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CHAPTER I 

INTROrUCTION 
0* 

There is no institution in contemporary life which 

has greater opportunity than the school to strengthen and 

enrich the democratic tradition and the democratic way of 

living. The consistent faith of the American people in 

the values of public education places directly upon all 

education the obligation to assume this responsibility. 

The Secondary School is but one period in the educa­

tional life of the child. If it is to meet their needs, 

education for the pupils must be based upon recognition 

of this stage of growth as a developmental p riod in its 

own right, not solely as preparation for adult living. It 

is essential here, a3 at all other levels, that those who 

are concerned with the developing individual have an aware­

ness of the problems confronting him and an understanding 

of the many new purposes that cause his ways of behaving. 

It is the function of the Secondary School, therefore, 

to give each individual as wide an appreciation of the mean­

ing of his life as his native capacity will permit, guid­

ing him in the learning not only of the skills necessary 

for work and play, but in the acquiring of those attitudes 

and habits of action which show understanding of democratic 

living. 

Purpose 

Originally, there was no physical education in the 



high school. It went on in the vigorous play and the hare 

work at home and the community; that is, in tie stunts on 

the natural apparatus of the environment, in the chasing 
isl­

and fleeing games, in the swimming and the hunting, in ac­

tivities stimulated by the activities of parents, in run-

ni g abouts, in the arduous talking and riding getting place 

to place, in the work of the home, etc. These activities 

went on through most of the working Hours, during practical 

ly "three hundred and sixty five da^s in t! e year, and all 

through childhood and youth. The functions of V p school 

were chiefly to teach the written language. 

This situation during the last years especially has 

changed radically. The school has made new demands on 

children's time. 

Therefore the purpose of this thesis is to give the 

function and role of physical education in tne Secondary 

School and to work out a suggested program for I. M. Ter­

rell high School, Fort Wort 1, Texas. 

Heed 

The need ha3 grown out of the conditions that exist 

in the I. M. Terrell Ugh School. 

The T. H. Terrell ligh School needs may be as follows: 

1. A physical education program that can be identi­

fied whole heartedly with all education. The program based 

on an understanding of the growth and development of all 
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the students, 
iSs* 

2. Adequate equipment for playground and gymnastic 

facilities to meet the need of the students enrolled in 

physical education. 

3. Better organized physical education program to 

make students increasingly aware of the able to use the 

body as an instrument for the fullest exprea ion of their 

total personality. 

4. The physical education program should have rich 

relationship to those functions of the general school pro­

gram. 

5. To organize a program for the co trol of health 

conditions, and especially for the control of growth handi­

caps. 

6. The organization of the students in the activities 

require a physical examination and tests of achievement and 

regular weighing for guidance in training. These attentions 

foster an interest in personal physical conditions. 

Research Done 

The writer has studied the conditions that exist. 

Through observation he has watched the present program in 

operation and through questionnaires has gathered correct 

data on the number of students enrolled in the school, num­

ber of students enrolled in physical education and the num-

b r of physical education instructors in the school. 



Definition of Terms 

A. 'Physical Kducatlon is a way of education through 

motor activity and related experiences and i ts subject mat­

ter is primarily ways of behaving",1  

B '  ' ' ' ' • inoticm -  The natural,  proper, or characteristic 

action and purpose of anything. 

G* Secondary School -  The high school, with the cur­

riculum so orderly arranged that usually includes only the 

nintn, tenth, eleventh and twelfth grades, or tenth, eleventh 

and twelfth grades, 

' * —^ physical education program here means a 

plan of organization which is considered necessary to bring 

out t  e essential objectives of that phase of the curricu­

lum, Teaching and administrative procedures are based on 

the plan, 

E. Activity -  The word activity will be used as the in-
D . 

e lusive term covering the whole content of the thesis, both 
uS 

ploy and work, in school and out of school. It  cove: s  all  

the educational behavior, physical or mental,  out of school; 

i t  covers th © whole school curriculum or any specific'  i  tern 

in the curriculum. It  is tie total response involving all  

physical and mental elements. I t  includes the situation, 

the response and the results.  Activity is the sole means 

.  e  Jackson R., Introduction to Physical Education 
' • ' • Barnes and Company, New York, 19.58, p, 59 t —1 
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GRAFTED II 

OBJECTIVES 

A. Specific ;  

1* Physical education as a social process 

2. Physical education for creative and aes­
thetic expression 

B. General 

1. Recognizing the importance of affective 
factors in the learning situation 

2. To provide guidance which is both stimulat­
ing and protective 

Physical Education as a Social Process 

If physical education is to help the students in the 

Secondary School to meet their persistent problems of liv­

ing, it  must show an awareness and understanding of the 

needs of the individual living within society. It must 

verify the experiences and activities of the program. The 

knowledge that boys and girls deeply need to achieve a feel­

ing of social adequacy has great implication for program 

proce ure. T 0 physical education program may contribute 

greatly to emotional security through the teacher's aware­

ness of the need for wholesome, satisfying relationships, 

girls with girls, boys with boys and boys with girls. Ex­

periences in physical education may contribute to the boy's 

or girl 's sense of personal worth and influence his social 

status. 

Social status is a cold, scientific expression for 

something very warm and vital in the life of the child. It 
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means his feeling of belonging to a group, not merely be­

ing with i t ,  but feeling himself an integral part of i t .  

It  means the fun and* satisfaction of being with those who 

accept him and with whom he like3 and wants to be with. 

The Secondary School program in physical education 

should be so designed to satisfy social and recreational 

interests of large groups of boys and girls.  There should 

be a place for many sports which give opportunities for 

them to play together, such as archery, hiking, swimming, 

badminton and golf.  Social dancing should have an impor­

tant place in the program. 

*11 areas of the school should be aware of and guide 

such social relationships. Yet, physical education in the 

Secondary School should take advantage of the nature of i ts 

activities and the very real and general interest boys and 

girls have in them to provide many experiences rich in so­

cial values. First of all ,  physical education must provide 

opportunities for these skills to be used in many social 

groupings where succes i3 possible often enough to main­

tain this sense of ade uacy 

The child has need for adult leadership of the right 

kind at the right time. He must feel that the adult is a 

friend, able and willing to direct him in the development 

of his interest to help him clarify his purposes and at­

tain his goals. 

1 Rosalind Cassidy, New Directions in Physical Educa­
tion, A. 3. Barnes and Company, New York, New' York, 10^58, ;  
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Physioal Education for Creative and Aesthetic 
Expression 

• hen movement is thought of as an expression of the 

self, physioal education has a responsibility to help boys 

and girls understand the function of the human organism 

and its use not only in sports, dance, drama, art and mu3ic, 

but in all the ways in which the body is used in the activi­

ties of dally life. Expressive behavior is the responsive­

ness of the individual to the people, objects and situa­

tions in his environment. The child*s impulse to response 

come3 through his senses. He see3, hears, smells, tastes, 

moves and does so as an organismic unit. To his perceptions 

he gives meaning and values unique to himself. His respon­

siveness may result in expression; trie direct effort to 

communicate to others the meaning of his experiences by cre­

ating through them; that is creative expression of others; 

that is aesthetic expression. 

