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CHAPTER
THE PRODLEN AND THE NEBD FOR STUDY

Statement of the Problenm

it was the purpose of this study (1) to determine the
bookkeeping methods used in high school bockkeeping classes
in selected schools in the State of Texas. (2) To determine
ookkeeping methodelogy have been used with

different units in the bookkeeping textbook. (3) To deterw

A&

is employved in teaching the different units

have added "realipm® to the course and, therefore, enhanced

the learning process. (&) To determine if the methods employed

s

in the teaching of the different units will tend to make the
Plearning® permancnte

Definition of Termes Uscd

In this paper, there will be a few terns usced that
will not familiar to the average reader, The more Sigie
ificant ones will be defined.

Iigthod, A procedure used to enrich the learning
experience,

Discvssion lMethod., Vhere a group explores a topiec,

question, or problem, and individual opinions arc expressed

or heard..



Lecture Method. Where the teacher talks and the
students listens

Fextbook-recitation Method. Where the teacher

agssigns readings in a textbook and the students recite

what they have reade

The Demonstration Method. Where teacher shows how
©o do something and the students watch him do it.

The Soeratic Method., Where the teacher develops

concepts and thinking by students through developmental
gquestioning,

The Projeet Methods The project method accomplishes

learning by having students develop a plan or course of
action related to the subject matter being used.

The Simulated Office Plan Teachings This is a plan
whereby a type of office, common to the local community,
which the subseguent work in the classroom is to repre-

sent and similate, is decided upon.

The Laborstory Methed. This is a plan whereby
experiments in bookkeeping are carried on in the classe

T'O0Me



Basic¢ Hypothesis

It has been the viewpoint of the researcher that many
teachers of bookkeeping are not using the best methods or
techniques that should be utilized in bookkeeping classes
in order to enhance the learning processese. They should,

therefore, be made aware of such methods,

The leed for the Study

There are quite a number of voung bookkeepinz teachers
interested in finding worthwhile mathods that could be use
in bookkeeping instruvetion. ALfter the atud# has been madey
it is felt that such worthwhile methods could be made availe

able to bookkeeping instructors,
Incidence of the Problem

The researcher is extremely inberested in the teaching
of bookkeepinge He feels that a course of study could be
drawm up with specific methods indicated that might be used

£

with each individueal bookleeping unit.
Proecedure in Collecting the Data

The procedure in collecting the data used in this study

were derived from (1} a canvass of the literaturc on the subjech}
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urvey instrument sent o selected high school buse

.
I
—
fos
0

iness teachers in the State of Texas.

Afver the subject had been chosen and the guestion-
naire had been decided upon as the method for gathering
the data, there remained the job of composing the guese
tionnaire,

Extreme care was vaken to put the questionnaire in
such form that it could be answered easily wibthout ine
volving toc much of the businesse=teacherts timce

A £ifty percent return of 2 questionnaire is cone
sidered normal and the reliability increases in direct
proportion to the return, acecording to Almack's findings.

He points out that a £ifty percent return of a
questionnaire is normal; only when oxcephbional care is
used in the form, when special inducements are offered

for reply and when the subject is of exceptional interest

[0

and importance can an investigation realize a soventye

13, C. Almack, Research and Thegis Uriting, (Bostont
Houghton [Mi£flin Gompany, 1930}, p. 210,



In the present study, gquestionnaires were sent to
150 schools. Returns were received from 91 business
teachers representing 60,55 percent return. Accerding
to mathematical prapoytions, the data should have a fair
degree of reliability,

The writer must acknowledge certvain limitations of
the study. The population sampled is in no sense come
prehensive and no statistical technique was used in
selecting the sample.

Scope of Study

After the problem to be gtudied had been chosen,
there remained the question of how to obtain the data,.
The possibility of visiting all schools selected in
Texas was considered, bubt expense and other factors
involved made this method impractical. OQuestionnaires

were gent o 150 selected schools in the State of Texase



REVIEY OF RELATEDR LITERATURE

Viany points of view concerning methods of teaching
boekleeeping have been contributed by various authorities

in the field of business education. As in all fields of

]

endeavor some appear to have more vaelidity than others,

The writer hercwith presents guotations from the works of

&

several of the authors whose works have move direct bear-

fais

ag on the purpose of this paper and whose points of view
can hay rdly be omitted from the othier facts here preseonteds

Eusselﬁar and Hanna make this thought provking statee
ment econcerning the process of teaching bookkeepin

lost students learn more readily throusgh
zperience than “hev do from reading the pr¢1ed
page. Dewey said, e 19“?n te do by doing.?
Learning does not mean menor Lﬂﬂ, without pure
pose and underst nd*nu, the facts written in the
textbook, as in bockikeeping.?

