitions
of functional grammar have besn given is what mothodl
should be employed in tenching the subjeot. Unlike the
methods used in formal grammar, it is sometimes recommended
thet functional grammar be teught inoidentally. Saucier!
advooates this method because he believes usage, or the
real oral and written expression of boys und girls should
determine the items of graumar and tho method of teasching
them. ZEnma J. Wilsonzatrongly opposes the idea of funotiqntl
torching il it memns inocidental, occasional end haphazard
methods of tesching.

Cross’ says that funotional grammar should be taught
through praotice and lpouking, the tescher giving reasons
for corrections when thay are made. ’

Whon modernists spesk of funcstional grammar Joseph H.
T;ylor4says,

They mesn usually, I think, that they would

teanch only that pert of grammar whioh is

nesded by pupils to correct their own errors

of speech and to guide their own construc-
tion,

1. Snuolor, Ope. Cit. « 227-228
2. Wilson, o'@‘EI%T;'sgp
3. Cross, ‘fgz-yﬁibtiongl Toaching of English Grammar,®
The English Journal, IV (1915), p. 654.
« Taylor, "Functional Grammar”, Sohool and Sosciety,

XIII (1921), p. 550.
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The National Joint Committse on the Reorganization
of Bnglish in Secondary Schools' made the following state~
ment:

A sane ettitude toward the tsaching of grammar
would seem toc be to find out what parts and
aspects of the subjest have mctual valuss to
the children in enabling them to improve their
speaking, reading and writing, %o teach these
parts sccording to soiontific methods and to
ignore jany and all portions of the conventional
school ‘greummar that fall outside these sate-
gorieses 1In gensral, the grammar worth tessh-
ing is the grammar of use = function in the
sentencs - and the grammsr to be passed over is
the gremmar of olsssification.

ls James Fleming Hosie, Chairman,

Reorganization of
English in Secondary Schools, U. S. Bureau ol Eduoation,
» 0.

ey N » Government Printing O0ffice, Washington,



CHAPTER VI
THE STATUS OF FUNCTIONAL GRANMMAR IN FIPTY
NEGRO HIGH SCHOOLS OF TEXAS

The ourriocula of all public high schools of Texas
include English as a requirement for graduation. This
four year period is devoted to the tesching of grammear
and literature.

Dat: obtained from questionnaires ussd in this study
revesl quite a varisnce in the time devoted to grammar.
Twenty~four schools indicated thsat grammar is taught from
the ninth to the twelfth grades. This is an irregularity
whioh is found in the large urban high“schools, as well as
in the rural schools. It might be that instruction in
prammer is given along with other courses. Since the
writer had no way of knowing this, she assumed that gram-
mar is taught exolusively in the grades indioated. Six
persons indionted that grammar was taught in the tenth
grade only; six indicated that gremmar was taught in the
eleventh grade only =nd seven persons tesch this sub jeot

in the twelfth grade only.

A study of Table I will reveal the fact that fifty
two porcent of the teachers who partiocipated in this study
teaoh functional grammar and six percent teash formal

gramnar. Thirty-six percent of the toachers combine the
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two typess These persons believe that it is necessary

to know the fundamentals of grammar bafore funotional
senters of expression gan be understood. This practice
is a good one provided the teacher does not spend too
much time on the fundamentels and negleot the funstional
part. 1t is, therefore, necessary for the teacher to
know exaotly how muoch of his time will be spent on funda-
montals before applying them to everyday use.

TABLE 1

TYPES OF GRAMMAR TAUGHT IN 60 NEGRO
HIGH SCHOOLS OF TEXAS

- —————————————f————————
Kind Number Percent
Functional 26 52
Combination of two
types 18 36
Formal 3 6
No reply 3 6

Funotional grammar is recommended for study in the
secondary sohool because of its value to the student.
This recommendation hses been aoccepted by Bnglish teachers
of Texas. Table II indicates olearly that 78 percent
of the teachers have found functional grammar the more
benefiocial to the student. It is important to note

that while 36 peroent of the teachers indicated that



thoy toach funotional and formal grammar as a combined
sourse, only 4 perbont bolieve this method is the more
benefioial to tho student. Mo teacher thought formal

grammar was the more bencfiscial.