Physioal Education activities should provide opportuni­

ties both for creation and aesthetic expression. Dance is 

readily recognize^ and accepted as an art form not only bo-

cause of it3 association with other art forms but because 

of the creative and appreciative opportunities it jxesents. 

Play and organized games as well, may be full of creative 

movement patterns. Those physical education activities not 

fostered upon the child as routine to be learned, those 

which allow him freedom of expression may arouse creative 

responsiveness on his part. Even within the framework of 
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organized game3 with their regulated floor space, rule3 

and equipment t!ere are many opportunities for the indi­

vidual to create his own patterns of expression. 

Physical education is not only a medium for crea­

tive expression through movement hut it also provides sit­

uations in which boys and girls may gain satisfactory emo­

tional experiences both as users and observers of already 

created patterns. Being a spectator at a game, taking part 

in a folk dance, being a member of a team, may bring re­

sponses i%sWhich emotional satisfactions have an aesthetic 

quality, Events experienced pas3 and are gone, but mean­

ings and values from such experiences become a part of the 

self. Environment plays an important part in determining 

both the selection and the quality of meanings and values 

derived from experience. Selection is the result of innate 

capacity. It is a part of the physical educ tion teacher* s 

function to recognize the potentialities and the values in­

herent in the experiences which this field may offer to 

boys and girls. Further than that, it is the teacher*s re­

sponsibility to help boys and girls continually to see these 

meanings and their broader r< lationships and to relate their 

past and present experiences. 1 

Through movement, plav an<. dance they often achieve 

aesthetic satisfaction and creative expression, putting new 

Kurt A* Lewin, Dynamic Theory of Personality. Mc-Graw 
Hill Company, New York, New York, 1935., p. 208. 
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meanings and values into situations and creating new re­

alities for thera. It is the nature of the physical educa­

tion experiences that its expressions are transitory, that 

what has been created can never be repated in exactly the 

same way again. 

Recognizing the Importance of Affective Factors 
In"the"Learning Situation 

The most important affective factors in the learning 

situation in physical education are those arising out of 

human relationships. The child feels very keenly the atti­

tudes of his fellows, of his teacher, of chance partici­

pants and observer his feelings about the w ay others act 

toward dm influence how and what he learns. The attitudes 

of boys and girls toward each other, their "belonging" or 

not "belonging", their feelings, detract or add greatly to 

the joyousness of their play. Moreover, these relation­

ships may markedly affect the whole personality of an in-

dividual child. It is very important that each individual 

be allowed to demostrate his worth as an individual and 

therefore his worth to the group. 

The way the boys and girls accept physical education is 

determined very often by what they think about the teacher. 

The way he looks and speaks, his clothes, his responses to 

them, whether the teacher is looked upon as a friend and 

guide or as a petty tyrant and taskmaster is a very impor­

tant affective factor in the learning situation. The at-
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tractiveness, skill and friendliness of all staff teach­

ers, janitors, attendants, the way they get along with one 

another as well as their attitudes towards pupils all play 

an important part in the physical education experiences of 

boys and girls. The attitudes of other teachers in the 

school towards physical e ucation influence the way boys 

and girls feel about it. If these other teachers show in­

difference or contempt for the importance of the program, 

if the administration shows lack of consideration for the 

department in planning school organization, if the Princi­

pal places too much emphasis upon successful winning teams, 

if the community looks upon physical education as a waste 

of money and a fooling away of time, boys and girls are 

sure to reflect the3e attitudes. Disapproval to play, re­

ligious taboos, standards of style, propaganda and adver-
/ 

tlsing vitally affect the way in which boys and girls look 

at the physical educ-tion program. If there is a recogni­

tion on the part of the teachers, administrators and com­

munities of the values V\ich physical education experiences 

usually demonstrate, these posltijye attie^das will be re­

flected in the attitudes of the boys and girls. 

The acceptance of the concept of the individual and en­

vironment as a unit, not to be dealt with in the learning 

process except as a unit, makes it necessary to consider 

another learning process. This area has to do with the en-

vironmental setting provided for activities. Physical edu­

cation teachers have too long overlooked the effect upon 
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"the students, have failed to take into account the Impact 

from the vary often unsightly and malodorous shower, lock-

er and dressing rooms. V/hen play fields are unkept, gym­

nasiums dark, dull, dirty and poorly ventilated, shower 

rooms and pools administered in an unhygenic fashion, physi­

cal educatio Is not contributing its full share to the de­

velopment of wholesome attitudes towards healthful living. 

A clean, attractive and appropriate environment has a signif­

icant influence on the student*s appreciation of physical 

education. This environment plays a vitally important part 

in his attitude towards physical education and consequently 

pla?s a vital part in the quality of the meanings and values 

he selects from his environment. Routine procedure such as 

roll call, posting records, going from the gymnasium to 

the playing field, have significance in the learning pro­

cess. The large related understanding and appreciations, 

which should be the General Objectives of the physical educa­

tion teacher, may be either defeated or furthered by the con­

duct of these routine procedures. The very fact that they 

are classified as "routine" indicates that their importance 

has too long been underestimated. 

One criterion for judging routine procedures is look­

ing upon the individual's immediate and unique needs as more 

important than inflexible, mechanical rules made to facili­

tate dealing with the mass of boys and girls. Respect for 

confidence in human intelligence operating in a sharing en-
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terprise is another. The teacher must plan for student 

thinking and initiative in the making of rules by which 

the groups govern themselves. This is the only way in 

which routine procedures can he handled consistent with 

the meaning of democratic living. 

Finally, all aspects ef the program must be consider­

ed as affective factors helping to determine the learning 

which takes place. Tie program made to meet individual in­

terest and needs, the requirements laid down, the grades 

and tests; in fact, all practices and procedures show in 

forming the attitude of the individual student, thoy will 

contribute in a large measure to his turning towards or 

turning away from further physical education participants. 

To Provide Guidance which is both Stimulating 
and Protective " 

If every individual differs from every other individual 

and if the physical education program is planned to meet in­

dividual differences, the teacher must make use of the best 

guidance techniques in helping the child to select activi­

ties through which he may achieve his purpose. The teach­

er must function in relation to and in cooperation with 

the guidance program of the whole school. 

teing aware of the need of boys and girls for reassur­

ance, direction and support, the good teacher willingly as­

sumes the responsibility for his own unique place in the 

physical education program. His guidance is stimulating 
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and encouraging. Urging boys and glrl3 to participate in 

new activities, to develop new interests, he leaves the 

way open for student thinking and stud nt initiative to 

provide new ways of doing things. The teacher gives each 

student opportunities to make choices, to plan and carry 

out activities, to have satisfactory experiences as a mem­

ber and a leader of a group. These procedures imply self-

discipline. The good teacher does not hand the student 

freedom as a gift.' It is a precious possession which the 

student earns through increased self control, self know­

ledge and social sensitivity. Too much responsibility or 

too much freedom may bo more than th child can use in­

telligently. It is no simple task for the teacher to guide 

and understand these complex psychological factors inher­

ent in physical education learning situations. 

