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INTRODUCEION

woftham%
- For more then a year beforo this study was underteken
thore was in the mind of the writer some agitations there
w.s uncertainty comeorning the progrem of Cuney Elementary
‘Schools there was & quostioming or disturbence over the proe
cedures used in the schools

4s a rosulty there developed the challenge to study the
situationy 4o eppreise the school, to ettempt to determins to
vhat extont the program epproximetod the pmgressive eriterise

The objectives of the study are to detewmine vhat progres-
glve procedures arey, as advocatod by asocepted authoritiosy to
dotemminey by a comparison of such procedureny vherein, Af at
all, the program of the sohool in quostion fails to moet the
eritoria sot wp by such euthoriticsy end to sugpest Lnproves
monts 4f 4% is found that fnproverents csh be mades

Statoment of the Problom

The writer 4s of the belief that pupils of traditional schools
mmtahwahmmdtom‘bmtolwlwﬂnpnum of
1fes The challonge has arisen in her mind bo leern vhab progressive
procodures are and to dotormine vhich of such procedures ere applica-
Blo to the situstion at Cuney School, 1 it is found that the epplice=
tion of mich procedures will be en improwement of the program of ine
sbruotion in said schools



The problem may be stated in the following three questions:

1. Vhat are progressive procedures as advocated by
acoepted authorities?

2 Which of these procedures ere licable to Cuney
School? v e

Se If epplied, will these procedures be an improve=
mont of the program of seid school?

Purposo of the Study

The purpose of this study is to determfine, by en examina=
tion of progressive m. as advoeated by accepted authore
ities, vhat procedures may be epplied to the situation at Cuney
School to improve the program of instruction of the school.

The writer hopes that en outcome of the study shall be
assistanco in devising a program of instruction for the school
which will allow the children of the school to live a wellerounde
ed life in their communities as a result of having lived demoe
ontiooily in school, with activities based upon their needs
and their interestsy end be able to take active and effective
participation in child, as well as in adult life.

Seope of the Study

This study is oconfined to an examination of progressive
educational procedwres, an analysis of the situation at Cuney
Elemontary School, end to the reconmendations for the improve~
mont of the situation as it how exists in said school.

The nhooli as a whole is analysed, but those areas are
specifically analysed which are most pertinent and which seem
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most in need of adjust ment. Points to be considered in the
study ares

1ls The Pupils

2¢ The Teachers

3¢ The Currioulum

4¢ The Library and Other Instructional Equipment and
Supplies

Sources of Data
The writer studied progressive procedures in education

from all aveilable texts, pamphlets, current literature, and
related studies.

The situation at Cuney School was analysed by the persom=.
al-investigation methods the work being done there was evalue=
ateds For this evaluation, rating sheets for teachers and
for the school were useds These rating sheets have been checke
ed against eriteria set up for eveluating teachers and elemen=
tary schools and follow suggestions of accepted authorities
on elementary educations

A copy of these sheets will be found in Appendices A
and Be

Mothod of Procedure
The method of procedure used for this study is the norma=

tiveesurvey type of researchs Any one of several other proe
cedures might have been used, but after a study of several aue
thors on research procedures, the writer decided this procedure



Se

1
bests Good dosoribes this method as followss

The normativessurvey method is concerned with history
in the malking rather then made historys Soclety is take
& more solentifio interest in the control of its afe
8¢ People now demand information about present active
ities whilo that information can still be used to guide
them in working out plans and fornmlating policies for the
development in the immediate fubure.

Formativessurvey roseerch is directed toward ascertaine
ing presont comditions, attempts to enswor current questions
lr!.nzug co oducations This type of information is

cularly important to the administretore What is more

rbmta:dm‘haralthmthatom ohouldnnttohlg;how
other school systems are run so that he can compare 8
practice with theirss

The word "survey" indicates gathoring date re :
current oconditions; the word "normative" is used in the
compound adjective because surveys are frequently made
for the purpose of ascertaining what is the normal or typ-
dcal condition or practices

One may ask whether this mothod solves problemse Probe
loms of a practical nature are not solved directly by data
of any kinde The solving is strietly paychologicale Solue
tions do not lie in datej they result from thinking, with
the help of the inoreased insight which grows out of a
study of the datas

As for the veluo of the normativeesurvey deta in afforde

a basis for inferences that mey aid in solving practie-

problems, it may be said that this kind of data will
probably be more highly by the administrator in
helping him to solve p cel problems than are the prine
eiples end laws growing out of experimentation in the labe
oratorye The yeason for this is that data coming direct
from & field represent field conditionsy they tend to be
prastical because they grow out of practical situationss
and they generally answer the gquestions of the man in the
field because they are likely to be cast in terms in which
he thinkse This methodesse holps to foous attention on
noeds that might otherwise be unobserveds it may attract
attention to ourrent problems and trends and permit people
to evaluate and direct new trendse

The normativee-survey method is always appropriate when
information concerning ourrent conditions is desired in any
field, however well explored, in which there are changes of

Y. Certor Ve Good, A«S.Barr, Douglass Es.Scates,

The
Mo thodol: of Educational Rese. New Yorks D,
e e o e o R A



mumm-manw gix difforent
typess

le o

g A N

4e Inborviow studios

Bs Observational studies

8¢ Approicel studies

Good's description given edove of the normativossusrvey
mothod asmured the writer that the latter thres types of this
mothod wonld lend greet assistence in studying progressive proe
codures end in erriving et come definite aime and applications
upon vhich en epproved progrem may be dovised for the school in
quesbions

Hence, by interview, observetion, end eppreisal, the write

er attorptod thin shudye

Definition of Tormg
Por the ecoke of a correct intorpretation of the writer's

metoriel, the folloving definitions are pivems

1¢ Appredcel end evaluation are used in tho same semse and
in this thosis moan a judgnent of the worth of a thing
with reference to some edopted purpoces

24 Interview means a personal conforence or meeting with
the view of particular informations

3¢ Observation is here used as the aot of taking careful
notices

4+ Propressive education moens learning through meny end
oxperiences in as life~like situations as possie
mermg\nmm $ in
mmm-wamzumw
to deal with a lifosliko situation and

Ge

loeyning 48 the effoot upon the ohild of all experiences



whioh he has had in dealing with the cituations

matbor is used o illunine experiences and to clarify
moaringe with the material orgenised around a center of
intereste ssive education oilm plaming, activie
tys end evalua by the pupilse

Both in theory and in practice progrossive educetion 4s

dAfferent from the treditionsl edueations Progressive oducetion
edvocates the childecentered school with a:phn.gu wpon oreative
expression end the development of persomalitys

Progrecalve education gives more attemtion to the needs of

individunls, stimelates learning through sslfedirected purpose=
ful eotivitics, dovelops group consciousnses or the cooperative
@irit, provides meny opportunities for crestive eolfwsmpression,
mmcauspagauumw”wuuwmm Qﬂd'
end his schools

e .lln,o L

o

P

Te
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REVIEW OF RELATED STUDIES

This thesis is divided into five chapterse The first chape=
tor is, "Newer Trends in Elementary Educetion", which is sube
divided into, "As H istorical Review of Trends", end, "B. Trends
as Portrayed in Current Literature”.

The writer begins with the development of education as far
back as Rosseau and Froebel end traces the development to the
present daye She states that the three factors which have aided
most in the development of the new education ares

le The recognition of individual differences

2¢ The soientific study of education

3¢ Personality adjustment as seen in courees of mental
hygiene and guidance

Chenner reviews the growth of the Progressive Education
Association end states certain prineiples of this organization
as being:

1. Freedom to develop nmaturally

2. Interest as a motivating influence

3+ Guidance and leadership as funotions of teaching

4, Intelligent study of pupil development

5e Attention to health and physical growth

Ges Close ration between the school and the home to
meet the learners' needs



Channer emphasiges the fact that the ideas and theories
recognized in any study of the historical background of pro=
gressive education have morged to form mew philosophies for the
progressive schools of todays

Channer's sources of data weret examinstion of new books
on elementary educationy articles in professional magaziness
yearbooks of professional societiess bulletinss and programs of
educational meetingse

She amalyses the trends ssen in professional magazines end
states her findingss

In Chepter II of the thesis, Chemner reviews similar
studies which have been made end states that the findings of
mdmntoanomiuﬂmotwnhoolinmehthonm
found traditional procedurese

She summariges her readings on the subject in the followe
ing headingss

Newer Practices in Elementary Education

Ae Relative to the whole child

Be Relative to provision for greater understending on
o the part of the ochild

Ce Relative to greater eppeal to child interest and needs

D¢ Relative to the selection of more 1ife-like end vital
subject matter

B;- Relative to frutor opportunity for preperation in
- the demooratic way of life

In Chapter I1I, Chamner discusses the techniques used to
put newer practices into effects She states that the
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most important end helpful of the techmiques is the active
participation in curriculum plamning by all concerned, from
the child to the curricuwlum specialiste

In Chapter IV, Chenner summeriges the work, listing certain
newer trends which impressed hers She names one of the major
trends as that of recognition of and provision for individual
difforences as well as more democratic supervisions



II

The raisal of an El Schoo, m%::- :o
8
Des loines, 1940 . i

Macaulay has done this work in three shapbers, with a
bibliography and an appendix.

