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CHAFTER I
NATURE OF THE PROBLEM

FPerhaps no question has perplexed the minds of
teachers and studeants in our secondary schools more
than that of poetry. "Why study poetry ?" is the pet
gripe of most students; "How teaoch poetry?" poses as
serious a problem to the teacher.,

Upon the secondary teacher rests the resolution
of both problems to the good and satisfaction of all
concerned. For the teacher it becomes "technigues”,
for the studeats "favorable attitudes." The students
have learned to read prose and their difficulty lies

in reading with comprehension poetie lines. Louis

Untornoyor1 says:

It is impossible to sel up rigid rules
for separating poetry from prose; perhaps
a misty mid-region" is necessary. Hever=-
theless, the reader will find some dif-
fering features nlnallx applicable., As
Robert Graves insists "a poem is not an e~
laborate and arbitrary way of saying some~
thing whioch might have been more simply and

effectively in prose = - = = = = = = < = = >

lLonis Untermeyer and Carter Davidson. "FPoetry Its

Appreciation and Enjo ment." New York: Harcour?d,

ompany, ’ i a3
 §

race, and



It is the piteh, the emotional tensity, which
distinguish poetry from prose. All the ele-
menls of a poem combine to 1ift the words be-
yond their ordisnary meaning and project the
idea lato new dimeasions, O. E. Housman wrote

in The Name and Nature of Foetry., It is not to

transmit thought, but to set ap in the reader's

Sense a vibration corresponding to what was felt

:y the writer, is the peculiar funetion of poe=

TYe
At first glance it appears that such a dic-

tum teads to belittle the intellectual ele-

ment of poetry and almost iasists upon the o- i

mission of one of its chief attridbutes, But

it is the fusion of thought and emotion, of

music and meaaning, on a high plane, which is

the chief fuanction of poetry, the quality that

lifts it above the other arts.

The study and appreciation of poetry is basic in the
cultural life of an individual, Natthew Arnoldl says:
"Culture consists in becoming something rather than in
having something, in an inward condition of the mind and
spirit, not in an outward set of circumstances." Toetry
appeals to man's nobler nature, and through it he ex-
presses those sentiments, emotions, and aspiratioans too
finely attuned for the prosody of common, every day speech.

Man's aversion to poetry is ironic. It 1s lunnate in
his very being; his own organism follows a pattern of regu-
larity which if broken or iasterrupted results ia derange-
meat of death, His heart beat, his dreathing constitute

a natural rhythm aarivalled for timing and tempo by any

lintthov Arnold., Literature As A Oriticism of Iife,
New York: MNaomillan Company, s . »



artificial arrangement of man,

¥ax Eastman' says: "Poetry 1s an attitude of the
body. Both anteceding and transcending speech or idea,
it is a way of experiencing realities."

Equally pervading is poetry in nature. The natu-
ral laws of the universe obey the regularity and disei-
pline of poetry; the beating of the waves, the course
of the sun in its Journey, the eternal recurrence of day
and night, night and day, and the unquestioned succession
of the seasons.

This union of poetry in man and nature, and the sa-
ored auspices under which man began to communicate his
poetical ideas placed poetry definitely in the role of
the cultural from its very inception. Great writers of
every age have recognized the cultural aspeet of poetry.

The question immediately poses 1tself; why do the
youth in our secondary schools show little or no appre-
oiation for poetry ? For the same reasouns that adults
fail to appreciate it. Many theories have been advanced
for this indifference, and in many instances, repulsion
for poetry; but we will pause here a moment and let the
authorities speak for themselves. thb.ll?ll:ll

li.x Eastman. The Enjoyment of Foetry. New York:
Charles Seribners' Sons, i’ii. Z0. -E

2
"T?zUJ_lI k:
Jo B, Hubbells The Enjoyment of Literature. Hew Yor
The Macmillan Company, 3 14,




Reading verse presents certain difficulties
not found in prose, and for this reason many
have never learned to read poetry with under-
standing and delight., The sight of the poem on
the page makes a lasting first impression — to
them it suggests the dull, the obscure, the ef-
feminate, the affected.

Selden Rodnanl says:

And one of the major blocks to the popular
appreciation of poetry, especially modern poe-
try, is the coaviction that it must be Highly
Serious - and comsequently Highly Daull. Feople
who dislike the very idea of poetry, dislike
it as they dislike over - earnest people, "they
imagine it is always worrying about the eternal,
verities ---- Foetry is no better and no worse
than human nature, it is profound and shallow,
sophisticated and naive, dull and witty, bawdy
and chaste in turan.

Among several related diffioulties to the appre-
2
ciation of poetry discussed by I. A. Richards, he

gives this signifiecant one:
First must come the difficulty of uskige out

the Eluin sense of poetry. The most disturbing
mpressive fac rought out by this ex-

periment is that a large proportion of average-

to-good (and in some cases, certainly motivated)

readers of poetry frequeatly and repeatedly
failed to understand it.

Earl Daniols3 states:

Moreover, appreciation has little about it
that is secret or mysterious. It does not come
as a gift of God, by grace of any English de-
partment. Only those who seek early, persise-
teatly, with assiduity ever find 1t; and only
those who find enter into the Joy of readiag

poetrye.

ISoldon Rodman. A New Anthology of Modera ioetry.
New York: The Modera Tibrary, I§t§¥'"fiiirtj—"--l

zI. A, Richards. Fractical Criticisms. London: Kegan
Paul, Trenech, Trubaer, &a ompany, oy 19289, 13.

3 .
Earl Daniels. ZThe Art of Readi Poetry., New York:
Rhineheart and Compaany, Tac. g“srf°50r'. I§t§, 12,
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Many teachers take poetry for granted and do not

recognize its subtlety uatil faced with the responsi-
bility of leading others into it. They are unaware of
the difficulties poetry presents to the boy or girl who

has not been exposed to it in the home.

Seope of the Problem

As an instructor in the Columbus Colored High School
the writer found that the students had difficulty in read-
ing and comprehending poetry. This lack of skill and speed
in reading led to a loss of interest in the subject. They
tolerated poetry onlyAbooauso it was one of the school's
requirements for promotion and eveantual graduation. it
was noticed that prose compositions, such as the short sto-
ry and chronicles of experiences, were always accompanied
by voluantary approbations of the story, in general, or of
some oharacter. The poetry unit evoked no such praise.

The instructor felt there was some underlying cause for
this non - appreciation of poetry and sought the solution,

Forty-seven pupils were used in the experiment:
eighteen freshmen and ten sophomores who were given the

special training, and nineteen juniors, who served as con-

trol groupe.



Purpose of the Froblem
The purpose of this thesis has been two - fold.

l. To examine recent trends in the teaching of
poetry that would develop more favorable at-
titudes toward the appreciation of poetry.

2« To choose a workable solution from the trends
examined that the iastructor could use in her
Glasses.

The teaching of poetry in the secondary schools has
been almost a perfunctory procedure meeting curricular
requiremeats in the literature course, and with no speci-
fic goals other than those covered by the general ob-
Jectives of the literature course. Buried in the broad
contents of literature and taught as one of the aspects
of literature, poetry's intrinsic value as one of the fine
arts has been lost to the students. They accept it as a
matter-of-fact, and failing to grasp its importance do
not take it seriously. So developlng appreciation in the
high school studeant becomes the problem of the secondary
teacher. The problem becomes aggravated through the fact
that poetry has many facets, which if properly taught are
illuminating. The teacher must quiocken the students'



perception of poetry, deepen their participation, and
lay a basis for their development of a disoriminating
taste in poetry. The main goals then sought in an ap~
preciation course in poetry are:

l. To help the studeat find Joy ia poetry.

Z. To develop taste - discrimination between good

and poor literature.

The Hypothesis

Appreciation is an acquired trait, and by use of ef-
feotive techniques students ocan develop an appreciation for
pootiy. Only through persistent effort can one hope to
build up a taste for the values inhereant in poetry.

Matthew Arnoldl defines culture as becoming something
rather than having something, in an ianward coadition of the

mind and spirit, not ia an outward set of circumstances.

Sub iroblems
1. Interest in the poetry must be not1v§}od.

2. Skill in iaterpretative reading mast be developed.

llatthcw Arnold. Literature As A Oriticism of Life.
Maemillan Company, . = .

New York:



The Significance of the Froblem
This problem is significant in that it shows how

the iastractor can develop in the students an appre-
clation for literature. '

For otuers who experience difficulty in arousiang in-
terest ia and appreoiation for loetry it 1s hoped that
this study will assist them in devising plans for ac-
complishment of the solution to their own problems in
teaching literatare.

Definition of Terms
Since there is no unusual usage of the words in this

thesis subject, no terms are defined.