It is not always easy to see to what degree failure 

is salutory or when it becomes injurious, or at what point 

success becomes a boomerang reacting harmfully upon the 

individual to whom it first brought good. If his insight 

and understanding are to be adequate to his task, the teach­

er must know boys and girls as persons, not as names on a 

record card or as numbers on a class roll. Consistently 

oversized physical education classes give no opportunity 

to do th's t^pe of teaching. It is true that the activi­

ties in this field may be organized so that a great number 

of boys and girls may participate in them at the same time. 
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If teaching means guiding, then this is an indefensible 

practice. The physical teac1 er, as well as other teach­

ers must have a teaching load which will allow time and 

opportunity for this essential attention to the needs of 

adolescent hoys and girls. Participation in physical edu­

cation teacher has responsibility for the safety of boys 

and girls participating in these activities. Some of these 

dangers are inherent in the activities themselves. Others 

are due directly to the facilities, equipment and leader­

ship that are provided. If Intelligent supervision is ab­

sent, the most carefully planned play areas may be hazard­

ous. Hazards are minimized when there is good supervision. 

Hot only does the alert teacher carefully eliminate causes 

for accidents but he is on the look out for those hazards 

which arise from unequal competition, too lengthy partici-

patio and pressure situation of all kinds. 

^he physical education teacher has other important 

protective functions. He is always responsible for protect­

ing the student even within the wide range of pupil self 

direction. He must sometime protect the child from him­

self. From the teacher's comprehension of the high degree 

of organic instability of the individual and from his know­

ledge of the wide range in organic development in different 

individuals he will foresee , avoid or stop situations in 

which the student is subjected to pressures which he can 

not withstand. For example, he will not make a girl or boy 
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part of a coeducational group when he or she is not ready 

for that. He will guard against disintegrative partici­

pation in any activity, 

*It is the responsibility of the physical 
education teacher to select experiences or ac­
tivities which contribute to the development of 
the total personality. For this reason, al­
though the development of organic power and 
neuro-musculer skills is markedly the function 
of the physical education teacher, the teacher*s 
goal is not the making of star athletes. He is 
primarily conoerned with the welfare of the in­
dividual and seeks true values for them in his 
physical education activities",! 

— y— 1 

Aubrey A. Touglas, Modern Secondary Education, New 
York, Houghton Mifflin Company, 1958, p. 724. 



CHAPTER III 

PHYTIC AL 'HTTJC *TIO-f ITT THE HECONPAbfY SCHOOL 

That area of education now called physical education 
jK : :  

contributes to the basic purposes of education by "promot­

ing the understa > ings and appreciations development, and 

use of the body as a symbol of the self".1  Physical edu­

cation teachers use as their he.sic tools in this educa­

tive process large motor areas and experience such as play, 

games, dance: experiences which are deeply rooted in the 

biological and cultural inheritance. 

While all  teachers have common purposes, their pro­

grams are necessarily different. The program in physical 

education, resting upon an understanding of the innate ca­

pacity of *the organism to maintain physical balance and in­

tegrity, is directly concerned with those activities which 

promote organic power and neuro-musculnr skill  together 

with social understandings and appreciations appropriate 

for democratic l iving. Some of these activities are readi­

ly identified as free play, games, many forms of dance, 

athletics, self-test :ng and adopted activities. Although 

physical education is thought of as that area which deals 

with the body in dynamic action i t  must also be extended 

to include areas of rest and relaxation, as helping to es­

tablish and maintain an appropriate rhythm of activity and 

Rosalind Cassidy, Hew Directions in Physical Educa­
tion, A. narnes and CompanyNew York, New* York, T§38, 
p. 136. 
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rest for the organism as a whole. Through the vary nature 

of i ts program, physical education makes a major contribu­

tion to those natural activities of daily life such as 

walking, sitting, standing, urban and non-urban communica­

tion, as well as to those general school recreational ac­

tivities such as trips, camping, hiking and parties. 

The physical education program offers to boys and girls 

in the secondary school a rich ar?a", a wide variety of mo­

tor or physical activities. In this program, the physical 

edue tion teacher, using movement as a tool, is concerned 

with the total learning situation; the personal end social 

relationships involved, the setting in which the learning 

takes place, outcomes in democratic techniques, a3 well as 

the kind and quality of the motor activity itself.  For 

the learnin of these physical education activities, too, 

is based upon the process of the selective awareness of 

the boy or girl  and the emotional congruit^ of the exper­

ience for him and for her. In other words, such things as 

the attitudes of youngsters to each other, the human values 

which are stressed, the kind of physical environment in 

which play and dance take place, the psychological and emo­

tional climate, materially affect the learning in the physi­

cal educational activities unfortunate experiences may deter -

the individual from incorporating within himself the mean­

ings and understanding planned for in the physical education 

program. 
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More specifically, no matter how skillfully the games 

and play are planned, organized, taught and evaluated, un­

less the teacher guiding the boy and girl within his group 

see clearly the impacts of the social and aesthetic setting 

he will fail to achieve his full purpose. The ventilation, 

heating, lighting, cleanlines , decor and general atmos­

phere of the place in which play goes on have a signifi­

cant influence on the individual's physical education ex­

periences. The friendly and sympathetic attitudes as well 

as the competence of teachers and others contribute sig­

nificantly to the joy of the activity. Ven attitudes in 

the culture relative to the role of pla- and t e place cf 

physical education in education quite directly affect the 

kind and quality of the program. 

Feelings of well being, enjoyment of activity for it­

self, the sense of movement as an art, the maintenance of 

a rhythm of activity and rest, the fun in play that is 

sho n: the se are the kinds of satisfactions boys and girls 

may find in the physical education program. As an inte­

gral part of this enterprise, understanding their needs 

and purposes, the physical education teacher guides boys 

and girls to choose those activities which will ever widen 

and extend their satisfactions and understandings. 

