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"Phe Advantages and Disadvantages of Individual Instruction im the High thool"

Purpose: The purpose of this thesis os to show the advantages and
disadvantages of individual instruction in the high school. The subject
discussed herein is the outgrowth of the author's extensive research in
the various books discussing the problem thus stated and the author'é@
limited experience. It is impossible to discuss all the problems of
individual instructiom for egsch day new advantages and disadvantaoges a-
rise, never-the-less the author discussed only those advantages and dis-
adven tages which occur more frequently in individumal g-tmt ione
| Nethod of Procedures The content of this thesis has been obtained
through resea¥ch work in the various books treating the subject herein
discussed, and information obtalned in class. The books used in research
are found in the library of Prairie View College. The writer will attempt
to show merits of individual instruction where in the various authors have
shown disadvantages, and defects where in advantages are shown. The writer
will draw definite conclusions which will grow out of the contents of the
thesis.

The very beginning of our education was characterigzed by individual
instruction. Pupils learned their lessons at their seats and them went wp
to the teacher's desk to recite to him., At the begimning of the nineteenth

-;ow this method was seen t0 drift away and for forty years there has
beon a gemoral movement in the direction of returning this form of instruc-
tion. Ia Pueblo, Colorado, research found that the high school pupil made
progress in every subjest at their eptimum frate. Later the late Rresident
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The History of Individual Instruction. ¢
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Frederick Bork, protested against the "lock step” in school work and adve-
cated Individusl instruction. He attempted to demonstrate its usefulness
in the training school of that institution. Mamy of his pupils have ex-
perimenmted with this plan in other schools and have attained varyling de-
grees of suscess. Superintendant Carleton Washburne, at Winnetka used this
plan in the elemsntary schools and his suceess was great.

The history of individual instruction may be traged back from Socrates
to our present daye.

Socrates, a great Greet philosopher was comscious of the need and lack
of clear insight into principles in matters of conduet ani for that reasen
wo find him attempting to disscover by methods of cross—examination, the
limitstions of their ethical knowledge. Socrates always confessed his own
ignorance. Sosrates would question his pupils as to the meaning or classes
of some words they used in ordinary circumstamces.

Another method used in early times was the method in which the the
teacher and the pupils admitted their ignorance and sought to clear among
that confusion arising from insdequate conceptions, and to associate and
ascertain the truth. In tl» real sence of the problem methed in history
and geography and our experimemtal methods in sciense are only mederm app~
lications of the Socratic method.

Medieval method. Amogg our very first school mesters was Vittorino
Defeltre whose aim was to make leaming a delight with his method of appealing
to the play impulse. Vittorine's methed was ebjective and practisal. Oral
reading and composition occupled much of the time. Mathematics was taught by
means of gamess Thirough the courses he sppesled to spontanel ty and original-
ity. Vittorino sought out that subject and method of instruction which he
bd.h'nlfo be best allqtd‘to each individusl's need. He took the very best
pains with the dullest students, throby.ﬂmlms simple tasks by which they
might learn.



Another achool master was Fratzemloerf, who placed great emphasis and
value upon the dislogue as a method of teaching. He demanded three things of
each of his pupils. Clear and fluent reading, regular and pleasing hand
writing and loud and pure speechs

"The pringe of school masters” was Comenius who employed slternate
periods with long periods for recreation, with much use of the drama in
learninge.

Early colonial instruction: In the early grammar schools of old Eng-
land the accepted curriculum in Latin was adopted and the text was committed
to memory without the least idea as to the meaning. Meaning was gathered
after wonis through practice and experience. The fumction of the teacher
was to direct his pupils to noble thoughts in literature and history. The
purpose of the teacher further, was tonrely on the cooperated activities of
his pupils, so that his class room resembled a debating society, in which the
eritical abilities were developed by the subjection of each pupil to the
eriticism of his fellows and all of those of the teacher.

Early Modern Method: In early moderm times books were @carce and 0 was
writing mterials therefore the following method of teaching consisted of
the teacher reading his own copy out while the pupils took notes. So com—
mon was this method of instruction that the latin word, legree, for reading
became useful in teaching. Most of the pupil's work consisted in memorizing
the work dictated by the teacher.

In the academy the method of experimentation was usede Recitation meé
thod was used also, but some of the newer subjects demended more emphasis

on the practical uses that were not found in previous methods.
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The Need for Individual Instruction.

Individual instruction in education is necessary for personal adjust-
ment. We should consider that each pupil has the problem of adjusting him-
self. "Personsl adjustment is necessary because the same explanation, drill,
tests, snd instruction will not result in educational outcomes to the same
degree in different childrem." Individuals do not only differ widely in
the degree to which the profit from similar opportunities to leam, as may
be seen from the results of tests or examinatienc or from the distribution
of the teacher's marks received by pupils of the class, but those like scores
or marks, differ as to speeific weakmesses and as to the need of adopting
instmection to thome Individual instruction alds the child in finding himself
anl his place and then fitting himself to his place.