Lest the beginning teacher or student believe that

there is one uethed and only one methed of be ching a

"

given subject, if the student is to benefit, it will be

=

vise for him to study carefully the following comment by

Pavl Q. Selby
”J. larshall &anﬁa and Vernon A. iusselman, Teachins
) y
ﬁgohkcaalng and fccounting (Hew Torlk: UNelraw-Hill Book
Company, 1960), p. 50,
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S

ng the basis principles

§

will have no difficulty apply:

An examination of the superabuncance of writings
on the subject ¢f clasgroom procedures in the teaching
of boolkkeeping leads inevitably to these conclusiongs:
1} There are many successful metheds; {2) almost any
ebhod is succesaful if the teacher wants it to succesede”

then the teacher assumed & part of the task of

S

teaching bookkeeping, he adopted the methods used in

o

the business colleges In the typical wmethod, the
teacher®s principal role was that of a foreman and
inspector of production.

Although there are meny methods of teaching
bookkeeping éhe basic prineiples, for the most part,
are more or less the same., All authorities agree
that exbrene precaution should be taken not Ho cone
udent as may be seen by this statement by

P

Rerbert A, Tonne, Estelle L. Popham, and M. Herbert

Bockkeeping is a skill subjeet as well as a
subject developing understanding. Many of the
methods that were applied in the teaching of
shorthand and typewriting can also be used in
building bookkeeping.

¥l

'3' » % ™ ~
“Pavl Q. Selby, The Teachins of Dookh
The Gregg Publishing Company, 1949), pe 21

aping {Hew Yor

les W o)

]
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Many research experimentsc have been conducted to

' determine the superiority of various methods of teaching
bookkeepings An unbiased student can only conclude

from the available evidence that all methods have advante

arets Algo an unbiased student can see the disadvantapes.
The cnthusiasm, ability, and experience of the bookleeping

-

teacher are the most important factors in determing the
sucasss of any method.¥

It is important that the teacher use the time allotted

by him wisely if he is to achieve his purpose. There should

never be a day on which theré has not been some cefinite

accomplishnent, Lewis D. Boynton support this theory by

.

the statement following:

Ho phase of learning to teach or of improving
teaching can do more to contribube to the teacheria’
success than can effective planning for instruction.
Good teaching and steady progress in learaning ave
not possible without plans for reaching the objectives
of the course, It is the teacher's regponsibility to
plen his deily teaching so that thesc objectives are
reached in the time allotted to him,D

ings that must be acceﬁplisﬁeé as is seen in the direct
juotation from the pamphlet entitled "The Peychology and
the Instructionsl Pattern of Teaching Bookliceping.®
in the teaching of b@okkeepiag it must be remembered
that there are certain learningg that are fundanmental an
certain that are not fundamentals, The elements that are

fundamental are the following:

-

1, fierbert Freeman, Tstelle L. Popham, and Herbert

MeGraw-Hill Book Gompany, 1957), pe 230.

iy N—_— 1 o .
“Lewis De Boynton, liethods of Teachine Bookkeenines
(Dallas: South-lWestern Publishing Company, 1955), DeThe

As in 211 course there are certain fundamental leoarne

a

Al



1. The principle of debi% and credit.

2o The principle of balance.

3¢ The posting to a permanent record.

L. Proving the accuracy of the work through a

trial balance,

5. Preparing the profit and loss statement.

6. Preparing the balance sheet statement.

We s Vagcne;, of the Iowa Stave University wrote &
Ph, D. Thesis on the subjeet: "A Study of Course Content
and Teachins Methods of Pookkeeping in Secondary Schou.. .
It, too, was his hope that the research would provide
methods of uevchlny bockkeeping for teachers to study, try,

and improve'upon, in order to stimulate further advance=

¢

”

ment in the teaching of bookkeeping.”

