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CHAPTER I
INTRODUCTION

Modern Education has outgrown the limitatlions of the
three "R's"™ and is interested in the "all around develop-
ment" of the child. Many of the objectives of education
can be 1nterpretéd as the matual obligation of the home and
the school, ZAmong these are the following: the promotion
of the mental and physical health of the child, the prepara-
tion of the child for the wise use of leisure time, the es-
teblishment of the proper habits of work, and the guldance
of the child in his various experiences, so that he develops
socially acceptable attitudes and practices.?

The public schools are becoming more and more concerned
about thé importance of meeting the needs of the child.

Most any list of educational objectives is likely to include
a reference to these needs. JMNuch humen behavior is often
spoken of as purposive or directed toward a goal. Needs are
satisfied as these goals are realized. Many times & class=-
room is spoken of as dull and uninspired, which relatively.
means that activitlies and procedures are unrelated to needs
of the child. But to say the classroom is alive and filled
with enthusiasm, 1s meant that what is being taught and di-
rected 1s related to needs of the child in such a way that

| *Sera E. Baldwin and Ernest G. Osborne, "Home=School
Relations.” Progressive Education Assoclation, 1935, p. 10.



they see the relationship.

Today, the home and school share the responsibility of
child guidance. Therefore, .the interest of the child can
best be served by cooperation between the home and the school.
It is important thet the teacher lmows the needs of the pu=-
pils, that they may be blocks or stimli to learning, Feel=-
ings of mmtual respect, consideration and understand_ing of
the respective problems betwgen home end school work, to
the ultimate advantage of the child, are to be desired,

The elementary school, like other institutions or 1n-.
dividuals living in the world today, 1s faced with problems
for which there 1s no precedent for solving. There are
many approaches to the solutions. One approach lies in the
theory of "The Education We Need" and another in "The New
Versus the 01d." Then the challenge 1ies in our ability to
adapt a willingness to change techniques and procedures to
what we know to be best for the child that he may be able
to fit, live, and learn through his present-day experiences,

Winfred E. Bain makes this comment:

Education todey has its problems and its

pressures which reflect the state of the

world and of man as he struggles to find his

way of living peascefully with himself and

hls neighbars. They cannot be solved or

controlled by sudden or prolo revolu=-

tions, They can be faced realistically and

be solved cooperatively by detem%ned people
vho know what they need and want,

1 n "
W. E, Bain The Challenge e Face
Education, 3°Pt951b01‘, 1946, p. 4. : S



‘Statement of the Problem

It 1s becoming more and more evident that pupils of
the traditional school are not adequately prepared to meet
and selve problems involving the child's individual and
social needs, Cheanging civilization, changing concepts of
the nature of soclety, better understanding of the learner,
his learning processes, his emotional behavior, all demand
the evolution of better teaching-learning situations. The
ghift from the silent, motionless, memorizing elementary
school, is fast being replaced by the newer emphasis, that
learning is living, end living involves a process of doing.
Thus, the problem arises, to what extent parent-teachers of
the elementary schocls of Tyler, Texas are maklné use of
the newer trends in Modern Education. The problem may be
considered from the following points of view:

1. Vhat is modern education?

2. To what extent 1s modern education functioning in
the elementary schools of Tyler, Texas?

3« What attitudes do parent-teachers have toward the
program or practices of modern education?

4, What sre the tendencies toward a departure from
traditional ecducation?

5. Vhat efforts are being mede to retain what is good
in traditional education?



Purpose of the Study

The purpose of the study is to determine by a survey
of modern educational procedures as advocated by accepted
esuthorities, what techniques and procedures are used in
promoting modern education.

It 1is hoped that anAoutcoma of the study will assist
parent-teachers to see, to what extent, the life at school
actually prepares the child for higher creative living.

The study proposes further to show that the school is not
all of life for the child, that he lives in the home and the
community, as well.

The elementary school has commonly been concelved to
be essentially that of training children rather than to edu=-
cate them. If the elementary school is to function as it
should, with the cooperation of the parent-teachers, 1t
should foster & program o.r meaningful experiences, stimulate
and improve ebilities, and assist pupils in scquiring useful
skills and knowledge that are functional.

Delimitations

This study is limited to information concerning pare
ent-teachers of the elementary schoos of Tyler, Texas,
Since learning is a complex process rutixer than a single
act, the concomitent learnings thet emerge under the influ-
ence of 1nat.ruotio'nal practices, must be carefully examined.

Through analysis of the problem, these questions seem to be



of greatest importance:

1. Vhat type of training do teachers have in order to
meet the demands of the modern school?
2+ "hat attitude do teachers have toward the community?
3¢ "hat instructional techniques and procedures are
being used in the classroom?
4, To what extent parents cooperate with the teacher
~ and the child?
5« Vhat are the parents'! attitudes toward modern edu-
~ ecational procedures?
6« "hat are teacher-pupil relationships?
7. Do parent-teachers prefer traditional educational

practices?
Definition of Terms

"Attitudes” as used in this study, means willingness
and abllity to adjust classroom procedures as they apply to
resourcefulness; being soclally minded; having ebility to
plan and execute plansjy to know and enjoy people, especially
children; and to be in an emctionally well balanced state of
existence. V

"Modern" means, where present-day trends graduslly re-
place the o0ld; where tradition alone does not rule, but the
best of the past 1s leavened with discoveries of today; and
emphasis placed on wholeness, broad understandings, seeing
relationships, and making 1ife more liveable.



"B@ueation" as defined by John Dewey:*

Eduecation is a reconstruction or reorgenization

O i on nopeaces So11i5y"ve dirost the

course of subsequent experiences.

"Perent” means, guardianship or complete ownership of
the child.

"Teacher" means, as defined by Good,® & person who be-
cause of rich and unusual experiences or education or both
in a given field, is able to contribute to the growth and
development of other persons who come in contact with him,

A1l other terms are the same as those found in Veb=-
ster's Unabridged Dictionery.

Review of Previous Literature

The modern conception of education differs so essential-
ly from that of the traditionsl school until it has created
mich interest in meny schools over the nation. During the
last three or four decades there has been accumilating a
vast quantity of knowledge about children and the way they
learn. At the same time there has been an unuaually repid
development in the changing patterns of soclety. These
factors and meny others have influenced changes in our edu~-
cetional theories, John Dewey, in 1900, pointed out the

*John Dewey, Democracy end Educastion, pp. 89-90.
“Carter V. Good, Dictionary of Fducation, p. 409.



shorteomings of the "sitting and listening school."'

During the post-war period of the 1920's, it became
clearly evident that changes and progress had outstripped
the threes Rts, and the teaching profession recognized the
need for liberalizing educational methods., Many theories
were bégmj:, all of which were believed to be newer and bet-
ter ideas,

In reviewing previous literature on thils subject,
there were no direct treatments of it. The most compre-
hensive treatments will be cited.

In considering parent-teachers attitudes toward educae=-
tion of the c¢hild, four hundred years ago Richard Mulcaster,
first head of the Merchant-Tayler's School, in London wrote:

Parent and teachers should not only be acquainted

and teashers should be famiiiarly 1iuked together i

amity and continmual conferences for their common

charge, and each should trust tp judgment of and
personal goodwill of the other.

Elementary children are in a formative stage of devel~
opment, when their experiences are txb.ving the greatest
influence upon attitudes and habits, therefore, parents
should have knowledge of the oxperiences which the school
provides for the child.

Otto, in commenting on the school and its patrons,
mekes this observation:

"Dewey, - sy Pe 5l.
~ "Ellen C, Lo%z'r&, "Essentials in Home end School
goorlgratiogo Parent “ducation Opportunities. Bulletin
Qe D¢ De Ta .



If the school is a vital factor in the lives
of children, they will reflect its influence in
the home., If the school cen guide the interest
of the children, those interest are shared by
the parents, The opinions of the children be-
come the interests of the parents. Good teach-
1n§ stimulates vital interests in the legitimate
activities of the curriculum which will result
in most desirable educational of the chila
and cause puplls to discuss with their parents
those aspeets of school work w§1¢:h the profession
should like to have them lknow,

Harden presents the following results of perents and
teachers working together in promoting cooperation between
home and school:

1. Parents felt a sense of satisfasction in being able’

~ %o tell us of our inconsistencies and shortcomings,.

2+ School and home were united as a team in working
for the best interest of boys and girls.

3« Parents were impressed with fects that the teachers
are actively interested in their children.

4, Many helpful s estions for improving the curricu-
5 lum were obtai:gﬁ. e

5« Teachers were able to get first hand information
about blems which were more impressive when it
comes from parents, directly.

6. Pupils have been made more aware of the closer co=-
operation of the school and home and have reacted
favorably toward this somewhat different approeach.®

Ross L. Nealey® made a report on "Let the P.~T, A,

Help." He points out that meny schools are losing a golden

S‘Edgar Harde:.'a, ”iu-q'nts and Teachers Work Together, "

Ross L. Nealey, "Let the P.-T, A. Help." The Nationa
Schools. Vol. 37, Jamuary, 1946. p. 41, y
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opportunity to develop & modern educational program because
they feil to enlist the help of the Parent-Teachers Assocla~-
tion., He states further, thet the attitudes of a commnity
toward the school is dependent upon the extent to which
schools ere willing to take parents into their confidence.
He concludes that a number of changes can be brought about
to promote the welfare of & better educational program if
the proper intelligent educational leadership is furnished.