The information given in Teble II is further ovi-
dence thet the English teachers of Texas are gradually
abandoning traditional phases of grammar content. In the
suggested courses of study mood was mentioned only once.

TABLE II

MOST BENEFICIAL TYPE OF GRAMMAR AS INDICATED
BY ENGLISH TEACHERS IN 50 NEGRO
HIGH SCHOOLS

Kind Number Percent
Functional 39 78
Undeocided 9 18
Combination of two types 2 4
Formal 0 0

The once stressed classification of adjectives into
pronominal, limiting and interrogative was not mentioned.
Diagramming was mentioned in only thres instances. The
olassificaticn of nouns us abstraot and concrete did not
appear in any ocourse of study. None of the teachers in-
6luded parsing as one of the essentials of grammar. The
traditional conjugation of verbs was recommended in only

five instances. The classification of adverts into ad-
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verbs of manner, dogroo and conocession is rapidly dis-
appearing. WNo mention was made of vooautive and dative
canses, adjunot acousstive and reteined objeot.

0f the reasons given for teaching funotional grammar
the one whioh oocurrsd most frequently was that the sub-
jeat is practical and less ocomplicated. The second reason
given most frequently was that funotional grammar fits a
student to meet his everyday needs in spesking and writing.
One person said the teaching of funotional grammar strosses
the idens that there is no "Sunday"™ grammar. Correct speech
habits should be strived for everyday. Other comments
given for teaching funotional grammar are:

le Funotional grammar is easily understood by
students who are below the average.

2+ 1t oarries with it a deeper sense of meaning.
Functional grammar deals with the forms of words and their
relation to each other.

8. Things drilled and taught in isolation tend %o
remain as asuch,.

4. The correctness of anything beocomes a reality
through use.

5« Most people do not go to oollege; therefore, they

need grammar in order to learn to write snd spesk sorrectly

on their jobs,
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6. Funoctional grammar acquaints the students with
the common errors made in everyday life and offers ohances
for ocorreotion.

7. Functional grammar enables a child to find his
errors and attempt to correct the same.

8. It treats of immediate problems whioh is necessary
before abstract material is presonted.

9, Functional grammar is interesting to the olass.



CHAPTER VII
A STUDY OF BRROXS MADE BY STUDENTS IN 50
NEGRO HIGH SCHOOLS OF TEXAS

There have been a number of investigations in the 4
fis1ld of Bnglish whioh attempted to ascertain the types
of errors made by pupils in writing and speaking« The main
purpose of these investigations was to determine the common
errors and from these errors derive the minimum essentials
for a core currisulum in language-grammar. It is the be~
lief of teachers of funotional gremmar that the frequenocy
of various errors has a direot bearing on the relative
emount of drill that should be given on different items
of instruction.

There have been several studies of errors made at
verious times. These msy be classified into three headings:
(1) most frequent errors in children's speech, (2) studies
of the most persistent errors in oral Bnglish, and (3)
studios of the seriousness of errors of oral Bnglish. The
most extensive investigation of the errors of children was
mads by Charters and Niller in Kansas City, Missouri in
1915. Toachers in the elementury sochools noted the errors
of their students for one week. The errors were reported
to and olassified by Charters and Miller. Under the |
direotion of Charters, similar studies were made in five

other cities: Bonham, Texas, Columbia, Missouri, Detroit,
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Miochigan, Pittsburg, Pennsylvania and Hibbling, Minnesota.

Other similar studies made whioch reported the same
goneral order of frequency are: the Connersville Study by
Wilson, the Bose Study reported by Meed, the Cinsinaati
study by Sears and Diebel, the Indianapolis Study by David
and the Port Arthur Study by Power.

