Prairie View A&M University

Digital Commons @PVAMU

All Theses

8-1949

A Comparative Study of Urban and Rural Schools in Six Texas
Counties

Enos E. Brown
Prairie View A&M College

Follow this and additional works at: https://digitalcommons.pvamu.edu/pvamu-theses

Recommended Citation

Brown, E. E. (1949). A Comparative Study of Urban and Rural Schools in Six Texas Counties. Retrieved
from https://digitalcommons.pvamu.edu/pvamu-theses/423

This Thesis is brought to you for free and open access by Digital Commons @PVAMU. It has been accepted for
inclusion in All Theses by an authorized administrator of Digital Commons @PVAMU. For more information, please
contact hvkoshy@pvamu.edu.


https://digitalcommons.pvamu.edu/
https://digitalcommons.pvamu.edu/pvamu-theses
https://digitalcommons.pvamu.edu/pvamu-theses?utm_source=digitalcommons.pvamu.edu%2Fpvamu-theses%2F423&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.pvamu.edu/pvamu-theses/423?utm_source=digitalcommons.pvamu.edu%2Fpvamu-theses%2F423&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:hvkoshy@pvamu.edu

AGOMPARKTIVE STUDY OF BREAN
AND RURAL SERUDLY 1N SEX
HM“» l"ﬂki*ﬂl 1 £

llllllllllllllllllllllllllllll

M\MN
(9449



VRl
o

A COMPARATIVE STUDY OF URBAN
AND RURAL SCHOOLS IN
SIX TEXAS COUNTIES

By

Enos E, Brown

A Thesis Submlitted in Partial Fulfillment
of the Requirements for the Degree of

Master of Science LBISES
in the T#B7

Graduate Division

of

Pralrie View Agricultural and Mechanical College
Prairie View, Texas

August, 1949

The y
R i
Pra?rie Vie:nks Librapy

airie View, fexa:. College



Accepted by the faculty of the

View Agricultural and

2 2 e 1 S Ta 9 1113 smant "1 e ae ' iy
filling the thesls requirements for the degfee of
astor of Seience
A U | A uc.a. *ESANASE |

Svrantny & Thaoad
Cirectitor Ol 1nesis

}=e
[



]

A
)

ACKNOWLEDGEMENTS
/ '\

The writer acﬁnovledéos the assistance given him by
Dr..Js Me Drew, Head of Dopartmant of Graduate Study, Pro-
tbasor Georgo Smith, Head of | th@ Agricultural Department, and
Dr, E, M, Norris, Adwiser dnring the selection and development
of the thesls, Acknbwledgompnt is also made to the Librarian

nnd friends who gavp assistanco with materials and references,
'1_

111



Chapter

I.

II.-

IIE4

TABLE OF CONTENTS

INRODUCTIONO 8 & v P P s e

Purpose of the Study .
Scope of Study ¢ ¢ ¢ o«
Source of Data « ¢ «

.
.
.

N,
LA
%

.
.
B

Method of 00110°t1n8 Data ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o
SimilarStudiea..... T T R

PRESENTATION AND ANALYSIS OF DATA « o « &

SUMMARY, GENERAL CONCLUSION AND
RECOMMENDATIONS o« o ¢ ¢ ¢ ¢ ¢ ¢ 0 ¢ o0 ¢ #

POrsonnel o s o o 4 ¢ 6 66608 006 »

Averages Meagsuring ?upil Progress « ¢ ¢
Recomendations + ¢ o« o L R T
Comparative Analysis of Urban and

Rural F'i.ndinga L I I T S

Bibliography o ¢ o o o 4 oo ¢ 6 & & b 0%
APPONALX & ¢ @ & & « ¢ 60 ¢ % ¢ % o ¢ 0%

iv

. »

. s N

.
.
-
.

Page

FFEFFww =

13
7h

7
76

78

58



Table

I.

II,

I1I,

IV,

Ve

VI,

VII,
VIII,

IX.

Xe

XI.

XII..
XIII,

XVIiI,

LIST OF TABLES

DISTRIBUTION OF REPORTING TEACHERS TENURE
m scHOOLs . . bl - - . . . A . . - - . . . . - e

HIGH SCHOOL DISTRIBUTION OF REPORTING TEACHER'
WBYSCHOOIIS S BT R MY 3R BN B R RE LK L E o B R

COMPARISON OF TENURE OF REPORTING TEACHERS IN
RURAL AWD URBAN SCHOOLS 4 o o« o o ¢ o » o ¢ ¢ &

AVERAGE ENROLLMENT OF URBAN AND RURAL SCHOOLS
FORFIRSTSIXNEEKS ooooooon"cocco.

AVERAGE ENROLLMENT OF RURAL HIGH SCHOOLS FOR

FIRST sn 'm BV Oy D10 Fi 2Dy S Ql |HRE R By K'W

COMPARISON OF ENROLLMENT OF RURAL AND URBAN AND
RURAL PUPILS AT THE END OF THE FIRST SIX WEEKS ,

RECORDS OF RE-ENROLLEES, ¢ « o o & «  » & s « «
RECORDS OF RE~ENROLLEES. ¢ o« « o o « o o o« s o o

COMPARISON OF RE-ENROLLMENT OF URBAN AND RURAL
303001:8.............-.....

COMPARISON OF URBAN AND RURAL RE-ENROLLMENT FOR
HIGH SCHOOL DEPARTMENTS ¢ o o o o o ¢ o s o & o

DISTRIBUTION OF TEACHERS BY SCHOOLS AND GRADES .
DISTRIBUTION OF TEACHURS BY SCHOOLS AND GRADES ,
DISTRIBUTION OF ENROLLMENT BY SCHOOLS 4 4 + o o
DISTRIBUTION OF ENROLLMENT IN RURAL SCHOOLS . ..

COMPARISON OF AVERAGE ENROLLMENT OF URBAN AND
RURAL HICGH SCHOOLS FOR FIRST SEMESTER, o o« « « &

g%mson OF TEACHER PARTICIPATION BASIS OF

.0-;000000.0000.0.....

SYMBOLS USED IN MEASURING ACCO ISHMENTS BY
SOHOOLSQ. ST, NEE A R m

v

Page

14

15

16

17

18

19

21

22

& = &

27

31



Table

XVIII,

XIX.

XX

XXII,

XXIII,

XXIV,

XXVI.
XXVII,

XXVIII.

LIST OF TABLES CONTINUED

SYMBOLS USED IN MEASURING ACCOMPLISHMENTS BY

SOHOOLsoooooaotododoooOooooooo

THE AVERAGE DAILY ATTENDANCE FOR FIRST SEMESTER
OF URBAN ELEMENTARY DEPARTMENTS 4+ ¢ o ¢ ¢ o ¢ o0

THE AVERAGE DAILY ATTENDANCE FOR mm
O?RURALSQKOOLSooQOQoo'o- U e

COMPARISON OF AVERAGE DAILY ATTENDANCE FOR FIRST
SEMESTER OF TEN HIGH SCHOOLS o o o ¢ ¢ ¢ o ¢ ¢« o6

THE AVERAGE CLASS GRABE FOR FIRST SEMESTER IN

URm wnoom. . s . . ey . . P ¥ oL . . .

THE AVERAGE CLASS GRADE FOR FIRST SEMESTER IN
RURAL wnmm. - . . - . % "9 . . - . . . s 9 e

COMPARISON OF AVERAGES FOR FIRST SEMESTER 1948-
lmmxso............_....‘.o

DISTRIBUTION OF PUPILS LOAD PER GRADE BY SCHOOL ,
DISTRIBUTION OF PUPIL LOAD PER GRADE BY SCHOOLS .

DISTRIBUTION OF SUBJECT LOAD PER PUPIL BY
SCHOOLS m GRADES L . . . - L . . - - . . A . ..

RURAL ELEMENTARY SUBJECT LOAD PER PUPIE L & o & »
DISTRIBUTION OF GRADES BY TEACHERS . . “ b es b e
DISTRIBUTION OF GRADES BY TEACHEES. o o o ¢ o o &
DISTRIBUTION OF HOME-ROOM GRADES BY TEACHERS, « »
DISTRIBUTION OF HOME-ROOM GRADES BY TEACHERS. . .

COMPARISON OF THE NUMBER OF TEACHERS WITH HOMEe
ROOM GRADES OF URBAN AND RURAL SCHOOLS. « o « o &

COMPARISON OF ALL HIGH SCHOOLS WITH ALL ELEMENTARY

SGHOOLS'HO‘E-BOO"GRADES.... (AL BRI AR SR R S
vi

Page

35

36

37
8
39

41
43
44

45
47

a7

48



Table

XXXVII,

XXXVIII,
XXIX,
XL,

XLII,

XLIII.,

XLV,

XLVI.
XLVII,

XLVIII,

LIST OF TABLES CONTINUED

DISTRIBUTION BY SCHOOLS OF THE SPECIAL PERIgD-S
ALLOTTED FOR INSTRUCTION OF PHYSICAL EDUCA' »
SMEDUCATIOHANDWSIOOQOQOOOQQO

- DISTRIBUTION BY SCHOOLS OF THE SPECIAL PERIODS

ALLOTTED INSTRUCTION OF PHYSICAL EDUCATION,
SAFETY EDUCATION AND MUSIC . « AL N P

COMPARISON OF INSTRUCTIONAL PERIODS ON PHYSICAL
EDUCATION, MUSIC AND sarm.;! EDUCATION. + + « o
RECORD OF LATE ENROLLEES o o o+ o ¢ .6 o o ¢ 6 s

RECORD OF LATE ENROLLEES 4 4 o 4 « o & ¢ ¢ ¢ &

WEEK OF SCHOOL WHEN EXTRA CURRICULA ACTIVITIES
SET DREREI 4 S h S & & 80 & e R ¢ @

WEEK OF SCHOOL WHEN EXTRA CURRICULA ACTIVITIES
GER BEARTED & 6.0 0 s o pin o

AR RS S O N N

RECORD OF WEEK IN WHICH EXTRA CURRICULA
AGTIVITIES START: s o o+ ¢ ¢ o + &

| ZRL G R BRSO

ggcuOBD‘ OF PUPILS REPEATING COURSE OR YEARS!'
.

»oaooooooooooooooooot

RECORD OF PUPILS REPEATING A COURSE OR YEARS!
wm S R A AU N TS @

. . . - . . - . ‘..
COMPARISON OF RECORDS OF REPRATING PUPILS IN

THE ELEMENTARY DEPARTMENTS AND HIGH SCHOOLS IN
RURAL AND URBAN SCHOOLS 4 4 o o o o s o o o 4

RECORD OF PUPILS PROMOTED FOR GHRONOLOGICAL
REASONS o o« o . »

.‘.00...........

RECORD OF PUPILS PROMOTED FOR CHRONOLOGICAL
REASONS . R AN . L . . 9 o, .0 e L U R TR

COMPARISON OF RECORDS OR CHRONOLOGICAL PROMO-
TIONS IN URBAN AND RURAL SCHOOLS., . . R G M

vii

©

«

Page

49

51
52
53

54

55

59

61

61



Table

Le

LI.

LII.

LIII.

LIV.

LV.
LVI.
LVII.
LVIII.

LIX.

