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CHAPT'R I
INTROTUCTION

Pes

There is no institution in contemporary life which
has greater opportunity than the school to strengthen and
enrich the democratic tradition and the democratic way of
living. The consistent faith of the Anaricaﬁ people in
the values of public education places directly upon all
education the obligation to assume this responsibility.

The Secondary School is but one period in the educa-
tional 1life of the child. If it is to meet their needs,
education for the pupils must be based upon redognition
of this stage of growth as a developmental p riod in its
own right, not solely as preparation for adult living. It
is essential here, as at all other levels, that those who
are concerned with the developing indivicdual have an aware=-
ness of the problems confronting him and an understanding
of the many new purposes that cause his ways of behaving.

It is the function of the Secondary School, therefore,
to give each individual as wide an appreciation of the mean-
ing of his life as his native capacity will permit, guid;
ing him in the learning not only of the skills necessary
for work and play, but in the acquiring of those attitudes
and habits of action which show understanding of democratic
living.

Purpose

Originally, there was novphysioal education in the
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high school. It went on in the vigorous play and the hard
work at home and the community; that is, in the stunts on
the natural apparatus ogéthe environment, in the chasing
and fleeing gamés, in tﬁ; swimming and the hunting, in ac-
tivities stimulated by the activities of parents, in run-
ning abouts, in the arduous walking and riding getting place
to place, in the work of the home, etc. These activities
went on through most of the worki-g hours, during practical-
1j~three hundred and sixty five days in the year, and all
thz-gugh childhood and youth. The functions of the school
were chiefly to teach the written language.

This situation during the last ysars especially has
changed radically. The school has made new demands on
chiléren's time.

Therefore thie purpose of this thesis is to give the
function and role of physical education in the Secondary
School and to work out a suggested program for I. M. Ter-
rell 'iigh School, Fort Worth, Texas.

Need
The need has grown out of the conditions that exist

in the I. M. Terrell '1izh School.
The T. M. Terrell High School needs may be &as follows:
1. A physical education program that ban'hé identi-

fied whole heartedly with all education. The program based

on an understanding of the growth and development of all



the students. P

2. Adequate equipment for playground and gymnastic
facilities to meet the need of the students enrolled in
physical education.

3. Better organized physical education program to
make students increasingly aware of the able to use the
body as an instrument for the fullest expres:ion of their
total personality.

4. The physical education program should have rich
relationship to those functions of the general school pro-
gram.

5. To organize a program for the control of health
conditions, and especially for the control of growth handi-
caps.

6. The organization of the students in the activities
require a physical examination and tests of achievement and
regular weighing for guidance in training. These attentions

foster an interest in personal pﬁysloal conditions.

Research Done

The writer has studied the conditions that exist.
Through observation he has watched the present program in 4
operation and through questionnaireé has gathered corrcct
data on the number of students enrolled in the sc¢iiool, num-
ber of students enrolled in physical education and the nume-

ber of physical education instructors in the school.
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Definition of Terms

A. "Physical &Iducation is a way of educatimm through
mot or activity and related experiences and its subject mat-
ter is primarily ways of benaving".l

B. Function - The natural, proper, or charscteristic
action and purpose of anything.

C. Secondary School - The high school, with the cur-

riculum so orderly arranged that usually includes only the
ninth, tenth, eleventh and twelfth grades, or tenth, eleventh
and twyelfth rrades,

D. _Prosr=m -~ A physical eduoation program here means a
plan of orgenization which is considered ncoessary to bring
out the essential objectives of that phase of the curricu=-

lum, Teaohing and administrative proncecures are based on

the plan, !

E, Aotivitz - The word activity will be used as the in-
clusive term covering the whole content of the thesis, both
play and work, in schcol and out of schools It covers all
the educational behavior, physical or mental, out of school;
it covers the whole school curriculum or any specific item
in the curriculum. It is the totel Tresponse involving all
physical and mental elements., It includes the situation,

the response and the results. Activity is the s8ole means

T“Sharman, Jackson R., Introduction to Physical Fducation,
A. S5, Barnes and Company, New York, 958, p. 59.
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CHAPTER II
OBJ ECTIVES

A. Specific =
l. Physical education as a social process

2. Physical education for creative and aes-
thetic expression

B. General

l. Recognizing the importance of affective
factors in the learning situation

2. To provide guidance which is both stimulat-
ing and protective

Physical Education as a Social Proecess

If physical education is to help the students 15 the
Secondary School to meet their persistent problems of liv-
ing, it must show an awareness and understanding of the
needs of the individual living within society. It must
verify the experiences and activities of the program. The
knowledge that boys anéd girls deeply need to achieve a feel-
ing of social adequacy has great implication fpr program
proce ure., The physical education program msy contribute
gréatly to emotional security through the teacher's aware-
ness of the need for wholesome, satisfying relationships,
girls with girls, boys with boys and boysvwith girls. Ex-
periences in physical education may contribute to the boy's
or girl's sense of personal worth and influence his social
status.

Social status is a cold, scientific expression for

something very warm and vital in the life of the child. It



means his feeling of belonging to a group, not merely be-
ing with it, but feeling himself an integral part of it.
It means the fun and satisfaction of being with those who
accept him and with whom he likes and wants to be with.

The Secondary School program in physicecal education
should be so designed to satisfy aooigl and recreational
inyerests of large groups of boys dnd girls, There should
be a place for many sports which give opportunities for
them to play together, such as archery, hiking, swimming,
badminton and golf. Soecial dancing should have an impor-
tant place in the program. :

A1l areas of the school should be aware of and guide
such social relationships. Yet, physical eduéation in the
Secondary School should t#ke advantage of the naéure of its
activities and the very real and general interest boys and
girls have in them to provide many experiences rich in so-
cial values. First of all, physical education must provide
opportunities for these skills to be used in many social
groupings where succes: is possible often enough io main-
tain this sense of adequaoy’.l

The child has need for adult leadership of the right
kind at the right time. He must feel that the adult is a
friend, able and willing to direct him in the development
of his interest to help him clarify his purposes and at-
tain his goals.

. Rosalind Cassidy, New Directions in Phvsical Fduca-
tion, A. S. Barnes and Company, New York, New Vork, 1948,,

% i1



ggxpioél Bducation for Creative and Aesthetic
ression

wHen movement is thought of as an expression 6r the
selfgt%hyaioal education has a responsibility to help boys
and girls understand the function of the human organism
and 1ts use not only in sports, dance, drama, art and music,
but in all the wavs in which the bodvy is used in the activi-
ties of daily life. TFxpressive behavior is the responsive-
ness of the individual to the people, objects and situa-
tions in his environment. The child's impulse to response
comes through his senses. He sees, hears, smells, tastes,
moves and does so as an organismic unit. To his perceptions
he gives meaning and values unique to himself., His respon-
siveness may result in expression; the di rect effort to
communicate to others the meaning of his experiences by cre-
ating through them; that 1s creative expression of others;
that is aesthetic expression.