In his introductory chapter the author has a preface in
which he states that all persons connected with the adminise
tration of schools should obtein all evidence possible +to
evaluate their stewardship as sponsors of public educations
He says further that faculties, parents and patrons need data
and information of the status of the school if the school 4is
to maintain their confidence.

His problem was to determine the character and quality
of the educational product of his particular school by a
comparison of certain test results with the author's norms for
the testse He deseribes his school situation in deteils His

main reason for maeking the study is that the school is a tradie

tional onee He claims that any measure of the pupils or ot.tho
teachers made impartially is a measure of the degree in which
the school is reaching its goale

Mecaulay states further that the objective of education
can be defined as the attaimment of those qualities, attitudes,
and abilities that are so necessary for successfully living in

a changing, industrial, demooratic society such as is the society

in vhich we live todaye.

12,
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The procedure of the writer of the thesis was to best
thocmumortohmolmtuohonhnth-hnp
mwmm;mmm-.muanmﬂumu
of finding their educational achievements He considered that
this would make possible a general diagnosis of the condition
of the school and of particular defects of individual children.
Tables listed in the thesis show the percentile ranks of the
children.

In Chapter III he summariges, saying that the school has
followed the traditional pattern by emphasising formal study
ﬂudhmnpmn,mmtltlmmutbum
of facts and skillss His finding is that even reliable tests
which test only facts and akills are not enough and ere une
fair to the school emd to the pupil for they fail to consider
the cepability of the school as a whole or of the individusl
ohilde

His results are compared with the norms of the tests given
in order to determine what the school should attain, His ocone
clusion is that the character and quality of the educational
product of the school under study have normal intelligence
quotients but that their achievements are far below normale.

His hope in doing the work was that there would be an ine
centive to adopt more effective instructional methods of instruce
tion end to study newer tremds in education.

The limitations of the study are the amall number of pupils,
and the testing of only intelligence and school achievement,
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111

...... E a0 - 1. Vin Btu:ho Noml and
. Inlt-trhl Gollogo. Prurio View, Texas, 1943,

In this thesis the writer gives quite a complete backe
ground of the history of progressive educations She begins
with Socrates, Pestalozszd, and others of the early reforme
ors and brings the review up to the orgenization and activie
tios of tho Progressive Education Associations She discusse
o8 some of the findings of the different committees of that .
organizations

The scope of her study was twenty-five Negro high schools
of Texase She selected them at random, as she was of the opine
ion that such a method gave a better cross seetion picture.

T The writer made a comparison of the old and the new ede

ucations She then set wp oriteria for judging the progresse

ivenoss of a school, and proceeded to evaluate the schools in
the study, Questionnaires were useds Interviews were held.

The tabulation of these revealed some very significany facts

concerning Negro high schools of Texase

In her Chapter VI the writer gives suggestions for the
dmprovement of the schools studieds Some of tho important
suggestions are that schools subsoribe to membership in the
Progressive Education Associationy subseribe to and read
professional literatures better understand progressive theo=
ries and philosophies; and have a school philosophy with
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vwhich all teachers of the school are familiar, so that their
own philosophies of education will be in accord with ite
Another point brought out is the great need showm for voe
cational trainings Another suggestion made is the great
need evidenced by the study for inorease in salaries paid
the workers in the schools studied.

In the final chapter of the study the writer advises
further study on the subject,
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CHAPTER III A SUMMARY OF THE DEVELOPMENT OF
PROGRESSIVE EDUCATION
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A SUMMARY OF “," DEVELOPMENT
0
PROGRESSIVE EDUCATION

Progressive education is not a novelty of this day.
There have always been those of a generation who recognisged
mmmtwmmmmumm-.

In the Middle Ages it was believed that each person
was born with a fund of knowledge, immate ideas, and
self-ovident truths, Learning then consisted of the
" ut" processe Pupils were questioned in such
a way that they became aware of what they already lmew,

s merely a recognition of kmowledge already
present,

In 1690 John Looke introduced his tabula rosa
and for the first time le was considered a
in proecess rather than one of outs The next dee
velopment was the idea that since learning was derived
from experience, there must be laws to explain this learne
ing through experiences Here it was that the laws of
association thoir greatest favor,

The next great Mhth.oomptothn:l‘:fm
with the work of Ebbinghause Hig two main o butions
were first, the successful attempt to make psychological
prooedure to

scientific, end second, his bution
the measurement of memorye Both of these advances have
had offoctse The ourve of forgettipg which he

developed his lTry experiments in the main still
stand as authentios

Continuing with the development of progressive ideas in
education we come to the work of Thorndikee He proposed three
laws of learning which were widely accepted and which had

great influence on teaching procedures for many yearse His
laws wore (1) the ?w of Use, (2) the Law of Disuss, and (3)

the law of Effect.

° ris May Lee, The Child and His

=1, Jhirray Lee and Do
%15 New York: DeApple »
L

2e M’olwo



The group lmown as bohmviorists had pgreet effect on
toachinge They had their basis $n the stémluseresponse
psychology end the conditioned responses This group ane
alyses each roection and insists thet all leaming is of
the stimluserssponse typoe

Then we have the group which advooated the idee thab
lmwnssplmuanmtofwm_.nq
do not foel that the biologloel meke-up of the sabjoct has
umoh to 4 With avbonsy Tillr matn Snderost 16 in findiog
situations and conditions under which comnections are made
end learning tekes placce

The letest of the schools of thought comcorning leerme
ing end how it btakes plece are the Cestaltists, who, accords
mgtobemﬁ!ao.l

othess dop try to supiify 1l Leerning inko gne Clapk

pa‘b‘bsm or procecss Theirs is essontielly a psychology
of synthesia nﬂnrthmotmdydsannyt:i’:kotm

insight or wnderstanding, not of a s of
md::un:@htofatohwpcthmh ch the dotails

logleal »
cabulary nnnmlhdtt- end oarly develope
ments m’m. led by Eurt Ko axd Violfgeng Kohlerse

In his disouseion of Gestalt Psychology, Fohler sayss

According o the most gemoral dofinition of Gestalt, the

rO0o flnﬂdn%.ofmpmmon.ofm of omo=
oml”a;ﬁm, thinking,eoting, and so mey Yo ine
eluded ae subject matter of the gestelt theorie insofer as

they ot eonsist of independont elerents, but are do=
bm:dntn a situation as o wholes

- IEG P
Yo Now Yorks Horace
s. MW

“Be



Rnggammlplmﬂnmntbrwnob
ucation into three growps, (1) school and college adminise
trators, (2) the students of seientific education, snd (3)
the real rewlutionaries, the advocates of the childecenter-
od schoolse

The administrators worked from within the system,

believed essentially in the status quo, end to
undo the evils of the graded scheme by altere
ing the administrative itselfe The soiene

tific students of education committed themselves to

the techmiques of enalysis, objective measurement,

tabulation, and experimentation, end made relatively

little impress upon either the activities of the sshool

or the fundamental theory of its reconstructione

In the third group mentioned by the authors, Rugg end
Shumaker, belong the true revolutiomaries, Parker, Dewey,
Kilpatricksand their kind. Those educators insisted that
the ohild should bethe center of the schoole Foremost of
these wms Doweye ﬂpn?n';orhhnandhthol’romw
ive Education Advancet

The educator vhose work has most profoundly ine

fluenced the movement is John e It was he who

first saw clearly the educational lications of the

sciences of life and realized that there was need of

applying soientific method in the recomstruction of
educatione His Labora School, established at the

glty of C in 1896, diffored widely in theo=
g‘m 1:, practice other schools of the time.

oppoungbcwymdhhmnnﬂnnmupbldw
dootrine of diseiplines This growp almost never gave any
consideration to the growth of the child through self=-ex~
pro-dmudidthogrowhdwbmyo This conflict

~T% Tugg end Shumakers opscits, pe2ls

2, Progressive Education Assoclation, Progressive Ede
ﬁiﬂm Advances, New Yorks D.Applnov'& Compeny,
» Pece



hﬁnmthwmﬂnm&l“wuhﬁu
Waged for thirty yearse It rages still today in pro
greator degree than ever bofores From Rugg end Shumekey
wﬁumthugofthophihnplvundwrkotuuyt