Hinna S. Richmcnd; of Boston University wrote a EdJi,
Thesis on this subject. The purpes@ of the paper was to
determine the gencral practices and procedures used in the
instruction of bookkeeping in the high schools of Massge
achusettse [He found the most prominent methods of teach=
ing were question and ansy rers, general discussion, problem
sclving, and lectures with illustrations. 7

This review of the literative related to the material
presented in this paper is not comprehensive insofor as the
gquantity of writings by various authors and critics is cone

cerned., To present guotations from all the aforesaid would

O, J. Wa goner ®A Study of Course Content and
Teaching lethods of Bookkeeping in Secondary. Schools.™

Jamrn 1 of Business Education, X¥XI (October, 1955), pe3k.

7Hamden L. Forkner, The Teaching of Bookkeeping (Dallas:
South-tWestern Publishing Company, 1960), PDe 6o~ T
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mean the writing of endless reams of paper which would
result in unspeakable boredom for the reader. The various
authorities generally do not advoecate radically different
methods nor approaches, there are, admittedly, small in

some cases, worthy differences of opinions and methods.

i

% is the belief of the writer of this paper that individuals
will profit most by reading extensively writings of the
several authors in this field rather than form an opinion
from reading the necessgrily limited number of quotations
presented in this papers

The ﬁriter has presented a cross section from the

writings of the authorities in the field of bookkeeping,



CHAPTER III1
FINDINGS

The purpose of this study was to determine the
pedagogy of bookkeeping being used in high school book-
keeping classes of Texas, and the bookkeeping methodology
used in a sclected number of high schools in the State
of Texas.

In conjunction with the stated purpose, the writer
alsc expected (1) to determine if & course of study could
be formulated with specific methods indicated that might
be used profitably with each individual bookkeeping unit;
{2) to determine if he could provide methods of teaching
bookkeeping for teachers te study; use and improve upon
and which wovld stimulate further advancement in the
© pedagogy of bookkeepinge

The following are the findings based ppon the resvlis
of this studye. |

In the present study, 91 questionnaires were returned,

a 63,55 percent return. Ninety or 99 percent of the teachers

AN ST IORETISIRANCD W ARITIR T SRS

that answered the questionnaire used 20th Century Bookkeen-

ing and Accounting by Carlson, Forkner, snd Boynton,




iz

First-tes Gcarue, 21ist bgition, and 1 or 1 percent used

Dogkkeeping and Aceounting by Freeman, Hanna and Kahno

The respondents to 91 questionnaires returned all
used the Discussion lMethod in conjunction with their teache
ing of bookkeeping, but there wag o great variation in the
topics used with the Discussion Hethod. On Table I will
be found the break-down of the use of the Discussion Hethod

along with topies in which i¢ was useds



TABLE I

PERCENTAGES OF USE BY TOPICS OF THE DISCUSSION MuTHOD

Topics Percent™
First Chapter (only) 12
Payroll Records il
Taxes and Reports 10
Hotes and Interest 10
Purchases Journal g
Corporation 1
Co-operatives 1
Parﬁnerships X
Budgeting i

 Depreciation L
Assebs and Liabilities L5
A1l Tovics 65

“Based on the number of times teachers indicated
the use of the discussion method.
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All teachers answering the questionnaire felt that

iscussion method is the best method to use in cone
noction with all topics in bookklheeping classes, since 1

gives the instructor a bhetver opportuni uy to lay ground

felt, teo, that its us a}&timwlateg student participation,
% is also felt that there must be some discussion in
order to introduce the topics adeguately. The discussion

netbhod can be valuable seurce of information or evidence

5 »

in the studensis lcﬂrnxuu, sine

o
e

it gives each individual

an opporbunity to p@fu;cipatc apd makes hin feel that he
is a part of the group. : Ghis mcubad, individual nseds,
together with his g JXCTS. can be met and clarifiod,

411 of the ueachers answering the questionnaire
stobed that the findings were summarised in all cases,
regardless of the tople the methed was used withe

ALl teachers answering the questionnaire felt that
after using the discussion method the learning was "ree
enferced” by its use, even when used with widely differ-
ent Lopics.

Thirty»sevem of the La.clors answering the quoahbione

!

nalre, answered %yes® to the Iollowing guestion: "Did you

-

start the dlscussion, or rather "eentver® the discussicn

arcund the Yprior® learnings of the students,” but added
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also that they centered the discussion around daily exper-
iénces as wellas "prior learnings™., The other 54 also
answered "yes™ but added that they considered previous
learning essential to the discussion methode

This study make it apparent that all teachers of
bookleeping try to make their discussions as realistic
as possible, incorporating individual experiences along
topic lines whenevey possible. All those answering the
questionnaire attempted to center the discussion around
"real life? situations of the students,

Only 12 of the teachers indicated that there was
teacher planning only in reply to the following question:
"Is there teacher-pupil planning in preparation for the
discussion of the problem under consideration®™? The
other 79 indicated that there was always teacher-pupil
planninge.