Physical Education activities should provide opportuni-
ties both for creation and aesthetic expression. Dance is
readily recognized and accepted as an art form not only be-
cause of its association with other art forms but because
of the creative and appreciative opportunities it mresents,
Play and organized games as well, may be full of creative
movement patterns. Those physical education activities not
fostered upon the child as routine to be learned, those

g
which allow him freedom of expression may arouse creative

responsiveness on his part. ¥ven within the framework of



b

organized games with their regulated floor space, rules
and equipment there are many opportunities for the indi-
vidual to create his own patterns of expression.

"Physical education is not only a medium for crea-
tive expression through movement but it also provides sit-
uations in which bovs and girls may gain satisfactory emo-
tional experiences both as users and observers of already
created patterns. Being a spectator at a game, taking part
in a folk dance, being a member of a team, may bring re-
sponses inswhich emotional satisfactions have an aesthetic
quality. Tvents experienced pass and are gone, but mean-
ings and values from such experiences become a part of the
self. Environment plays an important part in determining
both the selection and the quality of meanings and values
derived from experience. Selection is the result of innate
capacity. It is a part of the physical educntion teacher's
function to recognize the potentialities and the values in-
herent in the experiencés which this field may offer to
boys and girls. TFurther than that, it is the teacher's re-
sponsihbility to help boys and girls continually to see these
meanings and their broader reclationships and to relate their
past and present experiences. 2

Through movement, play anc dance they often achieve

aesthetic satisfaction and creative expression, putting new

1 xurt A. Lewin, Dynamic Theo§g of Personality, Mc-Graw
Hill Company, New York, New York, e P. 208,
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meanings and values into situations and creating new re-
alities for them., It is the nature of the physical educa-
tion experiences thst its expressions are transitory, that

what has been created can never be repated in exactly the

same way again.

Recognizing the Importance of Affective Factors
‘ in the EEarnIEE §Ztuat§on

The most important affective factors in the learning

situation in physical education are those arising out of
human relationships. The child feels very keenly the atti-
tudes of his fellows, of his teacher, of chance particie
pants and observer his feelings about the way others act
fowarﬂ him influence how and what he learns. The attitudes
of boys and girls toward each other, their "belonging" or
not "belongi;g", their feelings, detract or add greatly to
the joyousness of their play. DMoreover, these relastion-
?hips may markedly affect the whole personality of an in-
dividual child. It is very important that esch individual
be allowed to demostrate his worth as an individusl and
therefore his worth to the group. |

The way the boys and girls acecept physical education is
determined very often by what thev think about t e teacher.
The way he looks and speaks, his clothes, his responses to
them, whether the teacher is looked upon as a friend and
guide or as a petty tyrant and taskmaster is a very impor-
tant affective factor in the learning situation. fhe at-
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tractiveness, skill and friendliness of all staff teach-
ers, janitors, attendants, the way they get along with one
“ another as well as their attitudes towards pupils all play
an important part in the physical education experiences of
boys and girls. The attitudes of other teachers in the
school towards physical ecucation influence the way boys
and girls feel about it. If these other teachers show in-
difference or cbntenpt for the importance of the program,
if the administration shows lack of consideration for the
departmegi in planning school organization, if the Princi-
pal places too much emphasis upon successful winning teams,
if the community looks upon physical education as a waste
of money and a fooling away of tihe, boys and girls are
sure to reflect these attitudes. Disapproval to play, re-
ligious taboos, standards of styls, propaganda and adver-
tising vitally affect the way in which boys and girl; look
at the physical education program. If there is a recogni-
tion on the part of the teachers, administrators and com-
muonities of the values which physical education experiences
usually demonstrate, these positiwe attigmdes will be re-
flected in the attitudes of the boys and girls.

The aceeptance of the concept of the 1ndividua1 and en-
vironment as a unit, not to be dealt with in the learning
process except as a unit, makes it necessary to consider
another leax ing, ,Qoeaa. This area has to do with the en-
‘vironmental aetﬁih&nprovidoﬁw}or activities. Physical edu=-

cetion teachers have too long overlooked the effect upon
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the students, have failed to take into account the impact
from the very often unsightly and malodorous shower, lock-
er and dressing roomsi® When play fields are unkept, gym=-
nasiums dark, dull, dirty and poorly wventilated, shower
rooms and pools administered in an unhygenic fashion, physi-
cal education is not contributing its full share to the de=-
velopment of wholesome attitudes towards healthful living.
A clean, attractive and appropriate environment has a signif-
icant influence on the student's appreciation of physieal
education. This environment plays a vitally important part
in his attitude towards physizal educatinn and consequently
plays a vital part in thé guality of the meanings and values
he selects from his environment. Routine procedure such as
roll call, posting records; going from the gymnasium to
the playing field, have significance in the learning pro-
cess. The large related understanding and appreciations,
which should be the CGeneral Objectives of the physical educa-
tien teaohqr, may be either defeated or furthered by the con-
duct of these routine procedures. The very fact that they
are classified as "routine" indicates thatttheir importance
has teo long been anderestimated. | "
One criterion for judging routine procedures is look-
ing upon the individual’s immediate and unique needs as more
important than inflexible, mechanical rules made to facili=-
tate dealing with the mass of boys and girls. Respect for

confidence in human 1ntélligenoe operating in a sharing en-



13

terprise is another. The teacher must plan for student
thinking and initiative in the making of rules by which
the groups govern themselves, This i1s the only way in
which routine procedures can be‘handlég?consistent with
the meaning of democratic living.

Finally, all aspects of the program must be corsider-
ed as afroctive.raotora helping to determine the learning
which takes plece. The program made to meet individual in-
terest and needs, the requirements laid down, the grades
and tests; in fact, all practices and procedures show in
forming the attitude of the individual student, they will
contribute in a large measure to his turning towards or

turning away from further physical education participants.

To Provide Guidance which is both Stimulating
ana Protective ‘

If every individual differs from every other individual
and if the physical education program is planned to meet in-
dividual differences, the teacher must make use of the best
guidance techniques in helping the child to select activi-
ties through whieh he may achieve his purpose. The teach-
er must function in relation to and in cooperation with
- the guidance program of the whole school.