Related Subjeots
Several interesting articles and one thesis relative
to the teaching of poetry and appreciation for it were
found by the iavestigator. MNiss Hontgomery 30580ll1 of
Austin, Texas, in submittlag her thesis entitled "Methods
of Teaching Foetry in the Secondary Sechools of America" says
that the necessity for more successful teaching of poetry

is one of the most serious problems coafroating the

x "
A Boggess Methods of Teaching Foetry
in tn.nﬁf:o§3::§°§:§§o1:‘§: A;oriou.' (M.As thesis; Texas

University, 1940), 4b.
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English teacher today. Collaborating fully with H, F.
Seeley whom she quotes, Miss Boggess continues, "Maany teach-
ers of English frankly acknowledge that their school re-
lations with poetry constitute their most disconcerting
problem," She finds that poetry has much in common with
other types of literature, and in American Secondary Schools,
is usually taught as a part of a general literature course;
therefore, many of the principles discussed in specific
reference to poetry are applicable to literature in general.
Miss Boggess finds that ian seeking for educational methods
of teaching, it is impossible to isolate methods from
educational aims and materials; for Dewey, she says, de-
fines method as oanly an effective way of employing some ma-
terial for an end. éhc finally concludes by stating that
the best way to teach poetry is to relate it directly to
experiences of the student that he may read "out" of the
poem something of human interest to himself,

Cleveland A. !honal,l of North Shore Day School, Winnet-
ka, Illimois, ia an article "They Will Read Féetry" gave
the following account of how he was led to an interesting

experiment with a class of seniors he was teaching in poetry:

1 A d
A, Thomas. "They Will Read Poetry.
The Egg{::;l:::rn;l. ILI (December, 1952), 630.
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For ten years the author jreseated to his
senlor classes of some what above average stu-
dents the traditional survey treatment of poetry,
secure in the belief that studeants should read
poetry, but dissatisfied with the method of pre-
seatation. Usually the course consisted of read-
ings ia the major Romantic and Vietorian poets
and io modern poetry, particularly American, al-
though most studeants were willing to work and al-
though some became interested in certain pieces
of poetry, there was anothing that could be called
general enthusiasm, When students did become in-
terested, it was evideat that what held their at-
tention was an idea or theme which for one reason
or another they found important. This interest
in ideas gave the oclue that led to the approach
desoribed below,

Thomas was very discreet to point out that in his plan-
ning for the experiment, student suggestions were so-
licited. Several students recognized the need for more
reading of poetry, and finally chose "modern" poetry. Mr.
Thomas began by giving them & chance to do much "free read-
ing" in the wide range of modern poetry extant. A summa-
tion of the technique is as follows:

First, the class worked on avoiding reading all poe-
try as though it were end-stopped, a habit which, perhaps
their early reading of poetry had ingrained. Atteantion
was also given to the handling of iaversioas, particularly

of three types: verb - subject, verdb - object - subject,

and object - verb - sub ject,
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They were taught to look for the author's par-
pose and shown how that purpose pointed out to them what
to look for next - idea, mood, desoeription, ete. Thomas
emphasized the need for a directed program of readiag
poetry for developing attitudes favorable to poetry.

Robert rrier,1 of Denby High School, Detroit, Michi-
gan. asks: "Do your high school literature students groaa
or assume martyred looks when they reaech the poetry section
of the aathology ? Do they let you knmow, by their words
or attitudes, that poetry might have been quite all right
for the loang-haired has-been philosophers who wrote it but
that no real, living, young person of average intelligence
should be expected to read the stufl, much less appreciate
it ? Do your boys especially feel that poetry is not for
real men %"

To these queries he aanswers affirmatively, and con-
fesses that the problem had persevered with him since he
left teaching in the elementary school, where the young
boys and girls seemed to have accepted verse with eathu-
siasm, To them it was real play, for they played games
ealling for rhyme and often composed little rjmes for fun.

¥r. Frier decided upoa a novel approach to changing

* " try Has Value." The 1ish
bert Frier. "Studeat Foeiry alue. Eng:
Journag? .n.n (February, 1953, BNo. 2), 88.
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studeats' attitude toward poetry in the classes he

tanght., He had them to write poetry. He began by asking
them to write a few lines. At first, but few responded.
The writiags of those who did were kept and put on file.
The studeats were always highly applauded for their least
effort, Lach succeeding class added to his repertoire

of collected student poems. Frevious student poems were
read to them in class., They were usually surprised to
know that other studeats, many of them their friends, had
had remarkable success in oreative writing of poetry. The
next day this class was asked to write., But few failed

to respond, In this way Mr. Frier has helped to break in-
hibitions to poetry and its reading, through sympathetic
appreciation of student effort. It has invariably made
for more favorable attitudes toward poetry.

Fred K. Oonklingl in "Tagging Literary Appreciatioa”
feels that literary appreeciation is acquired through per-
gisteant effort to understand the basic elements of poetry.
He writes: ™Appreciation is the emotional reactions which
arise from basic reoognitions enhanced by an apprehension

of the means which brought them about (Robert C. Fooley,

Eaglish Journal (October 1, 19856) It would seem that in

. ; fation."
Gonkling., "7 ng Literary Appreciation.
The Egziz:hnson:nll.nglllll Yanuary, 1939, No. 1), 49,
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the truth of this statement lies the hope for an im-

provement of literary Judgments on the part of stu-
dents and tcachers of English, If we can establish
basic recognition of excellence of figure, emotional
content, motivation, diection, sentence organization and
structure, none of which but can be brought about by
adequate training, then cheap writing will get its pro-
per Judgment and good writing will come into its own,"

Howard M. lolher.1 who made an experiment with
forty-four boys and twenty-anine girls in the tenth grade
representing three class rooms in a high sechool in an
arban - industrial community, made the significant state-
ment in "Attitudes Toward Foetry" that attitudes toward
poetry can be changed, behavior modified, and an in-
tangible "something" can be given boys and girls through
the reading of poetry.

Delimiting the Subject

This study was limited to the ninth, tenth, and eleveanth
grades in high school English in the Columbus Colored High

Sehool. The conteant is restricted to a study of narrative

and lyrie poetry.

lﬂoward M, Mosher. "Attitudes Toward Foetry."
The Bll.h Jou&, XLII No. 1, 33.



CHAPTER II
EXPERIMENTAL PROCEDURE

Frior to the opening day of school, September 15,
1962, the writer recalled previous experiences encoun-
tered with the students ia her literature classes. Many
0f these students had showan an indifference to the vari-
ous poetry units. Quite a different reaoction had been
noticed, however, with the prose units. The students al-
ways expressed a most respoansive attitude toward the
prose; while with the poetry units a representative few
of the students had on many occasions expressed their re-
sentments in the form of comments, snarls, hooky from |
classes, refusal to listea to any classroom reading of
poems, except by the teacher, and efforts to direct the
teacher's attention to other matters irrelevant to the
poetry assignments. During the second semester of the
previous school year of 1951 - 52, the author will cite
an ineident which happened in one of her classes. This
occurrence led to an awakening on the part of the in-
structor a realization that this problem of disinterest
in poetry was of jmmediate importance, and needed speedy

suggestioans for remedial correction.

U
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Mary Jane, I shall call this young student, on

hearing the instruetor call for attention so that an
assigament could be made on the poetry unit, remarked
"AW - 8kip 1t = why bother us and yourself too, do

we Jjust have to study poetry ?" Before the instructor
Gould answer, John Heary - let us call another student -
answered in a manner as of covering over the rudeness

of Mary Jane's statemeant said,

"Oh § teacher, what she really means is, we would
rather have prose throughout the year than have to waste
our valuable time on poetry." The instructor had known
all along that there was much disinterest on the part of
these students, but at this time became aware of the faect
that these students had accepted the instruction in poe-
try moetly to please the instruotor and not themselves.
At the time there was only one thing the instructor could
do and that was done., 7The instructor made the assign-
ment and tried to appease the students and their reseat-
ments. OShe did not want these studeats to feel that they
were being compelled against their betier wishes to do
something whieh to them was very distasteful. For the

remaining of this last semester ilhe instructor continued
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doing most of the reading of the poetic selections in
her classes and rolating as nearly as possible stories,
connected or similar to class assignments. This prob-
lem, vague somewhat for directness, but still an exlste
ing menace, served as a challenge to the writer. The
students who have finished school under the instructor
fell that many of the solutions to thelr problems and
difficulties have been of concern to the instructor, for
she has on many occasions sought answers to their many
problems, At the end of this semester the writer chose
to seek a workable solution for the removal of this prob-
lem, should the same exist again in the succeeding semes-
ter, on poetry. Thus, it was in the weeks prior to the
opening of the school year in September, 1952, that
the writer made an assumption based on her experiences
with previous poetry classes of hers - that the coming
school year would find students having the same difficul-
ties if exposed to the same training and guldance.

The teacher felt that of first importance should
be the development of favorable attitudes in the student
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for the appreciation of poetry., The question imposed

fow was how can such a development be fostered aand
solved. The answer was in the notings, examining and

studying of treads and techniques that had been tried

explained, and tested by authorities in the Eoglish
field. The favestigator began collecting data for an
iavolved and intensive seareh into some of the more re-
cent and more applicable trends that would work with her
problem,

To mention & representative number of these trends
I shall quote from three eminent authors in the field
of literature. Mirriolooullqynz

1. The teacher must be clear, tactful, and
patient in building slowly from the sim-
ple to the more complex; from narrative

oetry to the more easily grasped pic-
gnro, situation, mood, of the shorter

lyriec.

2, The teacher must be constantly alive to
the necessity of cultivating in her class
a sensible, matter-of-fact recoganition
that in poetry appreciation, some pupils
are naturally, guicker than others, but
that slowness in learning to appreciate
is no disgrace if some progress is made.

3., The teacher must be careful to distribute
opportunities for active ot::n partioi- .
jon and to encourage reading on a leve
ﬁ:: on topies suitable for each TmaIvi-—
dual, and to provide stroag motivation

for that reading.

1
B, Mirrielees. Toaohigg Composition and
L,t,,afﬁgif icw York: Harcourt, Brace and Company,



18

4+ The teacher must be genuinely appreciative
of student ideas and atudont’ofggrt as
shown by her sordial reception of sugges-
tions, tentative ideas expressed about the
‘poem, or those verses "brought in to read."

Cross and carnoyl have said:

le Reading, study, and discussion form the ba-
8is of a poetry olass. The pupil must un-
derstand the words, phrases, and figures of
Speech in order to grasp the full signifi-
¢ance of what he reads,

Dalkonz states:

le I believe that we want to teach our boys
and girls so to enjoy poetry that they will
take with them after they leave high school
an understanding of what poetry is and a
liking for it that it will remain with them
always, whether or not they go on to college,
And I believe they will attain this end only
if we teach them to read poetry.

These trends, as stated above, I hope will be un-
derstood by the reader, for everything the writer has done
has been a direot duplication of or modification of the
trend in question so as to have it applicable to her stu-
dents and their existing difficulties in understanding
_poetry.

The writer has, from the treand stated by Cross and
Carney modified it so as to develop the method for this
study, From this method she has set up three uanits of

experiment, and from the units has built student assignments-

/

p
4 Elizabeth Carney. Teaching English
e e The Maemillan Company, fszg;'

In Hieh sechool. HNew York:
’ - °

zDoroth.v Daiken, ZTeaching E lish In High Schook.
D. C. Heath and Compaay, ’ .
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all in an effort to foster favorable attitudes on the
part of her students for an appreciation of poetry.