He states lastly, "If parents are not interested in a fine
educational program, who ig?"

Willlem Owens® in an =rticle against progressive eiu-
cation points outs some of the theories that were necessary
to the cause and were accepted. They were as follows:

1. Freeing pupils from regulations and fear of
ty in the schoolroom

2+ Elimination of the dread of failures in classes

3. Adjusting school curriculum to the mentality of the

average student

4, Group classes by age and soclal adjustment
rather than mental preparedness

5« Permitting classes to advence at their own rate of

progress.
Owens concludes that progressive education has had some
indications of marked success where teachers were of unusual

abilities and students possessed ideal backgrounds and in-
telligence.

1%111iam Owens, . c%sg inst P essive Education!
The Ssturday Evening ;:z. ol.

7. June F ] 1945’ p- 14.

\
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On the converse, Hooks' in his argument for progressive
education presents the experiment of The Story of the Eilght-
Yesr Study and makes the following report: A comparison of
1475 students were followed up who had been taught under the .
newer educational procedures and 1475 who had been taught
and worked under the conventional patterns, The results as
reported by the follow-up staff discovered that graduates
of the progressive school received a slightly higher total
average; they earned more academic honors in each yearj
they were more often judged by college faculties o possess
clarity, precision and objectivity in thought, a greater
resourcefulness in meeting new situations; they adjusted
themselves more effectively to their personal problems, they
were more interested in art; they won a higher percentage of
nonacademic honors every yeer and they "demonstrated a more
active concern for what was going on in the world." Hooks
coneludes that the hardest hurdle for progressive education
is the fact that it is more expensive than conventionsl edu-
cation., In the words of John Dewey he adds, "Vhat the best
and wisest parenl wents for his own child that must be what
the commnity wants for all its children.”

Kate Wofford® states the relationships of parents to

'Sidney Hoods, "The Case for Progressive Education,"
S P Vo].. 217. Jm’ 30. 1945. pp.

- . 9- -
aKat:e V. Vofford, Mod
Schools, p. 360.
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the modern school are different from those of any parents
in the history of schoolss The idea of the cooperative ef-
fort to deal with problems is somewhat similar to the plo-
neer parents In the modern school the parent does more than
cooperate, They enter into actual participation in the
1ife of the school. Kate VWofford states further, "It
would not be surprising or unusual to find a parent teaching
a group in the modern school, assisting with school execur-
sions, acting ss chaperones, guides, and lecturers. Parents
are accepted as a part of the school set up."t

It 1s becoming more and more eviilent that if the school
is to function at its best in a demoecracy, of which we Amer-
icans place so much emphasis, the home and school must
develop a partnership more active and not negative and pas=-
sive as it has been for the past decades.

liisner and IaCross make this observation:

Publiec education in a democracy has been con-
celved as a partnership between home and school.
The need for parental participation becomes evi-
Fi, TotleT ohinaos wiers”Shey fnow.sny. et o

s resis es ess they are

ing made. Parentel participation in pl
then should result in less blgnd resistance to ’

desirable educational ¢ es, and will also in-
crease thelr awareness of the needs for better
support of the school, Parents are likely to be
intensely interested in becoming literate about
their school when the program is initiated amd

selected them thr - .
e o l'b:r m ough parent-teacher organi

;m--a, Pe 360.
Paul J, lisner and Robert LaCrosse, "Parents as

Fartners," ember
1946’ p."u- vol. XII. R” £
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CHAPTER II

A COMPARISON BETWEEN TRADITIONAL AND
MODERN EDUCATION

There has been & growing consciousness that there 1is
too wide a gep between the school, the growing child and
our imerican way of life. In meny instances, the school is
not giving children the kind of training which is needed
for effective participation in present day living. Because
of these factors and perhaps many others, there have been
chenges in educational theories. lNany educators have pointed
out the inadequacy of the traditional school with its formal
curricula to be mastered by children, All of which was for
mass education.

Otto makes the following statement:

To make l1life in school conform as much as

possible to real out of school situations

and problems which confront children, it was

deemed necess to make classroom experi-

ences purposeful, wholehearted and inte-

fmted; th .emrhasis onxutiﬂ.tioa and
earning to do by doing.

The Traditional School

The work of the traditiomlvachnol presents a pattem
different from the modern school. Because of the smallness

1John H. Otto, E
MO PPe 7=8.
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in aize and very often under the influence of the church,
schools were simple end 1little attentlon was given to the
training of the c¢hild, other then for adult life. To ana-
lyse some of the characteristies of the traditional school,
the first point which even the casual observer will note is
its Inflexibility and permanent scheme of narrow, limited,
dull, dry subject matter. 4 complete mastery of subject

matter appears to be the underlying philosophye.
Otto mekes further statements:

The first American olementarz schools were most
simple and direct. Iethods of teaching were not

well devel and the éequipment and materials

were exceedingly ere Definite gradi of work

was unknown and chil were taught for the most

part as individuals., The aim of element in-

struction was narrow in scope as compared to

present-day aims and functions. The curriculum '1

of the school consisted largely of the three R's.

In the traditional school immovable seats in orderly
rows fixed the sphere of activity of each child, For the
timid six year oid entering for the first time end for the
high school ‘senior the arrangement was imch the same,

Bells divided the day into periods and no one was permitted
to leave his seat during a recitation period. Strict dis-
¢ipline end a plamned course of study were earried out
during recitation period. In the traditional school, les~

sons, textbooks, and recitations were the chief character-
uti@ﬂ.

IM’ Pe 1o
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Alken,* mekes this assertion sbout the traditional
school: "In the traditional school conditions of true
growth were wholly reversed to that found in our progres-
sive schools." The appearance of a room in the traditional
school is outwardly quiet, apparent concentration, orderli-
ness, end very little rhysical movement. Actually this
brought ebout restlessness, inattention, fidgeting, and
scattering interest, The traditional school was dull, un-
challenging, lacking interest, and a central purpose. It
wes not understood by traditionalists that education is not
a myth that remains unchanged, but it mmst always be a
- function of time and circumstances pmtting the concern of
youth at the heart of the curriculum.

Mead and Orth comment on the traditional school:

The child's day was bookish and verbal.
Listeni aend memorization will be dominant,
and acquiescent sttitudes are cultivated.
Iittle if eny provision is possible for
activities of a constructive, creative
nature in connection with the learning of
subjects., Exercise from ten to thirty
minutes duration becomes necessary in order
to hold the waning interest of the pupils.
The traditionel curriculum consisted of con=-
tent to be passively learned rather than to
be asctively studied. Aside from allowi
too little time for 'experiencing'! it fails
to be bound up with the import problem of

present-day life brought about soclal and
industrial chenges.” -
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Since the elementary school exists solely for the edu-
cation or training of the child, although, the recognition
of this truth is not always considered and especlally when
educational theories and practices are applied; it should
offer the best that can be provided for growth and develop=
ment of the child,

Saucier states:

The traditional elementar{ school curriculum
has been restricted chiefly to subject matter

that has been supported merely academic custon.
It has contained little of the tal and perplex=
ing economic, political and social problems of
society, especially of the present. This cur-
riculum is serious lacking in realistic experi-
ences of normal adults, to say nothing of such
experiences of children, T urther, the traditional
curriculum has been essentially an gation of
minute elements, a collection of specific and un~
related items. Such a curriculum rests on the
false assumption that facts and skills are not
learned best as a part of lifelike activities,
that learning isolated parts are preferable to
learning integrated wholes, and that only gne
thing can and should be learned at a time.

The Hgdern School

Wofford® in her presentation of the modern school,
states that the term "modern" immediately suggests the
philosophy of John Dewey, and he suggests the progressive
movement in education. "Modern" when applies to education

is a relative term and designates in every age, the group

W. A. Saucler,

O - 1%‘130.
m_n;% PP

offord, Op. git., p. 7.




16
who suggests new ways of doing old things.

The modern school 1s concerned with problems offering
opportunities that meet the nature and needs of the child.
The way and where children learn and have their experiences
ere of ruch interest to modern education. It 1s also aware
of the interdependence of home and school, but it is only
through modern trends and tendencies that the home and the
commnity have been considered an integral part of teaching
end learning.

Kate Wofford presents the charscteristics by vhioh one
might recognize the "modern school."

l. By informal tables and chairs arranged conveniently

for group activity.

2. Some open space unobstructed and arranged for such
act{vities as dramatizations, rhythms.

3« Colorful interiors with space on which to displs

interesting pictures and other materials on leve
with the child's eyes.

4, The teacher as a guide and counselor.

5« A natural social situation in which children are
free to move about and consult with others as they
engag in a variety of worth-while activities with-
ou terfering with the welfare of others.

6. A variety of equipment to meet the needs. Wood,

clay, large rolls of paper, paint, tools, and
visual ailds.