The method of colleocting errors most frequently used
is the one wherein teachers observe the written and oral
errors of their students and record ths same. In the other
method, the investigator notes and records errors himself.
This is not done as often as the first method, however,

Although Lynnnl states,

No other technique of investigation reported in

this monograph is as loose, inacourate, and

unreliebls as the teochnigques employed in "ocol-

lesting" errors in oral English,
the writer is in complets agreement with Cross? who says,

Functional teaching ... means a search for the

pupils' habitual errors and then a systematio

and logical organization of the grammar facts

that are needed eccess
Henry Hnrap3 says, "tho most important task of the teacher
of funotional grammar is to have a complete ocollection of
sommon mistakes."

This study follows the mothod of collesting errors that

is most frequently used. Teachers of EBnglish of the four

1, Lynan, 020 cito. Pe 131,
2. Crols, opo 3 Po 653. g
3. Harap, "Funotional Grammar"™ Bnglish Journal, XIII
(1921). Pe ;40 , >
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yoar accredited high schools were askod to obsarve for
ten days the errors made by their students in writing and
spoaking and ¥o list them. In the event a porscn had been
in the teaching profession for quite sometime and knew the
common errors made by his students, he was asked to list
those errors on the basis of his observation and experience.
’ 0f the fifty persons who returned the gquestionnaire,
only thirty-eight listed speocifie errors. Four hundred
and sixty-seven errors were liltoé, but a careful cheok
revealed that throe statements whioh were labelled erroneous
were ocorreot. All figures tabulated are based, therefore,
on a total of 464 errors. Table IIl1 shows the distribution
of errors made. It is interesting to note that thas data
sompares favorably with results of other studies.

The persons who failed %o list speocific errors stated
genoral types of mistakes made by their students. These
statenments, 24 percent of the total, are oclassified as
follows in order of frequenay of mention:

1. Improper use of proﬁbunl

2. Poor sentence strusture

3. Disagrsement of subjeot ;ﬁd verb

4. Incorreot use of auxiliary verbs

S. Brrors in punoctuation
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Other errors mentibned only once or twice were:
double subjoots, double negatives, poor spelling, inoor-
rect comparisons of sdjeotives and adverbs, misplaoced
modifiers, dongling participles and gerunds and poor enun=-
cistion.

On ell studies of errors made by students in their
oral and written BEnglish, 40 to 60 percent of them are

made in the incorrect use of the verbs. Raesults of this

TABLE IIIX

DISTRIBUTION OF SRRORS MADE BY STUDINTS
IN 50 HIGH SCHOOLS OF TEXiS

W—

Kind Number Percent
Verbs 2556 66
Pronunciation 72 15.5
Pronouns 56 12
Adverbs 20 4.3
Double subjects 15 3.2
tdjectives 12 2.6
Prepositions 11 2.4
Kiscellaneous errors 23 53

study are quite in line with previous studies becauso the
peroentage of errors made in the use of the verdb is 55.
Table 1V shows the types of errors made in using verbs
and the number of each type of error.

The first item mentioned in the above table is not

limited to written language, but this error is made fre-



quently in orael conversstions The perosntage of errors
in this phase of Bnglish indioates the speocial drill and
sttoention that is necessary¢ Most of the mistakes oocur
in the use of the various forms of the verdb "to be":
Students persist in using "is” with the pronouns "I", "we",
*vou™, and "they"™ in sentences, such ass

l¢ You is my Drother.

2 They is not here.

3. 1 or we 1s ready.

TABLE IV
TYPES OF BERRORS MADE IN THE USE OF VERBS

i ———

Iyps of Brror Number| Percent
Failure of verb to agree
with subjeot 86 33.3
Mistakes in prineipal psrts 81 31.8
Wrong use of verbd or
auxiliary 49 19.2
Confusion of tenses 40 1647

This error is also ocommon when compound subjocts are
useds
ls Mary and I i3 goings
2. You and I js good friend;.

Another type of error made is the use of "was™ with

"you".
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l. Where was you yesterday?
2. If 1 Was you ese
A grsat number of errors is made in the use of “"have"
for "has". About one~hslf of the errors were made in this
manner.
l. He have my hat.

2. She have it.

3. The bell have rung.

There ure a few instances where "has"™ is used instead
of "have", but the teucher will find this one of her
minor errors.