This combination method embraced a study of poetry,
grammar, and composition by this writer. To accomplish
such a combined study has eatailed two major goals:
first, an analysis of poetry which consisted of defini-
tion and recogaition of the figures of speech, that is -
the simile, the metaphor, and porionitxoationa the recog-
nition of perceptual images as: sight, sound, touch, tem-
perature, smell, taste, and muscle; the understanding
of seantence structure, for example, finding the inversion
of subjeot and verb, the separation of verb and object,
and the tendensy of thought to run on after the end of the
line has been reached; the discussion of the poem in terms
of the child's experiences or similar ones; the recog-
aition and naming of the theme on poetic writings; the
p.¥.phg..1ng of short poems. The second goal was to in-
crease skill in reading through a vocabulary study of
obsolete words, new words, words with connotative value
and through comprehension - that is how well the child an-
derstood what he had read. In implementing these
goals the writer had two objeotives:
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le To help the student find Joy ia literature
2o To develop taste - discrimination between good
and poor literature.

The units and assignments were a direct outgrowth of the
method and were the actual process of carrying out this
method. The writer felt that by duplicating the trends
gstated by ¥Mirrielees in carrying out the presentation of
this method she could and would achieve final resulis in
this study.

The writer wishes to point out that perfect rapport
had existed between the studeats and imstructor. Conse~
quently, oaly the task of helping these students correct
their difficulties remained to be accomplished.

The writer set up three units of poetry extending
from January 22, 1963 to May 256, 1963, State require-
ments had to be met 1a the teaching of English; there-
fore, half the semester was allotted for English and half
for prose - poetry, as the case was in the second semes-
ter. Consequently the writer had aine weeks of actual
poetry instraotion, that is, three weeks to each of

three units that were set up. Each unit employed two core
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poems that were related in some one or more aspeots.
For example: Unit I employed two separate types of poems,
the poem of Song - as, "Spring Song" and the poem Qr de-
seription - as, "The 0ld Swimming Hole." Experiences
entailed 1in both of these poems could be centered around
the same title, "Thoughts of Spring." Uait I, thus as-
sumed this title, while in the oase of unit II - combining
the poems of far-a-way places and the poems of fun - the
writer eantitled this unit, "Travel and Fun," With unit III
the writer combined the poems of story and the poems that
painted pictures and entitled the unit "To Dare and to Do"
in light of the conquering spirit of the two. To the stu-
deats then Unit I was always referred to as "Thoughts of
Spring"; Unit II, as "Travel and Fua"; and Unit III as "To
Dare and to Do." To the ianstructor the units were all one
and the same, for the same outline had to be followed, that
is basieally speaking, - with a few modifications in each,
but eatailed poems of differeat subdjeoct matter to add va-
riety and color to keep the interest of the students at
an all high level.

Phe first week of Unit I - was used as Orientation

week. Here the teaoher sought to motivate an interest in
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the students, namely, to develop an attitude of thinking

with them, to accept and grasp freely and willingly the
material to be preseanted to them as an effort on the part
of the teacher to help them in developing favorable atti-
tudes towards accepting and appreciating poetry.

The writer began by bridging the gap between the prose
wait that had Jjust ended, and the poetry unit which was now
to follow. This eantailed disecussing or telling them some
of the differences between prose and poetry., Her examples
for pointing out this difference was cited as had been set
forth in the dook by Mirrielees.'

"The purpose of poetry is not to state the meaning,
bat to suggest it; not to tell, Ddut to picture; not to

inform, but to lure the reader to oreate for himself; unot

to speak, but to siang; not only to sing; but to awaken
song ia the reader. A more practical suggestion as stated
by Ilrrioloonz was also given for appealing to the senses

of a more practical class whioch might prefer such a classi-

fication as this:

. %‘ Composition and
elees. Teaohi ompos
Litora%:::: Bicgi§§§kz Harcourt, Brace and Company, 1943, 385.

Ibid.

 q———
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Frimarily tells; hence 1t re-  FPrimarily piotures; hence it tells
quires greater space, much in small space.

Speaks primarily to our heads. Speaks to our heads (through

Although it also to a lesser de- the idea); our hearts (through

gree may oontain the various emotions) ; our ears (through
appeals of poetry. musie) ; our eyes (throuzgh

pietures); our bodies (through
rhythm) .

More than prose it caa make a
total appeal.

The writer pointed out to her classes that the most
obvious difference between prose and poetry is in the
difference in rhythm., Examples were noted and taken from
their everyday experieances: Rhythm in breathing was point-
ed out to them and the faet that it varies. Whea one is re-
laxed there is a steady, slow, easy rate of inhaling and
exhaling; but when he is running or indulging in some type
of strenuous aotivity, his breathing becomes faster. In
either case it is rhythmical, Another illustration is that
of a group of students passing leisurely to class; thelir

steps are slow and anhurried, but when they are rushed, paces
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quicken. So it is with rhythm; its tempo never remains
the same, The author slackeans or inoreases his rhythm
to correspond to the movements of his thoughts and emo~
tions. The students were shown the essence of raythm, name-
ly, the regular recurrence of stress - unstress, stress -
unstress and so on; they were shown the connection between
rhythm and its uses as applied to poetry., They were made
aware of the accents in words, in even their own names.
For example: Shir' ley Bratoh' er; here the acceant or the
stress and unstress were on the first and last syllables
of her name, respectively. Other examples of rhythm given
were: the simple greeting to each other when met ia the
mornings - as: "Good moran' ing teach' er;" "Good morn'
iag Johal"

Being unable to determine where the stress occurs
in a word is to be unable to discover it in a line. Some
pupils have a sense of rhythm while others do not. It is
impossible for a studeat to appreciate and enjoy the rhythm
of a poem if he cannot feel the music and actually experi-
ence the rhythm, When a student learns that there is
rhythm in poetry and grows aocustomed to listeaning for it
he will eventually train his ear %o appreciate it. Many
students half - occupy their minds with what they read,
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and half - occupy them with other happenings or incidents.

Rhythm helps to key the reader's mind to the mood or plc-
tare or idea of the bocn more vividly, more instaatly,
than he would were the idea givean ia prose.

The instructor took time out here to ask her students
to begia an alertaness experiment on themselves. Iry to
observe as-a-matter-of-fact everything that happens around
you, Learn how to observe, draw a meatal pioture, and re-
member what has aetually happened, The instructor asked
this question: "If you were coming from your last class
down the hall and something suddenly happened to the per-
son Just in front of you, and you were later asked to tell
what this person had been doing before the incident oc-
cured, how many of you could tell positively what had realdy
happened 2" The writer's students were then asked to re-
main quiet for a few moments and listen to aany noises audi-
ble to them and then as nearly as possible tell what they
had actually heard or seea. AS a reader you caan imagine
some of the many answers this ilastructor received.

This inteasive dwelling on rhythm, and observation of
things around the studeants, was made ia an effort to make

the students alert, Alertness is necessary to overcome the



habits of the students in reading passively, and to
encourage these studeats to keep their minds open so
that all devices the poet employs to communicate his
thoughts and feelings to others, can be easily de-
tected and understood by them.

The teacher gave a mimeographed copy of the outline,
that is the method and the two goals to be studied in the
poetry unit, to each student and then began explaining the
elements on this outline. First - the figures of speech
which technically iavolve the use of comparison - express-
ed or implied were explained, There are three especially
helpful in comparison - metaphor, simile, and personi-
fication. A simple definition for metaphor is the prac-
tice of calling a person, or objeot, by another name.

This is an implied comparison. A favorite example is:
Thomas Jefferson was pillar of state. In reality, bdeing
human, Thomas Jefferson could not become something inani-
mate.

The simile is defined as expressing a llkeness be-
tween two very dis-similar objects. An example: The host
came down like the leaves of autumn. The use of as or like

always ocarry the similarity. In this example the host
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“coming down" is compared by use of like to autumn leaves
"eoming down,"

rersonification is the act of attributing life to in-
animate objeots. An example is: The moon blushed for
shame at the horrible deed. The moon being inanimate can-
not do what an objeet of life can do. The moon cGamnot blush,

The writer then discussed another element of the out-
line whioh was recognizing the perceptual images as: sight,
sound, touch, temperature, smell, taste, and muscle. Words
were given fhst would employ the use of the senses in ques-
tion., For example: The red bird (sense of sight); tramp,

tramp, tramp, through the woods we go (sense of sound and

sight). It was & hot summer's day (seanse of temperature);
the aromatic odor from coffee bofbr§ breakfast time (sense
of smell and sight). Many other examples were gquoted by
teacher and members of the classes.

The culminating activity was the students' visit to
the school library where the teacher showed them the cor-
reet procedure for finding books and withdrawing them. OStu-
dents were impressed by the card ocatalogue, and maonner in
whioh books were stamped in the back to show the time with-

drawn and the expiration time of the loaan. From the card
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catalogue they could find whether there was a book in the

lidbrary oa the subjects that were of eonceran to them, When
the teacher and studeats returned from the library, the
teacher then made this assigament;
l, BEaoh student will exhaust every resource at haad
to find a poem that you like that will:
&« Sing a song, example: "Trees.,"
be Desoride, example: "The 0ld Swimming Hole."
6« Carry you to a far-a-way place, example: "The Congo."
d. Show you fun, example: "The Yarn of the Nancy Bell,"
es Tell a story, example: "The Highway Man,"

f£f. Paint a pioture, example: "Chicago."

£, Each studeant will write out the poem he finds un-
der each poem heading om a separate sheet of typiang paper.

3. Compose a list of the poems uander their proper head-
ings.

4. Bring your list of poems to class with you.

On the first day of the second week of Unit I, "Thoughts
of Spring", the students brought in their lists of poems.
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The iastructor chose one studeat to read the name of
the poem he had seleoted for each poem heading. The
other studeats who had seleocted this same poem checked
it oa their lists. For those studeats who had chosen
different poems, the ianstrustor had them to give her the
names, by whom the poems were written, and the sources or
books where the poems could be found, so that they eould
be placed on the board under the list of poems being classi-
fieds Some of the poems listed under song were ballads
and verse speaking chorus material.