Leaming is necessary to mset the demsnds of soclety. Social demands
are as important as the demands of the individual. Along wlth caring for the
needs of the individusl the work ef the school maf&u.ofu Loward selving
the social needs which the individual must memt. Social needs are those which
arise from the demands of the world, the government, the city and the commmnity.
The School, in adjusting itself to soclety should use all sosial problems to the
greatest extemt. Alexander Inglis Says:;.™ It is an obvious fact that as time
passes soclety changes and the demandts of society are modified." Secondary Ed-
ucation mast constantly ba adapted to meet the changing needs of society im which

it is to serve.
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Mothods of Carrying out Individual Instruction.

Individusl instruction s not carried oub $0 a great extent at pres-
at becmuse it is too expemsive, never—-the-less we may 800 individual ine
struotion carred out indirectly in the following: Problem-projoct method,
flexidble assignments, homogeneoug groupings, supervised study, use of wn=
graded yooms and the use of vosation classes, and remedial instruction,
actual individudl instructions

hhbﬂvmt"rrou-mthonutiupomctmuw. There
is always something which evokes thought and we mey call that somsthing
a problems As iz often sald, "necossity ie the mother of invention”, brings
mthhtmntmlmmtuwmwhgmumtom
a solution for the problem gonfronting use Problem solving teaching is
gaid to cinsist in the maising of perplexity, confusion and doubt in the
minds of pupils and this challenges them to find a solution for the pro-

A ]
blem.

The problem mothad of teaching has many valuese If the problem
nethod were skillfnlly omloyed, sohool work would becoms more pleasant
and agreesble for both the teacher and the pupil, the pupil would mo
longer be the remilt of arbitrarily imposed domnds from anothory but comes
as swakened desire for nchievemmt and curiosity which call for the solution
of the problems that have arisen matwrally in the course of school works
The pupilsassumes thelr tasis very willingly. Esch pupil is rosponsible
for his own edncation. BHach stulent 1s put in & problemtic attitude to~

wards his work and this causes him to experimce d1ssstisgaction VHach
can only be satisfied by finding a solution to the problem confronting

hime Differont teachers arouse the pupils' interest in different ways.
Some place a series of probleme before the students for each of them t0
attack each problem in turn. Students may solve the problem by reading a

variety of reference work, by having individual or group experience.

S e , viow vo Thigi'
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1
Harl R. Douglae says "thst when a problem takes on certaim aspects

it then becomes 2 project, thet is when the problem is solved "in the realm
of the resl, the material, the physicsl and the practical.” Ths project
when used in teaching is a unit of activity carried on by the lesrned in a
natural and 1life~liks memmer =nd with the ides in mind to ascomplish a
definite aim. Another source of the interest provoking power of the pro-
Jeot work is the fact that it engages some of the most poworful, nstural
desires for seolf expression sand self-direction; the desire to !mow and settle
states of doubt and umcertainty. The project method offors the activity as
a unit, the activity is carried on in a natwral and life-lilm mammer, indep
pandnt.lf logical diversion of smbject-matter, free from academic artifi-
ciality and formality, and in 2 natwral setting.

Flexible assignments play a large part in providingn for individual
instruction. Instead of dividing the pupils into different ma flox~
ible assignmentsare made. Students falling into the following classes, under
average and above aversge. In making the flexible assignments the teacher
assignments the teacher may assign several exercises,designating Rthe minimum
goal for each pupil, but emphasizing the £agt that those who can and will are
to do as much more as they are able to deo.

Homogeneous grouping involves the task of grouping pupils, who have re-
gistered for the same year subject, into sections based on their ability,
Vhen students are grouped homogemeously, we find thet tle teacher has smaller
groups to deal with then when they are ia hetwogencous groups, therefore in
dealing with smeller groups she is better able to give more individual instrus-

I. Douglas: Nodern Nothods in Eizk School
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tion. Homogeneous groups are characterized by advantages, dangers and 1imit-
atlionse |

Adventoges of homogeneous grouping are: much time saved; muny failures
are dine away withy dull students will not retadd the progross of the bright
students; pupils are retained in sohool lemger; individual instruction can
be given to smll, slow groups.

Dangers and limitations of homogeneous groups are: dull students do not
get the contact of the bright stulentsy dull studemts feal that they are marked;
there 18 Aiffioulty in getting text-books; the ambitious mey injure thoir
hoalth by working too hard; dissstisfaction of the part of the paremts; pupils
tend to lose interest.

Swpervised Study: Supervised stuly may be used as sm opportunity for
adjusting school work to individual differences. The supervised study period
offors several q:ponhitulol

1. The instructor is shle, by individusl conforemnces to gather informs=
tion whioh will fumish a basis for diagnosis ond individual treatmente

2+ Supervised study periods make it possible to adjust the assigmment
to tho needs of tha slower students and the brighter students.

3. here 15 an opportunity for persond Wedk and conversation, without
the formality of class recitation.

4sThere 15 an opportwmity to give individual help to pupils om their
various difficultiss.