Another troublesome verb is "do" in all of its forms.
There wer: more errors made in it than all other verbs with
the exception of the verd "to bde". Common mistakes are
found in the use of "do not"™ for "doess not"™.

l. He don't want it.
2. She don't think so.
The past participle of the verb is very often used
instsad of the word "have". |
l. I dons turned it in.
2. She done wrote.
3. 1 done broke by pencil.
There seems to be little knowledge of how to use "dia"

sorrestly. There are more errors in the present tense and
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past participle because 314" seems to be used very little.
"Done" is used instend of the past tonse of the verb ®"do".
1. I dens.
2. She done it.

The use of "ain't"™ for "have” or "has" appeared on
practioally every list of errors submitted. The status of
this word is not exaotly known by the writer. 1t is some-
times roferred to as "convenionit™ usage. In the study made
by Wilson to determine the heinousnoss of 20 most frequent
grammatical errors found in oral gaglish of achool ohildren;
%ain't"was sesond on the list. In the study of errors made
in Pitisburg by Charters, the teachers listed "ain't"® as an
error but stated it w:s not as serious as 1t was frequent.
The use of this word ranks third on the list of ;rrora made
by high school students of Texas.

Mistakes in the use of principal parts of verbs ocon-
stitute 29 peroent of the errors made in the uss of this
part of spesch. As was Seen in the uss of "done™ for the
past tense, this is true in other verbs also. Frequent
errors occur also in the use of the past participle without
an suxiliary verb.

1. I seen him do it.
2. He %taken my book.
Other verbs which are often used incorrectly are:

"hung® for “hanged", "hung® for "hang", “"throwed" for
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"threw", "broke™ for "broken" and "busted®™ for "burst”.
Errors included in item four under Table IV are the
use of "lie" for "lay®™, "sit" for "set", "may" for "oan",
"shall® for "will™ and "got"™ for "have®™: The use of the
trﬁng auxiliary verd has been noted previously, as
ls The bell have rungs
2. They has done 1t.

TABLE V
TYPES OF BRRORS MADE IN THE USE OF PRONOUNS

\

Types of Errors Bumber |[Percent
¥rong form of pronoun in

nominative osase 34 6047
Wrong form of pronoun

after preposition 14 25.0
Failure of pronoun to agres ;

with sntsoedent & 1443

The pronoun was the seocond item listed in the tuble
of errors. A review of other studies made will reveal the
fact thet this part of speech is usually ranked among the
top sources of error. The above table shows the distribu-
%tion of errorse.

In the first item the errors appearing most frequently
are the use of "him snd I", "she and him™ and the placing

of the pronoun first.
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l. Him snd I will work today.

2. She und him are friends.

3+ 1 and Mary will go.

The correct pronoun used after a preposition or a verd
also causes much confusion.

1. This is between you and I.
2. My letter is from she.

The agreement of the pronoun and its antecedent is qnito
often difficult for students to understand. However, accord-
ing to data in this study is has oeased to be the cause of
a great number of errors. This is obvious by the faot that
it oconstituted only 13 percent of the total errors made.

Other types of errors listed in Table III are noted
below in the order of their rank.

I. Mistakes in the use of adverbs

ls Use of double negatives. 1 ocouldn't hardly ...
1 Jon't have no

2, Use f"well"for"good?! She sings good.
BT ' in comparisons. She loocks more bettor

the uss of double subjects

3 use of adjectives

ls Wrong use of superlative degres. She has the
beautifulest pisture.

2. Use ol "thom'Tor "these." Them boys
3. Wrong use of "their "and "theres There hats are red.
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IV, Mistakes in prepositions

l. Use of "of" for "have". 1 should of tried.

2. BEnding sentence with "at". Where Y@ it at?

3. Use of superfluous preposition. I saw him
Jump off of -

V. Miscellansous errors

le Use of wrong conjunction. The reason was
beoause

2. omission of apostrophe. This is Marye hat.

3. Failure %to distinguish between "iT¥s™ and "“it's",
It's morning. Put the chair in 1ts place.

4., Exoessive words. This here dress is mine.