Lecture Method: The following are the findings
hased upon the results of the lecture methed as far as
it use in the high school was concerned. An surprising
number, &3 percen felt that it is a good method to be used
in a class composed of high school sbudents, because it

could be used_(l) to introduce a new chapter in the texte

book, (2) used to introduce oping and closing entries,
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(3) assets and liabilities, (4) partnerships, and (5) under-
standinge.

Sixby-two percent of the teachers answering the guestione
naire stated that they did not feel that the lecture method
was a good mebthod to use in a class composed of high school
students, because their attention span is toc short to
listen to a lecture, for this reason, they did not use the
lecture method at all in their bocokkeeping classes,

in Table II, is found the break-dowm of the use of

the lecture methods



TABLE II
PERCENTACES OF USE BY TOPICS OF THE LECTURE MOTHOD

Topics Percent*
Opening entries 3
Closing entries 3
Depreciation 10
Asgsets and Liabilities 12
Partnerships 17
For each new chapter 38
Hever use the method 62
*Based on the number of times teachers indicated

the use of the lecture wmethod,
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TABLE IIX

PERCUWTAGES OF USE BY TOPICS OF THE TEXTBOOX

RECITATION

19

METHOD
Topics Percent®
Special Assignments 3
All Toviecs 19
Hever used the textbooke
recitation method 78

“Based on the number of times %cachers indicated

the use of the textbookerecitation method.
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Of the 91 questionnaires yveturned, 71 of the teachers
felt that the textbook-recitation method is "out-dated® bew
cause most of the students did not read the chapters as
they were assigned to ﬁhem;:(z) most of the students did
not profit from having read them, (3) it was too timee
consuming along with the fact that it was too elementary
for the students.

The 20 teachers who used the textbookerecitation
method felt that it is not out of date since some students
may better ﬁndergtaud topics by reading the textbook be-
fore the lecture, Others feit that the students need to
know what the textbook has to saye. VOther felt that in
bookkeeping, this method could not be termed "out-dated"
because bookkeeping, if factual, must follow very exact
procedures. The textbook is a picturesque and so organized
that one, more are less, follows it precisely. Chapters
are also outlined in the sequence necessary for the come
pletion of the bookkeeping cyele. ALl 20 of the teachers
felt that the textbookerecitation method is a very up-to-
date method, while the other 71 business teachers felt
that it is out-dated.

The 20 business teachers liking the textbook-recitation
method felt that it tends to re-enforce the learning of the
students in their bookkeeping class because {1) the more
topics discussed, the more likely students are to retain

what is being taught, (2) learning is facilitated by



21
repetition, (3) one learns by se.ing as well as hearing,
and (L) such a procedure gives them more responsibility
and more formabion,

Demongtration Method: To most popular methed with

tho business teacherg answering the questionnaire was the
demonstration methodes It was used 100 percent of the
time with all topics taught in-bookkeeping and used by
all 91 of the teachers, All the business teachers liked
this method best of all, because it gave them an Oppor=
tunity to center the demonstration around the 'prior
learnings® of the students. It gives the teacher the
opporbunity to analuze problems on the blackgeard, to
aslk questions as he or she demonstrates the work and
also gives him a chance to answer any question that the
students may have about a problem. ALl 60,55 percent of
the busincsg teachers answering the questionnaire felt
that thie m=_.hoc tends to re-enforce the learnign of the
students in their_bookkeeping clasges, betber than any
other method used, ALl of the business teachers using

the demonstration method found it readily adaptable to

V)
it }
<t

ny topic in the textbook from which they were teaching

as can be seen in Table IV.
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TABLE IV

e

PERCENTAGES OF USE BY TOPICS OF THE DEUONSTRATION METHOD

Topics Percent*

A1l Topics : 100

*Based on the number of times teachers indicated
the use of the demonstration method.
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Sceratic Metheod: Only 4 of the teachers report that
they did not use the socratic method in thelr classes of
bookkeeping. The chielf reason for its non-use was that
it was too difficult to develop concepts and thinking by
students through developmental questioning. The other 87
business teachers answering the questionnaire reported that
they used the socratic method in their classes of bookkeep-
ing. There was considerable variation in the topies that
each business teacher used the socratic method with as will

be seen in Table Ve
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The teachiers using the socratic method found it to be
the methed most rexdily adaptable o all topics in the text-
book. The workeshest was second in adaptability, and third
was the trial belance.