3eing aware of the need of boys and girls for reassur-
ance, direction and support, the good teacher willingly as-
sumes the responsibility for his own unique place in the

physical education program. His guidance is stimulating
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and encouraging. Urging boys and girls to participate in
new sctivities, to ggvelop new interests, he leaves the
way open for studongmthinking and stud-nt initiative to
provide new ways of doing things. The teacher gives sach
student opportunities to make choices, to plan ané carry
out activities, to have satisfactory experiences as a mem-
ber and a leader of a group. These procedures imply self;
diseipline. The good teacher does not hand the student
freedom as a gift. It is a precious possession which the
student carns through increased self control, self know-
ledge an® social sensitivity. Too much responsibility or
too much freedom may be more than th: child oan use in-
telligently. It is no simple task for the teacher to guide
and understand these complex psychological factors inher-
ent in physical education learning situations.

It is not always easy to see to what degree failure
is salutory or when it beoomesAinJurious, or at what point
success becomes a boomerang reéﬁting harmfully upon the
individual to whom it first brought good. If his insight
and understanding are to be adequate to his task, the teach-
er must know boys an¢ girls as persons, not as names on a
record card or as numbers on a class roll. Consistently
oversized physical education classes give no opportunity
to do th's type of teaching. It is true that the activi-
ties in this field may be organized so that a great number

of boys and girls may participate in them at the same time.
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If teaching means guiding, then this is an indefensible
practice. The physical teacher, as well as other teach-

. ers must have a teaching load which will allow time and
opportunity‘for this essential attention to the needs of
adolescent boys and girls., Participation in physical edu-
gation teacher has responsibility for the safety of boys
and girls participating in these activities. OSome of these
dangers are inherent in the aotiQi?ies themselves, Others
are due directly to the facilities, equipment and leader-
ship that are provided. If intelligent supervision is ab-
sent, the most carefully planned play areas may be hazard-
ous., Hazards are minimized when thefe is good supervision.
Mot only does the alert teacher carefully eliminate causes
for accidents but he islon the look out for those hazards
which arise from unequal competition, too lengthy partici-
pation and pres-ure situation of all kinds.

The physical education teacher has other important
protective functions. le is always responsible for protect-
ing the student even within the wide range of pupil self
gireotion. He must sometime protect the child from him-
self. From the teacher's comprehension of the high degree
~ of organic instability of the individual and from his know=-
ledge of the wide range in organic development in different
individuals he will foresee , avoid or stop situations in
which the student is subjected to pressures which he can

not withstand. ¥For example, he will not make a girl or boy



part of a coeducational group when he or she is not ready
for that. He will guard against disintegrative partieci-
pation in any activity.

"It is the responsibility of the physical
education teacher to select experiences or ac-
tivities which contribute to the development of
the total personality. For this resson, al-
though the deavelopment of organic power and
neuro-muscular skills is markedly the function
of the physical education teacher, the teacher's
goal i3 not the making of star athletes. He is
primarily concerned with the welfare of the in-
dividual and seeks true wvalues for them in his
physical education activities”.l

T -
Aubrey A. Douglas, Modern Sooondag; Education, New
York, Houghton Mifflin canpany,‘1§3§:’p. . ¢



CTAPTER IIX
PHYCICAL ®NDUCATION IN THE SECONDARY SCHOOL

That area of edgéation now called physical education
contributes to the basic purposes of education by "promot-
ing the understan’ings and appreciations deveIOpgsnt. and
use of the body as a symbol of the selr".l Physical edu=-
cation teachers use as their besic tools in this educa-
tive process large motor areas and experiencec such as play,
games, dance: eXperiences which are deeply rooted in the
biological and culturél inheritance.

While all teachers have common purposes, their pro-
grams are necessarily different. The program in physical
education, resting dpon an understaniing of the innate ca-
pacity ofisthe organism to maintain physical balance and in-
tegrity, is directly concerned with those activities which
promote organic power and neuro-muscular skill together
with social understandings and appreciations appropriate
for democratic living. Some of these activities are readi?
ly identified as free play, games, many forms of dance,
athletics, self-testing and adopted activities. Although
physical education is thought of és that area which deals
with the body in dynamic action it must also be extended
to include areas of rest and relaxation, as helping to es-

tablish and maintain an appropriate rhythm of activity and

I>Rosalind Cassidy, New Directions in Physical Xduca-
tion, A. 5. Rarnes and Comnany, New Yor s+ New York, 38,

p. 136,
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rest for the organism as a whole. Through the very nature
of its program, physical education makes a major contribu~
tion to those natural activities of dailv life such as
walking, sitting, standing, urban ané non-urban communica-
tion, as well as to'éhose general school recreational ac-
tivities such as trips, eamping, hiking and parties.

The physical education program offors to bovs and girls
in the secondary 3chool a rich array, a wide variety of mo-
tor or phvsical activities. In this program, the physical
eduention teacher, using movement as a tool, is comcerned
with the total lesrning si tuation: the personal and social
relationships involved, the setting in which the learning
takes place, outcomes in democratic techniques, as well as
the kind and quality of the motor aotivity itself. For
the learnin: of these physical education activities, too,
is based upon the process of tho selective awareness of
the boy or girl and the enotional_oqngfuitv of the exper-
ience for him and for her. 1In other words, such things as
the attitudes of youngsters to each other, thé human valueé
which are stressed, the kind of physiecal environment in
which play anq dance take place, the paychological and amo-
tional climate, mate:iallv affect the learning in the phvsi-
cal educational activities unfortunate experiences may deter-
the individual from incorporating within himself the mean-
ings end understanding planned for in the phygioal education

program.,



19

More specifically, no matter how skillfully the games
and pleyAare planned, organized, ;aught and evaluated, un=-
§élese the teacher guiding the boy and girl within his group
; see clearly the impacts of the social and aesthetic setting
he will fail to achieve his full purpose., The ventilation,
heating, lighting, cleanlines=, decor and general atmos-
phere of the place in which play goes on have a signifi-
cant influence on the individual®'s physical education ex-
periences. The friendly and sympathetic attitudes as well
és the competence of teachers and others . contrihute sig-
nificently to the joy of the activity. T“ven attitudes in
the culture relative to the role of play and t 2 place ef
vphysioal eduoatiop in education gquite direcetly affect the

¥ind and quality of the program.

Feelings of well being, enjovment of activity for it-
self, the sense of movement as an art, the maintenance of
a rhytaim of activity and rest, the fun in play that is
shown: these are the kinds of satisfactions boys and girlc

_may find 1n'the'physioal education program. As an inte-
gral part of'this enterprise, understanding their needs
and purposes, the physi&al educntion teacher guides boys
and girls to choose those activities which will ever widen
and extend their satisfactions and understandings.