LIST OF TABLES CONTINUED

RECORD OF DEGREE AND NUMBER OF EACH IN DEGREE
OF INTEGRATION OF TRANSFER PUPILS ¢ ¢ ¢ o & o

RECORD OF DEGREE AND NUMBER OF EACH IN DEGREE
OF INTEGRATION OF TRANSFER PUPILS o o o o » »

COMPARISON OF THE DEGREE OF INTEGRATION OF
TRANSPER PUPILS 4 o o o6 o o o 8 ¢ 0 5 ¢ &

RECORD OF COMPLIANCE TO GOOD CITIZENSHIP
PRINCIPLES 4 ¢ o # & o o » ¢ ¢ 8 6 90 0 ¢ »

RECORD OF COMPLIANCE TO GOOD CITIZENSHIP
PRINCIPLES ¢ o o ¢ ¢ % o ¢ ¢ 6 ¢ 8 ¢ 8 0% »

COMPARISON OF RECORDS OF COMPLIANCE TO COOD
CITIZENSHIP PRINCIPLES o o ¢ » ¢ o o o s o

RECORD OF CLASSROOM PROBLEMS ¢ s o o o s » o
RECORD OF CLASSROOM PROBLEMS o ¢ # » # » » »
COMPARISON OF CLASSROOM DISCIPLINARY PROBLEMS

RECORD OF DROP«0OUTS, PROMOTIONS AND
GRADUATIONS ¢ ¢ ¢ ¢ o o ¢ o o o o 9 ¢ o ¢ #9¢

RECORD OF DROP=QUTS, PROMOTIONS AND

GRADUATIONS ¢ o o 9 ¢ 4 ¢ 0 s s 0 0 00 6 ¢ »

COMPARATIVE RECORDS OF DROP=-QUTS, PROMOTIONS
AND GRADUATIONS o ¢ o o ¢ ¢ o & o o 5 o 4 o »

viii

Page

62

71
72

73



CHAPTER I
INTRODUCTION

A definite upward trend has been underway in the
program of publiec edﬁcation in Texas since 1938, The incentive
for correcting such procedures and practices was due to certain
evident weaknesses as revealed by a series of investigatlons
made under the supervision of the Texas State Department of
Education, The bases of the study evolved around teacher-train-
ing, teacher-load, the physical plant and salary adjustment,
In that investigation made by the Department of Education, it
was found that the traditional procedures of suljpct matter
aaaighmonts abstracted as they were from a functioning program
were not meeting the challenges which confronted each high scool
graduate as they elther entered college or sought employment in
the trades in the fields of industry; the number of pupils per
classroom was also found to exceed the normal load for adequate
instruction; most of the physical plants, especially in ?ht'
smaller towns and rural areas, were not adequately canatruéted
and not spaclous enough to accommodate the current enrollments,
At the time of the 1nvestigation, the salary incentive had be=-
come alarmingly conspicuous for inadequacy. Because of these
findings and the publication of same, in this study a cross
section of the results of the foregoing study and accomplish~
ments 1is belﬁg nade to determine the relative progress which
puplls are making in these situations who are now in training
during this period of transition.
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In formulating éremibes upon which to base his study,
the writer was thinking in terms of two basic principles which
underlie all good instruction. It is generally conceded, first,
that the teacher should know what to teach and how to teach 1t}
and second, that no teacher has taught until some one has
learned, It 1s the object of this study to discover, as nearly
as possible, the vitalizing influences which were contributed
by the teachers and environment on the learning process of the

pupils in the ten selected elementary and high schools located
in six Texas countles, It proposes further to find out the d
distinet and overlapping procedures of these schools' systems
in thelr respective training programs,

These schools operate under similar conditions, that 1s,
they all carry grades from one through twelve under one adminis-
tration,

Schools which are qualified and receive Rural State Ald
are listed as rural schools. Urban schools are those with re-
sources~property valuations and pupil enrollment which dis-
qualify them from Rural State Aild,

The schools are located in the following counties:
Grimes, Montgomery, Harris, Walker, Robertson and Bragos. The
1list of pchooll included in this study are as follows: Riche
ards High School, Richards, Texas; Lawson High School, Mont=
gomery, Texas; George Washington Carver High School Navasota,
Texas; Willls High School, Willis, Texas and Lincoln High
School, College Station, Texass The urban schools are: Cone

roe High School, Conroe, Texas; Sam Houston High School,
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Huntsville, Texas; Calvert High School, Calvert, Texas; Carver
High School, Baytown, Texas and George Washington Carver High

School, Houston, Texas.

Purnose of the Study

The purpose of this study was to ascertain the relative
accomplishments of students, on the same academic level in ten
selected rural and urban schools, on the basis of attendance,
records and gradess It is proposed to find first: t#o dis~
tribution of enrollments, re-enrollmente, pnomotione,:reton-
tions and graduations: Second: distribution of averages of
tenure, dally attendance, semester pupllegrades, grade sub ject
load, enrollment per grade and the distribution of teachers
who kept records on pupil reaction to good citizenship prine
cipless '

Scope of the Study

Thls study was extended to include five high schools
and five elementary schools, or elementary departments in
high schoolss Five ofthe schools selected were urban and
five were rural schools: They were located in the six Texas

counties as rol}ow.: Harris, Montgomery, Walker, Grimes,
Brazos and Robertsons The study was based on record found in

files in the respective departments for the first semester of

the school-year, 1948-49., Questionnaires were also used in
securing the information sought,



Source of Data

For the purpose of securing adequate information on
which to base this study, teachers' records and office flles
were used as sources of informations In the collection and
interpretation of the materials, the writer examined thorough-
1y authoritative books, pamphlets, periodicals, newspapers,
and unpublished Masters' Thesés: Questionnaires and personal

interviews were utilized in collecting data.

lethod of Collecting Data

In order to secure the information for t his study, the
servey method was employed in gathering datas This method
made it possible to utilize data on current conditions from
the five elementary and five high schoolss The information
secured was organized sbatistically, and in most instances,
expressed in averagess These averages were used in making
comparisonss It was proposed to use the questionnaire to
assemble information for comparison of pupil progress under
similar and dissimilar learning environments as may be found

in the rural and urban schools surveyeds

Similar Studies

In reviewing related studies, the writer secured un-

published Masters' Theses from Prairie View College, pamphlets
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from the Office of Education, Washington, District of Columbia
and from a treatise compiled by a principal of an extreme
northwestern state.

To formilate determinations on the basis of findings in
this study, it was considered advisable to see what other re-
searchers had found which would rek te to situations similar
to those found in this study.

As presented below, one may note‘a cross section of re-
ports from beginning researchers, and educators with experience
in the field of education from kindergarten through the adoles~
cent tralining period, as well as a more detailed statistical
report compiled by a government agency.

Comparative studies imply a balancing of opinions, facts
and authoritative data,

Excerpts rroh the reports of the researchers referred
to above are given below.

Hinoal holds that of the thirty colored schools of
Travls County, there are two independent school districts and
twenty-eight common school districts. Three of these schools
offer instruction ebove the eight grade.

The bulldings of all the Colored rural schools of Travis
County are framed and painted white, Most of the schools are
fairly well equipped with tables, chairs, maps, charts, text-

books, blackboards, libraries, and recreational equipment.,

lﬁinas. AC arétive Study of Some Current Practices
in Elomontanx;Educa%?on as_round I% Negro Schools of Travis

ounty, Texas, pp 20-23




Twenty=four teachers of the thirty Colored rural schools
of Travis County have college degrees. Thirteen have had three

or more years of college trainings The teachers' salaries are

comparatively lows |
b 2
Hines further states that :

"The eight applications of the unit idea pre-
sented were the problem method, project method
activity movement, the Winnetka system, the Daiton
system, the HMiller Contract Plan, the Group-Study
Plan and the Horrison Plan,"

HinosB further states that:

"The communiterntorod school program proved
to be of more gractical value to the pupils and
the people of the communitys The curriculum of
the community-<centered school program taught the

puplls and comrunity geople how to make the best
of thelr environment.

'From the results of the applicatioﬁ or.modern princi-
ples and practices as applied in the Colored Rural Schools of
Travis County, it would seem evident that many modern educa-
tional theorles can be applied in all rural areas,

Randle attempted to show the effectiveness of the two
types of school organizationss She states that :

"There are two types of school organizations,
namely; consolidated and non-consolidated types.
The first school for Negroes in a common school
district to become consolidated was in 1941."

2
Op.cits. p 15
Hines, Lilly Belley Ops Cite p 35

Randle, A Comparative Study of Comtion Schools for
Negroes in Brazos County, p 30




In following the discussion, the observation shows that
both types of organizations are below the standard median
score in most Instances. It was also found that the consolli-
dated schools, in most cases, scored lower than did the non-
consolidated schools, She states further that”:

"It is significant that while the average
achlevement of the non-condolidated schools is
a little greater in one or two instances, it
must be pointed out that consolidated scﬁools
for Negroes, in Bragos County is still in its
infancy.

There are some implications that the
building programs in the consolidated might
have had some bearing on the achievements made."

The Problem of Reporting Pupil Progress.-- One of the

problems with which every school is confronted is how to re-
port educational growth to the pupil and to his parents, For
many years the common practice was to report achlevement on a
percentage-~of«-perfection basis. |

According to E, C. Bolnaieréz

"A mark of 81 in spelling indicated that the
pupil could spell eighty-one per cent of the words
that he was expected to spell at a particular grade
level, Then came the normal curve with a symbol
denoting the pupil's percentile rank in his class.
After the contract plan was adopted as a teaching
technique in many schools, marks on report cards
indicated how much work a pupil had done. With ine
creased attention to individual differences and to
achievement in relations to individual ability
some schools abandoned formal report cards entiroly,

5

Ope cits pp 27=28

6Bolmnieri E, Co An Analytical Appraisal Report of
Progress. Schoo Review, Nay I§E3. De EE.



and others began to show merely that puplls were
doing "satisfactory" or unsatisfactory" work,
The trend in marking seems to be toward a system
which allows for a great amount of description
of the pupil's growth,"

Use of Ape-Grade-Progress Statisticse.-- The facts ob=-

tained in age-grade-progress study of a school system will

throw light upon the causes of many situations that might
otherwise be puzzlings To some extent they reflect the school's
policies regarding pupil promotion and adjustments Most fre-
quently, however, they raise questions which require further
consideration through the analysis and guidance of individual
casess The needed adjustment of pupils will depend upon the
facllities and objectives of the school systems The types of
assistance which pupil progress data can give are illustrated
by the following examples,

(1) Age=-grade statistics will show that pupils of many
ages are found in the same grades In the lower grades of some
elementary schools are many relatively old pupils, actually
adolescent while in the high school there may be many students
less than fourteen years of ages The wide range of ages of
pupils within a grade emphasizes the importance of planning
work to sult the needs and powers of the group.

(2) The data will reveal what proportion of the retar-
dation in school is a result of alte entrance to the first
grade, and what proportion is due to fallure. Although the ages
of 6 is the traditlional and also the most common legal age for

entrance to the first-grade, a large number of pupils do not



enter until they are seven or eight years old, In school
systems in which this is true, some education of the public
should be undertaken to show parents the advantage of having
their children begin school at the normal t;!., that is, at

age sixs In any case, the school 1s under obligation to pro=-
vide activities which will be of benefit to the child who
enters school, regardless of his level of maturity. Yet, even
if the work of the first grade can be adapted to the varying
abilities of six-years-old children so that the slow pupils do
not fail, the problem is not solved, because in passing such
children into high gredes the primary teacher only exposes them
to repeated fallure theres As now constituted the curriculum
of the middle and upper grades is often so constructed that
primary teachers are forced to fail slow pupils in order to get
them ready for the work of the higher gradess Accordingly, and
readjustment of the curriculum of the first grade to fit the
abilities and interests of six-year-old children necessitates
also a consideration of the curriculum of the whole school
system,

(3) The ape-grade-progress data at grade levels above
the first will indicate where the retardation 1s most severe.
Changes in the extent of retardation and acceleration in either
age-grade or in grade progress after first grade take place be-
cause of one or both of two factorss One is the irregularity
occuring in pupll progress; that 18, the changing of pupils from

one grade to another between promotion periods, as well as
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nonpromotion and double promotions at the promotion period,
The other factor 1s the elimination of pupils from school,
Pupils who leave schodl are likely to be those who are over age.
In the situation represented by the summaries of age-grade
placement and grade progress on the fofmu dnd the number of pu=
pils by age (Form) decreased considerably beginning with the
aeventh-graéo, the per cent above age (retarded by age) ranging
from 36.9 per cent in the sixth grade to 154 per cent in the
twelth grade, During this same school period the number of pu=
pils with retarded progress (Form) decreased from L)i.6 per cent
in the sixth grade to 25,6 per cent in the twelth grades There
1s thus a definite relation between these two factors, that of
overage and that of retarded progress, The fact that a large
number of pupils leave school at the jJunior high school level
ralses the problem as to whether the school could provide acti-
vities of value to the pupils, and whether by law or otherwise
the commnity should retain them in schools

Synopls of Related Study Findings.-- In the review of

the similar studies of unpublished Master's Theses by Lillie
Belle Charley-Hines and Irene Etherlind Randle of Prairie

View College, "The Hand Book for Compiling Age-Grade Progress
Statistles, a pamphlet published by the Office of Hducation,
Washington, District of Columbia, and an Analytical Appraisal
Report of Pupils Progrega by We Le Van Loan of the public schools
of Vanport City, Oregon, it was revealed that certain common

school problems have evolved and attracted attention because of
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the differences in pupils' learning capacitiles, environmental
conditions, basic principles and adnb;tibnal objectives of local
school officlals and administratorss

The mechanics of organization for recording pupll accom=-
plishments, as well as basie principles to be used in determine
ing pupil progress on the various academic levels and under
different physical environmental conditions constituted the
core of the studiess Problems were acknowledge to exist,
Citations were made on the importance of educational objectives
of specific schools being made a part of the school-community
programe Any law is best obeyed when it is best understood.
The assumption as interpreted implicated a closer tie of co=-
operative effort when the parents knew what the school expected
of his or her children for recitations and to learn in a éitle-
zenship training program,

It 1s acknowledged that to evaluate a pupil in terms of
his own ability and growth is a difficult task., It was also
pointed out that while it 1s desirable to give a pupll a mark
which shows his grewth in terms of capacity, but there are al-
8o times when 1t 1s imperative that he be evaluated as a mem-
ber of the groub. Therefore, the behavior patterns of indivi-
dual development against group consclousness was left unsolved,
However, apparently, it was revealed that the researchers cone-
cluded that no perfect system for determining an all round
pupil's progress has been made to function within the limits of
established supervisory techniques It indicated the advisa-
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bility for instructors to report on pupils according to edu=-
cational objectives set up by the local administrative and

supervisory staffs.
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CHAPTER II
PRESENTATION AND ANALYSIS OF DATA

The use of questionnaires was the principal method of
ascertaining information which was utilized in this study.