Because of the specific nature of its activities, be­

cause it is a social which lias a basic appeal for boys and 

girls, physical education has a unique and rich relation-
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ship to those functions of the general school program in 

which the energies of all people in the school coordinate 

towards achieving common goals, 3uch as health education, 

recr atlon, guidance and personal social relations, 

"In the main the physical education 
teacher may proceed on the assumption that 
he may contribute to the process of orient­
ing the individual by means of these tools: 

His own skilled and affeotional rela­
tion to each child 

The health examination, diagnostic 
testing and guidance 

Wide play and dance activities based 
on needs and desires 

Attention to remediable total health 
defects 

Wide experience in sharing 5n group en­
terprises 

Wide experiences in enjoying body-ex-
prej^icn alone and with others 

Wide experiences based on valid informa­
tion about the use of the self in relation to 
values in a total life setting." * 

The responsibility of physical education, therefore, 

is to make individuals increasingly aware of and able to 

use the body as an instrument for the fullest expression 

of the total personality. Physical education identifies 

itself whole heartedly with all education. It endeavors 

to base its program on an understanding of the growth and 

development of human individuals within this democratic 

society. It affirms its faith in that forward looking edu-

Agnes H. Way man, A Modern Philosophy of Physical 
Education. ' . B. Saunders Companv, Philadelphia, 1958, 
pp. 210-11. 
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cation which will free man from that part of his past which 

shackles him and will give him power to live in a democratic 
1 

society in seeurltv and joy with himself, and for others. 

Historical Background and Need for Reorganization 

In common with education, physical education has been 

shaped and directed by many cultural forces. In common 

with education it has adapted itself to varying economic 

and political conditions to changi g social values, and has 

conformed to acoepted pedagogical theories. The philosophy 

and cultural setting of each particular period as readily 

account for the Turnverein Program, Delsarte, the gymnastic 

systems of Catherine Beeeher and Dlo Lewis, Ling's Swedish 

gymnastics, competitive athletics and concern about mili­

tary fitness, as they explain the early curriculum at Har­

vard, the Latin Grammar School, formal discipline, the use 

of the I, r, as a final measure for Individual capacity, 

the elective platoon school, Major changes in physical edu­

cation programs came about from specific pressures arising 

from the culture, whenever changes were made, whenever 

new methods were adopted, program and procedures were made 

to harmonize with the philosophy and with certain aspects 

of the cultural setting of the period. 

In this country, bejjiefs and practices in education 

1 Rosalind las sidy, op. cit. , p. 138. 
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and especially in physical education have been and are still 

influenced profoundly by a culture pattern in which play was 

looked upon as fooling away time; leisure and the arts of 

leisure were conceived as way3 of the devil; doing what one 

liked and enjoyed was wrong. Character was strengthened by 

the distasteful, hard and unpleasant task. 

The concept of the soul and mind as separate from su­

perior to body, derived from long accepted religious phil­

osophy and traditional educational thought, has created 

since the beginnings of America's educational development 

an essential dichotomy. Because of this dichotomy, art, 

physical education and music have been given reluctantly a -H '• •:; 
»> 

place in the curriculum. The belief that mind and body are 

separate entities still makes both layman and educator mi3-
P P 
£ understand and prevents modern educational philosophy and 
0> © 
t the never evidences from the sciences which conceive the 

individual to be an organisraic unit. 

At the close of the ninteenth century most educators 

had not grasped this concept. One of the primary aims of 

edue tion, still, was to train thef'faoulties" . Subject mat­

ter became important and gained status to the degree that 

it served thi3 primary aim. Soon after the introduction 

of physical culture into the school program, physical edu­

cation justified itself in terms of this current education­

al theory by claiming to "train the will", increase the at­

tention span, "promote response to command" and the like. 

The reason for the inclusion of physical education in the 
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curriculum as given by educators is stated in the report 

of the National Education Association Committee of Fifteen 

in 1695: 

"Systematic physical training has for 
its object rather the will training than 
recreation, and this must not be forgotten. 
But. systematic physical exercise has its 
sufficient reason in its aid to a graceful 
use of the limbs, it3 development of muscles 
that are left unused or rudimentary nnlesa 
called forth by special training, and for 
the help it gives to the teacher in the way 
of school discipline." 1 

Physical education as well as other aspects of educa­

tion has been deeply influenced by the fact that America 

has always had,until recent years, a physical frontier to 

conquer. In a culture where everyone had to work if he 

and his group were to survive, play was believed actually 

unsocial. Play came after work and became associated in 

the public eye with gambling, drinking and other forms of 

indulgence. 

But with the early nineteen hundreds came social and 

economic development for which these frontier modes of 

thought did not suffice. Urbanization resulting from in­

tensive industrial expansion gave rise to new cultural 

patterns. A new group of social workers and altruistic 

citizens, reflecting an awakened community consciousness, 

agitated for space facilities and leadership, organized 

and planned for a program of play for children. This was 

National Education Association, Report of the Com­
mittee of Fifteen, The American Book Company, New York, 
1895, p. 72. 
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the period in which such organizations for youth as the Boy 

Scouts of America, Girl Scouts and Gamp Fire Girls were in­

augurated. The Playground Movement in America also focus­

ed attention on the necessity for recognizing and providing 

for the play life of children, bring them new experiences 

in folk dancing, crafts, informal games and organized play. 

It brought these experiences to them, not only in kinds of 

activities, but particularly in the method by which these 

activities were conducted. 

Physical education as an integral part of education 

must turn away from the analyzing and measuring of isolat­

ed bits of achievement. It must devise better tools and 

way3 for diagnosing and evaluating the progress of each 

student in realizing the values of the total activity. 

The Secondary School 

'The High School, the most important in­
stitution of secondary education, is of re­
cent development. The enrollment during the 
last forty years was approximately 160,000 in 
1085; 550,000 in 1895; 680,000 in 1905; 1,300, 
00 in 1915; and 2,000,000 in 1925. When the 
time was ripe for the permanent introduction 
of physical education into educational systems 
the movement included both the elementary and 
the high schools." 'L 

Fmraett A. Hice, A Brief History of Physical Educa­
tion, A. S. Barnes and Company, New York, 1929, p. 224. 
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CHAPTER IY t** xri* *6% 

*̂ Y*\»  ̂ ' 
TTESD FOR THE PROGRAM *r* 

Consiaering the students in the secondary schools, 

each boy or girl who is called an adolescent has his or 

her peculiar pattern as an organism developing through 
J 

time in a given environment. The thinking, feeling and 

doing patterns of adolescents are in many respects simi­

lar both to those of younger children and to those of a-
''J 

dults, but there are needs in fairly well defined areas 

and aspects of human living which are brought into promi­

nence by an acceleration in the rhythm of development dur­

ing the second decade of life, which appears to be charac­

teristic for human beings, is manifested not only in stat­

ure and only skeletal dimension but also in dramatic changes 

in muscular strength, heart power, lung capacity, appro­

priate sex differentiation, degree of independence, degree 

of self-consciousness and in rate of progress in abstract 

thinking. 