- Because orvthe specific nature of its activities, be-
cause it is a soeial which has a basic appeal for boys and

girls, physical education has a unique and rich relation-
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ship to those functions of the general school program in
which the energies of all people in the school coordinate
towérds achieving common goals, such as health education,
recreation, guidance and personal social relations.
"In the main the physicel education

teacher may proceed on the assumption that

he may contribute to the process of orient-

ing the individual by means of these tools:

His own skilled and affectional rela-
tion to each chiléd

The health examination, diagnostie
testing and guidance

Wide play anéd dance activities based
on needs and desires

Attention to remediable total health
defects

Wide experience in sharing in group en-
©  terprises

Wide experiences in enjoying body ex-
pre sion alone and with others

Wide experiences based on valid informa-
tion about the use of the self in_relation to
values in a total life setting.” 1
The responsibility of physical education, therefore,
is to make individuals increasingly aware of and able to
uje the body as an instrument for the fullest expression
of the total personality. Physical education identifies
itself whole heartedly with all education. It endeavors
to base its program on an understanding of the growth and
development of human individuals within this democratic

society. It affirms its faith in that forward looking edu-

X
Agnes R. Wayman, A Modern Philosogh* of Pg*sioal
Education, ¥, B, Saunders Company, adelphia, 8,.

PPe EIO-I]. .
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. eation which will free man from that part of his past which
shackles him and will give him power to live in a democratic
society in security and joy with himself, and for othera,l

Historical Bacgground and Nogd for Reorganization

Tn common with education, physical education has been
shaped and dirocted by many cultural forces. In con-on
with education it has adapted itself to varying economic
and political conditions to changing social values, and has
conformed to acocepted pedagogical theories, The philosophy
and cultural setting of each particular period as readily
account for the Turnverein Program, Delsarte, the gymnastic
systems of Catherine Beecher and Dio Lewis, Ling's Swedish
gymnastics, competitive athletics ané concern about mili-
tary fitness, as they explain the early curriculum at Har-
vard, the Latin Grammar School, formal discipline, the use
of the I, ¢, as a final messure for individual capacity,
the elective platoon school, HMajor changes in physical edu-
cation programs came about from specific pressures arising
from the culture, Whenever‘ohanges were made, whenever
new methods were adopted, program and procedures were made
to harnnnize with the philosophy and with certain aspects
or the cultural setting of the period,

In this country, beljefs ané practices in education

1 Rosalind Caasidy, Ope cit. ,‘ Pe. 138.
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and especially in physical education have been and are still
influenced profoundly by a culture pattern in which play was
looked upon as fooling away time; leisure and the arts of
leisure were conceived as ways of the devil; doing what one
liked and enjoved was wrong. Character was strengthened by
the distasteful, hard and unpleasant task.

The concept of the soul and mind as separate from su-
perior to body, derived from long accepted religious phil-
osophy ané¢ traditional educational thought, has created
since the beginnings of America's educational development
an essential dichotomy. Because of this diohotony, art,
phygioal education and music have been given reluctantly a
place in the curriculum. The belief that mind and body are
separate entities still makes both layman and educator mis-
understand and prevents modern educational philosophy and |
the never evidences from the sciences which conceive the
individual to be an organismic unit.

At the close of the ninteenth century most educators
had not grasped this concept. One of the primary aims of
education, still, was to train the"faculties”. Subjeoct mat-
ter became important and gained status to the degree that
it served this primary aim. Soon after the introduction
of physical culture into the school program, physical edu-
cation justified itself in terms of this current education-
al theory by claiming to "train the will", increase the at-
tention span, "promote response to command"” and the like.

The reason for the inclusion of physical education in the



23

~eurriculum as given by educators is stated in the report
of the National Fducation Association Committee of Fifteen
in 1895:
"Systematic physical training has for

its object rather the will training than

recreation, ané this must not be forgotten.

But systematic physical exercise has its

sufficient reason in its aid to a graceful

use of the limbs, its development of muscles

that are left unused or rudimentary mnless

called forth by special training, ané for

the help it gives to the teacher in the way

of school diseipline.” 1

Physiecal education as well as other aspects of educa-
tion has been deeply influenced by the fact that America
has always had,until recent years, a physical frontier to
conquer. In a culturs where everyone had to work if*he
and his group were to survive, play was believed actually
unsocial. Pléy came after work and became associated in
the public eye with gambling, drinking and other forms of
indulgence. _

But with the early nineteen hundreds came social and
economic development for which these frontier modes of
thought did not suffice. Urbanization resulting from in-
tensive industrisl expansion gavo.riaé to new cultural
patterns. A new group of social workers and altruistic
citizens, reflecting an awakened community consciousness,
agitated for space facilities and leadership, organized

and planned for a program of play for children. This was

* National Rducation Association, Report of the g
mittee of Fifteen, The American Book Company, New Yor "
» Do o
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the period in which such organizations for youth as the Boy
Scouts of America, Girl Scouts and Camp Fire Girls were in-
augurated. The Playground Movement in America also focus-
ed attention on the necessity for recognizing and providing
for the play life of children, bring them new exXperiences
in folk dancing, crafts, informal games and organized play.
It brought these experiences to them, not only in kinds of
activities, but psrticularly in the method by which these
activities were conducted.

Physical education as an integral part of education
must turn away from the énalyzing and measuring of isolat-
ed bits of achieveuént. It must devise better tools and
wayé for diagnosing and evaluating the progress of each
student in realizing the values of the total activity.

The Secondary School

“"The High School, the most important in-
stitution of secondary education, is of re-
¢ent development. The enrollment during the
last forty years was approximately 160,000 in
1885; 550,000 in 1885; 680,000 in 1905; 1,300,
00 in 1915; and 2,000,000 in 1925, When the
time was ripe for the permanent introduction
of physical education into educational systems
the movement 1noludgd both the elementary and
the high schools."