This 1list we called the master list of poems and each
student who was minus any of the poems that were on the
1ist copled them from either the source where they had been
found, or from the studeat in the ¢lass who had the poem
or poems. When the list was completed for each studeant, that
is, when he had copled all poems on separate sheets of paper,
he put the poems in order and the teacher used the school
stapling machine to combine these sheets into booklets of
poems, In this maaner each student had his own booklet,
bat all booklets were composed of the same poems. The stu-
dents fclt that these booklets were actually products of
their own, for they were the ones who had found the poems
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and had grouped them under the headings they wanted them
to be placed. The writer should note here, however, that
in some instances the poem conld have been used uander two
or more headings; but ia the final analysis the studeats
placed it under the section with, say fewer poems than the
others, where it might have been placed. This complete
class period of forty-five mianutes was used to build or
construct these booklets and get them in order. The stu-
dents were asked to briag these yoem booklets to olass the
following day.

Duriog the unext class period the teacher selected a
poem from the list to analyze for her studeants so they
could see how she wanted them to analyze their respective
poems - to be presented in elass. This poem the teacher
pointed out would be the "core" poem and would be correctly
notated as such in the student's booklet. This poem he
esould refer to if any diffioulty should arise ia his analy-
sis of his poem. The teacher selected as "core" poem
"Spring Song' This poem the teacher then proceeded to
The students were asked to put a line under each

analyze.
item called to his atteantion and to notate what the item

was to the left of the poem.
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"Spring Song“1
It was a lover and his lass,
With a hey, and a ho, and a hey nonino,
That o'er the green corn - field did pass,
In the spring time, the only pretty ring time,
When birds do sing, hey ding a ding, ding;

Sweet lovers love the spring. Line 6

Between the acres of the rye,
With a hey, and a ho, and a hey noanino,
These pretty country folks would lie,
In the spring time, the only pretty ring time,
When birds do sing, hey ding a ding, ding;
Sweet lovers love the spring. Line 12

This earol they began that hour,
With a hey, and a ho, and a hey noaino,
How that a life was but a flower
In the spring time, the oaly pretty ring time,

When birds do sing, hey ding a diang, ding;

Sweet lovers love the spring. Line 18

1 " "
eare. As You Like It. The Works
BALAIoR SRS SR Complete. MNew York: Black's

of William Shakespeare,
Keaders service Ugmpany, 1937, &77.
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And therefore take the present time,
With a hey, and a ho, and a hey noanino,
For love is orowned with the prime
In the springtime, the oaly pretty ring time,
When birds do sing, hey ding a ding, ding;
Sweet lovers love the spriang. Line 24

The teacher commented: "The author of this little
song 1s one of the greatest dramatists of the 16th Century
in England, William Shakespeare. I have called this 1lit-
tle song such because it is really a poem that can and has
been set to music, With the notes of music we can actually
sing it. The song was written in conneetion with one of
his dramas, "As You Like It." It is best appreciated in
ites original setting in the drama; but as 1t expresses a
very tender seatiment, that of love, we are using it as one
of our poems. Let us remember that it has beea chosean as
our "core" poem. This little song is a foolish, dbut merry
little ditty. A clown and country wench were sitting in
the woods and discussing their marriage next day when two

pages from the court came up on them, and this was their

serenade, Notice the refrain:
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'Ia the springtime, the only pretty ring time,

When birds do sing, hey ding a ding, ding;
Sweet lovers love the lpringfl

This refrain begins at lines 4, 10, 16, and 22, It
ends at lines 6, 12, 18, and 24. Notice the rhyme scheme:
time and time, sing and ding. This 1s called internal rhyme.
Most rhyming, if there is any, is on the end. In addition
to its seatiment there are words which bring very definite
images to our minds. Let us examine the poem, line by line.

First, let us examine the poem for figures of speech.
The only figure of speech coatained in the poem is found in
line 156: "How that a life was but a flower," We call this
the metaphor for here something of life is called something
else, Life itself is called a flower. (In reality this
gstatement is false) A life cannot be a flower; but is like
a flower, in that they both flourish for a while and then
die.

In examining the poem for conerete words - or words

that bring images to our minds - we find ia lines:

1: lover lass (sight)

2: hey, ho, hey (sound)
3: grem cora - field (sight)
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6:
7:
8:

11:

13:
14:
15:
i7:

18:
20
2d;

are.

birds (sight

8ing diang ding, ding; {sound)
lovers (sight)

acres rye (sight)

hey, ho, hey (sound)

folks (sight)

birds (sight)

siag ding ding, ding; (sound)
lovers (sight)

earol (sound)

hey, bo, hey (sound)

flower (sight)

birds (sigat)

sisg, hey dlng a ding, diag (sount)
lovers (sight)

hey, ho, hey (sound)

birds (sight)

sing hey ding e ding, ding (sound)
lovers (sight)

Poetic sentences are not coanstructed as prose sentences

They are oftea ihverted. Very fortunately, the seantence
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structure in this 80ag is very simple., Note: verse one:

"It was a lover and his lass,

With a hey, and a ho, and a hey nonino,
That o'er the green corn - field did pass,

Ia the spring time, the only pretty ring time,
When birds do sing, hey ding a ding, ding;
Sweet lovers love the spring."
In "1t was a lover and his lass,"- it is not the subject;
"lover and lass" are the subject. Now look for the verb;
over look intervening phrases and subordinate clauses un-
til you reach the verb. In this instance did pass is the
verb, Now: paraphrasing or turning it into prose as near-
ly as possible; the stanza would read:
A lover and his lass did pass (Where %), o'er the
green corn - field, (How ?), with a hey, and a ho,
and a hey nonino; Sweet lovers love the spring
when birds do sing, hey ding a ding, ding, in the
springtime, the only pretty riangtime.

Restated:
A lover and his lass did pass, o'er the green cora - field,

with a hey, and & ho, and a hey nonino;

Sweet lovers love the spring whea birds do sing,
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hey ding a ding, ding,
In the springtime, the only pretty ringtime.

The theme in this little song is "happiness.”

Attention is called to four words because of thelir
unfamiliarity to the student: 1lass, hey, ho, and nonino.

Webster's dictionary defines lass as: 1, A young
womanj also, sweetheart., 2. Scotch and dialect, a mald
servant, It is of Middle English origin, lasse, lasce. The
word is ob.oioeo with us; 1t is no longer used. Webster
defines hey as an exclamation of surprise, joy, etc, and
ho as a cry of surprise, delight, or when repeated as hol
hol it becomes a term of derisive laughter. The two temms
are not obsolete with us but are becoming obsolescent, that
is passing with us, especially ho., The term hey has some
what changed its usage with usj we use it as a hailing term,
as "Hey! wait for me.," Nonino 1s a colned word of non=-
sense. Tt 1s used in the poem, primarily to add to the
music of the refrain and give & ring of joy and happiness,

Songs bespeak the heartj gt is sald, we sing out of the
fullness of our hearts. All songs are not of joy however,

Some pour out the sorrows, disappointments, or other moods
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the poet 1s in. Have you ever suag a song whea you were

extremely happy ? or sorrowful ? Relate your experiences

to the class. Many of the studeats related experiences

that had happened to them. One very amusing example was
related by one little Miss who said she always sang when

she got aagry with her mother, "Some Times I Feel Like A
Motherless Child." On being questioned as to her purpose

for choosing this particular song, remarked, "It always
softens mother's heart, and she usually gives in." The pur-
pose of these experiences was to brige the gap between core
poems and the following assignments. Out of the eight poems
listed under Song in the studeants' booklets two were ballads
and three were verse speaking choruses. The teacher asked
the students to voluanteer in groups of six. The teacher then
made the following class assigament,

1. BEaoch group will analyze one of the three types of
poems under song. That is; Group I will analyze a poem ua-
der song. Group II will analyze & poem under ballad. Group
III will analyze a poem under verse speaking choruses.

2., Name poem, author; give short history of each.

3. Use your outlines: = follow through from analysis

of figures of speech, ete. to comprehension under reading.

4., FPreseantation of poem in class.
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Class presentation next day was preceded by a com-

i

ment from the instructor: ra11 over our country, songs,

which are really poe's set to wusic, have always been sung
by lumberwmen, cowboys, Negro slaves, miners, canalwen,
sallors, trappers, sheep herders, and other workers who
find their labor lightened by a song. Even tramps and ho-
boes, the "knights of the road," have their own charac-
teristic ballads to sing as they ride the reils or gather
in the jungles to build a comforting fire and cook &n un-
certain meal., These songs constitute a part of our American
folk lore."

The first six students in group one chose "Irees" by
Alfred Joyce Kilmer, They identified him as an American writer.
They first read the poem to the class then they proceeded

to analyze 1it.

I THINK that I shall never see
A poem lovely as a Lree.

A tree whose hungry mouth is prest —
Against the earth's sweet flowing breast;

A tree that looks at God all day
And 1ifts her leafy arms to pray;

tree that may in summer wear
: nest of robins in her hair;

hose bosow snow has lain;
2g:n1:tinatoly lives with rain

Poems are made by fools like me,
But only God can make a tree.

A ) A in
., Ross and Blanche J. Thompson. Adventures
Roadin:?QObIS' ngork: Harcourt, Brace and Company, , 459,
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The students found two figures of speech, but re-

quired some coaching from the instruetor before they were
able to identify them by name as simile in line 2, and
metaphor in the role of tree as a woman.

Sentence structure was not too involved; images were
pointed out. The poem abounds in visual images, as tree,

nest, robins, sanow, rain, poems. The question of God arose

as to what image it was. After much discussion they con-
cluded you can't see, hear, touch, or taste God, but you
can "feel" him. The instruotor let it rest at that.