7« A variety of books, both text and recreational,
chosen to meet the needs of the individual within
the P. Books and other materials srranged at-
tractively for effective use,

8. Instruction adjusted to the individual needs and
abilities r;gardloas of grade, Children wark and
play in flexible social groupings.
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9. Longer periods during which study, experimentation
and discussion of a significant worthwhile central
theme are participated in by the group ided by
the teacher. References to authorities,
exchange of ideas, and sclientific attitules char=-
acterize the period.

10. Development of & happy, well adjusted, well rounded
individual here and now, who has a nfe interest in
his fact learning.

11. Numerous ental contacts, close cooperation are
given to insure better understanding of the child.

12. Informal reports of child's growth measured against
his own previous record.

13. ge use of educative resources within the commu-

14, Pertinent materials brought into the elassroom by
the children. School en integral part of the
community,.

15. Creative self-expression.?

The elementary sechool purposes to train the child for
life in a world filled with confusion and a changing social
order. Thus, there is need for a gulding prineciple for
elementary education. HNany educators agree that these prin-
ciples exist in the ideals of democracy. It is agreed that
the people of America are committed to a democratic way of
1life. It is through the forces that promote the objectives
and classroom procedures for the elementary school, that
this school be made to contribute toward a demoeratic way
rather than a restricted, regimented state. The ideals of
democracy, likewlse, gives a prominent role to cooperative
1living, sharing of purpose and interests. Saucier expresses

Ibid., PPe 11-13.
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this idea: "For a soclety to be democratic, its members
need to grasp the importance of working together for the
common good and to realize that responsibility alms ag-
compenies privilege or advantage."*

The modern sehool takes on meny of the ideals of democ-
racy. It provides for working with fellow-workers, encour=-
aging native ebilities, strengthening ebillity to participate
in groups, working with a degree of freedom, and teacher-
pupil planning, There is a minimm of commands end compul-
sions, The child is furnished with opportunities for devel-
oping habits of thinking, ways of doing, assuming responsi-
bility and finally learning by deing,

Fressey makes this observation:

In real life, 1earniﬁi is an actual trial of

various ways of do 8¢ It 18 a & c
rOCeSsSS . nd it is such trial that the
earner finds the significance of what he is

learning, proves its worth, end mekes it his own.

If he reads about or listens to the expounding

of matter, it remains somet apart from his
experlence. /Any form of activity toward the work

in hand, any projeecting of the pupilts efforts
into that work, will result in a higher degree of
learning than is achieved by the ywngator who
merely sits quietly, passively "dgink ng in" what
the teacher or the textbook says. :

The materlals seem to indicate that elementary educa-
tion is to be based on the child's experience, not only in
a physical sense but in intellsctual and emotional senses,
too. Learning is an active prooeis rather than a passive

xsa\miar’ ﬁo m.’ Pe 76.

"Se L. Pres Esychology and the New Edueation,
Ppe 550588 @@ ° '



absorptions The modern schools seem to have no cut and
dried program, They are free to grow along the lines of
needs and conditions, The activity school, and the play
school are good examples of active methods of learning.
Here, one observes much of the philosophy of modern educa=
tion, "learning by doing."
 Fugg end Schumaker have this to say, "The modern school

encourages the creative spirit and expression in all the
arts, This is due to the theory of self-expression,"?

Baker makes this comment on how we learn, "Boys and
girls and even the rest of us, too, learn much more rapidly
and reﬁa.‘m what they learn more rermenently when they Ikmow
what they are supposed to be doing, why they are doing and
have a personal stake in the effort or enterprise,"®

Baker further presents some of the questions and
answers parents ask about modern methods of teaching:

l. Do children learn to read when th are taught
modern methods? . o

The unequivocal answer 1s "yes". Follow-up studies
carried on in high school and conh:se. show that
pupils exposed to progressive methods read more and
select thelr books more carefully than do tradition-
ally trained pupils.

2+ Does this mean that puplls are always to be per-
mitted to do as they please?

The enswer 1s, "no," quite to the contrary. Demo-
cratic discipiine has its compulsions no less than
dictatorial discipline. The chief difference is

f, 0, Migg and A. Sommaker, Ihe Child-Centered
Pe .

G. Derwood Baker, ""heéen Perents Ask," Progressive .
Education, December, 1541, Pes 436, ”
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that democratic dlscipline is based upon self-con=
trol which is based on insight and soecial purpose.
We demand good order and effective working condli-
tions, but instead of imposing it upon them and
maintain it for them, we teach boys and girls
how to achieve it for themselves,

3. Are children to take the glaoe of teachers in decid-
ing what is to be learned

"No, certainly not.” A teacher is a trained pro-
fessional worker with special competence in his
field, He knows boys and girls, their needs and
interests, the range of their differemes and the
vay they jearn. It 1s his job to do the thinking,
along with other teachers, and so set the stage

for his class oups The od teacher will encour-
age the fullest participation of pupils in planning,
executing and evaluating their work,

4, Isn't there a current reaction awey from modern
educetion? Don't you think we as parents ought to
sit tight and consolidate our school gains?

There have always been those for whom the good old
days and the good old wags are good enough, If
progressive education had reason to feel confident
and proud of its history and its program, it does
todai. New practices in eduvcation are finding wide
applicetion in public school systems, The predom=
inant trend in our profession eve where is toward
curriculum revision and reorganization, toward
teacher-pupil »pl s less formal procedures
more demoeratic practices, more careful attention
to mental hyglene factors, greater concern for the
immediate as well as the future needs of children
and youths.

This i1s not the time to build Maginot lines for
education, Demoorae{hia taking the offensive and

education is one of e branches of the service
which nmat"ge modernized and which parents want

moderniged.
Wofford,* presents methods of individuelizing instrue-
tion 113 the modern school, She states the technique was
simple and practical. Its plan was to test and promote in-

:‘gg_}%., PDe 435-436,
offord, Op. gite., pp. 112-123,
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dividuelly each child in every subject. Self-measurement
technigues were established, thereby, the child is agble to
measure and evaluate his own progress and mastery of sube
Ject matter, Creative activities were developed through
soclal and English studies. Citligenship and growth were
placed at the wvery highest premium., This plan is lmown as
the "Dalton Plen," In this plan the ¢hild learns through
self~directed experiences, The other plan often referred
to as the "Winnetka Plen" has a distinguishing technique of
dividing the subjeet matter into two groups. One group
being the tool subjects and the other, the soclial studies.

Through U, J, Hoffman, Illinois developed & plan for
individualization of instruction. Under this plan is was
recormended that the school day be divided into four ses-
sions. Each session was devoted to a major subject when
the pupll either recited or studied in that subject. The
child is given study guides, such as; workbooks, practice
tests, end lesson sheets, The use of these provides the

teacher with lmowledge of the child's ability to learn,
 pate of learning, and abilities of individual pupils.

John Dewey succeeds in helping to create the following
fundemental characteristics of the new education against the
0ld, known as the "Articles of Faith3" they are:

1. Freedom versus control.

2. Child initiative versus teacher 1n1t1at1vo.

3« The active school.

4, Child interest as 2 basis of the new educationel
| program,.

5. Creative self-expression.

6. Personality snd social adjustmnt.

IRugg and Schwu', no gitey PP 54-67.



 CHAPTER IIT
ANALYSIS AND INTERPRETATION OF DATA

The investigator, in an effort to get a complete pie=-
ture of the subject, made use of two different types of
questionnaires to survey the actual conditions exlisting in
the school and community between parents and teachers,

The first questionnaire used was to make a definite
study of teachers! attitudes toward modern education in the
elementary school of Tyler, Texas. This questionnaire
takes into sccount the training, attitudes toward the com-
munity, instructional measures, teacher-pupil relationship
and to what extent resource-use educetion is employed by
the teachers in the Tyler Negro system.

The second questionnaire, used in this study, is to
show the attitude of parent toward modern education in the
seme system, This questionnaire takes into account the
marital, industrial status of parent, training, recreational
edvanteges provided for the child, and to whet extent per-
ents participate in asctivities of the school where their
ehildx-eﬁ attend. .

For purposes of clarity, the data in the questionnaire
number one will be snalysed and followed by questionnaire

number twoe
Pindingu From Questionnaire Number I

There are 29 elementary teachers in the four elementary |
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schools of the Tyler Negro public schools. A guestionnaire
was sent to each of the twenty-nine teachers., Of the number
sent 27 or 93.1 per cent were returned, While the writer
would have preferred a hundred per cent return, but for all
practical purposes it is obvi:ons that the sample 1s adequate,
since 1t is above the 50 per cent score of the number sent

oute

Teachers! Training
" Iraining-~ From the informestion given on the tralning
of the teachers, Table I reveals the kind of degrees held,
A more detailed analysis, of the training of these tecach~
ers, on the question of their adaptability to do the type of
work required; is necessary in thelr major fields The State
Department of Edncation has set up a standard for the as-
sigmment of teachers in their ma jor fleld of college spe-
elalizations® Twenty=four or 88,1 per cent had been awarded
the bachelor's degree in education. Two of 7.4 per cent had
mastert!s degrees, while one or 3.7 per cent had a bachelor
degree in home economics, These degrees represent thelr
major field of work: '
The minor fields of these teachers are science, mathe-
matics, English, soclal science, educetion, and one did not
state her minor field.