<ijzlnott A. Rice, A Brief Hlstogz of gg%aioal Bduca=
tion, A. S. Barnes and pany, New York, 1929, p. .



o 2 B Gaerst
CHAPTER IV Bt Lo 15

jx1e
NEED FOR THE PROGRAM P*
Considering the sgtudents in the secondary schools,
Aoach boy or girl who is called an adolesccnt has his or
her peculiar pattern as an organism developing through %
time in a given environment. The thinking, fbeling'and‘
doing patterns of adolescents are in many respects simi-
lar both to those of younger children and to those of a=
dults, but there are needs in fairly well derfined areas
and aspects of human living which are brought into promi-
nonce by an acceleration in the rhythm of development dur-
ing the second decade of life, which appears to be charac-
teristic for humen beings, is maniiested not only in stat-
ure and only skeletal dimension but also in dramatic changes
in muscular strength, heart power, lung capacity, appro-
priate sex differentiation, degree of independence, degree
of self-consciousness and in rate of progress in abstract
thinking. |
"To satisfy boys and girls, their'ex-

perience during this period must be related

to the needs which are lifted into promi-

nence by this often dramatic acceeleration

of development, as well as to consideration

of those needs which relate_to past learning
or future responsibility." 1 :

Present Status

In the past, the emphasis on a few activities to the

A A

.iIicollina, Laurentine B., ggﬁsioél Educat;gg,;n the
Socanda;i School, A. 5. Barnes an mpany, New York, New

York, S B
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exclusion of the many was due to their publiec appesl on

to tracition, rather than to any educational value which
might be claime: for them. Since football was played §y
varsity teams, it was also introduced in some programs.
Basketball was played by boys; consequently, girls played
too, boys' rules. Certain track events remain today, large-
ly because of tradition. Little or no thought was given to
the values of the wvarious activities for the different sex-
es, abilities, and age groups represented. A school often
promoted an activity merely because it has long been a part
of its own program or that of a neighboring institution.

Value and Standards Expected

A new philosophy of education, emerging about the be-
ginning of the twentieth century, had profound implications
for physical education. Th!s new philosophy exploded the
ancient theory of the dualism of the mind and the body and
adopted the monistic-behavior concept of the human organism.
It also conceived of the funetion of the school as that of
directing children and youth in learning the activities
which constitute socially efficient conduct. No longer was
the purpose of the school the development of the mental oca-
pacities only. No longer wﬁa the classroom the "brain fac-
tory" and the‘gy-nasiun the "muscle factory". The struc-
tural, analytiecal concept of education, which dismembhered
the child into his mental, physical, social, and moral at-
tridutes and then attempted to develop each independently,
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.was:rejeoted. The school existed for the purpose of pre-
paring each child for the finest kind of living possible
for him to achieve, given his capacities.

Out of this new philosophy of education, a new phil-
osophy of physical education evolved gradually. It cone
ceived of physical education as edusation by means of the
physical rather than education of the physical. In other
words, fine living became the aim of physical education,
Just as it became the aim of every phase of school life,
The emphasis shifted from the purely physical to the men-

tal and sociasl as well.l

-gg;qoting the Activities

A program providing for the growth and development of
each individuel according to his own unique pattern must
of necessity be quite different from a program D r a sup=
posedly homogeneous group designed to make its members
more and more alike. The program which attempts to meet
a wide range of individuals must, first of all, provide
many different activities from which boys and girls may be
guided to choose according to their interests, abilities
and previous experience. Further than this, oppor tunities
must be given to widen and deepen interest, to improve and
increase abilities., This 1-plies a wide and rich variety
of activities presented in meny different situations.

It is difficult to find a classification for many ac-

1 voltmer and Esslinger, The Organization ané Adminis-
tration of Physical & ion, ¥, 5. CrOfts Company, New
York, New ¥ % 1946 § 211

o~
ew York, s DPPe -212.
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tivities making up the program content physical educationA
in which groupings are mutually exoiusivo, but for pur-
poses of this discussion, five divisions may be used:
games and sports, darce, athletic, self-testing activi-
ties and adopted activities. No atiempt will be made to
giio complete lisving under these five headings.

- The selection of activities in any single secondary
school will vary according to the interests and needs of
boys and girls, administrative policies, the number of -
teachers, size of classes, available facilities ané equip-
ment, resources of the natural environment and the way the
community feels about physical education. It is the in-
tention here merely to describe in general the materials
of instruction and activities recognizing that the same
well known forms of participation are meant, the same fami-
liar tools for 1ns£ruotion are the bases for the child's
experiences in Physical Rducation. The activities are
largely the same. The method and.approech are different.

It is to the tuality of these experienccs and their appli-
cation that this program directs its 1mplioa£ions for
change. Games and sports are a very important part of the
program in numerous well known individuals and group forms.
Selected to suit the age group concerned, they come part

of class experiences, recrea‘ion and co-recre~tion programs,
and are used in a variety of types of organized athletics.
The opportunities for each boy or girl to participate ac-
cording to his individual interests and abilities. There-
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fore clas: hour, interclass, intramural and interschool
tournaments, play day meets, are ways in which this ath-
letic program may be achieved.

Many forms of dance - folk dance, tap dance, clog
dance, character and athletic dance, social dance, modern
dance - contribute to the richness of the physical educa-
tion program. Dance clubs, pageants, festivals, concerts,
social dasnces and parties afford additional experiences
in the activities,

While not solely the responsibility of physical edu-
cation, picnic outings, and hiking activities are often a
direct outgrowth of the many activities and leadership in
the field.

Self-testing activities give the child opportunity to
analvze and improve his abilities, discern his weaknesses
and set up procedures for correction and improvement. Tumb-
ling and stunts are usually thought of as being self-test- |
ing activities, Thé§; may well be included in the progiam
as being activities that have value for some children who
are interested in them. There 13 2 great question whether
they belong in the hizh school program, particularly for
girls.

The remedial and adopted activities make up the fifth
and last group. PRemedial and adopted activities may vary
from rest to a program which shortens participation, elimi-
nates certain types or provide specific corrective proce-

dures. They should be provided as an individual prescerip-
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tion for those boys and girls whose state of growth and
development indicate that detinito corrective, certain
measures are needed, and for those who are valuable to
participate in a full prégran'ot activity.

From.the program offered, made up of activities as
varied as the framework will permit, the child mekes up
his carefully suided selections. No hard and fast rule
may be laid down concerning the child's selections faom
the fine classes of activities, Whether he should have
experiences in a certain number of team games, certain
individual and dual sports or several forms of den ce de-
pends upon the activitiéa offered, the child's past ex-
periences, his attitude towards the aoctivities and his
needs in relation to them. The teachers wént for him, of
course, participation in many areas so that he may in an
experimental way discover those sotivities in which he can
be most successful, those that are interesting to him. In
guiding the child's selection of activities the teachers
will ﬁékwell tp remember that every girl is not necessarily
an enthusiastic baskethall blayer, although nosﬁ gifis do
like to play basketball, and that every boy does not learn
to become a swimming champion, although most boys enjoy
swimming very much.,

"In the light of this discussion, then, the

activities of the Physieal Rducation program should

:: reviewed eritically byithe teacher to determine

(1) "hey are capable of modification and
adaption in accordance with the ex-
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pressed interests and desires of
boys and girls participating in
thems

(2) They are as varied as possible to
meet a wide range of interests and
needs; :

{(3) They are modified and adopted in
the light of health information and
a wider point of view of thi teacher
for those boys and girls".