The number of teachers reporting varied on most of the answers
soughts While in most schools seventy five percent of the re-
porting teachers attempted to answer all questions, there were
several who answered only in parts, As will be noted in the
following analysis, the number of reporting teachers from the
game school often varied on the same question, This disparity
in reporting handicapped to a great extent the securing of
full information from thelsamm school or schools on the same
questions However, for the sake of brevity in arriving at con-
clusions, what information received has been used to the best
of the writer's knowledge of calculating the real situation,

Many tables were required in order to clarify the sta-
tistical data upon which the discussion followeds Schools in
the same class were listed in one table and those of the other
class were listed in another table: For comparison these re-
spective class tables where summarized and discussed upon the
basis of the situation then shown,

As near as possible, the tables were built around the
questions in sequence, but where related iﬁrormation was
needed this order of listing tables varied,

In Table I, page 1} is shown that the tenure for the
high school teachers in the five urban high schools serveyed
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had an average tenure per school ranging from 1,5 years to
742 years, The average number of teachers reporting had an
average tenure of l .38 years per school.

Table I shows the number of teachers in the elementary
departments of the urban high schools who answered the question-
naires and the average tenure by schools for the reporting tea-
chers,

There were forty-five elementary teachers in the five
urban schools who had an average tenure of 1,8y years, There
was an average of nine teachers reporting per schooles The
highest tenure was shown in a school which had one of the least
number of reporting teacherss

A total of seventy-three elementary and high school tea=-

chers was shown for the urban schools.

TABLE I, DISTRIBUTION OF REPORTING TEACHERS TENURE BY SCHOOLS

Location Average years tenure
urban Teachers reporting by schools

Elen. Hi. S, Elem. Hi. S,
Baytown 6 L 3.8 1.5
Conroe 11 6 349 Te2
Calvert 11 5 1.8 Seli
Houston 10 9 L8 349
Huntsville 7 L 649 349
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In the five rural schools as shown in Table II, below,
is is revealed that of the eighteen high school teachers re-
porting, they had an average tenure of 8418 years per school,
The school having the highest average tenure showed an average
of 12,5 yearss Three schools had three teachers reporting
each., These three schools show an averagé tenure of 6.5 years,

Table II reveals that the highest average teacher
tenure of elementary teaéhera of the five rural high schools
reporting is 1,8 yearss The average tenure per school for the
twenty two teachers in the five elementary departments is 6ol
yearss The total average or.all the schools exceeds the school
average for three orlthe schools reporting.

TABLE II. HIGH SCHOOL DISTRIBUTION OF REPORTING TEACHERS'
~ TENURE BY SCHOOLS '

Average years tenure

Location Teachers reporting _by schools
rural
Elem, Hie S Elem. His Se

Navasota 5 5 1,8 8.8
Montgomery 5 L 246 12.5
College Station 6 3 245 T«0
Richards 3 3 o3 6e3
Willis 3 3 643 6e3
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As shown in Table III, below, there were seventy-three
teachers reporting from the urban h%gh schools and forty=-one

from the ruralsschools,

TABLE III., COMPARISON OF TENURE OF REPORTING TEACHERS IN
RURAL AND URBAN SCHOOLS

—— —e e —— ]

Kumber of Average num- Average nume
: teachers ber of years ber of teachers
Class of reporting of tenure reporting
schools i oy ‘ ,
Elem. HaSs Elem HeS, Elems Hs Ss
Urban b .. &8 LB 3.8 940 546
Rural 23 a8 646 748 Leb 346

. Of the five high schools reporting as in shown in Table
IV, page 17, it is shown that one hundred per cent of teachers
reporteds The average number of teachers per school was 5464
The average number of pupils per school was 28544 The highest
average number of puﬁils per teacher for any school was 6i and
the lowest was 31s In the school reporting the highest number
per teacher was one of fhe schools in the metropolitan area and
it is inferred that this number represented such classes as
music and physical education,

In Table V, page 18, the enrollment by rural schools is

showns It 1s revealed that 19 reporting te#dhara from the five

rural high schools reported a total of Silis This is an average
enrollment of 2846 pupils per teachers The average number of

teachers per school was four.
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TABLE IV, AVERAGE ENROLLMENT OF URBAN AND RURAL SCHOOLS FOR
FIRST SIX WEEKS

Teachers Teachers not Total Totai
Locatlion reporting reporting teachers pupils
b
At Elem, H.S. Elem. HeSe Elem. HeSs Eles H.Ss
Baytown g L 2 0 7 L 311 125
Conroe 12 6 1 0 13 6 379 231
Calvert 11 5 0 0 11 5 327 194
Houston 10 9 0 0 10 9 459 sh9
Huntsville , AR 0 0 TR 308 338
Totals 4s 28 3 0 48 28 1,838 1,427

.

In Table V, page 18, it is shown that 25 of the 27 em=-
ployed teachers answered the question relating to ths first
six weeks enrollments There were 755 students enrolled in the
elementary departments of the five rural schools surveyed at
the end of the first six weekss The average number of pupils
per teacher varied slightly except one school whose six weeks'
average was flve tenthss The other averages per teacher ran
as low as 2, pupils per teacher, However, under existing law
at tho‘timo of thls survey, the nunbg? of pupils was not too

N

excessive per teacher,

As shown in Table VI, page /7, there were 1,971 pupils
enrolled in the ten high schools at the end of the first six
weeksy Thirty one per cent of the total enrollment was= from
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the rural schools as reported by nineteen teachers, Twelve
teachers employed in the 10 school did not respond to the

questionnaires.

TABLE V. AVERAGE ENROLLMENT OF RURAL HIGH SCHOOLS FOR FIRST
SIX WEEKS

Teachers Teachers not Total Total
Location reporting reporting teachers pupils
B Elems H.S, Elem, HeSe Elem H.Sy Elem. H.S,
Navasota 6 5 0 - 6 5 gl s
Montgomery 6 5 0 0 6 5 183 47
College
station 6 3 0 0 6 3 182 89
Richards 3 3 1 0 iy oyl 100
Willis L 3 1 0 84753 2 8l
Totals 25 .19 2 0 27 19 755  shh

—
-

It is shown in Table VI, page 19, that a total of 2,593
pupils were enrolled in the five rural and five urban departments
at the end of the first six weeks'period, There were 55 per cent
as many rural elementary teachers as urban who instructed 41 p@r
cent as many pupils, The average teacher load for the urban
teacher was 30 pupilss This is a cross section of all eight
elementary grades for all teachers reportings The respective
class averages may be more or less depending upon the local en-

rollments But for an overall picture, it appears that the
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teacher-load is fairly well distributed according to the ex-

isting law at the time of the survey.

TABLE VI, COMPARISON OF ENROLLMENT OF RURAL AND URBAN AND
RURAL PUPILS AT THE END OF THE FIRST SIX WEEKS

Number of
Class of teachers
school reporting Total teachers Total pupils
Elem. H.S. Elem. Hc S E].Bm. HOSO
Urban : L5 28 L8 56 1,838 1,427
Rural 25 19 27 23 755 skl
Totals 70 47 75 79 2,593 1,9Mn

It is shown here in Table VII, page 20, that there were
495 pupils re-enrolled in the five urban high schools serveyed.
Twenty-two were from other states than Texas, The largest
number were from one room'to.the other in the same school,
This item represents 67 per cent of the total re-enrollment,
This apparently was due to mid-term promotions, The 39 re=
porting teachers distributed the re-enrollees as follows:
From other rooms in the same school, 332; from other schools
within the district, 90; from other school districts, 45; from
other states than Texas, 22, The largest number re-enrolled
for any purpose was that of 108 from one room to another room

in the same schools The average number re-enrolled in the five
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urban _schoo].s was 99. The school having the largest re-enrqll-
ment was 193+ Nine employed teachers did not make a report

on this items This 1uv’es€igation was made during the first
semester of the 19,8-4i9 school year. Referring to Table VII,
it is sﬁown that the re-enrollees constituted 19 per cent of
the total membership for the'urban and rural schools and 27

per cent of the total enrollment of the urban schools,

TAELE VII, ﬁECORDS OF RE-ENROLLEES

Location From From From From Total re-
urban other other other dis- other enrollees
rooms schools tricts states

Elem. H.,S, Elem, #.S, Elem, H,S, Elem, H.,8, FElem, H,S,

o e N Sk AR (U JRET Y i g0
Conrose O 63 5 1B 5 10 1 &7 i o
Calvert 0 63 0 16 0o 10 0 1 0 90
Bowsten 2 f108 1147k 26 Ty 1. 20 493
Huntsville 23 61 0 10 2. 9 0 1 a3 '
Totals 29 332 20 90 17 S s gp. g 'ape

Table VIII, page 21, shows that a total of 230 puplls
were re-enrolled during the first semester in the five rurals

schools surveyed, Of this number, there were 216 from other
rooms in the same schools, 1l from other schools within the
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district, 1 ffom other districts within the state end 2 from
other states, In Table VIII it 1s also shown that 100 per
cent of tatal teachers reported. The total re-enrollments from
rooms was 80, distributed as follows: from rooms 29; schéola,’
19; distriets, 17 end from other states, 5. This distribution
shows that there were six times as many from other rooms as
from other states. The number from other schools and other
districts were about the same.

Of the 13 teachers reporting, there was an averag of 18
re-enrollees each, Ninety-four per cent of the total re-en-
rollees were from rooms within the same schools, It is guumod

that these were results of mid-term promotions,

TABLE VIII, RBCORDS OF RE-ENROLLEES
From From From From _
other other other dis- other Total re-
Loc:{.ion rooms schools stricts states ~ _enrollees
rur v

mu.. H'S' Elm‘ H‘S’ nﬂl. HO.SO Elmo Hoso Eleni. {4. So

e

Navasota 35 LS Xt ~8 8 0 2 1 65 51
Montgomery 194 56 o 2 SRR B B 60
College

Station 0o 92 2 o0 2 0 0 1 7 93
Richards 10 23 $ 0 0 0 0 18 26
Willis L o -9 0 0 0 0 22 0

Totals 243 216 L 1 12 1 2 2 319 230
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In Table IX, below, is shown the re-enrollments in the
five rural high schools surveyed. Distributions were made by
schools and rooms in the same school, other districts, schools
and states, There was & total of 305 re-emrollees distributed
as follows: rooms, 22; schools, L5; districts, 16 and states
24

- The distribution of re-enrollmenis as shown in Table
IX, shows that there were more re-enrollees within the same
schools than otherwise, One may observe also that re-enrollment
was preatest in the rural schools than urban schools except out~

of-state re~enrollments.