S5¢ In the supervised study period of the pupils each msy be given help
on the assigament. :

1. Douglas: Modern M:theds In Hich Scheod



Dangers of Supervised Study Periods. .

1. There 1s danger that the toacher will mother the pupils too
mache

2¢ There is danger of the imastructor spending too mach time on the
dull stuient.

Tho supearvised study plen may be carried out in several ways.

1ls Tho alternnte~poried plan,

The uwnsssigned lesson plane

Se The 3ntevia end the study-coach plan

4¢ The conforence plane

Se The librayy-study plene

S¢ The double period plan.

7+ The divided period plane

Ungreded roows. The ungraded room is a special room to which are sent
uwmsually dull or bright pupils, but more frequently these rooms are organized
for the dull students. In this room individual instmction is given. The
instyector is able to bring the work of the slow student uwp to the standaxd
which will perwit his to retwrn to his regular classese. In the case of the
bright student, they sre prepared for extra promotion.

Vecation nlagsas. Vocat ion classes are omganized during the summer
monthse Thess classes permit students who have failed to do efitra work so
88 %0 emsble tiem to go into their regular class at the boginning of school in
the falls Sueh classes emable the dull student to obtain individual instruction
and the bright studemt to go ahesd of his regular classe

Bemadial insteuction.. Remedial work should be imdividusle During the
Supervised-study period the teacher is able to detect the work on which each
pupil is failings To rewedy this the pupil is given a definite set of problems
to salve rolating to the work in which he has falleds If ho is wasble to
ommmmuaum.npmunu-mmm Some

tmmnutummumm»mmhmmdnmpm
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A chesk test 1s givea at the ond of the peried of remedisl work.

Aakued tndivided dusioptions, Joln femnedy sbout threo doccdes ngo,
developed a form of individusl imstruction in the schoole of Batovia, New Yorke
His plan was tmt of conching anl encoursging the laggard, snd pursuading
kyem to Msep up with tin vest of tho classe An extrs toscher wns ususlly ase
signed to sach wom for this puryosse This cams t0 bo imomn as the Botavia
plane

1 The Batiavis plan ie now in operstiona at Mte Vommeon, Hew Yorke The
mperinteniont of schools provides for tiw coaching and enceursging of the
dull stwiemts who lag bohind, Ho does nmot provide an estrn toscher, but
provides an extra howr each day for individual instructioa by the class room
teacher, ami he 5180 provides a special tescher in esch school o help those
students who neod more Melp then the classroom teacher has tims to give thems

ammx-nlumm'mu-nmcmqm:--m-
:a-nmmymhx.ucmmnmuaqummnsmnq
or through sumer ot Soburday work.

mMohM.wmnhmnmwnmmmmlb
strct lone ¢

2¢ The Vimnetin plans The Wimmetks plan is divided into two pnrtse
One port deals with mowledge snd wmicille 2Lhe pther paxt provides for eash
- child self~expression and the opportunity to o ntridule to ti» gwoup some
thing of his own spooisl interest and nbility.

To provide for these two divislons of this plan, helf the mraing sad
mrmmmuuumumumumac?mmwm

mwming =nd evening is given over to group sotivities.
During tiv time of individual work, ssch child does his own Jobe The

teacher spends her time tesching ond 2ot listening 0 reoltatione Sus encou~
rages snd supervisose
Ho one £ ails ond no ono sitips a grade, dut 1f s child doos not finish

Wivmvm
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his work at the end of the school term, he picks up in Septouber where
he left off in June.

Se The Flatoon plans In this plan the children are divided into two a
altornating groups or platoons. While onsegrowp is studying the "essentials"
in the home room, the pupils of the other group or platoon are engoged in
phoialized sctivities in the awnditorium, playground, indéstrial art rooms
or 1ibrarye.

In the home room there is personal comtact with pupil and teasher
wAich assures the pupil that the teacher is interested im his progress.

The platoon school offers the following advantages:

1. The home room teacher Weimbss the personsl touch with the pupils
and provides efficient instrustion in the three R's.

2+ With specisl teachers working in special rooms the platoons school
is providing g mund of experience which could not be offered in a school
organiged on the one-teacher plan.

7. The ouditoriun in charge of sdlected and specislly trained teachers
offors dally opportunitiea to pupils to participate in sel f-expressive activities

4+ Theplatoon mhuin provides for individual grouwp instruction
in the fundamentals.

* 4o The Dalton plan: The Yalton plan is a widely mown form of individual
instruction. Undsr the Caltou plan tlv work of the year is divided into and
1214 out in monthly units. The student is furnished with his monthly ss-
signments at the begimninBgog the school year. The assignments are called
contracts for eash subject. Vhenm the student completes all conmtracts in all
sub jects, contracts are given for another month in each subject.

Thore afe no recitations. Class rooms are "laboratories” and the
pupils go to them when ever they like to work on their contracts under super-
vigions The instructors preside over the various laborstories. The groups
may hold conferences when desirede The plan is charactorized by a means
of checking the progress of the students,
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