It is to Dewey's everlasting eredit that his mind
was able to above the maelstrom of economic exe
ploitation, urbanigation, mass education, end
to frame oritical hypotheses for the intellectual base
of ;l: mhnsum school system,

was 1896 that John and » in
with colleagues and neighbor ltcrbodm D'ﬂw;ir nm
tory schoole A

M.aﬁmlmntim.thﬂummaﬁmnot
e . the - 1311::15:.:;0:. = otormined
tors” of country went away

. not to practice that fom of educational enarchy in
their omn schools. ,

Nevertheless, it was in these formative years end
thro the trial and error of radical experimentation
that Dewoy succeeded in the new dootrines
of educational yeconstructione sess striving to cut
ﬁumghtbmnotﬁuunipnmrymﬁon o
Qiudmtbmofmmmﬂtyo This
leader of the first real protest school of our times
mmmmn.wmum'-'mnmm
interests and intentions"e

This influence of the great reformer never scems to have
weneds Discussing the persistonce of Dewey's theory, Lee end
2
Loo writes

In 1913 Dewoy wrote a little book "Interest and Effort
in Bduocation" which is still the most valuable book write
ten on the subjecte DLvery teacher or prospective teacher
should read think through this short but erucial dise

ocussions

Y Wigg end Shumeker, opeoites ppeS8e39e

2+ Leo end lee, 20‘1‘30. P+l16.



Besides the Dewey Laboretory School there were a fow
mmoxsﬁpmmmmnﬁwmmu
of educations One of these sochools was the elementary school
inthsohoolotMmctthoMnrdtyofcw.
Wmmmmmnmumwnnw
1
ourie A third was the Fyencls We Porker School of Chicagoe
Aw?mumwwummm
end Shumakers
It was opened in 1901 wnder the lcedership of Flora
of sixboen members, most of whom
tho Cook Coumty Normal School
‘a’ib ‘than qﬂl'h:r.f this school has
r nore a of & 3
md-:w&' R e e ey (e
one s on
of the Francis W. hm:-.schoo”' 1 tho curriculum was ore
zed around concrete activities which were chosen
terms of pupil needs and porsomsl developmente
Meny other such schools developed, or their theories were
practiceds Bub it was not wntil the World Ver I that the mae
jority of cducators were made absolutely cognisant of the fact
that somothing definitely and positively was wrong vith the
educational gystem as it existede Proviously, Professor Kile
patrick had enlightensd those who were particularly intereste
od in oducational changes There was much interest in the
thoory of the whole question, but 1ittle practical epplica=
tione Results of testing during the World Var I proved the
practicality of the theories of Dewey and his colleagueseIn
1919, & =mall group of educators founded the Progressive Edue:

cation Associetions From the mouthepioce of this organization,

W. o) 0°1to. ’.“.

2, Ibid, PPe42=43e

2le
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somothing of the history of the growp mey be learned:

In the winter of 1918+1919, a mmall group of toache
7ors end leoymen interested in new type of education
wore brought together by Stanwood Cobb, head of the
Chevy Chase Country Day School, end woekly in Washe
gm.n.c..mmxoppmmm-umw-q

scattored atbamptes at educati rotouphg‘:
in various parts of the counbrys Through organisa

they aimed to wni%e those in exporimental work
end to enlist the interest the lay public, thus

building up en informed opinion rogarding the
new type of education eh would bring about the ime

provement of American schools. Because no other name
suggosted seemed more appropriate, they called the new
orgamdzation the Progressive Education Associatione

With the zeal end idealiam of reformers this amall
gowororwpnhomm-oﬂ:. ssse Ono of the

ret tadcs was to fornmlate a sot of statements of the
educational beliels which wulcl‘m as a working basis
for orgenizing the Associations’

After much discuseiony, soven statements were agreed upone
In the interest of brevity, only their topiec headings shall
ummm.n:mrm.ummumqu
given in the magazinee
The statements accepted woret
1s Froedon to develop na
24 Interest, the m otive of all work
3¢ The teecher a s ot a taskmaster
4¢ Scientific of pupil development
Be Gresater attention to ell that affects the
ohud'nﬂdulmi
G between school end home to meet
the needs of ohild 1ife
7+ The progreasive school & leader in education=
al movements :
The first public meeting of the organisation was in
Washington, De Cs in March, 1919 Bach year since, conferences
have been holde These conferences are open to the publie, for

one of the tasks was to try to comvert parents and the publie

—=—. Progressive iduoavion Association, opstite, pped=Ge
2, Ibid, ppe =16
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toﬂumoduuﬁmlpohtotm. The early membership
uamworm-ormuumox-um bo=
mm-dmhmomw-hhpromotpﬂnﬁ
schools them in programs of public schodles However, there
mm»ruu.mmnmauummmp
of the prganizations Meny who beceme members were followers
of Dewaye This educetional philosophy became more definitely
the basis of thinking of those actively working with the
associations Dre Dewoy was made Honorary President of the
Associetione

Because of the erisis of recent years, with its effects
upon education, there has been a shift in enphasis from the
problems of child growth to the problems of our economic and
social lifes There are committecs of the Assooiation dealing
with different phases of education, such as child development,
pre=school curriculum, experimentel schools, educational freee
dom, and interoultural educatione

The Assoclation has issued no ocomprehensive statement of

its philosophy of education, for they feel that there is probably
no one inolusive statement with which all of its members would
1

agrecs
nau'-mr.mmurm;w to give some mmall
idea of the growth of the progressive educational movemente Many
ovents have tended to interfere with this development. Fortunately,
there wore, in oadoh generation, those who would not be discouraged.
World problems have confronted the pecple of our country ale
most to the neglect of our educational system, in spite of

- PeldUe



the fact that education for all is one of the ideals of our
demoeracys Moutofuntoﬂhmmpod. Out of the
World Wer I ceme this recognition of some of the wealmesses
otmmmm.hnhrumpuﬂumu-tonu
the issues of 1ife are concorneds There arose a determination
%o find those woaimosses and to remedy them if possibles
Hemee, the greaet change in educational trends since that time.

But in all feirmess to those who came before that time,
vo must realize end should eppreciate thatt

New schools are not unigque with our generatione Since
the first days of our national life each generation, each
decades has had its now educetions seee Until the tum of

the ocontury, however, practically every innovation was an

a&&wmm-ﬁahtu“ufmuwm
rangement, not at fundamental reconstructions

Y. Tige and Thumalkers opecites ppellel2e
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CHAPTER IV THE STUDY

Be

An Analysis of the Situation at Cuney School

1. The Teachers
a= Professional Training and Growth
be Techniques and Methods of Teaching
¢~ Philosophy end Objectives of Education
d= Eveluation of Procedure
13 Evaluation of the School
2) Bvaluation of Teaching Procedures

2+ The Curriculum
a= As Interpreted by the C entral Office
b= As Interpreted by Cuney School

3, Instructionsl Equipment end Supplies
a= The Library
be Other Instructional Equipment and
Supplies

ssive Procedures as Advocated by
Authorities :

A Contrast of Progressive Procedures with
the Situation as at Cuney School

LIBRARY
PRAIRIE VIEW STATE cOtizs»



mhmmapmue-m-uam»

perimentation for the purpose of inproving any phase of its
program,

The aystem is definitely not a treditional omes As early
uxmmwuwmm-wmuw
tional, Hmﬂomwuﬂ;hrmohumm.
the change was gradual, It wms not until the year 1919-1920
that the school acoepted a now philosophy of education along
with other schools of the country, probably as a result of
prossure brought about by the effoots of World Var I.

The Teachers

_Profossiopal Training and Growth

The improvement of teachers in service is of great importe
enoos One of the first ways progressivensss was shown by the
gystem in question was its deliberate and systematic attempt
to better the professional training of the teachers in service.
As an example of this:

The Southwost Texas Teachers' Institute was organised for
toachers of twenty-one counties in that sootion of the state.
These teachers met for professional improvement the first week
of September emmually frem 1915 to 1935, Atbendance of teachers
of the Sen Antonio System wes requireds Attendance of teachers
of this system was checked carefully, even to the point of ree

taining salary for absencoe

264



 Before 1910, no professional growth was urgede

From 1910 t0 1915, attendance was urgede

From 1915 to 1935, ettendance was required.

Mlmmmhnmhmm.mmnil
now an Open Forum held many times during the year and at
which there may be heard some of the best lecturers of the
country on educational topiess Attendance at these lectures
is required as a means of professional growths Cuney School
teachers attend fairly regularly.