State Department of Education. 3 A -
o’ - p. %o
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TABLE I

THE KIND OF DEGREES HELD BY THE 27 REPORTING TEACHERS

M. 2. I ;

The teachers deseribed in this study, teach grades from
one through eight in the elementary school,.
on--If the teachers
are to grow and progress very far in the difficult art of
successful teaching, it is agreed that they must become in-
terested in it and become careful students of its many in-

tricacles. Otto states:

If teachers are to render maximum professional
service of a high type, they must be provided with
the materials which are tools of the profession so
that educational thought and practice may keep
ebreast of the changes whigh are rapidly taking
place in public education.

Fngelhardt makes the following statement:

The professional libr should contain a com=-
plete historical file of 1 textbooks which have
been used in that particular public school s tem,
and also samples of the most modern instructional
materials in the various subject fields., Teachers
should have available for use the selgotion of the
best books on methods and techniques.

1

Henry J, Otto . . « 379

*Fred Enselharat?n?égﬁv.'.&pm:LémmM-
minlstration, pp. 414-415,
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The teachers were asked to "List at least three books
you have read in modern education." From the replies,
fifty-four books were listed. It was impossible for the
" writer to tabulate the responses to this questiomnaire item,
Some of the reporters gave authors, some gave names of books,
and others listed books that could not be classified as
modern education. Hence, to avoid confusion the writer
could not construct a teble for this item,

Professional publicationg--Table IT shows the profes-
sional periodicals which the teachers reported that they
read often. The Orade Teacher and Normal Instructor were the
most widely read periodicals; 20 teachers listed them, As
‘18 noted , only 3 teachers listed ‘merican Childhood and
Reader's Digest. Junior Art and ’ctivities, Childhood
Lotivities, and Progressive Teacher; each was llsted by
2 teachers, Magazines listed by 1 teacher were, Child Life,
Opportunity, Journal of “ducational Research, Learning
tic, Teacher's Edition, Farent Magazine, Hatlopal Fducation
Aggociation Jourpal,end Ihe Etude. Two teachers did not
enswer this questionnaire item of profee#ioml publications.
The Iimes Mapazipne was listed by two teachers as profession=-
el periodicels. This megazine was omitted from Table TI,
because it does not cearry elementary educational articles.

Hembership in orgenizetiong--It will be noted in Table
I1T the professional organizations as well as state, loecal,
and others which the teachers hold merbership. The findings

as interpweted from the graph indicates that there are more



TABLE IX

PROFESSIONAL PUBLICATIONS REPORTED BY 27 ELEMENTARY TEACHERS

—— — ]
Scale

o] 5 &9 a5 3
P”imcm . - . . . . » L d
Grede Teacher ISR .
Normel Instructor FERERTREEE RS
American Childhood B
Readers Digest | E
Progressive Teacher | P
Junior Art and
Activities -2'
Others K

—

teachera who were members of the Colored Teachers' Associa=-
tion than any other organization. There were 21 or 77.7 per
¢ent in this group. Sixteen of the reporting teachers had
menbership in the East Texas Teachers! ZAssociation., It is
not usually agreed that the National Association for the Ad-
vancement of Colored People 1s a professional education
organization, but it is sgreed that this organization has
manifested interest in the situations that pertained to
education; © or 33,3 per cent listed membership in 1t,

Other state and local organizations in which teachers held
membership were Housewives League, Tyler-Smith County Child
Welfare Assocliation, State Federated Clt_lbo. Negro Chamber of
Commerce, Voter's Lesgue, Parent-Teachers Assoclation, “est-
lend Service Guild, end Texas Teachers of Homemelkers Asso-



e¢istion. All listed the church,

Saucier malkes this comment:

If the social qualities of the teacher have been
of marked wvalue in the conventional schuol, they
can certainly be expected to be indispensable in
the demoecratic school, the teacher of which 1s
required to be a leader and cooperative wogker in
the commmity as well as in the claasroom.

Seucler comments further:

Other studles indicate that m%h academic marks
are of less value for success in teaching than
good records in pogﬁ.fity taking the initiative
n groups, success v hoicung offices in clubs
church organ;zations, youth movements, and politi-
cal parties.

TABLE III

IOCAL, STATE, AND PROFESSIONAL ORGANIZATICONS OF WHICH
“ACHERS LISTED MEMBERSHIP

Summary of
Names of Organizetions Frequency

Church

Colored State Teachers' Assoeclation
East Texas Teachers' Association

Bes 45, &, 0, P,

P. T’ A. :

Hegro Chamber of Commerce

‘merican Teachers'! ‘ssocistion

Tyler Smith County Yelfare “ssociation
Votert's Le

State Federated Clubs

Westland Service Cuild

Texss Teachers of Homemakers' ‘ssociation

&Ry

B e e e e e G O3 €O

13&110101‘ - - 451,
Tl b A e P

i /



Attitudes Toward the Commmnity

ity~-~The effectiveness of an

elementery school program depends to nc small measure upon
the cooperative endeavors of the home and the school. The
two most potent influences in the training of the child

must work hermoniously and be dependent one on the other,

If not, the elementary school may not achleve the highest

type of results that the modern school supports,

Since the teacher is part of the commmunity she must
have responsibilities in the school and communitye
MeCaughy in commenting on teachers in the community writes:

moggagggrthgnm:a:mtmz'r:ggn:%mmntieatg:r

know each individual pupil and his femlly and

D a1 gorh T hor wobk of Fidance’with

the child.

Quite contrary to McGemmghy*s comment, only 17 teachers
pointed out that they were personally that they were per-
sonally acquainted with parents of the children, Ten were
not acquainted with them, Community activities of which
they reported as taking an ective part are referred to in
Table III,

The questionnaire showed efforts by which parent's
participation wes secured. Some of the most significant
ones listed were Parent-Teacher Organizations, schocolroom

'J. R McCaughy, £n Evelustion of the Flementery
Sghool, pe. 89.



exhibits, special invitations, school parties, parents’
parties and making parents responaible for prograin&.

It was surprising to note that the ways listed to se~
cure parents' participetion if the school was limited.
Parents' participation 1s essential if the practices of
the school are to remain consistent with the purposes and
objectives of the modern school.

Instructional Measures

Classroom Environment--The educative environment has
been overlooked by meny teachers and school authorities.
Although there are many hindrances and hampering restrice
tions, when we think of inadequate space, insufficient
equipment and supplies, and in meny instances unpleasant
surroundings conducive for developing a well-rounded pro-
gramj yet, these and other factors need not prevent the
classroom from being a very desirable place to live and
work, Hockett and Jacobsen point out that:

Dynamic teachers are devisini s and means

of exploiting the unused possibilitlies in the

classroom, school buildings, and grounds. The

educative environment ia mach larger than

school tmildinin grounds. Teachers find

op rtunities school J for s th-

character and g:omoting social edjus nts
aa well as building backgrounds of understanding.?

‘Hockett and Jacobsen, Modern Practices in the
Pe 160,



The findings in Table IV reveal that all reporting
teachers had elean,; neat, and attractive classrooms, It
seems thet only a few classrooms had moveable seats, work-
tables and a classroom library, which is so essentlal %o
learning. However, 16 reported having use or access to the

general library.

TABLE IV

PHYSICAL CONDITIONS IN THE CLASSROOMS

e . -~ o e
o e o e e

Items Yes No No Answer
lleat 26 1

Clean 27

Attractive 25 2

Seats moveable 9 17

Worktables y 4 15

Classroom nbrez 7 20

Loccess to general library 16 9

The lighting, ventilating, and arrangement db not show
in Table IV, for 1t 1s usually agreed that the teacher does
not always control those physical characteristics of her
elassroom, The writer does not intend to imply that the
teacher cammot remedy some of the factors. With the help of
others concerned she may provide meny helpful adaptations,
‘nother item that may appear significant 1s the number of
pupils in the classroom. 7The median which is 36.11 !Q mch

in favor of newer practices.
lon~~The present edu=-

cational tendency is characterized by an effort, not merely
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to improve instructional practices but to ereate new and
better ones to meet the needs of the child, Instructional
practices cannot be selected wisely until we know what type
of individuals we are trying to develop and in what scclety
the child lives, The school is often thought of as a soci~
ety in which young people and adults live and work, Yet,
the society in which the teacher must know about the child,
is one in which the child moves outside of the school,

Methods of instruection heretofore were largely con=

cerned with subject matter and almost completely forgot the
child and 1life in the commnity. Modern educational prao-
tices tend to place special stress on the unification of
the two. The following are implications of the newer prac-
tlces as derived from a discussion by Wrightstone:

1, The classroom is a form of democratic socilal 1life
and the children reconstruct their experiences
therein,

2. These experiences §row from the children's social
activities and various parts of the newer-type
curriculums are integrated around a central prob=-
lem suggested by the children's social activities.