"To satisfy boys and girls, their ex­
perience during this period must be related 
to the needs which are lifted into promi­
nence by t (is often dramatic acceleration 
of development, as well as to consideration 
of those needs which relate to past learning 
or future responsibility." 1 

Present Status 

In the past, the emphasis on a few activities to the 

y — — 
_ Collins, Laurentine B., Physical Education in the 

i2gcondary School. A. 3. Barnes and Company, New York, New 
Yor&, 1940, p. 18. 
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exclusion of the many was due to their public appeal on 

to trac ition, rather than to any educational value which 

might be claims for them. Since football was played by 

varsity teams, it was also introduced in some programs. 

Basketball was played by boys; consequently, girls played 

too, boys' rules. Certain track events remain today, large­

ly because of tradition. Little or no thought was given to 

the values of tTe various activities for the different sex­

es, abilities, and age groups represented. A school often 

promoted an activity merely because it has long been a part 

of its own program or that of a neighboring institution. 

Value and Standards Sxpooted 

A new philosophy of education, emerging about the be­

ginning of the twentieth century, had profound implications 

for physical education. This new philosophy exploded the 

ancient theory of the dualism of the mind and the body and 

adopted the monistic-behavior concept of the human organism. 

It also conceived of the function of the school as that of 

directing children and youth in learning the activities 

whioh constitute socially efficient conduct. No longer was 

the purpose of the school the development of the mental ca­

pacities only. No longer was the classroom the "brain fac­

tory" and the gymnasium the "muscle factory". The struc­

tural, analytical coicept of education, which dismembered 

the child Into his mental, physical, social, and moral at­

tributes and then attempted to develop each independently, 
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was rejected. The school existed for the purpose of pre­

paring each child for the finest kind of living possible 

for him to achieve, given his capacities. 

Out of this new philosophy of education, a new phil­

osophy of physical education evolved gradually. It con­

ceived of physical education as education b means of the 

physical rather than education of the physical. In other 

words, fine living became the aim of physical education, 

just as it became the aim of every phase of school life. 

The emphasis shifted from the purely physical to the men­

tal and social as well.^ 

Selecting the Activities 

A program providing for the growth and development of 

each individual according to his own unique pattern must 

of necessity be quite different from a program ibr a sup­

posedly homogeneous group designed to make its members 

more and more alike. The program which attempts to meet 

a wide range of individuals must, first of all, provide 

many different activities from which boys and girls may be 

guided to choose according to their interests, abilities 

and previous experience. Further than this, opportunities 

must be given to widen and deepen interest, to improve and 

increase abilities. This implies a wide and rich variety 

of activities presented in many different situations. 

It is difficult to find a classification for many ac— 

oltmer and Ssslinger, The Organization and Adminis­
tration of Physical Education. K 15. Orofts "Jomnanv, New 
York, New York, 1946, pp. 211-312. 
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tivities making up the program content physical education 

in which groupings are mutually exclusive, but for pur­

poses of this discussion, five divisions may be U3ed: 

games and sports, darce, athletic, self-testing activi-

ties and adopted activities. Ho attempt will bo made to 

give complete listing under these five headings. 

The selection of activities in any single secondary 

school will vary according to the interests and seeds of 

boys and girls, administrative policies, the number of 

teachers, size of classes, available facilities and equip­

ment, resources of the natural environment and the w ay the 

community feels about physical education. It is the in­

tention here merely to describe in general the materials 

of instruction and activities recognizing that the same 

well known forms of participation are meant, the same fami­

liar tools for instruction are the bases for the child*s 

experiences in Physical "Education. The activities are 

largely the same. The method and approach are different. 

It Is to the uality of these experiences and their appli­

cation that this program directs its implications for 

change. Games and sports are a very important part of the 

program in numerous well known individuals and group forms. 

Selected to suit the age group concerned, they come part 

of class experiences, recrea'ion and co-recre tion programs, 

and are used In a variety of types of organized athletics. 

The opportunities for each boy or girl to participate ac­

cording to his individual interests and abilities. There-
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fore class hoar, interolass, intramural and interschool 

tournaments, play ?ay meets, are ways in which this ath­

letic program may he achieved. 

Many forms of dance - folk dance, tap dance, clog 

dance, character and athletic dance, social dance, modern 

dance -  contribute to the richness of the physical educa­

tion program. Dance clubs, pageants, festivals, concerts, 

social dances and parties afford additional expediences 

in the activities. 

While not solely the responsibility of physical edu­

cation, picnic outings, and hiking activities are often a 

direct outgrowth of the many activities and leadership in 

the field. 

Self-testing activities give the child opportunity to 

analyze and improve his abilities, discern his weaknesses 

and set up procedures for correction and improvement. Tumb­

ling and stunts are usually thought of as being self-test-

ing activities. These may ell be included in the program 

as being activities that have value for some children who 

are interested in them. There is a groat question whether 

they belong in the high school program, particularly for 

girls. 

The remedial and adopted activities make up the fifth 

and last group. Remedial and adopted activities may vary 

from rest to a program which shortens participation, elimi­

nates certain types or provide specific corrective proce­

dures. They should be provided as an individual prescrip-
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tlon for those boys and girl3 wiose state of growth and 

development indicate that definite corrective, certain 

measures are needed, and for those who are valuable to 

participate in a full program of activity. 

From the program offered, made up of activities as 

varied as the framework will permit, the child makes up 

his carefully guided selections. Mo hard and fast rule 

may be laid down concerning the child's selections from 

the fine clashes of activities. Whether he should have 

experiences in a certain number of team games, certain 

individual and dual sports or several forms of dan ce de­

pends upon the activities offered, the child's past ex-

pe iences, his attitude towards the activities and his 

needs in relation to them. The teachers want for him, of 

course, participation in many areas so that he may in an 

experimental way discover those activities in which he can 

be most successful, those that are interesting to him. In 

guiding the child's selection of activities the teachers 
4 i- • 

will do well to remember that every girl is not necessarily 

an enthusiastic basketball player, alt-hough most girls do 

like to play basketball,.and that every boy doe3 not learn 

to become a swimming champion, although most boys enjoy 

swimming very much. 

'•In the light of this discussion, then, the 
activities of the Physical Education program should 
be reviewed critically by the teacher to determine 
i f :  

(3J Tney are capable of modification and 
adaption in accordance with the ex-
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pre3sed interest3 and desire3 of 
boya and girls participating in 
theraf 

(2) They are as varied as possible to 
meet a wide range of interests and 
needs; 

(3) They are modified and adopted in 
the light of health information and 
a wider point of view of the teacher 
for those boys and girls", ̂  

Arthur G* Melvin, The Activated. Curriculum. The 
John Pay Company, Sew Yorlc, New York, 19o9, p. 60. 



C'lAPTTR V 

T n: PHYSICAL EDUCATION PHOCHAM 

Many factors which vitally affect the success of such 

a program of physical education are actually beyond the di­

rect control of the teachers of physical education. The 

sympathetic understanding and vigorous leadership of the 

administrative staff are essential for the realization of 

the values, which the program offers boys and girls in 

secondary schools. The particular arrangement of pertinent 

administrative procedures will vary from school to school. 