In disoussing what toacher preparation meens to educas
uonunﬂx:. Harold Benjamin has said in his introduction to
Croxton's toxtt"The distance between the old and the new
elementary school may well be measured in terms of the proe
fossionalization of their teacherse"

In regard to this question the writer invites your ate
tention to the following factse

Eleven teachers of the faculty of Cunmey School hold B.S.
of AJBe dogrees; one holds a Master's degroes

The last date of formel study for each is shown in the

table belowe

TABLE I
LATEST DATES OF FORMAL STUDY OF TEACHERS

Your 1o lose lo37 loss low 1o loq
:rl 1l 1 1 2 6 1 b |
66

This table shows that spproximately helf of the teachers

Yo WU Uroxton, Sojence in the Elm%z School, New Yorks
MoGraw Hill » » PeXie

27.



have done no formal study for five years, elthough all have
tochnical qualifications for election and reeslectione

Becides attendance at Institutés and Forums as well as
formal study, another meens of inservicee growl:h is subseripe~
tilon to and reading of professional ntortturoo

A record of the professional reading of the twelve teach-
ers of the school as shown by their subseriptions to profosse
ional literature follows:

Five subseribe for professional literature.

Throe use that of faculty members who prescribe.

Two purchase such literature at news standse

Two take no literature at all,

On the shelves of the school office were eighteen copies
of professional books acoumlated through the kindness of the
Central 0ffice, as a means of encouraging professional study.
Only one of the books is dated prior to 1928, The library
cards for the books show little, or no, use of the bookse Upon
questioning the clerk who had been there for some few years,
the books had not been used muche vuring the two years of the
writer's connection with the school we have had book reports
and disoussions of several of the books in faculty meetings.

Techniques end Method of Teaching

In some rooms visited it can be readily seen that the
work has been well plamned in advance; there is skill in stime
ulating thought and interest as well as activity on the part

—Y. John A."elend,Bottor El_-T%z %l' Department of
Bducation,State o s Delle
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of the pupilse Ithiaﬁnntnmothﬂoolm
mnm.«num-uzm.um-uu-n.m
ful seloction of subject metter, and proper development, in
m«w.uuut-uaumummo:unuu
Here, $00, are found happily working, "lving® children.

On the other hand, there are far too fow rooms of the
sochool where even a casual obsorvation shows that the work has
not been carefully plammed, selected, or organizeds where there
:-uttuorm.wumuwuummu
muuuvmmpmummnqnm.m
on the part of the teachers #f these particular rooms, Subject
matter is selected by consocutive pagese The habits and attitudes
of the childrem are anything but desirables Rather than happy,
bugy children, they are "deskesitters" and the teachers are
rather on the order of "lessonshearers"s

Pidlosophy end Objectives of Education

That the reader may kmow that such procedure as the latter
desoribed iz not the type advocated by the school system of
vhich Cuney School is a part, the following excorpts are taken
from Elementary Principals' Bulletinss

Some Characteristics of an Adequate School Program

£ school progrem is child

mmwot::mv:{“ gre =
wmum

wolletrained teachor with a fumotioning concept of toache

as guidance and o l;lw:.tlébﬂddwom
::Eﬁ.::r? is !hh.h holp teachers grow in actual

~Y+Tan Jatonlo Publie Schools, Elementary Prinoipals' Bulle
etin, Noed, January, 1942, pe3e



mmum-orﬂu schools is from the narrow
1y concerned, mentaleintollostual aspoots of pupil develope
mont to a bro ormupmmmmmon-

e e i 2 g

As oarly as the sohool yoar 192341924 a definite trensition
bmunmmmtamm statements from the
om«ummumasmwnmm
uhhrmpmdﬁxhndchmotﬁnpﬂmﬁpdn‘tb
Mmm;mtutmwugmmmuaumu
@xmwmzmammt;uomrumua
purposos which noem worthwhile to theme

These statenents are made to bring out the point that the
mwpma-otﬂns-n'mm schools as a whole is proe
grossivoy end has been for some yearse And to meke more emphatic,
by contrasty the statement thet some individual schools of that
gystem ebill border on the traditionals

Bvaluabion Prooedures

By virtue of her position as principal of the school of this
study, the writer folt it hor personal responsibility to determine
to vhat extent the program of the school as it mow is lacks proe
grossivoness and how it may be improveds The writer has contimue
ously attempted to make evaluations objectively, rather than to
draw conclusions upon vhat may be unfair end toosinfrequent obsere
vations The writer went into this study with the fimm oonviotion
that the work of supervision 4s complementary %o teaching,

Sehools, Elemontary Prinoipals' Bulle
obin, Nol7, Aprily, 1942, pe24s
24 Ibid, pede



nothing epart from ite Teachers end principals mush plen toe
gothers ldeas fram all must be coordineted, culled, and made
tm‘m”m«m"m Such a progrem, if
1% 15 to bo adequate, mist be founded on the objectives of ede
uoations There muet be soms stabement of the purposes of the
educational programe These stetements will be dependent upon
the philosophy of educetion which one holdse
~ The Sen Antondo school enthordtiss have nob imposed mny
one philesephy of education upon the schools of the systems The
broad idee which they edvooate is that the school shall be for
the pupils that all else is subsidiarys thet the oducational
progren of its schools should be based upon an understending
of child nature and provide for individual differences in the
deily activities of the schoole It is expocted that each school
shall have a philosophy which is agreod won end accepted by the
toechors of that school and that the sshool philosophy shall be
in eccord with the philosophy of tho systeme

In en attempt to learn the philosophy of the individual
toachors of the school, the writer found that there is little
Mmmuﬁmuwuum.mm.
mw-.ﬂnnmmttohumkrm‘f vhat a
pmmo:mmtu Honoo, 4n ono of the staff meote

ings of the year, reports were mede by assigmment, on philosophies

of educations No check has eince botm made by the writer, but
ghall be mados It 48 hoped that there is greator agreement as a

3le

uﬂtotmdmmhmhqﬂoummm”'
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as well as the school's philosophy 4s & very important face
- tor in the moeugfthelohoolprop-n. In writing on
this topic, Tidymen says:

Some writers on education insist that the teascher
can do nothing without a phuoam.ot education,meane
ing by this that every time he » an assi nt,
selects words for the spelling lesson, or wm a
note to a eritical parent, he is consoiously guided
by definite aims and objoctivess sese The only thought
involved (in such a procedure) is to decide when to
use a particular plan, and frequently that becomes a
matter of routines ssee The fully equipped teacher not
only possesses a complete stock of plans and conorete
mothods for teaching various types of lessons, orgen=
izing extracurriculer activities, and the like, but he
ailg hn:": o:onz::ﬂ of th;:lmubl. factors, and prine
ciples enter into of his plan of proe
coduree seee It is ufﬁmt%o how a zn.ohor g an
continue to do effective work without some ability to
vary plans to meet changing oconditions.

This is the peculiar contribution of a philosophy of
educationy 4t provides a technique and a fund of infore
mation which a particular plan of procedure can be

to meet a novel situation.

The system fmder discussion believes in demooratic live
ing within and without the schools They believe that to be
one of the purposes of education, and the purpose which is wide
in its inolusione Since this is also the belief of the Educa~

tional Policies Commission, it is natural that this system
should also advosate, though not impose, the objectives of

this Commissione

The four large educational objectives as stated by this
2
Commission aret

Objectives of Self-Realization
& Objectives of Human Relationship
The Ohioetﬂ.wl of Boonomie Efffo

The Objectives of Civic Responsibili

Y Tidg; AT T, Dirosting Learning Thecuch Clase
w’ New Yorks » 2DP e .

s, Tltoen Somteslnr L o
2 o’ 1 Policies MeringbanlsUos .

Educetion in American Democ
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Dnmuu‘umy..,..w-”““hm*
_"ﬂ"mm.ﬁodwﬂu-usmm..‘u’.
slmply es & duty of suporvisions But the result of thie casual
obnmuumdhmdmuowo Honoo, during
She school year 19421943, en analysis of the situation was
mede on the basis of the asswptions that (1) some of the proe
codures of the sechool ere not progressive, (2) some progressive
pmoﬁmmmlt@hbmdmm(a)tbmnu—
mummmnmum-uumumo:b
struction in the schools

The prineipalship is conocerned both with administration
mupemuop. Administration, or the mamagement of the busie
m-suﬁdruormﬂoohilﬂnlouwmmuuw
effocted of the twe The supervision of the school is very ime
portent and no easy task, if real results are desired. "Supere
umyumuwuuu:umumm.um
by whom, how, and to what purposes"

It was a desire for the best possible results which caused
the writer to underteke this studye That the evaluation would
be more fair and just than the one of the previous year, there
wore made in the year 1942+1943%