3¢ The organizetion of the curriculum for intefration
of pup rgonall is paramount to tradit

- and fo orgenization of subject matter.

4, Interests and powers are developed by activities
~ and not alone by passive assimilatlion of knowledge.

S5¢ Mastery of principles and preactices of intell ffmt
gving is more important than memory of specific

6. Bach personelity is inherently social in origin and
~character.

7« The e unit of educative experiences 1is a real-
‘ 4stic ‘n:tudy of a problem and a cooperative ereative
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solution.

8. Education is the fundamental foundation upon which
social progress and reform are founded, and conse-
quently education must concern itself with vitgl
problems in the world of both child and adult.

It can be learned from Table V, the methods and tech-
nicue of instruction followed by the reporting teachers.
Twenty=-four or 88,8 per cent of the teachers checked the
activity, "Adjusting the curriculum to the child," fav-
orably. Lene writes: "The modern elementary school teacher
begins with the child and selects areas of subject matter
es are appropriate to his development,"® It was surprising
to note that more teachers did not give and make use of the
I. Qs test. Only 14 or 51,8 per cent checked this item.
Huggett and Millard, in discussing measurements, states

Measurement and observation data have been used
three different ways by teachers attempting activi-
ties. (1) The status of the study, (2) to plot

the %rowth of a child over a period of years, and

(3) that of appraising the relative effects of

various factors upon the development of the child.®

Huggett and Millard comment further, "In spite of many
bbjections, the standardized intelligence test 1s a basic

and fundamental measure in an evaluation progrem,"*

*Vayae rightstone W@m
Sehoc) Fraotices, pp. 134-140.
Robert H, Lane, The Teacher in the Modern Flementary
Scghool, Dpe. 104. -
®A1bert J, Huggett, and Ceeil V, Millard, Growth and
nz in the Elementary School, Dpe. 284-28S5.
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Other activities which were checked by gl to 25 teachers

were, (1) giving pupils opportunities Lo help with plan=-

ning activities of work, (2) projects and demonstrations

to clarify subject matter, (3) subject matter presenting

real life situations as they oceur to the child, (4) pupils

bringing useable materials to school for aids in learning,

work planned for individual responsibility, end (5) en-

‘courage creative thinking on the part of the child. Quite

contrary to the theori and practices of the modern scthool,

1t was somewhat astonishing to note that only 15 or 59 per

cent of the teachers invited parents to assist with projects

and activities concerning the school. It was revealed fur-

ther that only 4 or 14.8 per cent of the teachers visited

homes of each child represented in his classroom.

A Huggett and Millard called attention to the followlng:
? badly neglected area of school improvement

has been t of contact with the homes of chil-

dren. Probably no other phase of the program

has caused so much uncertainty and sorrow to

teachers or so much meladjustment and discourage-

ment to c¢hildren. Every teacher knows that she

has little or no difficulty with the youngster

who comes from a home whi tekes pains to keep

alert to the child's progress at school, to sup=-

teachers in worthwhile activities and to do

hings that dema?d active cooperation between
home and school,

Pupil-Teacher Relationships

Lupil-teacher relstionshipg--In the modern school, the
teacher does not find it desirable or necessary to maintain

‘Ibid., p. 346.



TABLE V

METHODS AND ACTIVITIES USED IN TEACHING

rl

No
Activities Yes Yo Answer
1, Adjust curriculum to the child R 2
2. Makes use of I, Q, test 14 9 4
3. Makes child master subject matter - . 8
4, Give pupils an opportunity to help with
the planning for activities of wor 24 3
5e Proiects and demonstrations to clarify
" subject matter 25 1 1
6. Check to see if pupils understand wording
of estions : 25 1 1
7. Subject matter presents real life situa-
tions as they occur to child 2 4 2
8. Puplls bring usesble materials to school
. for sids in 1earn1nn3 21 4 2
O« York planned for individual responsi-
bility 24 2 1
10. Encourage creative thinking on the part
of the child 24 2 1
1l. Invite parents to assist with projects
and activities 15 10 2
12, Visit the home of each child represented
in your classroom 4 20 3
13. Provision for meeting the need of the
superior child 23 2 2
14, Subject matter integrated 20 2 5

their relationship on the autocratic basis. She assumes the
responsibility of knowing each child, individually, and does
her best to gulde the child into an environment which will
be most beneficlal for him as an individual , as well as a
member of the group. The efficlent teacher makes end puts
forth much effort to carry out a program that offers meny
- opportunities for better pupil-teacher relationships.

Table VI shows the responses of teacher's relationship
toward the child. The items which seemed most useable were:
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(1) atmosphere is such that the child takes part in the
elassroom discussions and activities, (2) discipline cases
handled in a corrective manner, (3) pupils are being trained
to become efficient, and (4) & cooperative member of a dem-
ocratic society. These items mentioned have a frequency of
20 to 23 checks in the affirmative., It was interesting to
note that 18 or 66 per cent of the teachers agreed that
there was a tendency for pupils to be too deperndent upon
the teacher, It seemed from the responses the teachers did
not fevor clubs in the classroom for only 15 or 59 per cent
of the teachers responded affirmatively to that item,

TABLE VI

TEACHER-PUPIL REIATIONSHIPS AS REPORTED BY THE TEACHERS

Items Yes No No Report

l. Tendency for pupil to be too depend-

ent on teacher . 18 6 3

2. Atmosphere such that pupils feel free
to take active part in classroom
discussions and activities

3« Discipline cases handled in correc-
tive manner

4, Train pupils to become efficient and
a cooperative member of a democratic
societ 22

5. Clubs in the class ; 15

& 8

Lol
“i

Health and Physical Development

ghild~-~Lee makes this corment:



One of the greatest contributions the school

can make to a c¢hild is to ggomoto his present

health and send him out wi proper habits and

attitudes for protecting and mai§ta1n1ng that

health for the rest of his life. :

It is quite evident that the modern school has a number
of objectives. It requires in the first place the mastery
of those simple items of subject matter that are ossential.
to the normal life of an average person, Children live
many hours in the elementary school and whatever influences
there will, therefore, have an effect upon thelir soclel,
emotional, and moral development. It 1s not expected that
the child after leaving the elementary school acts as an
adult, but it 1s hoped that the child has established some
fundamental habits of response to everyday situatims.
Another objective which cennot be omitted, is the objective
in the field of health and physical development. Cole
points out that:

shogz the end of the elementa school a ril

d have developed certain hygienic habits,

should have escquired certain items of informa-

tion, and should have corroctgd as many of his

physioal defects as possible.

The following list are the items shown in the survey as
being provided for the development of health and physical

development of the child:

‘Murrey J. Lee, The Child end Fis Curriculum, p. 489.
®Luella Cole, Teaching in the Elementary Sceho
Pe 55
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Volunteer health c¢liniec Cafeteria

School nuraz Daily inspection
Lyons Club (provides Free health clinic
glasses for children with Painted all classrooms
eye defects white

Health classes
School physician
Weight records
Free milk (for underweights)
Visual aids
Outdoor play period
It 1is guite evident that health as a subject or a part
of the curriculum is one of the most important areas of the

curriculum,
Resource~Use Education

Resource-use education has not found its way into the
curriculum, so as to bring to the consciousness of the
teacher and other educetional administrators, the need for
providing a school program designed to promote its objee=
tives. It is the hope that the public schools will be an
instrument through which resource-use education mey become
a part of the curriculum, as well as a part of the thinking
of all the people.

Because the elementary school deals with young people,
with their haebits, attitudes, and appreciation, they are
more than likely to be able to develop a well-rounded re-
source-use education program than older children or
adults. It 1s further hoped that conservation may be ;
taught as a way of life and, thereby, follow the child through
life.
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One of the basic assumptions as found in the Prairie
View bulletin:

Resource-use education should be considered as
an evolving aspect of the total educational pro-
gram, ontorprisinﬁ school has an on=going
program of rovement; it cannot be expected to
abandon its plan and turn to resource-use educa-
tion as & new line of direction of endeavors.
Instead it must be considered how the concepts
of resource-use education can broadanltho total
program and make it more significent,

The following are some of the resources mede use of as

revealed from the questiommeire:

Cultural Resources
-Lectures Visual Education
Visiting speakers Phonographs
Magazines , Demonstrations
R o Recitals ‘
Choral Clubs Read Clubs
Posters Contests
Art Lectures
Human Resources
Firechief Business Men of the city
glji;xigt:rs gimtlats
sicians way patrolman
Nurses Prgrleaaionel people
Netural Resources
Forests Cotton
Rocks : s Soil
Water £ Animals
Rose Industry Plant 1ife
011 Industry Gas

Techniques in Resource-Use Education, Prairie View
University, Prairie View, Texas.
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Teaching Aids

The schools are directed by teachers who select from
the world ebout them activities, facts, concepts, and
ideals which the learner is to examine, to study, to ex-
perience to memorize, to evaluate, and to use. In the
school learning situation, there are factors which help to
clarify subject matter. These factors are devices or aids,
methods, and techniques. Aids or devices are thought of in
"the modern school as an integral part of the leerning
process., Freemen® emphasizes the value of alds as a means
of enriching the learning experiences of children. Cody”®
believes that alds often simplify the learning process and,
thereby, reduce the emount of effort required for under-
standing ebstractions. '

Aids used in teasching--There ere many suggestions for
the teaching learning situation. Some idea of the diver-
sity possible can be obtained from the following list com=-
piled from the survey:

Maps Field Trips
Cherts Poaters
Magazines Games

Flash Cards Bulletin Boards
Craft Visual Aids
Workbooks Arts and Crafts

Phonographs Redio




Extra=-Curricular Activities

liost educators and theorists are agreeing that the cure
riculum is no longer thought of as fixed subject matter to
be pointed out to the pupil to learn. But that the curricu-
lum is the sum total of all the child's experiences in and
out of school. The term extra-curricular activities is
fast disappearing and genoraliy referred to as definitely a
part of the curricular experiences.,

The following 1s a list of the extra=-curricular sctivi-
tles as revealed in the questionneire:

Activities
Basketball Interscholastic League
Football School psper
Choral Clubs Clubs
Dramatics Baseball

From the activities listed, it was observed that the
extra~curricular activities offered limited opportunities
to broaden and strengthen life asctivities for the child.