o

Arthur C. Melvin, The Activated, Curric e
John Day Companv, New Ysrf:', New York, 579, P %%. -



HAPTYR ¥V
THE PHVYSICAL EDUCATION PROGRAM

Many factors which vitally affect fhe success of such
a program of physical education are actually beyond the cdi-
rect control of the teachers of physical education. The
sympathetic understanding and vigorous lesdership of the
administrative staff are essential for the realization of
the values, which the program offers boys and girls in
seconcary schools. The particulé arrangement of pertin’qnt
administrative procedures will vary r_rom school %o school,.
The amount and .kind of nomity leadership necessary to
secure support for a ‘1ch ,rograﬂ of physical odnoation scan
be determined and contributec only by the administrator in
that particulsr situation. There are, however, certain
needs which every administration of a school or school sys-
tem should consider as falling within' the area of his re-
sponsibility to phvsical edﬁcat.ion teacher is called upon
to carry on, and to limit the class load and pupil load ac-
cordingly. This léad should be such that it will permit ‘
the teachers to plan in advance to give personal leader-
ship in class activities, to know their pupils as persons,
to give occasional individualizedé instruction, to super-
vise the smaller group teking a modified program, to Ssuper-
vise locker room and shower procedures, to give first aid
treatment to injuries, to inspect and care for eguipment
and supplies over a wide area, to hold individual confer-



ences with pupils, to partiecipate in the coordinated
health and guidance progra-n,tand>to prepare necessary
records and reports,

It is evident that if the teacher of physical edu-
gcation is to assist esch studant4inkmak1ng good use of
the many opportunities for learning which the physical
education program affords, he must not be expected ﬁo
carry a larger pupil load than any other teacher; and his
teaching schedule must leave time for attention to organi-
zational details more varied ahd more pressing than those
carried by any othe teacher in the school.

It is also the functica of the administrator to do his
best to arrange for adejuate and appropriate space and e-
quipment and to see to it that, in making the master sched-
ule for the school, the time arrangements suitable for
physical education are given due consideration. The pur-
poses of physical education require space and equipment
which appear wasteful in comparison to the requirement of
¥nglish or Mathematics, yet they are as essential for the
former as are .books and paper for %he latter. If those
who guide education aceept the full development of the po-
tentiai?iies of physical education as a school responsibili-
ty, they will not rest satisfied with facilities which lim-
it its outcomes to the meager learnings associated with
mass dulls for the many or with exclusive play privileges
for the athletically elite. The daily participation of
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-

all students in a program sufficiently varied to meet thelir
individual needs over a period of several years calls for
both indoor snd outdoor playing space appropriat ely sur-
faced and marked out, for gymnasium, for courts, recrea-
tion rooms, rest rooms, and special exercise rooms, for
dressing rooms, shower and swimming pools and for the stan-

dard equipment and supplies necessary to make the program

R,

functiqn- for all students, |

In relation to the time dimension, physical education
has some needs unlike those of'any other school aotivitf.
Physical education to the administrator to do what he ocan
to meet these special requirements. There are times of
the day, such as tﬁe first morning period and the first
period after lunch, which are less suitable for physical
education. On the other hand, in some communities and situ-
ations, the afternoon time after other classes are over could
be used as the physical education period for many students,
thus increasing the daily capacity of the available space
and equipment. Obviously, such an arrangement precludes
the dedication of all facilities after school to exclusive
use by boys on school teams.

In common with other teaching divisions, physical edu-
eatlon has a right to expect that in making of student
:Bhedules the guided preference and readinesas of the student
shall be the principal determinants and that administrative
convenience shall not be the basis for assignment t§ physi-

cal education.
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Another area of general administrative policy in whiéh
teachers of physical education are actually interested is
that of evaluaticn, marks, grades, reports,and graduation
requirements. No where in the school program is the unre-
latedness of these symbols of progress to the real values
of the learning experiences more startling. Under the trae-
ditional system of evaluation, numerically or alphabetical-
ly symbolized, students are distinguished or stigmatized
mainly on the basis of conformity and technical skill, This
not only fails to stimulate progress in the learnings which
have real significance,.but actually interposes misunder-
standing, frustratien and resentment that in varyinérdcgreoa
defent the purposes of the physical education program. As
an amelioration procedure it is suggested to high school ad-
ninistiators that graduation eredit for physical education
credit be given to each student who participates regularly
at school in physical odﬁoation activities appfopriate to
his needs; that no distinctive grades be given; and that
problems of non-conformity in connection with participation
;n physical education be approached through techniques of
individual guidance. When the school is ready to move in-
to a newer concept of evaluation, phvsical education will
move with others towards eliminating formal grading. It
is ;hought by some that physical education s-.ould take the
initiative in disposing of arbitrary,numerical grades or

marks.
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Facilities

It is almost needless to say that facilities for physi-
eal education have always been inadequate, Physical educa-
tion in the secondsry school is so recent that its needs,
both outdoor = ¢ indoor, were not foreseen in the planning
of many of our present day high schools,

To a great extent this situation is still true; but
there are certain tendencies that are encouraging. There
is such a close correlation between all branches of physi-
cal exercise and recreation that any improvement in the
stctus of 6ne is almost bound %o react favorably upon each

of the others,

Out doors and Indoors:

"Outdoor activities are more healthful than
indoor activities, The sun and air outdoors
are advantageous whiceh even the finest gvmnasium
cannot provide, while continued adyveirse weather
would render outside activities inadvisable.
September, October, and the greater part of Novem-
ber can be devoted to outdoor sports, and in the
spring the greater part o/ March, April and May
offer favorable weather for the outdoor program.
In many localities, winter sports such as skiing,
ice skating and tobogganing could be advantageous-
ly included in the program. The more outstand-
ing programs in the high schools and colleges
usually include soccer, speed ball, or touch foot-
ball in the fall, and baseball, playground ball,
track, golf and tennis in the spring. Further-
mors . there are psychological advantagee in se-
le@ting outdoor activities in disagreeable
weather than on the bright sunny days of the
fall and spring".l

1 voltmer and Esslinger, The Organization and Aépinis-

tration of Physical E’ucation, ¥. 5. Orofts and Company,
" 01' ’ 46. p. Fot.




CHAPT™R VI
THE I. M. TERRTLL PROGRAM

A program of physical education must be influenced by

three factors:
l. The student
2. The environment (both mental and physical)
3. The purpose of the particular activity

The very nature, alone, of a group of normal students
of an unselected group will preclude the division of the
program:

Heretofore, physical education as such, has not been
a part of the school's program. The play has been super-
vised from a disciplinary point of view only. The games
that weére encouraged were participated in by the strong and
robust. Very little attention}has been given physical edu-
cational activities as a remedial health instrument. Very
little emphasis has been given education as a véhicle for
teaching more socialized living. But the physical progran‘
t at the writer shall propose will become an integral part
of the regular school program, it is hoped.