TABLE IX, COMPARISON OF RE-ENROLLMENT OF UREAN AND RURAL
SCHOOLS

——
—

Re-enrollees from other

Total .
' Classes of teachers Rooms “Schools Districts State
schools
Elenm. H.S, Elen, H,S. Elem. H.S, Elem. H.S. Elenm. noso
Urban 38 28 2 S 90 20 LS 12 22 7
Rural 9 19 216 242 11 61 1l 16 2 2
Totals L7 k7 sk8 271 101 81 L6 28 2 9

Table X, page 23, shows the comparison of enrollments in
the ten high schools surveyeds It is shown that a total of 376
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pupils were re-enrolled either from other rooms, schools, dise
tricts, or other states. The distribution wes as follows:
from rooms, 272; from other schools, 053 from other districts,
33 and from other states, 6, This distribution shows that the
highest re-enrollment is made in the roomss This 1s assumed
to be accounted for because of mid-term pfonotions or conso=
lidations, | ;

TABLE Xs COMPARISON OF URBAN AND RURAL RE-ENROLLMENT FOR HIGH
SCHOOL DEPARTMENTS

e ——— e —
Number of Number of Re~Enrollees from other
Class of teachers teachers
school reporting employed Rooms Schools Districts otates
Urban .28 56 29 20 17 5
Rural 19 23 2l3 LS 16 2
Totals L7 79 272 65 33 7

Table XI, page 22;, shows the distribution of teachers
by schools and grades in the elementary.departments of the five
urban schools surveyeds Out of the 48 teachers reporting, it
is shown that only one school doesn't have any teachers in-
structing puplls in more than one grade, two achosls with one
teacher each teaching more than one grade, one school with 11
teachers shows six of them teaching more than one grades How-
ever, this is a report on the school district in which there

are two rural schools of one and two teachers respectively and
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each with grades ranging ffom the first through the sixth grade.
Invariably, the first grade has the greatest number of teachers
in all reporting schoolss The number of teachers instructing
first graders range frbm one to four per schooly The numnber

of teachers gilving instruction to the second, third and fourth
grades 1s about the same, The number for the fifth and seventh
grades is the same. The number of teachers distributed as to
grades shows: first grade, 11; second grade, 73 third grade,S;

fourth grade, 6; fifth grade, li; sixth grade, 3; seventh grade,
li; eight grade, 1. :

TABLE XI. DISTRIBUTION OF TEACHERS BY SCHOOLS AND GRADES

W

%:g::ion Number of i Number of teachers
teachers Number of teachers by grades instructing more

reporting than one grade
_ et B8 B SO R R

o

Bay town 7 N 1:1°0. .0 "giip 2
Conroe 13 CEAL RS W Y O W A 1
Calvert 1 A S W WL 5
Houston 10 ot e el (BT B 1
Huntsville 7 AR W A IR SN W O 0
Tatols 51 1 A Brb oly v oiball 10

Table XII, page 25, shows that two schools with ten re-
porting teachers, there is not one instance in which one teacher
Instructs but one grade; rathey, it is noted that all of the
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elementary teachers have more than one grade to teaches The
best organization appears to be where one school has five
teachers each of whom instructs one grade onlys This is for
the first five gradess Fifteen of the 2, teachers rqportlng
for the elementery hapartmonta of the five rural schools ine
vestigated instruct pupils in more than one grades None of the
reporting teachers instruect pupils beyond the sixth grades

TABLEXII¢+ DISTRIBUTION OF TEACHERS EY SCHOOLS AND GRADES

Number of Number of teachers

Location teachers Number of teachers by grades instructing more
rural reporting e than one grade
Navasota 6 - e e e e = = o= -
Montgomery 5 Ay ik N AR Rt G W 1
College _

Station 6 o A BT e e e 1
Richards 3 TG <SSl = SR SRS < T 3
Willis i 15 TR NP T 2

*The spaces marked with the dask indicate that the reporting tea-
chers did not designate their grade load.

Although some teachers answered a part of the questions,
there were but a few of them who answered all of them,

To dertermine the teacher load, a summary of the number
of pupils given by the reporting teachers was made., An average
was found and averages by the class of school Wag also deter-

mined, Table XIII, page 26, shows the distribution of enroll-

The W, R. Bankg
Pl‘alrie Vie
g o PO THISE Y il

L i b!'ary
w A‘ & uo €51 A ca
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ment of the elementary departments of urban high schools
aurieyod. Forty-one teachers reporting showed an average en=-
rollment of 50.8 pupils, The average enrollment for the five
urban high schools was ;00 pupilss The average number of
teachers reporting per school was eights The disparity shown
by comparing the average enrollment by the total enrollment 1is
justified because of the duplications by teachers who had more
than one homeroom grade and specilal teachers who had ﬂo home=-

room grade or grades.

TABLE XIII. DISTRIEUTION OF ENROLLMENT BY SCHOOLS
e —————

Number of
Location teachers Average enroll- Total
Urban reporting ment per teachor enrollment
Elom. HoS, Elom. By 8, E].OMQ H, Se
Baytown 6 L 56 61 2li6 338
Conroe 10 6 30 116 710 300
Calvert 10 5 L6 75 378 456
Houston 8 9 55 115 1,040 439
Huntsville 7 L

67 2 569  L68

Personal attention to individual pupils is determined
mainly by the number of pupils enrolled in a class. Student
progress is also limited usually by the quality of personal

attent%on a teacher is able to allot their pupils whom they in-
struct,
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Table XIV, below, shows the distribution of enrollment
by schools in the five rural schools surveyed. Twenty-four
teachers reporting had an average of 53.0 pupils. The total
enrollment was 1,361 or an average of 272 pupils per school,
The hiéhast average teacher enrollment was 93 and the lowest
36+ The medians for teachers reporting was L+5 and the median
for enrollment for teachers was 2.5 and the median for enroll-
ment for teachers was 0l.5, the median total enrollment for
schools was 342, The highest enrollment for the rural schools
was 560 and the lowest was 12},

TABLE XIVe DISTRIBUTION OF ENROLLMENT IN RURAL SCHOOLS

- e
e —

I

Number of
Location teachers Average enroll=- Total
Rural reporting ment per teacher enrollment
Elems Hs Ss Elem, Hy S, Elems Hs Se
Navasota 6 5 93 35 560 175
Montgomery 6 5 Ll 56 263 22l
College
Station 5 3 sl B 11 270 135
Richards 3 3 ! 37 12l 112
Willis L 3 36 45 UL 136

In Table XIV 1t is revealed that the t otal number of
students reported by the teachers exceed the actual individual

enrollment of these departments. However, this number is



28

Justified in that many of these tqachers instruct more than
one class at the same time such as physical education, home-
making, yocationnl.agriculturo and other courses accommoda=-
ting the grouping of classes, The 28 teachers reported an ag-
gregate of 2,943 enrollees, The aggregate average teacher s
enrollment was 1,99, This too, is the result of class groupling.
Put upon the basis of averages of school onrollmqnt, it is shown
that the school average was 588 per school.

In Table XV, below, it is shown that a total of 1,981
pupils were enrolled in the ten high schools surveyed. The
average enrollment for each of the ten high schools was 198,

The enrollment on this latter basis for the urban high schools
was more than twice that of the rural high schools., The total
enrollment for the rural schools was about 55 percent of that

for the urban high schools,

TABLE XV. COMPARISON OF A VERAGE ENROLLMENT OF URBAN AND RURAL
HIGH SCHOOLS FOR FIRST SEMESTER

Number of

teachers Average enroll- Total
Class of reporting ment per teacher enrollment
school Elem, He Ss Elem, He S, Elem, He S,
Urban 41 28 Lh 51.3 2,001 1,437
Rural 2 19 5646 2846 1,361 sl
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In Table XV, the ﬁotal enrollment for the urban schools
was 1.3 more than for rural schools, however, the enrollment
per teacher in the rural schools shows an increase of three
more than for urban teachers.

The reporting of rural teachers was constant on this
phase of investigation with 100 per cent cooperation while only

8l per cent of urban teachers answered questions respecting
enrollment,

The total enrollment of the urban schools was not only
1.3 more than the total ;ural enrollment but it also shows
a greater concentration of pupil population exposed to class~
room instruction where teachers have & narrower spread in grade
load for directing pupil participation in the learning process.

Table XVI, page 30, shows that of the 28 teachers in the
elementary departmonti that only 11 reported and only seven of
the 11 used the core area as suggested by the State Department
of Education of Texas. Two schools used the core organization
as a basis of their instructional procedures There were 03
per cent of the rural teachers conforming to the regulations,
Also is revealed that while 39 per cent of the total number of
el mentary teachers in urban schools reported, that there were
8l per cent of the total numbor of rural teachers reporting.
The total elementary teachers in ten departments was L7, the

number reporting was 27 but only 19 of them used the "Core Area"
organizations
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The implication here is that a slight departure fhom
the subject centered cuﬁriculum has been adopted by the
rural schoolss It is not considered so mandatory for elemen=
tary departments to adhere to procedures for which units of
credits are required for promotion as 1s expected from high
school students. It is further implied that more integration
of subject matter courses are made 'horo fewer teachers have

~to do mores

TABLE XVI, COMPARISON OF TEACHER PARTICIPATION BASIS OF CORE

Number of report- Number of teachers

Class of . ing teachers - using core area
school organization
Elems HeSe Elem,s Hy Sa
Urban L3 11 38 7
Rural 20 16 19 12

= — —_— ]

As shown in Table XVI there were 38 teachers of the
i3 reporting who used the core areas, This represents 86 per
cent of the total number of teachers reporting in the elemen-
tary departments,

In the same.table, it is also revealed that 95 per cent

of the reporting teachers used the core area organization in
teachings Sixty-three teachers reporting state that they used

the core area,
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Table XVI, page 30, also reveals that one school had
a 100 per cent participation in reporting on the core area,

Of 19 teachers in the elementary departments, 16 reported on
this phase of instructional organization, 12 of whom were using
the core area, Fifty-seven per cent o teachers belonging in
the departments made reports, Forty-two pei»cent of the taachers
in the department used the core area,

All schools accredited by the State Department of Texas
are required to keep some type of permanent records, Different
schools often use different symbols for grading, and too, as
shown in Table XVII, below, some teachers in the same ichool
used different symbolss. Of the twenty eight teachers reporting,
21 used letters, two numerals and five used both letters and

numerasal s,

TABLE XVII., SYMBOLS USED IN MEASURING ACCOMPLISHMANTS BY SCHOOLS

— -
Number of Number of

Location teachers teachers Fumber of teachers us
Urban in Deptss reporting .mmﬁ
Baytown L L 4 I 0 0
Conroe 6 6 0 1 1
Calvert 5 5 5 0 e
Houston 9 i&, 8 1 o
Huntsville ., L L L 0 0
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Table XVIII, below, shows that the 20 teachers employed
in the elementary schools all reported on methods of gradings

TABLE XVIII. SYMBOLS USED IN MEASURING ACCOMPLISHMENTS BY
SCHOOLS

Number of Number of
Location teachers teachers Number of teachers usin
Rural . in Deptss reporting Letters lNumerals BJ%K

Navasota S 5 S 0 2
. Montgomery N 6 -1 1 S
Colle
Sta%:on 3 3 1 2
Richards 3 3 ; 3 Y
Willis 3 3 3 1 2

teen
Seven/teachers used letters, four used numerals and

nine used both letters and numerals, Three used letters onlye.
The urban schools showed a higher degree of consistency in the
ﬁse of symbols for grading than the rural schools. However, a
greater per cept'ot rural teachers in the rural schools reported
than of those in the urban schools,

Table XIX, page 33, shows that [ 2 elementary teachers in
the urban high schools surveyed report that there was an average
of 39 pupils per teacher in attendance daily for the first
semester of the 1948-49 school year. This figpure shows that all
their cla ssroom attendance were in excess of the state's allow-

ance per teacher,
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TABLE XIX, THE AVERAGE DAILY ATTENDANCE FOR FIRST SEMESTER
OF URBAN ELEMENTARY DEPARTMENTS

Location Number of teachers Dally average per teacher
Urban reporting for first semester

Elem, HeSe Elem, He S,
Baytown L L 43 68
Conroe 13 5 13 29
Calvert 10 L L1 23
Houston 9 9 L3 L5
Huntsville 6 6 58 55

Twenty~two elementary teachers in the five rural high
schools as shown in Table XX, page 3L, reported an average
daily attendance per teacher of thirty pupils,

Table XX shows that the average daily attendance for the
first semester of the urban high schools was 1,036s It is also
shown that 2l teachers reported,

The composite average of the 2 reporting teachers was
220s It is further shown that there were 32 teachers not ree
porting.

It 1s shown in this Table that the aggregate average
attendance for the five rural high schools daily was 306. This
represented 5.6 per cent of enrollment,

In Table XXI, page 35, it is shown that 6l of the 85
teachers employed reported on the average daily attendance., The
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total average attendance in the ten high schools supveyed as

reported by the 6l teachers was 348 pupils.