The group poianted out that Oscar Rasbach had put mu-
sie to the poem. The beauty of the poem, however, was not
fully appreciated until the group began %o siang it. There

was a deeper respect for "Trees" after the preseatation.
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arms to pray; A tree that may in summer wear A nest

The second six studeats in group two chose "Babylon,"
a story of domestic tragedy. Reading of the ballad was
a little difrionlt.ga it was in dialeot, Students' re-
ports follow:

First, a short history of the ballad was given. It
was found to have originated with the common folk. The
ballad grew out of a celebration in honor of some feal per-
formed or deed of heroism. The families gathered about

their camp fires, and gave vent to their emotions through
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verse and dance. The reciter usually chanted his narra-

tive accompanied by the assembly. The group read the
ballad "Babylon" to the class.

There were three ladies lived in a bower,

Eh wow boanie e

An they weant out to pull a flower
On the bonnie banks o' Fordie.

They hadna pu'ed a flower but ane,
When up started to them a banisht man.

He's taen the first sister by her hand,
And he's turned her round and made her

stand.
"It's whether will ye be a raak robber's

wife,
Or will ye die by my wee penkanife |

¥It's I'll not be a rank robber's wife,

But I'll rather die by your wee penknife."

He's killed this may, and he's laid her by,

For to bear the red rose companye.



He's taken the second ane by the hand

And he's turned her round and made her

gtand,

"It's whether will ye be a rank robber's

wife,

Or will ye die by my wee penkaife 7"

"I'll not de a rank robber's wife,
But I'll rather die by your wee penknife,"

He's killed this may, and he's laid her by,

For to hear the red rose compaay.

He's taken the youngest ane by the hand,
And he's turned her round and made her

stand.

Says, "Will ye be a rank robber's wife,
Or will ye die by my wee penkaife 7"

"1111 not be a rank robber's wife,

Nor will I die by your wee penknife.

"For I hae a brother in this wood,
And gin ye kill me, it's he'll kill thee."
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"What's thy brother's name ? oome tell

to me,"

"My brother's name is Baby Loa."

"0 sister, sister, what have I donel

0 have I done this i1l to theel

"0 since I've done this evil deed,

Good shall never be seen o' me."

He's taken out his wee peaknife,
And he's tuyned himsel o' his ain sweet
life.

The ballad employs little or no figures of speech.
The words in the vocabulary were somewhat strange. The
most difficult terms were explained in the footnotes. Such

words as: bower in line one, Eh - bonnie ia line two,

pued in line five, may ia line thirteen, and gin in line
thirty were among those listed in the footnotes.

The structure of "Babylon" was then compared with the
regular ballad form which consiste of four lines; the first
and third lines having four accents each and the second and

fourth lines having three accents each. The second and fourth
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lines always rayme; while the first and third may or may
not. Of course variatioas may ocour.

The students then related the story told by the ballad:
Three sisters were pioking flowers one day whean a bandit man
came up and took the first maid by her hand, and asked her
to marry him. She refused and he killed her. Then he took
the hand of the second sister and when she refused him, he
killed her also. PFProceeding to the third sister, he began
the same procedure; dbut she informed him that if he killed
her, her brother who was in the forest would kill him. There
upon, he inquired who this brother was, and learned that it
was he, himself, Babylon. So stricken with grief was he that
he committed suicide. A sadness gripped the class for a while
as they discussed the incident. Following the discussion the
students related experiences they had heard of that almost
paralleled this one. The theme decided upon was: love can
be tragie.

The third group preseated the verse speaking chorus,
"Song Of The Chattahoochee." The group was divided iato
two sections with the high volees and low voices. The pre-

sentation follows.



All

Group I

Out

of the hills of Habersham,

Down the valleys of Hall,

I hurry amain to reach the plain,

Run

the rapid and leap the fall,

Split at the rock and together again,

hocept my bed, or narrow or wide,

And

flee from fally on every side

With a lover's pain to attain the plain

For

Far

All
All
The
The
The
The
The
And

from the hills of Habersham,
from the valleys of Hall,

down the hills of Habersham,

through the valleys of Hall,

rushes oried Abide, abide,

willful waterweeds held me thrall,
laving leurel turned my tide,

ferns and the fondling grass sald Stay
dewberry dipped for to work delay,

the little reeds sighed Abide, abide,

Here in the hills of Habersham,

Here in the valleys of Hall.

4s



Group II High o'er the hills of Habersham,
Veiling the valleys of Hall,
The hickory told me manifold
Fair tales of shade, the poplar tall
Wrought me her shadowy self to hold.
The chestaut, the oak, the walaat, the pine
Overleaning, with flickering meaning and sign,
Said, Fass not, so cold these manifold
Deep shades of the hills of Habersham,
These glades in the valleys of Hall,

Group I And oft in the hills of Habersham,
And oft in the valleys of Hall,
The white guartz shone, and the smooth brook-stone
Did bar me of passage
with friendly brawl,
And many a luminous Jjewel lone
Crystals olear or a-¢loud with mist,
Ruby, garnet, and amethyst,
Made lures with the lights of streaming stone
In the clefts of the nills of Habersham,
in the beds of the valleys of Hall.
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Group II But oh, not the hills of Habersham,

and oh, a0t the valleys of Hall

Avail: I am fain for to water the plain.

Downward the voices of Duty call ~—

Downward, to toil and he mixed with the main,

The dry fields bdburn, and the mills are to turn,

And a myriad flowers mortally yearn,

And the lordly main from beyond the plain

Calls o'er the hills of Habersham,

Calls through the valleys of Hall.

The same procedure that had followed in previous poems

followed ian the analysis of this poem.

The second unit was eatitled "Travel and Fua." The
two "core"™ poems chosen as the basis of the uait were "Mandalay"
by Rudyard Kipling and "Robinsoan Orusoce's Story" by Charles
Edward Caryl. The presentation of Mandalay by the instruetor

follows:

Comment by the instruetor:

Very receat world eveats have sent our American boys and
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mea, and even our women into far-a-way places as service

men, nurses, teachers, scientists, ete. Our relations with
these peoples are more personal and intimate than ever be-
fore. This poem, Mandalay, which is also set to musiec,
glves us & brief glasece into life in & little country in
South East Asia named Burma. Before World War II, the coun-
try belonged to England., Since then it has gained its in-
dependence, but it remains a trouble spot in the world. The
poem you are to read tells of a love affair between & Bri-
tish soldier stationed in Mandalay, a ¢ity in Burma, and a

native Burmese girl. The poem is now read,
"Wandalay"

By the old Youlmein Fagoda, lookin' eastward to the sea,
There's a Burma girl a-settin', and I koow she thinks o' me;
For the wind is in the palm trees, and the temple bells they
say:
"Gome you back, you British soldier; come you back to
Mandalayl"
Come you baok to Mandalay,

Where the old Flotilla lay:
Caa't you 'ear their paddles chunkia' from Rangoon to

Mandalay 7
On the road to Mandalay.
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Where the flyin' fishes play,

An' the dawn comes up like thunder outer China 'erost
the Bayl

'Er pettiocoat was yaller an' 'er little eap was green,

An' 'er name was Supleyaw-lat ~— jus' the same as Theebaw's

Queen,
An' I seed her first a-smokin' of a wackin' white cheroot,
An' a-wastin' Christian kisses on an "eathen 1dol's foot;
Bloomin' idol made o' mud ——
What they called the Great Gawd Budd -
Fluocky lot she cared for idols when I kissed 'er where
she studl
On the road to Maandalay (etc.)

When the mist was on the rice fields an' the sun was droppin’
slow,
She'd git 'er little banjo an' she'd sing "Kulla-lo-lol"
With 'er arm upon my shoulder an' her cheek agin my cheek
We useter watch the steamers an' the hathis pillin' teak,
Elephints a-pilin' Teak
In the sludgy, squdgy oreek,
Where the silemce 'ung that 'eavy you was 'arf afraid

to speak}
On the road to mandalay (ete.)
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But that's all shove be'ind me = long ago an' fur away,

An' there ain't no 'busses ruania' from the Bank to Nandalay;
An' I'm learnin' ere in Loadon what the ten-year soldier
tells:
"If you've 'eard the East a-callin', you won't never 'eea
naught else."
Nol you won't 'eed nothin' else
But them spiey garlic smells
An' the sunshine an' the palm trees an' the tinkly
temple bellsl!
On the road to Yandalay (ete.)

I am sick o' wastin' leather on these gritiy pavin' stones,
An' the blasted Henglish drizzle wakes the fewer in my bones;
Pho' I walks with fifty 'ousemaids outer Chelsea to the

Strand,
An' they talks a lot o' lovia', but wot do they anderstand %

Beefy face an' grubby Tand ——
Lawl wot do they uanderstand ?

I've a neater, sweeter maidea in a cleaner, greener landl

On the road to Nandalay (ete.)

Ship me somewheres east of Suez, where the best is like the

worst,
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Where there aren't no Ten Commandments, an' a man can
raise a thirst;

For the temple bells are callin', an' it's there that I
Would be e=e

By the old ¥oulmein Tagoda, looking lazy at the sea;
On the road to Mandalay,
Where the old Flotilla lay,
With our sick beneath the awnings when we went to
Mandalay!
Un the road to Mandalay,
Where the flyian' fishes play,
An' the dawn comes up like thunder outer China 'erost
the Bayl

The first thing that strikes the reader is the slight
dialeot XKipling employs. It is what authors generally refer
to as "Cockney" speeoh. Funk and Wagnalls' New College

Standard Dictionary defines "Cockaey" as: 1l. One born with
{n the sound of the bells of St. Mary-C-Bow Chureh, in
Cheapside, London; @& Londoner; also, one having the traits
of uneducated Londoners. 2. the characteristic dialect or

accent of East End Londoners.

In any instance, you have sufficient idea of this
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soldier to kaow he was an ordinary British soldier far-

a-way from home making social Goantacts among strangers.

For comparisons that will aid yeu in visualizing
this country look in line ten:

"An' the dawn comes up like thunder outer

China 'erost the Bayl"

It is to be inferred Just here the figure, which is
the simile, says the day breaks with tumultous noises, for
Burma is a tropical couatry with teeming wild life and
raucous birds.

Line forty-four has a metaphor:

"Where there aren't no Tea Commendments, and a man
can raise a thirst,”

The implications of the figure are the soldier when
in the Far East has less, social restrictions on his life
and less adverse oriticism oa his activities than when in
Londoa.