T. M. Terrell High School is located about ten blocks
from the business section of Fort Worth, on the east side
of town. The school is a three story building with forty
classrooms, including the gymnasium for physical education
and basketball practice and euditorium.

The campus consists of amphi-theater for outdoor plays,
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ete. Two tennis courts andi a play field combination for two
soft ball fields and a football field. The field also has
a three lane track fielé circle on the outer edges.

T. M, Terrell, the only Negro 'ligh School in Fort Worth,
serves eight communities with an average of eight hundred

students per vear and a teaching staff of thirty teachers

and instructorse.

The Physical Fducation Department

I. Number of Instructors

Male = 1 full time (also athletic or varsity
coach)

1 part time (assistant varsity coach)
Female - 2 full time instructors
II. HNumber of students enrolled according to grade:

000 BPade - 08B i s s ¢ o' e #0208
10BR 'GPt s BOPE . 46 4 & PRV B 159‘
11%h grafie’ = QP18 & o ¢ o''c o o s « 188
2ICK gHBO0 " BhYR "6 876w % 846 “ X080
12%h ‘gralle s girls s L s 6 o 1P

12th grade 125

i
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-
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.
.
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.
.
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Total nulbear Of DOFS o » & o = « » 398

Total number of girls . . « o« o o . + 429
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Suggested Plan of Organization of the Department of Physi-
eal Pducation for I. M. Terrell High School

Department of
Physical Tducation and Athletics

e uired Intramural Varsity
Physical Tdu- Director Athletics
cation

The various departments are not set apart from each
other but an overlapping is seen'in many ways. Intramurals
are constantly growing closer to the required physical edu-
cation program and to the varsity athletic program. There-
is every evidence that thesq three phases of physical exer-
cises will more and more be considered as parts of an inte-
gral and¢ larger unit, and that past independence and rival=-
ries will disappear as this closer working basis takes place,

The new conception of education and physical education
brought varsity athleties and the required physical activi-
ties much closer together. Today, hoth of these phases of
school life have the same aim and hoth make their contribu-
tions to youth through big muscle play activities. Both sre
concerned with practically the same activities, now that the
modern schools have extended their program to include all of

the activities., Since the two departments relationship is
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- 80 close, athletic competition or varsity should grow out

of the physical education curriculum.
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Required”?rogram for Boys in I. M. Terrell

Grade: - Days Hours Season
x Daily 3-4 P M Fall Activities (outdoor)

l. Volley ball

2. Touch ball

3. Tug-o-war

4, Push ball

5. Tennis

6. Football (touch)
7. Hand push

8, Hand: wrestle

9. Call ball
10. Back to back race
1l. Pillow fight
12. Garden gate

13. DBox hockey

l4. Clock golf

15. Golf croquet

16. Bowling-on-the green
17. Boccie
18, Net ball

19, Soccer base ball
20. Mit pin base hall
2l. Archery

Grade Days lours Season
X Daily 3-4 P M "inter Activities (indoor)

l. Basketball

2. ¥restling

:.7) o BC*IIDS

4. Dlancing

5. Dumbebell Tag

6. Call Ball

7. Chinese get up

8., Pull up

9. Circle chair relay
10. Couple chair relay
1ll. Volley ball
12. Badminton

3. Punch ball
14, Nine court basketball
15. Potato race relay
16. In-and-out relay
17. Cricket
18. Cage ball
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X1

Days

Season

Daily

Daily

Daily

3=4 P M

3-4 P M

% winter Activities (in-
door - continued)

19, Hand tennis

20, Shuffle board
21, Ring tennis

22. Bogceile

23, Soccer base ball
24, Net ball

25, Box hockey

Spring Activities (out-
door)

l. Track and field
2. Softball
3. Baseball
4, Basketball-free throw
5. Volley ball
6. /lorse shoes
7. Bat ball
8. Croguet
9. Kick ball
10. Dodge ball
11l. Punch ball
12, Score bhall
13. Tennis
14, Bunt ball
15. In-and-out relay
16. Shuttle relays
17. Soccer base ball
18. Bowling-on-the green
19. Box hockey
20. Golf croguet
21ls Clock golf
22+ Archery
23. Net ball
24, Cricket
25, Table tennis

7all Activities (out=-
door)

l. Tennis

2. Touch ball

3. Tug=-o=-war

4, Football (touch)
5. Push ball
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grade

Days

Hours

Season

XI-71X

XI-XII

Taily

Naily

3-4 P M
5%

S=4 P M

Fall Activities (outdoor)

6. !Tand wrestling
7. Hand push

8., Call ball

9. Volley ball
10¢ Pillow fight
1l. Garden Gate
12, Back to back race
13. Croquet

l4, Pin ball

15. Tether ball
16. Spot ball

17. Kick ball

18. Dodge ball
19¢ Score ball
20. Dancing

2l. Social games
22. Triangle bdall
23. Captain ball
24, “oundary ball
25, Keep it ball
26. Newcomb

Winter activities (indoor)

e Baaketbﬂll
2. Boxing
S« Wrestling
4. Dancing
5. Dumb bell tag
6. Ping pong
7. End ball
8. Squash racket
9. Shuffle board
11l. Center dodge
12. Punch ball
15. Call ball
14, Bean bag basket ball
15, Chinese get up
16, Cirecle chair relay
25? Zouple chair relay
. feep it ball
19, /tand tennis
20. Corner ball
2l. StOp ball
22, Safe zone ball
23. Score ball
24, Social games
25. Punch ball



Grade Davs Hours = Season

XT-XTT Daily 3-4 P M Spring Activities (outdoor)

l. Track and field
2. Tug-o-war
3. Oquaw dodge ball
4, 3Blind boxing
S5+ Tip-tap-bat
6. Bunt ball
7« Tennis
8., Scow ball
9. Punch ball
10. Dodge ball
1l Kick ball
12, Croquet
13. Bat ball
l4. Horse shoes
15, YVolley ball
16« DPancing
17. Social games
18+ Basketball free throw
19. Base ball
20, BSuft ball
\ 2l. Shuttle relays
- 22. CGolf croquet
23. Soccer baseball
24. Net bﬂll
25. Boccie
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PROGRAM FTOR GIRLS