TAPLE XX. THE AVERAGE DAILY ATTENDANCE FOR FIRST SEMESTER OF
RURAL SCHOOLS

Location Number of teachers Daily average per teacher
Rural reporting for first semester
Elem, He Se Elem, Hs Se

Navasota 5 s 23 | 27
Montgomery 5 5 28 20
College

Station 6 3 3k 67
Richards 3 2 32 L3
Willis 3 3 33 L9

As shown in Table XXI, page 35, the average dally atten-
dance for the urban high schools exceeds that of the rural high
school per teacher by 3042 per cent. The total urban high
school attendance exceeded that of the rural by approximately
50 per cent,

Table XXII, page 35, it is shown that 52 of the 62 em=
ployed teachers answered the query respecting the grade made by
their pupils for the first semester of the school year, 198-49,
Thelr reports when aversged shows an average grade of B,

Table XXII reveals that in the elementary departments of
the rural schools, the average grade per school for t he elemen~

tary student boyd as a whole made an average grade of B,
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TABLE XXI, COMPARISON OF AVERAGE DAILY ATTENDANCE FOR FIRST
SEMESTER OF TEN HIGH SCHOOLS

Number of teachers Daily average attendance
Class of reporting for first semester
.'ch°°18 ElOmo H. A. Elem. H. S.
Urban L2 2l 198 1,036
Rural 22 18 150 670
Totals 6l L2 348 1,706

TABLE XXII. THE AVERAGE CLASS GRADE FOR FIRST SEMESTER IN
URBAN SCHOOLS

Number of teachers Average class grade by
Location reporting schools
y Urban Elem, H, 8. Elem, He S,
Baytown 6 3 B c
Conroe =5 L C c+
Calvert 10 5 B
Houston 10 9 B
Huntsville 6 3 B
Totals 52 2l ‘B 64

W

The grades shown in Table XXIII, page 36, are for the
whole school instead of by classess The average in the summary

is by classes of schools.
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In Table XXIII, below, is shown that of the 56 teachers
contacted, there were 2l, responses in answering the questlons,
The average grade for the five high school depariments was Be
Most of the teachers used the letter symbol for grading. Else~
where in this report 1s shown that letters,figures and sometimes
both were used by teachers in making grades,

In table XXIII it is shown that hinéteen of the 23 tea-

chers employed reporteds The average grade.was Be

TAELE XXIII. THE AVERAGE CLASS GRADES FOR FIRST SEMESTER IN
RURAL SCHOOLS

Number of teachers Average grade for

Location : reporting school
Rural Elems Ry B Elem, He Se
Navasota 6 ' g B B
Montgomery i 9 C4 C
College

Station 5 3 B
Richards 2 3 B B
Willis 2 3 c
Totals 20 19 B B

MM

As herewlth shown in Table XXIV, page 37, the first
semester avayagos for both departments of both classes of schools
shows a passing grade. It shows however, that the better ave=
rage grade was made by the pupils in the rural high school depar t~-
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ments. A higher per cent of the rural teachers reported than
the urban teacherss The percentage of daily attendance in
column three is verified in Table XXIV, The table shows that
the highest attendance was by the urban elementary pupils, the
lowest percentage of attendance was by the rural elementary

pupils,

TABLE XXIV. COMPARISON OF AVERAGES FOR FIRST SEMESTER 1948-49
GRADES

————— ]

Number of First semester Percent of daily
Class of teachers average of all attendance of all
school reporting schools schools
Elem, Hys Sy Elem, He S, Elem, He Ss
Urban 39 2l B (o2 3 81 517
Rural 19 19 B B h1.2 7243
p— — =—

Table XXV, page 38, shows that 21 reporting teachers in
the five urban high schools had a total enrollment of 71, pupils
on which reports were made and distributed by grades as follow:
Seventh, 23; eight, 193; ninth, 195; tenth, 103; eleventh, 111;
and twelth, 89, Only one school reported for the seventh grade,
h reported for the eighth and ninth grades respectively, 3 for
the tenth grade, . for the eleventh grade and 3 for the twelth
grade,

As shown in Table XXV, a total of 1,930 pupils were en=-

rolled in the five elementary departments of the five urban
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schools surveyed. Forty-one teachers reporteds The distri-
bution of pupils enrolled by grades was as follows? first grade,
2813 second, 187; third, 1663 fourth, 267; fifth, 2.71;; sixth,
2603 seventh 239 and eight, 256 The average enrollment per
school was 386 pupllss The largest enrollment by grades was in
the £ifth grades There was an averaze prade load of 24l pupils

for all schools surveyeds

TABLE XXV, K DISTRIBUTION OF PUPILS LOAD PER GRADE EY SCHOOL

.Iootunn Number of
e g Enrollment by grades
Gl R X BB B T Bl AR 3

Baytown 9 103 29 26 30 33 27 23 Uk k7 0 24 0
Conroe 17 7347 26 51 55 23] 47 34 L3 28 o0 16
Calvert 1 105 46 67 61 85 Tk 6&&538, X . Nne
Houston 17 O O 47 75 20 61 L3 70 67 43 31 28
Huntsville E 0 65 0 50 B1 75 62 63 0 O L5 5L

Elsewhere in the contribution is shown that t he total
enrollment for the rural elementary schools for the ririt semes=-
ter of the 1948-49 school year was 1,361. However, in this
particular report as revealed in Table XXVI, page39, the 35
teachers state that according to their records, there were 1,006
pupils enrolled in five elementsary departments by gradess The

difference of 355 1s not to be considered a discrepancy in re-
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porting but rather that in several instances some teachers
answered some of the questions or none while the others answered
all, This irregularity of reporting is noticeable in several of
the answers to questions aéked. The enrollment by grades as
shown in Table XXVI 1is as follows: first grade, 2,2; second
grade, 783 third, 93; fourth, 1353 fifth, 110; sixth, 157; seventh,
100; and eight, 9l There was ten more enrolled in the firth than
the seventh, The fall-off in enrollments occurred mostly in the
second, fifth, and seventh. The eight grade held a progressively
decreasing average lost of approximately 33% per cent for each
three-year intervening periods The first graders had decreased
by 67 per cent by the time they reached the eight grade,

TABLE XXVI. DISTRIBUTION OF PUPIL LOAD PER GRADE BY SCHOOLS

Location Number of 11men: grades
Rural teachers - o

Elem. H.S., 1 et 31k TSSO vl 9 - 38 119
Navasota 9 5 56 0 33 33 30 19 30 26 0 R TR
Montgomery 6 5 53 32 26 35 20 L3 O 20 O 0 .q9 9
College
Station 10 3 39 30 18 36 20 45 39 18 0 15 11 13
Richards 5 2 k2 16 16 20 15 15 12 12 19 16 11 12

Willis 5 3 580 ALES 385 1 18 19 O o o
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In comparing the pupil load per grado'or the urban with
the rural schools for grades shown in Tables XXVI and XXVII, it
is revealed that all of the urban teachers had the greater load
per grade, The average for the urban eighth grade per school
was 46 pupils while that of the rural schools reporting was 12
pupils, This consistency prevails in all the high school grades
of reporting schools of the two cla sses, 'Tho potentiﬁl senlor
class membership for 19,9-50 session of school shows that the
urban schools will have one and one-fourth more candidates for
graduation than the rural schools will haves, The first year
high school pupils of the urban schools will exceed those in
the rural schools by more than 500 per cent, This disparity
may be adjusted if completed records from all the rural schools
were avallable,

Four of the five urban high schools surveyed returned a
report on the distribution of subject load per pupil (or grade)
as shown in Teble XXVII, page 4l, Those reporting show that
ten teachers instruct as high as eight subjects in the eighth
grade and as low as four in the twelth grade. The subject load
for the ninth, tenth and élovanth are the same for two high
schools with five and six subjects per grade respectively. One
school carries five subjects in the tenth grade and four each

in the ninth, tenth and twelth grades.

Seven reporting teachers in four of the five rural high

schools surveyed show that six subjects per pupil was the maxi-
mum load,



TAELE XXVII., DISTRIBUTION OF SUBJECT LOAD PER PUPIL BY

'SCHOOLS AND GRADES : _
e ———
Location Number of

teachers Number of subjects per grade
reporting

Baytown L L 81p 6 .9 8 QLG SN0 O
Conroe 1 - Wetlfr WL Y S, JRRT TR BVR . URE YR R S
Mvm 1 b s e MR BRR DO Tl SRR A |G S Sl T
Houston 1 B e Y B T R e i i TR S
Huntsville L O 0 @0 8% 0NN BN Oty QARG 4 P

As shown in Table XXVIII, page L2, there were only two
schools reporting data on the subject load of the elghth grade.
The number of subjects in the elementary departments of the
urban schools ran as high as nine subjects for the fourth grade
and as low as five subjects for the fifth grades The average
number of subjects per grade for the reporting teachers and
schools are as follows: first grade, 7; second grade, 63 third
grade, 8; fourth grade, 7; and the eight grade, 5, The 35 re-
porting teachers were instructing on an average of seven classes
or subjects per teacher,

The five elementary departments of the rural high schools,
&s shown in Table XXVIII, page L2, had twenty teachers reporting.
The average of five subjects per grade was reported., Twelve

items pertaining to subject loads varying from the first through
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the eighth grade were omitteds Averages were computed upon
the basis of figures submitted. However, as high as nine sube
jects or classes were reported by one schools These grades in
which these nine classes were taught per grade are fifth,
seventh, and the eighth grades.

TABLE XXVIII. RURAL ELEMENTARY SUBJECT LOAD PER PUPIL

L ——— —— —— L -

Number of
Location teachers Number of subjects taught per
Rural reporting ’ gldo
s Syl e ol SR g pal TR TR GRS

Navasota 5 2R RO IRy | 9 MgTRg W GG 0
Montgomery k RYDISSUPE @ ¥ oVE 9Ywgi'@ 0
College ‘ |

Station S ot G LR T RO SR WO A R O
Richards 3 oty GRNE B S IR AR MGG AR RN G
Willis 3 0 0.9~ 8 5 Bié S el B 0

Table XXIX, page 43, shows that for the high school
grades proper, the maximum subject load was five subjects per
pupil, One school reported four subjects each for t hetenth ’
eleventh, and twelth grades,

In Table XXIX it isrevealed that fourteen of the 28 tea-
chers reporting in the five urban high schools instructed clasees
in both the elementary and high school depa-\g_nlegta. The number
of grades in which classes were taught varied by schools from
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four classes per teacher to nine classes per teacher. Only

one school reporting showed that no teacher had classes in both
the elementery and high school departments. Roror'enco is here
made of the teachers with the heaviest loads, but this is not
to imply that every teacher in the system has the same number
of grades to teachs The average number of grades for all tea-~
chers in the five high schools is 5.6 grades eachs This com=
pares favorably with the median for schools reporting,

TABLE XXIXs DISTRIBUTION OF GRADES BY TEACHERS

Number of Number of grades Kumber of teachers
Location teachers in which classes instructing H, S,

Urban reporting are taught and Elem, Classes
Baytown L 9 3
Conroe 5 s 1l
Calvert 5 S 3
Houston 9 S 7
Huntsville L L 0

—

Table XXX shows that of the elghteen teachers reporting,
there were seven who taught classes in both the elementary and
high school departmentss In Table XXX, pagell;, the figures

show that the mumber of grades taught by the teachers of the
respective school average from four to eight classes per tea-

cher, Two schools show that no teacher is required to teach in
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both the elementary and high school departmentss Theaverage
number of teachers from two schools show that three teachers ine
struct pupils in both the high school and elementary departments,

TABLE XXX, DISTRIBUTION OF GRADES BY TEACHERS

Number of Fumber of grades Number of teachers

cation ‘teachers in which classes instructing He. S,
ﬁﬁrai reporting are taught and Elem. classes
Navasota L L
Montgomery 5 6 3
College !

S8tation 3 5 1
Richards 3 8
Willis 3 L

m

These five rural high schools surveyed show that 25 per
cent of the t eachers reporting were teaching classes in both
the elementary and high school departmentss Contrasting this
percentage of overlapping instruction with that of the urban
high school teachers we find that there are one~half as meny
rural teachers as urban teachers who are teaching classes in
both the elementary and high school departments. These figures
are based upon the reporting teachers rather than upon‘the
total number of teachor? in the respective classes of schools.