1e An evaluation of the school end its curriculum

2, An evaluation of individual teachers in greater detail

3+ A study of instructional equipment and supplies, especiale
1y of the library

Dymorqpni.l. the principel seeks to detormine

on Bow Yorks De




(3) The davelopanny oot sipeting
opment of all persons parti
the procedurese sses Inp:vuut?.ng proo.dm::h.
principal appraises especielly the instruectional

experiences through which the ohildren ave supposed
to developel Ppo

Bvaluation of the School

A thorough evaluation of any school would cover a much
larger scope them that underteken in this study. Sach phase
of school life is of such dmportance that justice ecannot be
done when too many are included in a studys The scope of
this study has been narrowed to thatpointinmooﬁwiﬁtb
steps in eppraisal as outlined by Kytes

The phases of appreisal are (1) delimitation of
the situation to be appraisedy (2) seleotion of the orie
toria to be used as a basis for making the judgmentsy

3) selection of the procedures for gathering the necess=
z(or; datag (4) control of all variables except the factor
%o be seds (5) organisation and sis of the ine
form m(e) interpretation of the resultse

After an eppraisal of the school, an appraisal of the ine

dividual teechers was next undertakens

Consi development of the children first in ime
d.:ﬁ‘tg” dovelopm e nt of the teachers second, the

P raisal of the
prin gshoule plan his program of the app
m;:;":l and tholf' teachings Supervisory observation, test=

m!. or teachererating become valuable means fow
The evaluation of the school was done by the use of an o=
veluation sheet for checking characteristics of good elementary

" o Principel at Bostony 8imn and
L

Compeny, 1941, pe409

2, Ibid,pe470e

3e Ibid,pe 475



school Oupued.hythﬂlmhrybutuu of the San Antonio
School Systems rmma-mwauowmu
of the Sen An tonio system. Bofore this instrument was used it
muanyWWcﬂMautqhymﬂu‘w-
thorities on the subject of evaluation.

Mmbmmtmas‘hﬂyofﬁbmwm,m
good elementary sohool will rate "adequate" on more items than
it will rete"inadequate”s In instructions for use of this
shoet, principals were advised to consider it ix temms of pore
centages and to plan a future program for the school in the
light of the findingse

A cayeful and impartial rating of Cuney School,by this
device, shows the following resultss

In answor to

I 18 the program conceived and opersted as a "whole"?

of the ten items, thore vere

a= adequate 2 items
comments
(1) definite "no"2 items

‘In enswer to

II. Do the children mrved by the school enjof a
rounded progran of 1living?

of the 17 items, there were

comments
* {1)"on cocassion"s stens

meum-muaum
may be seen in Appendix A



In enswer to

IIle 1Is the school oombribu
in
to the realiszation of mm:umtw

of the 10 items, there were

a= adequate - w—w 0
bmm-.
C= comments

(1)
mlo: mm 1

In answer to
. IVe 1Is the school based on the interest
needs, and capacities of the children it n=n?
of the 8 items, there were

be inadequate eeeeeeeee= 3
0= comments
(1) in Catholie
School 1
(2) “no" -1

In snswer to

Ve Are children pnvtdod.’dbd exporiences in
all important phases of living?

gfun‘gu:..thouwn
f= ua’
blux.th

4

In answer to

Vi, 1Is the school an integral part of the community

it servea?
of the 6 items, thore wore

" @) "o

In snswer to

cal facilities and instructional
vite Do ;{;j”"‘m o11itate the desired educationsl

activities?




of the 6 items, thore vere

In enswer to

VIIle Are the personsl and ssional growth and
socurity of the sohool ctaft fosterod?

b~ inadequate wewewees §
In answer to the lest

IXe Does the plan of orgenization end administree
tion of the school foster demooratic values?

of the 6 items,there were

b= inadequate 3
0= comment
"no" 2

Totaling we find that there are 80 points Ppon vhich the
school is to be rateds Results of the above ares

Adeoquate wwwwws 22

Inadequate w=ee 44

Cormonts weweee 14

Loonngbukamdiuhmuﬁngtbnnguru.un
should consider only the score of adequate items of the 80,

the school would rate only 27/% adequabes
Considering 2, of the 4 polnts "on occasiion" with the

adequate, would give & rating of only 80% to the schoole

37
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Assuring that the writer ig extremely oritical and ime
patient for rosults, and giving benefit of the doubt to those
whoso work 1s being directly evalusted, let us ake one=half
ormmwupomummnmuuum
quates This retos 56%, little more then a school "half good”s

Going further, and taking half of the 44 inadequate points,
uuanuhnltortluueomm:. with the 22 adequate points,
the school will receive a rating of 63,7 %

The writer is aware of the fact that oriteria set up for
schools point toward the ideals She is also avere of the fact
that few situations, .Lf any, outeide the laboratory are ideal.
But the results of this evaluation show too great inadequacies
and can but mean that there exist serious wealmesses somévhere
in the programe Therefore, an attempt was made to looate these
woalnesse se

Evaluat £ To
An evaluation of individual teachers was mades For this

purpose the evaluation sheet for teachers devised by the Supere
intendent of the Public Schools of East Saint Louis, Missouri,
was usede* This particular device was ssleoted as it had been
suggested by the Superintendent's office of the San Antonio
Wl. mmn&mmmmmmumn
amutmmnummmwmmno Schools of Pitte-

burg, Pennsylvaniae

ﬁwMﬂtﬁm sheet may be seen in Appendix Be



TAHLE II
EVALUATION OF TEACRERS
BY
EABT ST+ LOUIS INSTRUMENT

A 2 n 4 946 2 1.5
3 6 1 6 Ml 0 e
¢ 4 66 6 Be5 1 0
D 3 9 4 s 1  wnel
E 4 66 6 5e6 1 0
Wi 9 5 56 2 846
G 4 648 6 6s5 1 )
H 5 2.6 6 18 1 1
1 3 9 3 e i
J 4 66 6 BeS 1 (0
K 5 2.6 6 B8 O 3

By way of explanation of use of this rating device
4% should bo stated that the principal is allowed 6 points
for rating the bteachers under his supervisiomy those points
to be "distributed as follows: teeching ability, 3 pointss
dilolp].imry ability, 2 pointss professional attitude 1

point"”s

Y TITtsburg Public wwmm
Toaching Procedure, 1938, ole IV, pel2e
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This device ws used oaly casully in the latber part of
the first yoar of the writer's sonmotion with the sohools The
mﬁtmmmmmtmunhmuma.n
Table II ahoves The renk of each teachers as compared with the
ratinge of the other teachers of the school whose work was evale
uated at the samo tiwe end by ¥ sems form, is shown in odlum e

Colums ¢ and 5 show the sumo features of the second ovaluae
tione This second evaluation was mado in December of the second
year of the writer's connection with the sshools

Colum 6 shows the change, if any, of oach teacher in point
evaluation and colum 7 shows the change; if any, of remk from
the firet to the seocond evaluations

There were only oloven teachers om the faculty of the school
the first year of the ratings There were twlve teachers the
socond years Although the additional teacher was rated along
with the other teachers, her points are not considered in the table
ac 1t wuld affect the comperative retings of the first and the
socond evaluations of the other teachorss [enoco, oonsideration of
her eveluations is omitted entirely hores

85111 hoping to got a true ploture of the situation, in spite
of the faot thet the work hed been dome as objootively as possible,
the writer noxt used a different rating scales The second form
used was more in dotails This forn was compiled by the writer
‘MMWMNM“M%W.*'M

It was cheoked against ascopted oritoriae

Yo YATE Toi hay be soen in Appendix Ce
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The two exooptions were the two teachers ranked lowests In
both of these cases the supervisors and the writer marked lows

_Mﬁrwmlmuunm-mmmmuhm.m.
mnmnammuw.mmmmm-umg--nm
in March, 1943.

Botween ratings by the writer, individual conferences and
professional meetings were held.