The amount and kind of community leadership necessary to 

secure support for a -ieh program of physical education can 

be determined and contributed only by the administrator in 

that ptarticul-ir situation. There are, however, certain 

needs which every administration of a school or school sys­

tem should consider as falling within the area of his re­

sponsibility to physical education teacher is called upon 

to carry on, and to limit' the class load and pupil load ac­

cordingly. This load should be such that it will permit 

the teachers to plan in advance to give personal loader-

ship in class activities, to know their pupils as persons, 

to give occasional individualized instruction, to super­

vise the smaller group taking a modified program, to super­

vise locker room and shower procedures, to give first aid 

treatment to injuries, to inspect and care for equipment 

and supplies over a wide area, to hold individual confer-
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ences with pupils, to participate in the coordinated 

health and guidance programs, and to prepare necessary 

records and reports. 

It is evident that if the teacher of physical edu­

cation is to assist each student in making good use of 

the many opportunities for learning which the physical 

education program affords, he must not be expected to 

carry a larger pupil load than any other teacher; and his 

teaching schedule must leave time for attention to organi­

zational details more varied and more pressing than those 

carried by any othe teacher in the school. 

It is also the function of the administrator to do his 

best to arrange for adequate and appropriate space and e-

quipment and to see to it that, in making the master sched­

ule for the school, the time arrangements suits le for 

physical education are given due consideration. The pur­

poses of physical education require space and equipment 

which appear wasteful in comparison to the requirement of 

English or Mathematics, yet they are as essential for the 

former as are .books and paper for the latter. If those 

who guide education accept the full development of the po-

tentialities of physical education as a school responsibili­

ty, they will not rest satisfied with facilities which lim­

it its outcomes to the meager learnings associated with 

mass dulls for the many or with exclusive play privileges 

for the athletically elite. The daily participation of 
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all students in a program sufficiently varied to meet their 

individual needs over a period of several years calls for 

both indoor and outdoor playing space appropriat ely sur­

faced and. marked out, for gymnasium, for courts, recrea­

tion rooms, rest rooms, and special exeroi3o. rooms, for 

dressing rooms, s o-or and swimming pools and for the stan­

dard equipment and supplies necessary to make the program 

functiqn for all students. 

In relation to the time dimension, physical education 

has some needs unlike those of any other school activity. 

Physical education to the administrator to do what he can 

to meet these special requirements. There are times of 

the day, such as the first morning period and the first 

period after lunch, which are less suitable for physical 

education. On the other hand, in some communities and situ­

ations, the afternoon time after other classes are ever could 

be used as the physical education period for many students, 

thus increasing the daily capacity of the available apace 

and equipment. Obviously, such an arrangement precludes 

the dedication of all facilities after school to exclusive 

use by boys on school teams. 

In common with other teaching divisions, physical edu­

cation has a right to expect that in making of student 

schedules the guided preference and readiness of the student 

shall be the principal determinants and that administrative 

convenience shall not be the basis for assignment to physi­

cal education. 
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Another area of general administrative policy in which 

teachers of physical education are actually interested is 

that of evaluation, marks, grades, reports,and graduation 

requirements. Uo where in the school program is too unre­

lated ness of these symbols of progress to the real values 

of the learning experiences more startling. Under the tra-

ditio al syster of evaluation, numerically or alphabetical­

ly symbolized, students are distinguished or stigmatized 

mainly on the basis of conformity and technical skill. This 

not only fails to stimulate progress in the learnings which 

have real significance, but actually interposes misunder­

standing, frustration and resentment that in varying degrees 

defeat the purposes of the physical education program. As 

an amelioration procedure it  is suggested to high school ad­

ministrators that graduation credit for physical education 

credit be given to each student who participates regularly 

at school in physical education activities appropriate to 

his needs; that no distinctive grades be given; and that 

problems of non-conformity in connection with participation 

in physical educationbe approached through techniques of 

individual guidance, . 'hen the sohool is ready to move in­

to a newer coneopt of evaluation, physical education will 

move with others towards eliminating formal grading. It 

is thought by some that physical education should take the 

initiative in disposing of arbitrary,numerical grades or 

marks• 
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Facilities 

It  is almost needless to say that facilities for physi 

oal education have always been inadequate. Physical educa­

tion in tae secondary school is so recent that i ts needs, 

both outdoor a r1  indoor, were not foreseen in the planning 

of many of our present day high schools. 

To a great extent this situation is still  true; but 

there are certain tendencies that are encouraging. There 

is such a close correlation between all  branches of physi­

cal exercise and recreation that any improvement in the 

ststus of one in almost bound to react favorably upon each 

of the others. 

Out ^oors t~ Indoors: 

'Outdoor activities are more healthful than 
indoor activities. The sun and air outdoors 
are advantageous which even the finest gymnasium 
cannot provide, while continued adverse weather 
would render outside activities inadvisable. 
September, October, and the greater pert of Novem­
ber can be devoted to outdoor sports, and in the 
spring the greater part o March, April and May 
offer, favorable weather for the outdoor program. 
In many localities, winter sports such as skiing, 
ice skating and tobogganing could be advantageous­
ly included in the program. The more outstand­
ing programs in the high schools and colleges 
usually include soccer, speed ball,  or touch foot­
ball in the fall ,  and baseball,  playground ball,  
track, golf and tennis in the spring. Further-
mo * are are psychological advantagee in sc­
lenting outdoor activities in disagreeable 
weather than on the bright sunny days of the 
fall  and spring".1 

* Voltmer and Fssllnger, The Organization and Adminis­
tration of Physical F ucatlon. ?.  8. Crofts and Company, 
New York, 1946, p. 86. 



CHAPTER VI 

T?TF I .  M. T^HTLL PHOflHAM 

A program of physical  education must  be influenced by 

three factors:  

1 .  The s tudent  

2.  The environment (both mental  and physical)  

3 .  The purpose of  the part icular  act ivi ty 

The very nature,  alone,  of  a  group of  normal s tudents  

of  an unselected group wil l  preclude the division of the 

program: 

Heretofore,  physical  education as such,  has not  been 

a  part  of  the 3011001*3 program. The play has been super­

vised from a discipl inary point  of  view only.  The games 

that  were encouraged were part icipated in by the strong and 

robust .  Very l i t t le  at tention has been given physical  edu­

cat ional  act ivi t ies  as a remedial  heal th instrument.  Very 

l i t t le  emphasis  has been given education as a vehicle for  

teaching more social ized l iving.  But the physical  program 

t  at  the wr ' ter  shal l  propose wil l  become an integral  part  

of  the regular  school  program, i t  i3 hoped.  

T.  M. Terrel l  High School is  located about  ten blocks 

from the business sect ion of Fort  Worth,  011 the east  s ide 

of town. The school  is  a three story building with forty 

classrooms,  including the gymnasium for  physical  education 

and basketball  pract ice and auditorium. 