Grade Davs Hours Season

XIT Paily 23130 - 3:30 PM Winter Activities

l. Indoor dashes
2« Badminton
Frorn 3. Foul throwing
4, ‘and ball
5. Basketball
6. Indoor baseball
7« Volley ball
8e Bingo
9. Chinese checkers
10. Guess what?
1l. Social dancing
12, Corner ball
13, Hoop ball
14. Rope Jjumping
15. Todge ball
l6. Relays
17. A1l up game :
18. HNine court basketball

XIY Daily S~-~4PM Fall Activities

l. Hand ball

2« Soft ball

3. Tennis-

4, Croquet

5. MMking

6. Soccer

7« Sp”d ball
8. WMield bhall

9. Taneing

10. lHoop ball

1l. Relays

12, Dodge ball
13. HNet ball

14, Clock 8°1r
15. Box hockey
16. Archery

17. Cricket

18. GSoccer bhaseball
19, Shuffle board
20. Ring tennis

X1 Delly 3 -4PHu Spring Activities

% ls Track
2. Hiking



Grade Days Hours Season

XT Daily 3 - 4 PM Spring activities

3. llorseshoes
4, Speed bhall
5. Soft ball
6« Soccer
Ta Play da§~
8. Playground ball
9. All up
10, Bat ball
1l. Rope jumping
12. Tennis
15, Daneing
l4. Dodge ball
. 15. Volley ball
' 16, THoop ball
17. Paddle tennis
18, In and out relays
19, Ring tennis
20, Archery

X1 Daily 2:30-3:30 P M Winter Aotiviti:s (%n-
oor

1. Iiﬂndhﬁu

2« Badminton

3. Ping pong

4, Volley ball

5. Baskethall

6. Indoor ball

7. BSocial dancing

8. Corner ball

8. THoop ball
10, Social games
1l. Pree throw pitech
12. TRope jumping

13. Potato race relay
l4, In and out relay
15. Paddle tennis

18. Goir eroquet

17. it pin base ball
18. Tap dancing

19. Teck tennis

20. Net ball

X1 ily S -4PN Fall Activities

1. Ping pong
2. Tennis
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Grade

Nays Hours

Season

T

2o

Daily 3 -« 4 P M Fall Activities

Paily 3 - 4 P ¥

Daily 3 -« 4 P M

Croquet

Speed ball

Dodge ball

Soccer

kidzet relays

Field bhall

Daneing

Volley ball

Rope jumping

Hoop ball

Clog and tap dances
Folk dances
Tumbling and stunts
Het ball

Puneh ball

Shuffle board
Archery

it pin baseball

Spring Activities

Horse shoes
Track

Hiking

Sortball

Speed ball
Socecer

Play day

Relays

Dodge ball

All up game
Volley bhall
Plavground ball
Track and field day
Bat bhall

Winter Activities

Hané hall
Badminton

Ping pong
Basketball
Volley ball
Indoor base ball
Social dancing

Rope jumping

‘Hioop ball



Grade Davs

Hours

Season

X Daily

XII Daily

2~-37M

3 =-47P ¥

3-4PM

Winter Activities

10, Corner ball
11, Social games

Fall Activities

le Ping pong
2. Tennis

3, Croiuet

4, BSpeed ball
S. DOdge ball
8. Soccer

7« Knee dip

8. Hand stand
9. Forizontal
10, Dalance

11. Midget relays
12. Pield ball
13, Yolley ball
14, Soft ball

Spring Activities

) 8 Track

2. "and bhall

3« Softball

4, Tennis

5. Track and field
6. Soceer

7. Speed ball

8. Play day

9« Social dancing
10. Relays

1l. Bat ball

12, A1l up game
13, Dodge ball
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A Suggested Intramural Sport Program for I. M.
Terrell High School

Fall Activities

_Boys ~ Girls
Tennis Tennis

Touch football Volley ball
Football Midget relays

Football field meet
Volley ball
Cross country

Winter
Basketball Basketball
Wrestling . Rope Jjumping
Bowling Foul throwing
Foul throwing
Gymnastic meet

Spring
Baseball Softball
Softball ? Track
Outdoor track ; . Volley ball
Tennis Tennis

Horse shoes

Varsity Athleties for I. M. Terrell High

School
Boys
Fall Winter
Tennis Basketball
Football
Spring
Track and field events
Softball

Baseball



Girls

Fall

Tennis
Volley ball

Winter
Basketball



CHAPTER VII
“ARCOMMENDATIONS AND DISCUSSION

The writer has studied the environments, the culture
and the behavior pattern of the I. M, Terrell High School
and communities in view of giving the function of physical
education in the high school with a suggeasted physical edu-
cation program that would be of maximum utility. That is,
it is hoped that the program will serve the needs of the
students and the communities.

The writer has been concerned with preparing a number
of aotivities.that would génerata interest and drive the
students along the road to better health. The writer has
dealt with theories and programs, but it is very necessary
that adequate machinery is put into operation to see that
these activities are carried out. WFor at the present time,
only rarely does a school have a real p@ysical education
program. This is because the various fsctors have been adde~

ed to the school progrem one after the other, freguently at
widely separated times,

« BN

Training of teachers for healt?_and physioui edéhation
has been a comparatively recent devélopment, and the peal
consideration of the physical education instructor hqifbona
within the last fifteen years., As a result of this,*é&%n,
little correlation among the different departments.

In order to facilitate the movement and rscognize physi-
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cal education and its function in the secondar y school,
the following recommendatio:s are made:

l. That the principles of Physical Fducatian
: in the school be the cardinal principles.

2+ That more physical education instructors
be secured to handle the growing needs
and demands of the students.

3. Theat a course in phyeical education be
prepared for the school, beased on the sur-
vey that was recommended.

4., That the school secure tle cooperation of
the health asgents in the city that offers
free service for periodical examinations
of the students.



CHAPTER VIIX
SUMMARY AND CONCLUSION

Today, progressive educators believe and many of them
garrv into their practice the idea that it is not informa-
4ion which counts for success and happiness - not even
knowledge, taken as a thing apart but cdoing.

The real function of the secondary schoel, then, is
training for complete living. In other words, a t&aihing
for citizenship which will make studenfé not only informed

but well and strong, physically as well as mentelly, so that
7 these growing boys and girls may participate worthily in the
-making of a new and better eivilization.

The writer in his study,has attempted to give the func-
tion of physical education in the seooﬂdary school and a
suggested program for I. M. Terrell HMigh School, Fort Worth,
Texas.

The program takes into consideration the possibilities
that the activities may not fit a particular situation, but
it will serve as a pattern of activities to be used on the
program.

The types included were:

A. Speed and Precision games
Be Individual games
Ce ©Self-test activities
De ©Skill and rhythm activities
By this program, all ages and sexes in the high school

will have an opportunity to participate 'in something that
fits their abilities.
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