Regults of those ratings are shown in Table III. Colums 2
and 3 show totel points rated on the first end second evaluations,
respoctivelys Colwms 4 and 5 show the ratings by place, or the
rank of teachers for the first md socond evaluations respectivelye
Column 6 shows the change, if any, in point ranking and colum 7
shows the change, if eny, in renk fyom the first to the second
evaluations Ratings of the supervisors are shown in colums 8 and
e



THE CURRICULUM

As Intorpreted by the Central 0ffice

Iwo progressive features of the school system under dise
cussion are in its interpretation of the ourriculum end its ine
vitation to all concerned with the instructional progrem of the
system to participate in constructing the curriculums These
points are contimiously emphasized in bulletins from the Centrel
Offices An excerpt from one follows:

The curriculum of the elementary school consists of the
sum total of educative experiences of children during their
life in the elementary schools The children achieve the obe
Jootives of education through the ourriculume The ourriocue
lum is not merely a course of studye It represents all the
activities transpiring in school 1life through which a ohild
learnse The various studies, o god activities, and the

- entire school life of the school make upthe curriculum.Bach
mekes its ognkrtbuﬂon to the attaimments of the goals of
educatione

Even more progressive than the above is & later consideree
tion of the part the ohild should play in the planning of the

curriculum for the new schoole

A rehensive gis of ocurriculum needs in all
choulm studied 12"3:1{.;- that plans may be made with
children for a well=-balanced program of activitiese It
be well to study achievements of individual childrem in
subjoct matter fieldse A thorough diagnosis should be made
in order that remedial measures may be applied.

areas

the
nay
the

~=Y."San /ntonio Publie Schools, Elementary Principals' Bulle

etins, Noe5, February, 1938, pele

2. San Antonio Publie Schools, Elementary Principals' Bulle

otins, No 4, January, 1943, pele

43,



As Interpreted Cuney Teachers

The majority of the teachers of the school feel that the
Curriculun Guide sent out by the Contral 0ffice sottles the afe
fair of all currioulun plannings The Guide is accepted by some as
was the oourse of study of the traditiomal schools In plamning
the work for the somester or for the week, it is very oftten so
religiously followed that one would think the following of it
detornmines the keeping of one's jobs lany teachers do not seem
To realisze that it is quite a flexible guide, something upen which
to base the experiences of the school activities that there may
be some unity in the procedures and the results of the various
schools of the systeme

Especially at this time is it necessary to understand the
flexibility of the currioulum, when so much can be done toward
enriching the lives of the ohndru; vhose paronts are giving their
time to defense worke

There are those teachers in the school who acocept the Guide
as such, m@wldmiodinﬁvltulm interestingly and ef-
fectively carried on in the classrooms otbﬂun toacherse It is
these teachers who acocept the theory thet education is continuous-
ly going on, and that there should no longer be any extra-curriou-
lar activities in the schools

But even most of these teachers are reluctent to participate
in planning the ourriculum of the schoole This is ome foature
which shall receive special emphasis in the future by the writer.

Profossional reading end meetings have dons somothing toward
breakong down this idea concerning the curriouluns
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EQUIPMENT AND SUPPLIRS

mm-umngmpmao-.umuuu
m«muehmmmummmunnm

od by tho uses Supplies are thoss articles which are depleted
in amount by use.

The Library

0f all instructional equipment, the lidwary is probadly the
most importeny in actual ohdld development.

In Cunoy School, the only library books which are distridue
tod out of the school office are teachers' professionmal books.
Of these there are eighteen late books. No evidanoe was noted,
either by record or by use made of the book, that they had been
of mich assistence to the facultyee

There is no speciel toacher or romm for library work in the
school. Bach yoam has its owm librery of books for recreational as
woll as informational readings The books in m ost rooms are readi.
ly accossible to the chdldren of that roome. They are for use in
school and are seldom talen home exvept by very reliable and older
ohildrene In most rooms there will be found reading cemters. In
Wumﬁlﬂm“fm‘nhﬁmdud
1ibrary boojse Bach rocm has & bookoase and & librery table. There
is a shortege of chelrse Somo roams have oheirs and shelves made
by the groups They emjoy these & groat deals

mmmuummmwhmm
service”e m.wm“dndth“ﬁﬂh.
mnmﬁwmudmuumrm
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There are three other rooms in the school which allow
groator froedom in the selection end use of their 1ibraries
than do the remaining eight roams,

The Currioulum Guide of the system muggests a mindmm of
sixty minutos weekly for a combined litersture and library pere
dod for grades one to three, inolusive; this is in addition to
the supplementary reading of tho groups. The Qlidoamggoltl a
minimm of two hours wekly for literature and library periods
of the upper grades of the elementary uhoo]., in addition to
the supplementary reading to be done by thems

The school has a total of 376 well selected books for chile
dren's recreational and informational reading. lost of these are
in good conditione In addition, there is an average of twelve
Winston's Simplified Dictionaries for each room having a class
of fourth, fifth, or sixth grades. A Webster's Dictionary is
supplied for each teacher's deske, Each roam has a Bible and there
are ten extra Bibles for school usee Although discussion of de=
nominational differences is not allowed, Bible reading is a part
of the daily programs

The school has five sets of encyclopedia, three sets of which
were stored away vhen the writer went to the schools They are all
now easily accessible to all students, although they are placed
in roams in which ere found the five most advanced classes. The
latest of these has been sent to the school in the past two yoars
and is the Britannica Junior with loose=leaf editione

The Elementery Division adds amually to the stock of books

YT Ttonlo Publio Schools, Curriculum Guide,ppel4-18.
.

2, Ibid, ppe 18«20
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of each schools MlMlhm.pmndmmmpthyuﬂ.

Mng%%lmlm-lwm.ﬁm»onﬁttom
of aaca.zsmuhrwboohrorm«semy sohoolss Of
tm-mt.“?-osmtoﬂuw'oeﬁemmll.&lﬁnsn
average of §15.67 for each of the threes The remaining $816,20
nalpentmﬂwtawhihmoh.gvhgmmmocﬁﬂdﬁo
Of the §15.67 average for Negro schools, Cuney received books
valued at §15.06s This is pointed out to show that, comparative=
1y speeling, Cunoy School gets its feir shave of the total emount
of money spent for library bookss Although the amount spent for
Cuney as shown above s auallest of the amounts stabod, the per
pupil amount received is Rarger due to the fact that the enrolle
mont of Cuney was smallest of the shhools listed.

Othor Insbrustionsl Squipnent md Supplies

A sufficient amount of other instruetional equipment snd supp
plies is on hand with fow exceptionss These exveptions during the
past year were scme newly adopted textbookse There were not availe
able enough copiess The explanation was given by the Supply De-
partment that the inecrease in emrollment in all Sen Antonio schools
dus to army comcentrationa and defense work in the olty was far
greater thean was anticipated when supplies wore ordered.

Important emong the equipment and supplies received by the

schools aret

Supplementary readers s y

Charts in Boards
e lh:ﬁm- Basels "

b= Word Penocil Sharpeners
o~ Sentence Crayons (large)
d= Picture ;‘:-b Tacks

Flash Card Holders



Vioual Ajde

&= Glass Slide Lanterns Brass Paper Pastonors
bwl-.tom Duplicators

i e & o~ Hektograshs
-;.llm ‘.m*‘

b= Victrola » sots
o= Radio

and

Such

vork materials as soiseors, paste, alabastine, India ink,
(river bottom end plastie), paper (drawi

§

These artioloes, with few oxceptions, are given to the schools
ottboiwutb basis of their aversge daily attendances Thore
is a special fund sot aside for each school and schools must stey
within the amount slloted for any particuler years Cumey gets ite
feir share of these suppliese On hend are some of each kind. 'here
articles are classified in the above account, Cuney has:

Of Visual Adds, & s slide lanterny

o R oy s e 4 5 4t e
1 cabinet Vietrolap

ornmuumt:“mmmmmm

g;mr.':lﬂl;m.‘

of P all

During the school year,1941+1942, a total of $6645.54 ws
gpent by the Elementary Division for classroom and instructional

supplies, Mmtwmndﬂ“mumm

mnpwauummm'-m.m-..

mwﬂﬂmmm.mwmmu
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32¢ per pupil spemt for the 42 white -mmou.1

These figures ero amphasised to bring out the point that
hlm.mummtatmmlmhmm
quantity and number for the carrying on of sn effective educstions
el programe

Hearty gooporation wes given the writer by both surervisors
ormmmﬂwmommubymm
Assistant Suporintendent who is directly in cherge of elementary
educations These ladies wore eware of the study being made and
are desirous, too, of improving the situation at Cuney Schoole
It was this spirit of cooperation on the part of those adminise
trators which made possible and very helpful the interviews held
in which the philosophy, the ourriculum, and many otherephases of
the school were discusseds From these interviews, many suggestions
for improvement end experimentation were offereds certain supplies
and equipment which might have been deleyed in the ordering or in
delivery were hastemed to aid in the studys Upon spociel invitae
tion they made speoial visitis to the school on soveral oeccassions
end assisted, by kind oriticism and weloome sugsestions, in the

evaluation progreams

1s, Bulletin of FerePupil Costs

=Y, "Tan Iatonlo Public Uohoo
of Instruction for the Yoar 1 P
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ACCEPTED AUTHORITIES

Thore are economical and unecondmicel mothods of teaching.
Method is a matter of economy,

Vhatever method picks up the good impulses of the child
and comes forward with desireble t:?iﬂue- to desirable

.‘-mw:?;'?gsumummmmtmm
-Such metiods as these are the types advocated by the progresse
ive schools In the new school the teacher notes, catches, directs,
and utilized the vast store of energies of children in worthwhile
activitiess These amctivitiecs in the new school are based on ine
terests of the group and should be deliberately planned teward
satisfying needs of the present day societye "The good school
finds children living end carries them forward inte every richer
livings" The new sohool recogniszes social needs; identifies chile
dren's desiresy dotermines whether those desires are to be dise
couraged or may be controlled and expressed through activities
to develop the ohud'h £it properly into our demoeratic and

complicated soocietys

In order to lmow the noeds of the child, the teacher should
study child nature. There are meny things about the child's
physical, mental, and envirommental nature that we do n ot lmow.
Mmmmwmswdomvmdnnum. Thie makes

—-—ﬁmm Activitios School, New Yorks The John
1937, p

2 nidp s
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for unecononicel metiods of educations Progrossive educabien
mm-smmmmnm The great gap
betwoon the imowledge of the shild and cur astusl care is enore
mouse Fow resognise the many different matures of ohildrem and
wmmtyhrﬂfbmt'm-otmmaﬁmmoux
me-aunmxymxmmw
1y mowlodge, skills, and ebilities relating to speciel subjectsy
MMchaqummmmmw
pupil characteristios as physical, mentaly svecial and emotional
hoalths desirable personalify end character traitsy wholesome
mmmmmunam»muw.