The campus consists  of  amphi-theater  for  outdoor plays,  
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eto. Two tennis courts and a play field combination for two 

soft ball fields and a football field. The field also has 

a three lane track field circle on the outer edges. 

T. M. Terrell, the only Negro Nigh School in Fort Worth, 

serves eight communities with an average of eight hundred 

students per year and a teaching staff of thirty teachers 

and instructors. 

The Physical Education Department 

I. Number of Instructors 

Male -  1 full time (also athletic or varsity 
coach) 

1 part time (assistant varsity coach) 

Female -  2 full time instructors 

II. Number of students enrolled according to grade: 

10th grade - Girls . . . . . . . . .  144 

10th grade -  Boys 159 

11th - girls 136 

11th grade - boys 108 

12th grade - girls . . . . . . . . .  149 

12th grade -  boys 125 

Total 82X 

Total number of hoys . . . . . . . .  392 

Total number of girls . . . . . . . .  429 
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Suggested Plan of Organization of the Department of Physi­
cal Education for I. H. Terrell High School 

Department of 

Physical Education and Athletics 

He qui red Intramural Varsity 
Physical Edu- Director Athletics 

cation 

The various departments are not set apart from each 

other but an overlapping is seen in many ways. Intramurals 

are constantly growing closer to the required physical edu­

cation program and to the varsity athletic program. There 

is every evidence that tiese three phases of physical exer­

cises will more and more be considered as parts of an inte­

gral and larger unit, and that past independence and rival­

ries will disappear as this closer working basis takes place. 

The new conception of education and physical education 

brought varsltv athletics and the required physical activi­

ties muc closer together. Today, both of these phases of 

school life have the same ad m and both make their contribu-

tioxis to youth through big muscle play activities. Both are 

concerned with practically the same activities, now that the 

modern schools have extended their program to include all of 

the activities. Since the two departments relationship is 



40 

so close, athletic competition or varsity should grow out 

of the physical education curriculum. 



41 

Hequired Program for Boys in I. M. Terrell 

Grade Bays Hours 

X Pail" 3-4 P M 

Season 

Fall Activities (outdoor 

1. Volley ball 
a. Touch ball 
3. Tug-o-war 
4. Push ball 
5. Tennis 
6 . Football (touch; 
7. Hand push 
8, Hand wrestle 
9. Call ball 
10. Back to back race 
11. Pillow fight 
12. Garden gate 
13. Box hockey 
14. Clock golf 
15. Golf croquet 
16. Bowling-on-the green 
17. Boccie 
18. Net ball 
19. Soccer base ball 
20. Hit pin base ball 
21. Archery 

Grade _ Bays Tours Season 

X Daily 3-4 P M '-'inter Activities (Indoor) 

1. Basketball 
2. Wrestling 
3. Boxing 
4. Dancing 
5. Dumb-bell Tag 
6. Call Ball 
7. Chinese get up 
8. Pull up 
9. Circle chair relay 
10. Couple chair relay 
11. Volley ball 
12. Badminton 
13. Punch ball 
14. Nine court basketball 
15. Potato race relay 
16. In-and-out relay 
17. Cricket 
18. Cage ball 
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Grade _ Days Hours Reason 

X Daily 3-4 FM Winter Activities (in­
door - continued) 

19. Hand tennis 
20. Shuffle board 
21. Ring tenni3 
22. Boccie 
23. Soccer base ball 
24. Net ball 
25. Box hockey 

X Daily 3-4 P W 

I 

Spring Activities (out­
door) 

1. Track and field 
2. Softball 
3. Baseball 
4. Basketball-free throw 
5. Volley ball 
6. lorse shoes 
7. Bat ball 
0. Oroq uet 
9. Kick ball 
10. Dodge ball 
11. Punch ball 
12. Score ball 
13. Tennis 
14. Bunt ball 
15. In-and-out relay 
16. Shuttle relays 
17. Soccer base ball 
18. Bowling-on-the green 
19. Box hockey 
20. Golf croquet 
21. Clock golf 
22. Archery 
23. Net ball 
24. Cricket 
25. Table tennis 

XI Daily 3-4 P M Fall Activities (out­
door) 

1. Tennis 
2. Touch ball 
3. Tug-o-war 
4. Football (touch) 
5. Push ball 



Grade Day a Hours Season 

XI-:TI Daily 3-4 P M 
4-W 

XI-XII Daily 3-4 P M 

Fall Activities (outdoor) 

6. arid wrestling 
7. Hand push 
8. Gall ball 
9. Volley ball 

10. Pillow fight 
11. Garden Gate 
12. Back to back race 
13. Croquet 
14. Pin ball 
15. Tether ball 
16. Spot ball 
17. Kick ball 
18. Dodge ball 
19. Score ball 
20. Dancing 
31. Social games 
22. Triangle ball 
23. Captain ball 
24. boundary ball 
25. Keep it ball 
26. New comb 

Winter activities (indoor) 

1. Basketball 
2. Boxing 
3. Wrestling 
4. Dancing 
5. Dumb bell tag 
6. Ping pong 
7. End ball 
8. Snuash racket 
9. Shuffle board 

10. Spot ball 
11. Center dodge 
12. Punch ball 
13. Call ball 
14. Bean bag basket ball 
15. Chinese get up 
1®. Circle chair relay 
17. 'ouple chair relay 
18. £eep it ball 
19. land tennis 
20. Corner ball 
21. Stop ball 
22. Safe zone ball 
23. Score ball 
24. Social games 
25. Punch ball 
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Grade Days Hair a •-* Season 

XI-XII Daily 3-4 P M Spring Activities (outdoor) 

1. Track and field 
2. Tug-o-^war 
3. Squaw dodge ball 
4. Blind boxing 
5* Tip-tap-bat 
6. Bunt ball 
7. Tennis 
8, Soow ball 

9. Punch ball 
10. Dodge ball 
11. Kick ball 
12. Croquet 
13. Bat ball 
14. Horse shoes 
15. Volley ball 
16. Dancing 
17. Social games 
18. Basketball free throw 
19. Base ball 
20. Soft ball 
21. Shuttle relays 
22. Golf croquet 
23. Soccer baseball 
24. Met ball 
25. Boccie 
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Grade Pays Hours Season 

XII Daily 2:30 - 3:30 PM 

k 

XII Daily 3 . 4 P M  

Winter Activities 

1. Indoor dashes 
2. Badminton 
3. Poul throwing 
4. land bail 
5. Basketball 
6. Indoor baseball 
7. Volley ball 
8. Bingo 
9. Chinese checkers 

10. Guess what? 
11. Social dancing 
12. Comer ball 
13. Hoop ball 
14. Rope jumping 
15. Podge ball 
16. Relays 
17. All up gnme 
18. Nine court basketball 