About 52 percent of the teachers who used the socratic

d

methed found that it could be used quite well along with the

=

tewtbook and the demonstration methode.

Answers to the guestion, ®what types of guestions did
you ao«o¢qg in orde T to form congepts on tze'part of the
studentse®?, revealed_that the abstract questioning method
fate@ as number one with the types of guestions most teachers

usede While questions pertaining o

the “why" questionse.
| There were pros®? and ®cons® concerning the guestion.
"Did this reﬂuxrc a great deal of planning®? IHost of the
teachers felt that it did take considerable plamaing if one
had limited ecxperience as a teachere The othor felt tha
it did not require much planning inasmuch as the questions

were already stated by the author et the end of each chapter

of the textbook for the teachers usec,.

o

Project Method: This method was used by all the

teachers answering the questionnaire. It was used Ok pere
cent of the time with the bookkeeping cyele, and with posting
to the ledger accounts & pereent of the time, as will be

found in Taoble Vi

The W. R. Ranks Library
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Topics Percent®
Bookkeeping Cycle _ 94
Posting to ledger accounts é

&%,

Based on the number of times teacher indicated

the use of the project method,



The types of projects students engaged in were the
workboolk, énd practice sets. These projects are found in
the textbook along with supplementary materials found in
the appendiz of the textbook.

ALl of the business teachers used at leasr one
practice set a semester. Some of theAbﬁsiness teachers
used two practice setes-for a semestére If they used
two, they would'uséfsingle proprietbfship for the first
semester and partnership for the second semester. IIf two
pracbice sets were used each semester, both partnership
and proprietorship types wére employed.

There were different viewpoints on how to re-enforce
the learnings of students by use of the practice setse
Thirtv-seven percent reported learning can be re-enforce
by application of knovwledge previouely gained from problems
solved in the textbook and bookkeeping workbooks. Twenbyew
three percent felt learning could bevre-énforce by making
each chapter dependent on another. Fifteen percent gaid
learning could be re-enforced by discussion and 16 percent
fels it could be done by testing. The other 10 percent felt
it could be re-enforce by having students put into practice
what they have learned and thereby gaining an over=-all
coﬁcepﬁ of nature of bookkeepinge

About 77 percent of the business teachers make daily



checlz of students practice sets, but refer to it &8 spobe=

checlking and do not eonsider it a thorough checling of

-

the sebs. %The remaining 24 business %Gueh“f gcid

-

éld not check the work on this basis because tLthe clagaes

were too large to check the work daily. Vhen they did

E

check it, they checked it very thoroughly.

The teachers listed these as the purposes for delly

»

checking: (1) ta see if procedures and entries had been

pl o]

made carreculy, (2) to stimulate progress and kesp the

»

majority of the class on the same plane of learning,

0 -

(3) to see thaﬁ each student is following instructions,

(£) to discuss and ‘handle individual problenms, (5} vo

guide the suuﬁcauQ, (6) o discover errors at the time

they are made andeorrect them, (7) to promote better

voris habits, and (&) to be sure students have an under=
standing of what they are doinge

Simulated Office Plan: This method was not use by

any of the business teachers answering the guestionnairc,

Loboratory iliethod: This methed was not used by any

of the business tecchers answering the quest iORﬂm“Tv&



CHAPTER IV
SUIMMARY AND CONGLUSIONS

There were 150 questienmaires‘scnt vo selected high
schools hraurhouﬁ the State of Temas (l) to determine the
bookkeeping methe&s used in high school bookleeping clascess
{ 0 éeﬁe?mine ﬁhat types of haokke@ping methoedology
have been used with dzf?cfcgt wits in booklkeeping texbe
bookse (3) to determine vhich me haﬁs,emwloyed-in teaching
the different “Q“Ug have &0@6@ Trealism® Lo the course and
thorefore enchanced the learaning process. (L) to deter-
mine if the msthods emploved in the teiching of different
%8 will tend to make the Ylearanins®” permanent,

In the present study, 91 questionnalres weres returned.