Table XXXI, page L5, reveals that of 26 reporting tea=
chers, 17 of them had only one homeroom grade, It 1s further
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shown that 1l teachers had no homeroom grade,

Sixty-five percent of the reporting teachers had more
than one homeroom grade while only approximately eight per
cent of the reporting teachers had only one homeroom grede;
however, apparently there were several teachers in the urban
high schools who gave instructions to groups composed of many
grades and classes. This shows up as evidence of the eleven
teachers who did not have any homeroom gradess There were five
times as many teachers who had more than one home~room grade
than those who had only one homeroom grades Nothing in this
table shows what grades these two teachers taught, but referring
to Table XXIX, page l;3, one may note the subjoét load per grade
of the urban high school teacherss

TABLE XXXI. DISTRIBUTION OF HOME-ROOM GRADES BY TEACHERS

Number of
Number of teachers Number of Number of
teachers having more teachers teachers
Location reporting than one having one having no
Urban He Re gprade H.Rs Crade HsRe Grade

El‘mo HiSs Elems Hs Ss Elem, HaS, Elem, HeSe

Baytown 5 3 0 3 5 0 0 2
Conroe - 13 6 2 g 0 W
Calvert 11 L 3 2 8 - 0 2
Houston 10 9 1 b 9 1 0 4
Hunte~-

ville 6 L 0 2 6 1 0 1

S S




L6

In the foregoing table, it was shown that a higher
per cent of the t eachers in the urban schools had more than
one homeroom grade. However, in Table XXXI, 1t 1s revealed
that fifty per cent of the urban teachers taught classes in
_both the elementary and high school departmentss The observae
tion here isthat although some teachers had more than one home-
room grade but did not teach an avergge of more than five sube
Jeets, indicate that an 6vorc.orovdcd situation prevailed in
the school for seating pupilss Seating was shown to be more
acute than the number of teachers employed to teachs
Table XXXI, page L5, shows that nome of the reporting
teachers for the elementary department was without a homeroom
grades Forty-five teachers reporteds Six hagd more than one
homerﬂom grade and 39 had one homeroom grades
;| Table XXXII, page l,7, shows that of the 19 teachers sur=-
vey’ﬁé in the five rural high schools, there were four, teachers
th d1d not have a homeroom gradey five of them had only one
homeroom grade, while ten had more than one homeroom grades
Comparing these figures with those of the urban high schools,
it 1s shown that a greater pe.r cent of the urban teacher:s were
without homeroom grades than the teachers in the rural high
schools, ‘
In Table XXXII, it is shown that 2l elementary teachers
reporteds Of this number nine state that they have more than
one homeroom grade and 15 have only one homeroom grades There

is no teacher without a homeroom grade,
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TABLE XXXII: DISTRIBUTION OF HOME-ROOM GRADES BY TEACHERS

— — — — —_— ——

Number of Number of

teachers teachers Number of Number of
Location reporting having more teachers teachers
Rural than one having one having no

H¢ Rs grade He Re prade Hs Re grade
Elem. HiSs Elems HeSe Elems HeSe¢ Elem H;S;

Navasota 6 Ve | L 5 ) 0
Montgomery 5 s 1 2 L 2 0 _
s ptl U e il s o il bk
Biohards 3 3. .3 0 0 1 0

willls 4 S Vil 2 0 0

It is shown in Table XXXIII, below, that a higher per
cent of the urban teachers had only one homeroom grade than
the rural teacherss Twenty-one and seven=tenth teachers had

more than one homeroom grade.

TAELE XXXIII, COMPARISON OF THE NUMBER OF TEACHms WITH HOME-
ROON GRADES OF URBAN AND RURAL SCHOOLS

Number of Number of Number of

teachers teachers teachers
Class of Number of having more having one having no
school teachers than one Hs Ry grade Hs Rs grade

reporting HiR« grade

Elem, HyRs Elemsy H.Rs Elems HsRe Elems H.’.

Urban 26 L5 17 6 2 39 11

‘

Rural 19 - R T 5 15 L 0
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In the comparative Table XXXIII, it is shown that 60

per cent of the teachers reporting had more than one home-

room grade,

Only 7 teachers of the 45 had one homeroom grade.

Thirty-three per cent had no homeroom grades

€here were 11l teachers reporting in all schoolss Forty-

two had more than one homeroom grade; 56 had only one homeroom

grade; and 26 had no homeroom grades
mentary teachers reporting than high school teachers,

There were 2l more ele=-

It 1is

also shown that there were more high school teachers with more

than one homeroom grade than the elementary teachers.

TARLE XXXIV, 'COMPARISON OF ALL HIGH SCHOOLS WITH ALL ELEMENTARY
SCHOOLS!' HOMEROOM GRADES ,
———— ' — — =
Number of Number of Number of
Number of teachers teachers . teachers
Class of teachers having more having one Thaving no
school reporting than one HyRes grade HyRs grade
HeRs pgrade
“EEN—
All high
schools L5 27 2 11
Rural &
Urban
All Elems 6
schools 9 15 1
Rural & Sh' 5
Urban
Totals 11l L2 56 26

e — ]

In Table XXXV, page 49, it is shown that the number of
teachers who are allotted special periods for classes in physi-

cal education, music, and safety education responded to the
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following question: "Are special periods periods given for
instruction to classes in physical education, music, and
safoty education?™ Th@ answers were distributed as follows?
Physical Educetion, 193 Safety BEducation, 17; Music, 18,

TABLE XXXV, DISTRIBUTION BY SCHOOLS = THE SPECIAL PERIODS
ALLOTTED FOR INSTRUCTION OF PHYSICAL EDUCATION, SAFETY
EDUCATION AND MUSIC

- — s — ==

Special Periods Allotted for

‘ Teachers Phy. Edu, S Edu. Music

' Elem H.S. ¥Yes " No Yes es
Location . ¥

ﬁ- !: ué gc‘ Ré !o Ho !o Bi Eo no

Bayton 7 b k3 o Rl W S £ 0 0T R
Conroe | n? $ s 0% ey e kS
Calvert 918" “8'0 S0 SR S0 G a0 P L R

' I
Houston 7| 2 8 9 43,8 8 Yig 88 11
Buntsville 7/ L L 2 T Sl O Jae e e - o U

! It 18 hho-n that only one teacher did not state whether

or mok she iaq allotted a period for music, In all other in-
at&hcos, all questions were answered, There were twenty -seven
teachera roporting and they stated that special periods were
allotted 1n:tﬂoir daily schedule for the instruction of physical
educatian, safety education and music,
1 }{
| 4
it

L
I\
A

rl'\
I
\
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TABLE XXXVI, DISTRIBUTION BY SCHOOLS OF THE SPECIAL PFRIOQODS

ALLOTTED FOR INSTRUCTION OF PHYSICAL EDUCATION, SAFETY EDU=-
GATION AND MUSIC

———— e —
—

——
e et

*ocicl Periods Allotted For

!bm&uns
location report P‘yo Edu. S.Edu. Music
Rural em, 3¢ Yes Yo  Yes Vo Yes No
E: H. k. H. B H, E L B 0 Be N

Navasota 5 1 2 . p VAV o I ARy NG 3 3 1
Montgomery 5 IR LG W SR AR W e G b BT
College

Station 5 3 h AR S IRl TG PR RS o
Richards 3 3 3 g "3 2 0 L Ll T RN
Wlds U PR Y R N e R

In Table XXXVII, page 51, is shown that instructional
periods were allotted in the dally programs for classes in phy-
sical education, safety education and musics Of the iS teachers
reporting 26 had periods allotted for music; 27 for safety edu-
cation and 30 for physical education, This distribution shows
that some or all of the teachers conducted classes in more than

one phase of said instructions Thirteen teachers did not have
perlods for physical education; 12 did not have periods for
safety education; and 17 did not have period for music.

In Table XXXVII is shown the distributlions by schools of
the mumber of te&ghers and the total number where special period

allottments were made for classes in physical education, safety
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education, and musice. All schools did not give a full report

on all three sub ject-allotment periods, However, those report-
ing show that an average of 50 percent of the reporting teachers
had periods allotted for the instructions of these special sube

jects.

TABLE XXXVII. COMPARISON OF INSTRUCTIONAL PERIODS ON PHYSICAL
EDUCATION, MUSIC AND SAFETY EDUCATION _

=:_., ————

Instructional Period For

Class of Teachers
school Eo ﬂo nyo Edu. S. Edu, Music
Yes Vo Yes  Wo  Yes
ok B LK. LXK LETE L

Urban LS 2 gia® ¢ e | R Ry NRe o dBE R SRE L G0 s B TRl
Rural 22 -l s | SO “TRIS o M N R R jede 1 Tl Bl L8E

In Table XXXVIII, page 52, it is shown that eleven high
school teachers stated that pupils entering school late made
poorer grades than earlier enrollees. Fourteen stated that the
grades made were equal to the earlier enrollees. None thought
that late enrollees made better grades., There was an approxie-
mate average of two teachers per school who thought late en-
rollees made poorer grades and an average of three who thought
earlier enrollees made equal grades,

In Table g;&tII, 1s shown the record of student progress
as observed by 43 elementary teachers reporting on early and

late onroilees. Thirteen teachers saild that late enrollees make
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as good progress as those enrolling earlye. Thirty teachers
said that late enrollees' progress 1s poorer than the early
enrolleeas! progress. Five teachers did not venture to answer
the question, All teachers reporting think that late enrollees

do not make better progress than early enrocllees,

-
-

XXXVIII. : RECORD OF LATE ENROLLEES
M
Teachers C arative fGrades
Teporting hot reporting oorer qua etter
Locatlon
Urban E,; H, E. Hs Es H‘ Es He Ee H,
Baytown 5 L 2 0 o 1 2 0 0
Conroe 11 5 2 A TN, ° .. 9 0
Calvert 11 5 0 e . 1 - R 0
Houston 9 7 N 6 3 3- 4 o0 0
Huntsville 7 L 0 0 6 2 1 2 B 0
Totals L3 25 5 3 3% B33 3 ¢ 0

It is shown in Table XXXIX, page 53, that 18 out of 19
teachers (high school) reporting stated that none of the late
enrollees made better grades than early enrolleess However,
only one school thinks that all late enrollees malke poorer
grades and none equal, but four schools, with six teachers re=-
porting, say that 50 per cent of the pupils made equal grade
when getting in school late, |
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TABLE XXXIX. RﬁﬂORD OF LATE ENROLLEES

——— — e —
Teachers Comparative Crades .
reporting not reporting roorer Equal Better

~Location

Rural Es He ‘B Eé By 'He By My B, Hy
Navasota 6 g e 0 5 hi' -
NMontogomeryl} 8 R O 0
College

Station 5 - W L 0 3
Richerds 3 3 2
Willis 3 - G 2 1 0

Total 21 18 s ) ROCAED. | SR 3 SERR & 1-90

fp

Table XXXIX, above, shows the record of progress of
early and late enrollees in the five rural schools surveyed
during the first semester of the school year 19,8<494 Tabula-
tions for this group of schools show that fifteen teachers re~
port that early enrolled pupils make better progress than late
enrollees:s Five reportingz teachers think the progress of the
late enrolled pupils is equal to that of the early enrollees;
_One teacher makes an exception and states that late enrollees
make as good progress as early enrolleess This particular
school is located in a cotton belt which presupposes that cot-

' ton picking prevented early enrollments:
It is shown in Table XL, page 5l, that the extra class

activitles got started in the urban high schools mostly during
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the second and third week of school, The twenty-elght tea-
chers reported that all schools completed organization during
or before the fifth weeks The schools with the largest number
of reporting teachers got started first,

TABLE XL. WEEK OF SCHOOL WHEN EXTRA CURRICULA ACTIVITIES GET
STARTED .

Week of School in which Extra Curpie
cular Activities get Started '

Location Teachers

Urban Elems HeSe 388t ~2nd 3rd hth  Sth  6th

He He B Hoe Ee B Kol B B 5% :
Baytown 6 L S ol St e S coums. s - ®oy
Conroe 12 6 el OB g Gl AT SN S S
Calvert 10 'S e TR T s TR R TR TR
Houston 10 9 Uk RN R S R B IR A W
Huntsville 7 L G SR R D S U SR N N N
Totals 4s 28 2.2 RS Y e
— = ===

Table XLI, page 55, shows that one of the rural schools
got started with extra curricular activities during the first
week of schools An average of three teachers reported for each
of the last five weeks of the six week period for starting dates,
Two teachers did not make a reports
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TABLE XLI, WEEK OF SCHOOL WHEN EXTRA CLASS ACTIVITIES GOT
STARTED

P ———— ]

Week of School in which Extra Curri-
cular Activities got Started
Location Teachers

Rural Elem. HeSe 1gt 2nd 3rd . Lth Sth 6th
By B Re IR, T N E R, E, H.

P Sr0 S AR SO SR R Rl BRGR f R

Navasota 6 L
Montgomery 5 L N - R IS B RN U N R R

College

Station 6 3 0 1 & B IR 0
Richards 3 3 i A SRR S AL W L TR B
Willis L 3 0 N REL S

Totals ARG 03 KX O3 SIS 0l

Most of the elementary schools completed their organiza-
tion for the extra curricula activities during the second and
third week after opening of schools In Table XLII, page 56, it
shows that only two completed organization the first week while
three did not complete until the sixth weeks The distribution
of completion weeks for the two classes of schools show: first
week, 2 second week, 1l; third week, 13 fourth week, 73 fifth
week, 53 and sixth week, 3. One rural school completed its
organization the first week and all urban schools completed
their organization the fifth week after the opening of school,
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TABLE XLII. RECORD OF WEEK IN WHICH EXTRA CURRICULA ACTIVITIES
START

W

. ' ‘Completion of Extra Curricula Organi-
‘Class of Teachers zation by weeks

schools ETems HeSs 1st 2nd 3rd  Lth Sth 6th
EO HO E. HQ EO HO E. HC »E. HQ EQ HO

Urban Ls 28 22 1S3 /P56 BRI
Rural W e e A st W LB - RE AU BB BAR

Totals 69 L5 N A8 S AL T RS 84y

It is shown in Table XLIII, page 57, that there were 221
pupils repeating courses in the elementary departments of the
five urban schools surveyeds The average number of pupils re-
peating per school was lli¢ The average number of pupils repeate
ing courses per teacher was L7 pupils. Only one teacher ommitted
the question in her report,

In Table XLIV, page 58, it is revealed that one~fourth
of the'tOIOth-ss‘ did not answer this question. The average
number of repeaters per school surveyed was elghteen, The
average number of ropodters per teacher reporting was L5,

The total number of pupils repeating courses was 9l,
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TABLE XLIII, RECORD OF PUPILS REPEATING COURSES OR YEAR'S
WORK

Number of puplils re-

Teachers peating courses
ggiziion Reporting Not reporting
Elems Hes  Elem, ): 8 Elem. H.S.