The rhythm of the poem is pronounced. The author em-

ploys the use of mellow vowels, a8 0's in Yagoda, Moulmein,

come; and e¢'s as in sea, mg, that give full rounded ex-

pression to the sentences.
The rhyming schemeé employed is found in the couplet as:
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"By the old Moulmein Pagoda, lookin' eastward to

the sea. |

There's a Burma girl a-settin', and I know she

thioks o' me", me and sea rhyme,

Another source of besuty besides the sentiment of
the poem is the author's use of picturesque words. Far
Eastern names are appealing: Moulmein, Pagoda, Rangoon,
Mandalay, etec, The use of strong imagery adds to the ef-
fectiveness of the poem,

Bach line is paoked with words of sight and sound that
depict the sceanes of the East: palm trees; temple bells;

paddles ohunkin'; flyin' fishes; 'eathen idol's foot;

Great Gawd Budd; elephiates a-pilin' teak; fthe sludgy

sgudgy oreek and many others.
Voeabulary study presents the same difficulty found

in most dialect poems, deciphering the meaning of the

words,
The proper names: Youlmein, Fagods, Mandalay, Rangoon,

eto, were explained {n the footnotes; dialect words such

as git'er, with'er, 'eard and others resembled their
’

English equivaleats 80 closely they were readily uaderstood:

get her, with her, heard.
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The story as understood by the class was revealed
tarough the folloiing questions:

Wnat was the story about ¢

Where did the soldier first meet the girl ?

where was she stanGing and what was she doing ?
Does the soldier ever think of the girl since his
retura to Eangland ?

Read the lines which tell you.

The theme of the poem was love.

Relating the experiences of the poem to those of the
students' was made in the following manner: Students re-
called how their brothers and friends stationed in Japan
and fighting in Korea had socialized with the natives and
how many of them had married native sweet hearts and brought
them home to America. As a diversion from oral reports
the students were asked to submit compositions next day on
the subject: "The Feople Over There." They were to uti-
lige any coaversations they had heard, or letiers that had
come from there, to give as accurate a deseription as possi-
ble.

All core poems were asalyzed in this fashion and stu-

dents' analysis of poems gelected by them constituted work
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in the special poetry units,

Following are specimens of student analysis of

I The Sun by Emily Dickinson

I'll tell you how the Sul rose = sight

A ribboan at a time, sight

The steeples swam in amethyst, sight

The(news like squirrels ran.) sound sight(simile)

The(hills untied their bonuaets,) sight (pora?nifioa-
tion

The bobolianks begun, sight

Then I said softly %o myself sound

"That must have been the suan 1" sight

But how he set, I know not,

There seemed a purple side signt

Which little yellow boys and girls sight

Were climbing all the while, muscle

7411 when they reached the other side, sight

A dominie in gray sight

Fat geatly up the evening bars, sight

;

And led the flock away. sizht muscle
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The theme is: a fanoiful thought, Others said it

was day dreaming,

iI

An open letter writtea by a niath grade student to an-
other niath grade student in Latin America during the

poetry unit on Travel and Fua, title "We Are Texans."

"We Are Texans"

Just a few lines to let you hear from me.
I am doing fine and hope you are the same.
My father's oocoupation is a home decorator. He
papers and paints houses for the people im the
Country towan of Columbus. He is known as one
of the best paper hangers in this part of the
Country. I like the Climate in Columbus Very Much,
it is Very hot here in the summer. I am in the
Niath grade at Columbus Colored High school, I
study Agriculture, Literature, English, Seience,
and Algebra.

Ky favorive sports are fishing, baseball, and
I like most of all fishing because it

ruaning.

geems to be fun sitting on the bdbank of the river

catching all Kinds of fish.
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We had one of the best football, and basketball teams,

We won the basket ball Championship in Nintheen and
fifty two. The girls and boys, our Coach is ¥r,

Hll‘l'l'o

In my home town, Columbus, I am in the Boy Scouts of
America.

We often go on hikes; We bdbuilt tables, lamps, and
other Models. We weat on a hike by the river; we
stayed all night one night., We cooked our supper out
there., We had ohiecken, Irish potatoes, and Corn bread.
I had a wonderful time.

Last year I weat to San Antonio. I went to stay with
My unole and aunt., I stayed with them two Months., I
had plenty of fun. I played basketball, football, and
I went swimming and I met pleaty of friends. Ny
friends and I had pleaty of fun, and went to the Mo~

vies and to the 2oo.

In My home town of Columbus we do not have to buy

our books, but if we lose them we will have %o pay

for them.
My Mother is a housewife; she cleans house and cooks.

She is a Very good Cook. I am the oaly child in the
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family., You can see from what I have told you,
that my family live happy together,

Yours truly,
E. A, H,

I1I Creative poems written by the studeats in class.

"My Cat"
"My Cat is a funny pet,
He always like to Claw,
He has a little net,
And 1t gets hung in his paw,
He Jjumps and plays all day,
And never take a break,
My poor little kitten,

Sleeps sound in the hay.
Ze¥ o

9th Grade
Columbus Colored -

High School

"Wishes"
O how I wish I had some wings,
Maybe I could tounch the sky.



There are so many little things,
That I could reach so high,

I'a fly away over the far away land,
Where the grass and flowers bloom.
Where the waters roar, on the ocean shore,
And beautiful oak trees grow,
Do W,
9th Grade
Columbus Colored
High Sehool

"Springtime"
The birds are singing gaily
In the trees, while the blooming
Flowers are swinging with bees.
The grass is buding from
Under the ground as the sun
Is making the wonderful rounds,

"At Night"
The stars are twinkling

In dark dlue sky, The
Koon is shining and

Glowing highe

59
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The Cool breeze of the

Wind is blowing, the sound
Of the inseots as gradaally
Lowering.
Re D. W,
Grade 10,

The investigator has presented the letter and poems
written by the students, in their original forms, and not
after they were revised and rewritten, Here was the in-
structor's opportunity to teach funectional grammar. This
she did in all written work presented. Much of the faulty
writing was found to be a result of carelessness on the
part of the studeats.

The reading and understanding of the poems were
thoroughly enriched by studies of background, customs of
peoples desoribed in the poems, geography of the region,
local or foreign, and any other related sabject coatent
that would illumine the reading of the poem, and destroy
the tendeney to monotonous reading of oxne type of litera-

tare.
Significantly the instructor ended the three units

in poetry with psalm 46:



"Psalm 46"
GOD is our refuge and strength, a very
present help ia troubdle,

2 Therefore will not we fear, though the
earth be removed, and though the moun-
tains be carried into the midst of the sea;

5 Though the waters thereof roar and
be troubled, though the mountains shake
with the swelling thereof., Selah,

4 There is a river, the streams whereof
shall make glad the city of God, the holy
place of the tabernacles of the most High,

65 God is in the midst of her; she shall
not be moved: God shall help her, and
that right early.

6 The heathen raged, the kingdoms
were moved: he uttered his voice, the
earth melted.

7 The Lord of hosts is with us; the
God of Jaoob is our refuge, Selah, _

8 Come, behold the works of the LORD
what desolations he hath made ia the

earth.
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9 He maketh wars to cease uato the
end of the earth; he breaketh the bow,
and outteth the spear in sunder; he
burneth the chariot in the fire.

10 Be still, and know that I am God; I
‘uu be exalted among the heathen, I will
be exalted in the earth,

11 The LORD of hosts is with us; the
God of Jacob is our refuge. Selah,



CHAPTER III

ANALYSIS OF DATA

The most worth-while outcome of this experimeant was the
interest and added appreciation for poetry obtained by these
experimeantal classes. This more than Justifies any time
spent by the teacher in her endless efforts to fiand methods
that would accomplish her purpose.

The freshman and sophomore classes were taught by the
combined method in which poetry was taught in relation with
grammar and composition, whereas, the Jjunior class was used
as the comparison group and taught by the traditional meth-
od in whioch emphasis was not placed on understanding the
mechanies of poetry. Thus, the effectiveness of the com-
bined method could be measured.

Achievement toltn.l prepared by the instructor, were
given to each class at six weeks' intervals. These tests
consisted of gquestions on the figures of speech, perceptual
images, theme, voeabulary and comprehension. They were
given with one aim in mind: to score obJjectively the rate
of progress at which the freshmea and sophomores had been

able to grasp and master the skills ia the analysis and

reading of poetry. In the case of the Junior class the test

1
See Appendices: A, B, C.
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was given to determine their rate of progress by the

traditional method as compared with the combined method,
They were grld?4 according to the highest possible nume

ber of correct answers. With the freshman class the highe
est possible number of correct answers for the simile, meta-
phor and personification was 18 each. The manner in which
this figure was obtained was by multiplying the number in
class, which was 18 by 1 the number of examples each in
simile, metaphor and personification.

This manner of obtaining the number of correct ane
swers has been employed throughout the scoring of these
tests, Where there are two or more possible correct ans-
wers on a particular phase of a question, the number of
students in the class was multiplied by this number to re-
ceive the total number of correct answers. From now on
the writer will state only the total number of correct
answers for a question and not the manner in which they
were secured.

For the sophomore group, composed of ten members,
there were ten correct answeéers for the simlle, metaphor
and personification esch, The freshman group had 16 errors

for the simile, 12 errors for the metaphor, and 9 errors
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for personification; or 88% errors for the simile, 66%
for the metaphor, and 50 % errors for personification.

The sophomore group had 6 errors or 60% errors for
simile, 5 errors or 50% errors for the metaphor, 6 errors
or 60% errors for personification,

The juaior group had 16 errors or 84 % errors for
the simile, 12 errors or 63% errors for the metaphor,

17 errors or 66% errors for personification.

For peroeptual images the freshman group had 79 er-
rors or 48% errors; the sophomores had 48 errors or 60 %
errors; the Jjuniors had 96 errors or 63 % errors.

For theme, the freshman group had 20 érrors or 56%
errors; the sophomores had 10 errors or 50 % errors; the
Junior group had 20 errors or 52 % errors.

For vocabulary, the freshman group had 74 errors or 82%
errors; the sophomores had 26 errors or 50% errors; the jun-
iors had 40 errors or 47% errors.