6. Inoorrect spelling of sUch words as: beliave,
receive, separate, two, to, too.

6. Improper punctustion. Mary said come here.

7. Failure %to use capital letters at beginning
of sentence. ruth ocame home.

8. Failure to capltalize proper names. lake erie,
lake miochigan, lake huron.

9. Poor sentence structure. We had ocught to be
proud of our sshool.

A glimpse at Table III will reveal the fact that the
second largest number of errors reported was in the mis-
pronundistion of wo rds used in the daily conversations of
high school students. Hany of the errors discussed pre~
viously are made in oral and written speech, but the ones
under consideration at this time are ssldom seen in writing.

One of the wmain oceuses of the persistence of errors
in pronunciation is the poor environment from which the
majority of high sohool students come each day and to whieh
they roturn after the school hour. Because the parents and
people of the comaunity, as a whole, have had very littls
contaet with the school, they speak a different language

from that which is taught by the sohools. This faulty
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habit of speech has become & part of the child when he
enters the public schools and extensive drills and prastioce
are nesded to correot it. .

All the errors made in speeking cannot, however, be
blamed on home and environmental factors. MNany of them
are due to mere laziness on the purt'or the individual.
The ease with whioh "hafto", "outa®, "cantcha™ and other
words may be said makes it rather diffiocult for the lasy
person to pronounce these words and phrases ocorrectly.
Errors listed by high school teachers wers: "gimme"™ for
"eive me"™, "fitoha" for "fit you", ®git® for "get, “die"*
for "this"™, "dat®™ for "that™, "libery™ for "library®™,
*wuz" for "was®, "keotoh"™ for "eatoh"™, "gonaa"™ for “going
to", "ooms 'ere"™ for “oome hsre®, "did ju®™ for "did you",
"purt ner"™ for nearly and many others.

The "or"™ habit wss mentioned frequently by teachers.
This is o fault whioh is used by adults, as well as stu-
dents and little is done to sorrect it. Sinsce the habit is
80 deoply embedded, constant and vigorous drill will be
required over an extended period of time to correot it.

If someone inquired of the value of ocollecting errors
the writer would say Qono unless something was done %o
eliminute them. The purpose of the teacher who collects

errors made by students should be, in the firset place, to
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acquaint himself thoroughly with the areas of errors and,
in the second place, attempt to make students conscious
of these errors. This should not be the end of the
projects Motivation is needed in getting the student to
see the need for correct speeoh hubits and direct him

in aoquiring them. The teacher should study errors dare-
fully in an effort to determine %the ones which will be
most diffioult to ereadicate. Some errors will require
individual instruction but others may be ocorrected through
group instruction. The wise teacher will sesk methods of
terching correoct speech whioh will insure the greatust

results to her students.



CHAPTER VIII

A SUGCESTED COURSE OF STUDY FOR FUNCTIONAL GRAMMAR

Henry B:rnpl in his artiocle on funoctional grammear
says, "a courss of study in functional grammsar should have
g8 its aim the improvement of the pupils' speeoch.”

In order %to give this aim direotion, it is necessary for
the teacher to know the areas whioh are in need of improve-
ment. Cross? says the first step in the teaching of
funoctionsal grammar is a systematic search for habitual
orrors made by students and from them set up thoe minimum
essonti-1ls. This prnotice is sometimos oriticized beocause
the term is too loosely applied. Smith says,

veee Mminimum essentials is the term loosely

used to indicate anything from an absolute

minimum of skills to be mastered 100 percent

for passing to a list of materials, literary

classiocs included, to which every pupil must

be exposed at some time.

In this study the term "minimum essentials"™ means those
items of grammar necessary to correct the errors made by
high school students of Texas. These minimum requirements
are derived from a study of the errors made and recommenda-

tions of tesshers whe suggested the topics necessary to

correct the errors made by thelir students.

b = ﬁr‘p a - ﬂi%o Pe 74.
5 croos: EET'EIF.: p. 653

- 30 slith. 20 : L 3 p. 41.
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The course of study as suggested by the teachers who
participated in this study covers a wide area of material,
ranging from instrustion in prdotic;l conversation to social
bshavior.