Baytown 6 ly 1 0 3 8
Conroe 13 6 0 0 72 25
Calvert 11 s 0 0 58 23
Houston 10 9 0 0 13 1
Huntsville 7 L 0 0 17 10

In comparing records of pupils repeating in the rural
and urban high schools surveyed, it was found that there were
312 pupiles either repeating certain subjects or grades, These
deficiencles of progress in the olonuntdry doparﬁmgnts of these
schools show that 12 per cent of the total enrollment of 2,593
pupliles for one reason or the other failed in making their grades
or coursess This conclusion is predicated upon the assumption
that the fallures were for the previous school year 1947-48,
but during the present session of school efforts were being

made to take care of these deficilencies,.
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PAPLE XLIV., RECORD OF PUPILS REPEATING A COURSE OR YEAR'S
°  WORK

Number of pupils re-

Teachers peating courses
Heporting Not reporting

Location

Rural Elems, H.S. Elems HeSs Elem, HeSe
Navasota L 5 2 0 32 30
Montgomery 5 5 1 0 16 8
College

Station 6 3 0 0 2 13
Richards 3 1 1 2 17 2
Willis 2 0 3 3 2
Total 21 2 7 5 91 53

It 1s shown in Table XLV, page 59, that there are 120
pupils repeating courses or a year's work during the first
semester of scliool-year 1948-l49: Of this number (7 were from
the urban schools and 53 from the rursal schoolss: The urban
teachers reported 100 per cent while the rural teachers reported
1on1y 70 per cent, There were 1l more repeating in the urban
‘schools than in the rumal schools. However, there were twice

as many urban teachers reporting as rural teachers.
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TABLE XLV, COMPARISON OF RECORDS OF REPEATING PUPILS IN THE
ELEMENTARY DEPARTMENTS AND HIGH SCHOOLS IN RURAL AND URBAN
SCHOOLS

Number of puplls re-

R Teachers peating courses
Class of Feporting Wot reporting
Schools Elem. HeS,
Elem. H.S. Elem. Hosi
Urban - S L7 28 221 67
Rural : A, 21 1 91 53
Totals 8 5 68 L2 312 120

Retardation is often embarrassing to older pupils by
being in classes with pupils much their juniors in ages This
often is adjusted to the satisfaction of the older pupils by
permitting them to meet classes with an upper grade whose mem=
bership is more in keeping with the age of the retarded pupils.
IneTable XLVI, page 60, is ~hown that ;8 teachers reported 58
pupll promoted for chronological reasons.

It is also shown in Table XLVI, that 78.5 per cent of
- the total number of teachers in the five high school departe
ments of the urban school reported on chronological promotion,
It further shows that only 1l per cent of the t eachers promoted
pupils for chronologlical reasons and that ohly an average of

two puplils per school was so promoted,
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TABLE XLVI. RECORD OF PUPILS PROMOTED FOR CHRONOLOGICAL
REASONS

————— ]

Teachers Answering Pupili Promoted

Location Yes No
Urban

Elem H, Elems Hs Elem. HeSe
Baytown ;- 1 0 2 11 A
Conroe 6 1 5 9 2
Calvert 0 10 S 2 0
Houston 10 0 0 9 1y 9
Huntsville g Aty B | 7 , 22 L

In the rural achéols, the number of chronological pro-
motions averaged five per school as revealed in Tablo XLVII,
page 0ls The reporting teachéms exceeded the promotions by
ones The largest number from any one school was seven.

Pupils promoted because of misfits in the grades for
which they academically beleng sometimes prove good experiments,
There were 83 promotions made during the first semester of the
1948-1949 school year in the five urban and five rural high’
schools surveyeds Two rural teachers omlitted answering the

querys, The urban schools acecounted for 70 per cent of the pro-

motions,
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TABLE XLVII. RECORD OF PUPILS PROMOTED FOR CHRONOLOGICAL

REASONS

Teachers Answering Total Pupils Promoted
Yes No

Location
R‘n‘al Elom. H.S. Elem. H.S. Elem. H.S.
Navasota - § 1 L 7
Montgomery 0 L 5 L 0
College

Station 6 3 0 0 7 6
Richards L 2 L L
Willis 3 2 0 3 0
Totals 21 9 7 10 25 12
————

Forty of the forty-one reporting teachers state that

integration of pupills transferred into their classrooms was

normal. Only one roported that the integration was spontaneous,

TABLE XLVIII,.

COMPARISON OF RECORDS OF CHRONOLOGICAL PROMOTIONS

IN URBAN AND RURAL SCHOOLS

Teachers

Chronological Promotions
Class of eporting Not reporting by Classes of Schools
Schools :
Elem, Hoso Elem. HaSs Elom. HeSe
Urban 48 26 0 58 10
Rural 26 19 2 25 12
Totals 7 Ls 2 2 83 22
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Table XLIX, below, shows the number of teachers report-
ing on the question respecting the degree of integration of
transferred pupilse It also shows the number of pupils and
the degree of their integration as reported by the ‘teachers,
It is shown that 27 teachers reported and that 27 pupils had
a normal response to their new si.tuations'. Each school survey
showed from three to nine pupils transferred had a normal re-

sponse, There was no spontaneous integration,

TABLE XLIX, RECORD OF DECREFX AND NUMBER OF EACH IN DEGREE OF
INTEGRATION OF TRANSFER PUPILS

e

Teachers Number and Degree of Integration of

Locatlion reporting Transfer Puplils

Npvan Flem. H.S, Spontaneous Normal

Elem, HeS, Elem, HeSs

Baytown 5 3 0 0 5 3
Conroe 13 6 0 0 13 6
Calvert 7 5 0 0 7 5
Houston 10 9 0 0 10 9
Huntsville 6 N 1 0 5 L
TOTALS h1 - 27 1 0 Lo 27

- - o
-

One hundred per cent of the reporting teachers state
that the integration of the pupils transferred into their
classes was normals These sixteen teachers reporting were from

the five elementary departments of the five rural schools surveyed,
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TABLE L, RECORD OF DEGREE AND NUMBER OF EACH IN DEGREE OF
INTEGRATION OF TRANSFER PUPILS

. Number and Degree on Integra-
Teachers Reporting of Transfer Pupils

§§§:§i°n Spontaneous Normal
Elems HeS. Elem, H.S, BElem, H.S.

Navasota Ly 5 0 0 L 5
Montgomery 2 L 0 0 2 L
College

Station 3 1 0 3 1
Richards 3 3 0 1 3
Willis L 2 0 0 L

Totals 16 15 0 1 16 1

In Table L, above, is shown that fifteen teachers report-
ing on the degree of integration of transfer pupils into new
situations, state that pupils are normally integrated into the
new student groups There were 1l students normally end one
spontaneously integrated among the new student bodies. There
was an average of one pupll per teacher reporting,

In comparing the degree to which pupils transferred into
new situations respond to integration, 56 of 57 teachers re-
porting, as shown in Table LI, page 6l, state that the integra=

tion is overwhelmingly normal, Only one teacher reported spone-

taneous integration.
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As shown in Table LI, below, there were L2 teachers
in both the urban and rural high school departments who stated
that the integration of the! transferred pupils was mostly
normal, Only one of the elementarj teachers reported that the
integration was spontaneous,

i

TAELE LI, COMPARISON IOF THE DEGREE OF INTEGRATION OF TRANSFER
PUPILS

Number of Number and Degreé of Integration of
teachers Transfer Pupils
ga;“lOf reporting Spontaneous Normal
T Rteie HeSy Elem, HsS, Elem, H.S
Urban ha 27 1 0 Lo 27
Rural 16 15 0 ! 16 il
Totals 57 L2 1 1 56 L1

In Table LII, page 65, is shown that the opinions of the
reporting teachers, respecting pupil compliance to good clti-
zenship principles, was distributed as folioiaz fairi, 193 good,
22; and excellent 23 L3 teachers reported, Most of the teachers
thought compliance was fair and good.

In Table LII is shown that 50 per cent of the teachers
report that their puplils comply good and excellent to good citi-
genship principles; No detail question on what good citizen-

ship principles are was included on the questionnaire, Any method



65

which the teachers used in determining their answers was left
to theilr discretion, Thirteen sald the compliance of pupils
was fair and 12 sald 1t was goods Only one sald it was ex-

cellent,

TABLE LII, RECORD OF COMPLIANCE TO GOOD CITIZENSHIP PRINCIPLES

Number of Compliance to good Citigenship Prin-

teachers ciples
Location reporting Fair Good . Excellent
Urban Elems HeSs Elem, HeSe Elems HoS, Elem. H.S,
Baytown 7 3 1 » 6 0 0 0
Conroe 10 6 5 3 5 3 0 Y
Calvert 12 5 6 2 6 3 0 0
Houston 8 2 2 3 3 2 0
Huntsville 7 L 5 1 2 3 0 0
Totals L3 26 19 13 22 AR 2 0

In Table LIII, page 66, is shown that one-third as many
teachers thought that pup;ls respond to good citigenship as
fair as compared with those who thought 1t was good, None thought
the response was excellent. Twenty~-two teachers reported,
According to what 1l teachers report, as shown in Table
LIII, there were 1l pupils in five rural high schools respecting
the pupils' attitude towards good citizenships, Ten of the 1l

showed a falr compliance while four was good,
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In comparing Tables LII and LIII, it is found that the
opinions of teachers vary rith respect to how puplls respond
to good citizenship principles. A No basls for determlning this
attitude was given as a standard in presenting the question-
naires, The Judgment of determination was left to the discre~

tion of the teachers.

TABLE LIII. RECORD OF COMPLIANCE TO GOOD CITIZENSHIP PRINCIPLES

Numher of Compliance to Good Citizenship
teachers : Principles
§g§:§1°n reporting Fair Good Excellent
Elem. H.s. Elem. Hoso Elems H.S, Elem, Hoso

Navasota 5 L 3

Montgomery 5 2 1 2 L 0 0
College

Station 5 3 3 0
Richards 3 2 2 0
Willis L 3 1 2 3 1 0 0
Totals 22 113 5 10 15 L 0 0

In comparing the degrees of compliance of the urban and
rural elementary departments to good ¢1tigenshlp principles, it
1s found as shown in Table LIV, page 67 that 62 of the 65 tea-
ghers reporting stated that the degree of compliance was for
fair compliance, 38 per cent; good,58.8 per cent, and for excel-

lent, 3,01 per cent. This trend towards excellency is progressive.
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One of the fundamental purposes of the free educa=-
tional school system is to train for good citizenship. Forty
teachers in the ten urban and rural high schools reporting on
this question, state, as shown 1n Table LIV, page 68, that none
show an excellent attitude to good citizenship principles,
however, they agree that their attitudes are predominately fair,
Seventeen state that the degree of compliance is good, No re-

port was recorded by seven teachers,

TABLE LIV, COMPARISON OF RECORDS OF COMPLIANCE TO GOOD. CITI=-
ZENSHIP PRINCIPLES

gumb;: of Degree of Compliance
eachers

| P repart Falr Good Excellent
Schools Elem. HeSe Elem, H.S. Elem, H.S, Elem, HeSe
Urban L3 26 19 13 22 13

Rural 22 U 5 10 15 iy

Totals 65 Lo 2l o IR 17 2 0

As shown in Table LV, page 68, there were 18 teachers who
say that classroom housekéeping does not impose a problem.
Elght teachers report that it 1s a problem to get pupils to de
a good job at classroom housekeepinge Two of the teachers did
not submit a report. However 26 of the 28 teachers surveyed in

the five urban schools answered the question,
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As shown in Table LV, below, the classroom teachers
divided opinions with reference to whether problems existed,
The distribution of opinions was as follows: many,l; few, Ll;
and nona, L+ As shown L6 teachers reported that the predomi-
nant opinion was that a few problems did exist. No efforts were
made in the survey to determine what the teacher considered pro-

blems, It was left to their discretion for determination.