For comprehension, the freshman group had 30 errors or
83 % errors; the sophomores had 8 errors or 40 % errors;
the juniors had 13 errors or 33% errors.

These were tue findings in test one for the uanit on

"Phought of Spring," and was comyleted at the end of the
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first six weeks' period,

The results of Test II show the freshman group had
in figures of speech A4 errors or 77% errors for the
simile; 12 errors or 66f% erros for the metaphor; 8 err-
ors or 44% errors for personification.

The sophomore group had 4 errors or 40% errors for
the simile; 4 errors or 40% errors for the metaphor; 7
errors or 70% errors for personification.

The Junior group had 12 errors or 63% errors for the
simile; 7 errors or 36% errors for the metaphor; 9 errors
or 40% errors for personifieation.

For perceptual images, the freshman group had 70 err-
ors or 42% errors; the sophomore group had 50 errors or
60% errors; the Junior group had 68 errors or 46% errors.

For theme, the freshman group had 19 errors or 63% er-
rors; the sophomore ;group had 13 errors or 60% errors;
the junior group had 19 errors or 50% errors.

For voeabulary, the freshman group had 76 errors or

83% errors; the sophomore group had 12 errors or 26% errors;

the junior group had 33 errors or 33% errors.

For comprehension, the freshman group had ten errors

or 27% errors; the sophomores had 6 errors or 2b% errors;
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the Junior group had 11 errors or 28% errors.
These were the findings at the ead of unit II,
"Travel and Fun,"

Test III, the freshman &roup had & errors or 27%err-
ors for simile; 6 errors or 33% errors for metaphor;
& errors or 1ll% errors for personification.

The sophomores had 2 errors or 20% errors for the
simile; 2 errors or 20% errors for the metaphor; 3 errors
or 30% errors for personification.

The Juniors had 7 errors or 36% errors for simile;

9 errors or 40% errors for metaphor; 1l errors or 60%
errors for personification.

For perceptual images, the freshman group had 59 errors
or 36% errors; the sophomores had 17 errors or 24% errors;
the juniors had 66 errors or 36 % errors.

For theme, the freshman group had 11 errors or 30%

errors; the sophomores had 9 errors or 48’ errors; the

Juniors had 13 errors or 34% errors.
For vocabulary, the freshman had 16 errors or 17% er=-

rors; the sophomores had 8 errors or 16 % errors; the Jjun-
’

fors had 24 errors or 206 errors.

For comprehension, the freshman group had 5 errors or
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14% errors; the sophomores had 6 errors or 30% errors;
the Jjuniors had 9 errors or 23% errors.

The writer refers you to Tables I, I1, 111, for
tabulations Jjuet explained. Eaving completed, scored and
charted the three tests the writer set up a master table
showing the percentage of errors on all questions and a
deorease by percentage of these errors.

The final results show the freshmen and sophomores
makiong slight but definite gains over the Juniors, who were
taught in the traditioaal way.
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CHAFTER IV
EVALUATION OF DATA

In her attempt to appraise the units oxn teaching poe-
try for oreating favorable attitudes in students toward
poetry, the iavestigator makes no extravagant claims. For
attitudes may or may not develop over night, to speak’
figuratively, The impaet with which the forces of learning
bear upon students' minds determines their acceptance or
rejeetion of an idea, Attitudes have been defined as a
tendency to reaet, even though the reaction does not actu-
ally take place. There must always be a desire to do
something, a feeling of readiness to react in a given way,
which may precede overt action, and in Some cases be so
inhibited that no overt action takes place,

If this inmstructor has so much as caused a student
to want to read a poem, or to go out on his own to choose
a poem to read, or to diseuss with his instructor a poem
that he himself read oa his owa initiative, then that
instructor feels the units she taught did some good.

The ohief importance of attitudes lies in thelr
strong ianfluence on behavior, that 18 overt aection, and the

kind of satisfaction and values the student chooses., Aside

75
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from the figures resulting from the objective tests =
and figures at best are paltry measures of attitude = which
definitely showed a decrease in difficulties encountered
in reading and comprehending of poetry, the students in
the Columbus Colored High School who were subjected to the
experiment in poetry, menifested a finer spirit of coe
operation in the presentation of the poetry units. Stauf-
rerl says there are four methods for developing attitudes:

"The most frequent method is through assimilation from
the environment. The second method of acquiring attitudes
arises from the emotional effects of certain kinds of ex-
periences. In general, if one has satisfying experiences
in a particular connection, he develops an attitude favor-
able to some content or aspect of that experience, while
i1f he has had an unsatisfying effect, his attitude may
become antagonistic.

The third method of developing favorable attitudes is
through traumatic experiences, that is, experiences which
have had deep emotional effect.

The fourth method is’ through direct intellectual pro-
cagses when we see the implications eof

cesses, In some

particular behavior, when we analyze the nature of &

"poctry As Symbolic Thinking."

1
Donald Stauffer. (March 22, 1949), 9s

Saturday Review of Literature.
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particular object or process. In some cases when we

see the implications of particular behavior, when we
analyze the nature of a particular object or process,
we are led to develop an attitude favorable or unfavor-
able to it from the knowledge which we galin from the
intellectual lnalyuil;'

The investigator feels that methods two and four
outlined by Stauffer were fully exemplified in the com-
bined method used by her in developing the poetry units,
and that her students with & few exceptions will con-
tinue their reading of poetry.



I

II

I1I
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CONCLUSION
Results from the teacher - made achievement tests
indieate there were more favorable attitudes mani -
fested for poetry by the freshmea and sophomores than
were shown by the coatrol group, considering such
variable factors as age levels and grade.
There is, also, recogunition of the fact that "achieve-
meat" and "appreciation” are not synonymous terms;
and that appreciation can not be measured directly in
terms of achievement, for appreciation is an "in-
tangible” and ean ocaly be indicated.
An indireot measure of appreciation ian this study is
based on interest manifested by the students through
understanding of the elements of poetry, and a dis-
covery of poetry as an expression of life as lived
by the students themsel¥es. The grade-marks sub-

mitted measure that interest.

BECOMMEINDATIONS

AS a result of this study the researcher recommends

the following:

1. That motivation of student reading of poetry
follow techanigues discussed ia this study.



2. That students be exposed to a wide variety of

poetry and be encouraged to do supplementary

reading with as little supervision from the in-
structor as possible.
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Foetry Achievement Test I

(Designed by the iavestigator)

I Ideantify figzures of speech: meta
: phor: simile: and/or
personification in the following oxanplcl./

EXAVPLE A:

Helen, thy beauty is to me
Like those Nicaean barks of yore,
That geatly, o'er a perfumed sea,
The weary, wayword wanderer bore
To his own native shors.

EXAMPLE B:

I heard the tralling garmeants of the Night
Sweep through her marble halls |

I saw her sable skirts all frianged with light
From the celestial walls |

EXAMPLE O:

And saeh wert thou; look how the father's
fuce

Lives in his issue, eveun 80 lhe race

0f Shakespeare's mind and mancers rightly
shines

In his well turned and true filled lines,

In each of whioh ne seems tg :haxo :.tanoe.

As brandished at the eyes of lgnorance.

Sweet Swan of Avon } what a sight it were

To see thee in our waters yet appear, ----



Test I ocontinued:

11

EXAVILE A:

The vast fireplace, full of olear

Teroceptual Images:

the senses the poet has
following examples;

intense heat against the backs of

of the table.
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Ideatify by means of a check

appealed to in the

flame, cast an

the row on the right

and

Three spits were revolving, ladea with
chickens, pigeons, and legs of mutton;

a delectabdle

odor of roast meat, and of gravy dripping from the
browaed skia, came from the heart, stirred the guests
t0 merrimeat, and made their mouths water,

EXAMPLE B:
Spring comes earliest in flower-shops,

sight

soand

touch
temperature
taste

smell
musole

Bringi windows riotous with bloom <=
fin:sa:g yellow, white and blue, blossoms

ealling you }

And beyond the door you whiff the moisi

warm sweet odor

Of Nature in her workshop.

sight

sound
touch
temperature
taste
smell
muscle
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Test I continued:

IITI Find and state the theme in each of the following
exercises, .

EXAVPLE A:

Unfathomable Sea | whose waves are years,
Ocean of Time, whose waters of deep woe
Are brackish with the salt of human tears |
Thou shoreless flood, which in thy ebb and flow
Claspest the limits of mortaiity,
And siek of prey, yet howling on for more,
Vomitest thy wrecks on its inhospitable shore;
Who shall put forth on thee,
Unfathomable Sea ¢

EXANPLE B:

I feel a poem in my heart to-aight,
A still thiang growing, =
A8 if the darkness to the otter light
A song were sung:
A something strangely vague, and sweet, aand sad,
Fair, fragile, slender;
lot tearful, yet not daring to be glad,
And oh, so tenderl

It ua%.:;zt:o::z :::'::Z:r world at all,
e e oo e g g

But, oh, whatever may the thing betide,

My n.f.i:f ig: o foveehoia 1t t111 1t dted,

Will be the better 1



8l

Test I continued:

Iv Find the correot word from the i1ist given that will

mateh each underlined word in the paragraphs
that follow:

EXAVYLE A:

Tall, somber, grim; against the moraing sky
They rise, searce touched by melanchol as,

Which stir the fadeless foli o"l'ﬂ'u'i'fﬂ*y.
A8 1f from realms of m despairs,

EXAMPLE B:

Tall, somber, grim, they stand with dusty gleams
Brightening to gold within the woodland's core,

Beneath the gracious moontides trangquil beams, -
But the weird winds of moraing lggi no more.

dull

sad

green leaves
peaceful
hidden secret
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Test I continaed:

v Compreneasion - How well you understaand what you

:;vc rud.t Identify by means of a c¢heck
© correct auswer; for the ar h
that follows; . e

EXAMPLE As

The trees, like great Jade elephants
Chained, stamp and shake beaneath the gad flies of the

breeze;

The trees lunge and plunge, uuruly elephants,
true
far - fetched
mixed

EXAMFLE B

I am alone in the room

The eveaning stretches before me

Like a road all delicate gloom

Till it reaches the midnight's gate.
true
far-fetched

mixed



Foetry Achievement Test II
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(Designed by the {avestigator)

I Ideatify figures of speech: metaphor:

simile: and/or

personification in the following examples.