On a whole, the teachers of Texts are conscious of the
movement to integrate the teashing of Bnglish with other
areas ol lesrning. Crammar should not be an isolated sub-
jeot but should de taught along with suoh topics as the
use of the library, how to condust a olub meeting and
oral expression of any kind.

Based on the errors made by high sschool students of
Texus, the tenchers recommended the following course of
study:

I. The s.ntenoce

A. Concept and oconstruction of
Bs Kinds
C. Essontial parts
Il. Parts of speeoch

l. Vorb

Ae Agreement of subjeat and verd

Bes Principal parts

Ce Properties - number, tense, voioce
2. Nouns sand pronouns

Ae Kinds snd osass of

be Agreement with antecedent

Ce Use of relative and personal pronouns
3. AdJectives und adverbs

K Comparison

Bs Use sufier copula
C. Difference in form



11I.

Iv.

Ve

Vi.

ViI.
VIiIii.
IX,

X.

S0

4. Prepositions and conjunctions
Each part of spesch should be reduced to
its most simple terms. The verb and
pronoun should receive special emphasis.

Punctuation
i. Uses of period, comma and apostrophe.
Other punctuation merks should be
taught as need arises.
Capitelization
Ae Initial letter in sentence
Be. Proper names
Ce Titles
Building paragraphs
Practice in writing teohniques

A. Friendly and business letters
B. Creative writing

Pronunciation and enunociation
Vooabulary building
Spelling

Practice in oral expressiocn



CHAPTER IX

SUMMARY AND RECOMMENDATIONS

SUMMARY

The teaching of grammar has been the source of more
disoussion and disagreement than any other phase of the
English ourrioulum. The subject has always been con-~
sidered diffioult because it was patterned after the Latin
langusnge which is highly infleotesd. Until 1640 textbooks
in grammar were written in Latin. Ben Johnson was the
first person to write an English grammar in Bnglish.

The method of teaching formal grammar was by
memorizing rules snd parsing words and sentences. This
method was bolieved to (1) discipline the mind, (2) aid
in literary interpretation, (3) prepers students for =
study of foreign language and (4) aid in correctness in
speeoh and writing. Research hes proved that a study of
formal grammar has no value in any of the fields mentioned.

The movement for funotional graummer grew out of a de-
sire and determination to abolish formal greammar. Although
this movement was advooated as early as 1863 it was not
until 1913 fhat the trond‘toward funotional grammar took
definite form and direotion. Since that time methods of
teuching this subjest have gradually been changed, but

ther: is still much improvement to be made at this time.
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Functional grammar is taught in 52 peroent of the
four yoar accredited Negro high sohools of Texas. The
usefulness of the subject gives it precedsnce over the for-
mnal methods A progranm of funotional grammar should be de-
signed to correct the oral and written errors in students'
speech. Any gunotional textbooks would be short because
functional grammar is simple.

In order to fermulate & program of functional gram=
mer to meet the needs of students, a teacsher should be-
come acquainted with the common arrors made in the written
and oral speeoh of her children. These errors should
determine what would be taught. A ﬁourso in funotional
grammar should inolude only those things which will pre-
vent the ocommission of an error or assist the students

in correoting an error that has beesn made.

RECOMMENDATIONS

l. Competent t;aohera in the field of English should
be employed to give instruoction in English grammar.

2. Instruction in grammar should not bo confined to
textbooks. In fact, textbooks should be usoed only as
reference books and guides for the temcher.

3. Studies should be made to determine to what ex-

tent a knowledge of funotional grammar aids in eliminating
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or correcting errors made by students.

4, The teaohing of formal grammar sontinuously be
discouraged. Although most teachers say they teach
funotional grammar an observation of their methods of
teaching will reveal the tendenoy to follow ths formal
mothode.

5« The o:ohango.or ideas is commonly done through
oral speoch. This makes it necessary for students to
know how %o talk. Bmphasis in instruction should be
shifted from written %o oral drills.

6. Courses of study in grammar should De formulated
by the teascher, basad on the needs of her students. Only
those items of grammar which will meet the needs of

students should be taught.
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