TABLE LV, RECORD OF CLASSROOM PROELEMS
]

Number of

teachers : Problems
Location reporting Many Few None
Urban ‘Elems  H,S, Elems, H.S, Elem, H.S. Elem. HeSs
Baytown 7 L 0 0 6 L 1 0
Conroe 13 6 0 0 13 6 0 0
Calvert 10 s 1 1 7 3 2 1
Hous ton 9 9 0 0 ! 9 0 0
Huntsville 7 L 0 0 6 L 1 0
Totals L7 28 1 1 L1 26 L 1

In the rural schools, as shown in Table LVI, page 49,
there were 18 teachers reporting on pupils' classroom attitude.
Eight of them reported that it was & problem to get pupils to
do classroom housekeeping and ten sald it did not impose a pro-
blems Only one teacher did not answer the question.
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In this Table , it is shown that none of the 25 re-
porting teachers considered they had many problemi. However,
20 stated that they had a fews Five stated that their class-
room problems were none, The overall picture is that discle-

plining of pupils had only a normal share in the school's ma jor

activities.
TABLE LVI, RECORD OF CLASSROOM PROBLEMS
==
Number of
teachers Problems
Locatlon reporting Wany Tow TWone
Rural Elem, H,S¢ Elem,. HySs Elem, H.S, Elem., H.S,
Navasota 6 5 (o) s 0 0
Hortgomery 6 5 0 5 Iy 0
College
Station 6 3 0 0 6 3
Richards 3 3 3
Willis L 3 3
Totals 2l 19 0 1 20 18 5 0

Sixty-one reporting teachers stated that, according to
Table LVII, page 70, that the freqency of their disciplinary
classroom problems were few, No effort was made to distinguish
problems of the classroom from those occurring on the play-

grounds. One teacher had many disciplinary problems while nine
had none,
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In answering the question, "are disciplinary problems
in your classroom, many, few, or none?", L6 teachers answered,
Their reports show that Ll considered their disciplinary pro=-
blems few, two however, considered theirs many. None said that
they had no disciplinary problemss Forty-seven questionnaires
were submitted,

TABLE LVII. COMPARISON OF CLASSROOM DISCIPLINARY PROBLEMS
e ~ Frequency of Disciplinary in
classrooms
Teachers e

Class of reporting Many )/ Few None
Schools _E[ :

Elem, HeS, Elems MN.5¢ Elem, H.S. Elem: N:Se
Trban L6 27 1 1 L1 26 L )
Rurel 25 19 0 1 20 18 5
Totals 71 L6 1 2 61 L 9 0

Thirty-two teachers kept reports on drop-outs and pro-
motions. Twenty-nine kept reports on graduations. There was
ebout a 100 per cent record keepling on course and grade come-
pletions and drop-outs « It iz presumed that the three teachers
not reporting on graduations did so because they considered pro-
motions the same as graduation records. Graduation records
applied only to those finiahing departments,

This survey was made in five high schools in six counties.
There were 20 teachers who stated that records were kept on drop=
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outs, promotions and graduations, distributed as follows:
drop-outs, 263 and graduations 28+ Two teachers not reporte
ing on promotlons were from the same schools One each from

two schools reported that no records were kept on drop-outs,

TABLE LVIII. RECORD OF DROP-OUTS, PROMOTIONS AND GRADUATIONS

Number of Record of Withdrawals

teachers Prop-outs Promotion Craduations
Location reporting .
Urban BElemngq HéSe Elemi HSi Elems H.S4 Elem, HeSs
Baytown 5 g 5 3 5 2 5 L
Conroe 12 ey b 6 12 6 10 6
Calvert 10 5 10 5 10 5 2 5
Houston & 9 9 8 9 9 9 9
Huntsville L 6 b 6 L 5 L

4 RS

Totals ?2 20 - 32 26 éz 26 29 28

Twenty-three teachers reported on course or pgrade come
pletlons and drop=-outss Twenty-two reported on drop=outs,
twenty-two on promotions and six-teen on graduations,

In Taeble LIX, page 72, it 1s revealed that in one case
one teacher did not declare herself whether she kept or did
keep records on drop-outs., Otherwise the reporting was 100
per cent on quesfionsa sked: It 1s further shown that all re-
porting teachers kept records of these types of wilthdrawals,

except the one referred to.
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TABLE LIX. RECORD OF DRQ’-OUTS. PROMOTIONS, GRADUATIONS
b~ ——— -

4 Number of Record of Withdrawals
‘éo | teachers Prop-outs Promotions  Graduations
‘Location reporting

Elenm, HeSs Elemy HiSs Elen, HeS8+s Elem, HeSe

Naﬁg;ota 5 5 5 s 5 5 L
Montgomery 5 5 5 S 5 3 5
Call

Jnton . B P ok 3

Lchards 3 3 2 3 3 3 3

1111s L L 3 L i 3
: - . ‘ Z ¥ Xr
Totals 23 9 28 18 22 19 1 19

In comparing the records of urban and rural teachers in

// respect to keeping of records of drop-outs, promotions and
/| graduations, it was found, as shown in Table LX, page 73, that
most all the teachers kept records of all threes If reference

k is made to some of the other tables of reports, however, it
f will be observed that there were as high as 8 urban and 25
!

/| rural teachers reporting on various questiona asked in the sure

| VeFe

| In checking on permanent record keeping, it was found as
shown in Table LX that 28 urban and 19 rural teachers state that
such record were kept in the respective categories for such in-

formation sought, Information was sought on drop-outs, promo-

tions and graduations.
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In reporting on the three phases of records, it is
shown that all teachers kept records of promotions and gradua-

tions, but one of the ;7 did not keep records on drop-outs,

TAELE LX. COMPARATIVE RECORDS OF DROP-OUTS, PROMOTIONS AND
GRADUATIONS :

Records of
Ghpan o . ; TORORATS
School reporving Drop-outs Promotions Graduations

Elem. HeS1 Elem. HeSe Elem, Iﬁg. Elem H,S,

Urban 32 28 32 27 32 28 28 28
Rural 23 19 22 19 22 19 16 19

Totals 55 L7 s L6 s 47 4s L7
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CHAPTER III
GENERAL SUMMARY, CONCLUSION AND RECOMMENDATIONS

For the purpose of discussion, the summary of findings
are divided into three sections. The first section conslsts
of data pertaining to persommel; the second, to instructionj
and the third, statistical averages.

Data secured, compiled, and analyzed in these sections
were used to determine, in the first place who were to be
taught, where, and by whom, the extent to which the instructe=
ionel procedures were in keeping with good administrative and
supervisory direction, and, ealso, the type of cumulative
records being kept by teachers on the various teaching aspects

of the general school programes

PERSONNEL

There were 119 teachers in both the elementary and
high school departments giving instruection to 5,343 pupils
who had been enrolled in the ten high schools in the six Texas
counties studled at the end of the first semester, 198«1949.
0f this number enrolled, there were 1,101 re-enrollees. It
was also revealed 'that. records were being kept by 32 elemene
tary departments, as well as 28 in the urban high school dee
partments and 19 in the rural high school departments, on

drop-outs, promotions and graduations.
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As herewlth shown in the statistical summary, the first
gemester averages for both departments of both classes of
schools show a passing grades It shows, however, that the
batter average grade was made by the pupils in the rural high
gchoolss A higher per cent of the rural teachers reported
than the urban teachers. The lowest percentage of attendance
was by the rural elementary pupilso.

It 1s elso further shown @1 Table IXI p@ s that 105
teachers reported S( The av§rage daily attendance for both dee
partments in the urban and rural elementary schools was 348,
while that of the high scheol departments of both urban and
rural was 1,705.

This tabulation shows that the dally average attendance
for the high schools was apprdximatoly five times that of the
elementary schoolss It shows also that the dally average
attendance of the rural elementary schools was forty-three per
cent of the total of both urban and rural schools, while the
daily average attendance of rural high schools was twentye

seven per cent of the total of both urban and rural high schools.

In the .compu'isbn of the dally attendance and average -
grade per student, it 1s shown that the dally average atten-
dance of the rural schools was less than that of the urban
schools, The first semester grades of the rural schools exe
ceeded that of the urban schoolss The average grade of the
urban school was C; and that of the rural schools was Bs, The
average for both the high school and elementary departments of
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the urban schools in dally attendance was 51435 per cent and
that of the rural high schools and elementary departments was
564,75 per cents :

AVERAGES MEASURING PUPIL PROGRESS THROUGH TEACHER RECORDS

In this statistical report, 1t is shown that sixty-four
teachers had an average dally attendance in the elementary de-
partments of both rural and urban schools of sixty-one and one=
tenth per cent, J

As pointed out, both semester averages of all students
were compareu with their respective daily attendances The
average grade of the rural students exceeded those of the ure
ban students, It is presumed that each school used the same
standards of grading as set forth in the Standards and activi-
tles of the Division of Supervision, State Departmenthof Edue

cation, Austin, Texas.

RECOMMENDATIONS

On the basis of the summary findings, it is recommended
that the teacher load be decreased in both urban and rural :
schools; and that a uniform system of grading be adhered to in
order to permit the determination of relative academic gradings
of puplls under the respective environmentel conditions. The
disparity of average and accomplishments as evidenced by grades
can be accounted for only on the basis of rigldity of grading,

course offerings and attendance. It is further recommended
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that the cumulative records of each school be made available

| for reference for students who may be transferred by moving

or otherwise. These cumulative records should include not

only the academic ratings, but also other phases of instruce
tions which will assist in the determination of grade placement.
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COMPARATIVE ANALYSIS OF URBAN AND RURAL SCHOOL FINDINGS

It was shown throughout the analysis that a variety of
courses were offered. This 1s partly evidenced in the fact
that 26 teachers had no homeroom grades. This was an average
of 2.> teachers per school. Vocatlional teachers usually do
not have homeroom grades if employed on a 100 per cent basis,
It was revealed that an average grade of C§ was made by all
students from all ﬁopartmenta. Eight per cent of the en=-
rollment was repeating a course or a year's work. One hundred-
two were prompted for chronological reasons. Ten per cent of
the total enrollment was included in these two categories.

This condition suggests an organized guldance program in all
of the schools surveyeds

Teacher opinion respecting progress by late enrollees
‘verieds PFifty-five of the 119 teachers stated that late ene
rollees made as good pgrades as those enrolling earlye.

Student integration, compllance to good citizenship
principles, few classroom problems, response to classroom house=
keeping are to be commendeds The offerings in the extra currice
ular activities and the predominance of pupil interest in the
goclal studles are considered by the writer as interactive and
retroactive in their social cultures They are companion
agencles in the formation of healthful and useful living, It

shows that adjustments in social living asre being taught and
learned,
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Richards, Texas
Box # 1
October 15,1948

Dear Co=Workers:

Enclosed 1s a copy of a questiommalire
for which your attention 1is solicitedrin giving
me the information soughts My plans now are to
visit your school during this semester and with
you examine the records avallable for securing
the informations

You will please get these into the hands
of the members of your facultys

Respectfully,

Es E+ Brom
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QUESTIONNAIRE
Name of School Address
Name of teacher making report : Address
How long have you taught here? = ' Years

What grades do you teach?

What are your home room grades?

How many students are enrolled in your classes?

What is the pupil load per grade? Gr Students

Gr

Students

-

What 1s the subject load per pupil? Gr Sub jects

Gr

Sub jects

Are all core areas taught in your grade or grades? Yes

No

What system of grading is used? Letters Numerals__

(Check

What was the average dally attendance for the first
semester? Septs Octs Hovs Decs Jans ?

What was the average c¢lass zrade for the month of:
Sept. Octs Novs Decs Jane ?

List the subjects in order of importance in which your
students show:

a+ The most interest
Bs The most accomplishments

How many enrollees did you have at the end of the first

week

S5th week______ 6th week

2nd week

3r% week Lth week

How many enrollees do you have from other Rooms

Schools

Districts States ?

Do your records show that late enrollees make a poorer

equal

or better

grades than early enrollees

About what week after opening of school do your extra
curricular activities

Ist

2nd

3rd

get well organized and operating:
Lth Sth bth ?
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18, How many students in your classes are repeating a cowse
or year's work?

19, Do you have any students in your classes who were proe
moted for chronologiecal reasons? Yes No If so;
how many?

20, Where students were transferred or moved into your dise
trict, is the %ntergration gradual spontaneous
normal

2l. Is compliance to good principles of citigzenship evident -
in the ma jority of the pupils enrolled in your class room?
Yes No

22+ Does class room house keeping impose a problem? Yes
No

23« Are disciplinary problems in your class room: Many
few none ? ;

2. Are permanent records kept on: Pupil dropeouts? Yes
No Promotions? Yes Ho Graduations? Yes
No

25+ Do you have speclal periods to instruct: Physical educa=
tion? Yes No ;3 Music? Yes No Safety
Education? Yes No .
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