EXAMPLE A
Each colour lay like a little pool
On the polished ocedar wood;

Clear and pale and ivory-cool
Or dark as solitude.

EXAMPLE B:
I dream of a purple creature
Which is not as kine are now;

And resembles cattle only
As Cowper resembles a cow,

EXAMPLE C:
The fog comes on little cat feet.
It sits looking over harber and city

on silent haunches and then moves oa.
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Test Il continued;

II  rerceptual Images: Identify by means of a check

the senses the poet has appealed to im the
following examples:

EXANFLE A:

Is there anybody there?' said the Traveller,
Knocking on the moonlit door;

And his horse in the silence champed the grasses
Of the forest's ferny floor;

And a bird flew up out of a turret,
Above the Traveller's head:

sight

sound
touch
temperature
smell

taste
muscle

EXANFLE B:

Why does the sea moan evermore ?
Shat out from heaven it makes the moaa,
It frets against the boundary shore:
All earth's full rivers caannot fill
The sea, that drinking thirsteth still.

sight

sound
touch
temperature
smell
taste
muscle

EXAMPLE C:

e air like buraing stars were hurled,
gtzgt:o:§0:? heaven muttered, and ::° t:gg;:t blew,
The red half-moon peeped from hoht ':.'

As if in dread the amazing sceae : at;od
The mournful trees that in the garl:n .
Bent to the tempest as it rushed along

sight

sound

touch
temperature

smell

taste
musocle
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Test II continued:

III Find and state the theme in eaeh
exercises: of the following

EXAMPLE A:

Time has no flight -« 'tis we who Speed along;
The days and aights are but the same as when
The earth awoke with the first rush of song,

And felt the swiftly passing feet of men.

EXANPLE B:

No one could tell me where my Soul might be,
I searched for God, but God eluded me.
I sought my Brother out, and found all three,

IV Comprehension ~ How well you understand what you have
read. Ildentify by means of a cheok the correct
answer for the paragraph that follows:

EXAYPLE A:

The 1ittle bird sits at his door in the sun
Atilt like a blossom among the leaves.

true
far - fetohed
mixed
EXAVFLE B:
The strongz arm of law is marohing thro:gh the land
breathing fire and sword. t:::fotohod

mixed



Test II continued:

v Vooabulary: PFind the correct word from the list
€iven that will matoh eaoh underlined
word in the paragraphs that follow.

EXAMPLE A:

God is at the anvil, deating out the sun;
Where the molten metal spills,
At his forge among the hills
He has hammered out the glory of a day that's done,

EXAMFLE B:

God is at the anvil, welding golden bars;
In the scarlet - streaming flame
He is fashionlng a frame
For the shimgering silver beauty of the eveaning stars.

shop
puarple
heavy iron
red
glowling
flickering
fire pan



FPoetry Achievement Test 111
(Designed by the iavestigator)

I Identify figures of speech; metaphor: similer and/o
: r
personifieation in the following oxorcilo-{

EXANPLE A:

It is not growing like a tree

In bulk, doth make ¥an better be
Or standing long an oak three hundred years,
To fall a log at last, &ry. bold, and sore;

EXAMFLE B:

The tide, moving the night's

Vastness with lonely volces,

Turas, the decp dar-shining

racific leaas on the laad,

Feeling his cold strength

To the outmost margins: you HNight will resume
The stars in your time.

EXANFLE C;

The ebb slips from the rock, the suakea
Tide-rocks lift streaming shoulders

Out of the slaok, the slow west

Sombering its toreh; a ship's light

Shows faiatly, far out,

Over the wei: ht of the prone ocean

On the low cloud.,



Test III coantinued: 91

11 ferceptual Images: Ideuntigy by means of a cheek

the senses the poet has appealed to in the
following examples,

EXANMPLE A:

The ship began to @1p into the southwest swell, and
-the softly luminous sky of low latitudes took on a har-
der sheen from day to day above their heads: it arched
high above the ship, vibrating and pale, like an immense
dome of steel, resonant with the deep volee of fresheaing
galeés. The suushine bleamed ¢old on the white eurls of
black waves. Before the strong breath of westerly squalls
the ship, with reduced sail, lay slowly over, obstinate
and yieldiug,

sight
sound
touch
temperature
smell
taste
muscle

EXAMPLE B;

From Java, Sumatr, and old Cathay,

Another ship is home to-day.

Now in the heat of the nooanday sun

They are unloading cinnamon.

And even here in Town House Square

The pungeant fragrance fills the air ...

Oh, nothing is gquite so exeiting to me

48 a ship Jjust home from the China See. s1ah
sound
toueh
temperature
smell
taste

musole
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Test III continued:

ITI TFind and state the theme in e
e aceh of the following

EXAMFLE A:

A faithful friend is a strong defeanse;
And he that hath found him hath found a treasure,

There is nothing that ean be taken in e
faithful friend; - xehange for a

And his excellency is beyond price,

EXAMFLE B:

Crabbed Age and Youth
Caanot live together:
Youth is full of pleasaace,
Age 1s full of care;

Youth like summer morn,
Age like winter weather,
Youth like summer brave,
Age like winter dare;

IV Vocabulcry: Find the eorreet word from the list given
that will match each underlined word in the para-

graphs,
EXAVFPLE A:

The blacktail held his tamg‘ marble pose,
With every supple muscle set to spring,
Nosing the tainted air - his slender limbs
An sinews like corded copper quivering.

EXANFLE B:

fonde the minutes, while his smoldering eyes
T rousing over no,'and gearching mine;

tood

His neart tiocked off each moment as he s

W d, a4 eound, a ligh. muscles

Waiting an ominous word, " maseles
speckled
large

warning
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Test III continued: N
v Comprehension: How well you nndoiltann what you

have read,. Identy by meauns of a cheok the cor-
rect anwer for the prargraphs that follow.

EXAMPLE A:

Crown him with many erowns, true

The Lamb upon his thronel} far-feteched

Hark how the heavealy aanthem mixed
drowns

All music but its owal

EXAMYLE B:

The rain, they say, is a mouse-gray horse
That is shod with a silver shoe;

The sound of his Woofs can be heard on the roofs
A8 he gallops the whole night through.

true
far-fetched
mimed



BIBLIOGRAFHY : \ A
&_*

Bishop, Merrill, "The Correlation of Music, Art, and
ILiterature in the Junior High Sehool," A Correlated
Curriculum, New York:s D, Appleton - Century Company,
19360 159 - 630

Bogzess, Mina Montgomery, "Methods of Teaching Poetry In The
Secondary Schools of America." Austin, Texas (August,

1940),

Brooks, Cleanth and Warren, Robert Penn, %orlnndigg Poetry.
(rgviaod edition) New York: Henry ompany,
1950,

Cross, B, A, =nd Carney, Elizabeth, 'l'm:l[qm English In
High Schools, New York: The an Company, 9s
» - N
Daiken, Dorothy, Tonhigg English In High School, Boston:
D, C, Heath ompany, P

Deutsch, Babette, "Poetry for the People.," English Journal,
XXVI (April, 1937), 265,

DoubleDay, Neal Frank, Studies Poetry, New York:
Charles Scribnerst Sons, Iqﬁ.

Bastman, Max, The oyment of Poetry, New York: Charles
Soribnorl'-m%“-ﬁ]z_!ﬂ'._'—l

XXV1
Engle, Paul, "Poetry in a Machine Age," English Journal,
(dune,* 1937}, 429

Frier, Robert, "Student Poetry Has Value," XLII
(Pebruary, 1953), 88,

"Poetry and Philosophy in the English
m“ﬁ:’.’f{-oog:-I'gﬁf’m’i’tmu. XXVIII (1939)s 637.

Hart, L, "American Poets: About The Activists," Poetry,

"
Housh, Snow Langely, "The Crestive Side of Teaching Poetry.

:Th! e %n-h Journal, Regular Edition, XX (March, 1931),
.



95

Hubbell, Jay B, The Enjoyment o terature, TWe
The xaemuam{n%“g e
Johnson, Gertrude E, Modern Litepature for Oral Interpretation,
New York: Ap-leton - Century = Cro TGS INC,, I&."B’S"—.
Kepple, Elizabeth E, Choral Verse aking, Boston:
Expression Company, 1939, 10 = ;E'.' i ‘

Lang, Paul Henry, Music In Western Clvilization, New York:
W. W. NOl‘tOD omm’ m.’ tde

Lowes, John Livingston, Convention and Revolt in Poetry,
New York: Houghton MITTIIn Comp m""."‘ma'——'l.
Moll, Earnest G. Poe 3§ The Problem of
Thomas, Y, Crowe. ompany ,

reclation, New Yorks

Renz, Ben, "Teaching Poetry Through Or:zl Interpretation,"

Enzlish Journal, XXV (1936), 562
Rodman, Selden, A New Anthology Of Modern Poetry. New York:
LIB’”Y B 1'915.

The Modern
Rosenfield, Paul, "What Has Haprened to the Prose - Poem?"

Saturday Review of Literature, XXVI (July, 1943), 9.

Stauffer, Donald, "Poetry as Symbolic '!’hinkin?." Saturday
Review of Literature, XXVI  (March, 1947), 9.

Thomas, Cleveland A, "They Will Read Poetry," Enzlish Journal,
XLI (December, 1952), 530,

Thompson, Smith, Our Heritage of World Literature. New York:
The Dryden FPress, rqz:E.

Tindall, William York, "The Study of Contemporary Literature,”
English Journal, XXVIII (January, 1939), 33-9.

Untermeyer, Loais, Poe Its reciation and Enjoyment,
New York: Harcourt, ace ompany,



	Trends In The Development Of Favorable Attitudes Toward The Appreciation Of Poetry In The Secondary Schools And Application Of Techniques To Improve The Teaching Of Poetry In The Columbus Colored School Columbus, Texas
	tmp.1635170639.pdf.NuqK2