X8 o Ea P ) - am Lo g m s %
Rinety of the veachers used 2Z0th Century Bocklheenine and
*

Accountine by Carlson, Forkner, and Boynteon, First - Tear

The persons returning the guestionnai 21ll indicated
that they used the discussion method in conjumection with

their teaching of bookkeeping. Sizty-five percent of these

£

teachers used the discussion method wib 11 topice end L5
percent used it with assets and lishilities,
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The Loecture Method was not used by 62 percent of sthe

business teachers, because they did not feel that the lecture
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thils method is oute-dated. The other 20 business teachers
that used this meﬁhwﬁ felt that it ig not ou u*é’“ de

The Demo

tration lMethod: This was the most populer

.ll:llt
megiod m&tb 211 the business teachers an swering the guestione
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the gtudents in thelr classes belbier than any atner nebliod

b |

used. They alsc found it readily adaptable to any topic in
the textbook from which they were teaching., It wags found
that the demonstration method added Yreali sm¥ to the course
ang Therefore, enchanced the learning processe. It was also
found that the demons L; ation method could be employed in

3

the teaching of different units in bookkeeping. The de-

o

monstration methed was found 4o make the learning pere-



Socratic lethod: It was found that only four of the

teachers reported they did not use the socratic method in
their classes. The other 57 business teachers answering
the guestionnaire reported that they used this method in
their classes of bookkeeping., Most of them used it with
workegheets and all topics in the textbooks

Project lethed: This method was used by all the

business teachers in their bookkeeping classes.

The Simulated Office Plan and Laboratory Hethod was
not used by any of the 91 business teachers answering the
questionnaire,

It was found from this study that all teachers of
bookkeeping from time Lo time employed all the methods
at thelir disposal, Nevertheless, it was found that some
methods were much better than otherse

It was also found that the Discussion, Demonstration,
Socratic and Project Methods were the wost highly rated
methods by the business teachers answering the question-
naive,

The Demonstration Method was found to be the method
nost adaptable to any topic in Yhe textbooks from which

they were teaching.
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APPEHDIX

QUESTI
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Please, indicate which method you have used in your
booklkeeping cluaaew,*ﬂd also indicate which toplc you were
instructing while employing the method or methods.

PETHODS USED ‘EI 0

1ls Digeussion Method

2 Leebure lMethod

3¢ Textbooke-recitation Hethod

Le Demonstration lethod

5¢ Socratic Method

6e Project Method

7e Simulated Office Plan

8¢ Laboratery Method

DISCUSSTION METHOD
Uhlch topic in your bookkeeping te {b *uwm and specify the
name, author, and publisher of texn) is especially adaptable

e the discussion mebhod?

Vhy do you feel that the discussion method is the best one to
use in connection with the topiec mentioned in answer to the
preceding question?

Afber the topic was discussed, were the findings'



Go you think that the lernings were “re-enforced® by the used
of the discussion method?

Did you start the discussion, or rather "center" the dige
cussion arcund the Ypricr®™ learning of the students?

Did you attempt to Yeeonter' the discussion around ¥real life
situations of the students?

‘Tag there teacherepupil planning in preparation for the dis-
n

cussicn of the problems under consideration?

How often did you use this method in connection with your
bookkeeping instruction?

Do you feel this is a good methed to used in a class composed
{ high school students? If so, why?

0L
IEYTBOOK~RECITATION METHOD

This may be termed the "¢raditional® methede Do you feel
that this method is "oub=dated®? If so, why?

method tends to re-~enforce the learie
n your booklkeeping class? How?

SOCRATIC IETHOD

o you feel that thi
ing of the students

a
»
&

Uhich topic in your bookkeeping tewt are readily adaptable
o 41

this method?



That types of guestions did you develop in order to form
concepts on the part of students?

Did this require a great deal of planning? Explain

- PROJECT METHOD

What types of projects do you now have your bookkeeping
students engage in? ' ,

Do you use practice sets in connection with your teaching
of bookkeeping?

How do you "re»enfcrce" the learning your students by
the use of practice sets?

Do you as the bookkeeping instructor make a daily check of
your students? practice scts?

What is the purpose of this daily checking?

SIMULATED OFFICH PLAY

If you employ the tgimulated Office® plan in teaching the
course in bookkeeping, how do you present the learning so
that it will be as nearly ag possible in the setting in
which it wlll be eventually used?



LABORLTORY IETHOD

you ever pex rform experiments in connection with the
ch of boebkeeplng?

Do vou have a "double®” period, and think of thc second nart
of the "double® pesriod as a laboratory period

» : o
3o vou know that this is an erroneous notiont

o
if you use the "laboratory® method, vhat types of experiments
do you perforn? :
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