In the treditional school children listeneds in the school
of today, they think end grow as they worke '!h;mnhoolu
.omw.uruuugaw-mM'

Rugg and Shumaker speek of education in this " C entury of
the Child" as nothing less than learning through the integration
of oxperiences, advocate for today's education the development of

the whole child, recognize materials as being as broad and as intere

related as life itselfy claim the life of the new school to be

individuality end experience, that personality evelves frem within,

that individuality develops through growth of the power of selfe
propulsion, end thab the new sohool is set upon a radical progrem

of childeconterednosss
Progrossive educabion stbempts Go drew out the individual

His Nature and His A Con=
Wm

PpeliBelife
2. Rugg end Shumekery opscite; Peds
Se Ibid, Pebe



permtt.ernﬂummwmdbﬂ-um Tow
day's educetion has & new concoption of the ourriculume The bee
mriuﬂ:‘tmnﬂuﬁuumxnﬂmumuﬁ.
curriculumy not merely classroom activitiess

Sosioty is contimiously changing and the school mast meet
the noods of socictys The only wey to do this is by drastie
changes in the curriculume All extrejcurrioular estivities of
the old school are now considered a pert of the actual curriculum
of the new schools

Some of the characteristics of the dedly progrem of the
progressive schocl arvet (1) flexibilitys (2) pupil partieipation,
both in planning and in excoutiony (3) provision for meximm growths
(&) meny end variod activitiess (6) mo printed courses of studys
(6) fow school subjectsy and, in some schools, no subjocts in the
lower grades, but units o;Mthl(‘l) emphasis in elementary
MQQWQCMWM““

Seucier edds to these inclusivencss end emphasis oh the social
element of the assignmente

Peachers are requived to continually adjust their programs,
mm’m».ﬂum,mmmwn-um
cation in the new schools Therefore, sontimuous study on the part

of teachors is advéeabed by progressive educaborse

T YigE ol SHumelery Spesibes PPeT2-TOs

in the
Sohool, New Yorks 3



The objectives of eduocation as 80t forth by the Educational
Policlies Commission aere the objoctives penerally ascepted by proe-
gressive educations Of thess objectives it is saids

Mmdow“a'“hymtohotufﬂ.m
exd of practical velue must not be established in fiance of

by
£
m:":m-?ﬁwhomww same foroce

Progressive education 43 basod upon demveratic ideals. This
fact has boen one to vhich we Amoricesne heve pointed with pride
through the ysarsy but have noty before the time of progressive
schools,; considered the pupil in school ae a real oitizen of
our demoerecys Today's sohool roalisms this end asoepte obe
Joctives es set forth by the Bducational Folicios Commissione

A fow Droad genersligations of the minirmm essentials
of a demooracy aret

The Cereral Welfere

Tho Gemsont 3¢ the Governod

The Appeal to Reason
The Pureuit of Happiness

The objootives of educebion should deternine what it is
umnquem-ummmmuu
mmmmmuuwormmna greater
mm.mmmmummdﬂu:m.u.w
tudos or simply with facts and skillse Progrossive educetion is
ommdiwmumuwhw.m.mmvm.
wdth economic demands and with social dutiose

by e e
Jre. Wa .

2¢ Ivid, ppeT=Be



Mth thonuahdl,hu.oununl gererally ao-
cepted by the new school ares

The Objeotives of SelfeRealdzation

The O VoS of Humen Pelationships

The Objeotives of Economie Effi

The Ubjectives of Civie Responsibility 1

nmmmmmmnmmteyorw school
is greats The progressive schocl atbempte to meet this challenge
not merely in mabterial, but in the mamer of the prosentetion of
materiale

The new school erphasizes the importence of real and basie
interestse

Real interest is solfwmotivated activity that tekes place
vhen & person hes an active purposse of his omn, sees the steps
nocossary to attain it, and finds those steps as well as vr
final eim loargely wi his experience, pover, and needse

mniomtmsdwro;ﬂawmgofmw
vice as 1s brought out by Reedor when he sayst
sorvice is not urged for the inadoguately traine

Training in
od alomwe It is of vital importance to those who have
ammwo@uunuwmm °

Complete before a teacher enters service camnot be
secured in an institution of traininge seee in service
is nocossary because beaching efficiency cannot ‘muo.

Some methods of ineservice growth advocated by Wieland are:
Sumner school atbendance

Educational travel

Memborship County, Stats, end Nationsl Teacher Organisetions
Mpﬂ;nbm:om’unormummh-m-‘.

hrm:u of and reading of at least two professional books
amually

. y PP .
2, loe and locy opecibes Peli0e

4, John A Wieland, M-. ppeT76=774



In progressive Philosophy, grwoth and learning are synomy-
mouss A study by langer has shown thet individuals have wndque
systens of orgenising their loarning and that the imposition of
stendardized teaching methods may run countor to the individual's
optimum learning metiodse

Gostaly psychology also teaches that the child is an organe
iam, lmu;awh.mmthmlmuwlm
organizations

mmmuilorthmuuoaumlsﬂatmmu
is an individual, must be taught as such, giving full considera=
tion to his individual interests, needs, and capacitioss Progresse
ive schools domand teachers who accept this as a basis for school
worke
A1l mst with the recognition of persons
ammmw Each 1d bears the image of God for better
for worses Each child is a small person, not someone who
e porson later one Each student is alroady en orgene

izod bedng to whom eny given exporience will or will not be
significante IU is of prime importance in teaching to rea=
1ize thet ome is de with expanding experience. One
teaches only that which learner secizes upog and organe
f2o8 within himself as part of his owmn growthe

It is readily seen from this that learning is dependent upon
the experiences of the individual, and that interpretations end
significances ave strictly individuel end are based upon earlier
‘ mﬂmagmmtmmmhuutuho

Progressive education certainly does nob, though, advocate
mlinitod end indiseriminate experisnces for educations This
might leed to miseducations It believes that these experiences

mskbugndodbymﬂ:ouwiurtmmlm

: nbal Critique of the Moasures of
W W'o W_—M
% New mz.m:'umm . P
opecitey Pe
3: hlﬂl: _OpeCiTep 9018



‘wmudmumm-hmm
in the wrong direction, mwotqorimhnotwlv
ulmorhmutquntyocm:mo

lnrymgdsmn the quali ozpori
g:uworm mi“?ﬁnmﬁzo&muﬁ.&

toamnwxmunumur

there uuulnﬂ.moouponlmruperim .
Progressive schools have a program of plamed experiences,

mmmm.mmm-ormutom-

uﬁsfyﬁorﬁxepremmduttbmﬂmwmm
able future experiencoss

the experience loarnsrs edy haves that this experience

end the capacities that have been developed during its 2

course provide the starting point for all further learninge

Todey's education requires that all pupils be given challenges,
that they be placed in situations which promote real thought, site
uations whore diserimination mist be used for the solving of school
problens in order that discrimination may be developed for the
solving of problems of lifes Unless & given exporience leads into
en unexplored field, no problans arises Growth depends upon the
pressnce of a difficulty to overoomo by the exorcise of intelli-
ms

Hevein are summed up some of the progressive philosophy, pro=
mumdibu'htdlndwﬁndmhmaw “whole"

childe

WMYMWW
Compeny, 19384 pe : '

2¢ Mp peSBe
5o Ibidy pedCe



CONTRASTING CUNEY WITH PROGRESSIVE SCHOOLS

In sumariging progressive schools and their procedures,
the writer shell comtrast the procedures this study hes brought
hhrlﬁanﬂmdﬁﬂnpmlutmndincmml
in a mamner vhich it is hoped will be entirely intellijible

‘o the readere

Progressive

1, Definibe objectives for the
tho schoolsend the
indi: teachersy

2+ Beonomical methods of ine
gtructions
3e Moxibility and adaptation

of progrem of iastructions

&, Utilization of children's
intorostse

5 Aotivitios basod upon these
intorostse

Ge Lifowlike sitvationse

7« Empha
$oal, mental, emotional
B n aad dosirable habits,
attitudes and intorestse

8¢ Learning based on msny and
varied experiencess

4y Yot b asls of activities.
Bes Too fow activities.