Anelysis of Attitudes of Parent Toward Modern Bducation
Findings From Questionnaire Number II

The data presented in this portion of the study were
secured from a questionnaire given to 250 parents, Of that
number 150 was returned. This questionnaire made an effort
at getting attitudes of parents toward some of the modern
educational tendencies. It included the maritsl status of
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parents, educational and occupational status, recreational
advanteges provided for the child and a check on some of
the significent practices of the modern elementary school,

In more recent years, parents have come to think of the
school as an oxtémion of the home, an institution whose
business it is to supplement the home, to do for the child
what the home cen not do. MNore and more the school can
reach into the home and offer helpful criticisms to pare
ents or guardisns concerning matters of child welfare. The
child brings to the school the sum total of the family set-
ting, with all of its attitudes and emotional connotations.
A1l of these end many other factors have proved the need
for efronger end better cooperation of the parents. %hen
the parent becomes a part of the school, the school feels
assured that they have their support in all of their en-
deavors,

Seay, in an article, "How Schools Study Their Commni-
ties," concludes:

Parents are a community resource, the school

has learned. They attend n house and see

what the achool is doing. %he‘{hare asked to

fuemes Spige.tor souty; s, S, cysek e

teachers and students, study the eommunity to

finad what mmvgnmta are needed and how the
school can help

Meritel status of the parent--The maritel status of the
perents is shown in Teble VII, From the study it can be

Maurice F. Saey, "How Schools Study Their Commini-
ties," School end Community, p. 82.



gseen that 95 or 63,3 per cent of the parents were living
together and 21 or 14 per cent were divorced. To many this
would not be very significent for the happiness and devel-
opment of the growing child. Symonds mekes this comment:
Homes with poor marital adjustments lead to
severity in handling children, which produced,

thirty years later, adults who hated thelr par-

ents, guarreled wiﬁh essoc iates, were unable to

live on a mature and 1nddpenden{= basis, were .

socially maladjusted--and definitely unhaprye.

There were other obaservations that might be interest-
ing to note, that of 11 or 7.3 per cent of parents deceased,
18 or 12 per cent did not live together. Five or 3.3 per -
cent did not choose to answer this item,

The questiomnaire showed a total of 311 children

reported as being members of the 150 families.

TABIE VII

MARITAL STATUS OF REPORTING PARENTS
— — —— —

of

Item : unency Per cent
Parents 1iving together 95 6343
Divorced - 21 14.
Dia not 1live together 18 12
Deceased 11 T a3
No report 5 Se3

Total 150 0949

Pereival M. Symonds, The Psychology of Parent=Child
Helationshipse pe 30,
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Industrial Status of the Parent

Occupational status of the 'arent--To give a summary
of the occupational status of both parents, Table VIII will

reveal the diversity of this item. In the survey, the most
frequently mentioned item was the "housewife" which the
table shows 58, and meids fell next with a frequency of 40,.
Another occupation which might be considered is the "day
laborer”" which has & frequency of 26. There are many others
which the table elearly points out., It was interesting to
note, the varied occupations of parents who make up the com=
mmnity from which tﬁis study was made,

TABLE VIII

THE INDUSTRIAL STATUS OF PARENTS

of ofmc,
Oecupation Mention Oeccupation Mention
Housewife 58 4
Maid 40 Brick 3
Day Labor 26 Beautician 3
Teacher 16 Waltress 3
Mechanic 10 Tallor 2
Cook 10 Janitor 2
Farmer [} Railroad 1
Carpenter 6 Business 1
Porter 6 Nurse 1
lMinister : 5 Mortician 1
Truck Driver 5 Dressmaker r §




Educational History of Parents

The striking facts in this analysis are that the ap-
parent implications are that the general educational level
of the mothers seemed higher than the level for the fath-
ers., Table IX shows that the highest level of eduecatlon
for both parents was at the college level. However, the
mothers had a frequency of 14, while the fathers had 6.
Again, the mothers who had finished high school or 12 grades
had a frequency of 32, and the fathers had 17. A detailed
analysis wes not attempted, for a large number of the re-
porters failed to give faets concerning their educational
levels. Another aspect of this survey might be interest-
ing to note that one parent listed his educational level
as 2nd grade,

TABLE IX

EDUCATIONAL LEVEL OF PARENTS REPORTING

Parents

Eduecational Level Mother Father
College 14 6
Grade 12 32 17
Grade 11 2 6
Grade 10 14 4
Grade 9 8 3
Grade 8 12 10
Grade %7 4 11
Grade 6 4 5 '
Grade 5 6 0
Grade 4 0 :
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TABLE IX (CONTINUED)

EDUCATIONAL LEVEL OF THE PARENTS REPORTING

Parents
Educationel Level Mother Father
Grade 2 0 1
Night School 0 1
No Training 1 2
No Report 33 37

Recreational Adventages Provided for the Children

In the life of every person, child, or adult, "The
areas of Living" especlally, living in the home, leisure
and organized social life, have as much value in the
development of one's life as perhaps many other experiences
he might have,

If the parents are to function effectively in this
ever-changing soeiety, they must assume the responsibility
of providing end maintaining attitudes that promote the best
growth and development of the youths in thelr homes, Table
X reflects the recreational advantages provided for the
children by the parents. It can be seen thaet a large number
of homes have radios, 112 as shown on the table, Another
item interesting to the writer was that 106 parents pro-
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vided children's magazines for their children. Perhsps the
two items mentioned sbove offer some of the most current
and more recreational adventages that the child might have.
However, it seems that the daily paper was not as popular
4n the homes of the youths as it might have been, The news=
paper not only offers information, but furnishes entertain-
ment as well. It was somewhat astonishing that only 57 of
the parents allowed the children to attend the movies. The
learning experience, which children have in that %yrs of
social function, is not only educative but adds to the
child's growth, in poise, speech, and behavior, |

TABLE X

THE RECREATIONAL ADVANTAGES PROVIDED FOR THE CHILDREN
IN THE HOME
Ttem Yes Yo No Report
Radio in the home : 18 W 1
Daily paper 09 47 3
Children's magazines and books 106 31 -
Children work outside the home 73 65 7
Parks and playgrounds in the
communi ty 112 26 12
Children attend movies 57 80 13
9

Attend the community church 138 8

Parents'! Attitudes Toward Modern
Educational Tendencies

In the modern school the major factors seem to be the
learnmer, the school end the commnity. Although, the school
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purposes to teach children, 1t cannot teach them effective-
1y without the cooperation of the parents, The growing
need for the cooperation of the parents has caused the or-
~ganization of various parent groups, Parent-Teachers?
‘Assoclation and other groups for the purpose of securing
better cooperation between the home and the school. The
findings in Table XI point out the attitudes of the parents
toward some of the modern educational tendencies. Some ot
the most significant implications are 35 or 23,5 per cent
attended P, T, A, The other 105 or 74.5 did not. A second
tendency which the modern school follows as a means for ex-
. tending parents a hearty welcome and an opportunity to see
what the school is doing, that of visiting the children at
school. The results, as found in the table, show that 67
or 44,6 per cent of the parents gave favorable answers as
having participated in this effort. ;

Hasting in an article "Can the Teachers Help Parents?”
summarizea by saying:?

The two professions, renthood, and teaching,
:g:cabguigg ggg:httgrdrgg.u Igytgypg:go;:;gmw co-
Groatost Duman goel, WhAC mireslos of schieve-
ment the future holds. As equal partners,

parents and teachers have the supreme opportunity
of shaping tomorrow through today's ohipgdron.*

Yiinneta A. Hasting, "Cen Teachers Help Parents?”
No E, A, Journal, May, 1946, p. 227.