Fall Activities 

XI Pally 3 . 4 P M  

1. Hand ball 
2. Soft ball 
3. Tennis ~ 
4. Croquet 
5. Hiking 
6. Soccer 
7. Speed ball 
8. Field ball 
9. lancing 

10. loop ball 
11. Relays 
12. Dodge ball 
13. Net ball 
14. Clock golf 
15. Box hockey 
16. Archery 
17. Cricket 
18. Soccer baseball 
19. Shuffle board 
20. Ring tennis 

< Spring Activities 

1. Track 
2. Hiking 
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Grade Days Hours Season 

XI Daily 3 - 4  P 1 A  

•&> 

Spring nativities 

3. rorse3hoes 
4. Speed ball 
5. Soft ball 
6. Soccer 
7. Play day. 
8. Playground ball 
9. All up game 
10. Bat ball 
11. Hope jumping 
IK. Tennis 
13. Dancing 
14. Dodge ball 
15. Volley ball 
16. Hoop ball 
17. Paddle tennis 
18. In and out relays 
19. Ring tennis 
20. Archery 

XI Daily 2:30-3:30 P M 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19 
20. 

Winter Activities (in­
door) 

Handball 
Badminton 
Ping pong 
Volley ball 
Basketball 
Indoor ball 
Social dancing 
Corner ball 
Hoop ball 
Social games 
Free throw pitch 
Hope jumping 
Potato race relay 
In and out relay 
Paddle tennis 
Goxf croquet 
lit pin base ball 
Tap dancing 
Deck tennis 
Wet ball 

XI la ily 3 - 4 P Fall Activities 

1. Ping pong 
2. Tennis 
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Grade Days Hours * Season 

Daily 3 - 4 ? M Fall Activities 

3. Croquet 
4. Speed ball 
5. Dodge ball 
6.- Soccer 
7. Didgot relavs 
8. Field ball 
9. Dancing 
10. Volley baH 
11. Rope jumping 
12. Hoop ball 
13. Clog and tap dances 
14. Folk deuces 
15. Tumbling and stunts 
13 . Het ball 
17. Punch ball 
18. Shuffle board 
19. Archery 
20. ilit pin baseball 

Daily 3-4 > U Spring Activities 

1. Horse shoes 
2. Track 
3. Hiking 
4. So tball 
5. Speed ball 
6. Soccer 
7. Play day 
8. Relays 
9. Dodge ball 
10. All up game 
11. Volley ball 
12. Playground ball 
13. nrack and field day 
14. Bat ball 

Daily 3-4 P M winter Activities 

1« Hand ball 
2. Badminton 
3. Ping pong 
4. Basketball 
5. Volley ball 
6. Indoor base ball 
7. Social dancing 
0, Hope jumping 
9. Hoop bali 
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Grade Pays Hours Season 

Pally 2 
•ag?* 
3 P Winter Activities 

Daily 3 - 4  : : 1  M  

10. Corner ball 
11. Social games 

Fall Activities 

1. Ping pong O 
• J  •  Tennis 

3. Croquet 
4. Speed ball 
5. Dodge ball 
6. Soccer 
7. Knee dip 0. Hand stand 3 • Horizontal 

10. Balance 
11. Midget relays 
13. Field ball 
13. volley ball 
14. Soft ball 

XIX Daily 3 - 4 P M Spring Activities 

1. Track 
2. Tand ball 
3. Softball 
4. Tennis 
5. Traoii sad. field 6. Soccer 
7. Speed ball 0. Play day 
9. Social dancing 

10. Helays 
11. Bat ball 
12. All up game 
13. Dodge ball 
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A Suggested Intradural Sport Program for I. M. 
Terrell High School 

Fall Activities 

Bovs Girls 

Tennis Tenni3 
Touch fbotball Volley ball 
Football Midget relays 
Football field meet 
Volley ball 
Gross country 

Basketball 
wrestling 
Bowling 
Foul throwing 
Gymnastic meet 

Winter 

Basketball 
Hope jumping 
Foul throwing 

Baseball 
Softball 
Outdoor track 
Tennis 
Horse shoes 

Softball 
Track 
Volley ball 
Tennis 

Varsity Athletics for I. K. Terrell High 
3chool 

Boys 

Fall Winter 

Tennis Basketball 
Football 

Spring 

Track and field events 
Softball 
Baseball 



Fall 

Tennis 
Volley ball 

Girls 

Winter 

Spring 

Tra ok 
Tennis 
Softball 

Basketball 



CHAPT 2R VII 

COM/.T: JT, • TI Jtl3 ANP DISCUSSION 

The writer has studied the environments, the culture 

and tlB behavior pattern of the I .  M. Terrell High School 

and communities in view of giving the function of physical 

education in the high school with a suggested physical edu­

cation program that would be of maximum utility. That is,  

i t  is hoped that the program will serve the needs of the 

students and the communities. 

The writer has been concerned with preparing a number 

of activities that would generate interest and drive the 

students along th road to better health. The writer has 

dealt with t  oories and programs, but i t  is very necessary 

that adequate machinery is put into operation to see that 

these activities are carried out. For at the present time, 

only rarely does a school have a real physical education 

program. This is because the various factors have been add­

ed to the school program one after the other, frequently at 

widely separated times. 

Training of teachers for health and physical education 

has been a comparatively recent development, and the real 

consideration of the physical education instructor has come 

within the last fifteen years. As a result of this,  then, 

l i t t le correlation among the different departments. 

In order to facilitate the movement and recognize physl-
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cal education and its function in the seconder y school, 

the following recommend at io s are made: 

1. That the principles of Physical Education 
in the school be the cardinal principles. 

2. That more physical education instructors 
be secured to handle the growing needs 
and demands of the students. 

3. That a course in physical education be 
prepared for the school, based on the sur­
vey that was recommended. 

4. That the sohool secure the cooperation of 
the health agents in the city that offers 
free service for periodical examination 
of the students. 



CHAPTER VIII 

SUMMARY AND CONCLUSION 

Today, progressive educators believe and many of them 

carry Into their practice the idea that it is not informa­

tion which counts for success and happiness - not even 

kno ledge, taken as a thing apart but doing. 

The real function of the secondary school, then, is 

training for complete living. In other words, a training 

for citizenship which will make students not only informed 

but well and strong, physically as well as mentally, so that 

these growing boys and girls may participate worthily in the 

making of a new and better civilization. 

The writer in his study,has attempted to give the func­

tion of physical education in the secondary school and a 

suggested program for I. M. Terrell High School, Fort Worth, 

Texas. 

The program takes into consideration the possibilities 

that the activities may not fit a particular situation, but 

it will serve a3 a pattern of activities to be used on the 

program. 

The types included were: 

A. Speed and Precision games 
B. Individual games 
C. Self-test activities 
D. Skill and rhythm activities 

By this program, all ages and sexes in the high school 

will have an opportunity to participate in something that 

fit3 their abilities. 
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