6e Formal and traditional
etmosphore in many clesse
roongse

V.Wﬂllyum
and knowlodges

8+ Fow classrooms have many
and varied experionces,



Trogressive : Cuney

9« Emphasis on social oloe ¢ Too little sooialized
mente rocitation and activitye

10¢ Buphesis on the individuals 10 little individual instruoe
tion and recognitione

1le Curriculum development is 11, Little actual development
contimons. * moteds chiefly following
Currioulun Guidoe

124 Curriculun dovelopment & 124 Little participation by

tie process. teachers or pupilse
13+ Extrascurricular activie 13, Fow activitios even as
tics of the old school extrascurriculare

now congidorod a definite
part of the actual school

14 mmumz&.mmmm cnlg

ors for purpose of a real two teachers in
of child nature yearssinformal Mt'
in all its phasos. reading rether negleoted.

.MthQMdmpm&m-or the progressive
school as inberpreted by the writer and of the procedures of
Cuney School as noted from this studys



SUMMARY AND CONCLUSIONS

RECOMMERDAT IONS



mﬂuwmmmumutomum
School are not in eccord with progreseive procoduros in
ﬂn,bgmwwhmmuimmmmu
of sending out to soofoty what is its rightful demand end
ma;mmumumubnlummb-
lmotpumufbndﬂnbablobrauﬁ»promu
of tho future adult )ife which §8 bofore hime
The stmdy has revealed that progressive schools musts

1e Heve definite ohjectivess |

24 Use economicel methods of instruotiony

Se Have a flexible progrems

4, Have an activated progrems

6¢ Bmphasise the development of the whole childj

Ge Cveate situations as lifeelike as posaible,based
3“ the intorests and capeecities of the individue

pupilsg

7+ Permit many and veried experiences wunder toacher
guidance}

Realize that the ocurriculum must omi.mui
” in order to meet the changing society

which wo live;
Qe liake ourriculum development a demooratio processp
10¢ Teke all activities of thé pupils under the supere

£ tho school as a part of the sohool pro=
m:br then as extrascurricular activities.

ineservice growth of all teachers for
™ ms improvement of instructione.



The Mhumdodhthum-orm
new type school ere noticeable only to a mell degree in
Cuney Schools

The results of the teachers' ratings show that individe
!a,_l teachers of the sohool have much room for improve ents
Botwoen the first end the lact of the ratings many conferences
and staff meetings for professional study wore helde Bach teache
or showed improvement from one rating to the others These
facts point toward the comclusion that systenatic and cone
centrated study will work toward real improwvement in the
schoole

.l"luny. most of the progressive procedures noted in
this study are applicable to Cuney Schoolj and, if applied,
it is coneluded that there would result a definite and a
positive improvement in the school's programs



RECOMMENDATIONS

In view of the findings of this study, the writer mekes
the folloving recommendationss

le

24

Se

Lo

S

Thet progressive procedures by studied by members
of the feoulty of the whool? v

Thet such procedures be practiced for ttu'purpou of
dmproving the situation at Cuney Schools

That special emphasis be put on the following proe
ocduress

a~ Individual Instruction

be Agtivities which devolop the whole ohdld

¢~ Participation in ocurriculum development by teache
ors axd pupils in cooperation with the principal
and suporviscrss -

That the ppincipal be more domooratic and broad minde
ed in appreising the situationj

That the prineipal ocntinue study with e view toward
fmprovement of solf as well as of schoolp

6+ That overy possible means be taken %o assist the teach=

ers o this adjustment from the traditional type
of school to the type that 4s dosired and demanded by

%oday's soocletys and

7+ That Cuno School malke better use of the amoundt

of valuablo instructional equipment end supplies given
o tho schoole




AFFEIDIX A

ELEMENTARY DIVISION
April, 1943

CHECK LIST ON GENERAL CHARACTERISTICS OF A GOOD ELEMENTARY SCHOOL

I+ 1Is the program conceived end operated as a'whole"?
B 10 plamiing potel s Ly e
.
1, Teachers .

2 ?
3 sors?
31 Sworel

S5« Pupils?

Ce Is there a general, flexible plan for the total
m«:l::g-‘l

De Is the of other commmity agemcies oco-
ordinated with the work of the school?

Es Is the school considered a unit with all outside
services and activities utilised as the program
shows need?

4
n.noth:emum-mwth-MIW'”“"‘

ro of living?
Ro ‘;:na mtmx mde of'the 24ehour living

schedule of each ?
Be Is each pupil afforded guidance in imppoving his

living schedule?
Ce Are major s in commnity provisions for
children fors

1, Wholesome recreation?
2. Library facilities
3¢ Health service?

4o Vork opportunities
Se

D Boes the schedule of astivities at the sehool

provide a balance of rest and works intellectual
and marmal activity?
of homework
lunonmpox‘?““mmmnmnﬂ

ldren to
Fe Ave 'v:utxn ¢ inoluded in the general plans
£ the school
Ge gndon mmw“&“u”“
matters tot
£ et
3e Physical defioiencies?
4.Attitudos?



progream for home and oommni
caxmot be eliminated? ty deficiencies which

za%inﬂmofdrunﬂ.

s the schoo staff made a careful study of the
meaning of democracy, interpreting thi meaning
tbtouofob:ooﬂv:lrorthoﬂnol;m! >

IIXs Is the sohool contri in & maximm way to
s?

Bes Are all aspects of the school directed
5e T i o S Y Lt
M of the

2+ The gation of the currioulum?
:.mmnormmmn
L

insi as to the of demoora tic values
and how may be tely achieved in the
lives of M yen of o sohool age?
List principal meanss

1.

IV + Is the school program ba sed on the imterest, needs
and capacities of the children it serves?

Aes Does the plan of surrioculum gation take into
m&m.m oa pacities of
children?

Bes Is the curriculum plan sufficiently flexible to

]
Ce Do toathers base instruction on the needs of and
interests of the children taught?
D.mmﬁwu:h-pmmrm‘tﬁ
physical handicaps
l.m-m.m:?amnmumuru
ehild in terms of his potentialities?
Fe Is mch first hand experience provided, especially

far younger children?
Gs Does the school serve all children of
" loh:olap hm.m‘vmt M.m

cases?
lx.m najor groups?
.

2
Se
4o



M‘o
'Ommum te b6  Comment
provided Moquate quate Comme:

“e
Vi, I-'&:'molnhmmumwtyh
serve
As I8 the school plant used for gemeral commmni
Be D "::‘:uhul contribute directly m'
oes ‘o
i of the immediate commmity?

Cs Do members of the school staff participate in

: commnity affairs?

De Do parents seek the help of the school on matters
not a part of the school program?

Be Are commmity resources used in instruction
through interviews and exoursions?

Illustrate &

L
Vile Do sical facilities and instructional up;nu
' ; fecilitate the desired educational activities
- mual timv:uos pwl.':mc and
centers, m ac »
pro, m:.u-nutorc:nﬂumwpucﬂﬁ

lighting?
n;.x-oqugm-nmmmmu a variety
C g: “::rh of books, papers, pencil
e aols, fiing, and 1ike materials
available?

D meterials be secured expeditiously?
n:g::mm:.um-u socured with little
diffioulty?



Ds Does the entire school participate in a
responsible manner in p! the school progrem?

:.mmmwm riods for
porsonal and pro 1 7

demooratic
grouping of pupils and the regulation of
- gﬂr&;mnehuh.nmthu

persons?
e il At ey




Board of Nducetdon

uxuu |
Toell9
Syston for leting Teachors

find
a®

Avtitudos




TRACHER RAZING FUR CUNEY SOHOOL

Is Porsonnd Bouipmont (10)

1¢ Oonorel Appoarance

2¢ foedth

8¢ inthusiaan end optinmioan

&¢ Punotunlity end relisbility
B¢ Toot and common sonso

Eimmmwmmm)

Y Enowledge of subjost mabtor and
rammu

botrmon foachor and pupid
amem

S ———— -

1ile School Menagomort (20)

e a:413

2e of oonds tione
8¢ Care of poutine

4y loatnoss of roon

fle Care of solool oquipmont

§

e octrquo0 oo Tooudts of Toaching ()

foleotiun of subjoct metbor
.’M.:: rotiods end devicos
ds 9411 in otdmda ond drddorest

5411 dn drill teots
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