TABLE XI

PARENTS! ATTITUDES TOWARD MODBERN EDUCATIONAL TENDENCIES

Item Yes e
Attend P.~T, £, Conferences 35 106
Functioning P.=T, A. organization in the
school where your child attends 63 49
Aequainted wil teachers 103 39
Children attend school regularly 122 9
Visit the e¢hild at school 67 82
Individual conferences with teachers 72
Help with activities 73 65
Carefully cheek the child's report card 132 6
Favor whipp for misconduct 112 17
Pleased with e child's learning situe-
tion 121 18
Faults the teacher if the child falls 13 125
Cooperate with the health program of the
school 108 22
Assist in planning the curriculum a7 73

There are other facts in this analysis that are sig-
nificant, and are clearly seen in the table. Parents in
this study tend to be agreeing with modern educational
tendencies and practices. At least, the evidences indi-
cated seem to point that way.
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CHAPTER IV
EVALUATION OF PARENT-TEACHER'S ATTITUDES 7

As educational theorists began to realize the ineffec-
tiveness of conventional education, in developing desirable
hablits of learning and to meet the needs of changing soclety,
it has been necessary to begin experiments with new pro-
grams and techniques of teaching.

In the modern elementary schools, these new programs
have certain characteristics which differentliate them from
the unusual school. The classroom is organized more demo=
eratically and children and parent, as well as-the teacher,
are to participete in the planning and organization of the
activities that constitute the child's learning experiences.
Problems that grow out of the children's needs, often be-
come the center around which the activities and Interests
are organized.

Wrightstone says, "Interests, understanding and ebili-
ties are developed by activities, rather then by the pas-
sive assimilation of subject-metter,"?

In this gquantitative age, education becomes almost
meaningless unless it contributes to the improvement of the
conditions that influence the happineas and development of
individuals and to the individual's ability to control and
direct the forces which control them. It is the aim of the

wrightstone, Op. g¢it., PPe 2-5.
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modern school to help young people and adults play a vital
part in contributing to the improvement of these conditions
that influence happiness and the development of individuals,.

Leonard and FEurich make this observation:

Eduecation has responsibilities in a democracy

to heretofore unassigned to the sechool. These

are t about the character of education

and the 1lls besett socliety. Thus, the nature

of education arises first from the society man

wents. Education must serve soclal oses, It
mast equip men to ve the conditions which

affect their lives, develop individual power

make possible the establi nt of the principlos
of personal worth, and freedom, develop men's
abilities to live by their reason, establish
social competence to develop governmental policles
and control, and establish firmly the attitudoa
and actual assumption of responsibility.

Criteria

Guiding Principles--The information used in thils study,
as previously stated, was obtained from two separate ques-

tionnaires, Hence, the guiding principles for evaluation
will be treated separately.
The tolldwing is a summary of criteria used:

For Teachers \
l., Teacher's training.
2, Attitudes toward the commnity.
3« Instructional measures,

4, Health and physical development of the child.
5. Extra=-curricular activities,

*Paul J, Leonard, and Alvin Eurich, An Evaluation of
liodern Fducation, pr. 5.
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W

Marital status of parents.

Industrial status of parents.

Iducational history of parents, :
Recreational advantages provided for the dhildo
Parents! attitudes toward modern practices and
toéhniques in the school.

If these criteria are to be met by' rarents and teach=-
ers it is inherent thatt

Parenthood and teachi are bound together
in unity of gurpoae-the ucetion of ldren.

If they can

earn to cooperate more closely,

even more toward this greataat human ﬁ&l, what -

miracles of achiev

the future ho

equal partnera , arents, and teachers have tha
supreme egi ty of ahaping tomorrow through
ldren.

today's

Appraisal

‘The bases for appraisal of parent-teachers! attitudes
toward modern edueation, is derived from evidences indi-

cated in the

swrvey and snalysis in the previous chapter.

The &tmnt used ror measurement were speclally
constructed questionnaires.
- A detailed 1list of characteristics of the modern
school and an appraisal is given in Table XII. The

comprehensiveness of the check list can be realigzed through

*SUDrae.s Pe 47.



a careful study of this table. Table X§y7 shows that
teachers and puplils participated in the planning of the
elementary school program, but for parents this item was
inadequate. It was evident that the school program was
flexible, and evidences pointed out that the school curricu=
lum is somewhat inadeguate for & well-rounded program of
living, learning, and doing. Iibrary facilities seem quite
inadequate for the development of good habits of learning,
Health services, recreation and teaching alds were used as
aids to the childts development and learning. It was seen
that the school was contributing to creating,in large mea=-
sure, to the ideals of democracy.

Some other aspects of the school program which seem
edequate (1) The relationship of parents and pupilsj
(2) e school progrem was based on interests; needs, and
capacitlies of the child; and (3) Experiences in conserving
énd mainteining human resources, natural and cultural.

#11 teechers felt the need of participating in commnity
organizations as well as other organizations. The physicel
facilitles and instructional supplies seemed to have indi-
cated desired educational measures.

Unlike the practices of the modern school, the parents
Cooperated with the school, in a very small percentage,
486 per cont as shown in Table XII, It was observed fur-
ther that parents failed to provide adequate recreational
edventages for the child in the home,



TABLE XII

CHECK LIST OF GENERAL CHARACTERISTICS OF A GOOD ELEMENTARY
SCHOOL AND AN APPRAISAL

Appraisel
Characteristies ' Adequate Inadequate
e %; plamming participated in
a, Teachers? X
be. Parents? x
¢. Pupils? x 2

II, Is there a general, flexible
plan for the total school
program? x

III, Do chilg:gm served bgdthe
school a round program
of living S’; the teacher "
a, Giving and making use o
* I, Q. test? x
3 be Presenting subject mat-
ter related to real life
situations? x
c. Providing for the needs
- of the superior child x

IV, Are major shortages in commu~
nity provisions for children
revealed for in

a, Library facilities? x
b, Health services?
c. "holesome recreation?

V. Is the school gontribut in
a maximum way to the r a-
tion of democratic ideals? x

VI. Are all aspects of the school
am directed toward the
achlevement of the desired
objectives: .
a, The organization of the ;
be The - Lati’ S t .
: re on of paren
and teachers? x

WM



TABLE XII (CONTINUED)

CHECK LIST OF GENERAL CHARACTERISTICS OF A GOOD ELEMENTARY
SCHOOL AND AN APPRAISAL

Appraisal
Characteristics Adequate Inadequate

ce The relation of teach~
ers and pupils? x

VII. Is the school program based on
interests, needs, and capaci-
ties of tﬁe chil&ren?

VIII., Do pupils have experiences
which deal with their per-
sonal problems in and show
the social significance of
areas such as:

2. Conserving and main-
~ taining human
resources?
be Hatural resources?
Ce Cultural Resources?

IX. Do members of the school
staff participate in com-
Do e ot tzt{'mg in »
parent perticipa
school affairs? =

Xe Do cal facilities and
instruetional supplies
facilitate the desired edu- '
cational activities? : x

XI. Do parentscooperate with the
. teachers in matters con-

HHuN

~ cerning the chila? _ x
XII. Do parents vide adequate

* pecreation Por the ohiidren

" in the home? x
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From the appraisal it might be observed that the
rarents and teachers are not functioning as completely and
as adequately as suceessful teachers and interested parents,
in a modern age and a modern school.



CHAPTER V

SUMMARY, . CONCLUSIONS, AND RECOMMENDATIONS

Summary--In the preceding chapter, there were presented
results obtained from a study of parent-teachers! attitudes
toward techniques and procedures used in promoting prac-
tices of the modern school.

The study was conducted in the four elementary schools
in Tyler, Texas for both parents and teachers,
It was found that:

1. The educetional level of teachers was that of the
bachelor's degree, of that group, two teachers had
above the bachelor. Both had masters'! degrees.

2+ All teachers subscribed to or had access to some

form of professiocnal literature. Ihe Grade Teacher

and lopmal Tnstructor being the favorite. Twenty
or 74 per cent of the teachers listed those maga-
_ zines,

Se £11 teachers were members of some professional,
_ state, end locel organlizations.

4. The physical conditions or educative environment
of the elassroom reporbed as acceptable but not the
most aﬂapttuo. As Indicated In the survey, class-
room library facilities were poor, only 25.9 per
cent reported having a classroom library.

Baloetorthotmhora were using many of the methods
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and activities designed for the modern school.
However, they did not give and make use of the I, Q,
test, nor were teachers acqu;inﬁed with parents of
children in their classrooms, -

Pupil-teacher relationships rated high, with the
exception that pupils seemed too dopenﬁent upon the
toeachere.

Evidences concerning the heslth and physicel devel=

- opment of the children were adequate.

- Be

Resource-use education seems evident in the prac-

_ tices of the curriculum,

e

1 10,

v 18

Teaching aids and extra-curricular activities were
also significant in this study, yet there 4id seem
to be many extra-curricular activities mentioned
vihich would offer interest and opportunities for
elementary school children,

The marital status of parents was not very high,
only 63.3 per cent of parents were married,

The occupational status seemed to be highest among
the mothers rﬁpreaented in the study.

The educational level of parents showed, again,

~ highest in the mothers.

L 13

Parents did not provide adequate reereational ad-
adventages for their children, It was surprising
that only 66 per cent of parents took dally paper,

and 38 per cent permitted the children to attend
the movies. : ‘
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v 14« The most significant findings of parents! atti-
tudes toward educational practices were that 66,7
per cent did not attend P.-T., A. Conferences
54,6 per cent of the parents did not visit the
child at achool, and 48.6 per cent feiled to co-
operate with curriculum planning.,

Conclusion-~The findings in this survey have been in-
terpreted on the bases of prevailing criterion, what are
parent-teachers! attitudes toward modern educational prae-
tices? It was revealed from the survey that the teachers,
to a large extent and in many of their methods and tech-
niques, are making use of modern educational practices, but
the writer feels that to an even greater extent, the teach-
ers could use and make use of more modern educational préo-
tices to have an effective school progrem. The survey
showed further that parents are not as interesﬁed in the
school program as parents of the modern school advocate.
They fall to visit the child at school end do not partiei-
pate to & great extent in parent-teacher organizations, nor
the activities of the sehool. Perent-teachers do not seem
to be aware of the importance of paruit-tuaha' cooperation
in the school, so thet they mey serve the best interest of
the ¢hild, home, and the school.

Recommendat jong--Perhaps more conclusive evidences
should be available to justify the following recommendations,
yet the writer feels in the 1lght of the findings, that the



following recommendations might help in developing a
school which meets the needs of the child as well as the

commmnity. Thus the following:

1.

2e

e

4.

That the teachers provide a more creative atmos-

phere or environment in the classroom.

Thaet the educative environment should be more
attractive and conform to the practices of the
modern school.

That teachers seek methods by which parents may
become acquainted with newer methods and procedures
of education.

That parents and teachers learn to cooperate more
closely end effectively that they may contribute
to the needs, interests, and development of the
child, both his individual and sociel needs.
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QUESTIONNAIRE I

THIS SURVEY IS INTENDED TO BE USED TO MAKE A STUDY OF
TEACHER'S ATTITUDE TOWARD MODERN EDUCATION IN THE ELEMENTARY
SCHOOLS OF TYLER, TEXAS,.

Please note-~-The following information is requested with the
understanding that it 1s confidential and will not be pub-
lished with any reference or identifying name, Kindly an-
swer as near as possible each question.
Neame

Tast
School in which you teach

I. Teacher's Training.

“Pirst ¥iddle

a. Place a circle ( ) around the degree you now hold.
: A B B B W Aug PheD.

£ you hold o degree, S Tadlinte The 2Gul IE B
ur cate you hold.

¢e In what field is your degree?

d. Minor-major field

e. List the names of three books you heve reed in

iiodern Education.
kS

& Vame Author
5. Name : Author
3 Name Tuthor

f. List the professional publications you either
subseribed to or read often.

1. 2.

Se 4,
g. List the lLocal, State, and Prolessional Urganiza-
gions in which you have m;mborship:

S 4.

Il. Attitude Toward the Community.
a. How 1 have you lived in Tyler? No. o ga l ;
b. Do you live near the school in which wor
Ce personally acquainted with parent of tho
g:?:n in your classroom? yes ( No ( )

d. List the community ectivities of which you are a
part. 1. 2e Se
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Is t):hc:('o j functioning P.~T. A, in your school?

no
mt in which you secure parent participa-
tion in oohool activities.
le e
30? 40

III, instructional Measures

Yes
Yes

Yes
Yes

Yes
Yes

Yes

Yes
Yes

Yes

Yo
Yo

No
No

No
Yo
No

§ &

De

be

Ce.
de

Physical aracteristics of the classroom,
Check { good or bad conditions eoncerning the
environment of the e¢lassroom.

l. Lighting 2. Ventilation {_
go é?E&'%E*

3« Thermometers 4, Humidlty
% o, In the room

BT S 05 5. Neat ( ) 1 )
as steam yes

6. Clean ( ) ( ) : I Attractive
8. Appropggate posters and decorations ! ) ( )

8 no
Classroom seating. 1. Humber of puplls I:
class s 2. Humber of seats « Je Are seats
moveabI T yes no _. 4. Work tebles? yes

Do ycu have a classroom library? {es BE B
Do yt(:u have a§ceas to the general library?

es

ethods and Techniques of Instruction.
Underscore a or no gou use any of the fol=-
lowing me and acti ties in teaching.

1. Do you make an effort to adjust the curriculum

to the child?

2. Do you meke a study of the child's individual

and social needs?

2. Do you make a s egeor the child's capacities?

give and m use of any type of I. Q.

hoa{?

5. Do {ou give and make use of any type of achieve-
ment te

st?

6. Do gou attempt to make the child master subject
matter?
7. Do you give pupils an opportunity along with

you to set up objectives and meke plans for
activities of work?

8. Do you use pro eots and demonstrations to clari-

fy subject matter

O Do check to aee ir gupila understand your

ing of certain questions?

10. Doea the subject matter present real situations

as they actually occur to the child?



Yes
Yes

Yes
Yes

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes
Yes

Yes

Yes

BT FERE R

No
No

Yo
No

No
No
Ho

11,
i2.

13.
14,

15.
16.
17.
18.
19,

21.
22,

24,
25.

1.
Ze

Se

de
Se
6.

7e
List
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Is the material of instruction within the
experience and understanding of the child?

Do pupils bring useable materials to school
for alds in learning?

Are materials flexible?

Is work planned to develop individual responsi-
bility?

Are materials suffient to demand a variety of
responses?

Do zg: encourage creative thinking on the part
of child?

Do you help pupils to discover theilr own errors
and to seek remedies?

Do you invite parents to assist with mrojects,
activities, and plazs in your school?

Do you invite parents to go on excursions and
fleld trips? :

. Do you visit the home of each child represented

in your room at least once a year?

Do you see that parents understand the greding
system and symbols used in grading?

Do permit pupils to move about freely in
the classroom?

Do you make an effort to meet the needs of the
superior child?

Do zon think the present curriculum meets the
needs of the child and his community?

Is subject matter integrated?

. Teacher~Pupil Relationships

Is there a tendency for pupils to depend too
mich on the teacher? :

Is the atmosphere such that the pupils feel
free to take part in the classroom discussions
and ectivities?

Does the attitude of pupils indicate respect
for the teacher's leadership and confidence in
fairness and understandinf?

Do gupils feel free to bring their problems to

you
Are discipline cases handled in & corrective
mamnmer rather than punishment?

Are you attempting to train pupils to become
efficlent and cooperative members of a demo=
nratic society?

Are there clubs in the classroom?

the provisions made for the development of

health and physical conditions of pupiis:

1.
3e

8 .
4,
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g« Resource Use Education.

List cultural resources made use of in your school:

l. 2.

3. 4.

List.human resources made use of in your schools
l. 2e

5. 3.

List natural resources made use of:

1. 2e

Se 4,

50 6.

h. Teaching Alds:

List some teaching aids you use often: i.
2. 3 <

e 6. 7.

1. Extra=-curricular Activities.

List extra-curriculer activities carried on in your
aschool:

1. 2e

3e 4.

5. 6.




Neme of parent (Father)

Name
Home
Is

III.

Yes
Yes
Yes

Yes
Yes
Yes
Yes

V.

QUESTIONNAIRE II

THIS INTERVIEW IS INTENDED TO BE USE TO SHOW ATTITUDES
OF PARENTS TOWARD MODERN EDUCATION IN TYLER, TEXAS.,

This information is being requested with the understanding
that it is confidentisl and will not be published with
identigying names or reference.

Tast Tirst Tidale
of Mother

Last First lidalie
Address, Number Street City State
Maritel status of parent

8 ;ﬁice a check after the statement under which you
1.

Parent living together ( ) divorceda ( )
Number of children in home

Industrial Status

a, Occupation of Father of Mother

Educational History of parents

a. Father's Training
be. lMother's Training

~ Highest level of schooling
Highest level of sohoolling

Recreational Advanteges for Children.

Underscore ygs or no preceding the following statements

No
No
Ho

o
No
No

No

l. Do you have a redio or piano?
2+ Do you take a dally paper?
3. Do you buy children's magazines and books for
our child? :
4, you permlt your child to work outside the home?
5. Do you permit children to attend movies?
6. Are there recreational parks and playgrounds in
ggur neighborhood?
. your children attend a commmnity church?

Parent's Attitude Toward Modern Schools.
Underscore yes or po preceding the following statements



Yes
Yes
Yes
Yes

Yes
Yes

Yes
Yes
Yes
Yes

Yes
Yes

Yes
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i attend parent-teachers conference?
here a functioning parent-teachers or-
ganization in the school where your child
attends?
éﬁgiygu scquainted with the teachers of your

a
Do you see that your children attend school
regularly?
Do you sit the children at school?
Do you have individual conferences with the
teacher concerning the child?
Do you help with activigg ams at school?
Do you check carefully e ch ld s report card?
Do you favor whivg dhildren for misconduct?
Are you pleased with the child's learning
situation?
Do you fault the teacher if the child fails?
Do you cooperate with the health program spon=
sored by the school?
Do you assist teachers in glanning the curricu-
lum and school activities in the school?
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